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Assessment summary

The table below outlines the assessment tasks and mark allocations for VCE English
across Units 1to 4. Note that the VCAA does not mandate assessment tasks for Units 1
and 2; those listed below are suggested tasks typically done in each area of study.

Area of Study 1

Reading and exploring

texts / Reading and
responding to texts

Area of Study 2

Crafting texts /
Creating texts

Area of Study 2

Exploring argument /
Analysing argument

= | Assessment task: A Assessment task: Two written
S | personal response to a set texts and a description of
text writing processes
8 | Assessment task: An Assessment task: An
S | analytical response to a set analysis of the use of
text argument and persuasive
language and techniques
in text(s), and an oral
presentation of a point of
view
| SAC task: An analytical SAC task: Two written texts
S | response to a text in written | and a commentary reflecting
form on writing processes
Mark allocation: 40 marks | Mark allocation: 20 marks
for each written piece, and 20
marks for the reflection
3 | SAC task: An analytical SAC task: An analysis of
S | response to a text in written argument in persuasive
form texts, including one written
text and one text in
Mark allocation: 40 marks anothgr njode (audio and/
or audiovisual); and an oral
presentation of a point of
view
Mark allocation: 40 marks
for the analysis of argument
and language, and 20 marks
for the oral presentation
Vi insight » KEY SKILLS: VCE ENGLISH © Insight Publications




SECTION 1

READING, EXPLORING
AND RESPONDING

T0 TEXTS

In Area of Study 1 of VCE English you will read texts selected by your
school and develop responses to them. In Unit 1 you will write a personal
response to a text; your teacher might also ask you to write an analytical
response. In Units 2, 3 and 4, your text responses will be analytical essays.

In this first section of Key Skills: VCE English, Chapters 1and 2 explain
the basics that you will need to know and discuss in your text responses.
These chapters show you how to study a text closely, from annotating
the text and summarising key information through to understanding
and responding to the text’s ideas and concerns. The activities will help
you to deepen your knowledge of a text and improve your writing skills,
progressing from short answers to structured paragraphs on a particular
feature or idea.

Chapters 3 and 4 explain how to plan and write a response to a set text.
Personal responses are covered in Chapter 3, while Chapter 4 explains how
to produce an analytical essay in response to a topic.




CHAPTER STUDYI

This chapter covers the
) essential elements of texts that
Knowing your text you will need to understand and
Contexts and settings write about. These include the
Characters characters, plot and setting, as
Plot and structure well as the ideas and concerns
. . . that the text’s creator is
Narrative point of view )
exploring.
Ideas, concerns and

values

Knowing your text

To really know your text well, read or watch it at least three times.
Firstly, read or watch your text to get an overall idea of the storyline and characters.

Then, read or watch your text for a second time, pausing occasionally to write
notes. You can write notes in the margin of a print text, in a physical notebook or on a
device. See page 4 for more guidelines on note taking.

After you’ve done this, complete the text information sheet in Activity 1.1 to
summarise key information about your text. You can set up a similar sheet in a
computer file so that you can expand on and add to your answers. When you start to
study the text in class, re-read or re-watch your text at least once more. Add more
detail to your information sheet and continue to take notes.

2 insight » KEY SKILLS: VCE ENGLISH © Insight Publications



Reading, exploring and responding to texts m

uComplete an infounation sheet

Complete the following information sheet to capture key details about your text.

Title and author/filmmaker(s) of your text:

What is the form or genre of your text? (Tick one)

D Novel D Short-story collection D Film D Play

What is the text about, in general terms?

Il Poetry [] Graphic novel il Biography Wi Autobiography/memoir

Name five main characters and briefly indicate how they are related to one another.

When and where is the text set?

List five key events in the text.

Describe two or three conflicts in the text.

What are five main ideas and concerns that the text explores?

Describe the most important language and visual features, such as word choices and images.

What do you think the text creator’s purpose might be?

© Insight Publications insight » KEY SKILLS: VCE ENGLISH
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Annotate and take notes

As well as gathering key information in your text information sheet, make notes and
annotate your text from the time you start studying it.

If you are using a print text, annotating it is an excellent way to get to know it and to
help you be an active reader. Try some or all of the following strategies.

- Highlight quotes that seem significant. Write margin notes about the ideas
expressed in these quotes. Later, write these quotes in your workbook under
appropriate headings for characters and/or ideas. Include page references so you
can easily locate them later.

- Tag key passages and pages with sticky notes. Note the main characters,
events and ideas that are developed in each passage. What makes the passage
interesting or significant?

- Use a colour scheme for your highlighting and tagging. For example, use one
colour for material related to main characters, and another colour for ideas and
concerns.

- Write down questions that occur to you as you read. Often these will be
answered later in the text, which will help you to make connections between
different parts of the text.

If your text is a film, copy key quotes and make notes on the above aspectsin a
notebook or a computer document.

Select a key scene in your text and annotate the scene in the following ways.

Highlight two key quotes in the scene. Note the main idea in each quote.

Underline a significant statement made by or about a character. Make a note about what this
statement reveals about the character.

Highlight two words or phrases that have a significant impact. Make a note about why these
words stand out (e.g. they create a striking image or evoke a strong emotion).

Make a note about why the scene is significant.

Contexts and settings

Context refers to the events and circumstances in the world in which a text was
created. There are two main kinds of context to be aware of.

- The context of culture refers to the society as a whole. Historical, social and
cultural aspects of the society in which a text is created all help to shape the

4 insight » KEY SKILLS: VCE ENGLISH © Insight Publications



Reading, exploring and responding to texts m

author’s experiences, attitudes and beliefs. As a result, they influence the events
and ideas in the world of the text. For example, Miles Franklin’s novel My Brilliant
Career was published around the time the Australian colonies were joining
together to form the Australian nation, and the issue of national identity was
being widely discussed.

- The context of situation refers to specific circumstances affecting the text’s
creation and publication. It can include things that happen in the author’s life
that might have an impact on their work. For example, Miles Franklin grew up
on grazing properties and saw economic times become more difficult, and these
experiences influenced her writing in My Brilliant Career. Another aspect of the
novel’s situational context was the support for it in London from well-known
Australian author Henry Lawson, which helped to bring about its publication.

E‘W’u?te/ about context

1 When was your text created?

2 Do some research about the creator of your text. What is their birth date and (if relevant)
their death date? Where did or do they live? What are other some of their other works?

3 Briefly describe the society the writer of your text was living in at the time it was created.
What were the main issues and events at this time?

Setting refers to the places and times in which the action of a narrative takes place.

A setting may be a natural or a built environment; it could be urban or rural. The
contrast between interior (inside) and exterior (outside) settings is particularly
noticeable in films. Many long narratives, such as novels and films, have more than one
location where the action occurs.

Settings can be real places or completely fictitious ones. In The Memory Police, for
example, Yoko Ogawa describes an imagined, unnamed island where things disappear
for no apparent reason.

© Insight Publications insight » KEY SKILLS: VCE ENGLISH 5



The temporal setting is the time in which the text is set. It can be in the past, the
present (i.e. the same time as the author is writing in) or the future. In many cases, the
setting closely matches the author’s context: the society represented is the one the
author lives in.

mww:e aboub setting

1 What is the main location where your text is set? (If there is more than one important setting,
list them.)

2 Give three words of your own to describe the main setting.

3 Is the setting depicted as mostly positive or mostly negative? Give reasons for your answer.

4 How do the characters feel about the setting? Do they like being there or would they rather
be somewhere else? Is the setting a place of conflict? Give two or three quotes from the text
to support your answer.

5 Does the setting change in any significant ways during the course of the text? [ ]y [_IN
If so, what impact do these changes have on the characters and their relationships?

6 What is the temporal setting of the text? Describe the time period as precisely as you can.
Note any major shifts in time.

6 insight » KEY SKILLS: VCE ENGLISH © Insight Publications



Reading, exploring and responding to texts m

7 Are any actual historical events or people referred to? If so, why are they important?

8 Do social conventions and expectations restrict or enhance the characters’ lives? If so, how?

9 Complete the following short paragraph to describe the impact of setting on a main character

in your text.

[title of text] is set in
[time and/or place]. [name of main character] finds
their environment to be This is because

As a result, they decide to / realise that [choose one]

Characters

Characters drive the narrative. Usually the characters’ actions or experiences engage
our attention from the beginning. Then, as we read or watch, we build up a relationship
with the characters that keeps us reading (or watching) to find out what happens to
them.

When we analyse a text, we go beyond what happens to the characters and try to
understand how the writer explores ideas and concerns through the characters’ actions
and reactions. We learn about a character in four main ways:

» what the character says
= what the character does
= what other characters say about this character

» what the narrator says about the character.

Main characters and minor characters

The actions of the main characters drive the plot of a text. The main character who
is the focus of the text is sometimes called the protagonist. The protagonist usually
develops or learns from their experiences over the course of the text.

© Insight Publications insight » KEY SKILLS: VCE ENGLISH 7



Minor characters are less complex than main characters. In addition to helping to
move the plot forward, minor characters can serve several functions, including:

« helping the main character

= opposing or hindering the main character

- acting as a contrast or foil to one of the main characters
» giving background information on a main character

- delivering a message

- representing qualities or values that the text is exploring and commenting on.

BSunmmiAe inforvmation about charactens
Complete the table below with key information about three characters from your own text. Create
a similar table as a computer document to add more details, such as quotes, and extra characters.

Personal details — the
character’s full name, their
age (or the age span covered
by the narrative) and where
they live

Personality — five words or
phrases summing up the
character

Closest relationship(s) — who
are they close to and what is
the nature of the relationship
(family, friend etc.)?

Antagonist(s) — who creates
conflict or obstacles for the
character?

Choices — three key choices or
decisions they make

Events — three key things that
happen to the character

Key quote — one quote that
sums up who the character is

Main
character 1

Main
character 2

Main
character 3

8
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Reading, exploring and responding to texts m

Vocabulary for describing characters

The left column of the table below lists some common words used to describe

characters. To add interest and precision to your writing on texts, try describing
characters by using some of the words in the columns on the right instead of the more

common words.

Common word More specific words with similar meanings

practical

dominant powerful resilient
feeble ....................... SmeISSNe ................. SUbseW l ent ..............
. honourable ................. nOble ....................... Vlrtuous ..................
Corrupt ...................... ]mmor .a.l .................... ma leVOIent ...............
Compa SSlonate .............. humane .................... Sym pathenc .............
Ca ”ous ...................... mahc'ous ................... delc t Ive .................
. mtroverted .................. reserVEd .................... rencent ..................
. be” Igerent .................. bo i.s.t.e.r.(; us .................. eXtroverted ..............
ﬁank ........................ genu[ ne .................... trustwort hy ..............
. deceptwe ................... duphatous ................. ma mPUI atlve .............
. Comm]tted .................. deVOt ed .................... Steadfast .................
falth |ess ..................... treaCherous ................ unreha .b.l.e: ................
avanc I OUS ................... msat lable ................... Se{f_mdmgent ............
. benevo]ent .................. magnamm ous .............. Se[ﬂess ...................
. mgemous ................... mte]hgent .................. percept Ive ...............
. nalve ........................ unmte”lgent ............... unW]S .e. ...................
. Impetuous .................. lmPUIswe ................... rECkleSS ..................
Grcum s pect ................. guardEd .................... prUdent ..................
. Courageous ................. fear Iess ..................... mtrepld ...................
famthearted ................. Spmeless ................... tlmorous .................
. Contem p ];t.i;/; .............. reﬂectlve ................... medltatlve ...............
. pragmatlc ................... SenSIble .................... rea hstlc ...................

© Insight Publications
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B‘M/m aboul charactens

1 For each of the common character descriptors below, find two interesting synonyms of
your own.

a angry

b shy

¢ funny

d sad

e friendly

f sweet

2 Work in pairs. Take turns to play the role of the interviewer and of a character in your text.
(If you are studying a nonfiction text, you could choose the author or subject; for poetry,
you could use the speaker of one of the poems.) The interviewer should ask the interviewee
between five and ten interesting open questions. (An open question is one that requires
more than a short, factual answer.) The interviewee’s responses should be as detailed and
thoughtful as possible.

3 Complete the following table for the protagonist of your own text.

a Choose three words from the list of precise and specific character descriptors in the word
bank on page 9 that apply to the protagonist and write them in the left-hand column.
b In the middle column, write an action or a thought of the character that fits each descriptor.

¢ In the right-hand column, write an appropriate quotation to illustrate each thought or action.

Repeat the process for other key characters in the text. An example has been done for you.

Text title and author: Jane Eyre by Charlotte Bronté

Protagonist’s name: |ane Eyre

Descriptors Character’s thoughts and actions Quotations

passionate She shows her emotions easily and Helen Burns says to Jane, ‘Hush,
forms strong attachments to others. Jane! you think too much of the
love of human beings; you are too
impulsive, too vehement ...’

independent | Jane declares that she will live and ‘The more solitary, the more
act according to her principles and friendless, the more unsustained
morals; she will not marry Rochester | am, the more | will respect
while he is still legally married to myself.’
Bertha.

determined She refuses St John’s offer of ‘I scorn your idea of love ... yes, St
marriage and returns to Rochester John, and | scorn you when you
despite the challenges this presents. offerit.’

10 insight » KEY SKILLS: VCE ENGLISH © Insight Publications



Reading, exploring and responding to texts m

Text title and author:

Protagonist’s name:

Descriptors Character’s thoughts and actions Quotations

4 Complete the following table for a character in your text.

a lIdentify three important things the character does, and write them in the left-hand column
below. An example has been done for you.

Action/Behaviour Attributes

Viola disguises herself as a young man and joins resourceful, witty, perceptive
the court of Duke Orsino. (Twelfth Night by William
Shakespeare)

b What qualities are revealed by each of these actions? Look back at the word bank of useful
adjectives on page 9 for vocabulary options, and write these attributes next to the actions, in
the right-hand column above.

5 Now present this information in complete sentences. Organise them as follows.

Identify the quality or attribute of the character.
- Give an example from the text of an action that demonstrates this quality.
Support your statement with a suitable quotation.

Or you can change the order of ideas, offering an example of the behaviour first and then stating
the character’s qualities, as in Example 2 on the next page.

Example 1

The narrator in The Memory Police is devoted to her editor, R, and 1 Quality
the old man, and willingly puts their safety ahead of her own. 1

She creates a hidden room for R, who is in danger from the 2 Action
Memory Police, 2 as this is a ‘way to save not just [himself], but
[his] wife and baby too’. 3 (7he Memory Police by Yoko Ogawa)

3 Supporting
quotation

© Insight Publications insight » KEY SKILLS: VCE ENGLISH 11
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Example 2

Billy Wilder)

demonstrates her desire to recover her lost youth and her refusal to
admit her days as a famous actress are over. 2 As she insists right

up to the end: “They still want me!’ 3 (Sunset Boulevard, directed by

Norma deludes herself into thinking she will star in another film, 1 Action

and embarks on a series of beauty treatments and massages. 1 This

2 Quality

3 Supporting
quotation

Now write an example of your own, following one of the models above.

Plot and structure

The plot of a narrative is essentially what happens in the story. In addition, authors

give a shape to the story by creating key scenes where the tension increases, and other
scenes where the tension decreases. They can also present events out of chronological

order. These techniques are used to create a pattern of rising and falling tension that is

referred to as the narrative structure.

The table below explains the main elements of narrative structure. Make sure you
know the terms (metalanguage) and can apply them to your set texts.

Exposition

Resolution

This is the opening section of a narrative. It introduces the main characters and
situation, and establishes a central conflict or tension.

A character is presented with a problem or challenge that tests their values and
beliefs. There can be several crisis points in a narrative.

A decisive change occurs; a character realises it is impossible to return to past
circumstances.

The climax occurs near the end of a narrative. The tension rises to a peak; the main
conflict between characters and/or ideas comes to a head and must be resolved.

After the climax, the narrative threads are disentangled and the narrative tension
begins to decrease. (Denouement is a French word meaning ‘unknotting’.)

The narrative reaches its conclusion; conflicts and tensions are partly or fully
resolved.

12 insight » KEY SKILLS: VCE ENGLISH © Insight Publications
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Chronical and nonchronological structures

Mostly, narratives describe events in chronological order —the order in which they
happen. This is also known as a linear narrative.

However, many narratives vary this order to shape the narrative and influence the
audience’s responses to characters and situations. This results in a nonlinear narrative.
Here are some of the main ways nonlinear narratives can be constructed.

= The narrative can begin with a key event from somewhere in the middle of the
time frame, drawing in the reader from the start. This is known as beginning in
medias res. For example, Chapter 1 of Trevor Noah’s memoir Born a Crime relates
an event that took place when Trevor was nine years old, then in Chapter 2 the
narrative moves back in time to when his parents met and Trevor was born.

- Earlier incidents in a person’s life might be described through a flashback or
a memory, to provide some backstory and add to the significance of a present
situation. In Robbie Arnott’s novel Flames, the chapter titled ‘Salt’ begins with Karl
angling on a beach, then a flashback describes an earlier time in which he and his
seal hunted Oneblood tuna.

« Future events can be described in a flashforward (also known as prolepsis). For
example, at the beginning of David Malouf’s short story ‘The Valley of Lagoons’,
the narrator, Angus, describes himself listening to other boys talk about hunting
trips, and he imagines ‘a kid no older than | was [standing] with an old Lee
Enfield .303 jammed into the soft of his shoulder’. Later in the story, his friend
Braden does exactly this, when Angus sees Braden ‘lift the .303 very slowly to his
shoulder’ to shoot a boar.

- A circular narrative begins at a certain point in time, then moves back in time and
tells the story of events up to the point at which the narrative opens.
There is often a short resolution that
describes later events. Billy Wilder’s
film Sunset Boulevard begins with a
dead man’s body floating in a pool,
then goes back in time to portray the
events leading up to the murder.

If your set text uses a nonlinear narrative,
it is often useful to discuss how the
narrative is constructed (especially the ‘out
of order’ elements) in your essays.

© Insight Publications insight > KEY SKILLS: VCE ENGLISH 13



Narrative structure in a short story

A short story produces a powerful effect within a few pages, and it is likely to have a
structure like that shown in the graph below.

Climax — Susan arrives home
from work, sees Claire with
the baby, then locks herself in s -
her bedroom for the night and
refuses to talk to Claire.
Dramatic
tension in
‘Flight’ from
Bad Dreams by ;
Tessa Hadley e ~ Conflict identified — Resolution — Claire wakes to find
e . Claire decides to visit the that Susan has left already, then she
family of her estranged washes and leaves, too. The tension
sister, Susan, to see her relaxes but the conflict between
niece’s new baby. the sisters remains unresolved.
Start End

Bfwm aboub sbuictune

Answer the following questions to analyse how your text is structured. Note that the terms in bold
are elements or features of structure that the creator of a text can use.

1 Are the main events described in chronological order? Cly [N
2 Does the text begin in the middle of the action? Cly CIN
3 Does the narrative include flashbacks? Cly LN
4 Are there any flashforwards? (Jy LCIN
5 Is the plot circular, beginning and ending at the same point? Cly N
6 Is there a subplot in addition to the main plot? Cly [N
7 Is the plot built around a journey or quest? Cly LCIN

8 You may have answered ‘yes’ to more than one of the above. Where the answer is ‘yes’,
consider the effect of the author’s choices about structure. For example, does the structure:
- create narrative tension or suspense?
make the opening more exciting, grabbing the reader’s attention?

highlight connections between different characters or events?

ensure that the reader considers several different points of view on the action?

14 insight » KEY SKILLS: VCE ENGLISH © Insight Publications
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- end by resolving the conflicts and tensions?

leave some things unresolved?

a Underline any of the above options that apply to your text.

b Identify another effect of the structure of your text on the reader.

9 Complete the following sentences about the structure of your text.

One feature of the structure of [title of text] is the use of

[structural feature, e.g. a circular structure, flashbacks].

This structure helps to create an effect of

[describe the impact this structural element has on the text].

Narrative point of view

The narrator of a text can be a character — usually the main character — who tells the
story in the first person (using ‘I’). Or the narrator can be a ‘voice’ that narrates in the
third person (using ‘he’, ‘she’ or ‘they’ and generally not using ‘I’).

First-person narration

A first-person narrator means that everything in the text is presented from the point of
view of one character. This encourages the reader to empathise with the character —to
‘get inside their head” and understand why this character thinks and acts in a certain way.

BWW about finst-person naviation
If your text is written in the first person, answer the following questions.

1 Give a quote showing the use of the first person. For example:

‘I generally begin writing at about two o’clock in the afternoon and keep at it until nearly

midnight, yet | rarely finish more than five pages.” (The Memory Police by Yoko Ogawa)

© Insight Publications insight » KEY SKILLS: VCE ENGLISH 15
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2 Give two important qualities of the narrator and one or two pieces of textual evidence that
show these qualities (e.g. something the narrator thinks, says or does, or something another
character says about them).

3 How reliable is the narrator? Do we believe everything this character tells us about
themselves and the world around them? Why or why not?

4 Complete the following paragraph with details about the narrator of your text.

[title of text] is narrated by

[name of narrator]. He/she/they [choose one] is/are

[choose one] and

[two qualities shown by narrator], as shown by

[evidence from text]. He/she/they [choose one] is/are [choose one] a reliable / an unreliable

[choose one] narrator, demonstrated by

[evidence from text].

Third-person narration

A text written in the third person tells the story from an outside, detached point of
view. In some texts this narrator knows everything about the characters and the
world of the text; we use the term omniscient narrator to describe this ‘all-knowing’
perspective.

However, other texts use a third-person voice to show just a single character’s
perspective; we use the term third-person limited for this narrative point of view.

16 insight » KEY SKILLS: VCE ENGLISH © Insight Publications
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mwm about third-person nawviation

If your text is written in the third person, answer the following questions.

1 Give a quote showing the use of the third person. For example:

‘Carrie was alone in the house. It was a Saturday in the mid-1960s, and her parents were out
shopping: she was ten years old, and doing her piano practice.” (‘One Saturday Morning’ from

Bad Dreams by Tessa Hadley)

2 Choose a chapter or short section from your text. Is the chapter written from a completely
objective perspective (third-person omniscient)? Or does the writer present events from the
viewpoint of a particular character (third-person limited)? Explain your answer using one or
two examples from the text.

3 How does the narrative viewpoint influence your response to one of the main characters in
the passage you have selected? Complete the following sentences by circling or highlighting
the best options and filling in the gaps with details from your text.

The narrative point of view in this passage is third-person omniscient / third-person limited

[choose one]. This narrative perspective influences the reader to feel sympathetic / admiring /

understanding / critical / judgemental / your term [choose

one] towards [character’s name]. It does so by showing

[character’s name] to be

Ideas, concerns and values

Most texts explore a number of ideas about human experiences. Two main ways of
describing an idea explored in a text are:

- in one or two words (usually a noun or a noun phrase), such as ‘jealousy’ or
‘growing up’

- as a statement, such as ‘jealousy is destructive’ or ‘our experiences when we are
growing up shape our adult identities’.
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Some common ideas in texts — expressed as a single word and then as a possible
contention —are shown in the table below.

growing up Growing up is painful but necessary.

identity People’s identities can evolve over time.

love Love can help people to resolve conflicts.

'faml.l'y ' .F;a\mily'l is the basis of an indiviaual’s; héppiness. .....
injustice Injustice can be challenged by collective action.

prejudice Prejudice can be reduced when people take the time to understand one another.
.\.A;a; ..... W;ar ;always 'harms't};e.innocen't. ...............
power Power can liberate individuals to follow their dreams.

Sur V, Va .| ............ sur\,,va[ depends on|uck as We| |' as : mner s t r ength ....................................

maatememap forv a key idea

The mind map below shows some of the ways in which the idea of gender roles is presented in
My Brilliant Career. Fill in the gaps with evidence from your text.

EVIDENCE FROM CHARACTERS EVIDENCE FROM PLOT

The women are wives and mothers whose
work is around the house and rearing
children. The men earn money in paid
employment, or from managing farms.

Evidence from characters in your text:

Sybylla’s desire to be a writer is unfulfilled;
she remains at home helping on the farm,
performing duties typically associated
with women at this time.

Evidence from the plot of your text:

GENDER ROLES

Idea in your text:

IDEAIN MY BRILLIANT CAREER

OTHER EVIDENCE

The setting (country NSW) means
the characters are remote from city
opportunities and more diverse roles
(especially in the arts).

Other evidence in your text:

QUOTATIONS

‘Career! That is all girls think of now,
instead of being good wives and mothers
and attending to their homes and doing
what God intended.” (Mrs Bossier, p.111)

Quotations in your text:

18 insight » KEY SKILLS: VCE ENGLISH

© Insight Publications




Reading, exploring and responding to texts m

E‘W’u’te/ about an idea exploved in youn text

1 In Activity 1.10 you gathered some evidence of how your text is presenting a central idea. Now
fill in the gaps to complete two sentences about this idea.

A major idea explored in [title of text] is

[major idea]. [name of

author or director] suggests that

[author or filmmaker’s point of view on the idea].

2 Next, provide some evidence to support your contention. Fill in the gaps in the sentences
below to create a paragraph about the idea in your text.

He/she/they [choose one] suggest(s) this by

[one piece of evidence from the Characters box in your mind map]. It is also suggested by

[one piece of evidence from the Plot box in your mind map] and by

[character’s name]’s words,

[key quote about the idea].

Values

Characters embody values through their thoughts, feelings, attitudes, relationships,
beliefs, statements and actions. These values are often part of the characters’ cultural
and social context; different cultures and societies can place more or less emphasis on
different values. It is also possible for a character to question or even reject some of the
values of the culture or society they belong to.

Some common general values are listed below.

 honesty - afairgo - accountability

- loyalty - patriotism = compassion for others
- integrity - freedom of speech - respect for others

- justice - freedom of religion « respect for the law

- equality « work ethic « faithfulness

- obedience - tolerance - independence
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Identify key values thhough characters

1 Use the table below to identify key values in your text.

Key value Definition Characters who demonstrate this
(e.g. loyalty) value and how

Opposite of key value Characters who demonstrate the
(e.g. disloyalty) opposite of the key value and how

2 Fill in the gaps in the following sentences, using evidence from your text to support your view.
Look at how the characters think, the views they express and the decisions they make. Also
consider the consequences of the characters’ behaviour. Are they ‘rewarded’ by achieving
their goals and finding happiness? Or are they ‘punished’ by being defeated or unsuccessful?

aln [title of text], the key qualities associated with the
protagonist, [name of character], are
b She/he [choose one] is committed to the values of and

[two key values, e.g. loyalty and honesty].

¢ This is shown by

[quotes or actions that demonstrate these values].

d The protagonist’s values reflect/challenge [choose one] the society’s values because

e Incontrast, [name of character who rejects the

protagonist’s values] shows the qualities of and

[two qualities opposed to the values in question 2b].

f Atthe end of the text,
[brief description of what happens to the two characters in the narrative resolution]. This

shows the text’s endorsement of s values by
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Conflicts and tensions

All narratives have conflicts that run throughout. Conflicts can be between individuals,
between an individual and a group, and between groups. There can also be conflicts
between ideas (e.g. between the idea that identity is innate and the idea that identity
is acquired), and between values (e.g. between being loyal to a group and doing what
is right). Crisis points, turning points and the climax are moments when one or more
conflicts become the focus of the narrative.

Tensions arise from conflicts, and from the reader or viewer’s feelings about those
conflicts — for example, their hopes that the main characters will survive moments of
danger, or that the protagonist will achieve their goals and their antagonist (opponent)
will be defeated. Plot twists and revelations of key details at pivotal moments also
heighten narrative tensions.

The table below summarises some common tensions and conflicts in texts.

Inner conflict - conflicts of conscience
« desire to escape / to gain freedom
- responsibilities versus personal desires

« dreams versus reality

Interpersonal conflict « tensions between family members / lovers / friends

- conflicts within a workplace/community

Conflict between groups . war
« political contests

- tensions due to prejudice and discrimination

The individual versus the - resistance to government repression
society « resistance to social expectations and conventions
Contest of ideas « right versus wrong

- fate versus free will

« ethical and moral challenges

Journeys « aphysical journey to find someone or something, with obstacles
faced along the way

- a personal journey to find peace/happiness/understanding
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Word bank

This word bank contains useful verbs for writing about ways in which characters
engage in conflicts.

argues debates rebels

attacks disputes rejects

ba&[é 5 ............... d,ssents ............... ;e.s i.st.s ..............
challenges fights struggles

Con ﬁon ts ................................. oppo ses ............................ te Sts .....................................
contests protests undermines

1 Write down three verbs (that do not appear in the table above) that could be used to write
about how characters engage in conflicts in your set text.

2 ldentify three conflicts between characters or groups in your text. They can be conflicts from
the table on the previous page or ones that you identify and label yourself.

3 Identify one or two inner conflicts in your text.

4 Using at least one of the verbs from the word bank above, write a sentence about one of the
conflicts you identified in questions 2 and 3. For example:

Tiresius confronts Oedipus with the truth that ‘you are the murderer you hunt’, a truth that

Oedipus angrily rejects.

5 Choose another conflict from your answers to questions 2 and 3. How is this conflict
developed in the narrative? Who are the main characters and what are the main events relevant
to this conflict?
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CHAPTER

IN THIS CHAPTER
> Film Films and plays are narrative texts, just as novels and short
> Drama stories are. Many of their important features are covered in
> Poetry Chapter 1, including:

e characters

» settings

« plot

e narrative structure

» ideas, concerns and values.

There are also features that are particular to film and drama
texts. In both, actors perform the roles of characters, and a
1/ / story is told through visual language and sound, in addition to
words. Characters can speak directly to the audience to share
their thoughts and feelings, or to describe a situation in the
present or the past. Visual language is used to establish the
setting, contribute to characterisation and convey ideas. In
drama, the playwright’s stage directions can include specific
advice about how the play should be staged and performed.

Sometimes a poem or a song is also a type of narrative.
However, many poems and songs do not tell a story, and
features such as plot, setting and characters are often absent.
Instead, these texts are more concerned with communicating
an idea, evoking a mood or creating an image.
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Special features of film, drama and poetry

o
Film
The special features of film are generally referred to as elements of film style —the

‘language’ of images and sounds that a film uses to tell a story. The four elements of
film style are shown in the following table.

Mise en scéne (‘putting | All the visual elements within the frame at any given point in the film,
on stage’) which are:

« setting
+ lighting
+ costumes (clothes, make-up, hairstyles, props)

« acting style.

Cinematography The art of capturing images in order to tell the story and create the
‘look’ of the film. Key elements are:

 camera distance
+ camera angle

* camera movement.

Editing The selection, sequencing and joining together of shots using
techniques such as:

* cuts
- crosscutting

* montages.

Sound All the sounds that can be heard by the audience, including:
« dialogue
+ sounds of actions (e.g. a doorbell chime, an audience’s applause)

* music.

1 Choose an important scene in the film you are studying, such as the opening shots or a scene
at the film’s climax, and examine it closely. Do this with the sound turned off, so that you can
just concentrate on the visual elements.

2 Complete the following sentences to describe the four elements of mise en scéne: setting,
lighting, costumes and acting style.

The scene is set in [location].
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Important elements of the setting include

- The characters are dressed in [describe their clothes].

- These details suggest that the characters are

- The lighting in the scene suggests that

- This contributes to an atmosphere that is

- The main character(s) in this scene are
[describe what one main character or several characters are doing].

- The way in which one main actor portrays their character suggests that

[describe what the actor’s facial expressions or body language suggest about the character].

- The visual elements in this scene are similar to those in

[another scene in the film] in that

[identify similarities between the two scenes].

. The visual elements in this scene are different from those in

[another scene in the film] in that

[identify the contrasts with this other scene].

Film shots

The main types of film shots are created by using different distances between the
camera and the subject, and by having the camera looking up, down or straight on at
the subject.

The different camera distances can be created by varying the position of the camera
and/or by changing the focal length of the camera lens.

Close-up shot

A close-up shows the subject in
detail. It is often used to show
someone’s face or an important
object. An extreme close-up
focuses on a small object in even
more detail.
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Medium shot (or mid shot)

A medium shot is the most
common shot: it shows the
characters as well as some of

the background. Characters are
typically shown from the waist up.
Relationships between characters
can be highlighted in a medium
shot since their facial expressions
and body language are easily seen.

Medium long shot

This shot type shows more of
the background than a mid shot,
placing a character in a specific
setting.

Long shot / wide-angle shot

A long shot shows more of the setting and less detail of the characters’ appearances.
It could show a crowd scene or a long view of the setting. A wide-angle shot shows
a wider view of the setting than normal. If only a few characters are in a long shot or
a wide-angle shot they can appear small and insignificant. This can emphasise their
sense of isolation or perhaps that they are dominated by their physical environment.
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Zoom shot

In a zoom shot the camera can be far from the subject but, by changing the focal
length, the camera seems to move close to (zoom in on) the subject. This emphasises
the subject’s importance at that point in the story.

Camera angles

By varying the angle at which the camera points at the subject, the audience can be put
in the position of looking at the subject on the same level (straight on), from below or
from above.

A low-angle shot looks up at the subject from below, which can emphasise their
strength or power.
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In contrast, in a high-angle shot

the camera points down at the
subject. If the subject is a character
this can make them appear weak or
vulnerable. Another use of a high
camera angle is an aerial shot, which
shows a scene from far above. (These
shots are taken from a drone, a small
plane or the top of a building.) Aerial
shots are often used as establishing
shots as they establish a location and
setting.

Framing

The frame is the outside border of a
shot. It results from decisions made
by the cinematographer and director
about what each image will include
and —just as importantly — exclude.
Sometimes natural frames, such as
doorframes and window frames, are
used to provide borders.

|-

1 Complete this table with examples of various shot types in a film you are studying. In the
middle column, give a brief description of the character and/or setting shown in the shot.
In the right-hand column, explain the effect of using each particular shot (e.g. to show a
character or setting in a certain way, to develop the plot, to create a mood).

Shot type Example in your text Effect of this shot

Close-up shot

Medium shot
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Shot type Example in your text Effect of this shot

Medium long shot

Long shot /
wide-angle shot

Framing

2 Select one of the rows in the table above and complete the following sentences to analyse the
film shot.

In [title of film], a

[type of shot] is used to show

[brief description of the shot]. This shot suggests that

[explanation of what the shot tells the audience about a character, setting or situation].

Camera movement

The camera can be moved in three main ways in order to follow the action and/or show
more of the physical setting.

= Panning occurs when the camera rotates in a horizontal plane (that is, moving
from left to right or right to left).

- Tilting is when the camera rotates in a vertical plane to point up or down.

 Tracking involves the whole camera moving. The camera can be placed on a dolly
(a mobile platform) or a crane, which creates a smooth movement. Alternatively, a
handheld camera can be moved in an uneven, jerky way.
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Editing

Editing is the process of selecting the shots and placing them in a meaningful order to
tell the story. Editing also determines the length of each shot and how quickly one shot
is followed by another. The film’s editor works closely with the director to edit the film.

A cut is the most common type of edit; one shot ends and the next begins, usually
without the audience noticing. For example, in a scene where two people are talking, a
shot showing one person’s face as they speak might be followed by a shot of the other

person responding.

Other types of edits are a fade (the screen fades to black or white) and a dissolve (as
one shot fades out, it briefly overlaps with the next).

Here are three common editing techniques in which the ordering of shots helps to
tell a story.

= Crosscutting: the film ‘crosses’ or cuts between two scenes to show events that
are occurring simultaneously in different places.

- Montage: a series of very short scenes or shots, usually set to music, can show
what happens over a longer period of time.

- Flashback/flashforward: the film cuts between different time periods to show
events that happened in the past (e.g. to fill in a character’s backstory) or events
that will occur in the future.
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Eﬂnalyoewkeywerw

1 Select a key scene from your film and watch it two or three times. In the top row of the table
below, briefly describe what happens in the scene. In the middle column, make notes about
the elements of film style you can identify in the scene. In the right-hand column, describe
how the filmmakers’ choices convey the meaning of the film (e.g. creating a sense of time and
place; increasing dramatic tension; making a character appear more sympathetic).

Key scene:

Element of film style Notes Effect
Cinematography

+ How many close-ups, medium
shots or long shots are used?

« Is the camera still or moving?

Editing
« Are there many quick cuts or only
a few longer cuts?

« Are there cuts to other places
and/or times?

+ Is music used?
+ How much dialogue is there?

« Are there any sound effects?

2 On the lines below, write complete sentences from the notes you made in the table. Write at
least one sentence about each feature. Don’t forget to draw on your notes about the effects
of these features, e.g. how they are used to create a mood, tell the story and position the
audience to respond.

© Insight Publications insight » KEY SKILLS: VCE ENGLISH 31



Special features of film, drama and poetry

Drama

A play is a story performed on a stage. The written play —the script —is the basis for the
performance, but actors, set designers and the director (among others) all contribute
to what the audience actually sees and hears. Productions of a particular play can vary
significantly, even though the play scripts are identical. Ideally, you should see the play
you are studying performed, or at least watch a filmed performance or a movie version.

This section explains several key features of drama: stage directions, soliloquies,
asides and dramatic irony.

Stage directions

Stage directions enhance your understanding of the characters and situations, so pay
careful attention to these. They are usually written in italics within the text of the play,
and can include instructions for or descriptions of:

- the set, including props, furnishings and lighting

actors’ appearances, including costumes and personal props

» actors’ movements, including entries and exits, gestures and facial expressions
- the tone, feeling and/or pace with which an actor should deliver their lines

= sound effects, including music.

Here is an example of dialogue and stage directions from Jane Harrison’s play Rainbow’s End.

Shows the feeling that
GLADYS: Yes? Can I help you, lad? the actor needs to convey
ERROL: Sorry, er, ma’am. [ Extremely nervous] My name is Errol R through their delivery. )
Fisher. I am a representative of ... er ... I am in this area today, with
quite an amazing offer. Um ... I have a presentation regarding ... Indicates the actor’s
He offers the book. GLADYS looks at it with interest. € body Ianguage‘ and facial
expression.
\ J

( Indicates what the actor does. ) C Identifies a prop used in the scene. )

Re-read the opening scene of your play and look closely at the accompanying stage directions. This
information will be in italics and/or brackets. Fill in as many of the following gaps as you can for

your play.

1 The scene is set at/in

2 This is significant because
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3 The description of the opening setting tells us that

4 The characters in this scene are described as

5 They are wearing

6 The impression we receive of these individuals is

7 We also learn that the relationship between

[character’s name] and

[name of another character or a group] is

[describe what you learn about the relationship between two of the characters, or between a
character and a group].

8 Choose two quotations from the stage directions to support the view you presented in
question 7.

Soliloquies, asides and dramatic irony

A soliloquy is a significant speech in which a character, usually alone onstage,
expresses their private thoughts and feelings. If there are other characters onstage,
they do not hear what the character delivering the soliloquy is saying.

An aside is a short speech. When the speaker delivers the aside, the other characters
remain onstage but they do not hear what is being said.

Soliloquies and asides give the audience an insight into a character’s real motivations
and beliefs, which are not known or fully understood by the other characters.

Both soliloquies and asides can create dramatic irony, which occurs when the
audience (or reader) knows something that one or more characters onstage do not
know. For example, in Shakespeare’s Twelfth Night, when Viola says ‘Whoe’er | woo,
myself would be his wife’ in an aside at the end of Act 1 Scene 4, the audience learns
that she is in love with Duke Orsino. Adding to this dramatic irony is the fact that Viola
is disguised as a young man — Cesario —and only the audience knows her true identity.
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"B ety o solitoquy onlong specel

Choose a soliloquy from the play you are studying and answer the following questions to enhance
your understanding of it. If your play does not have a soliloquy, answer the questions for one of the
longer speeches.

1 Who is speaking?

2 How does the speech add to your understanding of the character?

3 What do you learn about the other characters?

4 What information or ideas about an idea in the play does the soliloquy or speech offer?

Sample answer 1

Viola’s soliloquy in Act 2 Scene 2 of Twelfth Night (‘I left no ring with her: what means this
lady?’) neatly outlines the love triangle that has arisen and the misunderstandings that have
resulted from her disguise. She uses paradoxes (‘I am the man’) and riddles (‘methought her eyes
had lost her tongue’) to show her bewilderment; her metaphor for this situation, ‘it is too hard a

knot for me t'untie’, captures her frustration.

Sample answer 2

In Jane Harrison’s Rainbows End, Gladys makes a significant speech near the end of the play. It
sums up the housing and education challenges facing First Nations communities — challenges
that have been shown throughout the play. This speech also signals a shift from resignation to
activism, as Gladys replaces the word ‘request’in the written speech with ‘demand’in asserting the

need for equal rights and opportunities.

Your answer
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A poet or lyricist chooses words not just for their meaning but also to create rhyme and

rhythm, drawing the reader or listener’s attention to the sound of the words. When you

analyse poetry or song lyrics, think about the different meanings that the words can
have, and remember to discuss sound as a feature that contributes to the meaning and

impact of the poem or song.

Poetic features and techniques

The following table defines some common poetic features and techniques and gives an

example of each. Note that each example also explains an effect of the technique.

T T

Alliteration: the use of words
beginning with the same consonant
sound

Connotation: an extra meaning
suggested or implied by a word

Free verse: poetry that doesn’t have a
regular pattern of rhyme or rhythm

Imagery: a ‘mental picture’; often
visual, but can appeal to the other
senses

Metaphor: a description that states
that one thing is another, to show the
similarities between them

Personification: a metaphor that
gives human traits to a non-human
object

Rhyme: when words at the ends of
lines sound the same

Rhythm: the pattern of beats or
stresses in a line

Simile: a description using the words
‘as’ or ‘like’ to compare one thing to
another

In ‘Anthem for Doomed Youth’, Wilfred Owen uses
alliteration in the phrase ‘stuttering rifles’ rapid rattle’ to
evoke the sounds of gunfire.

John Kinsella’s reference to the fog of occupation’ in ‘Hawes -
God’s Intruder” alludes to fumes from superphosphate; it also
has connotations of war, evoking the violence of colonisation.

Oodgeroo Noonuccal’s ‘We Are Going’ is written in free
verse, helping to create a sense of fragmentation.

Mary Oliver’s image of a white moth that ‘glimmers ... in
the forest, just / as the pink moccasin flowers / are rising’
creates a striking picture of natural colour and movement.

John Donne uses the metaphor of a compass with two
points to describe the strength of his relationship in ‘A
Valediction: Forbidding Mourning’.

In “The Journey’, Mary Oliver personifies the wind in the
lines ‘the wind pried / with its stiff fingers / at the very
foundations’, creating an image of the wind deliberately
attacking the house.

Charmaine Papertalk Green uses rhyme in the lines ‘What
are they doing — for goodness sake? / How much land they
gonna let them take? to help create a chant-like style and
an outraged tone (‘Selfish Warriors’).

In Bruce Dawe’s ‘Homecoming’, the regular rhythm at the
start of the poem suggests the purposeful movements of
trucks and planes.

Mary Oliver uses the simile ‘walking like a woman / who is
balancing a sword inside of her body’ to describe a careful, rigid
way of walking that is also an attempt to avoid pain (‘August’).
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’Bldem:éﬁy techniques
Complete as many rows of this table as possible by finding an example of each feature or technique
in the collection of poems you are studying.

Alliteration

Simile
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How to analyse poetry

When you are discussing and analysing poetry, draw on the appropriate metalanguage

and use the following five steps.

Step 1: Look at the form of the poem.

« Decide whether the poem is in a well-defined form (e.g. a sonnet) or has no

particular form.

« Count the number of stanzas, and check whether the number of lines in each

stanza is the same or varied.

» Check whether the lines are equal in length or if some are longer and some shorter.

Step 2: Annotate the poem in detail.

« Circle any words, lines or

images that stand out to you.

 Look up any unfamiliar words in a dictionary and write down their definitions.

= Underline any poetic techniques you recognise in the poem.

Step 3: Identify the effects of language choices and poetic techniques. Think about

their connotations and associations, how they make you feel, the tone they contribute

to and any other thoughts they provoke.

Step 4: Identify the rhythm, mood and language style used in the poem. The following

table contains useful words for describing rhythm, mood and language.

Describing rhythm Describing language

bouncy angry conversational

irregular bitter earthy

jerky excited elegant

loose gloomy evocative

quick joyful formal

regular regretful sensuous

slow serene simple

steady sorrowful striking

strong thoughtful unusual
Step 5: Discuss how techniques, rhythm, mood and language all contribute to the
poem’s overall meaning. The list of verbs below is useful when describing what the
poet is doing and the viewpoint they are trying to convey.

affirms contrasts emphasises explores intensifies subverts

challenges conveys endorses highlights questions suggests

condemns creates evokes illustrates reflects surprises

condones elicits examines implies reinforces undermines
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Use this series of questions to develop a close analysis of any poem you are studying.

1 Describe the form of the poem, including the number of stanzas, the number of lines in each
stanza and any regular patterns you can see.

2 Find three examples of poetic techniques in the poem. Use the table of techniques on page 35
to guide you.

3 Choose one of these examples and answer the following questions to identify the likely
intended effect of this particular technique.

a How does it make you feel?

b What does it remind you of ?
(Give at least two examples of the first things you think of when you read the particular word,
phrase or section of text you are analysing.)

¢ Which sense or senses does it especially appeal to (sight, hearing, smell, taste or touch)?

d If you were reading this aloud, what tone of voice would you use?

4 |dentify two of the more striking images in the poem and explain their effects on you.

Image 1:

Image 2:

5 What do these images contribute to the poem’s overall meaning and impact?
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6 Describe the rhythm, the mood and the language of the poem. (Write one sentence on each
aspect.)

7 Drawing on the notes and sentences you have created above, write a paragraph analysing
your poem. Use the following example as a guide.

Sample answer

Mary Oliver’s ‘Morning Poem’ comprises nine four-line stanzas. Although there is no regular
rhyme scheme, there is a steady, gentle rhythm that helps to convey a sense of peacefulness.
The simile ‘ponds appear / like black cloth’suggests the stark appearance of the natural world
just as the sun begins to rise, while the later image ‘each pond with its blazing lilies’ evokes

the light brought by the sun and reflected by the flowers. The contrast of light and dark in the
visual imagery mirrors the contrast between the emotions of happiness and sadness, and the
poem’s language also shifts between words with positive connotations (‘soft trails’, ‘alighting’)
and negative ones (‘heavier than lead’, ‘trudging’). In this way the poem’s depiction of a
dramatic sunrise accompanies a reflection on the world of emotions. The speaker concludes by
connecting these two sets of ideas, suggesting that witnessing such a sunrise might be a source

of happiness or ‘a prayer heard and answered / lavishly’.

Your answer
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S WRITING A PERSONAL
RESPONSE

In writing a personal response to a text,
you will combine discussion of the text

Identifyi.ng personal with reflections on aspects of your own

COINESE life and the world you live in. There may

Writing your be many parts of a text that connect

response with something you know is happening
in the world and/or that you have
experienced.

Identifying personal connections

To start identifying your connections with the text, think about the main aspects of the
text (as discussed in Chapters 1and 2), and line them up with similar aspects of your
experiences and knowledge. The diagram on the next page shows how you can break

these down.

E(wauv connections between the text and
1 Create a diagram like the one on the next page. In the left box, list features of your text.

Include brief notes on these features, such as the qualities of the main characters (brave, loyal,
proud etc.) and the types of relationships (friendships, marriages, parent-child etc.).
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2 In the right box, list features of your own life and/or that you notice in the world around you.
Try to line these up with the notes on the left. They don’t need to match exactly, just have
some kind of link. Here is an example of what this might look like:

Setting in Maestro: Darwin, Place I lived in: Newcastle,
hot & humid, exotic plants, subtropical, unexciting, a
remote from southern cities ‘poor cousin’ to Sydney

3 Can you see some strong connections between the two halves of your diagram? Describe
three connections between boxes on the left and boxes on the right.

\
Your world and
Your set text .
experiences
)
. ) .
Settings (places and Places you have lived or
times) visited
e
N o .
Important events in Significant events in
the text our life or in the world
J d y
4 ) b
. People you have known
— The main characters or know about
& / A
( Relationships N r Relationships you ke
= between the —1 have had or learned
\_ characters ) \_ about .
& R / i
Conflicts and tensions Conflicts you have
in the text — experienced or that are
4 occurring in the world
2

Ideas and concerns in Current issues in the
the text
world
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Once you have created a diagram like the one on the previous page, you can drill
down further into the connections between the two columns. You can do this by
selecting one of the rows in the diagram and expanding on your notes to draw out the
similarities and differences. A good way to organise your notes is in a Venn diagram,
with details from your set text on one side and your own experiences on the other. In
the centre area is the common feature or idea.

The example below uses the novel Maestro by Peter Goldsworthy. In this case, the
main character hopes to become a concert pianist, but the connections you make
with the novel might relate to success in any field, such as sport or business. You
could use your own experiences of trying to be very successful at something, or use
real-world examples.

In Maestro My experiences/
observations

« Paul wants to become a
professional pianist. - Many people strive to be

« He has an inspirational but Key SUCC.ESSM but getting to. the
often critical teacher, Keller. . top in your chosen field is hard.

connection :

« Paul gains some success « A great teacher or coach is
but not quite at the level Seeking always key to real success,
he wants. to achieve even if they are often critical.

- Ultimately, he learns about success + Itisimportant to have a
Keller’s background and well-rounded life and not
realises there is more to life see success as the only
than fame and success. thing worth having.

EC’wate a Verw diagram

1 Choose one of the areas from the diagram you created in Activity 3.1. Look for one where
there are strong similarities between the text and your world or experience.

2 Create a Venn diagram showing the similarities and differences between the text and your
own world. Use the example above as a guide.

Personal experience

The personal experiences you draw on don’t need to be highly personal or private.
For example, if you are describing the place where you grew up because it has some
similarity to a setting in your text, you don’t need to write about yourself at all. You
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can draw a connection with characters or relationships in your text by linking them to
people or relationships you know (without necessarily revealing their identities) rather
than to your own identity and relationships.

Your beliefs and values are central to the way in which you respond to a text, and
these are also good elements to incorporate into your piece. You might reflect on how
a text has changed or enriched your thinking about an important idea, or discuss how a
writer has communicated a message in ways that particularly resonate with you.

The world around you

Issues in the real world often align with issues explored in texts. They could be
international issues such as war or migration; national issues such as political and
social changes; or more local issues such as those to do with roads, hospitals and
schools. You can draw on your knowledge of and interest in these issues in your
personal response to a set text. You might consider how a text has reinforced or
challenged your thinking about an issue, or discuss how characters’ responses to an
issue are similar to or different from your own, or those of people you know.

Explone experiences and the wold
avound youw

1 Identify a setting, a character and an event in your text. Make brief notes on each below.

a Setting:

b Character:

c Event:

2 For each answer in question 1, identify a place, a person and an event in your life that connects
or corresponds to the one in your text. Explain the connection.

a Place:

b Person:

c Event:

3 Now, find a corresponding place, person and event in the world around you. They can be
known to you personally, or discussed in the media. Explain the connection. (Do not re-use
any of your answers to question 2.)

a Place:

b Person:

c Event:
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Writing your response

When you write a personal response to a text in Unit 1, Outcome 1, you will need to
include some analysis of specific textual elements. These could include the following:

- ideas, concerns and tensions in the text

- characters, settings, plot and narrative point of view

- cultural, social and historical values expressed in the text

- the author’s use of vocabulary, text structures and language features.

It is possible that you will be asked to respond to a given topic or prompt. If this is the
case, make sure you clearly respond to the topic and focus on any key ideas it contains.

Essay structures

It is possible that your personal response will be written as an essay. This essay would
likely be more reflective in style than an analytical essay, although it should still include
some analysis. Other approaches, such as keeping a journal and writing a reflection at
the end of the unit, are also possible. Your teacher will let you know the precise form
you need to write in for your assessment.

When you write about both a set text and personal experiences, you will include some
points of comparison. There will be some differences and some similarities. The way you
incorporate this comparison will determine the structure of your piece of writing.

The following notes are most relevant to an essay, but the essential points also
apply to other forms of personal text response, such as journal entries.

Block approach

The block approach is the simplest structure for a piece of writing that includes some
comparison. In this approach, each body paragraph focuses on either the set text or
personal experiences. Only some sentences refer to both. Alternatively, a paragraph
near the end of the essay can refer to both in a compare/contrast manner.

The sequence of body paragraphs in a block essay is illustrated in the diagram below.

Body paragraph 1

Discuss an aspect of the set text (e.g.

) Body paragraph 2
a character, a place, an event, an idea).

Discuss the same aspect in
relation to real life.

Body paragraph 3
Discuss a different aspect of the text. Body paragraph 4

Discuss the second aspect
in relation to real life.
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Integrated approach

In an integrated approach, the comparison is carried throughout the discussion. You
would discuss both the set text and real-world experiences (yours and/or others’) in
each body paragraph. The structure would look like the diagram below.

Body paragraph 1

Discuss one aspect in relation to the set

Body paragraph 2
text and the real world. yparagrap

Continue discussion of

this aspect.

Body paragraph 3

Discuss a second aspect in relation to \ Body paragraph 4

the set text and the real world. Continue discussion of
this aspect.

Ewme an integrated boedy paragraph

1 Identify an element of the text (e.g. a character, a place, an event, an idea) and a personal
connection you have with it.

Textual element:

Personal connection:

2 Complete the following sentences to create a short, integrated body paragraph.

In [text title],

[element of the text]. | can relate to this

because

[description of personal experience or knowledge]. An important/interesting [choose one]

difference between these experiences is that

However, the connection has made me realise that

[conclusion you can draw from the connection].

Introductions and conclusions

As in an analytical essay, your introduction sets up your discussion, signalling the
main ideas. Refer to the set text and briefly describe the real-world aspects you
will be discussing. If you are responding to a topic, ensure that your comments are
relevant to it.
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The conclusion sums up your discussion. Include sentences that refer to both the
set text and the real-world issues you have identified in your body paragraphs. Again, if
there is a topic, respond to it directly in your conclusion.

Sentence starters

Try using these sentence starters to write about your own experiences or observations
about the world around you.

When [ first discovered/experienced/understood/noticed [choose one] ...

The issue of ... is controversial / frequently discussed / common [choose one] in today’s society,
which is a result of ...

The value of ... can be seen in people who ...

Connecting phrases

Some of the sentences in your personal text response will be about either your
experiences or the text, but other sentences will refer to both. Here are some sentence
starters to help you connect the text and your personal reflections.

The ... [situation in the text] reminds me of a time when I ...

The setting of ... [place name] reminds me of ... [place name], which | visited / lived in [choose one]
when | was ...

Unlike ... [character’s name]’s experience in ... [text title], my own life has shown me ...
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H(Pmtt}wming/tlwwdenceotante/w

In this activity you can refer to your answers to Activity 3.3 or use different textual details and
personal connections.

1 Using one of the sentence starters in the first table on the previous page, write a sentence
that describes an experience you have had or that makes an observation about the world.

2 Using two of the sentence starters in the second table on the previous page, write two
sentences explaining connections between the text and either your own experience or your
knowledge of the world around you.
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> Breaking down the An analytical text response is

topic a formal essay in which you

show your knowledge and

> Brainstorming id .
ranstorming ideas understanding of a text. It
> Developing a plan responds to a topic or question
> Writing your response about the text, and presents your
> Drafting and editing point of view on the topic. \/ V4
your response This chapter leads you through ' /
> Sample response the process of writing an essay on /
a given topic. |
%
e
,‘"
L

Breaking down the topic

Your first task is to analyse or ‘break down’ the topic so you have a clear understanding
of what it requires you to do. Does it ask you to discuss a statement about the text, or
ask if you agree with a statement? Does it ask why characters behave in certain ways,
or how the author presents an idea? Use the following two-step process to break down
your essay topic and begin to work out how you will respond.

Step 1: Underline key terms and annotate the topic

Write down the topic on a blank sheet of paper or in a computer document, with space
around it for you to write notes. Look up the meanings of any words you don’t know,
and identify any words you need some synonyms for. Underline the important words
and phrases in the topic and write brief definitions and synonyms around it. Also jot

down anything you will need to do in order to address each term in your response.
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For example:
a ‘how’ question — need to discuss how highlight, stress, challenges,
the text is written and constructed make obvious obstacles,
,\ /\ / opposition
How does My Brilliant Career emphasise the difficulties
faced by women in nineteenth-century Australia?
need to focus on female the setting —refer to the social and
characters; consider a few cultural expectations of this time,
characters, not just the protagonist especially in relation to women

H@th}wamwtatmwtopio

Using the example above as a guide, annotate a topic on a text you are studying. (You can find
topics in study guides on your text or in previous VCAA exams if your text has been on the text list
in previous years. You can also ask your teacher for help.)

1 Write down the topic, allowing space to write annotations around it.
2 Underline all the key terms.

3 Write down three synonyms for each key term.

4 Add brief notes on any terms that you will need to discuss in your essay.

Step 2: Analyse the topic

Think carefully about the meaning and implications of each key term. Many topics have
two or three parts, and it is important that you consider each one to work out exactly
what you are being asked to do. Use the following table as a guide.

Are there adjectives or adverbs? Use these terms and their synonyms in your response.
Examples: limited, strong, essential, Question whether you agree - e.g. is something really
inevitably, only, never, always. ‘essential’ or is it just one of several important factors?

Is something ‘never’ the case or is there an exception?

What verbs are used in the topic? Think about the meaning of any verbs or verb phrases,
Examples: shows, reveals, explores, including any verbs that describe how a character
emphasises, contrasts. behaves (e.g. defies, struggles, is motivated by). Use

these verbs and their synonyms in your response.
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Is there something in the topic that’s You can partly agree with a topic statement by showing
not always or completely true? that there are some exceptions to what is generally
true. This will help to show strong engagement with
the topic and an understanding of the text’s complexity.

Are there two or three parts to Address all parts of the topic. For instance, this topic
a topic? Example: The witches’ requires you to discuss (1) the witches’ prophecies,
prophecies are the main cause of (2) Macbeth’s downfall and (3) the causal connection
Macbeth’s downfall. Do you agree? between the prophecies and Macbeth’s downfall.

You could also add (4) other reasons for Macbeth’s
downfall, as a response to the adjective ‘main’.

Does the topic ask about how a story Consider the text’s construction — essential in

is told? Example: The first-person answering a ‘how’ question — and the effects of this.
narrative limits our understanding of For instance, for this topic, as well as discussing the
the other characters. Discuss. reader’s lack of knowledge of characters other than

the narrator, a response should relate this to the fact
that it is a first-person narrative. The verb ‘limits’ is also
important here.

Practise breaking down a topic

Complete this table for a topic and text of your choosing. Use the notes and examples in the table
above to guide you.

What to ask Examples from your topic

Are there adjectives or
adverbs? If so, write down
two synonyms for each.

What verbs are used in
the topic? What are some
synonyms for these verbs?

Is there something in the
topic that’s not always or
completely true?
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Are there two or three
parts to the topic? If so,
use numbers to identify the
parts.

Does the topic ask about
how a story is told? Note
some relevant elements,
such as structure, narrative
voice and imagery, that
you could analyse in your
response.

Next, you need to find some evidence and generate a few supporting ideas. The end
result of this process will be your main contention or argument, as the next section
describes.

Brainstorming ideas

A good way to brainstorm ideas for a text response is to write the topic in the centre of
a page and make notes around it. If it is a long topic, you could shorten it to the central
idea or question, as shown at the centre of the brainstorm diagram on the following page.

Your notes should include:

- examples and quotations from the text

- relevant textual features (e.g. narrative voice, structure, language and imagery)
« ideas, concerns and tensions explored by the text that are relevant to the topic.

Ask yourself as many questions as you can about the ideas and the characters: in
particular, ask why and how questions. When discussing film, refer to visual and sound
elements in addition to characters and plot.

Example

The example of brainstorming on the next page uses a topic on Sophocles’ play Oedipus
the King.

In Oedipus the King, the characters have little control over their lives. Discuss.
This is a straightforward topic about characters. It asks you to consider the characters’
actions and to what extent they can control their lives by making independent choices.
The brainstorm might look something like the diagram on the next page. (Quotes and

page numbers are obtained from the translation by Robert Fagles published in The
Three Theban Plays, Penguin Classics, 1984.)

© Insight Publications insight » KEY SKILLS: VCE ENGLISH 51



Chapter 4 Writing an analytical response

g
Oedipus rules the =Y
city of Thebes but The gods are
his fate is sealed more powerful

- by the prophecy. than people;
Past actions impact on He has some Oedipus says, ‘to Creon stands up
the present and future, control but is force the gods to to Oedipus and
act against their takes control at

e.g. the Shepherd gave
the baby Oedipus to
an old man rather than

unable to change
his destiny.

will —no man has
the power’ (p.174).

the end, though
he still defers to

killing him; Oedipus the gods —‘it’s
killed his father and better to ask
married his mother. precisely what to

do’ (p.246).

People lack
knowledge; they
are ‘blind’, whereas
Tiresias, who is literally
blind, knows the truth.

Tiresias is also
governed by the
gods: ‘I serve
Apollo’ (p.183).

How much control do the
characters have over their lives?

The Chorus
states the
gods have
knowledge ‘of

all the dark and

Ultimately, Oedipus
blinds himself and begs
Creon to banish him,
which fulfils the oracle’s

Tiresias

c0m|:11and: ‘F)anish Fhe Jocasta tries to def:lares, ‘Wh.at depth of human
man’ who killed Laius stop Oedipus learning will come will o .
(p164). In this way, the truth but fails. come’ (p178), life’ (p187):
Oedipus does take control She says, ‘So much i.e. people knowledge =
of his life and allows the can’t change power. )

for prophecy. It’s
neither here nor there’
(p.208), but then
realises the truth and
begs him to ‘call off
this search’ (p.222).
However, he rejects

e her advice. )

E(Bminotmm a topic

1 Select a topic for the text you are studying. You can use a topic from Activity 4.1 or 4.2, or a
different topic.

\_ city to be saved. their fate.

2 Using the example above as a guide, brainstorm the topic. You can do this on a piece of paper
(A4 or larger) or in a computer file. Place the topic, or a shortened/simpler version, at the
centre, and create a diagram of notes, including quotes from the text.
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Organise your material

So far, your ideas are probably quite random. Your notes now need to be organised so
that you can turn them into an essay plan. Try these strategies.

= Colour-code your material. Which ideas and evidence seem to go together? For
instance, in the example on the previous page, the material on Oedipus could be
highlighted in green, while notes on Creon could be highlighted in yellow.

= Circle or underline the main ideas in your brainstorm. Key ideas can become topic
sentences for your body paragraphs. In the example, the point about the gods
being powerful is a key idea; another key idea is that Oedipus does show limited
control over his life when he blinds himself and seeks exile.

Write your contention

Ask yourself, what is your opinion on the topic? Your main contention is a single
sentence that summarises your point of view, and gives the reader a sense of why
you hold this view. Look at the notes from your brainstorm. What viewpoint does the
evidence mostly support?

« If the topicis in the form of a question, e.g. ‘Do you agree?’ or ‘How do ...?’, your
main contention will answer the question.

= If the topic asks you to ‘discuss’ a statement,
your main contention will show that you
agree, disagree, or partly agree and partly
disagree.

Remember, there is no right or wrong answer. You
may challenge all or part of a topic statement.

For example, here are two contrasting ways
you could argue in response to the topic on
Oedipus the King.

The power of fate and the gods means that the
characters in Oedipus the King have almost no

control over their lives.
Or

Although a strong sense of fate and destiny
informs the play, the characters take action to save

the city of Thebes and to end their suffering.

-7
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H(P’mctuw whiting contentions
1 Choose a topic on your text and write a one-sentence response (a main contention).

a Topic:

b Main contention:

2 Now think of a different response to the topic and write another main contention.

3 Which response do you prefer and why? Refer to textual evidence in your answer.

Select evidence from the text

Once you have decided on your contention, spend some more time thinking about
why. Why do you hold this view and how can you prove it? Look at the main ideas you
identified in your brainstorm. These will be your supporting reasons. Each supporting
reason will be the basis of one body paragraph in your essay.

Next, find textual evidence to support each main idea.

= Your brainstorm will include textual evidence related to the main ideas. For
example, in the brainstorm on page 52, the idea that the gods control people’s
lives is supported by the quote ‘to force the gods to act against their will —no
man has the power’.

= Go back to your text. Your original highlighting and annotations will help you to
locate the information you need. Add evidence to the brainstorm material.

= Go back to your notes — e.g. the text information sheet, character profiles and
notes on structure and narrative point of view that you made in Chapter 1. What
can you add to the points made in your brainstorm?
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E‘Find/ evidence

1 List three passages from your text (including page numbers) that are directly relevant to your
essay topic and would be good sources of supporting evidence. Briefly describe what happens
in each passage.

2 Explain how each passage would support one of your main ideas.

3 Write down one quote from each passage that supports your main ideas.

Developing a plan

A planis an outline of your essay and summarises your line of argument.

AL MAIN SUPPORTING
= CONTENTION +

REASONS

If you are writing under timed conditions (as in an exam), the plan should be brief.
However, it is still worth doing as it will keep your writing on track and relevant to the
given topic.

Write your main contention as a single sentence. This will be used in your
introduction.

Then write each supporting reason as a sentence. Each sentence will be a topic
sentence for a body paragraph. Under each reason, give two or three pieces of
evidence. These can be quotes or examples of things that happen in the text.
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Sample plan

The following sample plan on Oedipus the King draws on the brainstorming notes
(page 52). A complete essay based on this plan is on pages 71-2.

Topic
In Oedipus the King, the characters have little control over their lives. Discuss.
Contention

The power of fate and the gods means that the characters in Oedipus the King have
almost no control over their lives.

Body paragraph 1

Topic sentence: Oedipus’ fate is set, and he cannot change it.

Evidence:
« The prophecy that Oedipus will kill his father and marry his mother has been
fulfilled.

- Tiresias knows what will happen to Oedipus, and his predictions come true
(e.g. ‘darkness shrouding your eyes that now can see the light’, p.183).

Body paragraph 2

Topic sentence: Other characters acknowledge how powerless they are compared to
the gods.
Evidence:
- Creon says, ‘it’s better to ask [the gods] precisely what to do’ (p.246).
- Tiresias says, ‘what will come will come’ (p.178) —i.e. destinies can’t be changed,
and he ‘serve[s] Apollo’ (p.183).
 The Chorus refers to Zeus and Apollo as ‘the great masters of all the dark and
depth of human life’ and doubts that ‘a mere man can know the truth’ (p.187).

Body paragraph 3

Topic sentence: Some characters take small steps to control their lives, but these have
little effect.

Evidence:
» Jocasta tries to reassure Oedipus that the ‘prophecy’ is ‘neither here nor there’ (p.208),
and then she begs him to ‘call off this search’ (p.222). However, he ignores her.

« Oedipus is determined to discover the identity of Laius’ murderer; when he learns
it was him, he punishes himself to free Thebes from the plague.

- Creon takes control to some extent at the end of the play, telling Oedipus that
‘here your power ends’ (p.250).
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Plany yowv essay

This activity steps you through the process of creating an essay plan. Use a topic you have been
given in class or one that you have found yourself.

1 Write your topic here:

2 Write down your contention:

3 Identify three main reasons, and list evidence from the text (e.g. character choices and
actions, events and situations, quotes) to support each reason.

Reason 1:

Evidence:

Reason 2:

Evidence:

Reason 3:

Evidence:

4 Now write your reasons as topic sentences, in a logical order. Do the sentences flow? If not,
think about changing the order.
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Writing your response

This section explains how to write each section of your essay — the introduction, body
paragraphs and conclusion.

Introductions

The introduction lets your reader know what lies ahead. It includes a clear response
to the topic and gives your reader an idea of how you will justify your response. Avoid
using detailed evidence; focus on the argument you are making.

Your introduction should include:

= your main contention — a clear statement of your position in response to the
topic

- essential information about the text — e.q. its title, author/creator, form or genre
and, if relevant, something about its historical or social context

- key terms from the topic, as well as any ideas relevant to your argument

» signposts to what you will discuss in the body paragraphs — the main reasons and
brief references to the evidence you will use (e.g. characters; events; structural
features; stories, poems or scenes to be analysed).

Study the following examples to see a basic approach to an introduction, as well as

ways to add more complexity.

Example 1: A simple introduction
Text: Ghost Wall by Sarah Moss

Topic: In Ghost Wall, the women only find power by working together. Discuss.

Sarah Moss’ novel Ghost Wall portrays events over 1 Introduces text details.
several days, as a group of people in modern-day 2 Addresses the topic
Northumberland attempt to re-create the lives of people using the key term
living in Iron-Age England. 1 Two men, Professor Jim ‘power’ and referring
Slade and amateur historian Bill Hampton, run the to two of the female

activities, while Bill’s wife and daughter, Alison and characters in the text.

3 Addresses the topic
through the phrase
‘resists the men’s
dominance’ and ‘with

Silvie, live in fear of his temper and have little power
to resist his violence. 2 However, one of the students,

Molly, resists the men’s dominance and with the help of

local midwife Trudi she rescues Silvie from the traumatic the help of’ (i.e. working
re-enactment of a sacrifice. 3 By supporting one another, together).

the women in Ghost Wall are able to find some power & States the main

and agency. &4 contention.
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The topic presents a statement about the text; the introduction must express either
(i) complete agreement, (ii) partial agreement or (iii) complete disagreement with
this statement. In this case, the contention is in complete agreement with the topic
statement.

The introduction in Example 1 allows for a simple but clear response to the topic.
The second and third sentences contain signposts for how the argument is going to
unfold in the body paragraphs. Four female characters are mentioned: Alison and Silvie
(who lack power), then Molly and Trudi (who work together to help Silvie). This signals
to the reader that these four characters, and the sacrifice re-enactment near the end of
the novel, will be the focus of the discussion.

Example 2: A more complex and detailed introduction

The two figures who wield most power in
Ghost Wall are Professor Jim Slade, who has
power over his three students, and the history
enthusiast Bill Hampton, who closely controls
the lives of his wife and daughter. 1 The two
groups co-exist uneasily as they attempt to re-
create the lives of Iron-Age Northumbrians,
and as Bill’s cruelty and chauvinism become
increasingly apparent. 2 Silvie and Alison

are powerless to resist his acts of violence,
which take place when they are isolated from
others. 3 Molly, though, refuses to passively
follow instructions, and she escapes the camp
from time to time for food and company. &
In the end, Molly gains the friendship and
help of a local midwife, Trudi, and together
they rescue Silvie from a traumatic sacrifice
re-enactment. 5 While Silvie and her mother
are often isolated and meekly submit to Bill’'s
attacks, Molly’s strength of character and
ethical convictions give her the power to

challenge male authority. 6

Opening sentence introduces the
concept of power and identifies the
two main authority figures.

Provides some textual detail and
introduces the ways in which Bill
wields power.

Signpost 1—identifies Silvie

and Alison as characters to be
discussed, emphasising their lack
of power.

Signpost 2 —identifies Molly as

a focus, indicating that she does
have some power and therefore
that the argument will not be in
complete agreement with the topic
statement.

Signpost 3 —identifies the
combined efforts of Molly and Trudi
in rescuing Silvie as a focus.

States the main contention, which
partly agrees and partly disagrees
with the topic statement.

Here the writer is taking a ‘yes, but’ response to the topic. This more complex
introduction differentiates between Silvie and Alison on the one hand, and Molly
on the other. It also argues that while the women find power partly from working
together, Molly also has a personal strength that enables her to act independently.
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1 Select a topic on one of your texts, either from this book or one you have been given in class.
Write it here.

2 Complete the steps outlined in Activities 4.3 (Brainstorm a topic) and 4.6 (Plan your essay).

3 Begin to write your introduction by putting each of the elements below into a sentence. The
signposts should correspond to main reasons you list in your plan. Use the annotated sample
paragraphs in Examples 1 and 2 (pages 58-9) as a guide.

General statement introducing the text:

Main contention:

Signpost 1:

Signpost 2:

Signpost 3:

4 Now organise the above in the order you think is best, including any appropriate evidence
briefly, and write an introduction.
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Body paragraphs

Body paragraphs develop the argument by expanding on the main reasons and using
detailed evidence from the text. Remember the following guidelines.

« Your topic sentence is like a mini contention. Start with the argument (the topic

sentence), and then prove it using the evidence and analysis in the following
sentences.

- Base your topic sentence on an idea, rather than on a character or an example

from the text. This helps you to avoid simply describing the action.

« All the discussion in the paragraph should follow from, and be connected to, the
topic sentence.

« Include short quotes and other textual evidence, without retelling the story.

- Discuss the evidence, explaining why it is significant and how it supports your
argument.

= Always keep the topic in mind, and link back to it near the end of each paragraph.

A basic structure using TEEL

The acronym TEEL is a simple way to remember the key elements in each body
paragraph. You can follow it strictly to ensure you include each element, but avoid a
simple four-sentence paragraph with one sentence per TEEL element — this won’t flow
well or adequately develop your argument. After you become more confident writing
body paragraphs, vary your approach and introduce more complexity. The following
sections explain ways to do this.

T

E
E
L

The topic sentence states the main point of the paragraph. It is usually the
first sentence in the paragraph, and expands on one of the signposts from
your introduction.

Your evidence from the text supports the main point of the paragraph. It can
include quotes from the text; descriptions of what characters think, say and
do; or details of the text’s construction.

The explanation of textual evidence shows why it is significant and how it
supports the main point of the paragraph.

The link to the topic is a sentence (or two) that clearly relates the paragraph’s
discussion to the essay topic and reinforces the main contention. It usually
occurs near or at the end of the paragraph.
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Example 1: Basic TEEL paragraph

The following example shows how TEEL can be used to create a simple body
paragraph. It could be the first body paragraph for an essay on Ghost Wall, following the
introduction on page 58.

The protagonist of Ghost Wall, Silvie is at the centre T Topic sentence: a

of the narrative but lacks power to change or prevent statement of the main
the things that happen to her. T She obeys her father’s point of the paragraph;
instructions and takes care to avoid upsetting him. His expands on signpost 1

from the introduction
through the focus on
Silvie.

brutal behaviour is demonstrated when he hits her with
his belt, leaving cuts on her back and legs. E She refuses

to resist, thinking that it is ‘better just to take what’s .
E Evidence: examples

coming to you’. Even when Molly realises the extent of from the text, including

the violence Silvie has been experiencing and tries to short quotes, showing
help, Silvie insists that ‘there’s nothing wrong’, showing how powerless Silvie is
she has lost a clear understanding of right and wrong. E in her relationship with

She has become meek and submissive, living largely in her father.

denial. Only when she forms a friendship with Molly E  Explanation: sentences
that explain how the
evidence supports the
main point.

does she find someone who will be on her side and help
her to escape her father’s control. However, when she is

isolated, she is unable to contest the power wielded by

L Link back to the topic.
her father. L

Once you feel confident with TEEL, look for ways to introduce complexity and variety
into your essay. For example, you can:

« vary the placement of the topic sentence
- expand on the topic sentence

« introduce two or more pieces of evidence that show different perspectives on a
character or an idea.

Example 2: Adding complexity — TEEEL+

A TEEEL+ paragraph provides more supporting points and explanation than a basic
TEEL paragraph, to develop a more comprehensive, detailed and complex discussion:

- Topic sentence

- Elaboration (an explanation or unpacking of the topic sentence to show its
implications)

« Evidence and Explanation

 Evidence and Explanation + (further evidence and discussion that provides a
different perspective or a counterexample)

« Link.
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The protagonist of Ghost Wall, Silvie is at the centre of the
narrative but lacks power to change or prevent the things that
happen to her. She is aware of her fear and of the constraints
on her freedom, but she cannot see, and does not seek, a
means of escape. 1 She almost always obeys her father’s
instructions and takes great care to avoid upsetting him. Her
history of physical abuse gradually becomes clear, and his
brutal behaviour is demonstrated when he hits her with his
belt, leaving cuts on her back and legs. She refuses to resist,
thinking that it is ‘better just to take what’s coming to you'.
Her isolation reinforces her powerlessness: her father beats
her when he finds her alone in the stream, and the Prof and
her father lead her away from the group when they tell her she
will be their ritual sacrifice. 2 Although she protests weakly,
asking ‘why does it have to be me’and pointing out ‘we don't
know ... what it was like’in the time when such sacrifices
were thought to have occurred, she is too fearful of her father’s
fury to refuse. However, her friendship with Molly means she

now has someone who is on her side and will speak the truth:

A second sentence
after the topic
sentence elaborates
on the main point.

Introduces a second
piece of evidence,
which shows Silvie
questioning the
men’s authority and
trying to have some
power, illustrating
the complexity of
Silvie’s character.

Shifts to the
connection with
Molly, providing
more detail than
the simple body
paragraph in
Example 1 and
developing the

point about
the impact of
relationships

between Silvie,
three women subvert the men’s authority and power in a way Molly and Trudi.

‘they’ve completely lost the plot’. 3 Silvie’s conversation with
Molly leads to Molly seeking help, and the connection Molly

has with Trudi means escape becomes possible. Together, the

that Silvie alone could never have done.

Example 3: Varying the placement of the topic sentence

Another way to structure your
body paragraphs is to begin with
a sentence or two of textual
evidence and then write your
topic sentence. This can help

you to connect body paragraphs
more smoothly. It also creates the

possibility of leading up to the ‘big
idea’ in the topic sentence rather
than just stating it without much

preparation.

The example on the next page is
the beginning of a body paragraph
that could follow Example 2 above.
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Like her daughter Silvie, Alison has been
physically abused by Bill for a long time,
and is reluctant to resist or challenge his
authority within the family. 1 She is often
withdrawn and appears to have been worn
down by years of suffering; she moves ‘like
a much older person’and rarely interacts
with anyone other than Silvie. 2 Isolated
and submissive, Alison lacks power and
simply follows her husband’s instructions. 3
She is more inclined to blame herself than
to blame her husband for his behaviour: ‘it

were my fault’ she tells Silvie [...] &

The opening sentence identifies

a similarity between Silvie and
Alison, connecting with the previous
paragraph and developing signpost 1
from the introduction.

Gives some textual detail to
consolidate the description of
Alison’s character traits.

The topic sentence is the third
sentence of the paragraph, and
draws together the evidence
presented in the first two sentences
to make a clear statement.

Continues the discussion with
further evidence and explanation.

E‘M/’u’t& a body paragraph

1 Refer to the introduction you wrote on page 60. Select one of the signposts to use as the
basis for a topic sentence. Write it here as a strong, clear statement - this will be your topic

sentence.

2 Select evidence (such as quotes and detailed references to characters, setting, situations and
events) to support the topic sentence. Write one or two sentences presenting this evidence.
Remember to use inverted commas (quotation marks) for exact quotations.

3 Write one or two sentences explaining how your evidence relates to the topic sentence.
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4 Next, write a sentence that links the main point of this paragraph to the topic. Do this by
explaining how the paragraph supports your main argument.

5 Now expand this basic TEEL paragraph by adding more explanation and evidence. You could
add an extra sentence after the topic sentence that explains it in more detail; you could add
some further evidence and explanation that relates to a different character or textual feature,
or a different example about the same character or textual feature. Write your expanded body
paragraph below.

Conclusions

A conclusion draws your discussion to a close. It should always be included to ensure
you submit a completed piece of writing. A conclusion should:

= sum up your supporting points and evidence

- restate your main contention (using different words from those in the
introduction)

- link back to the topic.

Don’t introduce new points or evidence in your conclusion. However, you may include
a quote you have not used before, provided it is only to sum up and support the main
argument.
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Example 1: An average conclusion

This concluding paragraph to an essay on Ghost Wall includes the essential features of

a conclusion: a concise summary of the argument and supporting points, and a clear
link to the topic. (See Example 1 on page 58 for the introductory paragraph of this
response.) However, it has too much repetition: phrases from the introduction, and the

key terms ‘power’ and ‘working together’, are overused.

In Sarah Moss’ novel Ghost Wall the two men,
Professor Jim Slade and amateur historian Bill
Hampton, have all the power. In comparison,
Bill’s wife and daughter, Alison and Silvie, have
almost no power and they are unable to prevent
his violent behaviour. 1 However, in the end,
Molly and Trudi work together to rescue Silvie
from a traumatic ritual sacrifice. By working
together, the women find the power to resist the

men’s power and authority. 2

Example 2: A strong conclusion

1 Repeats sentences from the
introduction (with minor
changes), and the repetition of
‘power’ weakens the writing.

2 Ends with a restatement of the
main contention and a clear
response to the topic, but there
is little detail and the final
sentence is too similar to the last
sentence of the introduction.

The following conclusion uses more varied and precise language than the example above,
and avoids repeating phrases or unnecessary detail from the introduction. It contains
statements that extend and follow on from the discussion in the body paragraphs.

In Ghost Wall the two men, Professor Jim
Slade and amateur historian Bill Hampton,
have a great deal of power over the students
and the members of Bill's family, Silvie and
Alison. 1 Bill's physical abuse of his wife

and daughter is reprehensible, but they feel
unable to prevent it and usually meekly
submit, feeling that ‘it’s not as if there was an
alternative’. 2 In contrast, Molly demonstrates
an independence and perceptiveness that
exposes the flaws in the men’s behaviour,
particularly when they ask Silvie to become
the victim in the re-enactment of a sacrifice.
Unlike Silvie and Alison, Molly acts to
prevent unacceptable behaviour and asks for
help. Although she has her own power as an
individual, it is by enlisting Trudi’s help that
she is able to rescue Silvie from a traumatic

experience. 3
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Begins like the previous example
but adds detail; qualifies the men’s
power with the phrase ‘a great deal’,
which is more accurate than ‘all’.

Uses a short quote to reinforce the
characters’ feelings of powerlessness;
the phrases ‘meekly submit’ and

‘feel unable to prevent’ help to avoid
repetition of the word ‘power’ and
provide a more precise description of
their situation and feelings.

Ends with a strong restatement of
the main contention, addressing

the topic without repeating the
introduction. The conclusion follows
on from discussion of Molly’s
independence — she has some power
on her own, not just from working
with others —and therefore it
presents a more complex response
than simple agreement with the
topic statement.
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E‘W’u'/tewwndmm

1 Refer to the introduction you wrote on page 60. Write two sentences stating your main

contention and responding to the topic. Avoid
the introduction.

repeating exactly the same phrases you used in

2 Write two or three sentences summing up your main reasons, corresponding to the signposts
in your introduction. Include some textual details.

3 Write a final sentence responding to the topic
about the topic idea.

with your overall view of what the text is saying

Linking words

Strong essays are fluent and coherent. This means that the writing flows smoothly and
logically, and all the elements work together in a consistent, purposeful way.

Linking words and phrases help to make writing more fluent. They highlight the
connections between ideas and show how an argument is developing logically. The following
words and phrases will help to show your reasoning and connect your points fluently.

Terms to discuss a similar idea

additionally / in addition

similarly

Terms to present a different idea

by contrast / contrastingly
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Terms to show a consequence or Terms to indicate an exception or variation
a logical connection

as aresult admittedly

. Consequent]y ........................................ Occas|ona||y .........................................
therefore ............................................. rare] y ................................................
thl S ISWhy/WhIChISWhy ........................... W[th t heexceptlon of ..............................

Although ‘also’ and ‘but’ are effective linking words, they are best used to join phrases
together within a sentence, not to start a sentence.

Incorporating quotes into sentences

Including some direct quotes is an effective way of giving textual evidence, but ensure
that quotes are incorporated smoothly into your sentences. Don’t include a quote as a
sentence on its own. The following table contains some handy sentence starters and
structures for including quotes as supporting evidence.

Sentence starters and model sentences for including quotes

As [character’s name] says, ‘[character’s speech]’, suggesting that ...

[Character’s name] feels/thinks [choose one] that ‘[quote showing feelings or thoughts]’, which
reveals ...

The opening of the text creates a sense of mystery/drama/tension [choose one] through phrases/
images [choose one] such as ‘[quoted phrase]’ and ‘[quoted phrase]'’.

The dramatic/reassuring/disturbing [choose one] conclusion, in which ‘[quote showing what
happens]’, leaves the reader/audience [choose one] with a sense of ...

m@wwtwe wsing linking words
1 Drawing on the linking words above, write one or two sentences about your text.

Sentence(s) about similar ideas:

Sentence(s) comparing different ideas:
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Sentence(s) showing a consequence or a logical connection:

Sentence(s) showing an exception or variation to a rule or pattern:

2 Use two of the sentence starters and model sentences in the table on the previous page to
create sentences that incorporate quotes from your text.

Drafting and editing your response

If you have time, treat the first version of your response as a draft and then carefully
review what you have written. This will enable you to strengthen your argument and
improve your writing.

When you are editing and rewriting, begin by focusing on the bigger picture,
checking for structure and meaning. One way to check how well your essay flows is to
read it aloud, since this makes it easier to spot errors and weaknesses. Listen for things
such as:

- digressions (sections that move away from the point you’re trying to make)

« plot recount (too much ‘telling the story’ —you should only include enough plot
details to give necessary context)

= repetition of words and phrases rather than varied vocabulary

= too many long, complicated sentences.
To edit and rewrite your text response essay, use the following checklist.

0 The introduction includes a clear contention that addresses the topic.
The body of the essay presents a consistent line of argument.
Each body paragraph contains a clear and relevant topic sentence.
Statements about the text are supported by textual evidence and examples.
Each paragraph contains a link back to the topic.

Linking words are used to show a logical development of ideas.

o o o o o o

Sentence lengths and structures are varied, with some simple and some complex
sentences.

[0 The conclusion sums up the argument and clearly responds to the topic.
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Once you have revised your essay so that it presents a clear and effective argument, the
next step is to proofread it. This time, focus on the smaller picture, checking for errors
in spelling, grammar and punctuation, and for appropriate language choices.

To proofread your essay, use this checklist.
] Thetitle of your text is consistently underlined (or italicised if typed).
T Names of characters and places are correctly spelled.
0 Quotes from the text are correct and enclosed in quotation marks.
O

The present tense is used throughout (with variations as required, e.g. past
tense can be used to refer to events occurring before the narrative present).

[ Punctuation is correct — sentences begin with capital letters and end with full
stops; quotation marks and possessive apostrophes are used accurately.

J The language style is formal — there are no contractions, colloquial expressions
or instances of the first-person ‘I’ (except in quotations from the text).

J Vocabulary is precise and varied.

mwm with a partnen to impnove each
othen's essay
1 Swap the first draft of an essay with a partner. Check each other’s work using the checklist for
editing and rewriting (page 69). Find at least three ways in which your partner’s essay could

be improved, and give feedback to your partner. Your feedback should be constructive - give
suggestions for improvements rather than simply criticising the work.

2 Rewrite your essay according to your partner’s feedback, then swap drafts again.

3 This time, check your partner’s work against the proofreading checklist above. Make a note
of any grammatical or punctuation errors, or vocabulary that could be made more varied
and/or precise.

Sample response

The essay on the next two pages is a mid-range response on Oedipus the King. It uses
the plan on page 56 and the main elements of essay structure outlined on pages 58—68,
as the annotations explain.
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Topic:

In Oedipus the King, the characters have little control over their lives. Discuss.

© Insight Publications

Sophocles’ tragedy Oedipus the King presents a city and 1
a king facing disaster. The play opens with the priest

painting a picture of Thebes ‘dying’ due to plague and

famine. King Oedipus commits himself to ‘do everything’

to save the city, and the other characters also contribute

to solving the mystery of Laius’ murderer. However, as

Tiresias’ remarks make clear, there is nothing any of

them can do to alter their destinies. The power of fate

and the gods means that the characters in Oedipus the

King have almost no control over their lives. 1

The introduction
provides basic textual
details and ends with
the main contention. It
refers to the characters
Oedipus and Tiresias,
but does not clearly
signal the reasons

that will support the
argument.

Oedipus’ fate is set, and he cannot change it. 2 The 2 Lhe tf)ﬁpic:entencs
- . 11 identifies fate as the
orac}e s prophecy‘that Qedlpus would ’k111 his father focus for the first body
and ‘make love with [his] own mother’ has come true; paragraph.
the children that ‘no man can bear to see’are Oedipus’
and Jocasta’s own children. Tiresias also knows that
the course of events is not able to be varied by human
actions, accurately predicting that there will be ‘darkness
shrouding [Oedipus’] eyes’ and ‘soon, soon’ he will
‘scream aloud’ and eventually ‘grope his way toward a
foreign soil’. 3 Throughout the play there is a sense that 3 ?Plort q:c;tf:sta r:h
integrated into the
human destinies are fixed and that people can only learn, di : .
iscussion.
not change, their fates. & They seek out oracles and seers, .
> o ) & Explanation follows the
such as Tiresias, and spend their lives ‘searching for the textual evidence.
truth’. Yet discovering the truth does not enable Oedipus SO Tne A qraphlends
to alter his fate; he gains knowledge, but not control. 5 o et R
Other characters acknowledge how powerless they cleafrly links back to the
are compared to the gods. 6 Creon shows leadership, topic through the key
. . term ‘control’.
especially near the end, but he defers to the gods: ‘it’s i
. : . 6 The topic sentence
better to ask precisely what to do’. Even though he is identifies the power of
the successor to Oedipus’rule, he does not wish to take the gods as the focus
any step that might put him in conflict with the gods. for the paragraph,
Tiresias has the power of foresight, but no power to picking up on an
change things: ‘what will come will come’. He, too, is element of the main
governed by the gods, acknowledging that he ‘serve[s] COMIEIET.
Apollo’. It is the Chorus, though, that gives the most
detailed picture of the gods’ superiority and power. 7 The linking words ‘in

It calls Zeus and Apollo ‘the great masters of all the
dark and depth of human life’, and uses imagery such
as ‘Apollo, Archer astride the thunderheads of heaven’
and ‘lightning-bolts afire! to create a sense of the gods’

otherworldly power. In comparison, 7 human life is full

comparison’ make it
clear that the writer is
contrasting the power
of the gods with the
power of humanity.
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of ‘dark and depth’, located beneath the gods and in
the dark rather than the light. In Oedipus the King,
the gods control human life, while humans simply
follow the pathways through life that have been

assigned to them.

Some characters take small steps to control their
lives, but these have little effect. 8 Jocasta initially
tries to reassure Oedipus that he should ignore the
prophecies, since they are ‘neither here nor there’, and
then, when she realises the truth, begs him to ‘call
off this search’. Her pleas have no effect, however, as
Oedipus is determined to discover, and then exile,
Laius’ murderer, thus freeing Thebes from the
plague. 9 In a way, this is the play’s only effective
action, although the city’s fate remains unknown.
Creon takes charge, telling Oedipus ‘here your
power ends’ and insisting on knowing the gods’
wishes before taking further steps — attempting
to avoid angering them or bringing down further
curses. These three characters do take steps to try to
shape the courses of their lives, even though fate is a

far more powerful force.

There is little scope for the characters to make
decisions or take actions that will change their lives.
Their destinies have been decided long ago. The gods
have knowledge and power, whereas humanity lives
in ‘dark and depth’. Oedipus, Jocasta and Creon try to
have some control over events, but ultimately it is the
gods and fate that determine how they live and how
they will die. 10
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8 This topic sentence

signals a slight shift in the
argument, from characters
having no control to

their trying to have some
influence. This addresses
the adjective ‘little’ in the
topic.

The discussion of Jocasta
and (later in this paragraph)
Creon shows a wider
knowledge of the text,
avoiding a narrow focus on
Oedipus and ensuring the
response addresses several
characters (as stated in the
topic).

10 The brief conclusion

sums up the discussion
and restates the main
contention, using
different words from the
introduction.
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SECTION 2

CRAFTING AND
CREATING TEXTS

In Units 1and 3, Area of Study 2 is all about creating original pieces of
writing. There will be set texts —known as mentor texts —and a central
idea or framework, but you will have the freedom to write in a wide range
of styles and for different purposes and audiences.

In this section of Key Skills: VCE English, Chapters 5, 6 and 7 explain
the core knowledge and skills for this area of study. They show you how
you can use your mentor texts as inspiration and as examples of effective
language choices and structures that you can incorporate into your own
pieces. They also explain ways of exploring a framework. Chapter 8 then
combines all these elements and shows you how to create a complete text.

In both Unit 1 and Unit 3 you will create two written pieces for
assessment. In addition, you will write a reflective commentary on the
writing process, explaining the choices you made as you developed a piece
or pieces. In the exam you will write a single text for this area of study.




AUDIENCE, CONTEXT

IN THIS CHAPTER Texts are shaped by their creators to achieve a purpose, and they
are aimed at a particular audience in a given context. Although

J

> Audience it is likely that your written pieces won't refer directly to their

> Context audience, context or purpose, these three factors will influence

> Purpose how you use language and how you structure your pieces. The
better your writing is suited to its audience, context and purpose,
the more effective it will be.

This chapter looks at these three elements in detail, and

presents advice about the factors you need to consider in order to
shape your writing appropriately for each.

\ |

Audience

The audience is the group of people who are reading, listening to or viewing a text. Of
course, no writer can know in advance who their real audience will be, but they usually
have an idea of the type of people in their intended audience.

For some kinds of writing, the audience is very broad: it could be all adults living
in a country, for example. A cookbook author might aim their book at everyone who
can bake a cake —a very wide audience indeed. Other texts have much more specific

audiences. Someone who gives a speech at a community meeting in a town hall, for
example, will be directing their speech at people who live in the area.
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When thinking about the audience for a text, consider qualities such as their:
- age

- gender

- place of residence

= work

» education

= socioeconomic status

« cultural background

- interests

= background knowledge of the topic or focus of the text.

Having a clear picture of your intended or ideal audience will help you to make
decisions about content, structure and language in order to best meet their needs. For
example, if you are writing a magazine article that aims to explain a recent social media
trend among teenagers, the way you would approach the task would depend on the
primary readership of the magazine. If the article was to appear in a lifestyle magazine
aimed at retirees, you might assume that many of your readers would not be very
familiar with certain social media platforms or with some of the popular slang used

by young people. You would therefore devote more space to providing background
information and context around the topic, and avoid overly casual or contemporary
language choices. However, if your piece was to be published on a youth-oriented
website, you could assume a high degree of social media literacy on the part of your
audience, and a familiarity with contemporary language use among young people.

Explore audiences

1 Identify three likely characteristics of the target audiences for each of the following texts.

a apamphlet promoting a new council-run recycling scheme

b avaledictory speech by a Year 12 student

¢ apodcast about immigrating to Australia

d ablog post about environmentally friendly alternatives to plastic cling wrap
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@

2 Use the following dot points about the benefits of adopting a pet rather than buying one as the
basis for three different original texts, each catering to the different audience specified below.

- Adopting an animal is easier than buying one, as rescue centres organise and pay for desexing,
microchipping and vaccination.
Rescue centres are ethical and treat animals well, unlike some breeders.

- Adoption means saving the life of an animal that might otherwise not find a home.

- Adoption helps to tackle the problem of pet overpopulation.

a Year g9 environmental studies students

b veterinarians

c readers of a parenting website

3 Choose one of your mentor texts. Write a short description of its likely target audience,
supporting your answer with evidence of the writer’s structural and language choices.
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Context

Context refers to the background of a text, as well as the circumstances under which it
is written, published and read. There are two main types of context to consider.

= The context of production is the setting and circumstances in which a text is
created. It includes the writer’s personal situation, the circumstances of the text’s
publication and the situation in the society in which the text is produced.

= The context of reception is the setting and circumstances in which a text is read.
It includes the reader’s personal situation and the situation in the society in which
they are reading the text.

In your writing for this area of the course, you will be mainly concerned with the
context of reception —that is, with how your intended audience will receive your text
and the factors that will affect this.

Another important aspect of context you will need to consider is the likely place
of publication for your piece. For example, if you are writing an opinion piece about
an environmental issue, your approach and language choices will differ depending on
whether it will be published on a personal blog with a small readership interested in
protecting the natural environment, or in a national newspaper with a much broader
and more diverse readership.

Context is also closely linked to audience. The place your text might be published
determines the likely audience, whose knowledge, preferences and characteristics your
piece will need to be shaped by.

Consider, too, relevant events or circumstances in the community or society in
which your text will be read. For example, if you are publishing an opinion piece
about a climate change rally in a school magazine, you might take into account the
school’s general commitment to environmental protection and its support of students
attending a similar rally in previous years. Given this context, it is likely that your piece
would need to devote less space to explaining fundamental principles of sustainability,
and could include more emotive or impassioned language.

EC@MM» contexts

1 For each of the following contexts of production, suggest an appropriate text type and place
of publication.

a You are attending a conference dedicated to ending world hunger and want to present your
ideas on the topic.

Text type:

Place of publication:
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(>

b Having experienced lockdowns as a result of the Covid pandemic, you want to share how
these lockdowns affected your life and, in particular, your education.

Text type:

Place of publication:

¢ You have been asked to imagine a future world in which absolute equality has been achieved
in a piece to be published in an anthology of young people’s writing.

Text type:

Place of publication:

2 For each of the scenarios in question 1, note down two assumptions you might make
regarding readers’ knowledge about and attitudes towards the topic.

a

3 Choose one of your mentor texts. Identify one way in which the writer has taken into account
the context in which the text will be read or viewed. Support your answer with evidence from
the text.

Purpose

Your purpose is your reason for writing — that is, what you want your reader to feel,
think or do after reading your work. The English/EAL Study Design identifies the
following four purposes:

- to express
- to explain
- toreflect

- to argue.
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While you might write with one of these as your primary purpose, many successful
pieces of writing have more than one purpose. For example, you might write a
reflective essay about a lesson you learned from travelling to an unfamiliar place that
also aims to explain key aspects of that community or culture. Or you might write to
express in the form of a short story that also aims to persuade the reader to support a
cause. Hybrid texts aim to achieve multiple purposes and might also include elements
of different text types.

In Section B of the end-of-Year-12 exam, your ability to create a text that ‘connects
to a clear purpose(s)’ is one of the criteria against which you will be assessed, so it is
important to hone your skills in writing for a purpose.

In this section we will look in detail at the four purposes identified in the Study
Design, considering the common text types associated with them as well as the
structural and language features you might employ to achieve each purpose.

To express

Writing to express involves evoking emotional responses in an audience, as well as
communicating ideas, usually through a narrative and its associated features such as
plot, characters and themes. Writing to express gives you the opportunity to exercise
your imagination by creating complex worlds, memorable characters and original
storylines. Writing to express:

- isimaginative

= usually includes dialogue

- develops themes or recurring ideas

» uses figurative language, such as similes and metaphors
= may include symbols and imagery

= may use a variety of tones, depending on the writer’s style and the mood they are
aiming to create

- is usually structured around a sequential plot (even if events are related out of order).

Writing to express is generally associated with imaginative text types such as short
stories and play or film scripts.

To explain

Writing to explain means imparting information and ideas to your audience in a

way that is clear and that takes into account their pre-existing knowledge of or
feelings about a topic. The focus of writing to explain might be a person, place, thing,
event, experience, process or idea. You might even explain something that isn’t real,
combining writing to explain with writing to express.
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Writing to explain:
« is factual
« isinformative

- is logical

may sometimes be lyrical or personal in tone, depending on the topic

may include statistics and evidence

may be structured around causes and effects, step-by-step processes, or causes
and consequences.

Text types often used to explain include essays; newspaper, magazine and journal
articles; blog posts; speeches; biographies; and podcasts.

To reflect

Writing to reflect is generally thoughtful and considered. The aim is to explore an idea
or a situation, examining it from multiple angles, considering different perspectives
and focusing on your own personal responses to it. You might reflect on a significant
life lesson you have learned, an important world event, an issue or an idea. Reflective
writing examines how your thinking has been shaped or changed by the event or
situation you are exploring. Writing to reflect:

- is thoughtful

- often uses the first-person ‘I’

« focuses on new understandings of the topic

- draws connections between events and ideas

- uses language associated with personal thoughts and feelings

- may have a considered, measured tone.

Text types often used to reflect include essays, memoirs, letters and diary entries.

To argue

Writing to argue aims to position an audience to accept your point of view on an
important idea or issue. This means presenting reasons and evidence to support your
view, and using language carefully chosen for its persuasive impact. Writing to argue:

- presents a clear contention, supported by strong reasons
- uses reason and logic

includes facts and evidence

focuses on solutions

uses the language of argument, such as ‘so’, ‘because’, ‘therefore’ and ‘if ... then’.

Text types often used to argue include essays, speeches, opinion pieces, blog posts,
petitions and letters.
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E‘Unde/wtand pwiyoses

1 lIdentify the likely purpose (to express, to explain, to reflect or to argue) of the following text
extracts.

a As Gregor Samsa awoke one morning from uneasy dreams he found himself transformed in
his bed into a gigantic insect.

Purpose:

b Far from empowering them or instilling confidence, the modern fad for overpraising children is
destroying their resilience.

Purpose:

¢ Asachild | believed that adulthood, when it finally arrived, would hit me like a train, that the
transformation would happen overnight. It took me finally reaching it to realise that the most
profound changes don’t happen like that — suddenly — but are shaped over time, like cliffs
carved by the sea.

Purpose:

2 For each purpose in the left-hand column of the table, suggest a text type (e.g. memoir, short
story) and an intended audience (e.g. your classmates, Australian politicians) you would target
to achieve your purpose.

To express

To argue

3 For each of the following scenarios, identify a decision you would make about structure or
language in order to engage the specified audience and achieve the given purpose.

a A novelist writing for a general audience wants to express the ways in which geographical
isolation can force a person to discover their strengths.

b A teacher wants to argue in a blog post that there is too much inequity in the Australian
school system. The blog is read by teachers.
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EXPL

IN THIS CHAPTER In both Unit 1 and Unit 3, you will study a framework or key

idea. The texts you read will be connected to this idea, and
> Unpacking a

framework

you will explore aspects of it in your own writing.

In Unit 1, the idea you will focus on will be decided by your
> Frameworks and A .
teacher or school. In Unit 3, you will study one of the key

METEORECEE ideas in the Framework of Ideas prescribed by the VCAA.

> Frameworks and your
" It is not permitted to study any of the frameworks
own writing
prescribed for Unit 3 in Unit 1, so over the course of your two
years of VCE English, you will have the opportunity to explore

two different ideas in your writing.

This chapter looks at how to unpack a framework, how to
\ learn from the ways in which other writers explore this idea,
Q and how you might derive inspiration from the idea for your

. f own writing.

Unpacking a framework

A framework or key idea is a broad theme or concept intended to stimulate your
thinking and inspire your writing. In Unit 3, you will study one of the following four key

ideas in the Framework of Ideas:
» Writing about play
« Writing about personal journeys
- Writing about protest

« Writing about country.
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In Unit 1, the framework you explore will be decided by the English teachers at your
school. Examples of popular frameworks include:

= Writing about travel

» Writing about futures
» Writing about food

= Writing about family.

Frameworks are intended to be springboards for your own ideas. They are deliberately
open to interpretation and encourage you to consider multiple meanings. Unpacking

a framework involves thinking about it from a range of perspectives, exploring the
thoughts of others, and interrogating your own thinking about the idea and related
concepts. Your understanding of the framework should be deepened and extended as a
result of your investigations.

Strategies for exploring a framework

A mind map is a great way to begin to open up the key idea. Start by writing the key
idea in the centre of the page. Next, brainstorm possible meanings or interpretations
of the word(s), as well as associated concepts. Write these around the central idea. Your
mind map might look something like the one below, which is based on the framework
‘Writing about nature’.

the
environment
floraand
landscape :
auna
nature
natural )
disasters protection
First Nations land
peoples ownership
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Another preliminary strategy for exploring a key idea is to search for synonyms
for the word or words in the idea. Consult a dictionary to find as many possible
definitions for the word(s) as possible, then use a thesaurus to help you find
synonyms or connected words for each. This will help you to identify multiple
avenues for further consideration.

You can use the words you find in your searches to develop a glossary of key words
associated with the idea. Using these in your writing will help you to demonstrate your
focus on the idea.

Next, try finding connections between these further words or phrases that enable
you to organise them into categories of linked concepts.

You could also make a list of questions that come to mind when you consider the
key idea. What lines of inquiry does it suggest?

Delving deeper

Once you have brainstormed ideas and terms connected to the framework, you can
begin formulating some statements about it. These could provide useful messages
or themes that you explore in your own original texts. Ways to do this include the
following.

- Consider different perspectives. What would your favourite celebrity/mother/
best friend/teacher/notable person in history have to say about the framework or
a connected concept?

- Find quotations. Search the internet to find quotations relevant to the
framework. These quotations can be useful starting points for discussion and/or
used as writing prompts.

- Consider other texts (besides your mentor texts) that explore the key idea. While
your mentor texts will be written (or if they are audiovisual they will usually be
based on a script), you could also draw ideas and inspiration from films, music
and other multimedia sources. Try distilling the main messages of these texts into
statements about the framework.

- Hold a debate. A whole-class or small-group debate is a useful strategy for
clarifying your thinking about and presenting a point of view on the framework.
Develop a proposition connected to the key idea — for example, ‘As individuals,
we have little control over what our future world will look like.” Then divide into
teams and present an argument either to support or to contradict the statement.

It is a good idea to keep a folder (either physical or digital) of your explorations of the
framework. This will be a valuable resource when it comes to finding inspiration for
your own writing.
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Gathen ideas

1 Complete the table below to capture some initial thoughts on the framework you are
studying.

Four synonyms for the key
word(s)

Three quotations related to the
framework

Two questions about the
framework

One text (that is not a mentor
text) connected to the
framework

2 Asaclass orin a small group, sit in a circle. Take it in turns to ask a question about the
framework. The person on the left of the questioner must try to answer their question. The
questions should be open-ended, to allow for a range of responses.

3 Look at the way different artists have explored aspects of the framework. Make a collection of
images that spark your imagination.

4 Do an internet search to find news articles connected to the framework.

a Choose three or four interesting articles and record their details in a table like the one below.

Article and author Summary Connection to the

framework

b Choose one of these articles and write a short follow-up article. What happened after the
events recorded in the original text?
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Frameworks and mentor texts

In Year 12, the mentor texts you will study are set by the VCAA. You will study at least

three of the four texts set for each key idea in the Framework of Ideas. In Year 11, your
teacher will select a range of mentor texts for you to study. In both Year 11 and Year 12
you will also be encouraged to read and learn from other texts of your own choosing

related to the idea.

Chapter 7 looks in detail at how to work with your mentor texts. This section
provides you with some preliminary ideas about how to identify ways in which
your mentor texts engage with your framework. You could start with the following
strategies.

- Create summary statements about the key idea in each mentor text. Make notes
on the writer’s thinking about the idea, and on your own thoughts in response
to their exploration of this idea. For example, for the framework ‘Writing about
food’, the writer of a mentor text might suggest that sharing food is a valuable
way of bringing people together, and your thoughts on this might be influenced
by your own experiences with family and friends.

= As a class or in small groups, discuss how a character’s or writer’s decisions
reveal aspects of a key idea. For example, if your framework is ‘Writing about
challenges’, you might notice in a mentor text that individuals are strengthened
by adversity.

- Consider how a text’s events and turning points illuminate an aspect of the key
idea. For example, a mentor text for ‘Writing about play’ might demonstrate that
violating the rules of a game can have destructive consequences.

- Compare and contrast the exploration of the idea in different mentor texts. You
might draw up a table like the one below to summarise your findings.

Framework: Writing about protest

Mentor text 2:
‘Harrison
Bergeron’

Mentor text 1:
‘Freedom or
death’

Mentor text 3:
Monologue
from City of
Gold

My reflections on the
idea

about something, the
rewards of staying true
to your beliefs probably
outweigh the costs.

society he lives
in.

Protest Protest means As Pankhurst It takes some Protesting
always challenging a person or details, arrogance and means
comesata | group, soit’s likely tobe | responsesto selfishness for acknowledging
costtothe | scary and even cause protest can be Harrison to be one’s own anger,
protester. personal harm to the brutal, both able to protest | which can be
protestor sometimes. physically and against the painful.
But if you feel strongly emotionally. totalitarian
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H‘Wo’d@ with ideas in menton texts

1 Summarise ideas in a table like the one opposite. Include five columns detailing the following:
an aspect of the key idea, your reflections on or understanding of the idea, and how the idea
relates to three mentor texts, with specific examples. Show how the texts expand and develop
your understanding of the key idea.

2 Make a list of statements that highlight important perspectives on your framework and/or the
ways it is explored in your mentor texts, e.g. ‘The ultimate end of every journey is home.’

3 Choose one of the statements you wrote in question 2, and free write about the idea for
5 minutes. Do not strive to create perfect sentences or labour over your word choices;
simply write down any thoughts that occur to you connected to your focusing statement.

4 Take an important character or persona from two of your mentor texts and create a scene in
which they meet. Clarify what you think is important about these characters in terms of ideas
in the text. What advice or insights do they offer about the framework as a result of their
experiences in the text? Are they likely to have similar opinions or to challenge each other
about aspects of the key idea?
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Frameworks and your own writing

Your deep thinking about the framework will provide you with material and inspiration
for your own writing. The following are some of the ways you might engage with the

framework and draw inspiration from the mentor texts.

Identify connections between the framework and your own experiences

= Write a personal essay reflecting on the significance and impact of the key
idea, or a particular aspect of it, in your life.

Tell someone else’s story cee

» Think of a person whose life connects in some way to the framework.

This might be a well-known person, a historical figure, a friend or a family
member. Write a short biography of this person, or a memoir showing their
perspective, exploring the insights their experiences give into the key idea.

Write to explain a real-world situation cee

- |dentify a situation in Australia or overseas in which different understandings
of the key idea led to conflict. It could be in the present or in the past.

Write a short story to express an idea about a similar theme to sosessssece
one explored in a mentor text

= For example, you could write about ways in which people are shaped by the
place or places in which they grow up, which is a theme of the mentor text
‘bidngen’, as part of your exploration of ‘Writing about personal journeys’.

Draw on the experiences of characters or individuals in a mentor text to

reflect on an idea connected to the framework

 For example, the characters’ experiences might suggest that we have the
ability to create our own ‘families’, even with people not related to us by blood.

Write to argue your own point of view see

» Select an issue connected to your framework and develop an argument in
favour of one side of the issue.
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E‘Wafd@withkeyldemmtdnwntmtexby

1 Make notes in the table below to identify possible sources of inspiration for your writing from
your study of the framework and mentor texts.

What is the most interesting new idea you have
encountered in your study of the framework?

Identify a person (classmate, teacher, writer or
someone else) who changed your thinking about
an aspect of the key idea.

What has surprised you most in your study of the
key idea?

Which mentor text did you most enjoy reading?
Why?

Which character, writer or persona from your
mentor texts did you most relate to?

If you could ask one of the writers of your mentor
texts one question, who would you ask and what
would the question be?

Identify an aspect of the framework or of one of
your mentor texts that you don’t quite understand
or would like to know more about.

2 In the table above, highlight one response that might be a possible source of inspiration for a
written piece.

3 Make notes in the table below to capture two possible ways in which you could develop
a written piece based on the aspect of a key idea or mentor text that you highlighted in
question 2.

Possible text 1 Possible text 2

Main idea to be explored

Language features (e.g. tone,
style, imagery)

© Insight Publications insight » KEY SKILLS: VCE ENGLISH 89



¢

TEXTS

IN THIS CHAPTER

About mentor texts In this chapter, v.ve will look more closely at how.t? work WI1.'.h

. ) mentor texts to improve and refine your own writing. We will

n ng str r . '

gaging structures explore ways of using and adapting the structural and language
features of mentor texts to achieve your own purposes and

Compelling voices engage your own target audiences.

Effective vocabulary The examples in this chapter are taken from the mentor

Figurative language texts associated with the four frameworks set for Unit 3,
and imagery as well as from mentor texts associated with some popular

>
>
> Sentences with impact
>
>
>

frameworks studied in Unit 1. Remember that in Unit 1, both the
framework and the mentor texts you will study will be decided
\ ! by your school, and cannot be one of the frameworks or any of

the mentor texts prescribed for Unit 3.

About mentor texts

Your mentor texts will present a perspective on the framework or key idea you are
studying. But their main purpose is to provide you with examples of effective writing
in various forms. Mentor texts are short texts, such as stories, essays, articles, opinion
pieces, speeches, and chapters or excerpts from longer works.

In Unit 3, the mentor texts are prescribed in the VCE English/EAL Text List. There are
four mentor texts associated with each key idea in the Framework of Ideas, and you will

study at least three of the four texts connected to your key idea. You might also study
some supplementary texts, which could be selected by your teacher or of your own

choosing, in consultation with your teacher.
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In Unit 1, you will also study a range of mentor texts connected with the key idea you
are exploring. Again, you might also read other texts recommended as supplementary
texts by your teacher, or chosen by you or the class together with your teacher.

Engaging structures

One of the first decisions you will make about your own original texts is the form they
will take. Most text types are associated with particular structural features but, within
those parameters, you have room to make your own decisions about how to organise
your content. Your mentor texts will provide you with models of how to use and
experiment with the structural features, how to effectively build and relieve tension,
and how to release information in an order and manner that best achieves your purpose.

Some possible structural choices you could make, and their likely effects on the
reader, are outlined below.

Imaginative texts

In imaginative or fictional texts, you have a lot of freedom to experiment with structure
and to engage the reader by carefully controlling plot development and narrative
tension. Structural choices you could make in imaginative texts include the following.

Startastoryinmediasres 000000000000 000000000000000000000000

 ‘In medias res’ is a Latin term meaning ‘in the middle of things’. Rather
than opening with scene-setting, background detail or information about
your protagonist, begin with a dramatic or pivotal plot event, such as the
protagonist running from a pursuer or about to step on stage to perform.

= Opening in this way allows you to immediately capture the reader’s
attention, immerse them in the world you have created and position them
to care about what is at stake for your characters. You can then fill in details
about the setting and situation as your story progresses.

« An example of this approach can be found in Edgar Allan E ul E
Poe’s famous story ‘The Tell-Tale Heart’, which opens

with the narrator dramatically declaring his sanity to an dl-'l-"

unnamed person. -
« Scan the code or click here to read the story. E

00 0000000000000 0000000000000 000000000000 000

00 0 00 0000000000000 0000000O0COCOCOGNOGNOIOGIOGOGNONOGNOGNOGIOGOIONOS

00 00 0000000000000 0000000000000000000000000000000000000000000000000
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UseaCircularstructure ©00000000000000000000000000000000000

- Returning at the end to the place that your piece began (e.g. with a character
starting and ending a long journey at home) can give your text a satisfying
and cohesive shape. It allows you to raise intriguing questions in your
opening that will keep your audience reading, then resolve them by the close
of the piece.

 Penni Russon’s short story ‘All That We Know of Dreaming’ begins and ends
with the narrator asleep in bed, reflecting the narrative’s focus on dreams
and associative thinking.

00 00 0000000000000 0000000000000000000000000000000000000000000000000

Includeaplottwist 00 0000000000000 000000000000000000000

- Depending on the type of piece you are writing, you could surprise and

0000 0000000000000 000000O0FKOCG

00 0000000000000 0COCOCONOGNOGIOGIOGIOS

intrigue the reader with an unexpected plot development. To do this
effectively, your plot twist would need to violate the reader’s expectations
and yet be plausible given the characters and situation you have created.

 Ursula Le Guin’s short story ‘The Ones Who Walk Away

From Omelas’ describes the Festival of Summer in the ol
idyllic town of Omelas, whose inhabitants are all happy, E E
healthy, intelligent and successful. But a plot twist '!|.l|'.'-

reveals that they pay a terrible price for this blessed Ly
existence. E-'
« Scan the code or click here to read the story.

Holdbackinformation 00 0000000000000 000000000000000000000

» Taking the time to carefully plan your text will help you to release

00 0 000000 0000OCOCEOGNOGOGIOGIOIONONONONONONONONONONOONOIOPO
00 0000000000000 0000000000000 00000 0000

information in a considered way, for maximum impact. Always remember the
writing rule ‘show, don’t tell’ — don’t spell out everything to the reader but
allow them to learn it through, for example, characters’ action and dialogue.

= Also leave room for your reader to make inferences or draw their own
conclusions about events and characters. Don’t tell them how to interpret a
character’s behaviour; simply depict the behaviour and allow the reader to
develop their own interpretation.

« A good example is George Saunders’ short story ‘Home’,
in which the narrator carries a dark secret. The narrative E E
gradually reveals a few details of this secret. However,

the full story is never revealed, leaving readers to draw
their own conclusions about what happened.

Off

00 00 0000000000000 0000000000000000000000000000000000000000000000000

« Scan the code or click here to read the story.

00 0000 0000000000000 0000000000000 OCOCOCFOCNININOIOGIOGIOIGED
00 0000000000000 0000000000000 00000000000000000 0
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Choose an unreliable narrator 00 0000000000000 000000000000000

= An unreliable narrator is one who doesn’t give an accurate account of events
or other characters. This can be because they are deliberately lying, or
because they are in some way limited or impaired (such as a child narrator
who doesn’t quite understand adults’ motives), or because they don’t
possess full knowledge of a situation.

= Using an unreliable narrator can help you to control the release of
information and to surprise or intrigue the reader, who is not provided with a
complete picture of events but must infer it or piece it together.

« Kathy H, the narrator of Kazuo Ishiguro’s novel Never Let Me Go, is an
unreliable narrator because she has been deliberately kept in the dark
about the sinister purpose of her life, and the lives of her fellow students at
Hailsham, by her teacher-guardians.

00 00 0000000000000 0000000000000000000 000

00 0 0 000000000000 00000000000 OCOCKOCKCIOIOGIIGIOIGDS

00 00 0000000000000 0000000000000000000000000000000000000000000000000

Present events non-chronologically

» The judicious use of flashbacks and/or flashforwards can allow you to control
the flow of information, and keep the reader wanting to read more by cutting
away from the main action at key points in the narrative.

« In Walter’s monologue from The Inheritance by Matthew
Lopez, Walter in the present recalls how he first met his
long-term partner Henry and the breakdown of their
relationship.

« Scan the code or click here to view a reading of this

monologue.

00 00 0000000000000 0000000C0OCGOCOCKSNOSOC

00 00 0000000000000 000000000OC

00 00 0000000000000 0000000000000000000000000000000000000000000000000

Nonfiction texts

In a nonfiction text your aim is to
present an accurate depiction of reality.
But there is still a great deal of scope

to make a variety of structural choices
in order to shape your audience’s
responses to the ideas or opinions you
are presenting. You might try one or
more of the following.
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« Asin animaginative text, a circular structure can help to give your nonfiction
piece cohesion and a sense of resolution. For example, in an opinion piece
you might begin by stating a contention, present your
reasons for it, then reiterate it in your conclusion.

- Laniyuk’s memoir ‘Queer Family and Belonging: Saltwater’
begins and ends with the writer on the beach, taking
comfort in the beauty of shells.

« Scan the code or click here to read the memoir.

- If you are writing about an issue or idea, an effective way to get readers
interested and on side is to begin with an anecdote that personalises the
topic and shows them why it affects their own lives.

 For example, Ranjana Srivastava opens her reflective essay ‘What’s the
best gift | can give my daughter at 16? The same gift my
mother gave me’ with the story of a teenage carer dealing
with her mother’s medical emergency. This moving
scenario sets the tone for an exploration of relationships
between mothers and daughters.

- Scan the code or click here to read the essay.

- For instance, you could open a memoir with a lesson you learned from a
particular experience, before moving on to describe the experience. This
strategy allows you to begin with the most important element of your text
and show the reader why they should continue to read it.

« The title and opening paragraph of Amy Duong’s memoir
‘The Red Plastic Chair is a Vietnamese Cultural Institution,
and My Anchor’ declare the social and emotional weight
of these chairs, a significance the writer only truly
learned to appreciate after her aunt’s death and funeral.

« Scan the code or click here to read the memoir.
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- In a nonfiction text, particularly if your primary purpose is to explain,
subheadings can be a helpful way of organising information so that it is easy
for the reader to understand and remember.

= Mark Gillespie uses this strategy to help the reader E E

navigate and easily grasp the main points in his essay ‘On =
the Sydney Mardi Gras March of 1978’.
« Scan the code or click here to read the essay. E

« This structure works particularly well in texts that aim to argue, allowing you
to identify an issue then offer the reader your thoughts on

possible solutions. E ™ |

« Tim Winton’s ‘About the Boys’ speech takes this approach, -
establishing a problem with modern masculinity then

v
exploring possible ways to address this.

« Scan the code or click here to read the speech transcript.

« This structure can work well in a text aiming to explain, as you examine the
similarities and differences between two things in order to illuminate aspects
of one or both. It can also be effective in a text to argue, in which you explore
possible solutions to an issue.

- Chimamanda Ngozi Adichie does this in her speech ‘The
Danger of a Single Story’, when she compares situations
in which she reduced people, such as her domestic help
Fide, to ‘a single story’, with her own experiences of being
misunderstood in the same way.

« Scan the code or click here to view Adichie’s speech.
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BComide/v stwictune in menton texts

1 Ina computer file or on a piece of paper, create a map of narrative tension in one of the
mentor texts you are studying. You can use the diagram on page 14 as a model.

2 Choose a fictional mentor text you are studying. Identify two structural decisions the writer
has made, and make notes about their intended effects.

Structural choice e

3 Choose a nonfiction mentor text you are studying. Identify two structural decisions the writer
has made, and make notes about their intended effects.

Sentences with impact

One of the most important aspects of good writing is variation in sentence structures.

Using too many short sentences in a row can make your writing sound choppy and
limits your ability to explore or express complex ideas. On the other hand, too many
long sentences close together can make your writing difficult to follow and even
tedious. Achieving a balance between shorter and longer sentences will create a
rhythm that is satisfying to the reader and enables your ideas to be communicated
effectively. If you examine your mentor texts, you will notice that the writers vary the
lengths of their sentences in purposeful ways, to create particular effects.
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Consider, for example, this extract from Shivaun Plozza’s
‘Route 19’, part of the Tramlines podcast series. (Scan the code or
click here to read a longer extract from this episode.)

‘T know,’ says her sister. “You didn’t have to come.’

But she did. She wears her sister’s dress and inside her textbooks
is her sister’s name crossed out with her own name scrawled
underneath. She is always a step behind, always chasing, always

coming second.

Notice how the first two sentences are fairly short, at five words each. They are
followed by a very short three-word sentence, then a longer sentence. The concluding
sentence contains several phrases, separated by commas. If you read this section
aloud, you can hear the rhythm that this variation creates, and you will notice how
this variation also helps to shift the reader’s perspective from observing the sisters’
dialogue to accessing the inner thoughts of the protagonist.

At an individual sentence level, you can also experiment with structure and length.
In the short story ‘Gooseberries’ by Anton Chekhov (a mentor text for Writing about
country), the following long sentence is used to establish the setting. Its length reflects
the vastness of the landscape in which two men are walking, while the many commas
separate the different components of the environment, helping to paint a vivid and
complete picture.

Far ahead of them they could just see the windmills of the village of Mironositskoe;

on the right stretched a row of hillocks which disappeared in the distance behind the
village, and they both knew that this was the bank of the river, that there were meadows,
green willows, homesteads there, and that if one stood on one of the hillocks one could
see from it the same vast plain, telegraph-wires, and a train which in the distance looked

like a crawling caterpillar, and that in clear weather one could even see the town.

By contrast, the extract below, from Meyne Wyatt’s performance of the monologue in
his play City of Gold (a mentor text for Writing about protest), uses a series of short,
sharp sentences to generate a firm, commanding tone and a rhythm reminiscent of
poetry or rap music. This reflects the speaker’s impassioned and angry attitude towards
the topic he is addressing: racism.

Be crazy. Take a risk. Be different. Offend your family. Call them out. Silence is violence.

Complacency is complicity.

In addition to sentence length, there are many other ways you can experiment with
sentence structures and placements to achieve particular effects. The table on the
following page gives some strategies you could try, with examples from mentor texts.

© Insight Publications insight > KEY SKILLS: VCE ENGLISH 97



Setting a sentence as a
standalone paragraph

Stream-of-consciousness
sentences

Placing the most
important element at the
start of a sentence

Placing the most
important element at the
end of a sentence

Sentence fragments

Repetition

Dialogue
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Can strengthen its impact,

which might be helpful in an
argumentative text when you
want to make a strong point. In an
imaginative text it could be used
to present a dramatic revelation
or plot twist.

Can give the reader close access
to the thought processes and
feelings of a character, narrator or
persona.

Draws the reader’s attention
to that element immediately;
communicates its importance.

Can build tension and increase
dramatic impact.

Can be used to communicate a
character or narrator’s thoughts
or feelings as though in real time,
develop a rhythmic or lyrical
quality in the writing, or create a
dramatic effect.

Can develop a rhythm, emphasise
an important idea or point, or
communicate an emotion.

Can develop the plot, provide
background information,
contribute to characterisation,
create verisimilitude (resemblance

to reality) or provide evidence.

‘The distress call came at 6:39 am.’

(‘Storming the Thunder’ by lan
Urbina)

‘But sometimes | just want to be
seen for my talent, not my skin
colour. Not my race. | hate being a
token, a box to tick, part of some
diversity angle.’

(Monologue from City of Gold by
Meyne Wyatt)

‘My mother, Marian, showed me
how to think for myself and to use
my voice.” (Belonging by Michelle

‘Such were the brutal beginnings
of Noongar Country.” (‘Split’ by
Cassie Lynch)

‘Thank You. Happy New Year. Roast
Pork. Sugar Cane Juice. These are
some of the words | still know. Oh
my God. Studying Business. Not
yet married.’

(‘The Red Plastic Chairis a
Vietnamese Cultural Institution,
and My Anchor’ by Amy Duong)

‘Let’s get very rich and own a log
cabin. Let’s own several and give
them away to friends. And also
let’s never get rich.” (Monologue
from Cyrano by Virginia Gay)

“Why does she talk like that?”
“She’s from Australia,” | say.’
(‘Lake Malibu’ by Su-May Tan)
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E&’xprnt with sentences

1 Experiment with sentence structures by writing and rewriting a short paragraph about the
events of your day.

a Inyour first draft, make every sentence between five and seven words in length.

b Read the paragraph aloud. Write a sentence describing how the text sounds when spoken.

¢ Rewrite the paragraph so that it is no more than two sentences long. You can do this by
joining sentences with conjunctions (such as ‘and’ and ‘but’), or by using punctuation such as
commas and semicolons.

d Read the paragraph aloud. Write a sentence describing how the text sounds when spoken.

e Now rewrite the paragraph one more time, this time making each sentence a different length.

f Read the paragraph aloud. Write a sentence describing how the text sounds when spoken.
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&

g Which version of the paragraph do you prefer, and why?

a

b

C

2 Choose a striking sentence from one of your mentor texts. Write it on a piece of paper.

Annotate the sentence to identify its length (e.g. short, medium or long) and any internal
punctuation (such as commas).

Colour code the parts of speech in the sentence. For example, highlight nouns in green, verbs
in yellow, adjectives in pink, and so on.

Describe the impact of the sentence you have chosen, and explain how this impact has been
created by the sentence’s length and structure.

Compelling voices

Another vital aspect of effective writing, and one of the criteria against which your work

will be assessed, is the creation of an original and authentic voice. Just like your speaking

voice, your writing voice should be unmistakeably your own. Nevertheless, you can learn

from the examples of strong voices in your mentor texts. Consider, for example, the
following extract from Chelsea Roffey’s ‘An Open Letter to Doubting Thomas’, a mentor
text for Writing about play.

Some airheads, like the respected neuroscientist and writer Cordelia Fine, suggest that
gender stereotypes are not biologically hardwired at all, but the result of priming based

on social expectations. However, like you, I find detailed ‘empirical evidence’ hard to
swallow, especially when it is so clumsily wrapped up in the guise of ‘neuroendocrinological
investigation’. In more sensible times, assertions like this would have got you burnt at the
stake.

Roffey develops a voice that is sarcastic, humorous and intelligent. Some of the ways she

does this include:

100

making ironic statements (statements whose intended meaning is the opposite of
their literal meaning, such as ‘I find detailed “empirical evidence” hard to swallow’)

using inverted commas to convey derision or scepticism about the terms they enclose

using sophisticated and specialised vocabulary that suggests she is well-read, such
as ‘neuroendocrinological’

using some longer sentences with multiple clauses, such as the first sentence above,
that display her command of language

directly addressing her imagined reader, using phrases such as ‘like you’, revealing
that she is targeting an audience of people who, over the years, have expressed
doubt about her umpiring abilities due to her gender.
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Now consider a very different voice. The following extract is from Jessica Au’s novel
Cold Enough for Snow, in which the narrator describes a trip to Japan with her mother.

Earlier in the year, I had asked her to come with me on a trip to Japan. We did not live
in the same city anymore, and had never really been away together as adults, but I was

beginning to feel that it was important, for reasons I could not yet name.

Au uses formal language (‘did not’ rather than ‘didn’t’, for example), grammatically
correct sentences and simple vocabulary choices to generate a considered and
elegant voice, suggestive of an honest narrator more concerned with precision than
with lyricism.

To create your own distinctive writing voice, think about how you sound when you
speak. How would others describe your speaking style? Do you have any idiosyncrasies
or quirks in terms of the way you use language? How might these translate to the
written word? It is also very helpful to read your work aloud, to hear if it sounds the
way you want it to.

Eﬁ’xplo’w voice

1 Read the opening paragraph of Yumna Kassab’s ‘The Conquest of Land and Dream’, a mentor
text for Writing about country, below. Then answer the questions that follow.

To speak of dispossession is to trace a burial site that is bodies deep. This is a ghost and
it knows not how to sleep. You pound the earth to smooth it flat and hope that none
will stare too hard where you have hidden these secrets in an ancient land to keep. This
string is tangled and unless you unravel it you will turn this way and that and no matter,

there it will trap your feet.

a Make brief notes about each of the following elements of the paragraph.

Sentence length

Metaphors
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b Drawing on your notes in the table, write a paragraph describing Kassab’s voice and the
elements that help to create it.

2 Transcribe a short conversation between two people. This might be a dialogue between family
members, an interview on the radio or a conversation you overhear on public transport. Aim to
capture between 100 and 200 words of dialogue. Then circle or highlight the words or phrases in
each person’s speech that you think contribute significantly to their distinctive voice.

3 Choose a mentor text that you think presents a compelling and original voice.

a Try toisolate specific aspects of the language that help to create that voice. Think about
aspects such as word choices, sentence length and figurative language. Aim to identify three
or four elements and give an example or two of each element.

b Write a short paragraph analysing how the writer has used these elements to create a
particular voice.

¢ Using these same elements, write a paragraph of your own that has a similar voice.
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Effective vocabulary

Your vocabulary choices can contribute to the creation of a distinctive voice, paint a
vivid picture, generate a particular mood and evoke a specific feeling. For any given
word in the English language there will be other words with the same or similar
meanings; an effective writer knows how to select precisely the right words to achieve
a desired effect on their intended audience. In addition to the literal meanings of
words, their connotations or associations contribute to the meaning and tone of a
writer’s language, and in particular to the emotive impact of their text.

Consider the vocabulary choices in the following extract from Maya Hodge’s
memoir ‘bidngen’, a mentor text for Writing about personal journeys.

A little Lardil girl and her brother grow up along the winding river on Latje Latje
Country and underneath the canopies of dust-coated eucalyptus. They grow up faster
than most kids do in a town festering in generational racism and drugs. But on good
days, they fish on the soft green slow-moving river, underneath the cool shade of the old

gums they sit with aunties and uncles and breathe in the hot dirt smell.

One of the first elements you might notice is the use of a language other than English,
for example in the terms ‘Latje Latje Country’ (also known as Mildura) and ‘Lardil’.

The use of these words reflects the fact that the writer is a First Nations person and
helps to convey a sense of intimacy and honesty, as she is using language that comes
naturally to her, even if not every reader will understand it. The paragraph also contains
a number of adjectives that help to paint a vivid picture of the narrator’s childhood: the
eucalypts are ‘dust-coated’ and ‘old’; the river ‘winding’, ‘soft green’ and ‘slow-moving’;
the siblings breathe in a ‘hot dirt smell’. This level of detail suggests a deep knowledge
of and close connection to nature and the outdoors, and an affection for these features
of the narrator’s childhood. But the loaded term ‘festering’, with its connotations of rot
and physical injury, indicates the narrator’s complex and conflicted feelings about her
home town.

Expeniment with vocabulaw E L E
| AN
1 Read the extract from Sally Breen’s essay ‘Love hurts - on a life of
sports fandom’, then complete the activities that follow. (Scan the u
code or click here to read the complete essay.) E

This is the 1980s and the passion that flares in the smoke-filled

lounge rooms of suburban houses and public bars is addictive. The ribbing and the

rivalries funny, even if they do sometimes edge toward the dark side. The passion is
the same whether the action is broadcast from big ticket fields or live on scratchy little
league ovals. In fact, the passion is actually worse when it’s occurring on the two-lane
driveway in my front yard — my dad presiding over cricket matches with improvised

rules. Six and out, wheelie bin for wickets and when the ball cannot be retrieved even by

the dog — definitely out.
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a Brainstorm all the associations and connotations you can think of for the word ‘addictive’.

b What do these associations convey about Breen’s attitude towards sport?

c Breen uses the word ‘passion’ three times. What is the likely effect of this on the reader?

d Some synonyms for ‘passion’ include ‘love’, ‘enthusiasm’, ‘fondness’, ‘affection’ and ‘interest’.
Which one of these would be the best substitute for ‘passion” in this extract? Why?

e What does the word ‘presiding’ convey about Breen’s father?

f Select one other word in the extract and write a sentence about its likely impact on the
reader, and why you think it would have this effect.

2 Work with a partner to select a passage from one of your mentor texts (about 100-150
words), then complete the following activities.

a Individually, highlight three words in the passage that you find especially striking or effective.

b Swap highlighted passages with your partner. Did you choose the same words? Discuss the
reasons for your choices.

3 Work with a partner to improve vocabulary choices.

a Write a paragraph about an activity you are interested in.
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b Swap paragraphs with your partner. Select four or five words or short phrases in your partner’s
text that you think could be changed to more precise or interesting terms. Write your
suggestions below.

c Discuss each other’s suggestions. Do you agree with your partner’s proposed changes?
Explain why or why not, focusing on your intended impact on the target audience.

Figurative language and imagery

Figurative language refers to words, phrases and extended metaphors that compare
one thing to another. Figurative language is a vital tool for a writer, as it enable images
to be created in words and complex ideas to be conveyed in meaningful, accessible
ways. Consider, for example, the following simile from the play The 7 Stages of Grieving
by Wesley Enoch and Deborah Mailman.

I'm walking across the bridge and if you look from a distance it’s like a colourful snake,

like a rainbow serpent.

The speaker likens the line of marchers in a reconciliation parade to a rainbow serpent,
a powerful symbol in First Nations cultures, conveying both the size of the turnout and
the significance of the ‘Sorry’ march to many First Nations peoples.

Now look at this extended metaphor from Emmeline Pankhurst’s speech ‘Freedom
or Death’, a mentor text for Writing about protest.

You have two babies very hungry and wanting to be fed. One baby is a patient baby,
and waits indefinitely until its mother is ready to feed it. The other baby is an impatient
baby and cries lustily, screams and kicks and makes everybody unpleasant until it is fed.
Well, we know perfectly well which baby is attended to first. That is the whole history

of politics. You have to make more noise than anybody else ...

In this metaphor, Pankhurst likens women arguing forcefully for equal rights to

a screaming baby. Writing in 1913, her aim was to impress upon her mostly male
audience how urgent and vital it was for women to fight for the right to vote, as
essential as a baby’s need to be fed. She wants her audience to view the outspoken
suffragettes not as irritating or presumptuous, but as speaking up in order to get a
fundamental need met.
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Using figurative language in imaginative texts means thinking about the
connections between things and, often, surprising your reader with an unexpected but
apt comparison. In nonfiction texts, you should consider something your audience is
likely to be familiar or comfortable with, and use this as the basis of a comparison that
will help them to understand or accept the less familiar notion you want to convey.

Symbols and motifs are also important aspects of figurative language. A symbol is
any object that is used to represent something else, such as a rose being used to signify
love. A motif is a recurring image or idea in a text, and is used to reinforce the text’s
themes. Using these purposefully in your text can help to emphasise and enrich the
ideas you are presenting.

B’Wo’dz/ with figurative language
1 Create an original simile or metaphor for each of the following.

a hope

b the pain of a stubbed toe

¢ acat stalking a bird

2 Brainstorm associations and connotations for each of the following symbols and motifs.

a abird

b the colour yellow

¢ achild’s doll

3 Write a paragraph in which you create an extended metaphor for an important idea, as
Pankhurst does in the example on page 105.
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Your assessment for this area of study will be based on your

. J

IN THIS CHAPTER

> Generating ideas

> Responding to stimulus

haterial ability to craft and create your own original texts. In Unit 1,

you will craft two texts in forms such as the following: short
stories, speeches (with transcripts), essays (comment, opinion,
reflective, personal), podcasts (with transcripts), poetry/

> Planning a text
> Drafting a text

> Writing a reflective songs, feature articles (including a series of blog postings) and
commentary memoirs. English students will also write a description of their
> Sample responses writing processes, while EAL students will annotate one or
both of their crafted texts to identify the qualities of effective
writing.
\ |
-] In Unit 3, you will again produce two original texts that
Q respond to a specific context and audience and aim to
. 4 achieve a particular purpose. English students will produce

a commentary reflecting on their writing processes and EAL
students will produce a set of annotations commenting on
‘ their writing processes.

This chapter takes you through the process of gathering
ideas, selecting an idea to develop, and planning, writing and
drafting your text to produce a polished final product.

Generating ideas

The two most important sources of ideas for your writing will be the key idea you are
studying and the mentor texts associated with it. In Chapters 6 and 7 we looked at
how to open up a key idea to find inspiration for your writing and how to draw on your
mentor texts for models and techniques. Other ways to find ideas to explore in your
writing include the following.

- ldentify your passions. It is always much easier to write about something
you care about and/or know a lot about. Look to your own interests to find a

compelling subject to explore in an original text. ()
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- Start with a character. If you are aiming to write an imaginative text, it can be

productive to begin by developing a fully fleshed-out main character, with both
virtues and flaws, a complex personality and a well-thought-out backstory. Once
you understand this character well, their attributes and situation can lead you
naturally towards sources of conflict and, therefore, the plot for a narrative.

Start with a message. Think about what you would most like to say to your target
audience. What do you want them to understand or think differently about?

Try to summarise this in a sentence, then begin thinking about how you will
communicate this message in the best way to appeal to your audience. Of course,
your approach will also depend on the form you are writing in. (For more about
selecting a form, see pages 112—13.)

Look to other texts. Your mentor texts have been carefully chosen to provide
engaging and fruitful models for effective writing. But you can also draw on other
texts for ideas. Think about films, television programs, poems, stories, novels

and even artworks that you have enjoyed or that have sparked your imagination.
What is the essence of the text that compels you? An unexpected plot twist?

A surprising opinion? A complex relationship? Can you respond to, extend or
rework this inspiring aspect in a fresh way in an original text of your own?

Once you have tried a few different methods for generating ideas, you need to select
the one that seems most promising to you. In deciding this, you should consider

not only which idea most inspires you, but also any guidelines you have been given
regarding audience and purpose. (For more on audience and purpose, see pages 74—81.)

U@mem ideas

1 Answer the following questions to identify possible ideas you could explore in a written text.

a What is your favourite novel? Why?

b What is your favourite film? Why?

¢ What is your favourite visual image? What feelings does it evoke?

d Name a nonfiction text that changed your thinking about a topic.
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e ldentify a person, living or dead, who has inspired you. What was one of their inspirational
qualities?

f If you could change one aspect of the society in which you live, what would it be?

g Describe your favourite place. Refer to all five senses.

h What is the most important lesson you have learned? How did you learn it?

i Describe your ideal day.

2 Choose one of your responses to question 1. In a notebook or computer file, write for
3 minutes on the topic. Do not worry about polishing your work, just aim to write as much
as you can within the time limit.

3 Read over your response to question 2.

a Highlight a sentence that would be a strong opening to a short story.

b In asingle sentence, summarise the main idea that your paragraph is expressing. This could
be the central argument or topic of a piece that reflects, explains or argues.

Responding to stimulus material

In Section B of the end-of-Year-12 exam, you will be provided with stimulus material to
help inspire your thinking and writing. This stimulus material could include:

- images

- quotations

= poems

« short texts or extracts.

You might be presented with multiple stimuli, with a requirement to draw on one or
more in your writing. (For more on the end-of-year exam, see Chapter 16: The exam.)
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In your classwork and SACs, you might also work with various kinds of stimulus

material. It is important to engage with this material in your writing, and to make

connections between the stimuli and the framework.

Use the image as the basis for your text,
adopting the setting and characters/elements it
presents and filling the backstory or additional
details with your own invention. (The writer of
the sample response on pages 1245 takes this
approach, crafting a story around the people
and activity presented in a photograph.)

Identify the main mood or atmosphere of the
image and aim to evoke this through words. Try
coming up with a list of adjectives that describe
the image, then include these in your text.

Think about the message or point of view that
is being conveyed by the image, and write a
persuasive piece in which you argue for or
against this idea.

E‘Wo’d@ with stinudus matenial

1 The following table suggests a few possible ways of responding to visual and written stimuli.
Complete the final two rows with your own suggestions.

Responding to an image Responding to text

Include a quotation or line of poetry in your
text. Perhaps it is spoken by a characterin a
creative text at a crucial point in the narrative.

Respond directly to the idea in the quote or
extract in a piece whose primary purpose is
to argue. Present your own opinion on the
idea, unpacking it in detail and drawing in
evidence from your study of the framework
and mentor texts.

Reflect on an idea in the poem, possibly
exploring its relevance to an experience you
have had or an observation you have made.
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items, consisting of:
- animage

- apoem or short extract from a text

- aquotation.
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a Create or curate a set of stimuli relevant to the idea you are studying. Aim for three stimulus
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b Swap stimuli with a partner. Write an original text of between 300 and 500 words, responding
to your partner’s set of stimulus material.

¢ Take itin turns to explain to each other how you went about responding to the stimuli. In
what ways did your partner’s use of stimulus material surprise, challenge and/or inspire you?

Working with titles

You might also be presented with a title for your piece, as will occur in the end-of-
Year-12 exam. Like the idea you will be working with, the title will be broad and open to
multiple interpretations, allowing a range of possibilities for your response.

You should work closely with the idea or ideas encapsulated in the title. While
you can present your own interpretation of it and take the idea in any direction you
choose, you still need to demonstrate that you have engaged with it. Once you have
drafted your text, read it over, keeping the title firmly in mind. Does the text clearly
connect with and address the notion in the title? Will the reader be able to identify the
connections easily?

Planning a text

The process of creating a plan for your text will depend on the form of the text you are
writing and the main purpose you are aiming to achieve. An effective piece of writing
will demonstrate the use of language appropriate to its purpose, audience and form.

The term ‘language’ includes your style and tone, as well as your choice of particular
words and sentence structures. In general, your style and tone should be consistent
throughout, although occasional shifts in tone, used purposefully, can help you to
shape the reader’s emotional responses. The appropriate style and tone are determined
partly by the form you choose. For example, an essay written to explain will usually
have a formal style and a mostly serious tone, whereas the language in a piece written
to express can be more varied — from lyrical to blunt, depending on the effect you are
aiming to achieve. Imagery is a vital element of language use in narrative texts, but can
also be used to good effect in writing to argue, to reflect or to explain.

You may be asked to write for a particular target audience, such as your peers,
the readership of a local newspaper or parents of young children. If your audience is
not specified, you could assume that you are writing for an educated adult audience,
meaning that your language needs to be interesting and accessible to a range of
readers. Avoid specialised or technical language (unless you make its meaning clear),
as well as slang or offensive language. Think also about the context you are writing for:
are there any particular guidelines or boundaries you need to consider? For example, in
some contexts, overtly political commentary would not be welcome.
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Some colloquial language might be appropriate, depending on the nature of your
text. For example, in an imaginative text, the characters’ dialogue might include
colloquial expressions. However, keep in mind that too great a reliance on informal
language can limit your ability to express complex or subtle ideas.

Choosing a form

No one form is ‘best’ in terms of writing your original texts — every form presents its
opportunities and challenges. Choose a form you are comfortable with and know the
conventions of. Here are some points to keep in mind.

» The essay form gives a clear structure to work with and will be very familiar to
you. Aim to present a clear, consistent argument or message throughout. Don’t
just present a series of random thoughts on the key idea: this might seem to fulfil
the purpose of ‘explaining’ or ‘expressing’ but your piece will lack coherence.

- Imaginative forms give you scope for a very individual and creative response,
and the possibility of using more lively and interesting language than in a formal
essay. Stay focused on ideas relevant to the framework and any stimulus material.
Also make sure that your structure is clear, and that there is a strong beginning
and ending.

- Persuasive forms such as opinion pieces and editorials allow you to present
aclear and strong response with the purpose ‘to argue’. These forms will be
familiar to you from your study of argument and persuasive language in media
texts. Demonstrate your knowledge of the features of these forms, and use a
range of persuasive language techniques (showing your understanding of the
relationship between form, language and purpose). Don’t be too one-sided or
strident in presenting your point of view, as this will limit your exploration of
ideas and arguments.

Possible forms

The table below shows some popular forms you might like to choose from for your own
original texts. It also indicates a possible audience for each form as well as the typical
language and main features.

Short story An educated, well- Written in prose; « Characters
read audience descriptive language is . Plot

used to depict characters
and situations

- Narrative arc

* Resolution
Opinion piece | Readers of a national | Usually formal but may + Headline
newspaper include some personal . Contention
elements .+ Argument

+ Reasons and evidence
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Play or film
script

Podcast script

Personal essay

Possible audience

Various - can be for a
niche audience (e.g.
arthouse cinema) or a
mainstream audience
(e.g. Hollywood
cinema)

Various, depending
on the topic of the
podcast — may be
quite broad or very
narrow

An educated literary
audience

Crafting and creating texts m
T T

Written as dialogue;
includes stage directions
(play) or descriptions

of action, setting,
cinematography (film)

Depending on the topic
and the presenter’s
personality, could be
formal or informal, though
typically somewhere in
between

Reflective, thoughtful,
calm, confiding; uses first-
person voice

« Character names to
introduce dialogue

- Stage directions

+ Sound effects / music
+ Segments

+ Advertisements

« Traditional structure
of introduction,
body paragraphs and
conclusion

« Use of literary
techniques

«+ Often concludes with a
message or lesson

Diary entry The writer; not usually | Depending on the writer’s | « Recounts events of a
intended for a wider personality, usually single day
audience informal, with a confiding, | . May include salutation
personal tone; uses first- (e.g. ‘Dear diary’)
person voice « Refers to real-life people
and places
Memoir An educated literary Usually formal but witha | < Usually recounts events
audience personal, reflective tone chronologically
« Refers to real people and
places
« Caninclude reflection
on lessons learned or
insights gained
Hybrid texts

Although the boundaries between different purposes might seem clear-cut, often you

will find that a text has more than one purpose. It might also draw on the language and

features associated with more than one text type. For example, an opinion piece might
present a clear argument but include reflective discussion of personal experiences. An

imaginative response such as a short story that aims to express might also deliver a

strong message about the environment intended to persuade the reader.
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Planning templates

The way you plan each section of your text obviously depends on the text type you are
creating. Below are two planning templates — one for an imaginative piece, such as a
short story, and one for a nonfiction text, such as a personal essay. You can adapt these
templates according to the specific text type of your choosing.

Template 1: Narrative fiction text

Text type

Identify the text type you will write and three main
features of this text type.

Aspect of the framework to be explored

Identify the specific idea you want to explore in
your text.

Main message

Summarise your message to your audience in a
single sentence.

Purpose

Identify your main purpose(s), i.e. to express, to
explain, to reflect or to argue.

Target audience

Describe your primary audience.

Language

Describe the main style and tone of the language
you will use, and give some examples of word
choices to achieve this.

Setting

Describe the setting or settings of your text, in
particular the aspects that affect the characters.

Main character

Describe your main character (the protagonist), in
particular their motivations and goals.

Minor characters

Describe the minor characters and their
relationships to the protagonist.

Situation at the beginning of the narrative

Summarise the situation of the protagonist and the
other characters at the beginning of the narrative.

Complication / source of tension

Identify the main source of conflict or tension, or
the main problem the protagonist needs to solve.
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Crisis / turning point

How does the situation come to a head? What are
the stakes for the protagonist?

Resolution

How is the conflict resolved and how has the
protagonist changed?

Template 2: Nonfiction text

Text type

Identify the text type you will write and three main
features of this text type.

Aspect of the framework to be explored

Identify the specific idea you want to explore in
your text.

Main message

Summarise your message to your audience in a
single sentence.

Purpose

Identify your main purpose(s), i.e. to express, to
explain, to reflect or to argue.

Target audience

Describe your primary audience.

Language

Describe the main style and tone of the language
you will use, and give some examples of word
choices to achieve this.

Text opening

Describe how you will begin your text — e.g. with
an anecdote, a strong opinion, a joke or a question
to the audience.

Text body paragraphs
Summarise the main points you want to make in
each of your body paragraphs.

Text conclusion

Describe how you will end your text — e.g. by
reiterating the contention, speculating about the
future as it relates to your topic or summarising
the key points.
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Plan a text

Using one of the templates on pages 114~15 as a basis, plan either a fiction or a nonfiction text.

Drafting a text

An exciting aspect of this area of study is the opportunity it gives you to draft and
refine your work. This section presents writing exercises that can help you to get
started if you feel stuck, as well as advice for refining and polishing your work. Evenin a
time-limited situation, such as an exam, it is important to allow time to read over your
work and address any obvious flaws or errors.

Writing warm-ups

Writing within certain parameters or limits can be a great way to get your creative
juices flowing and warm up your writing muscles. Try some of these exercises, either
before you begin drafting your text or to help you find a focus for your text.

Write a story in 200 words or fewer

« Incorporate the titles of two of your mentor texts in your short story.

Choose a word from your glossary of key terms cessssesscasansas

« Use this word either as the title of an original text, or as the first word of it.

- See page 84 for guidelines on creating your glossary.

S0 000000

Identify a place that is special to you cesescasescssacas

- It might be as small as the corner of a room or as large as a country. Describe
this place to someone who has never been there.

= In your description, include references to all five senses: sight, sound, touch,
taste and smell.
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Select a text you have enjoyed

 The text can be in any form — novel, short story, poem, song, graphic novel,
artwork etc.

- ldentify the main message or theme of this work, then present thisin a
different (written) form. For example, if you chose an artwork as your starting
text, you might present its main idea in the form of a story, poem or speech.
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Write a review of a product or service that has disappointed you

« Explain to other potential purchasers why they should avoid it.

- Be specific, and include at least four adjectives in your review.

00 00000000000 00000000000000000000000000000000000000000000000000000

00 0000O0OCGCOSNOS

o0 00000

Drafting and editing your work

When writing the first draft of your text, don’t spend too much time labouring over
every sentence. It is generally better to just let the writing flow as much as possible, so
that you can get your ideas on paper, before you start to shape and polish your work.
If you have planned your text, you will have a road map to follow, which will help you
to complete a first draft. Once you have done so, your refining should encompass the
following two steps:

- editing and rewriting to improve content, structure and language choices

- proofreading to correct grammar, punctuation and spelling.

Editing for content, structure and language choices

During this stage, you will read over your work, thinking carefully about how
effectively you have conveyed your ideas. Try the following strategies to identify areas
for improvement.

Read your work aloud to check for voice and flow .

- Reading aloud will alert you to such issues as clunky sentences, abrupt or

unintended shifts in tone and awkward vocabulary choices.

Identify the main point, topic sentence or plot development in

each paragraph of your piece

= Print out your piece and write brief notes next to each paragraph. When you
place these notes together, do they form a coherent narrative, explanation,
argument or outline? If not, identify any information you might need to add
(or, possibly, exclude) in order to create a clear and logical structure.
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Label your sentences .

Swap work with a partner

Circle any repeated words or phrases .

Developing and refining written pieces

- Make a note next to each sentence, identifying whether it is a short, medium
or long sentence. Note also what part of speech each sentence begins with:
noun, verb, adjective, adverb, pronoun, preposition and so on. If you don’t
have a balance of different sentence lengths and structures, amend some to
avoid repetition.

- Sometimes you might use repetition for deliberate effect, but if you notice
that you have repeated particular words or phrases unintentionally, try
replacing some of these with more interesting and varied alternatives.

= Ask them to identify the main message, target audience and purpose of your
piece. Also ask them to identify any aspect of your piece that is unclear or
that they think could be improved.

Proofreading for grammar, punctuation and spelling

During this stage, you will examine your piece more closely, homing in on the smaller
details such as spelling and punctuation. Use the following checklist.

O

O

118

Each sentence is complete and has a subject and verb (unless you are using sentence
fragments purposefully, to create a particular effect).

Each sentence begins with a capital letter and ends with a full stop, question
mark, exclamation mark or ellipsis (unless you are consciously experimenting with
punctuation for a particular purpose).

Commas are placed appropriately to avoid ambiguity (e.g. ‘Let’s eat, Grandma’ is
clear, but ‘Let’s eat Grandma’ is not).

Commas are used to indicate slight pauses, which you can check for by reading your
work aloud.

Apostrophes are used correctly to indicate possession (e.g. ‘the game’s rules’) or
contractions (e.g. ‘they’re too complicated’).

Names of real people and places are all spelled correctly.

You have used a dictionary to check the spelling of any tricky or commonly
misspelled words.
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A word about Al tools

No doubt you are aware of the availability of Al writing tools, such as ChatGPT. It might
be tempting to turn to these to help you with creating your texts, particularly if you feel
that writing is not a particular strength of yours. But there are several good reasons not
to do this. Firstly, you will be assessed on the quality of your own original writing. Your
teachers want to see how you express yourself and your own unique perspective on the
world. Al tools can never adequately replicate the complex individual voice of a human
being: too often, writing generated with the help of Al sounds flat or generic, which are
not qualities that will earn you good marks.

Secondly, with the rise of Al writing tools came a proliferation of Al detection tools.
Your teachers can use one of these tools to determine whether a piece of writing has
been generated by Al, so you are unlikely to succeed in submitting something as your
own work if it isn’t.

Finally, in your end-of-Year-12 exam you will not have access to this technology, so you
need to develop your skills —including your handwriting skills — throughout the course.

U@mﬁmm

1 Select one or two paragraphs from one of your mentor texts. (If your selected text is a play,
select between 100 and 200 words.) Then make the following changes.

a Rewrite the extract, moving three or four sentences to new positions.

b Rewrite the extract a second time, deleting two sentences and adding two original sentences
of your own.

¢ Rewrite the extract a third time, replacing five words with synonyms.

d Write a paragraph reflecting on the different versions of the extract that you have created.
Which is the most effective? Why? Why do you think the writer of the original text made the
choices they did?

2 In the following questions you will work with a partner to edit an original piece of writing.
a Describe an object in 50 words, without naming the object. Swap descriptions with your
partner and see if you can guess each other’s object.

b Choose three words to replace in your partner’s text in order to improve the precision or
impact of their writing. Explain why you made these changes. (If you are using computer
documents, use the ‘comment’ function to add your notes to your partner’s text.)

c Edit each other’s work for clarity and originality of expression. Use a table like the one on
the next page to record your feedback. Add your own observations to the empty left-hand
column cells.
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)

Words that could be replaced
with stronger choices, e.g.
because they are dull, clichéd,
inaccurate, repetitive or unclear

Sentences that need reworking,
e.g. because they are too short,
too long, unclear or superfluous

Missing, unclear or
contradictory information

Writing a reflective commentary

The reflective commentary is your opportunity to explain the thought processes
behind your writing. It is part of the Unit 3, Outcome 2 SAC for English, although you
won’t be required to produce a reflective commentary in the end-of-Year-12 exam.

Keep in mind the following when preparing your reflective commentary.

 Explain your choices — e.g. say why you have used certain words and images,
why you have structured your piece in this way, why you have created certain
characters. Don’t just give a summary of your response.

- Relate your choices to the stimulus material and/or title, if these are part of the
task material given to you.

« Discuss the context in which you are writing, your intended audience and your
purpose. Explain how your choices help to shape your text for the audience and
purpose.

= Explain your choice of form, and why you believe it is appropriate to your
purpose, audience and context.

= You could refer to the ways your response draws on one or more mentor texts for
vocabulary, techniques, structure and/or ideas.

 Explain how you have explored an idea connected to the framework you have
been studying.
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Sentence starters and stems for your commentary

The following sentence starters and stems can be used when reflecting on your writing.
= My use of ... was intended to ...

« To achieve my purpose of ..., | decided to ...

| chose to employ ... in order to ...

| was inspired by [writer X]’s use of ... in the mentor text ...

With the aim of positioning my target audience of ... to feel ..., | adopted a mostly
... tone.

« | imagine my piece being published in ..., so | chose to use ...

« With words and phrases such as ... and ... | intended to evoke a ... mood/
atmosphere.

= The structure of my piece, with its ... and ..., was modelled on ...

| wanted my readers to feel/think ..., so | ...

= By using ..., | hoped to convey ...

The stimulus text/image ... made me think/feel ..., and | incorporated this into my
response by ...

| wanted to explore the idea of ..., which is connected to our framework of ...

Ewm aboub whiting

1 Scan the code or click here to access a video clip of Australian author E ul E
Craig Silvey discussing the process of writing his novel Jasper Jones,
then answer the following questions. .

a Silvey notes that the name ‘Jasper Jones’ was a starting point for his
novel, because he kept thinking about it until a character and story
formed around the name. Identify a similar small spark or flash of
inspiration you have experienced when writing or preparing to write.
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o

b Silvey says that his first attempts at writing the novel that would later become Jasper Jones
were not successful. Identify a time when you decided to abandon a particular idea or writing
project because it wasn’t working. How did you know you needed to do this?

c Silvey notes that there is something of himself in three of the main male characters in Jasper
Jones — Charlie, Jasper and |effrey. Imagine you are creating a character for a fictional text.
Describe their personality and appearance, noting which traits they share with you and in
what ways they are different from you.

d What genre of fiction does Silvey say Jasper Jones belongs to? Think of a text you have written
or are planning to write and identify the genre it belongs to. Why do you think it belongs to
this particular genre?

e Silvey names some texts that influenced his work. Explain how a text you have written or are
planning to write is influenced by one mentor text and one other text you have read.

122 insight » KEY SKILLS: VCE ENGLISH © Insight Publications



Crafting and creating texts m

2 Make notes in the table below to gather information for your reflective commentary.
Complete the ‘What’ column with another significant feature of your text. In the ‘How’
column, briefly describe your decisions about each feature. In the ‘Why’ column, explain the
reasons you made these decisions in terms of their intended effects.

The aspect of the framework |
chose to explore

The way | responded to
stimulus material, a given title
or any other task requirements

An important structural
decision | made

made

A challenge | faced or major
change I made during the
writing process

Why
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Sample responses

This section presents four sample texts, each with a different primary purpose and each
responding to a different key idea.

Text 1
Key idea: Writing about growing up

Mentor texts: Nick and Norah’s Infinite Playlist by Rachel Cohn and David Levithan; the
story ‘Advanced Beginners’ from The Girls’ Guide to Hunting and Fishing by Melissa Bank

Stimulus material:

Light Night

I don’t know if it still counts as sneaking out when you are all of 18, but you can’t deny

the thrill of escaping your family home through a low window and sprinting up the road.
Helped by the fact that our small town hadn’t updated the streetlights since 1985. Isha and
Andor had the car idling by the side of the main road, and they kept their headlights off just
in case anyone spotted the car. When we were young it made sense to do this, we didn’t need
anyone in our tiny community passing on that they had seen us riding around late at night.

I think at this point we did it more for the nostalgia.

I jumped into the back seat. “You know, keeping the headlights off isn't as effective

when you still have the music on full blast.”

“That’s what I said!” replied Isha, looking to Andor, who simply smiled and made no
move to change the volume.

We had to make one stop before we headed into town. Mack was already waiting
kerbside when we pulled up, still clutching his backpack and looking over his shoulder
worriedly just as he had the first time we had done this years ago, back when we had to get

someone’s older brother to drive the car.
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Light Night was about the only interesting thing that happened all year here. The
council set up every laser or projection machine they possessed to fling beams of light
around the town centre, and people brought along torches to add their own personal flair.
When we were little, our parents took us, heaving us onto their shoulders so we could
watch the lasers shoot into the sky. I remember reaching out to grab them, or begging
my dad to let me play with the torch, or being shocked when the beams would land on a
building and yet it would remain intact. Every year we looked forward to Light Night.

The last few had been different, with my friends and I steadily finding new and
shifty ways to ditch our parents so just the four of us could do Light Night together. The
meaning of it changed. Now it was less about falling in love with the beams and flashes,

and more about getting into just the right amount of trouble. It was fun in a different way.

We pulled into an already busy parking lot. While there would still be room in the
town centre, it was part of the tradition to find our own spot. Technically, we aren’t allowed
on the car-park roof, but everyone turns a blind eye on Light Night. Climbing onto the
roof isn't hard, it’s like they purposefully made ramps so that access would be easy. We
scrambled up and waited for the show to start, putting batteries in our torches and opening
bags of chips. There were a few other groups hanging around — this was always a popular
spot for teens. Actually, we were probably the oldest ones there.

At 10 on the dot the lights started up. I felt the familiar swoop of excitement in my
stomach as each of the surrounding buildings shut off their internal lights so the lasers
would be seen to their best effect. Andor, Isha, Mack and I grinned at each other, torches
at the ready. A DJ somewhere below us started up and the crowd responded with cheers.

The first lights beamed up from below. I felt a familiar smile bloom across my lips.

But the lasers were dim. Where they once bounced and moved with speed, now they
seemed to lazily wind their way across the buildings. The neon had faded into some pale
pastel, as if the colours were refusing to commit. I looked down at the torch in my hand -
was it even on? I slapped it on the side a few times for good measure. It was definitely on,
but the beam was landing muted on the ground below. Even the D] seemed sluggish, as if
lagging just behind the beat. The crowd still loved it, but I was confused. Where were the
beams from my childhood? Where was the pulse? The vibrancy?

“Did they lose funding? I don’t remember it being like this ...” I trailed off; eyes still
following the dull lights.

“What do you mean?” replied Mack. “It looks the same as every year.”

I looked at my beautiful friends again. While we had changed so much since the
first time we climbed onto the rooftop, it still felt the same. Maybe I didn't want the same
anymore. Andor, Isha and Mack would always be there for me, and always be my closest
friends. But as I watched those small torches being cast about, I realised that there was
probably more for me to experience than Light Night. This town had been a great place
to grow up, but there was more growing to do, and other places to do it. With new people
and places, different challenges and kinds of excitement. With this safe haven behind me,
I'd know that I could always return. But there was more, and I wanted more. There were

brighter lights to find somewhere else.
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Reflective commentary

The inspiration image has a feeling of youthful excitement, and I used this as the backbone
for the piece. I felt it would be interesting to explore this image as a turning point for one of
the people in it, with this image existing as a last moment before proper adulthood. I wanted
to capture this transitional moment as for many people it can be very powerful, but also very
fleeting.

The use of some sentence fragments (for example, “The vibrancy?’) and run-on sentences
(for example, ‘When we were young it made sense to do this, we didn’t need anyone in our tiny
community passing on that they had seen us riding around late at night’) convey the narrator’s

thought processes and help to create a distinctive voice.

I used the metaphor of light to represent the position of the protagonist. In Nick and Norah’s
Infinite Playlist the author relies heavily on music as both a metaphor and an ongoing theme, and
I wanted to have a similar concept to anchor the piece. At the beginning my protagonist is in a
place that she feels should be filled with light, but towards the end she is disappointed when the
lights appear to be dull and flat. I also used the concept of a ‘bright future’ to cement the idea that

she will be moving forward from this point, feeling sure that there is greatness to come.

When reading Nick and Norah’s Infinite Playlist and The Girls’ Guide to Hunting and Fishing,
I was struck by the tone used by the authors. Both texts focus on young people in a coming-
of-age story, and their tone is hopeful yet uncertain. I tried to mimic this throughout the
piece by referencing nostalgia and how routine the protagonist is finding her world. I particularly
leaned on The Girls’ Guide to Hunting and Fishing when considering my structure, as this text is
a collection of short stories all with the same protagonist. Ultimately, I was inspired by Melissa
BanK’s structure both within the story ‘Advanced Beginners’and in the collection as a whole. I like
to think that were the project continued, ‘Light Night’would similarly follow these friends through
the next chapter of their lives.

I aimed for an excited tone at the beginning of my piece, reflecting the protagonist’s feelings
of anticipation. The use of words such as ‘thrill’, ‘escaping’, ‘sprinting’ and ‘jumped’ were
intended to communicate this. At the conclusion of my piece, though, the tone becomes more
reflective and thoughtful, reflecting the protagonist’s change in attitude. I also used repetition —
for example, in the words and phrases ‘the same’, ‘grow[ing] up’, ‘more’— to help create a lyrical
style appropriate for the profound realisation the narrator experiences, and to draw the reader

into the narrator’s emotional world.

Text 2
Key idea: Writing about food

Mentor texts: ‘Michael Pollan: Why the family meal is crucial to civilisation’ by Richard
Johnson (published in The Guardian); ‘Chapter 21: Goodbye Violet’ in Charlie and the
Chocolate Factory by Roald Dahl

Stimulus material:

‘The fondest memories are made when gathered around the table.’
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Welcome to the latest post in our long-running food blog, A/ About Eat. This week we
welcome guest blogger Ruth Romano, award-winning chef and host of the popular series
Taste This! We've invited her to reflect on why she went into the culinary arts, and the
beliefs that underlie her food practices.

ek

You might be surprised to learn that, as a chef, I am still a huge fan of trashy convenience
foods. When I'm at work I spend hours — days even — on complicated recipes with all
seasonings, sauces and various components made from scratch, all conceived and prepared
in my own commercial kitchen with the help of my team of dear and trusted staff. I rarely
allow shortcuts, and I take great pride and pleasure in the precision of my work. I love to
create unique meals where every bite is rich, nutritious and balanced — meals that provoke

an emotional response in all those who taste them.

But on my days off? Honestly? There’s nothing I love more than a fresh bag of hot
chips and sometimes even (shock, horror) a fizzy drink. It’s partly to do with childhood
naughtiness, maybe, partly to do with convenience, and partly just the dopamine and other
chemical reactions in our brains as a basic response to salt and sugar. (I didn’t make this
stuff up, it’s science, I promise!) I'm not proud of these cravings. And that’s why I'm turning
over a new leaf this year, and choosing home-cooked food and new recipes more often,
rather than easy, tempting treats. Let me show you why I think it’s important, and why I
think it’s worthwhile. 'm not here to tell you to stop eating junk food (and I'm not even
confident I can do that myself). I'm just here to inspire your love of much more meaningful

and powerful food.

Academic and food writer Michael Pollan has said ‘the family meal is the nursery of
democracy’: food and how we eat it really is that important. It shouldn’t only be a snack
to fill you up, or a treat to satisfy a craving — though of course, let’s be realistic, sometimes
it’s exactly those things, and that’s ok. But in a broader sense, food is the heart of what we

stand for as a species, and it shapes the way we behave and how we relate to one another.

One of the reasons I became a chef was because all my life, food has been associated
with joy. Both my parents loved cooking, and my brothers and sisters and I always adored
family meals together. We had lots of mealtime traditions, from taking turns writing up the
evening’s menu on our kitchen blackboard to setting the table — we never had matching
crockery and we had fun choosing our favourite plates and bowls and creating colourful
patterns with multicoloured serviettes and placemats. We also had some more quirky rituals,
such as reading out passages during dinner from whatever favourite book we were in the
middle of. And when we kids were old enough, we took turns helping mum and dad cook.
It was never a chore, it was a treat: precious time spent with our otherwise busy parents.
We learned how to do tricky things like white sauces and soufflés, and to experiment with
spices and flavours. There was always laughter in my family kitchen, and to this day the
smell of a spicy tomato goulash or a tangy yoghurt sauce or a yeasty fresh dough still makes
me think of my mother’s giggle and my father’s great wild guffaw.

As an adult, I wanted to re-create those delights for the customers who visit my
restaurants. I have kept the mismatched crockery and tableware as a trademark, and to me

it represents the joyful emphasis on the food we serve. I also try to re-create some of the
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complicated flavour profiles that my parents’ meals often had. Combinations such as basil
and strawberry or ginger and sesame still bring me excitement as well as comfort, and I can
easily call up the mouth-watering taste of each one of my siblings’ personal favourite dishes.

As children, we developed sophisticated palates quite early, and we never looked back.

Not everyone (particularly not all children) enjoys strong or unusual flavours, and
that’s perfectly reasonable. But I believe that it’s vital to expose our kids to different tastes
when they’re young, and not only because it opens lifelong doors to enjoying many culinary
delights. It also reflects the values I want my own children, and the society around me, to
embrace: openness to experience, passion for diversity and a deep sense of curiosity. My old

pals, chips and fizzy drinks, just don't represent any of those things.

So the next time I have a salt craving, instead of buying chips, I plan to settle in and
cook a favourite old family recipe — a rich macaroni cheese (secret ingredient: splash of
fiery mustard), or a briny seafood paella, or maybe an olive tapenade and some sourdough
crackers. Next time I need a sugar hit, 'm going to test out a bake I've had in my ‘to-make’
list for years and have never quite found time to try: an old-fashioned strawberry shortcake.
Or a Thai mango sticky rice. Or possibly a batch of my family’s favourite pomegranate

brownies.

Cooking doesn’t have to be fancy to be enriching (although it can be). It doesn’t have
to be complicated and time-consuming (although that’s rewarding, too). It doesn’t even
always have to be ‘healthy’ (although usually of course we all want to aim for that). But it

should — at least most of the time — be about joy, about process, about sharing and about life.
Happy eating, friends.
Ruth x

Reflective commentary

For this piece I took initial inspiration from reflecting on Michael Pollan’s philosophies on
what’s important about food (which he expresses in the Guardian article mentor text, ‘Why the
family meal is crucial to civilisation’), as well as the stimulus quote. I wanted to write a fictional
first-person piece with a hybrid purpose, to explain and to argue: to explain some of the strong
emotional connections we often have with food, especially when it is central to family experience,
and to argue for celebrating these by de-emphasising the immediate rewards of junk food. To
allow for a personal angle, I chose to give the piece the context of a long-running blog, where
readers are accustomed to discussions about food and would be receptive to a casual style and

more emotive language than might be appropriate in a formal persuasive piece.

In contrast, the mentor text chapter from Roald Dahl’s Charlie and the Chocolate Factory is
primarily a fun, playful, childhood fantasia focused on the glories of sweets and treats. However,
when read from a more mature perspective, it also serves as a grim warning about the feverish
hype of commercial junk food. The chapter about Mr Wonka’s chewing-gum-meal invention
is peppered with exclamation marks and short hysterical statements of excitement and panic,
particularly once Violet begins turning into a blueberry. In my piece, I wanted to create a
strong tonal and rhythmic contrast to the Dahl text, writing slower, more poetic and considered
sentences. In doing so, I aimed to also reflect Michael Pollan’s ideas: the value of taking time to

focus on food and to connect it to family and community.
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In addition to this more measured and lyrical style, I included sensory language to tie the
blog to the key idea of writing about food, using descriptions such as ‘spicy’, ‘briny’ and ‘tangy’
to create strong gustatory imagery for readers and therefore engage them emotionally with the
arguments presented. Alongside this, I included reminiscences of happy childhood mealtimes to
connect readers with positive ideas around family and food, and to encourage them to want to

celebrate cooking and eating.

One challenge I faced was including a broad range of food-based imagery without making
the blog sound like a list of recipes or ingredients. I tackled this by incorporating brief mentions
of favourite foods interspersed with broader statements about the social and cultural values of
food and cooking. I resisted the temptation to describe foods in too much detail, as I felt this
might become boring, and instead I tried to choose short descriptive phrases that would conjure

up images of particular tastes and smells.

Text 3

Key idea: Writing about outsiders

Mentor texts: ‘On Being an Outsider’ by Christina Thompson; ‘The Third and Final
Continent’ by Jhumpa Lahiri

Stimulus material:

Outside looking in —
until language opened the doors

When I was in Year 9,1 remember attending a humanities class in which all students
(around 50 of us) were asked to stand up. We were then asked to sit down if a generation
of our family was born outside Australia. First it was our parents, then our grandparents,
then our great-grandparents, and so on. This continued until there were just a couple of

us standing, me among them. As I surveyed the room, I could see a sea of faces looking
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up at us, many of them clearly amused that we had no idea when our ancestors had come to
Australia. All T knew was that as far as I was aware, it must have been a long time ago. So I
just kept standing.

I found this experience notable for two reasons. One was the sense of disconnect I had
with my own origins — all around me were people who seemed to have at least some idea of
their cultural roots, while I was lost; I had no idea about my family’s history. And secondly,
because it was a rare moment of feeling like a cultural outsider. Within the four walls of the

classroom, just for a brief moment, I was one of the odd ones out.

This experience made me recall my time living in Nihon as a child. My family moved
there when I was six, and we stayed there for close to three years, returning to Australia
when I was nine. Both of my parents worked as English teachers: my father at a local
Japanese high school, and my mother teaching English to young children. Despite this,
while there, I exclusively attended a Japanese primary school. Accommodations were made
to help me acclimatise and learn the language, but in hindsight they were undeniably
inadequate. I was put into a sink-or-swim situation, forced to adapt to my surroundings and
learn to cope with what to six-year-old me was tantamount to a hostile jungle of confusing
social mores and customs. Here, too, I was an outsider — not just momentarily, but for the

entire duration of my stay in the country.

Perhaps it is a result of my parents’ occupations, but for as long as I can remember I
have been interested in the relationship between language and culture. More specifically,
I think a lot about how powerful a uniting force language can be, overcoming the social
hurdles that lacking a shared culture can otherwise present. When I first arrived in Japan,
and indeed for the first few months of my time there, I was fairly isolated. I had my family,
of course, but aside from them I had no meaningful relationship with anyone else. Getting
by at school without a proper command of the language was enough of a struggle as it was
— I certainly didn’t have the emotional capacity to make friends and form connections. My
lack of language was like a pane of black glass between me and my new world. What’s more,
I was ostracised by those around me — not usually maliciously or explicitly, but in small,
subtle ways. For example, I was given licence to essentially ignore class; I was obligated
to sit in and attend, but no effort was made to involve me in class activities, and when I,
a young child, was invariably incapable of sitting still and paying attention to a teacher
talking to us in a language I only half understood, no helping hand was extended to aid
my understanding or keep me engaged. I would stare at the white-topped uniform rows of
desks in front of me, or the sharply polished wooden floor underneath me, finding patterns
in the wood while the patternless swirl of words went on around me without my being able

to grasp onto any of them.

In hindsight, I was possibly never truly accepted by many people around me as one of
them. Reflecting on my time in Japan, there was much about people’s treatment of me that
was probably othering. I was frequently treated differently from my peers, particularly by the
adult figures in my life such as my teachers, who often seemed to view me as a novelty. My
appearance would never allow me just to blend in, no matter how much I might have like
to, and neither the school I attended nor the area we lived in was accustomed to foreigners.

Everywhere I went, curious eyes followed me.
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Despite this, it was thanks to my acquisition of the language of those around me that I
was ultimately able to thrive. Language bridged the otherwise insurmountable ford between
me and those around me in a way that nothing else could have. Language is fundamental to
connection; there can be no genuine meeting of minds (even six-year-old minds) without
it. It might not have truly integrated me into Japanese society but, word by word, sentence
by sentence, my new language allowed me to construct a foundation upon which to build
my own happy place in the little corner of the world I lived in. Learning Japanese allowed
me to foster relationships with my peers, participate in class and other group activities,
express myself and, ultimately, to flourish. I still vividly remember the first time I was able
to make my classmates laugh in class with a well-timed joke, their surprised and delighted
faces etched forever in my mind; being invited to hang out with other children from my
apartment complex after school in the overgrown and poorly maintained park near us, and
being able to hold conversations with them about early morning ferebi bangumis (T'V shows)
like Doraemon or Pokemon (which with fluency became something of an after-school ritual);
and when I was finally able to stop taking Japanese lessons during class time and join the
other students for all classes, because I was fluent enough that I didn’t need the extra help
anymore. When I walked to school, I used to pass offices for newspapers like 7he Mainichi
Shimbun and The Asahi Shimbun. These became markers for me, and I aspired to one day be
able to read them with a level of fluency. These milestones were truly empowering, and went

a long way towards helping me feel like I was part of my community.

I only lived in Japan for three years — a small fraction of my life by any measure. But
the impact it had on me belies the relatively short period of time I spent there. I still think of
Japan as a second home; part of me can’t help but wonder how my life may have looked had
I stayed. I can still picture the solid grey apartment block and the flights of stairs I clambered
up to reach home every day; the walk past the Mainichi office to the gates of the school that
had once seemed so imposing but which had become a place I looked forward to attending;
the sandswept oval and dilapidated swing-set where I spent so many lunchtimes with friends.
And while I'm no longer as fluent as I was, my knowledge of the language has facilitated a
continued connection to the country, and has shaped my thinking in ways I'm not always
even consciously aware of. My knowledge of Japanese has even dictated my subject selection
at school, and I'm currently planning on studying the language at university and working as a
translator. It’s no exaggeration to say that living in Japan and learning the language — through
trial and error, hard work, lifelong friendships and, occasionally, tears of frustration — has
radically shaped the course of my life, opening the door to a whole new world and a new

understanding of myself I couldn’t possibly have had otherwise.

Reflective commentary

In my essay, the primary purpose of which was to reflect on my personal experiences as an
outsider, I drew on the essay ‘On Being an Outsider’ by Christina Thompson and the short story
‘The Third and Final Continent’ by Jhumpa Lahiri. The former inspired me to reflect on my
own relationship with my culture and the languages I speak, and how these have affected me.

It also prompted me to consider school as a sort of nexus for the cultural clashes I experienced,
Thompson writes about her children’s experiences whereas I wrote about my own, but we both
share similar feelings. I was also inspired by her frequent use of personal anecdotes, as both

her piece and mine are deeply personal accounts of our lives. Lahiri’s short story inspired my
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references to landmarks and cultural institutions (such as 7he Mainichi Shimbun), helping to
ground my piece in the culture I was discussing. Lahiri refers to the YMCA and 7%e Boston

Globe to similar effect. Her story also inspired my use of Japanese terms to refer to key places

and things (such as Nihon for the name of the country) to convey a sense of the alienation and
confusion I initially felt living in a foreign country with no knowledge of the language, as well as
to express the way that both English and Japanese are formative parts of my identity. This story
also encouraged me to use more descriptive, expressive language and to paint pictures of particular
scenes that are vivid in my memory, as Lahiri does throughout, such as when she describes her

main character’s first impression of his new room.

I chose to begin this piece with a small-scale anecdote about a minor event in my life,
before expanding the scope of my reflection. This was intended to establish a rapport and
develop relatability with my target audience of teenage and adult readers interested in language
and cultural issues. I imagined that my piece might be published on a website or in a magazine
focused on these issues, such as an expat blog or a parenting magazine aimed at parents of so-
called ‘third-culture kids’. Everyone has had at least a small moment in their life when they’ve
felt different from those around them, or like an outsider, so I thought it was important to start
with something that evoked that feeling before discussing my experience living abroad, which
isn't something everyone will have dealt with before. The stimulus image also prompted me to
think about universal aspects of feeling different or separate, with the division between inside
and outside being so starkly evident. The image also triggered my idea of using an extended
metaphor in the title and body of my essay through references to doors, to create a more evocative
portrait of my experiences and allow the reader to more easily connect with and understand my

experiences. This extended metaphor also helps to make the piece more cohesive.

I did experience a few challenges writing my piece. For example, I found it difficult to
achieve a balance between reflecting on my own personal experiences and embracing what made
them unique, while also evoking a shared sense of a struggle to fit in that is common for many
people. I also found it a challenge to adopt the language features of my mentor texts while still

writing in a personal style reflective of my own experiences and perspective.

Text 4

Key idea: Writing about protest

Mentor texts: ‘Harrison Bergeron’ by Kurt Vonnegut; ‘Freedom or Death’ by Emmeline
Pankhurst; ‘Friday Essay: On the Sydney Mardi Gras March of 1978’ by Mark Gillespie

Stimulus material:

‘History has shown us that courage can be contagious and hope can take on a life of
its own.’

I used to believe I could change the world. Then I got scared.

I want to thank you all for coming out to protest today, because I know you're all

scared too. Scared of what climate change will mean.

It’s a lot to have on our shoulders as young people — we don't just have to worry about
school and family and work, we also worry about the state of the world. Eco-anxiety is

incredibly common: a study in 2021 found that 59 per cent of young people in ten different
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countries were very or extremely worried about climate change. Half of the young people
in the study said they felt powerless. Half said they felt anxious. And an Australian study in

the same year showed that having eco-anxiety is linked to engaging less in climate action.

Maybe a lot of you in the crowd right now are hearing what I'm saying and starting to
feel bad. Maybe it’s starting to sound a bit too close to home, and you feel like you want to
turn off. That’s how I was feeling not too long ago, that I cared so much I just couldn’t take
the bad news anymore. But I'm asking you to keep listening, because I'm hoping that by the
end of this speech you might feel a bit differently.

First, 'm going to ask a favour of you all: could anyone who’s ever felt anxious about

climate change put up your hand?

Now, look around you. Everyone you can see with their hand up has had the same
worries as you, the same fears. And, like you, they showed up to this protest today. Feel
proud of yourselves, and feel proud of them. They are your community, and you've all
showed up today. You're afraid, but youre here. That’s a really hard thing to do. It’s

incredible.

So, what I'm going to suggest today is that we focus on that feeling. On community.
On hope. On the pride and warmth we feel when we come together. Because when we're all

gathered here together, doesn't it feel like anything’s possible?

Of course, we can’t go to huge protests every single day. But we can protest in other
ways, in small ways. And I don't mean just through activism — through rallies and banners
and what you might think of as protest. Because collective action can be much more
everyday, much simpler, and so important. Fossil fuel companies want us to despair so we
won't act — so let’s protest by having hope. They want us to burn ourselves out with anxiety
— so let’s protest by looking after ourselves, by resting and doing things that nourish us
emotionally. They want us to feel alone and powerless — so let’s protest by working together
in our communities. Hope, rest, solidarity — these are all powerful things.

Personally, feeling part of a community and helping out in small ways has really
helped with my eco-anxiety. I started helping out with a local community garden when I
have time around school. Gardening with a community gives me hope for the future, for
a world where food is produced sustainably and our cities have enough green spaces for
people and animals to thrive. Working with others is part of that hope — I see how beautiful
the gardens can be when so many people pitch in together. I feel needed and part of
something, connected to nature and supported by others helping me. Things like mulching
a garden bed may be small actions, but they give me the strength to keep going and to feel
hope instead of despair.

There’s proof that being connected to a community protects our mental and physical
health, including when we're facing climate crises. In 1995, Chicago went through a
heatwave in which hundreds of people died. There were two very similar neighbourhoods
right next to each other, but one experienced far fewer deaths than the other. Why? That
neighbourhood had a closer-knit community — people participated in community groups
and knew the people who lived around them, so when the crisis hit they checked in on each
other. That’s the power of solidarity.
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Connecting with hope and solidarity might mean cycling to school with your
friends, joining your local council’s environment club or starting one at school, getting
together before a protest to paint banners, or joining a book club that reads books with
positive messages about the climate. Even getting to know our neighbours can be part
of it. We'll not only make connections, but we’ll be helping to build a world that’s more
resilient in the face of climate change, because we're all looking out for each other. Isn't

that something to hope for?

Something else that I'm hoping for is that you'll all leave this protest feeling a bit
better about the future. Because, look around: you're part of this community right here,
where all these other people want climate justice just as much as you. Working together,
we can make a difference. So, before we go, let’s put our voices together one more time so

the whole world can hear:
What do we want?
Hope!
When do we want it?

Now!

Reflective commentary

My piece is a speech that draws on the stimulus quote to argue for a focus on hope and solidarity
rather than despair in the climate justice movement. I attempted to make the speech itself a
moment of solidarity through encouraging audience participation. My speech had the secondary
purpose of reflecting on my experience of eco-anxiety and what has helped alleviate it. I was
inspired by the literary genre of ‘solarpunk’ (particularly the work of Becky Chambers), which
imagines hopeful futures in which humanity engages with nature and technology in a sustainable,
community-focused way. This hopeful vision of the future contrasts with the more common

image of dystopian futures in works like Kurt Vonnegut’s ‘Harrison Bergeron’.

My audience comprises attendees at a climate protest, and the speech is targeted at those
who have felt eco-anxiety, particularly young people. I aimed to help listeners feel less alone in
their eco-anxiety, and to inspire them to reframe their thinking about climate change to focus
on hope and courage, the two important qualities referred to in the stimulus quote. I also tried
to encourage listeners to become involved with their communities to make both themselves and

their communities more resilient.

The mentor text I drew from most is Emmeline Pankhurst’s speech ‘Freedom or Death’.
Like Pankhurst, I used the persuasive technique of appealing to ethos, pathos and logos. I
established my credibility (ethos) by drawing a link between my own experiences of eco-anxiety
and those of the audience, assuring them that I understand their fears because I have felt those
same fears. I further supported my credibility using examples of how I incorporate hope into
my life, showing that I practise what I preach. I appealed to emotions (pathos) such as a feeling
of solidarity by emphasising that I and countless other young people also feel anxious about
the climate crisis. I then appealed to hope and pride, dwelling on the positive emotions created
through group activities like community gardening. I also supported my arguments using

evidence (logos) by referring to what happened in the 1995 Chicago heatwave.
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I also used some conventions common in speeches. This includes a strong opening line,
which connects to two strong emotions: wanting to save the world, but also feeling powerless.
I also used repetition of the phrase ‘so let’s protest by ..."to make my point more memorable.
Additionally, I incorporated the call-and-response chanting common at protests, ending my
speech with a strong call to action. The chanting would involve the audience in a collective action
that leaves them feeling energised and hopeful, reinforcing my argument about the power of

solidarity.

Aspects of language that I used to bolster my argument included using the first-person
plural pronoun ‘we’ to reinforce how solidarity is a way to feel hopeful about the climate. This is
similar to the mentor text <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>