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How to use this resource

Book structure

* All chapters have been closely aligned to the
Queensland Curriculum for Humanities and Social
Sciences for Year 7.

*  This book contains four parts, with each part
covering one of the four topic areas: History,
Geography, Economics and Business, and Civics
and Citizenship.

*  Every chapter starts with an engaging ‘Setting
the scene’story to help you jump into a new topic,
and includes an activity that can be used to spark
classroom discussion.

* Each chapter has a ‘Chapter overview’ which lists
‘Learning goals’ for the chapter.

* Each chapter is divided into numbered sections, and
each of these sections covers content descriptors from
the Queensland Curriculum.

* Each chapter section starts with ‘Focus questions’ to
drive your inquiries into the Humanities.

* In History, following the inquiry approach, each
chapter is constructed around an over-arching key
inquiry question and several sub-inquiry questions.
The inquiry questions are colour-coded to help
students recognise their features:

* An interrogative
* A historical concept
* Specific content
*  Scope and scale.

* Inall chapters QR codes are included for easy access
to related videos.

* At the end of each section are Developing your
understanding questions. The History chapters also
have Reflecting on your learning questions. At the
end of each chapter are End-of-chapter assessment
activities.

Activity types

This series uses a range of activity types including
the following:

*  Developing concepts and skills (activities that scaffold
important concepts and skills from the Queensland
Curriculum)

*  Making Thinking Visible activities based upon
Harvard’s Project Zero’s innovative Visible Thinking
Routines (a guide to using these activities is available
for teachers in the Online Teaching Suite)

* Reflecting on your learning and developing your
understanding review questions at the end of each
section (questions in both print and digital formats)
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Multiple other activity types, particularly in End-of-
chapter activities, that vary from analysing historical
visual sources to graph interpretation and map-reading

* Activities cover a range of different learning types and
levels (a Glossary of cognitive verbs used in this series is
available for teachers in the Online Teaching Suite).

Digital resources

'This series uses the interactive Edjin platform, and includes
both a student and a teacher edition.

In the Interactive Textbook version of this book, students
will find the following key resources:

*  Images that can be zoomed in on (this is really useful
for reviewing any images to analyse at a larger size)

* Interactive Chapter quizzes and Scorcher quizzes
(timed, competitive and fun tests of knowledge)

+ Videos, image galleries, widgets and other multimedia
materials, such as zoomable maps

+ Additional geographic tools, such as a guide to using
topographic maps and a series of skills videos

*  Downloadable worksheets for all activities

*  Suggested solutions

+ Additional content to the print book

A PDF downloadable version of this student textbook.

In the Online Teaching Suite, teachers will find:

*  Guidance on using the digital versions of the book
*  Teaching programs and teaching tips

*  Curriculum grids for each topic area

+ Additional activity worksheets.

Icons

'This icon in the margin of the page represents
additional material is in the Interactive Textbook.

'This brain icon with bracketed text indicates a
Deeper thinking question, or questions, to help
you dive deeper into an idea within the history
chapters.

'The speech balloons convey some good points for
class discussion.
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Part ‘I

timeline a graphical
representation of the passing of

time, usually arranged by periods,
and on which important events
are marked in chronological order

History



A Source A Ancient Aboriginal hand stencils in the Mount Moffat section of the Carnarvon National park, central Queensland. The Carnarvon
National Park is significant to the Bidjara, Karingbal and Kara Kara Peoples.

Events can be understood from different 'The skills and knowledge that you gain in
perspectives. In fact, people often argue about history will give you a new understanding of
what an event means. New discoveries are the world today. You will learn how to find
made all the time and can change what we and understand historical sources. You will
know about the past. We may never know the learn to think creatively and critically about
‘truth’ about what happened, but each new information that you study. Finally, you will
finding helps us to get a better understanding come to your own conclusions about historical
of the past. issues based on the evidence available.
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PART 1 HISTORY

Introducing historical concepts and skills:
using historical sources as evidence

A good detective is always looking for clues
and historians do the same thing!

A Source B A kangaroo bone fragment discovered 20 years
ago in the Kimberley region, NT, is Australia’s oldest-known piece
of Indigenous jewellery. This bone artefact which is over 40000
years old was excavated at Carpenter’s Gap 1, a rockshelter in
the traditional country of Bunuba people. Photograph provided by

Michelle Langley.

primary source a source of

information about the past created

in the time being studied

artefact an object that is made

by a person, such as a tool or
a decoration; it is usually of
historical interest

oral history the recording of past
events in a spoken form including

through song, story or dance

secondary source a source of
information about the past created

after the time being studied

perspective the way we see
something, a point of view or
attitude to something

Historians’ favourite
kinds of clues are
primary sources.
Sometimes primary
sources are artefacts
(like a vase),
sometimes they are
documents (like a
diary). In addition,
in Australia’s history,
they are stories

that have been told
and handed down
from generation

to generation.

'These stories can

be extremely reliable — especially when they
are in the form of oral histories or oral
traditions, a type of source that originates in
ancient times and has been passed through

generations and which provides a valuable
insight into the values, attitudes and beliefs of
ancient Aboriginal and Torres Strait Islander
Peoples. Telling stories is a powerful way

to remember details and to convey abstract
ideas. The one thing that primary sources all
have in common is that they were created

at the time of the event or person you are

studying.

Secondary sources are also especially useful to
historians. Secondary sources are things that
were created affer the event that interpret the
event and help us to understand it. A textbook
is an example of secondary sources. These
sources help us by providing the views of
experts who have studied the same topic. They
tell us what they think about the events or
peoples from that time. People can have quite
different perspectives of the same events, so
primary and secondary sources are useful tools
to help us to develop our own ideas about

the past. When we explain what we think
happened in the past, we need to use primary
and secondary sources to justify our ideas.

Primary and secondary sources help us
to understand difterent perspectives and,
sometimes, the reasons why people acted the

way they did.

In Australia, we need to remember that
sometimes primary and secondary sources
may include images and recordings of people
who have died. For Aboriginal and Torres
Strait Islander Peoples, the people who have
passed away need to be treated with respect.
There are special rules, called protocols, for
how to treat people who have passed away.

It's a shaped point made on kangaroo leg bone, and at each end we can see traces of red ochre.

This artefact was found below a deposit dated to 46 000 years ago, so it is older than that date.

The bone we found is most consistent with those used for facial decoration.

A Source C Researcher Dr Michelle Langley, discussing Source B

ISBN 978-1-009-04204-8
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They are made of wood and the carved markings on message sticks are symbols that are specific to

the area where they are made. Message sticks were carried by couriers and served as a reminder list of
what the courier had to tell the other communities upon arrival. Invitations to festivals such as the Bunya
Nut Festival, and important announcements such as births, marriages and deaths were also sent to
communities via message sticks. The message stick also served as a passport to ensure that the courier
could travel safely through other people’s countries to get [to] the final destination. Because the courier had
to carry message sticks a long way, they were often small enough to fit into the palm of the hand.

ACTIVITY A: CHECK YOUR UNDERSTANDING
1 Explain, by using Sources B and C, the difference between primary and secondary sources. Hint: to
do this, you can copy and fill the following graphic organisers.

Definition Definition

Primary source Secondary source

Non-examples Non-examples

2 Refer to Sources D and E. Imagine you are a historian studying how First Nations Peoples
communicated. Are message sticks a primary source in this case? What about Source E? Justify
your answer.




Historical overview: the ancient world

.

Out of Africa

Although there are different theories put forward by
historians, fossil evidence suggests that the earliest humans
[Homo sapiens] lived and evolved in Africa between 400000
and 130000 sce. Homo sapiens migrated from Africa to Europe
and Asia more than 100000 years ago.

- o - W ’ 3 & L
Stone Age cave paintingofa
horse, Lascaux, France

d

A!

. Ancient Australia
Humans reached Australia more than 60000 years ago,
perhaps as much as 120000 years ago. They probably

TH g : : : arrived by sea during a period of glaciation, when ice
This Historical overview is deS|gned t0 help connected New Guinea and Tasmania to the Australian

you to understand: | continent, which made the crossing shorter and safer.

e The location of the ancient civilisations
e The timeframe of the ancient civilisations.

You should read all the text closely in the
Historical overview, watch the videos, then
complete the activities that follow.




ap

The Americas

Aland bridge connecting Asia to
the North American continent,
combined with boats, allowed
humans to cross from Europe to
North America and spread down to
South America between 40000 st
and 20000 sce.

The South Pacific

Humans reached and spread across
the South Pacific somewhere
between 1100 sce and 1300 ck.
There is still debate among
historians as to whether the first
humans to reach the South Pacific
islands migrated from Asia or from
South America.

Probable migration routes

ey Before 100000 years ago
mssl) From 100000 to 10000 years ago




Evidence for the development of ancient
societies

Historians rely upon archaeologists and scientists to find and
analyse sources for evidence about the development of ancient
societies across the world. Because many everyday objects —
including clothing, timber and paper — decay over time, the types
of artefacts used by historians to learn about ancient societies are
usually made of stone, pottery or metal.

Farming

Different forms of farming evolved, Trade

depending on the types of animals and crops Ancient societies developed Stone
suited to the area. Domesticating animals for Age barter systems between

food and growing crops meant that Neolithic different groups into networks of
people were no longer forced to move about trade across much of the world.

to search for food. They were able to adopt From 130 sce, China, India, Persia
a more sedentary lifestyle and even produce and Europe established the trade
surplus amounts of food that could be traded _ routes known as the Silk Road.
for other goods.

) e Religion
Social classes — From the gods and goddesses of
The wealth created by agriculture ancient Egypt and Greece to the
and trade led to specialised jobs Aboriginal Dreaming, detailed
such as craftspeople, artists, g systems of belief developed in all
scribes and priests, as well as ancient societies. These beliefs
leaders. Most ancient societies ‘ 4 b determined the laws, social
were hierarchical, with their Rule of law ' organisation, marriage and rituals
leaders at the top and warriors, Written laws, such as the Code of associated with death, fertility and
priests, scholars and peasants Ur-Nammu (¢.2100 — 2050 sce) and crop production.

_ below them. , the Code of Hammurabi (c.1700 BcE),

developed in many ancient societies.
In other societies, laws were
remembered and taught via song,
story and art.




Key features of ancient societies

From around 10 000 Bck, the Neolithic period saw the

development of more settled societies across much of

the world. As people learned how to domesticate animals
and plants, hunter-gatherer tribes gave way to larger
communities, ultimately leading to the development of cities.

Farming scene from an ancient Egyptian tomb

ACTIVITY: HISTORICAL OVERVIEW Neolithic period an

era of change when

Using the map, list the two continents humans first settled in after they moved out of Africa. people who used stone
S twhv h ration to North Ameri babl d earlier than h tools moved away from
uggest why human migration to North America probably occurred earlier than human i e g

migration to New Zealand. to settle in an area to

Identify two examples of evidence supporting the idea that humans have lived in Australia for farm animals and crops
at least 40000 years.

What challenges might historians face when analysing ancient written sources as evidence
about the past?

Why might the rulers of ancient societies such as Sumer and Babylon have written down their
laws and displayed them in public spaces?

Iconography ‘ Writing

At _ Iconagraphy refers to the symbols used to Writing was first developed in

Artworks, including statues, architecture represent the beliefs and values of a society. ancient Sumer (cuneiform

and paintings on rock, papyrus and Studying these symbols, such as the scarab script) and Egypt (hieroglyphs),

paper, can provide evidence of daily life, beetle in Egyptian artefacts or the Yin and Yang emerging from 3400 to 3200 ece.

religious beliefs and the environments from ancient China, provides historians with Writing developed in India around

and politics of ancient societies. evidence about the values of ancient societies. 2600 sce and in China between
1500 and 1000 ce. Translating
ancient texts and inscriptions
can provide important evidence
for historians.

Pottery

Ancient pottery has been found across Africa,
Europe, Central and South America, and Asia.
Pottery enabled humans to store or transport
food, allowing them to remain in one place
rather than following food sources. Ancient
pottery gives evidence of the food eaten by
people in ancient societies, as well as the
goods traded between different settlements.

Tools

The earliest human tools were made from stone or
animal bone. Metal tools were used from around
4000 sce, made first from copper, then bronze

and finally iron from around 1500 sce. From tools,
historians can learn about farming, hunting, housing
and clothing, as well as weapons, used by ancient
peoples across the world.



Investigating the ancient past

Overview
Aboriginal and Torres Strait Islander

Peoples are contemporary peoples who
have the longest continuing cultures on
Earth. Indigenous peoples have existed
on and been connected to the Australian
continent since ‘the Creation time’—
over 65 000 years ago. There are more
than 260 distinct Aboriginal and Torres
Strait Islander nations. Each has its own
languages, cultures, knowledge systems
and histories. In studying this living
culture, we can respect its diversity by
identifying the clans, nations, language
groups and/or places that particular
knowledge comes from. Aboriginal

and Torres Strait

As you study Depth study 1, you should
reflect on how all Australians might use
their knowledge of the past to build a

better tomorrow.

Learning goals
After completing Depth study 1, you

should be able to answer these questions:

* How do we know about the ancient past?

* Why and where did the earliest
societies develop?

* What emerged as the defining
characteristics of ancient societies?

*  What key beliefs and values emerged,
and how did they influence societies?

*  Which significant people, groups and

perspectives different views of ~ Islander knowledge ideas from this period have influenced

the past and cultures the world today?

cause and effect the reasons belong to those » To what extent was the culture of First

L?‘rtﬁ\éi(r;tvi?i;he consequences communities. They Nations Peoples in Australia shaped by
decide what can be the environment?

continuity and change the
reasons why things have changed
or stayed the same

A Video
Depthstudy  Well as historians’ ways of knowing about
overview  the past. It shares some of the First Nations’

shared, and who it
can be shared with.

In Depth study 1, you will learn some of
the skills of being a historian. Studying
Aboriginal and Torres Strait Islander
history means studying both an ancient and
a modern society. The depth study brings
together Aboriginal and Torres Strait
Islander ways of knowing about the past as

stories of what has come before now.

Introducing historical concepts
and skills: sequencing
chronology

This first depth study focuses on the

concepts of perspectives, cause and effect
and continuity and change.

» Source F Rock art at Awunbarna, which dates back thousands of years. This site sits on the lands of the Bininj peoples of

western Arnhem Land.

.“’?‘- -
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CHAPTER 1

To what extent was
the culture of First
Nations Peoples in
Australia shaped by
the environment?

Setting the scene: the complexity
of Country

The Indigenous Peoples of Australia can trace
their connection to the Australian continent

colonisation the process
of invasion, settlement and
establishing control over

to before European
colonisation in 1788. The
Indigenous Peoples of
Australia are also referred
to as Australia’s First Peoples. There are two
Indigenous Peoples in Australia: the Aboriginal
Peoples of mainland Australia, and the Torres
Strait Islander Peoples of the Torres Strait Islands.
The Torres Strait Islands are located to the north
of Queensland’s Cape York Peninsula. Source
materials often use different words to refer to
Aboriginal and Torres Strait Islander Peoples and
nations of Australia, including First Nations, First
Peoples or Indigenous Peoples. Throughout this
chapter, we will mainly use the terms Aboriginal
and Torres Strait Islander Peoples, as well as

First Nations.

» Source 1.1 This map attempts to represent the language, social or nation
groups of Indigenous Australia. It shows only the general locations of larger
groupings of people which may include clans, dialects or individual languages
in a group. It used published resources from the eighteenth century to 1994
and is not intended to be exact, nor the boundaries fixed. It is not suitable for
native title or other land claims. David R Horton (creator), © AIATSIS, 1996. No
reproduction without permission. To purchase a print version visit:
https://shop.aiatsis.gov.au/
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Aboriginal and Torres Strait Islander
Peoples should be aware that this chapter
contains images and names of people
who have, or may have, passed away.
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THE AIATSIS MAP OF
INDIGENOUS AUSTRALIA




MAKING THINKING VISIBLE 1.1

See, think, wonder

Examine Source 1.1 A map of Indigenous Australia.
Step 1: See

1 List five details that you can see when you look closely at the map.

2 Identify the origin of this source. (Hint: look at the sourceline next to the map. Sourcelines often
explain who created the source, and when and where it was created. In this case, you should
consider who owns the copyright to the map — if you need to, you could research AIATSIS online to
help answer this question.)

Step 2: Think
3 Reflect on what you see: what does this source make you think about?
4 \Why do you think there are so many nations marked on this map?

5 How does this map differ from conventional political maps of Australia? What might this map
suggest about the nature of First Nations history in Australia?

Step 3: Wonder

6 \What does this map make you wonder?

There are over Peoples by their nation, language group
Country a living entity that 260 distinct and or by the place where a person’s specific
people are custodians for diverse groups of traditional knowledge, culture and ancestors
Aboriginal and came from. This place is referred to as a
Torres Strait Islander Peoples. These diverse person’s Country.
peoples have existed for thousands of
years. Wherever possible, it is important The concept of Country is thousands of
that we acknowledge and respect the years old. This continuity is central to
specific identity of each group. Historians understanding Aboriginal and Torres Strait
do this best by identifying First Nations Islander societies, traditions and cultures.

ACTIVITY 11

Research activity

1 The AIATSIS map (Source 1.1) is not a map of Traditional Land Owners. Conduct research online to
identify which traditional Countries the following Australian cities are located on:

e Brishane e Townsville
e (Cairns e (3old Coast
¢ Mackay ¢ Toowoomba.

2 Identify on which traditional Country your school is located. Is there any evidence of culture (the
language, artworks etc.) of the traditional owner of the land at your school?



CHAPTER OVERVIEW

Introduction

This chapter will help you develop an understanding of how historians and archaeologists investigate
history, including the range of sources that can be used. It does this by exploring the history of Australia
as it was long ago, the people who lived here then, and how ‘ancient’ times connect to the many vibrant
Aboriginal and Torres Strait Islander Peoples, cultures and beliefs of today. It explores the traditional
relationships between First Nations Peoples and Country. It explores their beliefs, their values and their
practices in managing the land.

This chapter also looks at the historical sources available to us today that help us to understand Australia’s
pre-contact past. It explores oral histories and archaeological evidence. It also challenges you to consider our
ongoing responsibility to treat First Nations Peoples” traditions, heritage, artefacts and remains respectfully
and to reflect on how we might conserve the ancient past for future generations.

Key inquiry question
“To what extent was the culture of First Nations Peoples in Australia shaped by the environment?’

Every key inquiry question should have:
[}
e Ahistorical concept

e Specific content
¢ Scope and scale.

So, let’s dissect this key inquiry question: “To what extent was the culture of First Nations Peoples in Australia
shaped by the environment?’

To answer a key inquiry question in a historical investigation, it is helpful to break the question into sub-
Inquiry questions.

Sub-inquiry questions

After completing this chapter, you should be able to answer these sub-inquiry questions:

do we know about ancient Australia?

did geography influence the development of First Nations Peoples?

did First Nations Peoples use and manage the land?

do First Nations cultures, beliefs and values continue to connect to Australia today?

Historical skills
After completing this chapter, you should be able to:

e Sequence events and developments within a chronological framework using dating
conventions to represent and measure time

Use relevant historical terms and concepts

Devise questions to frame a historical inquiry when researching Five interesting
Identify and select a range of sources to answer inquiry questions facts about First
Identify the origin and purpose of primary and secondary sources Australians

Locate, compare, select and use information from a range of sources to answer inquiry questions
Draw conclusions about the usefulness of sources
Examine sources to provide explanations of points of view.

ISBN 978-1-009-04204-8 © Cambridge University Press 2021
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Timeline of key events

What came before this topic?

¢ 130 000 Bce Homo sapiens emerged in Africa

e 65000 BcE It is unclear exactly when humans migrated to the Australian
continent but artefacts dated to 65000 years ago, found in Kakadu National
Park, NT, are the oldest known definitive proof of humans on the continent.

Aboriginal cave paintings,
Kakadu National Park

A Video

Remains of Lake Mungo
Kakadu National
Park 11000 Bce
Much of Australia’s coastline
begins to be changed by
inundation as ice sheets
covering the earth begin
40000 sce to melt. New Guinea and
65000 BcE The famous Mungo Lady and Mungo :
: . : ; A Tasmania are separated
Earliest archaeological evidence of Man lived at this time in the lands of the ; ]
- . 9 _ ; ; from mainland Australia.
Aboriginal and Torres Strait Islander Paakantji, Ngyiampaa and Mutthi Mutthi - .
o : ; Australia’s current coastline
Peoples dates from this time; the peoples, which are a part of what is now
. . . ) took shape around 6000
artefacts are from Mudjedbebe in known as the Willandra Lakes Region, a years ago
the Northern Territory World Heritage area of New South Wales g

20000 Bce

Peak of the Ice Age; the climate was
dry and there was little rain, which
made the deserts of Australia much
larger. Australia is joined to nearby land
masses (New Guinea and Tasmania) by
‘land bridges’. However archaeologists
believe water crossing by boats or

rafts was always necessary to reach
mainland Australia

50000-25 000 BcE
Evidence of megafauna
living in Australia at this
time has been found

in many locations in
Queensland. Megafauna
existed alongside the First
Peoples of Australia

A representation of Diprotodon optatum, the
largest known marsupial from the Pleistocene
of Australia

Responding to the timeline

1 Paleontology is the study of fossils. In Australia, paleontologists study dinosaurs and megafauna.
Research and explain the different hypotheses regarding the cause of the extinction of
megafauna in Australia.

2 Describe how the environment might have changed while First Nations Peoples were living in
Australia, and propese how they might have had to adapt to survive.

3 Investigate the historical mystery of the death of Kaakutja, an Aboriginal man killed 800 years ago.

ISBN 978-1-009-04204-8 © Cambridge University Press 2021
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TIMELINE OF KEY EVENTS

What came after this topic?

e 1770 ce British navigator and explorer, James Cook, arrives in Australian waters
and maps Australia’s east coast. He has contact with numerous First Nations
Peoples, including the Guugu Yimithirr people at what came to be known as
Cooktown in the Cape York Peninsula. Cook spent 48 days at Cooktown repairing
his damaged vessel HMS Endeavour. Cook claims the east coast of Australia for
the British Empire.

e 1788 ce onwards Invasion and colonisation of Australia by the British Empire.
During the 1800s, much of Australia experienced a period known as the Frontier
Wars between Aboriginal and Torres Strait Islander Peoples and colonisers

The First Fleet sails through Sydney Heads to
enter Port Jackson on 26 January 1788.

Researchers from the University
of Western Australia uncovered
evidence of one of Australia’s
most ancient settlements while
exploring the Dampier Archipelago
in Western Australia.

1500 ce

Makassan peoples from Indonesia begin

to visit northern Australia on a seasonal
basis, trading with Aboriginal people on

the mainland.

There were many visits to Australia’s shores
during the 1600s and 1700s. Other than the

80,00 BCE : 70,00 BCE 3000 BCE Makassan peoples who visited annually,

Climate settled into Evidence of There is evidence of through the 16005 and 1700s, seafarers

a pattern broadly stone houses the arrival of the dingo from the Dutch East India Company

similar to present-day from this time and the extinction of reqularly sailed along the Australian

Australia has been found the Tasmanian tiger on coastline on their way to the East Indies
in the Dampier mainland Australia around (now Indonesia as part of the spice trade
Archipelago, WA 5000-4000 years ago

7500 BCE

Sea levels rise 100 metres and the 1200 ce

extensive plains of the Northern A skeleton, now known

Territory, in what is now the Gulf as Kaakutja, discovered

of Carpentaria, are inundated. The in Toorale National Park,

rising sea levels had a profound NSW, has been dated

impact on societies, with numerous to around this time, and

Aboriginal and Torres Strait is thought to be the first

Islander oral histories preserving known boomerang-attack

the details of coastal flooding and victim >
populations evacuating the coastal D e _
regions and migrating inland. A typical Makassan boat. This

depiction was painted by a Yolngu
artist, Nagingapa Naminyamanija,
in 1969.

BCE stands for ‘Before the Common Era’ (sometimes, ‘Before the Current Era’), while
CE stands for ‘Common Era’ (sometimes, ‘Current Era’). There is also a calendar known
as the ‘Gregorian calendar’ that uses the term BC instead of BCE and AD instead of
CE. BC stands for ‘Before Christ’and AD stands for ‘Anno Domini’, which is Latin for

‘the year of our lord’ (meaning from the time Jesus was born).
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.18 CHAPTER 1

SHAPED BY THE ENVIRONMENT?

TO WHAT EXTENT WAS THE CULTURE OF FIRST NATIONS PEOPLES IN AUSTRALIA

1.1 How do we know about ancient Australia?

FOCUS QUESTIONS

* How can modern science provide insight into ancient Australia?
* How can oral traditions and histories in Aboriginal and Torres Strait Islander communities provide

insight into ancient Australia?

e \What are relevant ethical considerations regarding historical research into Aboriginal and Torres

Strait Islander matters?

Archaeology

In addition to exploring the oral histories

of Aboriginal and Torres Strait Islander
Peoples, modern researchers can learn a great
deal about early societies from the physical

archaeologist a person who
researches human history

and prehistory using scientific
methods to discover the origins

places they inhabited.

and developments of human

societies

excavate to carefully dig up or
reveal something in the ground

Space
archaeology

evidence that is located within the Australian
landscape. Specialised researchers who discover
and analyse physical remains and artefacts of
past societies are known as archaeologists.

Everything we do has history, but most of that history was never written down.
Historians often rely on written sources. Archaeologists don't have to! In a broad
sense, archaeology is the study of past people through the things they used and

Some parts of the past can seem almost invisible! Archaeologists reconstruct some of

with communities.

the invisible past through careful study, excavation, scientific analysis and collaboration

Written sources give opportunities for literate people to tell their stories, but archaeologists construct their
understandings of the past from more than written sources. We use artefacts and remains left behind, such as

bits and pieces of broken pottery, stone tools, seeds and bones, to uncover the past. Archaeologists find ways

to “see” the lives of people who existed sometimes thousands of years ago! These people rarely feature in

writing and often didn't write about themselves — the majority of people who have ever lived on this planet!

A Source 1.2 Associate Professor Catherine Freeman, an archaeologist from the Australian National University

'The locations where archaeologists carry out
their fieldwork are known as archaeological
sites. Which sites to work on are identified
through detective work that uses both historical
sources and modern tools such as remote-
sensing satellites, drone scanning, ground-
penetrating radars, and metal detectors.

In Australia, archaeological sites may be
located on land that has been occupied by
First Nations Peoples for thousands of years.
In these places, archaeologists work closely
with traditional owners as they carry out
their research. Because Australia’s history is
often deeply connected to the living cultures
and beliefs of Aboriginal and Torres Strait
Islander Peoples, Australian archaeologists

may often work on sites of great spiritual and
ISBN 978-1-009-04204-8

cultural importance. Their work may even
uncover the physical remains of the ancestors
of Aboriginal and Torres Strait Islander
Peoples. Sadly, in the past, there have been
occasions where the beliefs of First Nations
Peoples have been disrespected. Modern
researchers and archaeologists in Australia
must work sensitively and respectfully in
partnership with traditional owners.

Attention to detail is extremely important

in the work of archaeologists. While some
artefacts may be on the surface of the earth,
sometimes archaeologists need to excavate

to uncover the remains of a past community.
Excavations such as these are known as ‘digs’.
During a ‘dig’, archaeologists work in teams

and use modern technology.
© Cambridge University Press 2021
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1.1 HOW DO WE KNOW ABOUT ANCIENT AUSTRALIA? 19,

“YSERTON . TR SO SR g L0,
Archaeologists conduct ground-penetrating radar surveys

< Source 1.3 An archaeologist
carries out a ground-penetrating

An archaeologist controls the ground- /y;;g;
penetrating radar and pushes it across |
the surface being surveyed.

High-frequency radio signals are
transmitted into the ground. The
radar ‘listens’ for those signals as
they are bounced back at it from

within the ground.

A Source 1.4 A shell midden located in Weipa on the Cape York
Peninsula. Middens can be thousands of years old. Some still sit on
the surface, and they can extend under the ground. Often, middens
are located at traditional feasting locations near the coast.

RESPONDING TO THE SOURCES —1.1

Use Sources 1.2, 1.3 and 1.4 to answer the following
questions:

1 Explain how archaeology might be a useful source
of information about the lives of ancient First

Nations Peoples.

Identify some challenges or limitations that
archaeologists investigating the history of ancient
First Nations Peoples might encounter.

Explain what archaeologists of ancient First Nations
cultures need to take into consideration to properly

and sensitively conduct their investigations.
___________________________________________________________________________________|

ISBN 978-1-009-04204-8

of archaeological sites before the dig starts.

A computer controls the radar
d and records the exact locations of
discoveries underground. Discoveries

radar survey in the Rinyirru
National Park on the Cape York
Peninsula. The archaeological
team carrying out this survey
worked closely with the site's
traditional owners.

3 T

might include physical remains and

artefacts or even unusual changes in
the shape of the ground itself.

= =

survey in archaeology, a
survey is a type of physical
investigation where an
archaeologist carefully collects
information about past human
activities in a location

The radar is supported on a rugged and
mobile platform.

1 The radar sends high-frequency radio
signals into the ground and records how
those signals are reflected back to the
radar's antennae from within the ground.

While individual artefacts and other
remains uncovered at archaeological sites
can often tell us a great deal about the past,
it is often important for groups of artefacts
and remains to be considered together. Like
completing a jigsaw puzzle, archaeologists
often assemble many pieces to reveal

a more complete picture of the past in

a location.

Stratigraphy

Archaeologists know that different layers

of earth have naturally formed at different
time periods. This knowledge allows them to
draw some conclusions about the ages of the
remains that they excavate in a dig.

Identifying, analysing and studying

these layers is called

shell midden a large mound
of seashells piled up as a
result of being thrown away
after humans consumed the
shellfish within the shells

stratigraphy the
archaeological term that refers
to interpreting and analysing
the way different layers of
earth (or strata) represent the
relationship between events
and time periods

stratigraphy. A ‘stratum’

is a single layer of earth,
whereas ‘strata’ is plural
and means many layers of
earth. Archaeologists and
geologists use a variety of
scientific methods to date
strata — even if for some
reason the strata have been

disturbed.

© Cambridge University Press 2021
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.20 CHAPTER 1 TO WHAT EXTENT WAS THE CULTURE OF FIRST NATIONS PEOPLES IN AUSTRALIA
SHAPED BY THE ENVIRONMENT?

Keeping each layer of earth (stratum) separate is important in an archaeological dig. As remains
and artefacts are found in the excavation, they can be matched to the time period of the
stratum in which they are found. This allows archaeologists to understand and sequence events

chronologically.

Archaeological stratigraphy is the record left behind from sequences of human activity and the natural
environmental changes of time passing. It's basically the story of the past upside down ...

As people do things (such as build a house, dig a well, or dump rubbish) they leave marks that remain in the earth.

By looking at these remains and how they fit together in the earth, an archaeologist can reconstruct all these
practices from the present time backwards and deeper to the point when things came to be deposited.

We can also understand what happened during each of the phases where marks were left in the earth by
looking at the assemblage of the materials we find. These can be artefacts but we also find natural things like
pollen, seeds, and even evidence of microscopic intestinal parasites!

Together, these sorts of studies allow us to date the various layers of earth from the very recent material to the
very oldest. The layers help us tell the story of people at different times in the past. We can see the changes
that happen over time ... We can even tell how healthy people were!

Excavating a site is like reading a book. Every layer of earth is like a different chapter ... but archaeologists
have to be careful and knowledgeable enough to find the story by being able to separate each layer from
the ones around it!

A Source 1.5 Associate Professor Catherine Freeman, an archaeologist from the Australian National University in Canberra,
explains stratigraphy in an email exchange with the authors in December 2020.

chronology the method of arranging
events in the order in which they
occurred, from earliest to latest

radiocarbon dating a method

of calculating the age of less than
50000 years old organic materials,
like hair, bones, wood etc. by
measuring the amount of a particular
type of carbon (carbon-14) in them;
also known as carbon-14 dating

< Source 1.6 Basalt axe flakes discovered in the Kimberley, WA.
These fragments were found in the same layer of sediment as a
charcoal sample that was radiocarbon dated to be 48875-43 941
years old. The remains of ancient axe heads have been found across
Australia. Why are they significant archaeological finds, and what do
you think they were used for?

RESPONDING TO THE SOURCES — 1.2

Using Sources 1.5 and 1.6, explain how stratigraphy can help archaeologists give a date to the
artefacts they locate.
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1.1 HOW DO WE KNOW ABOUT ANCIENT AUSTRALIA? 21,

ACTIVITY 1.2

Working with historical sources

Examine the diagram in Source 1.7. This diagram illustrates the strata at an archaeological site in a
coastal region of Queensland.

Most recent
(uppermost layers)

Stratum 5: Surface level
with organic materials

Stratum 4: Subsoils

Stratum 3: Increasingly

stony clay soils Oldest

Stratum 2: Increasingly (Deepest layers)
stony

Stratum 3: Bedrock

&, Musket balls, bullet, spent cartridge casings ~—,  Husting pieces of barbed wire
B Charcoal L‘iﬁ "« Fish bones %!//Q Nails
/:. Bones of kangaroos and other native animals p Bone artefacts
e\,>
-
= %)
. T‘ —— Plastics, aluminium and other litter
B Pre-decimal coins  Sie ﬁ};, Decimal coins i
¥ iz r

Broken ceramic from plates and

Fragments of building materials O shards of glass from bottles

including bricks and cement -

‘ Broken miner’s shovel head

Collapsed and decomposing remains

of an old miners’ ladder
Large numbers of stone artefacts

- &
‘ ? Ow bones ' Grindstone
[ ] a

“ * *  Evidence of concrete , ,
* * *  coundations for a building Pit at thg entrance to a disused
o 0 gold mining shaft

A Source 1.7 The strata at a possible archaeological site in a coastal region of Queensland.
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.22 CHAPTER 1 TO WHAT EXTENT WAS THE CULTURE OF FIRST NATIONS PEOPLES IN AUSTRALIA
SHAPED BY THE ENVIRONMENT?

»
1 List the human activities that you can identify that have taken place on this site.
2 List the different groups of people who appear to have lived and/or worked on this site.
3 Describe the human activities that appear to have taken place at these different levels:

a Stratum 2
b Stratum 3

¢ Stratum 4.
4 Explain why human activities may have changed over time as revealed by stratum 2, 3 and 4.

5 Explain the way in which human activity seems to have changed in this area during the formation
of stratum 5.

6 Explain how it is possible for the remains of a shovel to have been found in stratum 2.
7 Explain how it is possible that iron nails have been found in stratum 3.

8 Consider the locations of the distinct types of coins carefully. What might these locations reveal
to archaeologists?

9 Wirite a paragraph that reveals the possible history of the location. Start with what the evidence
found at the earliest layers reveals and continue through the layers in chronological order of events
until you reach today at the surface of the site.

ACTIVITY 1.3

Drawing conclusions about the usefulness of primary and secondary sources

When studying history, we use primary sources (created in the time being studied) as well as
secondary sources (created after the time being studied) to develop an understanding of the past.
Sources 1.8 to 1.13 provide a selection of the kinds of primary and secondary sources that are useful in
developing an understanding and appreciation of the history of First Nations Peoples in Australia.

A Source 1.9 Artwork of Giant Horse Aboriginal rock art galleries in the Quinkan
Country, Laura, SA. Paintings, stencil art and engravings, dating back over 15000 years,
cover the lands traditionally home to the Kuku, Yalanji, Guugu Yimithirr and Kuku

Thaypan people. >>

A Source 1.8 Fossilised human footprints discovered in the
Willandra Lakes Region, a World Heritage Site, in NSW. These

ints were made 19000 to 23 000 years ago.
prints wer ISBN ‘:’)78-1-00&9-0Xf2()r4-8g © Cambridge University Press 2021
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1.1 HOW DO WE KNOW ABOUT ANCIENT AUSTRALIA? 23,

A Source 1.10 lllustration of some of Australia’s extinct megafauna. Can you A Source 1.11 Bone tools found in Riwi Cave in the Kimberley,
identify Megalania, the world’s largest land-dwelling lizard, Macropus, the WA. These artefacts have been dated to be more than 35 000 years
waorld's biggest kangaroo, Protemnodon, a giant forest wallaby, Quinkana, a old. Permission granted by Gooniyandi Traditional Owners of Mimbi
land dwelling crocodile and Phascolonus, a giant wombat? Community.

A Source 1.12 Gweagal men defend their land. This painting A Source 1.13 Part of a skeleton of a Diprotodon from Cox's
from 1872 shows Lieutenant James Cook arriving at Botany Bay in Creek, Tambar Springs, NSW. Diprotodon was a megafauna

New South Wales and facing resistance from Gweagal men of the marsupial that is a distant relative of wombats and koalas. It lived
Dharawal Country. Cook’s journal, a primary source, also records until about 44000 years ago.

this incident, which took place on 29 April 1770.

1 Examine Sources 1.8 to 1.13. Determine which sources would be suitable to investigate the following:
e Human presence in Australia prior to European colonisation
e Megafauna found in Australia.

2 Classify each source as primary or secondary and give a reason.
3 Explain what information each source would provide for your investigation.
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SHAPED BY THE ENVIRONMENT?

Physical evidence Madjedbebe rock shelter in Mirrarr Country.

luminescence dating a method

of determining how long ago 'The oldest physical More than 10000 artefacts were discovered
mineral grains were last exposed  evidence that has been there, including wall paintings, charcoal
0 Sl_mhght or heat found of humans reaching from cooking fires, food remains, artefacts
Pleistocene Epoch a long mainland Australia such as stone axe heads, grinding stones and
period of geological time that ] han 65 000 b f To d . n fth
includes the last glacial period, is more than one fragments. To determine the age of the
where temperatures were cooler  years old. The evidence artefacts at the rock shelter, archaeologists
and sea levels lower was found in northern used a combination of radiocarbon dating
Arnhem Land at the and luminescence dating.

A Source 1.14 Archaeologist Chris Clarkson works with local Djurrubu rangers at the Madjedbebe excavation
site in the Mirrarr Country of Arnhem Land, Northern Territory, in 2015. Evidence of human life 65000 years ago
was found in Arnhem Land.

ACTIVITY 1.4

Working with historical sources

The Madjedbebe site in the Northern Territory was excavated by a team of archaeologists led by
Professor Chris Clarkson from the University of Queensland. The team worked in partnership with the
traditional custodians of the Mirrar Country.

The Madjedbebe site is a sandstone rock shelter — an overhanging rock wall that is decorated with
Aboriginal art. The site contains evidence of very early human occupation in this area of mainland Australia

during the Pleistocene Epoch. Sources 1.15 and 1.17 relate to the archaeological site Madjedbebe.

We found evidence for the mixing of ochre with reflective powders made from ground mica to make a vibrant paint.

We also found new forms of stone tools such as edge-ground hatchet heads (and even the grinding stones used
to sharpen them). These were useful in cutting bark and wood, shaping wooden tools and extracting difficult-
to-obtain foods from trees. The grinding stones from the site indicate a range of fruits, seeds, animals and

other plants were ground up for food. These are the oldest known examples of seed-grinding stones found in
Australia, if not the world. In ancient fireplaces from the site we also recovered pieces of burnt pandanus nuts,
fruit seeds and yams, which give us clues to the earliest plant foods consumed at the site.

A Source 1.15 Extract from ‘Buried tools and pigments tell a new history of humans in Australia for 65000 years’, Chris Clarkson, et al., The
Conversation, July 2017
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Among the charred plant remains are fruit pips,
nutshells, peelings and fibrous parts from tubers,
and fragments of palm stem. These are the
discarded leftovers of meals cooked and shared at
the rockshelter tens of thousands of years ago.

Several of these plant foods would have required
processing. This included the peeling and cooking
of roots, tubers and palm stems; the pounding of
palm pith to separate its edible starch from less-
digestible fibres; and the laborious extraction of
pandanus kernels from their hard drupes.

A Source 1.17 '65000-year-old plant remains show the earliest
Australians spent plenty of time cooking’, Anna Florin et al.,
The Conversation, February 2020

A Source 1.16 Axes and grinding stones from the Pleistocene
found in the excavations

1 Using Sources 1.15 and 1.17 determine what the evidence from this site reveals about daily life of
ancient First Nations people.

2 Asaclass, discuss why archaeologists and others might believe it is important to work in partnership
with Australia's First Peoples when excavating and researching sites such as Madjedbebe.

ACTIVITY 1.5

A historical mystery, Australia’s megafauna extinction

Many First Nations Peoples’ stories tell of a time of giant animals. The well-
known story of the Rainbow Serpent is just one of these stories. The first peoples  megafauna large animals over

of Australia lived alongside now-extinct large animals called megafauna. 40 kilograms, such as the elephant,

) ) ) ) rhinoceros and extinct diprotodon
Physical evidence of megafauna and representations of these creatures in .
hypothesis a theory based on

Aboriginal and Torres Strait Islander Peoples art have been found in many facts, or a suggested answer to a
archaeological sites, including at Madjedbebe. question, to be proved or disproved

The extinction of Australia’s megafauna remains, to this day, the subject of a debate. The following
sources provide a selection of some hypotheses that have been presented to explain the extinction of
megafauna in Australia.

The megafauna extinction debate hinges on the coincidence of the arrival of Aboriginal Australians around
45000 years ago, and the impacts they had on Australia’s environment, including extinctions. Some scientists
have suggested Aboriginal people drastically transformed the ecology of Australia.

The hypothesis is that through sustained burning Aboriginal people wiped out fire sensitive ‘dry rainforest’ that
once grew across inland Australia. This changed the vegetation to flammable eucalypts and spinifex grasslands,
and drove Australia’s megafauna extinct.

A Source 1.18 Extract from 'Did fire kill off Australia’s megafauna?’, David Bowman, The Conversation, October 2013

»
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Our study found that the demise of the megafauna in south-west Australia took place from 45 000 to 43 100
years ago and was not linked to major changes in climate, vegetation or biomass burning but is consistent with
extinction being driven by ‘imperceptible overkill" by humans.

A Source 1.19 Extract from 'Humans killed most of Australia’s megafauna: study’, Karl Gruber, Australian Geographic, January 2017

Climate change, not early humans, was likely responsible for the extinction of Australia’s megafauna, according

to groundbreaking research that has rewritten the ancient history of our continent.

A Source 1.20 Extract from ‘Groundbreaking research rewrites Australia’s ancient history’, Stuart Layt, Brisbane Times, May 2020

lunette a crescent-shaped chain
of dunes bordering a lake bed

or valley in arid or semi-arid
locations

It is generally thought from the archaeological record that people first arrived in Australia

about 50000 years ago, perhaps as long as 60 000 years back. Many of the megafauna

were slow-moving and perhaps easily hunted, but they would also have been vulnerable

to changes in their environment. However there is little evidence to show that early

Australian people hunted the big animals.

The earliest signs of people at Willandra Lakes are about 45 000 years old, and preserved in their campsites

are the remains of what they ate. None of the Willandra megafauna have been found in campsites. In the

ancient Willandra menu, meat meant mainly shellfish, yabbies, fish and a vast array of small mammals,

including hare wallabies, bettongs, bandicoots, bilbies and native rats. These species could be caught in

either the lake or in lunette burrows. Larger kangaroos are less common in the remains, but perhaps these

were caught and eaten away from the lakes. Maybe megafauna too were hunted and eaten on the plains?

A Source 1.21 Extract from the Mungo National Park website

1 Analyse Sources 1.17 to 1.20 to identify the hypothesis that each author presents for the extinction
of megafauna in Australia.

2 Conduct additional research and, with a partner, discuss which hypothesis you think is most
convincing regarding Australia’s megafauna extinction.

Elders knowledge custodians,
responsible for passing the
traditional knowledge on to the
right people in the right context
at the right time

deep time the long period

of time before the arrival of
Europeans on the Australian
continent, stretching back as
far as we now know, to at least
60000 Bce

knowledge stories an
expression of a rich, complex
and spiritual way of seeing the
world. Each group of Aboriginal
and Torres Strait Islander
Peoples has its own body of
traditional knowledge and its
own belief system

Dreaming stories stories
connected to specific Country, to
specific places and/or to specific
things in a place

Oral traditions and
histories

Aboriginal and Torres
Strait Islander Peoples
communicate their
understandings, traditions
and knowledge to each
other through story, in
instructions or directions,
through dance, and in
song. Sharing knowledge
in this way can be referred
to as oral tradition or oral
history. The careful passing
on of oral traditions is an
important responsibility of
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Sharing
First Nations'
knowledge

Dreaming
stories

Knowledge
stories

the Elders. The oral traditions and histories

of First Nations Peoples have been passed
down through the generations for thousands
of years. Many of these traditions trace back
to deep time.
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1.1 HOW DO WE KNOW ABOUT ANCIENT AUSTRALIA?

Such knowledge is a central part of tangible objects, such as written documents
Aboriginal and Torres Strait Islander Peoples’ or artefacts.

cultures. This knowledge helps to ensure that
cultural practices and values from the earliest
generations of First Nations Peoples remain
strong today. Also, traditional knowledge
helps Aboriginal and Torres Strait Islander

Peoples maintain links with their ancestors.

'The lack of exact chronologies and dates is
often one of the shortcomings listed for oral
traditions, with some historians considering
oral traditions and histories unreliable,
trusting them less than conventional
historical sources. Nicholas Reid, a researcher,

Some historians believe that oral histories, has said a key feature of First Nations
which rely on the memory of individuals, storytelling culture is a distinctive ‘cross-
are less reliable historical sources than generational cross-checking’ process:

It's an extraordinary thing. We don't find this in other places around the world ... Say I'm a man from central
Australia, my father teaches me stories about my Country. My sister's children, my nephews and nieces, are
explicitly tasked with the kin-based responsibility for ensuring | know those stories properly. They take those
responsibilities seriously. At any given point in time, my father is telling the stories to me and his grandkids

are checking. Three generations are hearing the story at once ... that's a kind of scaffolding that can keep
stories true. WWhen you have three generations constantly in the know, and tasked with checking as a cultural
responsibility, that creates the kind of mechanism that could explain why [the First Nations peoples of Australia]
seem to have done something that hasn't been achieved elsewhere in the world: telling stories for 10000 years.

A Source 1.22 Researcher Nicholas Reid describes how oral traditions could be faithfully passed down in First Nations cultures across
300 generations in a way that does not exist in any other part of the world.

MAKING THINKING VISIBLE 1.2

Know, New, Question

Australian researchers have compared an ancient Greek technique of memorising data to an even older
technique from Aboriginal culture — using medical students.

Medical students, and doctors, need to retain large amounts of information — from anatomy to diseases and
medications.

‘Because one of the main stressors for medical students is the amount of information they have to
rote learn, we decided to see if we can teach them alternate, and better, ways to memorize data,
Dr Reser said.

In Aboriginal culture, which relies on oral history, facts like navigation, food sources, tool use and inter and
intra tribal political relationships are important for survival. Aboriginal methods of memorising also used the
idea of attaching facts to the landscape, but with added stories which describe the facts and the placement
to facilitate recall.

In the study, one group of students used a technique called ‘memory palace’ in which

they memorised facts by ‘placing’ them into a memory blueprint of the childhood home, . . L
custodial relationship First

Nations Peoples are known
as the traditional owners
000 years of living in a custodial relationship with the Australian land. or custodians of the land in

Australia

allowing them to revisit certain rooms to recapture that data. Another group of students
were taught a technique developed by Australian Aboriginal people over more than 50

The students who used the Aboriginal method of remembering had a significantly
improved retention of facts compared to the control and the ‘memory palace’ group.

»
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Importantly, a qualitative survey found that the students using the Aboriginal technique found it more
enjoyable, ‘both as a way to remember facts but also as a way to learn more about Aboriginal culture’,
Dr Reser said.

A Source 1.23 Adapted from ‘New study finds ancient Australian Aboriginal memory tool superior to “memory palace” learning among
medical students’, Monash University website, May 2021

1 How do you remember important things?
2 \What new memory techniques were mentioned in this article?
3 What questions do you have?

Discuss whether research like the one reported in Source 1.23 increases or decreases the reliability
of First Nations Peoples’ oral histories as historical sources for ancient Australia.

As a historian, | have always been keenly aware of the limitations of documents, which only go back a few
centuries on this continent. But this is not where Australian history began. \We now know that this country’s
Indigenous history extends over 60000 years.

A Source 1.24 Historian Billy Griffiths on historical sources for Ancient Australia

RESPONDING TO THE SOURCE — 1.3

Using Source 1.24, reflect on the difficulties historians have working with First Nations ways of
knowing, and knowing about, the past.

ACTIVITY 1.6

Hearing the perspectives of your local traditional knowledge holders

In history, we need to remember that all sources privilege a particular point of view — this is

called perspective. This point of view can be narrow or only be the point of view of some people.
Historians should try to look at history from a number of different perspectives and to weigh up these
perspectives before drawing conclusions about the past.

Even though we know that Aboriginal and Torres Strait Islander Peoples share their histories through
oral traditions, we often rely on written sources of history when studying Australia’s past. These
written historical sources only tell us part of the story — that is, only a particular perspective. This point
of view is sometimes only the perspective of those who held power as Australia was colonised. These
sources can often omit or misrepresent the histories of Aboriginal and Torres Strait Islander Peoples.

One way of engaging with the perspectives of First Nations Peoples is to ask a custodian of the
traditional knowledge to visit and share some of their oral history with your class.

1 Explore with your teacher ways in which you might engage with local custodians of knowledge.
Perhaps a local Elder is willing to share their perspectives with your history class.

2 Identify ways in which your class might engage respectfully, and reciprocally (which means to
respond to a gesture with a corresponding one), with this custodian of knowledge if they wished to
share their community’s traditions with your history class.

3 Compile a list of questions about the First Nations history of the Country on which your school is
located that you might ask this Elder.
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Respecting Aboriginal and Torres
Strait Islander traditions: the Lake
Mungo controversy

Lake Mungo is one of the most significant
archaeological sites in Australia. Located in
the Willandra Lakes Region in south-west
New South Wales, the region is home to the
Paakantji, Mutthi Mutthi and Ngiyampaa
peoples. Aboriginal peoples arrived in

the area approximately 40000 years ago.
Today, Lake Mungo is a semi-arid desert
environment but thousands of years ago it
was filled with water. Remains of Aboriginal
people have been excavated at Lake Mungo
by archaeologists. This excavation has been
part of a significant controversy about how
archaeology in Australia should be conducted.

When researchers — led by a non-Indigenous
geologist and archaeologist, Jim Bowler —
began to study the area in the late 1960s

and early 1970s, they found evidence of the
traditions of early societies in the area. This
included evidence of funeral practices in which
bodies were washed with ochre and cremated.

At this time, archaeologists had not yet
developed today’s appreciation of the
importance of working closely with local

traditional owners and communities. Australian
archaeologists excavated the remains of Mungo
Man’ and removed the bones
from the area. Over the years,
research teams took many
other bones and artefacts that
they found in that area ‘out and other Australians to
of Country’ for study. This create good relationships
was not an uncommon practice at the time

around the world. The researchers made many
important scientific discoveries about the length

of human settlement in Australia and about

ancient customs and practices — especially those
regarding funeral practices. The excavations,

however, came to be widely criticised.

reconciliation bringing
together Aboriginal and
Torres Strait Islander Peoples

Since the 1960s, Australians have been
journeying towards reconciliation. On this
journey, we are challenged to keep learning,
respectfully, about the history of Aboriginal
and Torres Strait Islander Peoples and their
cultures. The controversy over the respectful
treatment of the Lake Mungo remains was
part of this journey.

In November 2017, ‘Mungo Man’and the

ancestral remains of 104 other people were
returned to Elders and reburied according

to traditional custom, on Country, at

Lake Mungo.

The recovery and management of the remains of ancestors is an issue of great sensitivity to Aboriginal people.

This sensitivity comes from both cultural beliefs and the treatment of Aboriginal people by governments,

scientists and others in the recent past. Many skeletons and other remains, both ancient and modern, were

taken and studied without permission. Some were scattered, sent overseas and kept in collections. This is still a

controversial issue today and not all remains have been returned to their Country and their people.

A Source 1.25 An extract from the Mungo National Park website, written by the Willandra Lakes Traditional Tribal Groups Elders Council and

New South Wales National Parks and Wildlife Service (2021)

Let remains alone

Aboriginal people have demanded that excavation of archaeological remains from Lake Mungo in western New

South Wales cease ... A lawyer acting on behalf of the people had written to the archaeologists concerned to

say they should stop and return all finds to the traditional owners. A similar letter had been sent to the National

Parks and Wildlife Service asking that permits no longer be given for this type of archaeological work. Some

other groups had also written letters about interference with burial sites in other areas.

The Lake Mungo excavation was described as a ‘crisis’ ... [and] draft laws which had been drawn up for the

protection of sacred sites were criticised ... There were also calls made for the Australian Government to consider

legislation to control of the trade in valuable Aboriginal artefacts. Some of these were even being sold overseas.

A Source 1.26 Adapted from an article in The Canberra Times, 28 September 1974, p. 7
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A Source 1.27 In November 2017, the remains of ‘Mungo Man' and 104 other ancestors were returned to their Country at Lake Mungo.

A 42000-year-old man finally goes home

Traditional owners say the return of the remains of the historic Mungo Man, who was

anthropologists scientists removed by scientists from his resting place more than 40 years ago, will provide
engaged in the study of closure and is a step toward reconciliation.

humankind, both from past and

present societies More than four decades ago anthropologists removed the ancient skeleton of an

Aboriginal man — the discovery of which rewrote Australian history.

Now he has been returned home to his descendants, travelling for days in a hearse from Canberra.

Traditional owners hosted a welcome home ceremony attended by hundreds to celebrate the historic return of
the 42 000-year-old remains of Mungo Man to his original resting place.

‘Today is one of those catalytic moments that we need to enhance Australian society, and bring empathy into,
understanding the Aboriginal culture, said Paakantyi man Michael Young, who is also a member of the Aboriginal
Advisory Group for Mungo Man'’s return.

Mungo Man was buried with his limbs stretched out, his hands crossed across his groin and was covered in
ochre that had been brought from more than 200 kilometres away.

It was some of the earliest uncovered evidence of ritualistic burial in the world, and proved that early
Aboriginal Australians had a robust belief and burial system — around the same time as Neanderthals were
roaming Europe.

After his remains were uncovered he was moved to Australian National University in Canberra where he was
kept for about 40 years.

»
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Geologist Jim Bowler found Mungo Man and said the profound scientific discoveries could not have taken place

if he was not moved.

‘The Aboriginal people voiced their objection, we were intruding into their history, not our history.

While many are celebrating the historic return of Mungo Man, there are major concerns there is still no final

resting place for him.

Mr Bowler said state and
federal governments should
do more to create a respectful
final place of rest.

‘"He needs a major memorial, a
major identification of his iconic
status. In the pages of earliest
Australian history his name
stands out, and we have failed

A Source 1.28 On 17 November 2017 at Lake Mungo, Mungo Man and the remains of

to make a final resting place for  others were carried in a casket made from 5000-year-old red gum to their ancestral lands, with
a historic remains’ Aboriginal Elders leading a ceremony.

A Source 1.29 Extracts from ‘Mungo Man returned to ancestral home where he died 40 000 years ago’, Isabella Higgins, ABC website,

November 2017

A Source 1.30 First Nations Peoples and others gather for

a traditional, on Country, funeral ceremony for Mungo Man’s
remains and the remains of others. Mungo Man was the ancestor
of the Mutthi Mutthi, Ngiyampaa and Paakantyi peoples. These
three communities worked together for 40 years until a government
decision was made in 2015 to repatriate (return) his and

other remains.
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RESPONDING TO THE

SOURCES — 1.4

1 Using Source 1.25, list reasons why the
recovery of the remains of ancestors is
important to Australia’s First Nations
Peoples.

2 Using Source 1.26, identify two actions
that First Nations Peoples would like to see
stopped. Explain why they feel this way.

3 Using Source 1.29, explain the reason why
geologist Jim Bowler believed removing
Mungo Man was the correct decision to
make. Explain the argument against this.

4 Explain, in a paragraph that refers to
Sources 1.25 to 1.30, why archaeologists
and historians must treat Aboriginal and
Torres Strait Islander Peoples’ cultures
and traditions with great sensitivity, care

and respect.
______________________________________________________________________|]
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v
v

SHAPED BY THE ENVIRONMENT?

As a class, discuss your responses to the following question: ‘Is it ethical to allow the study/removal
or display of skeletons for research purposes or tourism anywhere else in the world?’

=

ACTIVITY 1.7

Ethical understanding: is it OK to display human remains?

Select one of the following displays of human remains:

e The Capuchin Crypt

¢ The Tollund Man

e Otzi

¢ The Cambodia Killing Fields
e The body of St Francis Xavier
e The Plaster casts of Pompeii
¢ The Lady of Ampato

or another suitable example provided by your teacher.

1 Identify whose remains they are and where they are located.
2 ldentify how they died.
3 Research and explain why the remains are on display.

ACTIVITY 1.8

Attitudinal scale in a moral dilemma

In your class, create an attitudinal scale from one end of the classroom to the other. At each end will
be the absolute opposing viewpoints regarding whether it is ever acceptable to display the remains of
humans.

1 Each student will place themselves along the scale continuum. Various students will be asked to
justify why they are standing where they are.

2 Each student will then have the opportunity to move after hearing the viewpoint of others in the
class. Students will again be asked for justifications.

REFLECTING ON YOUR LEARNING 1.1

Reflect on what you have learned in this section:

1 Based on the information and sources in this section, either create a mind map or write a short
response of 510 sentences to summarise what you have learned and to answer the question:
"How do we know about ancient Australia?’

2 How could the information and sources in this section contribute to answering your overall
inquiry question: To what extent was the culture of First Nations Peoples in Australia shaped by the
environment?

Complete the Quiz and the ‘Developing your understanding’ questions in the Interactive Textbook.
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#&> 1.2 How did geography influence the development

K

of First Nations Peoples?

FOCUS QUESTION

How did climate change and variations in sea levels influence the colonisation of Sahul by the ancient

First Nations Peoples?

Migration to Sahul
'The history of Aboriginal and Torres Strait

Islander Peoples and cultures needs to be
considered alongside the long story of the
Australian landmass. The climate and shape
of the land have an impact on where humans
migrate and how our cultures develop.

"These factors also influence how we live, the
beliefs we have, and our relationship with
the environment. The history of the world’s
geography has influenced where and how the
first humans established communities.

'The last Ice Age began about 115000 years ago.
During this time, land was gradually exposed,
which allowed the first humans to migrate to

other areas by walking.

'The Ice Age ended about
11700 years ago when sea
levels rose because of the
melting ice caps. This made
the gaps between lands
larger and some groups
were cut off from other
groups entirely. For most
of the Ice Age, mainland

Australia and Tasmania

climate the general weather
conditions usually found in a
specific place

land bridge a connection
between two land masses that
allowed humans and animals to
cross to new areas

Sahul an ancient continent that
once existed; it was made up

of modern mainland Australia,
Tasmania, the Torres Strait
Islands, New Guinea, and parts
of Indonesia

were joined by land bridges to the island of
New Guinea forming a large landmass that is
now called Sahul. Sahul separated when the

sea levels rose about 10000 years ago.
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A Source 1.31 During the last Ice Age, the first humans were able to migrate to other areas by walking. This map shows the migration routes of early humans.

ISBN 978-1-009-04204-8

© Cambridge University Press 2021

Photocopying is restricted under law and this material must not be transferred to another party.



‘34 CHAPTER 1 TO WHAT EXTENT WAS THE CULTURE OF FIRST NATIONS PEOPLES IN AUSTRALIA
SHAPED BY THE ENVIRONMENT?

Since Tasmania was connected to the Australian mainland during the Ice Age, Bass Strait did not
exist. Instead, the area was a plain populated by Aboriginal communities. These groups could move
back and forth on dry land between what we now call Victoria and Tasmania.

Following an initial migration 50000 years ago, populations spread rapidly around the east and west coasts

of Australia ... Those first Australians entered a landmass we collectively call ‘Sahul’, where New Guinea was
connected to Australia. The Gulf of Carpentaria was a massive freshwater lake at the time and most likely a very
attractive place for the founding population.

... [Tlhe first Aboriginal populations swept around the coasts of Australia in two parallel waves. One went
clockwise and the other counterclockwise, before meeting somewhere in South Australia. The occupation of
the coasts was rapid, perhaps taking no longer than 2000 to 3000 years. But after that, ... populations quickly
settled down into specific territory or Country, and have moved very little since ... [These] people — once
settled in a particular landscape — stayed connected within their realms for up to 50000 years despite huge
environmental and climate changes. WWe should remember that this is about ten times as long as all of the
European history we're commonly taught.

This pattern is very unusual elsewhere in the world and underlines why there might be such remarkable
Aboriginal cultural and spiritual connection to land and Country.

A Source 1.32 Scientists Alan Cooper, Ray Tobler and Wolfgang Haak from the University of Adelaide describe the Aboriginal migration into
Australia that took place about 50000 years ago.

Scientific evidence tells us that the first humans arrived in Tasmania about 40000 years ago.
We also know that sea levels rose to form Bass Strait approximately 12000 years ago, cutting
Tasmania off from the rest of Australia.

Interesting fact

For thousands of years a land bridge, known as the Bassian Plain, connected mainland Australia to
Tasmania and First Nations Peoples could travel back and forth between Victorian and Tasmania.

Based on language groups studies, it is believed that there were at least three successive waves of
colonisation of Tasmania by First Nations Peoples.

The ancestors of Aboriginal Tasmanians remained isolated on Tasmania for around 8000 years, from the
end of the Ice Age until European exploration and colonisation.

Most prehistorians take seafaring — defined as deliberate, place-to-place, open-ocean voyaging — to be

a relatively recent phenomenon, dating no earlier than the terminal Pleistocene, 10-15000 years ago.
Others regard this assessment as too conservative, drawing attention to evidence of a more remote origin,
associated with the initial colonization of Sahul (Pleistocene Australia-New Guinea).

Archaeological evidence and demographic modelling indicate that seafaring was central to the colonization of
Sahul and parts of Near Oceania roughly 45000 years ago.

A Source 1.33 Extract from ‘Pleistocene Sahul and the origins of seafaring’, James 0'Connell et al., 2008
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< Source 1.34 Australia’s landform 20000 years ago.
There were bridges of land connecting some of the
islands of Indonesia to South-East Asia (Sunda). There
were also bridges of land connecting New Guinea,
mainland Australia and Tasmania (Sahul).

RESPONDING TO THE SOURCES — 1.5

1 Source 1.31 shows the movement of early humans across the world. These waves of migration
took place over thousands of years. According to this source, on what continent did humans

first emerge?

2 Using Source 1.31, explain where the first humans migrated to (before 100000 years ago).

w

Define the term ‘Sahul” using Source 1.32.

4 Using Sources 1.32—1.34 describe how First Nations Peoples may have arrived in Australia.

Climate changes: the Ice Age
(20000 Bce—11700 Bce) and rising sea
levels (11000-3000 BcE)

During the Ice Age, the climate became cooler.
During this time, many forests disappeared,
and some areas transformed into deserts.
Researchers have discovered that when the
climate cooled, the populations of Aboriginal
and Torres Strait Islander Peoples reduced and
sought sanctuary in well-watered areas.

After the Ice Age, sea levels rose and
‘drowned’ one-quarter of the Sahul landmass.
The Torres Strait was transformed into a
series of islands. New Guinea and Tasmania
were cut off from mainland Australia. The
inundation that took place after the Ice Age
wasn't a sudden flood. Sea levels rose only
1-2.5 centimetres each year. However, in low-
lying coastal areas, this small increase was
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enough to submerge areas of land hundreds
of metres wide in just one year. In a single
lifetime, Aboriginal and Torres Strait Islander
Peoples may have experienced significant loss
of land. Some groups had to move further
inland when the seas rose. Others found that
their ancestral Country located on peaks of
higher ground had, over generations, become
transformed into islands.

Rising sea levels are mentioned in First Nations
deep time stories. For example, a story from
Gunggandji Country near Cairns tells of grassy
plains and sacred places that are now located
under the Coral Sea near Green Island. All of
these stories are similar because they tell of a
time when parts of the Australian coastline that
are now under the sea were dry land. Many of
these stories are sacred and describe the way
the landscape was ‘drowned’as a result of the
actions of spiritual, ancestral beings.
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> Source 1.35 A map— I

developed by researchers Goulburn Gulfof

Patrick Nunn (from the Islands Elcho Carpentaria

University of the Sunshine CapelDon Island S{I]SIIt:sem

Coast) and Nicholas Reid (Cobourg Peninsula) \ — Y ® . o0k
(from the University of New Bathurst and & ape York P
England) — showing 21 Melvile Islands e

locations where recorded
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B Australia's land mass today

Land exposed by lower sea levels during the Ice Ages

Researchers Nunn and Reid summarised the following knowledge stories that were shared with

them in 2016:

The principal story concerns two Aboriginal peoples, the Noonuccal of north Stradbroke and the Nughies of
Moreton. One version states that a bailer shell kept by the Noonuccal contained power over the winds and
was coveted by the Nughies. When the keeper of the bailer discovered this, he summoned the winds and
commanded them to blow so hard that the connection between the islands would be severed, something that
caused the Nughies to become stranded thereafter on Moreton Island.

A Source 1.36 A knowledge story about the rising sea levels in the area that separated Moreton and north Stradbroke Island near Brisbane

According to Gungganyji informants ... the barrier reef was the original coast here at a time when a man called
Gunya was living here. [After he] consumed a customarily forbidden fish, the [ancestors] caused the sea to rise
in order to drown him and his family. He evaded this fate by fleeing to the hills but ‘the sea ... never returned to
its original limits.

A Source 1.37 A knowledge story about the rising sea levels near Cairns

In the beginning, as far back as we remember, ... we roamed freely throughout the land without having to get
in a boat like we do today. Then Garnguur, the seagull woman, took her raft and dragged it back and forth across
the neck of the peninsula letting the sea pour in and making our homes into islands.

A Source 1.38 A knowledge story about the rising sea levels near the Wellesley Islands in the Gulf of Carpentaria. This story was shared by
a non-Indigenous source in 2015.
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In the Whitsunday Islands ... the distance became too great, with the mainland over

. : . forager a person or animal
30 kilometres away ... the people were left to cope on their own [and] they did so by g P

that goes from place to place in

becoming specialised marine foragers. They developed their own artistic traditions and search of things that they can eat
a distinct social and linguistic identity. They invented new tools to suit their particular or use
subsistence needs: fishhooks from shellfish and turtle shell, spear points from bone and linguistic related to language or
wood, as well as nets and shell-scraping tools. the study of language
subsistence the state of
A Source 1.39 A non-Indigenous archaeologist, Scott Cane, explains the impact of rising sea levels on the existing by having just enough
Ngaro Country in Queensland’s Whitsunday Islands. The Ngaro were skilled seafarers who navigated their three- resources like food and water to

piece canoes over large distances to trade, fish and hunt small whales. stay alive

RESPONDING TO THE SOURCES — 1.6

Use Sources 1.36—1.39 to answer the following questions:

1 Represent one of the knowledge stories that explains the rising sea levels through a dramatic
performance or artwork.

2 locate the sites on a map of Australia and corroborate the information in the sources to respond to
the statement: ‘sea levels rose in Australia and caused change'.

3 Suggest how rising sea levels could have been the push for particular innovations or developments.

Discuss how useful and valuable oral histories might be for potentially gaining an insight into the
effect that sea level rises might have had on ancient First Nations Peoples.

MAKING THINKING VISIBLE 1.3

+1 Routine
1 Take two to three minutes of individual reflection to create, from memory, a list of key ideas you
recall from this section.

2 Swap your list with the list of one of your classmates. Take one to two minutes to read that list and
add new things (such as details, missing ideas, a correction etc.).

3 Repeat step 2 at least two times with different classmates.

4 Retrieve your list. Read through and review all the additions made to your list. Add any new ideas
you might have had from reading three other lists.

REFLECTING ON YOUR LEARNING 1.2

Reflect on what you have learned in this section:

1 Based on the information and sources in this section, either create a mind map or write a short
response of 5—10 sentences to summarise what you have learned and to answer the question:
"How did geography influence the development of First Nations Peoples?’

2 How could the information and sources in this section contribute to answering your overall
inquiry question: To what extent was the culture of First Nations Peoples in Australia shaped by the
environment?

Complete the Quiz and the ‘Developing your understanding’ questions in the Interactive Textbook. =)
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#2> 1.3 How did First Nations Peoples use and
manage the land?

FOCUS QUESTIONS

K

SHAPED BY THE ENVIRONMENT?

TO WHAT EXTENT WAS THE CULTURE OF FIRST NATIONS PEOPLES IN AUSTRALIA

e What farming techniques did ancient First Nations Peoples use?

e How did ancient First Nations Peoples manage available water resources?
¢ What methods were used by ancient First Nations Peoples to catch fish?

* How did ancient First Nations Peoples use fire to manage the land?

¢ How did ancient First Nations Peoples use the Sun, Moon and stars?

nomadic people without a

fixed home

hunter-gatherers members
of a society that live by
hunting and collecting wild

food, rathe

'The ways in which Aboriginal
and Torres Strait Islander
Peoples manage the
Australian landscape are
deeply connected to the
concept of Country. Country
is vitally important to First
Nations Peoples. ‘Country’ means more than
just the land and all the things on it. It also
means the spiritual relationships that exist
between all the things in a place.

r than by farming

Because Aboriginal and Torres Strait Islander
Peoples are custodians of Country, they are
responsible for keeping it healthy and strong.

What farming techniques did ancient
First Nations Peoples use?

Aboriginal and Torres Strait Islander Peoples,
on Country today, continue to actively
manage the land in complex ways. They use
unique agricultural systems developed by
their ancestors. These systems have been
shared in First Nations knowledge across
many generations. These systematic ways

of using the Australian landscape have also
been recorded by non-Indigenous people
since the earliest times of European contact,
exploration and colonisation.

Until recently, there was a widespread belief that
Aboriginal and Torres Strait Islander Peoples

lived nomadically. Most nomadic groups follow
a fixed annual or seasonal pattern of movements
and settlements. Historians and archaeologists
are still researching and debating the nature of
First Nations Peoples’ societies: were classical
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First Nations societies similar to farming
communities of ancient Europe or were they
closer to a hunther-gatherer lifestyle? Non-
Indigenous primary sources have been used to
confirm the oral histories of many Aboriginal
and Torres Strait Islander Peoples and to
demonstrate that First Peoples’ancestors had
settled and actively managed the land in ways
that were unlike nomadic hunter-gatherers.

Historian Bruce Pascoe’s 2014 book, Dark
Emu, explored much of the evidence related
to Aboriginal and Torres Strait Islander
Peoples’ farming practices. Pascoe’s research,
which used the original journals of the first
European explorers and settlers in Australia,
examined how different First Nations groups
farmed many foods including various types
of yams and seeds. The historic journals that
Pascoe quotes from reveal glimpses of what
Australia might have been like before the
Europeans came, and perhaps what ancient
Australian societies were like.

Areas beyond the high-rainfall zones of the coastal
regions favoured grain as the staple crop, whereas
in wetter areas yam production took over.

A Source 1.40 A description by historian Bruce Pascoe of Aboriginal and
Torres Strait Islander farming practices before the arrival of Europeans

[The] women were spread over the plain as far
as the eye could see, collecting murrnong ...

| inspected their bags and baskets ... and each
had a load as much as she could carry.

A Source 1.41 An 1841 description by George Augustus Robinson of

Aboriginal and Torres Strait Islander women digging for yam, similar to
a sweet potato, cited in historian Bruce Pascoe’s book, Dark Emu.
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Yams were not the only plant grown, but there is evidence of yam agriculture in Australia. Different
varieties of yams were grown in different ways on different Country. A European colonist commented
there were ‘millions of murnong’ (yams) being grown and harvested by Aboriginal people in south-east
Australia. Others commented on another important aspect of First Nations’ agriculture — the growing
of grain crops such as millet. Grain crops are seed crops that can be used as cereals and in breads and
are mainly grown in dry grassy plains common within Australia’s ‘grain belt’.

e

ANU Archaeologists have found the earliest
evidence of Indigenous communities cultivating ]
bananas more than 2000 years ago. l

The evidence of cultivation and plant management _?
dates back 2145 years and was found at

\Wagadagam on the tiny island of Mabuyag in the

western Torres Strait.

The site comprised a series of retaining walls i
]
)
Ay

with a network of stone arrangements, shell (

associated with gardening activities along

arrangements, rock art and a mound of dugong

bones. A Source 1.43 Anillustration of a decorated digging stick.
Murnong yams were harvested using special digging sticks often
Soils from the site showed definitive evidence for made from wattle wood.

intensive banana cultivation in the form of starch
granules, banana plant microfossils and charcoal.

Lead researcher, Kambri-Ngunnawal scholar Robert
Williams, says the findings help dispel the view
that Australia’s first peoples were ‘only hunter
gatherers'.

'‘Our research shows the ancestors of the
Goegmulgal people of Mabuyag were engaged in
complex and diverse cultivation and horticultural
practices in the western Torres Strait at least 2000

years ago'.
A Source 1.44 A murnong yam plant, also known as a Yam Daisy.
A Source 1.42 Extract from Indigenous banana cultivation dates This photograph shows the flower (above ground) where the edible
back over 2000 years', Australian National University website, tuber grows beneath the ground. The blooming of the flower was
August 2020 an indicator that the root was ready to be harvested.

RESPONDING TO THE SOURCES — 1.7

1 Using Sources 1.40—-1.44, describe the evidence each source provides to corroborate the
statement: ‘First Nations Peoples in Australia practised agriculture’.

Farming societies are often perceived as more advanced, more sophisticated than ‘mere” hunter-
gatherers societies.

2 Asaclass, discuss whether you think ancient First Nations cultures and societies were complex,
with a profound understanding of their environment.

3 Do you think ancient First Nations cultures and societies need to be recognised as complex, to be
validated historically, and get the same level of appreciation than other ancient societies, such as
ancient Egypt or ancient China?
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SHAPED BY THE ENVIRONMENT?

TO WHAT EXTENT WAS THE CULTURE OF FIRST NATIONS PEOPLES IN AUSTRALIA

» Source 1.45 This diagram
shows the traditional Aboriginal
and Torres Strait Islander
Peoples’ grain belt compared

to the modern Australian grain
belt. It shows how much of the
continent Aboriginal and Torres
Strait Islander Peoples were able
to use for agriculture.

I T 1
0 500 4000 km

B Ancient Aboriginal grain belt
Contemporary grain belt

. Where the ancient Aboriginal and
contemporary grain belts overlap

|| Region along the the Darling
river where European explorer
Hamilton Hume noted, in the
1820s, that First Nations
Peoples gathered grain from
wild oats and made an dible
paste by grinding it.

v

The Aborigines farmed as an activity rather than a lifestyle. They grew crops of tubers such as yams, grain such

as native millet, macadamia nuts, fruits and berries. People reared dingoes, possums, emus and cassowaries,

moved caterpillars to new breeding areas and carried fish stock across country.

They knew that kangaroos preferred short grass, native bees preferred desert bloodwood, koalas tall eucalypts

and rock wallabies thick growth. The Aborigines set templates to suit land, plants and animals. Explorers such

as Eyre, Mitchell and Leichhardt noted how Indigenous Australians fired grass to bring on short green pick to

attract kangaroos and other animals. To do this they had to make sure the grass was nutritious and to provide

shelter so that the kangaroos would not feel vulnerable.

A Source 1.46 Extract from ‘The first farmers’, Tony Stephens, The Sydney Morning Herald, October 2011, a review of the book The Biggest

Estate on Earth by Bill Gammage

Bruce Pascoe’s research suggests that early
European explorers in Australia were aware
that Aboriginal and Torres Strait Islander
Peoples had developed sophisticated

systems of agriculture. Those systems may
have required building dams and wells;
planting, irrigating and harvesting seeds;
and preserving, storing and trading surplus
produce. First Nations Peoples used complex
land management alongside hunting and
foraging practices. Many of these methods are
still in use ‘on Country’ to this day.

In many areas of Australia, large settled
campsites were long established features of
Aboriginal and Torres Strait Islander societies
before the Europeans arrived. Primary sources,
archaeological records and oral traditions

give us insight into what Australia was like
before the Europeans came. Research reveals
that Australia’s pre-contact communities

were diverse and complex, and that trade and
communication between large campsites and
villages were key features of the life of First
Nations Peoples in many areas.

ACTIVITY 1.9

Concept map

Create a diagram or mind map that demonstrates aspects of ancient Australian use of the land.
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1.3 HOW DID FIRST NATIONS PEOPLES USE AND MANAGE THE LAND? 41,

ACTIVITY 1.10

Who were the first bakers?

So, Aboriginal people were the first bakers on earth, by a long way ... An old grinding stone was found in
the Northern Territory at Kakadu and the starch in that grinding stone was 65 000 years old.

A Source 1.47 Bruce Pascoe, extract from the documentary World's first bakers?, available on the ABC website

It is often said that before colonisation Aboriginal people only ‘hunted and gathered’ our food. However, this
is not the case as our ancestors had sophisticated farming and agricultural techniques as well. This included
planting seeds to create vast farms filled with crops, caring for the soil, harvesting the crops and storing
the produce.

In fact, Aboriginal people may be the world's oldest bakers, as we baked bread made from the grains
harvested from our farms. Aboriginal farming and agriculture suited the different climates and environment.
Food we grew included yams and tubers (like potatoes), grains and grasses including types of rice, fruit
and vegetables and much more. We also built dams, trenches and wells so we had sources of water for
our crops.

A Source 1.48 Extract from the Food and Agriculture page, deadlystory website

Our results suggest the use of the wild ancestors of domesticated cereals (e.g. wild
einkorn) and club-rush tubers to produce flat bread-like products. Cereal-based meals einkorn a cereal grain, considered
such as bread probably become staples when Neolithic farmers started to rely on the to be the oldest wheat

cultivation of domesticated cereal species for their subsistence.

The discovery of charred food remains at Shubayga 1 provides direct empirical data for the production of
bread-like foodstuffs 4000 years before agriculture emerged in south-west Asia.

A Source 1.49 A description of the discoveries made at an archaeological dig at a site called Shubayga 1, located in the country of
Jordan. ‘Archaeobotanical evidence reveals the origins of bread 14 400 years ago in northeastern Jordan’, Amaia Arranz-Otaegui et al.,
Proceedings of the National Academy of Sciences, July 2018

A Source 1.50 A photograph of the archaeological dig site of Shubayqa 1,
Jordan, which contained stone fireplaces where bread-like remains dating to
about 14400 years ago were discovered.

A Source 1.51 Scanning electron microscope images of bread-
like remains from Shubayga 1, with different samples showing the
characteristics of bread-like substances (such as typical porous
matrix of bread with small closed voids)

»
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»

Seed-grinding technologies in prehistoric societies have been linked to the development of agriculture and
complex societies.

This paper reports new evidence from Cuddie Springs for the antiquity of seed-grinding in Australia.

Excavations in 1991 and 1994 established the presence of an archaeological record overlapping with fossil
megafaunal remains; 33 grinding-stone fragments reported here were recovered from a 2x2-m excavation.

Twenty-five grinding-stones have definite microscopic traces of use including evidence of plant tissues and/
or distinctive use-polish from processing siliceous plants.

A Source 1.52 Extracts from a 1997 research article by archaeologists Richard Fullagar and Judith Field describing the discovery at
Cuddie Springs (northern New South Wales) of stones believed to have been used for grinding seeds.

1 Conduct independent historical research to create a timeline of the history of bread from 65000 sce
to 650 c (you could, for instance, include the oldest examples of cereal grinding, of flour making, of
use of yeast etc.)

2 Using Sources 1.47-1.51 and the timeline you have created, discuss whether these sources might
help support the idea that ancient First Nations Peoples were the first bakers, as suggested by
historian Bruce Pascoe.

How did ancient First Nations often needed to be carefully protected from
Peo ples manage ava ilable water animal pollution and contamination.
resources? Rock wells are common in south-west

) ) ueensland, where the ancestors of the
First Nations Peoples managed their water & ’

Gunggari people carved rock ‘water
supplies and resources in different ways gg s beop

tanks’. Similar wells exist in other areas of

depending on where they lived. Aboriginal Queensland. Ancestors of the Wakka Wakka
and Torres Strait Islander communities ’

across many regions of Australia built
systems of rock wells. Some wells collected
rainwater. Other wells collected water from
underground sources. Since animals also seek
fresh water, these precious water reserves

Jarowait and Barrungam peoples even carved
wells into hard ironstone rock formations
near the Bunya Mountains. One of the many
rock wells in south-west Queensland is
believed to be about 12 metres deep.

[Wells] are located along Dreaming paths and at other
sites of mythological significance. Many of the wells
and rock holes are associated with other evidence
of human occupation, including artefact scatters,
scarred trees, grinding grooves and quarries. The
wells represented significant quantities of water,
especially for small groups, which may have stayed
in any one location for only short periods. \Water
supplies were often protected by placing a rock or
branches over the opening. People in the Charleville
area said Aboriginal people used to walk from
Charleville to Maranoa Downs, sinking wells along
the tracks they made.

A Source 1.53 In 1998, North West Natural Resources Management Cultural Heritage Strategy — a First Nations group that works with

governments — commented on the wells of south-west Queensland. The illustration depicts a rock well with a stone cover, as the report described.
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They'd find a big flat sandstone rock where all the water went to the middle. They'd light fires there and they'd
crack all the sandstone; they dug it away. They'd light another fire. They built these wells — most were shaped
like a keg. They were narrow at the top, wider in the belly and narrow at the bottom. They dug them around

4 foot (about 1 metre) deep on the tops of sandhills, where the sandstone is. Some of them have a big flat rock
on top of them, some of them are just open. That's how they saved their water!

A Source 1.54 Elder Lindsay Black explains how Aboriginal people made wells in the Central Highlands area of Queensland.

A Source 1.55 Longitudinal section, showing the profile of Bull Gully Aboriginal Rock
Wells, Victoria. The wells were strategically dug into sandstone in a natural rainwater
catchment. The narrow mouths serve to reduce evaporation and pollution by animals

or wind-borne debris. It is possible that the wells were, in the past, covered to further
conserve water. The maximum depth of the wells is about 130 centimetres, for a capacity
of approximately 160 litres, which represents a valuable water resource, particularly in
dry seasons. Local residents indicated that they don't have any knowledge of the wells
ever drying up.

» Source 1.56 Water tanks, known as ‘gnamma’ holes, are natural cavities varying in
shape and depth commonly found in hard rock and used by First Nations Peoples. They
are replenished from underground stores and rainwater run-off. These gnamma holes
are on top of Pildappa Rock, a granite outcrop in Eyre Peninsula, South Australia.

RESPONDING TO THE SOURCES — 1.8

1 Use Sources 1.53—1.56 to explain how rock wells were used by Aboriginal people on mainland
Australia to collect and manage water supplies.

2 Suggest what tools may have been required to create these rock wells, or develop a theory for how
these wells may have been created.

3 What might the presence of these rock wells suggest about the level of knowledge or awareness of
their environment possessed by ancient First Nations Peoples?

4 How do these rock wells support the idea that ancient First Nations Peoples were skilled at
adapting to their natural environment?

5 Compare these rock wells to other potential sources of water.
a Suggest the relative advantages/disadvantages of using rock wells.

b Suggest why ancient First Nations Peoples might have preferred a rock well to other sources
of water.

6 What does the presence of rock wells suggest about the challenges that ancient First Nations
Peoples faced?
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What methods were used by ancient First Nations
fish traps the ways fish are P | h fish?
captured in sea, rivers, creeks eoples to catch tish

and strearns. Somefimes fish Fish traps and fish weirs are quite common throughout northern Australia.
traps are pools of shallow water

against artificially built walls o~ Fish traps and fish weirs were used to catch fish and to farm fish. The
fences. In other locations, traps ~~ Burarra people of Arnhem Land, for example, farmed barramundi in fish

might be woven nets or baskets  traps and fish weirs. Fish traps were built in locations along sandy beaches,
placed in weir and pond systems
fish weir a way of channelling
fish into fish traps by using a
fence or wall built into the water
of a river, creek or stream; the
fence allows the water to freely Indigenous people throughout Australia have constructed fish traps and weirs over a

near mangrove forests, near rivers and creeks. Each trap is traditionally
cared for by the people with custodial connection to it.

flow through it long period of time and there is considerable variety in types, numbers, size and location
of these sites. They were designed to capture aquatic animals, predominantly fish,
and the more durable of these structures (i.e. those made of stone) are still visible on
Australia’s coasts and rivers today. Fish were also caught in natural pools and in a variety
of small portable traps ... The terms ‘traps’ and ‘weirs’ are often used interchangeably ...
A ‘weir’ is an obstruction placed in a stream or tideway or along a shoreline to channel
fish to where they can be gathered ... a ‘trap’ is a device placed in an area to capture
and impound fish ...

A Source 1.57 Queensland researchers Michael Rowland and Sean Ulm explain First Nations' fish traps
and weirs.

and small fish to move through the fence.

A ChINEG

.\\I‘\’

A Source 1.58 Fish traps and fish weirs are ancient methads of catching fish. This illustration shows an example of a fish weir. Fish
weirs were built across creeks and narrow rivers. Water can continuously flow through the weir. Weirs were built from materials
readily available in the landscape, including wood, logs, branches, rock or coral.
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1.3 HOW DID FIRST NATIONS PEOPLES USE AND MANAGE THE LAND? 45,

As shown in Source 1.59, a fish trap is positioned behind a fish weir. A woven funnel is inserted
into the mouth of a net. It depicts a barramundi fish trap used by the Burarra people of Arnhem
Land. Aboriginal and Torres Strait Islander Peoples also used these traps to farm fish.

A Source 1.59 Fish traps and fish weirs are ancient methods of catching fish. This illustration shows an example of a
fish weir and a fish trap typical of those used in northern Australia.

ACTIVITY 1.1

Using Sources 1.57-1.60 and additional independent research if necessary, suggest how fish traps
might have worked in a creek or a river.

A Source 1.60 Brewarrina Fish Traps. A complex system of
channels built on the Barwon River in northern New South Wales.
These traps along 500 metres of the river herd the fish so they can
be easily caught. They also encourage sustainable fishing, allowing
the small fish to pass through, and have been managed by First
Nations Peoples for many thousands of years — some estimates put
the age of the traps at 40 000 years.

A Source 1.61 An aerial photograph of the stone fish traps underwater at
the Torres Strait Island of Erub. There are many documented fish traps and
weirs along Queensland’s coast and inland waterways. Researchers have
mapped over 30 fish traps on the island of Erub alone.
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o SHAPED BY THE ENVIRONMENT?

Coastal fish traps rely on making use of the changing tides to trap fish. Aboriginal and Torres
Strait Islander Peoples have detailed and complex traditional knowledge of tidal patterns and the
seasons. This knowledge often relied on studying moon cycles and, in some areas, astronomy.

A Source 1.63 Stone fish traps exposed at low tide at the Torres Strait Island of Mer. Stone fish traps consist of complex systems of
rock walls. Building and maintaining these stone traps took enormous effort over many generations. The fish traps on Mer were built using
approximately 3500 tons of lava rock that was hauled to the coast from inland areas.
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RESPONDING TO THE SOURCES —1.9

1 Use Source 1.57 to define the terms ‘fish trap” and ‘fish weir’.

2 Use Sources 1.60—-1.63 to explain how fish traps work in coastal areas.

3 Suggest what might have been the advantages and disadvantages of using fish traps as a source

of food.

4 Explain how these sources provide an insight into the way ancient First Nations Peoples adapted
to their environment, or how they managed their environment in a sustainable manner.

5 Create a model of a fish trap.

Eel farming modified more than 100
There is evidence that Aboriginal and Torres square kilometres of their aquaculture the raising of water
. . C build animals such as fish for food, or
Strait Islander Peoples across the Australian ountry to build a system i i
the growing of plants in water
continent have used sophisticated systems that bred, farmed and for food
of aquaculture for thousands of years. An harvested eels. Eels were
Bim in south-west Victoria. The Gunditjmara placed in the water channels and ponds the
system of weirs and ponds at Budj Bim is one Gunditjmara people had created. Researchers
of the oldest and largest systems of aquaculture have evidence suggesting that the system is
in the world. The Gunditjmara people over 6000 years old.

Australia’s Aborigines, long considered a nomadic people, appear to have farmed eels and built stone dwellings

in the southeast of the country for 8000 years, according to archaeologist Dr Heather Builth.

Professor Peter Kershaw, a Monash University palynologist — or expert in ancient pollen — studied the pollen

record in the sediments of swamps identified by Builth as being eel-farming areas. He found evidence of a

sudden change in vegetation consistent with an artificial ponding system, and initial radiocarbon dating of the

soil samples suggest the ponds were created up to 8000 years ago.

A Source 1.64 Extracts from ‘Aborigines may have farmed eels, built huts’, Anna Saleh, March 2003, ABC website

Historical evidence shows
that the Gunditjmara people
cooked the eels through a
process of ‘smoking’. They
did this in special hollowed-
out trees. The heat from

a fire set underneath a
hanging eel dehydrated it.
'This would preserve the eel
for trade or storage. There is
evidence that smoked eels
of the Gunditjmara were
traded across Victoria and in
South Australia.
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A Source 1.65 This photograph shows an eel trap woven from plant fibres; this trap is from
Budj Bim in Victoria.
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The eel traps at Budj Bim comprise a vast network of weirs, dams and stone canals to manipulate water levels

in various lake basins. Some of the channels are hundreds of metres long and were dug out of basalt lava flow.

These structures force eels and other aquatic life into traps as water levels rise and fall. The canals also appear

to have been used to create holding ponds to keep eels fresh until they were needed for food. Not only did this

provide the region’s Gunditjmara people with a yearround food supply, it was also important for trade.

The site also features the remnants of almost 300 stone houses — the only remaining permanent settlement

built by an Indigenous community in Australia.

A Source 1.66 Extract from ‘Budj Bim, a 6000-year-old Aboriginal engineering site, earns World Heritage status’, Rachael Brown, July 2019,

WEC 2019 website

RESPONDING TO THE SOURCES —1.10

Use Sources 1.64—1.66 to answer the following questions:

1 Explain how eel traps were particularly well suited to the environment.
2 Compare the eel traps to fish traps. What similarities or differences are there?

3 Suggest how these sources might help support the idea that ancient First Nations Peoples were
highly proficient in adapting to their environment and to their particular regional geographical

conditions and circumstances.

How did ancient First Nations
Peoples use fire to manage
the land?

Fire is very important in the cultures of

Aboriginal and Torres Strait Islander Peoples.

Fire is used as a tool to look after Country;
First Nations Peoples made widespread

use of fire to manage their landscape. Fire
has been used to keep waterways clear, to
encourage the growth of seeds, to develop
hunting grounds, to protect sacred parts

of the landscape, and to make trade routes
easier. The widespread use of fire as a tool for
hunting, cooking, signalling and warmth is
extensively recorded. Researchers have also
shown that fire has long been used to crack
rocks. It is also customary to use fire to shape
or form weapons and to fashion tools.

Cultural burning

Fire-stick farming, or cultural burning, is
an example of an ancient and traditional
practice. It has been used by Aboriginal
and Torres Strait Islander Peoples

for over 60000 years. Although this

ISBN 978-1-009-04204-8

A Source 1.67 Warlpiri people burning spinifex to promote
growth, Tanami Desert, Northern Territory. Fire has been used in
land management for thousands of years by First Nations Peoples.

land-management technique is still used
today, it is difficult in many areas for First
Nations Peoples to access Country to carry
out cultural burning as they traditionally
would have. Fire-stick farming involves
knowing Country carefully and then burning
a ‘patchwork’ of the landscape. This form of
land management helps to regenerate the
vegetation. This is sometimes expressed as
knowing that some areas ‘want to be burnt’
while others need to be left to grow.
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Burning Country is a spiritual and community
event. It is connected to important knowledge.
Fires are carefully watched and tended to,
often by young people. Not all Country is
burnt in fire-stick farming. Deep gullies and
rainforests, for example, are usually avoided

as are areas that contain bush foods and bush
medicines. The tops of trees are also spared.
'This allows safe havens for birds, animals,
insects, seeds and fruits. The best time to light
a fire is carefully selected. Cultural burning
takes place when winds are gentle and
conditions are predictable.

Aboriginal and Torres Strait Islander Peoples
call the fires that they deliberately light

‘cool fires’. Cool fires burn slowly, ‘trickle’
through the landscape, and can be easily put
out. David Claudie, a custodian of the north
Kaanju homelands of Cape York, describes
the use of fire as ‘Indigenous science’. Non-
Indigenous historian Bill Gammage has
argued that fire-stick farming made resources

Non-Indigenous fire
management practices often
burn large areas of land at a
higher height than cultural

burning. These fires are also
considered ‘hot fires'.

G ,
AN, T

Fire is really important. It has its own Dreaming.
There are people and families who are responsible
for the fire Dreaming. They know the songs and
the ceremony ...

My grandfather used to talk with the other men
about the best time and place to burn. They would
wait for the right wind and pick the right grass.
They were careful not to burn Country belonging
to other people.

A Source 1.68 Veronica Dobson — a skilled educator and Arrente
woman — describes the traditional importance of fire.

‘abundant, convenient and predictable’ for

Aboriginal Australians.

First Nations Peoples also use ‘cool fires’

to lessen the amount of ‘fuel’in the native
environment. Reducing the number of plants
and wood in an area helps to prevent large
and dangerous bushfires. This is one of the
reasons why the large bushfires we see today
in Australia were not common before 1788.

Canopy
upto 17 m

The canopy is not burned during cultural burning. This gives shelter
to animals while also preserving seeds and fruits. Caring for the
canopy also provides shade and helps the landscape to recover.

In ‘hot fires’, the flames often reach high into the canopy of the
trees and destroy the entire landscape. The soil is often baked,
all wildlife, fruits and seeds are often destroyed.

Shrubs
uptob5m

Cultural burning, or ‘cool fires’,
involves burning grasses, leaf
litter, and the lower bark of
trees. The fire spreads slowly
and is closely watched. Animals
have time to flee. They are
sometimes channelled and
hunted as they flee.

With cultural burning, seeds, nutrients and roots remain safe and some moisture remains in the
soil. This helps the landscape to recover and the native grasses and herbs to regrow. Fallen logs

remain largely unburnt. This leaves behind habitat for animals.

ISBN 978-1-009-04204-8

< Source 1.69 This diagram shows
First Nations Peoples’ cultural burning
practice.
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< Source 1.70 Engraved drawing of Aboriginal
people hunting kangaroos, from the book Ridpath’s
Universal History by John Clark Ridpath, 1897

Fire, grass, kangaroos, and human inhabitants, seem all dependent on each other for
natives a colonial word for First existence in Australia. For any one of these being wanting, the others could no longer
Nations Peoples of Australia, continue. Fire is necessary to burn the grass, and form those open forests, in which we
which is no longer used as it has : . . : : . .
. find large forest-kangaroo; the native applies that fire to the grass at certain seasons, in
derogatory meanings ) i
order that young green crop may subsequently spring up, and so attract and enable him
to kill or take the kangaroo with nets. In summer, the burning of the long grass also discloses vermin, birds'
nests etc., on which the females and the children, who chiefly burn the grass, feed.

A Source 1.71 This is an account, in 1848, by the Scottish explorer Thomas Mitchell, describing the fire management practices he observed
being used by the First Nations Peoples he encountered. Source: T. Mitchell. (1848). Three Expeditions into the Interior of Eastern Australia; with
Descriptions of Recently Explored Region of Australia Felix, and of the Present Colony of New South Wales. London: T. & W. Boone, pp. 412—-13.

In eastern Tasmania, human firing increased the extent of the mosaic pattern of open

mosaic pattern a combination of ~ sclerophyll forest and grassland plains. This is the optimum habitat for some of the

diverse pieces of land as in grass macropods, such as the Forester Kangaroo, and the plains provided extra food for

and adjoining forest the Kangaroos, wallabies, emus, and native hens on which the Aborigines fed ... It is

interesting that, through firing, man may have increased his food supply and thus probably

his population. At the most general level, firing at the bush, in the same way as clearing a forest to create a
field, increased the proportion of solar energy per unit of the ground that man could utilize. Perhaps we should
call what the Aborigines did ‘fire-stick farming'.

A Source 1.72 Rhys Jones. (1969). Fire-stick farming. Australian Natural History, vol. 16, pp. 226—7

ACTIVITY 1.12

Sources 1.67 to 1.69 relate to modern use of fire by Aboriginal and Torres Strait Islander Peoples, while
Sources 1.70 to 1.72 relate to their practices at the time of colonisation.

1 Identify the information that each source provides regarding the use of fire by ancient First
Nations Peoples.

2 Compare and contrast the presented purposes of the burning practices as understood by
both authors Thomas Mitchell and Rhys Jones.

3 Create a diagram or mind map on the benefits of fire for ancient First Nations Peoples.
___________________________________________________________________________________________________________________________________________|
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ACTIVITY 1.13

Working with historical sources

This painting was created about 30 years after
the arrival of the First Fleet.

1 Categorise this painting as either a
primary source or a secondary source if
you are investigating the practices of:

a First Nations Peoples in the early 1800s
b ancient First Nations Peoples.

Give a reason for your answer.

: : RS : A Source 1.73 This watercolour was painted by Joseph Lycett
2 Usmg the information in this Chapte,r (c. 1817). It s titled, Aborigines using fire to hunt kangaroos.
and Source 1.73, suggest how ancient
Aboriginal and Torres Strait Islander Peoples might have used fire to help them live sustainably
within the Australian environment. In your answer, refer to specific parts of the painting.

3 Research cultural burning and firestick farming online. Compare and contrast Lycett's painting
with photographs of modern cultural burning practices. Have the practices changed drastically in

the past 200 years?

How did ancient First Nations patterns of nature. The seasons, the movement
Peoples use the Sun, Moon of stars, and the life cycles of animals and

! plants are interconnected patterns that are
and stars? treasured in First Peoples’ culture. Careful
Ancient Aboriginal and Torres Strait custodianship of Country means being able to
Islander Peoples’ knowledge includes an identify and understand the expected changes
understanding of the interactions, cycles and in the environment.

When the stringybark tree starts losing its bark, it is also the time that mullet fish start to make their way up the
coast in large numbers to spawn. Traditionally, the Gubbi Gubbi people wait for the sea eagle to start catching
these fish before they also start fishing. By this time, the larger, mature fish have passed by to spawn so it will
be the younger fish that get caught. The indicators of the stringybark tree and sea eagle help the Gubbi Gubbi to
see a pattern in nature, which allows them to manage their food resources.

A Source 1.74 This knowledge story — from the Gubbi Gubbi people of the Sunshine Coast area in Queensland — explains one of the patterns
of natural indicators.

RESPONDING TO THE SOURCE — 1.11

1 Read Source 1.74. Identify two natural events that the Gubbi Gubbi people traditionally waited for
before they began fishing for mullet.

2 Refer to Source 1.74 to explain why it was important for the Gubbi Gubbi to wait for the sea eagle
to start catching fish before they began fishing.

3 Explain why knowledge of the indicators of the natural world might have been important to the
lives of ancient First Nations Peoples.

ISBN 978-1-009-04204-8 © Cambridge University Press 2021
Photocopying is restricted under law and this material must not be transferred to another party.



.52 CHAPTER 1

SHAPED BY THE ENVIRONMENT?

constellation a group of
stars that appear to form a
recognisable pattern in the

night sky

astronomy the study of

natural objects outside the
Earth’s atmosphere such as
planets, moons, stars, galaxies
and comets

celestial a celestial, or
astronomical object, is a natural
thing existing outside the
Earth’s atmosphere

hora a location where sacred

'This knowledge and
understanding of the
interactions, cycles and
patterns of nature was
refined over tens of
thousands of years. It is

a complex part of the
knowledge that has been
passed down in the living
culture of Australia’s First
Peoples. Sometimes,

this knowledge has been

communicated through art.

rituals are held by First Nations

Peoples

First Peoples’ astronomy

'The positions of constellations in the night
sky change in predictable patterns. Because

of this predictability, Aboriginal and Torres
Strait Islander Peoples used the phases of the
moon, the movement of planets and stars, and
other astronomical features as indicators to
help them. The vastness of the Australian night
sky not only helped First Nations Peoples to
navigate across large distances but also to build
predictable seasonal calendars that sustained
the complex life of their communities.

The positions of celestial bodies were
indicators of changing weather patterns,
animal behaviour
and plant growth.
For example, in the
traditions of some
Torres Strait Islander
People, a shark
constellation, Baidam,
also called the
‘Pleiades cluster’, was

< Source 1.75 A non-
Indigenous researcher has
speculated that this rock
engraving, at the Basin Track,
Ku-ring-gai Chase National Park,
NSW, represents the Sun woman
and Moon man during an eclipse,
as one figure partially obscures
the other (which is what happens
during an eclipse). Consulting
with local Elders might shed
more light on the meaning of this
engraving.
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used to help navigate boats on long voyages,
to predict the seasons for growing fruits and
vegetables, and even to indicate shark mating
season — a dangerous time to be in the water!

In many parts of mainland Australia, the stars
of the Pleiades were thought to be ancestor
women travelling across the landscape. On the
east coast of Australia, this constellation was
used as an indicator of whale migrations. In
other parts of Australia, the Pleiades cluster was
linked to other natural events that coincided
with the beginning and end of winter.

Another constellation used by almost

all Aboriginal and Torres Strait Islander
communities is the Milky Way galaxy. This

is because these stars can be seen from all
across Australia. For many First Nations
Peoples, the galaxy represents a celestial river
or stream.

Another famous example of a constellation that
is used to mark seasonal change is the ‘Celestial
Emu’, which is sometimes associated with the
Kamilaroi and Euahlayi people of New South
Wales. When this constellation first appears

in the sky in late April, it marks the beginning
of the emu breeding season. When the
constellation changes its direction in June, the
emus nest and lay their eggs. This is the time to
gather the eggs for food. Later, in August, the
constellation begins to change shape again. At
this time of the year, it appears as two circles

in the night sky. This indicates that it’s time for
sacred ceremonies to begin at the Kamilaroi
and Euahlayi circular-shaped bora grounds.

MAKING THINKING VISIBLE 1.4

See, think, wonder

Observe Source 1.75

1 What do you see?
2 \What do you think about what you see?
3 What does it make you wonder?
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At the end of the cycle, the Celestial Emu takes shape in the sky. At first, it sits at a waterhole
indicating that waterholes are full in Kamilaroi and Euahlayi Country. In late summer, the Emu dips
below the horizon, indicating that the waterholes are drying and that it is time to move on to new
areas. The Emu does not appear in the sky again until the breeding season.

MAKING THINKING VISIBLE 1.5

+1 Routine
1 Take one to three minutes of individual reflection to create, from memory, a list of key ideas you
recall from this section.

2 Swap your list with the list of one of your classmates. Take one to two minutes to read that list and
add new things (such as details, missing ideas, a correction etc.).

Repeat step 2 at least two times with different classmates.

H W

Retrieve your list. Read through and review all the additions made to your list. Add any new ideas
you might have had from reading three other lists.

ACTIVITY 1.14

Concept map

Create a diagram or mind map that demonstrates the ways that First Nations Peoples used astronomy.

ACTIVITY 1.15

Group research task
In small groups, select one of the following questions:

e How did First Nations Peoples use fire?

¢ How did First Nations Peoples use water?

e How did First Nations Peoples use astronomy?
e How did First Nations Peoples use agriculture?

Conduct research and create a poster/movie/presentation/infographic to present your findings to the
rest of your class.

REFLECTING ON YOUR LEARNING 1.3

Reflect on what you have learned in this section:

1 Based on the information and sources in this section, either create a mind map or write a short
response of 5—10 sentences to summarise what you have learned and to answer the question:
‘How did First Nations Peoples use and manage the land?’

2 How could the information and sources in this section contribute to answering your overall
inquiry question: “To what extent was the culture of First Nations Peoples in Australia shaped by
the environment?’

<«
|

Complete the Quiz and the ‘Developing your understanding’ questions in the Interactive Textbook. A=30
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p 1.4 How do First Nations cultures, beliefs
"‘f and values continue to connect to
Australia today?

FOCUS QUESTIONS

* What were the defining characteristics of the earliest Australian societies?

e What key beliefs and values emerged in Aboriginal and Torres Strait Islander communities over
thousands of years and how did these beliefs and values influence societies?

Deep time

Many First Nations Australians believe that
their ancestors have ‘always been here’. They
see their connection to the land as something
that has ‘always’ existed — this connection is

a deep link stretching from the present back
into the very beginnings of existence. This
time frame goes well beyond the European
idea of ‘ancient history’. For Aboriginal and
Torres Strait Islander Peoples, the time of
deep history was when the ancestors revealed
themselves as people speaking directly

to present generations. To First Nations
Peoples, the time of deep history is joined to
the present day through a living landscape,
through knowledge stories, and through ‘the
Dreaming’. This very distant past is often
studied by scientists such as archaeologists,
palacontologists and geologists.

Australian Aboriginal people hold a sense of a
much longer history that challenges the western
historical imagination ... Time is multi-layered ...
[There is a] connectedness between human and
other living beings, and in which the Earth itself
is a living force. [It is an] undated, multi-layered
‘now’, with living spirits present and walking
around, conducting themselves in the everyday.

A Source 1.76 Researcher Ann McGrath describes how deep
time connects to the present.

Diversity of First Nations
Peoples today

As seen in previous sections, Aboriginal and
Torres Strait Islander Peoples are the First
Australians, and have the oldest continuous
living cultures in human history.

'There are many First Peoples who have
diverse cultures; there can be shared cultural
characteristics, while other characteristics are
unique to a cultural group.

It is important to understand that they are
not one homogeneous group. As we've seen
at the start of the chapter (see Source 1.1),
First Nations Peoples are a diverse group of
hundreds of nations. It has been estimated
that, at the time of colonial invasion in
1788, 250 languages and 600 dialects were
spoken in over 500 different nations, many
with very different and distinctive cultures

and beliefs.

Culture is defined as the way of life,
especially the general customs and
beliefs, of a particular group of people
at a particular time.

Discuss what culture means to you.

RESPONDING TO THE SOURCE —1.12

Using Source 1.76, explain the First Nations Peoples’ concept of time.
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ACTIVITY 1.16

First Nations Peoples’ cultural connections
kinship a system in First Nations

Conduct independent research and create a mind map, or diagram, of the cultural cultures that establish a person's
connections of Aboriginal and Torres Strait Islander Peoples. relationships and responsibilities

to others, the land, its resources,
You can, for instance, include connections to Country, kinship, the environment, and the universe

language, ceremonies, cultural events etc.

A Source 1.77 Artin Carnarvon Gorge National Park. Demonstrating the richness of Australia’s First Nations cultures, this fragile art
is on the sandstone walls of Carnarvon Gorge National Park in Queensland's Central Highlands, near Rolleston. Ochre stencils of tools,
weapons, ornaments and ceremonial objects are primary sources that provide an insight into the lives of the gorge’s traditional owners.
The Carnarvon Gorge system is described as a place of learning and of great spirituality by the Bidjara and Karingbal communities.
There is occupational evidence of this site dating back 19 500 years, and it is thought to have been in use for at least 3650 years.

A Source 1.78 Rock art in Cape York. This example of rock art is at the Giant Horse archaeological site in Queensland's

Cape York. Quinkan rock art was created between 28000 and 4000 sce, and holds great spiritual significance. The art

links the past with the present and is studied by archaeologists who work together with local people.

In this photograph, a local Laura Ranger, Gene Ross, is sharing his traditional knowledge with a visiting Djurrubu

Ranger, Clarrie Nadjamerrek, who was visiting the site from the Northern Territory.
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MAKING THINKING VISIBLE 1.6

See, think, wonder

Closely examine the rock art displayed in Sources 1.77 and 1.78, then write responses to the
questions below.

1 What do you see?

2 What do you think about what you see?

3 What does it make you wonder?

First Nations Peoples have adapted to the continent, have managed the land for thousands of
years, and have developed traditions, such as cultural burnings, that are still practised to this day.

It is estimated that First Nations Peoples now represent only 2.4% of the total Australian
population.

However, they continue to make essential contributions to the development of Australia, and to
our identity, as a country.

Sustainability is a big focus today with environmental concerns.

How could some of the practices of First Nations Peoples be useful in responding to
these problems?

ACTIVITY 1.17

Learning from First Nations Peoples

1 In small groups or individually, using resources from this chapter, create a mind map or write a short
paragraph on how First Nations Peoples used their environment sustainably for thousands of years.
You might want to focus on one particular aspect only (such as fire management or bush food).

2 Suggest how the practices of ancient First Nations Peoples can be valuable today.

ACTIVITY 1.18

Defining characteristics of the earliest Australian societies

Using resources from this chapter and additional independent research where necessary, create a
mind map, or a diagram, or write a short paragraph to explain what the key characteristics of ancient
First Nations Peoples were.
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ACTIVITY 1.19

Cultural traditions revival

1.4 HOW DO FIRST NATIONS CULTURES, BELIEFS AND VALUES CONTINUE TO 57,

In Section 1.3, you studied the Gunditjmara system of P o e T
weirs and ponds at Budj Bim.

Gunditjmara Country was a natural wetland with many
swamps and creeks where Aboriginal people could
rely on a permanent supply of fresh drinking water.

Due to the cold and wet climate, the Gunditjmara built
stone huts, in which they lived permanently.

To further protect them from the cold, they also used
the skins of possums and kangaroos as blankets and
clothes.

1 Research the reasons some First Nations Peoples
used possum skin cloaks, prior to European
colonisation. Explain the practical and cultural
importance of the cloaks.

2 Research why woollen blankets started to replace
possum skin cloaks after European colonisation.
Explain some of the issues with replacing possum
skin cloaks with woollen blankets.

3 Investigate whether some First Nations Peoples
still create and use possum skin cloaks. Are 2
there differences (in fabrication, significance or use)  a source 1.79 Portrait of Aboriginal woman Teenminnie, wife of Pelican,

between the possum skin cloaks prior to colonisation wearing a kangaroo skin cloak, Point McLeay region, South Australia,
and now? c. 1860, National Library of Australia

4 Select one of the following traditions, and investigate their importance today:

e Smoking ceremonies Welcome to Country

Welcome to Country ceremonies a ceremony by which
an Indigenous Elder

e (Corroborees introduces a person to,
 Welcoming babies to Country ggdogiznsozi?;'ss'on 0
¢ Walkabouts.

REFLECTING ON YOUR LEARNING 1.4

Reflect on what you have learned in this section:

1 Based on the information and sources in this section, either create a mind map or write a short
response of 5—10 sentences to summarise what you have learned and to answer the question: ‘How
do First Nations cultures, beliefs and values connect to Australia today?’

2 How could the information and sources in this section contribute to answering your overall
inquiry question: "To what extent was the culture of First Nations Peoples in Australia shaped by
the environment?’

<«
|

Complete the Quiz and the ‘Developing your understanding” questions in the Interactive Textbook. A=
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END-OF-CHAPTER REFLECTION

Step one: reflect on your sub-questions

At the end of each section of this chapter, you were asked to reflect on how the information in the
section related to the overall inquiry question:

“To what extent was the culture of First Nations Peoples in Australia shaped by
the environment?’

1 For each of the sub-questions below, write a brief response (approximately two to three sentences)
to reflect on the sub-question. Do you feel that you have a good understanding of each section of
this chapter?
¢ How do we know about ancient Australia?

e How did geography influence the development of Aboriginal and Torres Strait Islander Peoples?

¢ How did Aboriginal and Torres Strait Islander Peoples use and manage the land?

¢ How do Aboriginal and Torres Strait Islander cultures, beliefs and values continue to connect to
Australia today?

(If you prefer a visual approach, you could to do this as a mind map instead.)

Step two: reflect on the key inquiry question

2 Now, based on what you have learned in this chapter, write a short paragraph in response to the
question: "To what extent was the culture of First Nations Peoples in Australia shaped by the
environment?’

Step three: future questions

3 Based on your learning in this chapter, what questions do you have about ancient Australia?

4 Reflect on the questions you or your classmates raised at the beginning of the chapter at the end
of the ‘Setting the scene’ activities. Have you answered most of these questions? Which questions
have not been answered?

A Source 1.80 A Makassan sailing ship featuring in rock art in Arnhem Land
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%% End-of-chapter assessment1 —

1 Project
Investigating the ancient past

A project assesses students’ responses to a single task, stimulus, question, situation or
scenario that gives students authentic opportunities to demonstrate their historical knowledge,
understanding and skills.

Using additional background research, create a short presentation (2 to 3 minutes) in response
to the question: "What is the most likely explanation for the movement of First Nations Peoples in
ancient times?

Hints: you could decide between options such as hunter-gatherer lifestyle, food sources/
availability, seasonal movement based on climate, etc.

2 Investigation

Testing a hypothesis

An investigation assesses students” abilities to identify, select, analyse, organise and draw
conclusions about evidence from primary and secondary sources. This involves testing a
hypothesis or answering a research question.

?(our tas.k IS to assess the accuracy .Of the following hypothesm:: terra nullius land belonging
Australia was not terra nullius prior to European settlement’. to no one

Using information and evidence from this chapter, and additional
background research, create a short presentation (2 to 3 minutes) responding to the question:
‘What evidence is there that Australia was not terra nullius prior to European settlement?’

3 Investigation
Answering a research question

Using the evidence included in this chapter and additional background research, create a short
presentation (2 to 3 minutes) responding to the question “To what extent does the evidence
suggest that the lives of First Nations Peoples in ancient times were significantly shaped by their
environment?’

Digital resources

Visit the Interactive Textbook or Online Teaching Suite to access:
e (eneral Capability Project

¢ |Interactive chapter quiz

e |nteractive Scorcher quiz

¢ \/ideos, image galleries and other extra materials.
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The ancient European and Mediterranean
world - 60000 BCE-650 CE

Overview

Have you ever wondered why we vote

or where the idea for the Olympics

came from? Many of the traditions and
cultural norms in Australia come from

the ancient civilisations of Europe and the
Mediterranean. Our society and values
are based on several of the ideas and skills
developed in these ancient societies, which
included democracy, architecture, religion
and engineering.

'The chapters in this Depth study explore
two of the most significant ancient
civilisations of the Mediterranean:
Egypt and Rome. You will investigate
their physical features, key groups and
individuals, beliefs and practices, and
key historical events. As you investigate
this topic, think about what we do today
in Australia that originated in these
ancient civilisations.

Learning goals

After completing Depth study 2, you
should be able to answer these questions:

* How do we know about the
ancient past?

* Why and where did the earliest

societies develop?

ISBN 978-1-009-04204-8

* What emerged as the defining
characteristics of ancient societies?

* What key beliefs and values emerged,
and how did they influence societies?

* What were the causes and effects
of contact between societies during
this period?

*  Which significant people, groups and
ideas from this period have influenced
the world today?

Introducing historical concepts
and skills: cause and effect

'The chapters in this Depth study have a
special focus on the concept of cause and
effect. This means you will be developing
your ability to explain why things
happened in the past and what the results
of those events were.

There are many different types of causes
and effects. Causes and effects can be
political, economic and social. There

is also usually more than one cause or
effect for an event, so do not fall into
the trap of thinking an event only has
one trigger or one result. As you read
the chapters in Depth study 2, you can
look out for opportunities to build your
understanding of cause and effect.

» Source A The ruins of Palmyra in Syria
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CHAPTER 2

Ancient Egypt: what made Egypt a successful
civilisation?

Setting the scene: a history mystery — how did King
Tutankhamun die?

Have you seen this picture before? The death mask of King Tutankhamun is one of

the most famous ancient artefacts ever discovered. Made from thick sheets of beaten
gold, inlaid with semiprecious stones, this priceless mask is a powerful reminder to us
today of the incredible wealth and success of the ancient Egyptian civilisation. Found
in Tutankhamun’s tomb by Howard Carter in 1922, this mask was one of over 5000
artefacts revealed when the tomb was discovered. The contents of Tutankhamun’s tomb
tell us a lot about ancient Egypt and the life of Tutankhamun. However, to this day, the
cause of Tutankhamun’s death at the age of only 18 remains a mystery to historians and
archaeologists around the world.

'The most popular theories are:

* 'Theory one: Tutankhamun was
murdered, perhaps by a close
associate such as his vizier
(the pharaoh’s most important
adviser), Aye (also spelled Ay)

* Theory two: Tutankhamun died
as a result of a chariot accident
— he may have died instantly
when the accident occurred, or
he may have died later through
blood poisoning from an
infected wound

* 'Theory three: Tutankhamun
died from a disease such as
malaria from a mosquito bite.

» Source 2.1 The death mask of Tutankhamun




You are now going to begin your inquiry into the success of the ancient Egyptian civilisation by
testing your skills as a historian. How do you think Tutankhamun died? How can evidence be

useful in supporting your theory?

ACTIVITY 2.1

Step 1: Analyse and evaluate

1 Individually, in pairs or in small groups, use the following questions to help you analyse and
evaluate the evidence for Tutankhamun’s death. Try to determine which theory each piece of

evidence might support.

a Describe. What is this and who might have made it?
When and/or why might it have been made?

b Analyse. What is a key detail from the evidence that might relate
to the investigation, and how does it shape your thinking?

¢ Evaluate. How useful or reliable do you think it is and why?
How might it corroborate or contrast with evidence from
other sources?

Step 2: Synthesise

2 Synthesise your evidence by organising the sources into groups.
You may wish to do this on the class whiteboard or on paper. Use the
three theories as headings to help you do this. Which theory appears
to have the most evidence to support it?

Step 3: Hypothesise

3 Develop a hypothesis regarding how Tutankhamun died, using at
least three pieces of evidence to support your argument. Present
your hypothesis and evidence to the class in a format chosen by your
teacher. Formats include a presentation, poster, paragraph, mind map,
role-play, magazine article or short video.

Step 4: Reflect

analyse consider in detail for
the purpose of finding meaning
or relationships, and identifying
patterns, similarities and
differences

evaluate examining and judging
the merit or significance of
something

corroborate to confirm an idea
or conclusion by providing new
evidence that supports earlier
evidence

synthesise combine different
parts or elements (information,
ideas, components) into a new
whole, in order to create new
understanding

hypothesis a theory based on
facts, or a suggested answer
to a question, to be proved or
disproved

4 Reflect on your learning by making a list of what else you would like to know about ancient Egypt
and the success of this civilisation. Share this list with your class before you begin this chapter.
By the end of this chapter, see what questions you have found answers to!

Exploring
Tutankhamun'’s

burial chamber




Evidence Source 4
Source 1

< Source 2.2 This
scan of Tutankhamun's
skull shows i) where
bone fragments have
been dislodged and ii) a
bulge in the skull. Was
this caused by a blow
from a blunt object or by
a heavy fall? Remember
that when Tutankhamun
died, the embalmers
who removed his brain

likely damaged the skull.
A Source 2.5 This painting is on the wall of Tutankhamun’s tomb.
[t shows the vizier Aye (right) performing the ‘opening of the mouth’
embalmer a priest (or someone else) in ancient times who funerary ceremony on the dead king (left), so that his soul could eat
treated human remains with spices and other materials to and drink in the afterlife. As Tutankhamun died at such a young age,
help preserve the remains and stop them decaying without heirs, who would be next on the throne?

Source b

Source 2
LT T

My husband is dead and | have no son. People

say that you have many sons. If you send me one

of your sons, he will become my husband for it is
repugnant to me to take one of my servants (or
subjects) as a husband.

A Source 2.3 A letter likely written by Tutankhamun’s wife,
Ankhsenamun, asking the king of the Hittites to send his son
to marry her following Tutankhamun’s death. Did she perceive
her life to be in danger by someone wishing to take
Tutankhamun’s place?

Source 3

... I was ready to send my son to be king. But
you were already on the throne and | did not
know. Concerning what you have written to me:
“Your son has died, but | have not caused him
any ill!

When the queen of Egypt wrote me again, you
did not ... But if you had ascended to the throne
in the meanwhile, you should have sent my son

back to his home ... your servant Hani holds us

responsible ... What have you done with my son? A Source 2.6 This image was copied from an ivory chest found
in Tutankhamun’s tomb. This picture features Tutankhamun and
his wife, Ankhsenamun. Tutankhamun is depicted supporting

his weight with a walking stick. Over 100 walking sticks were
discovered among the contents of Tutankhamun’s tomb, and CT
scans of his body suggest that Tutankhamun had a fractured lower
leg and a deformed foot at the time of his death. Did he have an
injury or a genetic condition that weakened his foot?

A Source 2.4 A letter from the Hittite king to Aye. Aye was
Tutankhamun's vizier and replaced him as Egyptian pharaoh after
his death. In this letter, the Hittite king complains that the son
he sent to marry Ankhsenamun, with the intention of becoming
pharaoh of Egypt, had disappeared.




A Source 2.7 Tutankhamun’s hunting chariot. This photograph from
1923 shows two men examining a chariot found in Tutankhamun’s
tomb. Hunting with a bow and arrow while riding on a chariot
appears to have been one of Tutankhamun’s preferred pastimes. This
would not have been an easy skill to master and was a high-risk
activity, as a fall from a chariot could result in broken limbs or worse.

Source 7

A Source 2.8 This photograph from the New York Times shows
Howard Carter examining Tutankhamun's coffin. The discovery of
Tutankhamun'’s tomb was a huge media event, which led to the
archaeologists rushing their examination of the body and their
unwrapping of the mummy. As a result, items and even body parts
went missing and the body was damaged. Would this affect the
accuracy of forensic studies of the body?

Source 8

A Source 2.10 This colourised photo shows some of the contents
of Tutankhamun's tomb at the time it was discovered. Over 5000
items were discovered in the tomb. The items were haphazardly
organised in the tomb, which might suggest his burial was
conducted in a hurry. Does this indicate a sudden, unexpected
death, rather than a gradual decline in health?

Source 10

... a tall, blunt object, it seemed, had struck the
king with great force. No weaponry we knew

of could have caused the necessary injury.
However, we felt that another theory was

worth investigating again: the possibility that
Tutankhamun died in a chariot accident, and that,
more specifically, the fatal impact was caused by
a chariot wheel ... Had the king been kneeling
or crouching down and struck by the wheel of
the chariot, he would undoubtedly have suffered
massive injuries to his torso ...

A Source 2.11 This extract — from an article in the BBC's History
Extra magazine — describes possible explanations for the fact that
Tutankhamun’s body was missing ribs at the time of embalming.
Why might the body have been missing ribs?

forensic relating to scientific methods of investigating
history or crime, and may involve scientific tests of
human remains

... studies revealed areas of patchy skin changes on the pharaoh’s left cheek and neck ... they must have had

malaria tropica, the most severe form of malaria ... Unfortunately, there is also no distinct evidence in ancient

Egyptian texts of treatments for malaria, and there are no references to the fevers and chills associated with

the disease. However, the Nile Delta and the fringes of the Nile Valley were marshy areas and thus excellent

breeding grounds for the mosquito genus Anopheles ... A sudden leg fracture possibly introduced by a fall

might have resulted in a life-threatening condition when a malaria infection occurred. Seeds, fruits, and leaves

found in the tomb, and possibly used as medical treatment, support this diagnosis.

A Source 2.9 This extract from a 2010 article describes the forensic studies of Tutankhamun'’s corpse. How accurate would these studies be,

considering the age and condition of the corpse?
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Introduction

The ancient Egyptians were one of the world's earliest and most impressive civilisations. Over 5000 years ago,
they began the process of organising themselves into a large society that included a centralised government,
organised religious beliefs and practices, monumental architecture, written literature, and a clear social
hierarchy. Incredibly, this civilisation survived for over 3000 years, and managed to maintain many of its valued
traditions and cultural practices virtually unchanged for thousands of years. Without a doubt, the longevity of the
civilisation of the ancient Egyptians must be considered one of the great success stories of human history.

As you read this chapter, use the information and sources provided to build your knowledge and
understanding of the unique features that characterise the civilisation of ancient Egypt, and consider how
they help you to answer the key inquiry question below.

Key inquiry question
‘What made ancient Egypt a successful civilisation?’

Every key inquiry question should have:

A historical concept
Specific content
Scope and scale.

So, let's dissect this key inquiry question: * made ancient Egypt a successful civilisation?’

To answer a key inquiry question in a historical investigation, it is helpful to break the question into sub-
inquiry questions.

Sub-inquiry questions
After completing this chapter, you should be able to answer these sub-inquiry questions:

did ancient Egypt's physical features influence its success?
important was the role of the pharaoh to ancient Egypt's success?
was life like for key groups in ancient Egypt and how did they contribute to its success?
role did religious beliefs, values and practices play in ancient Egypt’s success?
did ancient Egypt benefit from contact and conflict with other societies?
role did individuals, such as Queen Hatshepsut, play in making ancient Egypt successful?

Historical skills
After completing this chapter, you should be able to:

¢ Sequence events and developments within a chronological framework using dating
conventions to represent and measure time A Vide
Use relevant historical terms and concepts Five
Devise questions to frame a historical inquiry when researching
Identify and select a range of sources to answer inquiry questions
Identify the origin and purpose of primary and secondary sources
Locate, compare, select and use information from a range of sources to answer inquiry questions
Draw conclusions about the usefulness of sources

Examine sources to provide explanations of points of view.

interesting
facts about
ancient Egypt

» Source 2.12 An ancient Egyptian bas-relief of the god Horus
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Timeline of key events

What came before this topic?
c. 3500 Bce People arrived in Egypt and settled along the Nile River Valley

c. 1493 Bce
Under Queen Hatshepsut, a
c. 2613-2181 sce voyage to Punt opens up new
c. 3000 BcE The great pyramids trade routes and brings back
Hieroglyphic script at Giza are built exotic riches to Egypt
is developed (4th dynasty) (18th dynasty)
Early Dynastic Period 0ld Kingdom Period New Kingdom Period
c. 2670 Bce
c. 3150 Bce The first stone pyramid
King Narmer of Upper Egypt is built at Saqqara c. 2040-1640 ace

The high point of ancient
Egyptian art and architecture

Middle Kingdom Period

conquers Lower Egypt and (3rd dynasty)
unifies the two lands. This marks
the beginning of Egypt being
ruled by a single, powerful
pharaoh (1st dynasty)

Early Dynastic Period

Early Dynastic Period e "% 0ld Kingdom the term used to group the pharaohs of the 4th to 6th dynasties.
o The capital of Egypt at this time was at Memphis and the chief god was Re

(also spelled Ra). The Great Pyramids at Giza were constructed during this time

dynasty a succession of rulers from the
same family; in ancient Egypt and China,
some dynasties included rulers that were not
related to the ruling family. The 3000 years of
ancient Egyptian civilisation are traditionally
divided into approximately 30 to 32 dynasties

New Kingdom the term used to group the pharaohs of the 18th to 20th
dynasties. The capital of Egypt at this time was at Thebes and the chief god
was Amun-Re. Egypt expanded its empire widely during the New Kingdom
and the chariot was introduced. Pharachs were generally buried in the Valley
of the Kings. Notable pharaohs of this period were Amenhotep ll, Hatshepsut,
Thutmose Ill, Akhenaten, Tutankhamun and Ramses ||

Responding to the timeline

1 The following terms are used on this timeline. Determine their meaning.
a c.(circa) b BCE

2 What is a dynasty? Try to explain this concept to a friend. Where else in the world, either today or
in the past, have countries been ruled by dynasties?

3 Identify the period of ancient Egyptian history when young King Tutankhamun ruled. >

ISBN 978-1-009-04204-8 © Cambridge University Press 2021
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What came after this topic?

30 Bce After Queen Cleopatra VII's death, Egypt lost its independence and
became part of the Roman Empire

30 BCE
¢. 1336 BCE 747—332_ BCE _ 305 BcE Cleopatra VII, the last
Tutankhamun becomes The _Nublan,_ Assyrian and Ptolemy | becomes pharaoh, commits suicide
pharaoh of Egypt (18th Persian armies conquer pharaoh of Egypt after failing to prevent the
dynasty) Egypt (Ptolemaic dynasty) Romans i_nvading Egypt
New Kingdom Period Late Period Greco-Roman Period (Ptolemaic dynasty)
Greco-Roman Period
P 6 o o o M — -
1279 BcE
c. 1346 Bce Ramses Il (The Great)
; [ 332 Bce
The "heretical" pharaoh, becomes pharaoh of Egypt 136 Bce _
Akhenaten, moves the (18th dynasty) ?(I)(ra]xir;c::rEthetGreat The Rosetta Stone is
capital of Egypt from _ _ g gyp carved
Thebes to Akhetaten New Kingdom Period Greco-Roman Period g
(18th dynasty)
New Kingdom Period

»

4 Determine approximately how many years there were from the time of the foundation of
ancient Egypt under King Narmer to the end of ancient Egypt’s independence with the death of
Cleopatra VII?

5 Identify the dynasty and kingdom during which the famous great pyramids of Giza were constructed.

6 Research one of the significant individuals mentioned on this timeline. Create a biographical
profile poster to put up on the wall of your classroom. You may wish to use the following headings
to help structure your poster:

e Historical context ¢ How they were perceived by their
e Earlylife contemporaries
e Achievements o Their overall role in Egyptian history.
ISBN 978-1-009-04204-8 © Cambridge University Press 2021
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2.1

=

af

How did ancient Egypt’s physical features
influence its success?

e Where in the world was ancient Egypt?

e \What challenges did Egypt's geography and climate pose to the success of the ancient
Egyptian civilisation?

¢ How did the inundation of the Nile River help the ancient Egyptians to overcome the challenges
posed by Egypt's geography and climate?

¢ How did ancient Egyptian farmers use the Nile River?

¢ How did the ancient Egyptians use the Nile River for transport?

¢ How else did the physical features of ancient Egypt support the success of the ancient
Egyptian civilisation?

Nile River the main river running
through Egypt

Lower Egypt the northern region
of Egypt around the Nile Delta.
The major city in this region was
Memphis. The land here was
flat, fertile and closer to sea level
(thus the label of ‘Lower’ Egypt)

Upper Egypt the southern region
of Egypt, stretching along the Nile
Valley from Memphis in the north
to Aswan in the south. The major
city in Upper Egypt was Thebes

(~,

Positioned in the north
of Africa, Egypt sits
alongside the Nile River
in the Sahara Desert.

Before 3100 BcE, Egypt
consisted of a series of
separate villages situated
alongside the Nile River.
Most people lived near
the narrow strip of land by
the Nile’s banks (known
as the Black Land) as it
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A Source 213 A map of ancient Egypt from c. 1500 Bce
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FOCUS QUESTIONS

was the best place to grow crops and farm
animals. The rocky, sandy desert land farther
away from the Nile River was known as the
Red Land, because of the colour of the soil.
'There was little rain in the Red Land, making
it harder for plants and animals to grow, so
tewer people settled there.

As these villages grew, two larger groupings
emerged in the north and in the south, known
as Lower Egypt and Upper Egypt (see Source
2.13). Lower Egypt, the northern region
around the Nile Delta (the mouth of the Nile
River), was flatter and had fertile soil. Whereas
Upper Egypt, the southern region of the Nile
Valley between Memphis and Aswan (and
later on, down to the region of Kush), was
narrower and drier and had only a thin strip of

tertile land along the banks of the Nile River.

RESPONDING TO THE

SOURCE — 21

1 The region where the Nile River meets the
Mediterranean Sea is known as the Nile
Delta. Examine Source 2.13 and conduct
some research to find out why it is called
a ‘delta’.

2 |t can be confusing that Lower Egypt is
to the north of Upper Egypt. Examine
Source 2.13 and conduct some research
to find out why the region to the south is
called Upper Egypt.

© Cambridge University Press 2021



2.1 HOW DID ANCIENT EGYPT'S PHYSICAL FEATURES INFLUENCE ITS SUCCESS? 71,

What challenges did Egypt’'s geography and climate pose to the success
of the ancient Egyptian civilisation?

The Nile River

When we look at satellite images of present- As the Nile River flows down from the

day Egypt (see Sources 2.14 and 2.15), mountains in the south to the Mediterranean
we can see the dark, fertile soil that surrounds in the north, it creates a long, narrow strip of

the Nile River. The lush green stands out next tertile farmland, which weaves through the
to the harsh yellow sand of the Sahara Desert.  desert like a ribbon.

A Source 2.14 Present-day Egypt. A satellite image of present- A Source 2.15 This image of the Nile River was taken from
day Egypt. the space shuttle Columbiain 1996. You can see that the regions
alongside the river are a rich and fertile green.

RESPONDING TO THE SOURCES — 2.2

1 Even though Sources 2.14 and 2.15 are satellite images of present-day Egypt, the geography of
ancient Egypt was similar. Imagine you are viewing Egypt from space: describe the geography of
the place you see.

2 Based on the satellite images in Sources 2.14 and 2.15, infer what challenges the geography of
Egypt might present for the people who live there.

3 Describe which areas of Egypt might be most likely to sustain life. Why?
4 Does Source 2.15 depict the Nile River in Upper Egypt or Lower Egypt? Explain how you know.
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.72 CHAPTER 2 ANCIENT EGYPT

Egypt's climate

'The climate of ancient Egypt was probably very hot during the day to very cold at night-
like the climate of Egypt today. Egypt has time. Sometimes, it snows in the south near
two main seasons: a hot summer between the mountains. There is little rainfall for most
May and October, and a mild winter from of the year, so people rely on the Nile River as
November to April. Temperatures range from a source of fresh water.

November | December

Cairo’s climate January | February | March | April | May | June | July September | October

Average 13.1 14.1
temperature (°C)
Minimum 7 74

temperature (°C)

Maximum
temperature (°C)

Precipitation/ 5 3
rainfall (mm)

A Source 2.16 Present-day climate data for Cairo. In ancient times, this city was called Memphis.

Brisbane’s climate | January | February | March | April | May | June | July | August | September | October | November | December

Average
temperature (°C)

Minimum 12.8
temperature (°C)

Maximum
temperature (°C)

Precipitation/
rainfall (mm)

A Source 2.17 Present-day climate data for Brisbane, Queensland

RESPONDING TO THE SOURCES — 2.3

1 Source 2.16 shows present-day climate data (temperature and precipitation) for Cairo, which
is in the same place as the ancient city of Memphis. Analyse this information to answer the
following questions:

a What is the month with the highest average temperature?

b What is the month with the lowest average temperature?
¢ How much rainfall does Cairo get each year?
d How would you describe Cairo’s climate?
2 Determine what types of challenges the climate of ancient Egypt might have presented for the
people who lived there.

3 Inpairs, compare the climate of Brisbane (Source 2.17), or the place where you live, to the climate
of Cairo. With your partner, discuss what main differences and/or similarities you notice. Which
climate would each of you prefer to live in and why? Use a climate data website (visit https://
cambridge.edu.au/redirect/9482) to find temperature and precipitation (rainfall) data for the place
where you live.
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2.1 HOW DID ANCIENT EGYPT'S PHYSICAL FEATURES INFLUENCE ITS SUCCESS? 73-

MAKING THINKING VISIBLE 2.1

Colour, symbol, image

This thinking routine encourages you to distil ideas and present them in a new form, and to give reasons for your

choices. It can be done on computer or on paper.

COLOUR

What colour best represents ancient
Egypt's climate and geography?
(place in the box below)

SYMBOL

What symbol best represents
ancient Egypt’s climate and
geography? (place in the box below)

IMAGE

What image best represents ancient
Egypt's climate and geography?
(place in the box below)

Why did you choose this colour?

Why did you choose this symbol?

Why did you choose this image?

How did the inundation of the Nile River help the ancient Egyptians to
overcome the challenges posed by Egypt's geography and climate?

In ancient times, heavy summer rain fell each year in the mountains of Ethiopia; this water
travelled north, causing the Nile in Egypt to flood and spill over the riverbanks. This process is

called the inundation.

The predictability of the Nile floods allowed the Egyptians to develop
an annual calendar of 12 months, divided into three seasons.
These seasons, based on the Nile fluctuations, were:

Akhet(lnundatlon) June—September, when the Nile flooded
agricultural land

Peret(Emergence) October—February, the time of planting, when the
water levels receded

Shomu(Harvest) March—May, the time of harvest

A Source 2.18 The fluctuations in the Nile River. This diagram depicts the

seasonal inundation of the Nile River.
ISBN 978-1-009-04204

When the flood waters
receded, a layer of thick
black dirt, called silt,
was deposited along
the banks of the river.
The silt carried by the inundation was
full of rich vitamins and minerals,
which provided the ancient Egyptians
with the ideal conditions for growing
their crops. However, the Egyptians
had to watch and measure the water
levels carefully, as each year the level of
inundation was difterent.

inundation the yearly
flooding of the Nile River

silt rich, fine soil carried in
the waters of a river

A large inundation could flood

and destroy whole villages. A small
inundation could mean there was not
enough water for the farms, resulting
in failed crops and thirsty animals.
Without enough water, people would
certainly go hungry. Many large-
scale building projects — such as the
construction of the great pyramids

at Giza — were probably completed
by Egyptian farmers during the
inundation season, when they were
unable to work on their farms.

© Cambridge University Press 2021

Photocopying is restncted under law and this material must not be transferred to another party.



-74 CHAPTER 2 ANCIENT EGYPT

Praise to you, O Nile, that comes from the earth, and comes to nourish Egypt. He that spills out, giving the fields water to
drink and making the people strong. He makes one man rich and loves the other. He that waters the meadows, he that Ra
created to feed all cattle. He that gives drink to desert places which are far from water. He that makes barley and wheat,
so that temples can keep festivals ...

If the inundation is poor, then men can no longer live and breathe, and all men are poor. The foods of the gods are short,
and millions of men will die. When the river rises, the whole land is joyful, all jaws begin to laugh and every tooth is shown.

When the Nile floods, offerings are made to you, cattle are slaughtered for you, birds are fattened for you, prayers are said
for you. You are fruitful, O Nile, you are fruitful.

A Source 2.19 An excerpt from the 'Hymn to the Nile’, a prayer from the people of Egypt to the Nile River (19th dynasty; ¢. 1292—1190 sce)

RESPONDING TO THE SOURCE — 2.4

Form pairs or small groups. Select one person to take on the role of an ancient Egyptian priest, who will perform
the "Hymn to the Nile" from Source 2.19 to your group. Try to come up with some hand gestures to help bring your
performance to life. After your performance, discuss the following questions as a group:

1 Why might this hymn have been created?
2 In what ways does the hymn suggest the Nile River was important to the lives of people in ancient Egypt?
3 What does the hymn suggest the consequences were if the Nile did not flood?

How did ancient Egyptian farmers use the Nile River?

Farmers constructed trenches and dams next
to the Nile River to store and share water
across wider tracts of land. This allowed

Cereal crops:
wheat and barley
(for making bread
and beer)

them to raise water from the Nile River

and increased the

shaduf hand-operated device for ~ amount of land

lifting water from rivers, usedin -~ available for farming.
ancient Egypt from 2000 scE to
irrigate the land

During the early New
Kingdom, Egyptian
farmers developed a shaduf, a wooden arm
with a counterweight on one end and a
bucket on the other, which was operated

by hand to lift water out of the Nile to

water crops. Over time, more sophisticated
systems, such as the water wheel, were
developed by engineers and
architects. Technology such

What did
ancient
Egyptians
eat?

Fruits and

as ‘nilometers’, which Meats: vegetables:

measured the water level goats, pigs, leeks, garlic, melons,
. . cattle, sheep, squashes, lettuce,

of the Nile River, allowed A4 s dates, grapes

geese pomegranates,

olives

Egyptians to make
predictions about the
inundation for the year and
how much food would likely A Source 2.20 What did ancient Egyptians eat? As there was only one harvest season, fresh food was
only plentiful once a year. For the rest of the year, the ancient Egyptians relied on salted or dried food.

be able to be produced.
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il

RESPONDING TO THE

SOURCE — 25

1 What technology is the person using in
Source 2.217 Describe the features of
this technology and explain how it enabled
ancient Egyptians to grow more food for
Egypt’s increasing population.

2 The image in Source 2.21 was painted on
the interior wall of the tomb of an ancient
Egyptian nobleman named Ipuy. Explain
why Ipuy might have chosen to have this
painting in his tomb.

A Source 2.21 Anancient Egyptian garden. This scene of a
garden was painted in the tomb of Ipuy at Thebes (19th dynasty;
c. 12791213 Bce).

How did the ancient Egyptians use bodies of pharaohs to their burial sites as part
the Nile River for transport? of religious ceremonies, and to carry heavy

stones from stone quarries to construction

Boat travel was the main form of transport sites. Smaller boats made from papyrus were
in ancient Egypt. The Nile River acted used for travelling short distances and were
as a kind of highway for the Egyptians, also used by wealthy Egyptians for fishing
connecting their major cities. Large wooden and hunting. Wheeled vehicles, such as
ships with square sails and oars were used to chariots, were not widely used until they
transport trade goods (like grain and linen), were introduced around the beginning of

to transport statues of gods or the mummified the New Kingdom.

A Source 2.22 An ancient Egyptian ship. This depiction of an Egyptian ship is from the tomb of Menna, a scribe of the king (18th dynasty).
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A Source 2.23 An ancient Egyptian boat. This painting is from the tomb of Ipuy at Thebes (19th dynasty; c. 12791213 sce).

RESPONDING TO THE SOURCES — 2.6

1 What do you think the boats in Sources 2.22 and 2.23 are being used for? Explain your answer.

2 Compare the similarities and differences in the design of the boats depicted in Sources 2.22 and 2.23.
Explain the reasons for the differences in their designs.

How else did the physical features of ancient Egypt support the success
of the ancient Egyptian civilisation?

'The land around the Nile provided the ancient ~ Copper from mines in the eastern desert was
Egyptians with many natural resources. As used to make weapons, containers and tools,
Egypt was hot and dry, Egyptians used the while knives, axes and other tools were made
flax plant to create linen cloth for clothing from flint (a sharp stone). Egyptian gold
that was cool and lightweight. Men wore kilts mines in the eastern desert and in Nubia to
that went from waist to knee, while women the south provided gold for jewellery and
wore shifts from chest to knee. Sometimes, decorative ornaments.

tarmers are shown wearing loin cloths. In
winter, woollen cloaks were worn during the
evening for warmth. The papyrus plant is
most well-known for its

Mud bricks made from the Nile’s clay provided
the building materials for most brick houses,
even for the pharaohs’ palaces. Houses for
commoners were often two-roomed buildings
with a roof, on which the family slept at

night. The kitchen was usually a wood fire in
the rear yard of the house. Bathrooms, as we
know them, did not exist. People used pots

as toilets and washed either in rivers or with

common in the Nile Delta; but had a range of other

ancient Egyptians had many uses  ygeg including making
for papyrus, including as an early

form of paper sandals, boats, ropes,

baskets, mats and toys.
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2.1 HOW DID ANCIENT EGYPT'S PHYSICAL FEATURES INFLUENCE ITS SUCCESS? 77_

water channelled from them. Furniture was
minimal, except for stools, as wood was scarce.
'The houses of wealthier Egyptians were located
close to the floodplain, so that the occupants
could enjoy any breeze available from the water.
'These houses often had water features or ponds

containing fish and were
usually decorated with fresco a style of painting where
frescoes. There would the paint is applied directly onto
have been more furniture,  the plaster that covers a wall
such as beds with while the plaster is still wet

A Source 2.24 This depiction of daily life is on the walls of a .
tomb located near the Step Pyramid of Djoser (c. 2670 sce). headrests, in the houses of the Wealth}’-

RESPONDING TO THE SOURCE — 2.7

1 Describe the clothing worn by the Egyptians in Source 2.24. How was this clothing well-suited to
life in Egypt?

2 Do you think the people in Source 2.24 are from a higher class or a lower class of Egyptian society?
Explain what makes you think this.

MAKING THINKING VISIBLE 2.2

+1 routine: A routine for identifying important ideas worth remembering

1 Having worked through Section 2.1, individually write down key points you can take away from
the text. What have you learned about how the Nile River enabled life to be successful in ancient
Egypt? Try to do this without rereading the text.

2 Now, pass your notes to the right. The person next to you should take 1-2 minutes to read through
your notes and then to add one new note to the page. This can be new information, an elaboration
on another note, or a connection between ideas.

3 Continue to pass notes around the room two more times.
4 Return all notes to the original owners.

5 Now, you may read and reflect on the additional notes made on your page and consider new
ideas you may have picked up from reading other students’ work.

REFLECTING ON YOUR LEARNING 2.1

Reflect on what you have learned in this section:

1 Based on the information and sources you have encountered in this section, either create a mind
map or write a short response of 5-10 sentences to summarise what you have learned and to
answer the question: ‘How did ancient Egypt’s physical features influence its success?’

2 How could the information and sources in this section contribute to answering your overall inquiry
question: "What made ancient Egypt a successful civilisation?’

<«
[

Complete the Quiz and the ‘Developing your understanding’ questions in the Interactive Textbook. ="\
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.78 CHAPTER 2 ANCIENT EGYPT

2.2 How important was the role of the pharaoh
to ancient Egypt's success?

FOCUS QUESTIONS

-r

e Who was the first pharaoh?
e What was the role of the pharaoh?

¢ How did ancient Egyptians know if their pharaoh was successfully fulfilling their duties?

Who was the first

the control of a single, all-powerful

unification the process of combining things ruler. This became the first example
or people pha raoh? ] ' p

) ) in the world of a nation-state, where
intermediary one who comes between. The unification of Egypt one central government ruled an

The pharach was the intermediary, or link,
between the gods and humans on earth

pharach a term used today to describe the
kings of Egypt. It derives from the ancient
Greek per aa, meaning ‘the one who lives in
the great house'. The rulers of ancient Egypt
from the Old Kingdom onwards were called
kings, with the title of pharaoh not appearing
until sometime in the New Kingdom.

The term ‘pharaoh” has become virtually
interchangeable today with the title of ‘king’
and will generally be the preferred term
used throughout this chapter y

ma’at the ancient Egyptian
concept of truth, balance, /
justice and order —Ma'atis |
the god of divine balance \

under King Narmer in
approximately 3150 BCE

is considered to be the
start of ancient Egyptian
civilisation. For the first
time, the regions of both
Lower Egypt and Upper
Egypt were brought under

N

/" Religious leader:
participate in religious
ceremonies as the high |

priest of Egyptian |
\ religion; act as the link
e \_between the gods and

area of land with clear and fixed
boundaries, and where the people
telt themselves to be a part of the
same nation and obeyed its rules.
King Narmer ruled Egypt from his
new capital city, Memphis, and his
example became the model for all
tuture pharaohs to follow.

What was the role of the
pharaoh?

As the intermediary between the
people and the gods, the pharaoh
was considered to be a god on Earth.

'The ancient Egyptians thought the

y N . thepeople - >
) peop > y > pharaoh was the human form
Sl 4 Chief judge: N fth dH d th
Protector: B ,  of the go orus, and that
; \ / make laws; preside h d ded h
protect Egypt's borders \ | fairly over important e was descended from the

. from enemies through | e |

\ | - N \
/ \ \

decisions and settle |

| great god Re (who became

x,\ warfare and diplomacy / What were -\' \ disputes;d punish / Amun-Re in the New
\ / | theroles | N > Kingdom). They believed
N 4 performed b¥ / - that the pharaoh had magical
'\.\tjle pharaoh:/, powers and was responsible for
& keeping the gods pleased with the
a R people of Egypt and maintaining a
Builder:

oversee great building \ y ﬁ\dmlmstrator: . N
‘/‘ projects such as temples | { C% ot t;xes, expEan \
| and monuments to | | trade, and ensure Egypt |

| . was well-administered; |
honour and please the | \ |

| gods; construct a fine Pharaoh technically
tomb for the . owned all the landin /

; Q J
_ afterlife Egypt >

A Source 2.25 This diagram shows the many roles performed by the pharaoh.
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2.2 HOW IMPORTANT WAS THE ROLE OF THE PHARAOH TO ANCIENT EGYPT'S SUCCESS? 79,

Source 2.26 provides instructions from an old king of either the 9th or 10th dynasty to his son,
Merikare, on how to be a successful ruler:

Ensure that a man may say even in your absence that you punish fairly ...
Do not be evil; kindness is good. Make your name remembered through people’s love for you ...
Respect your nobles, feed your people ... Strengthen Egypt's borders, keep Egypt's frontier well-defended ...

Make your officials wealthy, so that they act by your laws ... poor men will not be honest ... and will be
susceptible to bribery.

Do justice ... do not oppress the widow, do not expel a man from his father's property ... be careful
not to punish wrongfully; do not kill, as it does not benefit you, but punish instead with beatings or with
imprisonment ...

Guard your borders, secure your forts ...
Make great monuments that are worthy of the god, as this will also keep your name alive ...

Attend monthly religious ceremonies, wear the appropriate attire, visit the temple ... enter the sanctuaries
and eat bread in the temple, give substantial offerings to the gods ...

Maintain your monuments with your wealth ... God will recognise you for this service.
Do not destroy the monuments of others, but quarry new stone for your monuments ...
Do not ignore my advice, which provides the laws of kingship and instructs you so that you may rule the land

and reach the afterlife successfully!

A Source 2.26 An adapted extract from a famous set of instructions preserved on papyrus, known as ‘The Teaching for Merikare’
(9th—10th dynasty).

RESPONDING TO THE SOURCE — 2.8

1 In Source 2.26, what advice does the older pharaoh give Merikare on how to be a successful pharaoh?
Analyse Source 2.26 and identify instructions for how to fulfil the various roles of a pharaoh.

A pharaoh’s roles Advice for how to successfully fulfil this role

Religious leader
Chief judge
Administrator
Builder

Protector

2 Using Source 2.26 and the information on the roles of a pharaoh above, create a job advertisement
for the next pharaoh of ancient Egypt. Your job advertisement may include the following features:

a A company logo

b A position description, outlining the key roles and responsibilities of the job

¢ Some information about the benefits of the role to encourage applicants to apply.

Try to make your job advertisement as visually appealing as possible! You may wish to look up other

job advertisements online to get a sense of other kinds of details that may be relevant. You may

complete this electronically, or in hard-copy form, such as a poster.
_____________________________________________________________________________________________________________________________________________|
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-80 CHAPTER 2 ANCIENT EGYPT

How did ancient Egyptians know if their pharaoh was successfully
fulfilling their duties?

As most of ancient Egypt’s population the ‘warrior pharaoh’ became very important
could not read nor write, visual depictions and it became typical for Egyptian rulers to
of the pharaoh in statues or on the walls of show themselves crushing their enemies or
public buildings were an important way for demonstrating feats of physical excellence.
pharaohs to reassure their people that they 'This visual language is explored in Table 2.1,
were successfully performing their duties, which shows some of the common symbols
such as pleasing the gods and protecting (and their meanings) used in depictions of

Egypt’s borders. As time went on, the idea of pharaohs in ancient Egypt.

TABLE 2.1 Some features commonly found in depictions of pharaohs, and their meanings

Feature or symbol Meaning

The dual crown, or pschent - The union of Egypt under
this was made up of two earlier one ruler

crowns: the tall, white crown of
Upper Egypt and the shorter red
crown of Lower Egypt

A ‘uraeus’ cobra, with its head Symbolises royalty and

raised, ready to attack; this was protection; when accompanied

often accompanied by an image by a vulture, means the

of a vulture unification of two lands

A flail or whip Symbolises the pharaoh’s
authority to make their people
obey them

A rounded ‘crook’ or shepherd’s Symbolises the pharaoh’s role in
staff, used to pull sheep back to guiding his people
the herd

Large, jewelled collars and A sign of great wealth and
beautiful headdresses prosperity
False beard Signifies status as a living god

and to associate themselves
with Osiris, the king of the
underworld

Ankh, appearing as a cross with a | Symbolises eternal life
loop at the top

»
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2.2 HOW IMPORTANT WAS THE ROLE OF THE PHARAOH TO ANCIENT EGYPT'S SUCCESS? 81,

>
Feature or symbol Meaning
Arms crossed in front, holding Signifies that the pharaoh
flail and crook, wrapped in has joined Osiris, the king of
mummy bandages the underworld; this image is

normally associated with death
and funerary practices and
commonly features on coffins

Pharaohs were always depicted Symbolises divine status, and

as larger than any other figure the belief that the pharaoh
except for gods represented the whole of Egypt
‘Smiting’ pose, with an Image of a warrior pharaoh who
outstretched arm about to strike a | is able to protect Egypt against
defeated enemy enemy threats

A Source 2.27 An artist's impression of three types of crown worn by pharaohs: the dual crown or pschent (left); the red crown of Lower
Egypt (middle); the white crown of Upper Egypt (right). What other features can you identify?

Source spotlight: the Narmer Palette

'The symbols and images used on the Narmer Palette (1st dynasty) provide a good example of
early depictions of the pharaoh. These symbols and images must have worked, as they were used

by almost every pharaoh for the next 3000 years, until the death of Cleopatra VII!
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Horus holds a defeated enemy with a rope. The
reeds on the back of the enemy may symbolise
Lower Egypt. What might be the purpose of
including Horus beside the pharaoh?

Narmer holds
amace; he is
about to strike
his defeated

Images of a catfish
enemy.

Possibly animage ~ ('nar’) and a chisel

of ‘the strong bull’ ~ (‘mer’) give us the Ten beheaded
Narmer's royal or a representation ~ pharaoh’s name: enemies lie on
sandal-bearer of the cow-goddess, Narmer. the ground before

stands behind Hathor. the king.

him.

Narmer is wearing the
following items:

e The white crown of

Upper Egypt
e A ceremonial bull's tail

e A false beard.

What do you think each of
these items symbolises?

A defeated
enemy

Narmer, wearing the red
crown of Lower Egypt, = B, - .
walks in a procession RN e ~ Who might

Two defeated enemies ¢ ¢ .
with a priest. \ i Y 1 these be?

lie on the ground

outside a walled city. Four figures carrying

standards walk in front
of Narmer. What do you

think this scene depicts? J A bull tramples

. a prisoner and
Two mythical creatures known

. , . a walled city.
as ‘serpopards’. What might be What might be
Fhe reason for.thelr n?ecks to be the meaning of
intertwined this way? this scene?

A Source 2.28 The Narmer Palette. This image shows the front and reverse sides of the Narmer Palette, from Hierakonpolis (1st dynasty;
c. 3150 ce). Some features have been highlighted in different colours to assist your analysis of this source.

RESPONDING TO THE SOURCE — 2.9

1 With a partner, or in a small group, analyse the features of the Narmer Palette in Source 2.28.
Share your theories for the questions that accompany the annotations.

2 Compare the size of the king to the size of other figures in this source. Suggest reasons for this
difference.

3 Identify where King Narmer can be seen wearing the white war crown of Upper Egypt and the red
crown of Lower Egypt. Interpret what message this may have been intended to convey to anyone
who viewed this source.

4 ldentify and make a list of as many features on this source as you can that support the idea that
King Narmer wished to be seen as a great warrior and conqueror. Explain how each feature might
support this image of the king.
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RESPONDING TO THE SOURCE — 2.10

Copy the table below into your notes, then use it to record
the symbols on the statue of Hatshepsut in Source 2.29.
Explain the probable meaning of each of these symbols.

Symbol The meaning of the
symbol

mo|oO|w|>

A Source 2.29 Hatshepsut was a female pharach during the New
Kingdom (18th dynasty). This statue of Hatshepsut (1508—1458 sck)
is from her mortuary temple at Deir el-Bahri.

MAKING THINKING VISIBLE 2.3

| used to think ... now | think ...

1 Take a minute to consider what ideas you had about pharaohs before beginning this section.
When you are ready, complete the following phrase: ‘I used to think that pharaohs ...

2 Now, think about how your ideas about pharachs have changed as a result of the information and
sources you have read in this section. In just a few sentences, explain what you now think about
pharaohs. When you are ready, complete the following phrase: ‘Now | think that pharaohs ...’

3 Asawhole class, discuss how your ideas about pharaohs have changed as a result of what you
have learned in this section. What questions do you still have about pharaohs?

REFLECTING ON YOUR LEARNING 2.2

Reflect on what you have learned in this section:

1 Based on the information and sources you have encountered in this section, either create a mind
map or write a short response of 5—10 sentences to summarise what you have learned and to
answer the question: ‘How important was the role of the pharaoh to ancient Egypt’s success?’

2 How could the information and sources in this section contribute to answering your overall inquiry

question: ‘What made ancient Egypt a successful civilisation?” o=
Complete the Quiz and the ‘Developing your understanding’ questions in the Interactive Textbook. —
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? 2.3 What was life like for key groups in ancient
4] Egypt and how did they contribute to its

success?

FOCUS QUESTIONS

¢ How was society organised in Ancient Egypt?

e How did life compare for different groups in Egyptian society?

e What was the role of women in ancient Egypt?

e What was the role of the vizier and scribes in ensuring ancient Egypt was successfully managed?

How was society organised in ancient Egypt?

Pharaoh

Government officials, vizier,
priests and nobles

) \ Soldiers
\ Scribes
\\Merchants
\\Craftsmen and artists

-~ \\-‘5

4 Farmers and peasants
; P? \\ Slaves
3 Y

A Source 2.30 The rigid social order of ancient Egyptian society. This diagram shows the structure of ancient Egyptian society.

RESPONDING TO THE SOURCE — 2.11

1 Examine Source 2.30.

a Which groups in ancient Egyptian society had the most power? What kinds of roles might they
have performed? What does this suggest ancient Egyptian society valued?

b Which groups in ancient Egyptian society had the least power? What kinds of roles might they
have performed? What does this suggest ancient Egyptian society did not value?

2 Explain how a rigid social order might have helped maintain peace and stability in ancient Egypt.
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How did life compare for different groups in Egyptian society?

ACTIVITY 2.2

Visit the British Museum’s ‘Ancient Egypt” website (https://cambridge.edu.au/redirect/9483).
Read about a day in the life of a nobleman compared to a farmer.

1 Copy the table below into your notes. Then, use the table to compare the daily life of an Egyptian

noble with a commoner.

Noble

Farmer

2 Do you think the source suggests the nobleman had a better life than the farmer? Argue to support

your anSwet.

What was the role of women in ancient Egypt?

Women in ancient Egypt had similar legal
and economic rights and status to men. They
were able to own property, including land,
slaves and livestock. Also, unlike in other
ancient societies, women could be involved
in legal proceedings without a male being
present.

Despite their legal and economic status being
greater than women in most other ancient
civilisations, most women in ancient Egypt
were restricted to roles and occupations
related to the home and family, such as
managing the household, cooking and
making clothes. Young girls were generally

taught homemaking skills and were expected
to marry at around 12 or 13 years of age.
‘These were generally arranged marriages.

Poorer women were not generally taught

to read or write and probably helped their
husbands work in the fields, or took on jobs as
weavers, cooks, singers, musicians or dancers.
Wealthy women would have had a higher
level of literacy and would likely have had
servants do the housework and cooking for
them and could sometimes become physicians
and priestesses. Royal women would have had
private tutors who trained them in reading and
writing, in preparation for their life at court.

So while the most common female title in Egypt’'s 3000-year history was ‘lady of the house’ (housewife),

many women worked in the temple hierarchy. Other women were overseers and administrators, or they held

titles ranging from doctor, guard and judge to treasurer, vizier (prime minister) and viceroy.

And some women were also monarchs, from the regents who ruled on behalf of underage sons to those

who governed in their own right as pharaoh, a term simply meaning ‘the one from the palace’. Yet some

Egyptologists still downgrade female rulers by defining them by the relatively modern term ‘queen’, which

can simply refer to a woman married to a male king. And while the c. 15th-century Bce Hatshepsut ruled

as a pharaoh in her own right, she is still often regarded as the exception that proves the rule — even though

the evidence suggests there were at the very least seven female pharaohs, including Nefertiti and the

great Cleopatra.

A Source 2.31 Historian Joann Fletcher describes some of the roles of women in ancient Egyptian society.
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RESPONDING TO THE SOURCE — 2.12

1 In pairs or small groups, use the information in Source 2.31 to create a mind map to analyse the
question: "How did women contribute to the success of ancient Egyptian civilisation?’

sl /\\
/ How did women
contribute to the
success of ancient
Egyptian
\ civilisation?

»

///
ﬁ
. k / J
\\/ >, \\/ \\\_v// \J /

2 Compare the experience of women in ancient Egypt with women in Australia today. What
similarities and what differences are there? Represent your ideas in the form of a Venn diagram.

Women in ancient Egypt Women in Australia today
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A Source 2.32 This wall painting is from the tomb of Nebamun, a
nobleman of the 18th dynasty (c. 1370 sc).

RESPONDING TO THE

SOURCES —2.13

1 What occupations can you identify in
Source 2.32?

2 Identify which social class the women
portrayed in Source 2.32 might have
belonged to. Where do you think they belong
on the social pyramid in Source 2.30?

3 Propose why Nebamun may have chosen
to have the image in Source 2.32 painted
on the walls of his tomb.

What was the role of the vizier
and scribes in ensuring ancient

Egypt was successfully managed?
Vizier

'The vizier was one of the most powerful and
wealthy people in ancient Egyptian society.
Viziers were appointed by the pharaoh and
were usually members of the royal family.
'This was the case of Nebet, the first female
vizier in ancient Egypt’s history, who was

appointed by her son-in-law, the pharaoh
Pepi I (6th dynasty).

ISBN 978-1-009-04204-8

It was the vizier’s job to oversee the running
of the country (much like a modern-day
prime minister). The vizier’s responsibilities

included:

* Making sure that there was enough grain
* Supervising irrigation projects

* Collecting taxation

* Settling disputes between nobles.

People like tax-collectors, judges, scribes and
the treasury all reported to the vizier, who in
turn advised the pharaoh.

Scribes

Scribes assisted the government by keeping
written records of the activities in their
village, supervising workers, and overseeing
the payment of wages and the use of resources
from the royal storehouses. As only 1 per cent
of ancient Egypt’s population learned to
write, scribes occupied a highly respected
position in ancient Egyptian society.

This is the best of all jobs. There is no other
position like it in the land. Every other worker
has a boss, but the scribe is his own boss. If
you can learn how to write, this will be very
good for you.

A Source 2.33 A description of the role of the scribe, from
The Satire of the Trades, written by a scribe named Kheti
sometime during the Middle Kingdom (11th—12th dynasties;
c. 1240-1640 BcE).

Writing

Hieroglyphs are the most
tamous form of Egyptian
writing, but they were

not used all the time. The
simpler hieratic script was
used more for everyday
writing. Many symbols

of the hieratic script are
simplified versions of the
more complex hieroglyphic script. Very few
people learned to read and write; this became
the specialist job of priests and scribes.

vizier the most important adviser
and helper of the pharach
irrigation the practice of

supplying land with water so that
crops and plants will grow

hieroglyphs pictures or symbols
that represent words or concepts

hieratic a simplified version of
the hieroglyphic script intended
for everyday use
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[Hieroglyph| Hieratic

Hieratic
symbol | symbol

symbol

e

Hieroglyph
symbo

ey =
o || =] @
Y 0} ) V4
=D ) g

=] [~
A Source 2.34 This diagram shows a sampling of some

hieroglyphic scripts beside the hieratic scripts. It is clear that hieratic
script is simplified hieroglyphs.

ACTIVITY 2.3

Identify the group in ancient Egyptian society that would have been responsible for the following tasks.

A Source 2.35 This frieze is on the wall of the tomb of Menna. It
shows scribes recording information about crops during a harvest. It
was painted during the New Kingdom (18th dynasty).

Role/task
Managing the household

Group

Keeping accurate records of financial transactions

Fighting in battle against Egypt’s enemies
Entertaining household guests through song and dance

Supporting the pharaoh in the management and
administration of the country

MAKING THINKING VISIBLE 2.4

Think, pair, share

1 Think: Take a minute to consider the following question: "Was life in ancient Egypt fair for all groups?’

2 Pair: Turn to a neighbour and discuss your responses to the question. Take turns to speak,
listen carefully and ask questions of one another.

3 Share: Share your ideas as a whole class to create a list of ideas to respond to this question.

REFLECTING ON YOUR LEARNING 2.3

Reflect on what you have learned in this section:

1 Based on the information and sources you have encountered in this section, either create a
mind map or write a short response of 5—10 sentences to summarise what you have learned
and to answer the question: "What was life like for key groups in ancient Egypt and how did they
contribute to its success?’

2 How could the information and sources in this section contribute to answering your overall inquiry
question: "What made ancient Egypt a successful civilisation?’

Complete the Quiz and the ‘Developing your understanding” questions in the Interactive Textbook.
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“."" 2.4 What role did religious beliefs, values and

practices play in ancient Egypt's success?

FOCUS QUESTIONS

e What were the religious beliefs, values and customs of the ancient Egyptians?
e What does the evidence relating to death and funerary customs reveal about ancient Egypt?
e Why was the burial of a pharaoh considered to be so important to the success of ancient Egypt?

What were the religious beliefs,
values and customs of the ancient
Egyptians?

The ancient Egyptians were polytheistic.
'The different gods they believed in had
different roles and responsibilities, which
made some gods more important than others.
'The ancient Egyptians worshipped their
gods by singing hymns, writing poetry, and
making sacrifices to them at temples and in
their own homes. Sometimes, they would
pray to particular gods depending on their
needs, such as praying to the Nile flood god,
Hapi, to bring fresh water for a good harvest.
Gods this important were worshipped

officially by the pharaoh and by priests in

The topmost god, covered with stars, is Nut. She is the sky god. Here, she arches
out over the Earth. It was thought that Nut would swallow the sun at the end of
each day and it would travel through her body to be reborn at dawn.

Supporting Nut is the air god, Shu. We can

see he is assisted by other deities, one with a
ram'’s head. Shu was said to be Nut's father.

special temples devoted to
particular gods, whereas ‘local’
gods were worshipped in towns
and villages.

polytheistic worship of
more than one god

Ordinary ancient Egyptians did not practise
their religion in the same way as people today.
'That is, today people might visit a church

or a mosque, whereas in ancient Egypt, the
temples were special places where priests
took responsibility for praying to the gods
and leaving offerings to make them happy.
The pharaoh, as the highest priest in the
land, could enter temples to talk to the gods
who lived there. Ordinary people could give
offerings and donations, as well as attend
public ceremonies and events for their
favourite gods.

A Video
The myth of
Osiris

Lounging on the bottom is the Earth
god Geh. Geb was thought to cause
earthquakes and the growth of crops.

A Source 2.36 The creation of the world. An artist’s reconstruction of a scene from the ‘Greenfield Papyrus’, discovered in a tomb
in Thebes. The drawing shows the creation of the world according to ancient Egyptians (21st=22nd dynasty; ¢. 950-930 BcE).
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v Source 2.37 This is an artist's impression of the main gods of ancient Egypt.

Tefnut Goddess of rain, often
shown as a woman with the
head of a lioness and a disc
representing the sun.

Atum God of the sun, who
emerged from the sea and
created all the other gods.

Shu God of peace, lions, air and
wind. Often depicted with feathers
on his head, representing dry,
warm air.

Geb God of the Earth, vegetation
and snakes.

Seth God of chaos, violence,
deserts and storms. The Egyptians
did not have an idea of good and
evil, but rather order versus chaos.
Represented as a male body with
the head of an unknown animal — a
curved snout and blunt ears. It has
been argued that he resembles a
camel, a donkey or an aardvark.

Nut Goddess of the sky, usually
depicted with a water pot on
her head.

Osiris God of fertility, agriculture
and chief judge in the afterlife.
Often shown with green skin,
representing the green of the Nile
Valley and as partially mummified.
When the pharaoh died, he
ascended into the heavens to
become united with Osiris.

Isis The wife of Osiris, and
goddess of motherhood and magic.
Sometimes worshipped as a sky
goddess as she could transform
into a bird. Usually represented as
a woman wearing a sheath dress
with a throne-style headdress and
sometimes shown with wings.

Amun-Re A god that became
popular in the New Kingdom,

due to his association with the
pharaohs of the 18th and 19th
dynasties. Amun was originally the
god of air, but he was combined
with the sun god, Re. Usually
shown as a male wearing a golden
double plume headdress.

Nephthys Goddess of death and
the home, normally shown with
a headdress shaped like a house
and a basket.

Thoth God of wisdom, writing and
medicine. Usually depicted with a
male body and the head of an ibis
(a sacred bird in Egypt). His long
beak resembled the scribe’s pen
and he recorded judgements of
people in the afterlife.

Anubis God of embalming and
the dead. Represented as a male
body with a black jackal head,
usually carrying an ankh.
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RESPONDING TO THE SOURCE — 2.14

1 Examine the descriptions and images of the Egyptian gods in Source 2.37.
Suggest how Egypt’s unique location on the Nile River might have influenced the  pas-relief a method of sculpture

development of beliefs for at least three of these gods. where stone is cut from around

2 Copy the table below into your notes. This table lists some requests that ancient 2 S3Pe. 9ving the shape the
appearance of projecting out

Egyptians may have asked of their gods. Using the information in Source 2.37, from the stone
identify the god(s) that they might have sought assistance from for each request.

Request Which god(s) would ancient Egyptians have
sought assistance from?

For a relative to enter the afterlife

For the Nile inundation to reach the
required level

For success in a battle

For good fortune in the household

For a plentiful harvest

For a new mother to have a safe birth

For a medical procedure to be successful

RESPONDING TO THE
SOURCES —2.15

The body shape of the earth-god, Geb, is
often depicted the same way as seen in
Source 2.36. Suggest how his body shape
might be interpreted to represent two
mountains and a valley.

2 Suggest why Geb was often depicted with
green on his body.

3 Shu, the air god, is represented with a
feather on his head. Why was a feather
associated with this god?

4 Examine Source 2.38 closely. What is
Hapi carrying in his hands? Why is he
carrying this?

5 Why would ancient Egyptians have
considered it important to worship gods
such as Shu, Nut, Geb and Hapi?

6 Discuss this question with a partner: why
might the ancient Egyptians have chosen to
explain the earth, sky and heavens through
stories of gods with human characteristics?

A Source 2.38 Hapi, the Nile flood god. This bas-relief shows

Hapi carrying produce such as grain. This bas-relief is at the Temple
e — of Khnum in Esna (Ptolemaic and Roman period; ¢. 180—145 Bce).
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What does the evidence relating to death and funerary customs reveal

about ancient Egypt?

What did ancient Egyptians believe
happened after death?

Ancient Egyptians believed in a cycle of life,
death and rebirth. Every evening, they saw

the sun ‘die’in the west, go through a period
of rejuvenation, and be ‘reborn’ the following
morning in the east. They believed that

after death, they would journey through the
underworld to be reborn in the afterlife. Many
tombs contain everyday items like hairbrushes

and water jugs; this suggests

Egyptians did far more. This is because the
ancient Egyptians believed that without an
appropriate burial, a person’s soul or life force
would not reach the afterlife.

When a person died in ancient Egypt, their
body was taken to an embalmer, who helped
to ensure the body would last forever. The
embalmer preserved the body so that it would
not decay, giving the deceased a physical body

in which to live in the afterlife.

that ancient Egyptians Many of the Egyptian gods were influenced
thought life after death would

continue in much the same

mummification a method
of preserving a corpse by
removing the internal organs
and drying out the body

by their landscape, so it is no surprise that
their burial practices were influenced by it

way as life before death.

What were the burial practices of
ancient Egyptians?

Some societies bury their dead in coffins,
while others cremate them in fire. The ancient

too. There is a chance that mummification
was discovered by accident in the hot
Egyptian sun. The ancient Egyptians
became so good at the craft of embalming
that many mummies found today are in
excellent condition.

RESPONDING TO THE SOURCE — 2.16

What was the purpose of mummification? Identify the steps from Source 2.40 that suggest the
deceased was expected to live on in the afterlife.

A Source 2.39 Newly discovered Egyptian coffins in October 2020
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Vv Source 2.40 The mummification process. This exact process would only have been performed on wealthy people.

The body is laid out and
washed. Any missing
body parts are replaced
with wooden substitutes.

The internal organs, except for the heart
and kidneys, are removed. These organs
are placed in canopic jars. The brain is
removed through the nose, using a long
hook, and the body is packed with natron.

The wrapped body is placed in a
decorated wooden sarcophagus.
The sarcophagus was decorated
elaborately depending on how
wealthy the person was.

There is a procession led by people wailing and crying (some of them official
mourners paid to cry). The body crosses the Nile River in a boat, landing on the
western side of the river. This symbolises the journey into the afterlife. Prayers
are read by the priest and animals are sacrificed.

The sarcophagus is taken

to the tomb, where the

priest performs an important
ceremony called ‘The Opening
of the Mouth'. Offerings are
made to the deceased to keep
the person nourished in the
canopic jars jars for preserving afterlife. Ancient Egyptians

the internal organs of the D ) would often mummify animals,
deceased, as part of the process B such as cats or hirds, to protect

of mummification; different jars and comfort the deceased.
were made for different organs
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RESPONDING TO THE SOURCE — 2.17

R

A Source 2.41 A deceased person being tested before they can reach the afterlife. This ancient drawing depicts someone who has just
died being judged in the presence of Osiris (the king of the underworld). Historians refer to this drawing as the ‘Judgement of Hunefer’
(19th dynasty; c. 1310 BcE).

Source 2.41 depicts what many ancient Egyptians believed happened once they died, and the tests that
the deceased would face to reach the afterlife. Copy the table below into your notes. Using the table,
organise each event to match its correct place in the sequence of events shown in the ‘Judgement of
Hunefer'. The first is done for you.

Event Sequence

Osiris is seated under the canopy. He is with his sisters Isis and Nepthys.
Among other titles, Osiris is the Lord of the Underworld and the Judge of the
Dead. Once Hunefer has been proven righteous before Osiris, he can pass
through to eternity in the Field of Reeds.

Ammit will consume Hunefer if his heart is too heavy with sin. Ammit ‘the
Devourer’ is depicted here as a fearsome beast. He is part crocodile, part lion
and part hippopotamus. Once consumed by Ammit, the dead cease to exist.

Hunefer is the dead person in this image. He is being led into the judgement
hall by Anubis. Hunefer was a royal scribe and the Book of the Dead was 1
produced for him.

Anubis leads Hunefer into the hall. This jackal-headed god is the god

of embalming and the dead. He was thought to oversee the process of
mummification. In fact, many priests would wear a mask of Anubis during
mummification ceremonies. A smaller Anubis can be seen weighing the heart.

Ma’at is the small figure atop the scales. We can recognise this god by her
ostrich feather, which represents truth. But ma’at was also a concept: ma’at
was the ethical principles ancient Egyptians lived by, such as honour and truth.

Horus is the falcon-headed god and can be seen leading Hunefer. If Hunefer
has told the truth, Horus will lead him forward to the throne of Osiris to
worship the god of the underworld.

Thoth is to the right of the scales. Thoth is ibis-headed and records the results
of the weighing. It is said that Thoth gave written language to the Egyptians

so many scribes took him as their patron. Thoth is a god of equilibrium and
balance, so it is not surprising to see him associated with Ma'at (divine balance).
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Why was the burial of a pharaoh considered to be so important to the

success of ancient Egypt?

Ancient Egyptians believed a pharaoh was
somewhere between a representative of the
gods and an actual god. Therefore, it was
extremely important that the pharaohs were
in good health, well looked after and replaced
quickly when they died. Ancient Egyptians
believed that dead pharaohs joined Osiris (the
king of the underworld) in the afterlife, and
that pharaohs continued to look after Egypt
even in death.

'The most famous tombs of ancient Egypt
are the Giza pyramids, but there are many
more. The Giza pyramids were built to the
west of the Nile River, where the sun sets,
as this location was thought to be closer to
the resting place of the gods. The most well-

known pyramids were all built in the Old
Kingdom period, when the chief god was

the sun god Ra. The Middle Kingdom and
the New Kingdom did not build pyramids in
the same style as the Old Kingdom and they
were not as large. In the New Kingdom, most
pharaohs were buried in underground tombs
in the Valley of the Kings, near the ancient
city of Thebes.

'The pyramid of Khufu, sometimes referred to
as the Great Pyramid of Giza, is the largest
pyramid of three built by the pharaoh Khufu.
It was constructed during the Old Kingdom
and has three main chambers. Source 2.42
shows the layout of the buildings and the
Great Pyramid’s interior.

Pyramid was capped with gold, to reflect the sun’s rays;
gold was also symbolic of eternity as it never tarnished

Relieving chambers
'King’s' Chamber

Shafts aligned
to the stars

'Queen’s' Chamber

)

Enclosure wall

Two southern

\\ / \,_-Ascending passage
o Z—

The triangular shape of the sides of the pyramid may
have symbolised the rays of the sun

Shafts aligned
' to the stars

Grand gallery
Horizontal passage

The pyramid shape
probably connoted
the shape of the original
mound of earth,
the ben-ben, that

Entrance

Descending
passage

\

boat pits / arose from the
Subt —_—— Eastern boat pit ~ Primeval waters
u herrakl)nean ‘““,,“unllullnh of creation
chamber Mortuary
Satellite pyramid temple
and boat pit Boat pit
Causeway

Boat pit

Queens’ pyramids

!A‘ N\

A Source 2.42 The Great Pyramid of Giza. This diagram shows the layout
of one of the pyramids built by the pharach Khufu (4th dynasty).

RESPONDING TO THE SOURCE — 2.18

1 Examine Source 2.42. How were the pyramids powerful symbols of the pharaohs’ importance?
How did the pyramids symbolise the pharachs’ special connection to the sun god Ra?

2 Propose a reason why the queens’ pyramids were built so close to the pharach'’s pyramid.

3 Suggest why Khufu's pyramid in Source 2.42 has shafts aligned to the stars. What could this
indicate about ancient Egyptian beliefs about what happened to the pharaoh when they died?
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»

4 You can see in Source 2.42 that there were multiple boat pits located beside the pyramid. Conduct
some research to answer this question: "Why were boats buried near the tombs of the pharaohs?’

5 Research task: How were the great pyramids at Giza constructed? Individually, in pairs or small groups,
research the theories surrounding the construction of the great pyramids. Decide which theory you
think is the most convincing and why. You might present your findings to your class as either:

a Anannotated poster that visually depicts the different theories and the strengths and limitations
of each one, or

b A short spoken presentation to a small group or to the whole class.

MAKING THINKING VISIBLE 2.5

Attitude scale

1 Discuss: A coffin similar to the one shown in Source 2.43
was sold to a private buyer by Christie’s Auction House in
New York on 28 October 2019. It was sold for US$3255000.
The money raised went towards supporting a private museum
owned by a British investment banker. With a partner or as a
class, discuss responses to the following question: ‘Should
ancient Egyptian coffins be able to be bought and sold?”

2 If time permits, conduct a little more research into the A Source 2.43 Ancient Egyptian coffins similar
sale and purchase of ancient Egyptian coffins. Consider to this one have been sold through public auction
. . . .. . houses around the world. Painted wooden coffin
Issues like how these coffins were orlglnqlly acqulrgd, the from Deir el-Bahri (c. 18th Dynasty).
rights of the deceased, the benefit to tourism and historical

knowledge, and whether these items should be allowed to be privately owned.

3 Inyour class, create an ‘attitude scale’ from one end of the classroom to the other. At each end,
place the absolute opposing viewpoints:

e Ancient Egyptian coffins should not be allowed to be bought and sold.
¢ Ancient Egyptian coffins should be allowed to be bought and sold.

a Each student is to stand along the scale in the place that represents their attitude to the
buying and selling of ancient Egyptian coffins. Students are to justify why they are standing
where they are.

b After hearing the viewpoints of others in the class, students can move to a different position on
the attitude scale. Again, students are to justify why they are standing where they are.

REFLECTING ON YOUR LEARNING 2.4

Reflect on what you have learned in this section:

1 Based on the information and sources you have encountered in this section, either create a mind map
or write a short response of 510 sentences to summarise what you have learned and to answer the
question: "What role did religious beliefs, values and practices play in ancient Egypt’s success?’

2 How could the information and sources in this section contribute to answering your overall inquiry
question: ‘What made ancient Egypt a successful civilisation?”

Complete the Quiz and the ‘Developing your understanding” questions in the Interactive Textbook.
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2.5 How did ancient Egypt benefit from contact
and conflict with other societies?

FOCUS QUESTIONS

e How did warfare and military expansion contribute to the success of the ancient Egyptian civilisation?
e How did ancient Egypt benefit from trade with foreign nations?

From the time of the Old Kingdom to the
New Kingdom, ancient Egypt significantly
expanded the size of its territory. Pharaohs
would have been very proud of Egypt’s
military strength and advertised their victories
in prominent locations, such as on the walls
of temples. The pharaohs also expanded
Egypt’s trade connections and secured Egypt’s
borders through peace treaties. As you read
the information that follows, consider how the

peace treaties contributed to the growth and
success of ancient Egypt.

How did warfare and military
expansion contribute to the
success of the ancient Egyptian
civilisation?

‘The map in Source 2.44 shows the change in
Egypt’s borders from the Old Kingdom to

conquest of land, the expansion of trade, and the New Kingdom.
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RESPONDING TO THE SOURCE — 2.19

Examine Source 2.44.

1 Compare ancient Egypt’s territory in the Old Kingdom to the territory it controlled in the New
Kingdom. Describe what differences you notice.

2 Describe which foreign kingdoms Egypt may have encountered and successfully overtaken.

3 Suggest what this expansion indicates about ancient Egypt’s military strength in comparison with
that of its neighbours.

An example of military success: Effects of the Battle of Kadesh
the Battle of Kadesh As Ramses II had caused the enemy to
The Battle of Kadesh took place in 1274 retreat, he returned to Egypt to tell of his

victory in battle. This helped to solidify his
power because the people perceived him to
be a powerful leader. Ramses II had many
images of his ‘victory’ carved into temple
walls so that every Egyptian knew of how he
‘defeated’ the Hittites in battle. This helped
reinforce Ramses II’s image as a great and

powerful pharaoh.

BCE, during the reign of the pharaoh Ramses
II. Egypt and the Hittite empire had been
enemies for a long time. Ramses II was
young, ambitious and keen to prove that he
was a great pharaoh. He wanted to claim
Kadesh, controlled by the Hittites, for Egypt.
This takeover of land would expand Egypt’s
trade connections, while also driving away the
Hittites and increasing Egypt’s territory. To Peace treaty with the Hittites
achieve this, Ramses II set

Another interesting outcome of the Battle

chariot a wheeled carriage out to Kadesh with over of Kadesh was an eventual peace treaty
drawn by one or more horses — 20000 soldiers, including between Ramses 1T and the Hittites. This
chariots were used for sporting 2000 chariots. Ramses 11 '

peace treaty set 90 years of peace between the
two civilisations and allowed for increased
trade and the sharing of technological
advancements. It is considered to be the
world’s first peace treaty; a copy of this treaty
is now mounted on the wall of
the headquarters of the United
Nations in New York City.

Nine years after the peace treaty
between Egypt and the Hittites
was agreed upon, the alliance was
strengthened with a diplomatic
marriage between Ramses 11

and Maathorneferure, the eldest
daughter of Hattusili III, the
Hittite king.

purposes and to carry soldiers

defeated the Hittite army
to war

in battle but was unable to

capture the city of Kadesh. Interestingly, both

sides of the battle claimed a decisive victory!

< Source 2.45 This coloured engraving of a
bas-relief is from the walls of the Abu Simbel
temple. The engraving depicts Ramses Il at
the Battle of Kadesh. The image was created
in the late nineteenth century based on
copies of drawings of the inscriptions on the
temple walls (19th dynasty; c. 1275 Bce).
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The following is an account of the Battle of Kadesh, attributed to pharaoh Ramses II himself:

There was no officer with me, no charioteer, no soldier. My infantry and my chariotry had run away before
the enemy and no one stood firm together with them ...

Amun came when | called to him; he gave me his hand and | rejoiced ... | found that my heart grew stout
and my breast swelled with joy. Everything which | attempted | succeeded ... | was before the enemy like
Seth in his moment. | found the enemy chariots scattering before my horses. Not one of them could fight
me. Their hearts quaked with fear when they saw me and their arms went limp so they could not shoot. They
did not have the heart to hold their spears. | made them plunge into the water like crocodiles. They fell on
their faces, one on top of another. | slaughtered them at my will ... Those who fell down did not rise ...

A Source 2.46 An account of the Battle of Kadesh, from an inscription on the walls of the temple of Abu Simbel (19th dynasty; c. 1275 gcg).

RESPONDING TO THE SOURCES — 2.20

1 Explain or list the outcomes of the Battle of Kadesh.
2 Describe how Ramses Il is depicted in Source 2.45.

3 Compare the depictions of Ramses Il in Sources 2.45 and 2.46. What similarities and/or
differences are there between how he is represented in the two sources?

4 Sources 2.45 and 2.46 were located on the exterior walls of Ramses II's temple at Abu Simbel. Suggest
who the audience might have been and why Ramses Il wanted these carved onto his temple walls.

5 How realistic do you think the depictions of Ramses Il are in these sources? Describe how these
sources might be useful to historians.

6 Develop a paragraph to respond to the following question: ‘Should the Battle of Kadesh be seen as
a great moment in ancient Egyptian history?’

How did ancient Egypt benefit from trade with foreign nations?

H> j 1 New Klngdom trading routes, 1570-1070 Bce
New Kingdom
Jral i (1570s-1070 BCE)
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A Source 2.47 This map shows the New Kingdom's trade routes, trading partners and some of the goods that were traded during 1570-1070 BcE.
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RESPONDING TO THE SOURCE — 2.21

Examine Source 2.47.

1 Identify the main goods that Egypt exported.

2 Identify the main goods that Egypt imported. Why might ancient Egypt have needed to import
these goods?

3 In the period between the Old Kingdom and the New Kingdom, ancient Egypt conquered the region
of Kush (Nubia). Identify what Egypt's motivation might have been to gain control over this region.

4 Earlier in this section, you read about how Ramses Il wanted to gain control of the region around
Kadesh, which is south of the Hittite empire. Summarise what might have been his objective in
gaining control over this region.

MAKING THINKING VISIBLE 2.6

Headlines routine

This routine draws on the idea of using newspaper-type headlines as a vehicle for summing up and
capturing the essence of an event, idea, concept, topic, etc. It can be done on computer or on paper.

1 a Create a headline for an ancient Egyptian magazine or newspaper article written during the
reign of Ramses I, which captures the most important aspect of the outcomes of the Battle of
Kadesh. Once finished, share these headlines with a partner, then with your class.

b You may wish to use one of the two online headline-generating tools below to bring your
headlines to life. Take a screen shot or save the image to your class notes.

Online headline-generating tools:
e Website tool one: https://cambridge.edu.au/redirect/9484
e Website tool two: https://cambridge.edu.au/redirect/9485.

2 If you wish to extend yourself further, design the front cover of the magazine or newspaper article
on the Battle of Kadesh. Your front cover should include:

a Your headline
b Animage
¢ Three interesting bullet points identifying key features of the battle.

REFLECTING ON YOUR LEARNING 2.5

Reflect on what you have learned in this section:

1 Based on the information and sources you have encountered in this section, either create a mind
map or write a short response of 5-10 sentences to summarise what you have learned and to
answer the question: "How did ancient Egypt benefit from contact and conflict with other societies?”

2 How could the information and sources in this section contribute to answering your overall inquiry
question: "What made ancient Egypt a successful civilisation?’

<«
|

(= Complete the Quiz and the ‘Developing your understanding” questions in the Interactive Textbook.
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2.6 WHAT ROLE DID INDIVIDUALS, SUCH AS QUEEN HATSHEPSUT, PLAY IN MAKING EGYPT SUCCESSFUL?

‘f

? 2.6 Whatrole did individuals, such as Queen
Hatshepsut, play in making Egypt successful?

e How did Hatshepsut come to power?

e What were Hatshepsut’'s main achievements?

To answer the inquiry question (What made
ancient Egypt a successful civilisation?), it
can be useful to look at the impact particular
individuals had on the success of the
civilisation. While Queen Hatshepsut had
some unique circumstances due to her gender,
her methods of gaining and maintaining
power were similar to many other pharaohs.
Therefore, her actions can be used as an
example of the ways pharaohs helped increase
the success of their civilisation.

Some questions to consider as you read the
information and sources in this section are:

* Can the actions of individuals help make
a civilisation successful?

* Why weren't there more female leaders in
the ancient world?

*  What obstacles did female leaders in
ancient times have to overcome?

* What can we learn about overcoming
challenges and adversity from the
examples of female leaders of the past?

Queen Hatshepsut (1507-1458 BcE),

ruling in the 18th dynasty, faced significant
challenges at the start of her reign.
Hatshepsut was a female pharaoh in a
society where pharaohs were almost always
male. Her reign was constantly under threat
from usurpers and nobles who thought she
was not the rightful pharaoh. Look at the
sources on the next page and determine how
Hatshepsut gained and maintained control
over Egypt and how she demonstrated to her
people that she was an effective pharaoh.

ISBN 978-1-009-04204-8

FOCUS QUESTIONS

How did Hatshepsut come
to power?

When the pharaoh, Thutmose 11, died, the
next in line to the throne of Egypt was

his and Hatshepsut’s two-year-old son,
Thutmose III. As Thutmose III was too
young to become pharaoh, Hatshepsut took
on the role of regent, meaning she was
crowned as pharaoh and ruled in Thutmose
III’s place until he was old enough to do

so himself. Controversially, Hatshepsut

did not relinquish her position as pharaoh
when her son came of age, but she held on
to the position until her death. Evidence
from the time suggests that it is likely that
when Thutmose II1

5

was old enough, he and
his mother ruled as
co-regents; however,
where they are depicted
together, Hatshepsut is
almost always shown as
the dominant partner.

Probably due to her
unconventional situation,
Hatshepsut tried to present images of herself
that would reassure her people of her right to
rule. At her temple at Deir el-Bahri, images
and accompanying text present Hatshepsut
as the daughter of the god Amun-Re himself,
and other images present her real father,
Thutmose I, declaring Hatshepsut to be his
chosen successor. Additionally, statues and
imagery of Hatshepsut at the temple depict
her in the traditional clothing of the male
pharaohs, including the false beard, and with
a masculine body shape.

power in a kingdom if the

young
something

a kingdom jointly
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usurper one who tries to take
power illegally or through force

regent a person who exercises

expected king or queen is too
relinquish voluntarily give up

co-regent two rulers who rule
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The god Amun-Re says: ‘... Hatshepsut shall
be the name of this my daughter, ... She shall
exercise the excellent kingship in this whole
land. My soul is hers, my property is hers,
my crown is hers, that she may rule the Two
Lands!

A Source 2.48 An adapted version of an inscription called the
‘Divine Birth" inscription, from the walls of Hatshepsut's temple
at Deir el-Bahri (18th dynasty). This inscription records an event
where the god Amun-Re declared Hatshepsut to be his daughter,
but the details of this event were fabricated by Hatshepsut for

political reasons. A Source 2.49 This scene is called the ‘Coronation scene’; it is
from an inscription on the walls of Hatshepsut's temple at Deir
el-Bahri (18th dynasty). It is a fictional scene, invented by
Hatshepsut, that depicts Thutmose | presenting Hatshepsut to his
people as his chosen successor. However, this never occurred.

A Source 2.50 This statue of Hatshepsut was probably created early in her
reign (18th dynasty). It is currently on display at the Metropolitan Museum of Art A Source 2.51 This statue of Hatshepsut shows her kneeling and
in New York. making an offering to Amun-Re (18th dynasty).

RESPONDING TO THE SOURCES — 2.22

1 Interpret what is said in Source 2.48. Who was supposed to have said these words?

2 Develop a theory for why Hatshepsut might have ordered this (the words in Source 2.48) to be
written on the walls of her temple at Deir el-Bahri.

3 Interpret the main message conveyed by the image in Source 2.49. Suggest why Hatshepsut might
have thought it was important to have this image shown on the walls of her temple at Deir el-Bahri.

4 \With a partner, compare the images of Hatshepsut in Sources 2.50 and 2.51. Identify similarities and
differences between them and suggest reasons why her depiction might have changed over time.
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What were Hatshepsut's main achievements?

Hatshepsut’s reign lasted 20 years — far longer ¢ The Red Chapel at Karnak

than any previous female ruler of Egypt. * Her most famous legacy, the huge
One of her main achievements was sending a mortuary temple at Deir el-Bahri.
trading voyage to a foreign land called Punt,
which resulted in Egyptian ships bringing
back an impressive array of exotic, valuable
goods. We know Hatshepsut considered this
to be a significant event of her reign, as she
publicised inscriptions containing an account
of the voyage, as well as images of the ships
and goods, on the walls of her temple at

Deir el-Bahri. Hatshepsut is not particularly
known as a warrior pharaoh, though some
successful military campaigns did occur
during her reign. She constructed hundreds of
statues, monuments and buildings, including:

A Source 2.52 Hatshepsut's enormous temple at Deir el-Bahri.
The purpose of this temple was to serve as a site for ancient

. . . Egyptians to worship and pay respect to Hatshepsut after her
The two tallest obelisks in the world at the death. Her actual burial place was in the Valley of the Kings,

time, at the entrance to the Temple of Karnak on the other side of the cliffs behind the temple.

RESPONDING TO THE SOURCES — 2.23

Hatshepsut faced some unique challenges in ensuring she had a stable and secure reign over Egypt.
They can be summarised as:

e She had to establish that her rule was legitimate.

e She had to demonstrate that her gender was not an issue.

e She had to show her people that she could successfully fulfil her role as pharaoh.

Copy the analysis table on page 104 into your notes. Then, use Sources 2.53 to 2.56 to complete this
table. In the table, explain how Hatshepsut successfully overcame these challenges. You may wish to
conduct some additional research online.

A Source 2.53 Hatshepsut and the god Horus. This is from a A Source 2.54 Statues of Hatshepsut from her mortuary temple

fallen obelisk at Karnak temple. at Deir el-Bahri. Hatshepsut is depicted with a variety of symbols
associated with QOsiris (the king of the underworld), including the
double crown, false beard, crook and flail (in the shape of an ankh).

»
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A Source 2.55 Hatshepsut's trading voyage to Punt. This image shows Hatshepsut's boats being loaded with the many goods that were
brought back to ancient Egypt. This is a copy of an image inscribed on the walls of Hatshepsut's mortuary temple at Deir el-Bahri.

The loading of the cargo boats with great quantities of the marvels of the land of Punt, with all good woods of
the divine land, heaps of gum of anti (incense) and trees of green anti, with ebony, with pure ivory, with green
(pure) gold of the land of Amu, with sandalwood, cassia wood, with balsam, resin, eye paint, with monkeys,
greyhounds, with skins of panthers of the south, with inhabitants of the country and their children (slaves).
Never were brought such things to any king since the world was.

A Source 2.56 A description of Hatshepsut's trading voyage to Punt, listing the many valuable and exotic items that were brought back to

ancient Egypt. This was inscribed on the walls of Hatshepsut's mortuary temple at Deir el-Bahri, next to the image of the boats being loaded
with the valuable goods.

Analysis table
Source Describe the source — what Analyse the source — what Evaluate the source — how
is it? does it say or show? What might this have helped
impression might it give of Hatshepsut overcome one
Hatshepsut? of the challenges she faced
during her reign?
2.51

Repeat each row for each source in this activity.

MAKING THINKING VISIBLE 2.7

Podcast or role-play: ‘Great female pharaohs of ancient Egypt’

1 Investigate the reign of Hatshepsut, or another female pharaoh of ancient Egypt, such as Nefertiti
or Cleopatra.

2 |In pairs, use your research to create a script for either a one to two-minute podcast or for a role-play
interview with this pharaoh. The topic of the script is the ‘great female pharaohs of ancient Egypt’.
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»

In your podcast or interview, consider topics such as:

¢ Historical context

o Farly life

e Achievements

¢ How they were perceived by their contemporaries.

REFLECTING ON YOUR LEARNING 2.6

Reflect on what you have learned in this section:

1 Based on the information and sources you have encountered in this section, either create a mind map
or write a short response of 5—10 sentences to summarise what you have learned and to answer the
question: "What role did individuals, such as Queen Hatshepsut, play in making Egypt successful?’

2 How could the information and sources in this section contribute to answering your overall inquiry
question: "What made ancient Egypt a successful civilisation?’

<«
|

Complete the Quiz and the ‘Developing your understanding” questions in the Interactive Textbook. (o)

END-OF-CHAPTER REFLECTION

Step one: reflect on your sub-questions

At the end of each section of this chapter, you were asked to reflect on how the information in the
section related to the overall inquiry question:

‘What made ancient Egypt a successful civilisation?’

1 For each of the sub-questions, write a brief response (approximately two to three sentences) to
respond to the sub-question. Do you feel that you have a good understanding of each section of
this chapter?

e How did ancient Egypt’s physical features influence its success?
¢ How important was the role of the pharaoh to ancient Egypt’s success?
e What was life like for key groups in ancient Egypt and how did they contribute to its success?
e What role did religious beliefs, values and practices play in ancient Egypt's success?
e How did ancient Egypt benefit from contact and conflict with other societies?
e \What role did individuals, such as Queen Hatshepsut, play in making Egypt successful?
(If you prefer a visual approach, you could to do this as a mind map instead.)

Step two: reflect on the key inquiry question

2 Now, based on what you have learned in this chapter, write a short paragraph in response to the
question: ‘What made ancient Egypt a successful civilisation?”

Step three: future questions

3 Based on your learning in this chapter, what questions do you have about ancient Egypt?

4 Reflect on the questions you or your classmates raised at the beginning of the chapter at the end
of the ‘Setting the scene’ activity. Have you answered most of these questions? Which questions
have not been answered?

ISBN 978-1-009-04204-8 © Cambridge University Press 2021
Photocopying is restricted under law and this material must not be transferred to another party.



.106 CHAPTER 2 ANCIENT EGYPT

1

Project 1

A project assesses students’ responses to a
single task, stimulus, question, situation or
scenario. A project gives students authentic
opportunities to demonstrate their historical
knowledge, understanding and skills.

Scenario

The use of replica artefacts is becoming
more common in museums, particularly in
Australia, as it saves the time and cost of
transporting the originals and reduces the
risk of damaging priceless items by shipping
them overseas.

Your task is to create a display for a new
ancient Egypt exhibition at the Queensland
Museum. Your display will consist of a
replica of an ancient Egyptian artefact, as
well as a two-paragraph object label to
describe the artefact to museum visitors.

Step 1: Select one of the following areas to
focus your research on:

e Warriors and warfare (armour, weapons,

fighting techniques, historical battles
and wars)

e Daily life (health, government, laws,
housing, women'’s lives, children’s lives)

— # End-of-chapter assessment 2

e Religion (beliefs, rituals, death and burial,
gods)

e Architecture (pyramids, temples, tombs,
monuments)

¢ Another topic with your teacher’s
approval.

Step 2: Complete some background
research on your topic and identify an
artefact that is relevant and useful for
gaining a better understanding of the topic.

Step 3: Copy the analysis table below into
your notes. Then use it to analyse your
artefact.

Step 4: Create a replica of your artefact.
If you are unable to complete this step, just
use a photo of the original artefact.

Step 5: Use your analysis table to help you
write the two-paragraph object label that
will accompany the artefact. It must include
paragraphs on the following topics: What
are the features of the artefact? How is this
artefact useful for learning about ancient
Egypt? A quick Google image search for
‘museum object label” will provide you with
plenty of examples and ideas for how to
format and present your own object label.

Analysis questions

Your response

What are the features of the artefact?

What is the artefact? (source type)

When was it created (and by who, if known)? (origin)
What was happening at the time the artefact was made that is

relevant to the inquiry? (context)

Is the artefact a primary or secondary source?
Why might this artefact have been created? (motive)
Who might have the artefact been created for? (audience)

How is this artefact useful for learning about ancient Egypt?
What evidence does the artefact provide about your chosen topic?

(explicit and implicit information)

Overall, how is this artefact useful for learning about the ancient
Egyptian civilisation and/or reasons for its success? (usefulness)
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Step 6: Include a reference list that shows
at least four sources of information for your
object label.

Length: 400-600 words

2 Project2

Scenario

You are the mighty pharaoh of Egypt, but
your power is unexpectedly challenged by a
young rival. Write a short persuasive speech
to remind your people of the amazing things
you have done for them and how you have
contributed to the success and glory of Egypt.

Step 1: You may select from one of the
following individuals (or get confirmation
from your teacher if you would like to
research another individual):

e Khufu e Akhenaten

e Hatshepsut e Ramsesll

e Thutmose Il e (leopatra VII.
e Amenhotep Il

Step 2: Design a handout to accompany
your speech. Include an image, a headline
that highlights why your pharaoh is a
success, and three interesting bullet points
or facts about your pharaoh’s greatest
achievements.

Step 3: Create a timeline that accurately
displays five key events from the life of
your pharaoh. Ensure that you follow the
conventions of a timeline.

Step 4: Write the speech. It must include
paragraphs on at least two of the following
topics: What have been your military
achievements? How have you kept the
gods happy? How have you spread Egypt’s

ISBN 978-1-009-04204-8

END-OFCHAPTER ASSESSMENT 2 107,

influence through trade, peace treaties or
other forms of diplomacy? How have you
impressed your people with great building
projects? How have you respected tradition?
How have you overcome challenges or
adversity? What makes you an inspiring
example to your people?

Step 5: Include a reference list that shows
at least four sources of information for your
article.

Length: 400-600 words

3 Practice examination question

Statement

‘Some of the qualities expected of successful
pharaohs were that they pleased Egypt's
gods, protected Egypt as great warriors,

built fine monuments and expanded Egypt's
influence through trade and diplomacy.’

Question

Based on the above information, does
Hatshepsut deserve to be considered a
successful pharaoh?

Using Sources 2.48 to 2.56 in Section 2.6,
write a paragraph to present an argument
in response to this question. Make sure you
include in-text references, i.e. (Source X)
where you refer to evidence.

Digital resources

Visit the Interactive Textbook or Online Teaching
Suite to access:

General Capability Project

Interactive chapter quiz

Interactive Scorcher quiz

Videos, image galleries and other extra
materials.
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CHAPTER 3

Ancient Rome: what made ancient Rome
a successful civilisation?

Setting the scene: Pompeii — a historical time capsule

In the first century cg, Pompeii was a wealthy and successful city in the Roman Empire.
It was a busy tourist town where Romans went to holiday.

Located on the coast of Italy, the people

of Pompeii traded their wheat, grapes and
olives for valuable items from other parts of
the Roman Empire. The streets of Pompeii
were decorated with beautiful murals and
sometimes were graffitied with phrases like
‘Aufidius was here’, Marcus loves Spendusa’
and ‘Romula hung out here with Staphylus’.

People moved through the streets of Pompeii
to visit temples to worship their gods, such as
at the Temple of Apollo, and they socialised
and made business deals in the public baths.
However, Pompeii prospered under the

Time capsule

shadow of an active volcano — the great
Mount Vesuvius.

On 24 August 79 ce, Mount Vesuvius
erupted, covering the entire city of Pompeii
in a layer of volcanic ash and toxic gases.
People were killed where they stood.

'The eruption preserved the city like a
historical time capsule, which has allowed
archaeologists and historians to learn a great
deal about life in the Roman Empire by
studying the well-preserved artefacts from
Pompeii. And new discoveries are being
made all the time!

ACTIVITY 3.1

In this activity, you will use evidence to create a written or spoken presentation about daily life in the

Roman Empire.

Question

What might the evidence from Pompeii suggest about the lives of ancient Romans?

v Source 3.1 The ruins of Pompeii

25
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»
Instructions

Step 1: Select

1 Either individually, in pairs or in small groups, choose one of the following topics for your investigation:

e Food and diet ¢ Religious beliefs
e Entertainment and leisure activities e Home, family and daily life
e Work, business and trade e Social structure.

Step 2: Analyse and evaluate

2 Identify which of the eight sources provided below might be relevant and useful for your chosen
topic. Use the following questions to help you analyse and evaluate the evidence relating to
your chosen topic. If you have time, you may wish to conduct additional research to locate other
information and sources.

Describe | What is this and who might have made it? analyse consider in detail for
e When and/or why might it have been made? the purpose of finding meaning
e How might this relate to your investigation? or relationships, and identifying

patterns, similarities and

Analyse |e¢ What insights might it provide about life in _
differences

Pompeii in relation to your topic? - o ’
- . evaluate examining an
? M Lo
e How us;_eful _or reliable do you think it _|s ano! why? judging the merit or significance
Evaluate | ¢ How might it corroborate or contrast with evidence of something
from other sources?

corroborate to confirm an idea
or conclusion by providing new

Step 3: Synthesise evidence that supports earlier
evidence
3 Synthesise your evidence by organising your notes into a mind map or table.  synthesise combine different
You may wish to do this on the class whiteboard or on paper. parts or elements (information,
ideas, components) into a new
Step 4: Hypothesise whole, in order to create new

. o e . . i understanding
4 Develop a hypothesis about what daily life in Pompeii was like — specifically hypothesis a theory based on

focus on your chosen topic. Use at least three of the pieces of evidence to facts, or a suggested answer
support your argument. Present your hypothesis and evidence to the class to a question, to be proved or
in a format chosen by your teacher. Formats include a presentation, poster, disproved

paragraph, mind map, role-play, magazine article or short video.

Step 5: Reflect

5 Reflect on your learning by making a list of what else you would like to know about ancient Rome
and the success of this civilisation. Share this list with your class before you begin this chapter.
By the end of this chapter, see what questions you have found answers to!

e ——
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Evidence
SOURCE 1

1 House of Caecilius Jucundus
2 House of the Moralist

3 House of Julia Felix

4 House of the Vettii

5 House of the Silver Wedding
6 House of the Faun

7 House of Menander

8 House of Octavius Quarto

9 House of the Surgeon

10 House of the Ancient Hunt

Via Mercurio

Vesuvius Gate Capua Gate

Stabian Gate

11 House of L.C. Secundus 21 Doric Temple

12 Villa of Cicero 22 Gladiators” Barracks
13 Villa of the Mysteries 23 Forum

14 Temple of Apollo 24 Basilica

15 Temple of Jupiter 25 Building of Eumachia
16 Temple of Isis 26 Macellum

17 Temple of Fortuna Augusta 27 Amphitheatre

18 Temple of Lares 28 Small theatre

19 Temple of Venus 29 Large theatre

20 Temple of Vespasian 30 Stabian Baths

Nola Gate

Forum Baths

Great Palaestra

Small Palaestra

Central Baths

Triangular Forum

House of the Tragic Poet
Suburban Baths

A Source 3.2 A map of Pompeii

SOURCE 2

TABLE 3.1 Everyday objects discovered at Pompeii (P) and Herculaneum (H)

Area of life object relates to | Object description
Household e Cradle (H)
e Tripod (P)

e Bronze kitchen utensils (P)
e Bronze heaters (P) (H)

e Lamps (P) (H)

e Brazier (H)

e Three-legged table (P)

e Day couch (P)

e Bell for calling servants (H)
e Bronze handles (H)

»
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Area of life object relates to | Object description

Commerce e Wine and olive presses (P)
e Amphorae (containers) (H)
e Cart packed with wine jars (P) dolia (singular: dolium) large
e Lava millstones (P) rounded earthenware jars with a
e Dolia (P) (H) wide mouth

e Bronze scales (P)
e (Glass jars (H)

Food e 81 carbonised loaves of bread (P)

e Eggs and fish on a table (P)

e Carbonised eggs (H)

e Bread, cakes, fruit on a table (H)

e Beans and grains on a counter (H)

e Jar full of nuts under a counter (H)
Entertainment e Gladiator’s helmet (P)

e Pair of dice (H)

e Black and white backgammon pieces (H)

Medicine e Surgical instruments: needles, probes, gynaecological forceps,
catheters, pincers, scalpels and scissors (P)
Transport e Gig for transportation of people (P)
e Boat (H)

e Woven cord: horses; ‘sandals’ (H)

SOURCE 3

Wall inscription from the Estate of Julia Felix:
For rent, for the term of five years, from the thirteenth day of next August to the thirteenth day of the sixth
August thereafter, the Venus bath, fitted up for the best people, shops, rooms over shops, and second-story
apartments in the property owned by Julia Felix, daughter of Spurius.

Wall inscription:

Umbricia Januaria declares that she has received from Lucius Caecilius Jucundus 11 039 sesterces, which sum
came into the hands of Lucius Caecilius Jucundus by agreement as the proceeds of an auction sale for Umbricia
Januaria, the commission due him having been deducted ...

Inscriptions on jars:

Finest fish sauce by Umbricius Abascantus

Scaurus's finest mackerel sauce

Best finest mackerel sauce from the workshop of Aulus Umbricius Abascantus
Scaurus's finest mackerel sauce from Scaurus's workshop.

Graffiti on a wall:

The gladiatorial troupe of Aulus Suettius Certus will fight at Pompeii on the 31 May. There will be a hunt and
awnings. Good fortune to all Neronian games.

A Source 3.3 Some inscriptions and graffiti from Pompeii




SOURCE 4

A oy < Source 3.4 These remains of

' / : .5:_ a Roman theatre are in Pompeii,
N overlooking Mount Vesuvius.
SOURCE 5

SOURCE 6

A Source 3.5 This statue of the
priestess Eumachia is in Pompeii's
Forum.

< Source 3.6 These are the remains
of a thermopolium (a fast-food
restaurant) in Pompeii. Evidence
indicates that beneath the holes in the
marble counter were jars with food

or wine.




SOURCE 7

Aulus Clodius Flaccus [presented] a procession, bulls, bull-fighters, and their fleet-footed helpers, three pairs of
stage-fighters, boxers fighting in bands, and Greek-style fighters; also [he presented] games with every musical
entertainment, pantomime, and Pylades; and he gave 10000 sesterces to the public coffers ...

... at the games of Apollo [he presented] in the Forum a procession, bulls, bull-fighters, and their fleet-footed
helpers, and boxers fighting in bands; on the next day in the Amphitheatre [he presented] by himself thirty pairs
of athletes and five pairs of gladiators, and with his colleague [he presented] thirty-five pairs of gladiators and a
hunt with bulls, bull-fighters, boars, bear and the other hunt-variations ...

A Source 3.7 An inscription on the tomb of a Pompeian duumvir (town councillor) named Aulus Clodius Flaccus

SOURCE 8
- H
0] 10m
= | 11
by \
S
&
sT=[s]=] I
1 Main entrance, men’s baths 12 Apodyterium (dressing room), women's baths
2 Colonnade 13 Tepidarium (warm room), women's baths
3 Palaestra (open-air exercise area) 14 Caldarium (hot room), with hot tub and basin, women’s baths
4 Bowling lane 15 Furnace room, with three water tanks
5 Swimming-pool 16 Caldarium, with hot tub and basin, men’s baths
6 Dressing and massage room 17 Tepidarium with warm tubs, men’s baths
7 Side entrance, men'’s baths 18 Frigidarium (cold room), men’s baths
8 Office 19 Apodyterium, men’s baths
9 Toilets 20 Vestibule
10 Entrance, women's baths 21 Wiaiting room
11 Entrance, women's baths S Shop

A Source 3.8 This plan shows the layout of the Stabian Baths in Pompeii. The shops would have sold bath supplies such as snacks,

towels and oils.
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Introduction

Ancient Rome was one of the greatest civilisations in human history. It was an enormous empire that lasted
for hundreds of years. Evidence of the success of this civilisation and the effect it has had on today’s world is
all around us — in the shape of our sporting stadiums, the format of the calendars on our walls, and the laws
and political institutions of our nation. As you learn more about the extraordinary civilisation of ancient Rome,
you might just start to notice how much your own world today has been influenced by ancient Romans.

As you read this chapter, consider how the information and sources you encounter help you to answer the
following key inquiry question:

Key inquiry question
‘What made ancient Rome a successful civilisation?’

Every key inquiry question should have:

A historical concept
Specific content
Scope and scale.

So, let's dissect this key inquiry question: * made ancient Rome a successful civilisation?’

To answer a key inquiry question in a historical investigation, it is helpful to break the question into sub-
inquiry questions.

Sub-inquiry questions
After completing this chapter, you should be able to answer these sub-inquiry questions:

did ancient Rome’s location and physical features influence its success?

was life like for different social classes in ancient Rome and did they contribute to its success?
was life like for women in ancient Rome and did they contribute to its success?

was life like for slaves in ancient Rome and did they contribute to its success?

role did religious beliefs, values and practices play in ancient Rome’s success?
did ancient Rome benefit from contact and conflict with other societies?

role did individuals, such as Julius Caesar, play in making ancient Rome successful?

Historical skills
After completing this chapter, you should be able to:

e Sequence events and developments within a chronological framework using dating
conventions to represent and measure time

A Video

e Use relevant historical terms and concepts Five

e Devise questions to frame a historical inquiry when researching interesting

¢ |dentify and select a range of sources to answer inquiry questions fact about

¢ |dentify the origin and purpose of primary and secondary sources ancient Rome
® |ocate, compare, select and use information from a range of sources to answer inquiry questions

e Draw conclusions about the usefulness of sources

e Examine sources to provide explanation of points of view.
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Timeline of key events

What came before this topic?

¢ 1000 Bce Evidence that Rome was settled

e 1000-700 Bck Latins (including Romans), Etruscans, Sabines and Samnites settled
in ltaly

e c. 750400 Bce Greek settlements in southern Italy and other parts of the
Mediterranean were established

A statue of an Etruscan woman (c. 425 BcE)

509 BcE

Rome becomes a republic,
and the government
develops

49 Bce
Julius Caesar becomes
unpopular in Rome and a

civil war begins between
his supporters and those
who oppose him; in 45 BscE,
59 BcEe Julius Caesar wins and

Rome expands to control
more of the ltalian
peninsula by defeating
neighbouring territories

Julius Caesar is becomes the sole leader
made Consul of of Rome
Rome
753 BCE 58-51 BcE

264-146 Bce

Rome takes on its greatest challenge:
it fights and wins three wars against
the great African city-state of Carthage

As a consul, Julius Caesar
conquers Gaul (modern-day
France) and tries to invade
Britain but is forced to withdraw

According to legend, King
Romulus founds the city of
Rome — he is succeeded by a
line of kings who rule Rome

Rome keeps invading territories
across the Mediterranean and fights -
successful wars in Greece and the

Middle East to control most of the area

EIAL B
A Video

The legend of
A statue of the myth of the founding Romulus and
of Rome, showing a she-wolf nursing Remus

Romulus and Remus

A statue of Julius Caesar

found when something new is created by a
people —generally a city or place
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What came after this topic?

¢ ¢. 500 ce The Roman Empire is separated into smaller kingdoms, run by
barbarian rulers (even Italy is split into separate states)

e 800 ce The French ruler, Charlemagne, creates an empire covering what are now
France, northern Spain, Italy, Germany, Austria, the Czech Republic, Hungary,
Italy and Croatia

¢ 1453 ce The Christian Byzantine or eastern Roman Empire continues until it
finally collapses and is taken over by the Islamic Turks

A portrait of Charlemagne, who was one of
the most powerful kings during the medieval
period in Europe

79 & c. 200 ce 313 ce
: - The borders of the Emperor Constantine accepts
Pompeii and
A statue of Augustus HercFlJJIaneum i Roman Empire Christianity as a religion
27 BCE buried by the eruption come under after centuries of Christians
The rule of the first Emperor, ot et Vs mcrease_d attapks by being persecut.ed. an.d
Augustus, begins; he is the ‘barbarian’ tribes shunned — Christianity later
great-nephew of Julius — under pressure, became the official religion
Caesar — the republic of Rome several costly wars of the Roman Empire
becomes the Roman Empire weaken the empire
2 = P £ & y Ty A £
&,‘;" @ Q&j %‘;&;’ \«% L ) ‘fv y W
61 402-410 ce
CE The Goths and Vandals
44 BcE A big fire occurs in Rome 80 ce 283 ce : L
A group of Roman — Emperor Nero blames the The Colosseum in | The Roman Empire is Lgftrsbﬁ??t?e :Iobniz)nt?;?p?;nir?r: of
senators murder Christians, who are a new Homelis opened | splitintoithe gastem 0 = o e e e e
Julius Caesar religious community and western empires the city of Rome itself

barbarian someone from another place

Responding to the timeline who spoke a different language; for ancient
_ - Romans, a barbarian was any person who
1 The following terms are used on this timeline. What do they mean? was not part of the Roman Empire
a c.(circa) b BCE sack to invade and destroy a city

2 Use the timeline to identify three challenges faced by ancient Romans.
These could be natural disasters, major changes or attacks.

3 Create two historical questions about significant events shown on the timeline. These questions
should identify what you would like to learn more about as you move through the chapter.

4 Research one of the significant individuals mentioned on the timeline. Create a biographical
profile poster to put up on the wall of your classroom. You may wish to use the following headings
to help structure your poster:

e Historical context ¢ How they were perceived by their
e Farly life contemporaries
e Achievements ¢ Their overall role in Roman history.
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.118 CHAPTER 3 ANCIENT ROME

‘ﬁ' 3.1 How did ancient Rome’s location and
physical features influence its success?

FOCUS QUESTIONS

e Where was ancient Rome located?
e \What were the advantages of ancient Rome’s geographical location?

Rome began as Where was ancient Rome located?

navigate sail or travel over a just one city, but
stretch of land or water, especially

carefully or with difficulty

Ancient Rome was located close to the
western coastline of Italy, on the banks of the
Tiber River. The early settlers of Rome may
have chosen this site because of the presence
of a small island in the river — the only one
of its kind along the Tiber — which made

the river easier to cross at that point. Unlike
some other rivers in Italy, the Tiber River
could be navigated by boats from the mouth
of the river for many kilometres inland,
meaning the Romans had easy access to the
Mediterranean Sea.

the rulers of Rome
conquered all of Italy,
and then expanded across Europe, North
Africa and the Middle East. Ancient
Rome maintained control over its vast
empire for hundreds of years. As you read
through the information and sources in
expansion this section, think about how Rome’s
location and physical features may have
created the conditions that allowed it to
become such a successful civilisation.
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A Source 3.10 The growth of the Roman Empire. This map shows the growth of the Roman Empire between 275 sce and 117 ck.
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3.1 HOW DID ANCIENT ROME'S LOCATION AND PHYSICAL FEATURES INFLUENCE ITS SUCCESS? 119‘

RESPONDING TO THE SOURCE — 3.1

Examine Source 3.10.

1 Describe the growth of the Roman Empire from 275 8ce to 117 ce.

2 Suggest how Rome’s geographic location may have played a part in the successful growth of
the empire.

3 Using Google Maps, identify which present-day countries were part of the Roman Empire.

What were the advantages of ancient Rome’s geographical location?

'The region surrounding ancient Rome, Geographic features
called Latium, had very good conditions for such as mountains Latium the region of central
growing food, with nutrient-rich volcanic and hills may have \lltvae:z Ivg::trs dthe city of Rome
soil and a generally mild climate. As Rome deterred invaders and

. . . . . surplus an amount left over
expanded to include the territory of its made the region easier |10 needs are met
neighbours — the Latins and Etruscans — the to defend. The Italian  yzj;an peninsula the region
Romans used the Tiber River to transport peninsula is home to now covered by the country of
goods from these regions to the city. From two large mountain Italy, from the Alps in the north,
there, surplus goods could be transported to ranges: the Alps in tothe central Mediterranean Sea

. . . in the south

the sea to be traded with other cities. the north (which

separate Italy from the rest of Europe) and the
Apennines (which run in a line from north to
south through the centre of Italy). The Alps
offered Italy some protection from enemies,
particularly in winter, when the mountain
passes became dangerous to get through. In
218 BcE, the Carthaginian general, Hannibal,
invaded Italy (see Sources 3.11 and 3.12)

but this was a rare achievement and his army
suffered significant losses.

Having a central location in the middle of the
Mediterranean Sea was very useful for the
ancient Romans. This central location made it
easier for ancient Romans to travel, trade and
eventually conquer territory all across Europe
and North Africa, and to manage their
empire from a central location. The ancient
Romans used the sea so much for transport
and trade that they named it mare nostrum,
which translates as ‘our sea’.

ACTIVITY 3.2

Think: what geographical features would set up a city for long-term success?

Imagine you had the opportunity to choose a suitable location to build a new city. The city would need
to support a population of one million inhabitants. What geographical features or resources would you
look for when choosing the ideal site for this city?

1 With a partner or in a small group, develop a list of all the geographical features that the site of a
new city would ideally have to ensure its long-term success.

2 Then, with your partner or group, narrow down this list to the three most essential features — these
are the features that the city could not survive without.

3 Share your ideas as a class — did everyone agree on the most important features of a city?
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A Source 3.11 The route of Hannibal's invasion. This map shows Hannibal's route as he crossed over the Alps and then invaded Rome in 218 BcE.

The dreadful vision was now before their eyes; the towering peaks, the snow-clad pinnacles soaring to the
sky ... the people with their wild and ragged hair, stiff with frost ... There was great confusion and excitement
amongst the men, and still more among the terrified horses ... the horses were soon out of control ... In the
confusion many men were flung over the sheer cliffs which bounded each side of the pass and fell to their
deaths thousands of feet below. But it was worst for the pack-animals. Loads and all, they went tumbling over
the edge almost like falling bricks.

A Source 3.12 The Roman historian, Livy, writing around the end of the first century sct, describes the experiences of Hannibal's army
attempting to cross the Alps.

RESPONDING TO THE SOURCES — 3.2

1 Use Source 3.11 to describe the natural features that protected ancient Rome.

2 Use Source 3.12 to explain how the mountainous region of the Alps created problems for
Hannibal's invasion of Italy in 218 sce.

'The city of Rome itself was built on seven hills, which may have provided the city with further
protection in the early years of its development, helping the farmers and villagers who lived there
to defend their territory from invaders.

'The following sources by ancient Roman writers describe some of the reasons for the choice of
Rome’s location:
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3.1 HOW DID ANCIENT ROME'S LOCATION AND PHYSICAL FEATURES INFLUENCE ITS SUCCESS? 121,

... With good reason did the gods and men choose The entire region of Latium is blessed with

this site for the founding of the city. Rome’s fertility, except for a few areas which are marshy
hills provide a healthy environment, the Tiber is and pestilential ... and some other areas that
favourable for navigation upstream to inland crops are mountainous and rocky. Even these places,
and downstream to the sea, and the sea itself is however, are not entirely barren and useless,
close enough for trade and yet far enough that since they provide abundant pasturage and wood,
we are not in danger of invasion by foreign fleets. as well as some fruits that do well on marshy or
Consider too Rome's location at the centre of rocky soil ...

[taly. This site is uniquely suited by nature for the The Romans enjoy an amazing abundance of quarries

xpansion of a city — as is proven he size itself : .
OXFEMSICN O & Gl — &S IS [proven (57 Une B2 s and timber, as well as rivers that accommodate the

o ol @il S it £0 feue) transportation of such materials ...
A Source 3.13 The Roman historian, Livy, writing around the end
of the first century 8ce, records an account of a speech supposedly
spoken by a Roman general in around 390 sce.

A Source 3.14 The Roman geographer, Strabo, writing around
the beginning of the first century ck, describes the benefits of
Rome’s location.

pestilential occupied by widespread,
troublesome or harmful plants or animals

pasturage area covered with grass or
.. plants suitable for the grazing of livestock

s abundance a great quantity of something

A Source 3.15 A bird's-eye view of ancient Rome. This image is a modern reconstruction of what the ancient city of Rome would have
looked like.

RESPONDING TO THE SOURCES — 3.3

1 Use the information in Sources 3.13 and 3.14 to complete the table below.

Source | Describe Analyse Evaluate
Who is it by? What information does | How does this information help answer
(origin) this source provide the inquiry question: ‘What made
about Rome’s location? | ancient Rome a successful civilisation?’
3.13
3.14

2 Which of these sources suggests there was a problem with the site of ancient Rome? Identify this
problem and, with a partner, discuss how the people of ancient Rome might have overcome it.

3 Look at Source 3.15. Identify the location of the island in the Tiber River. Why might this have
influenced the choice of where Rome was founded?
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MAKING THINKING VISIBLE 3.1

+1 routine: a routine for identifying important ideas worth remembering

1 Having worked through Section 3.1, individually write down key points you can take away from the
text. What have you learned about how ancient Rome's location and physical features helped the
civilisation to be successful? Try to do this without rereading the text.

2 Now, pass your notes to the right. The person next to you needs to take one to two minutes to
read through your notes and then add one new note to the page. This can be new information,
an elaboration on another note, or a connection between ideas.

3 Continue to pass notes around the room two more times.
4 Return all notes to the original owners.

5 Now, you may read and reflect on the additional notes made on your page and add ideas you may
have picked up from reading other students’ work.

REFLECTING ON YOUR LEARNING 3.1

Reflect on what you have learned in this section:

1 Based on the information and sources you have encountered in this section, either create a mind
map or write a short response of 5—10 sentences to summarise what you have learned and to
answer the question: ‘How did ancient Rome’s location and physical features influence its success?’

2 How could the information and sources in this section contribute to answering your overall inquiry
question: "What made ancient Rome a successful civilisation?”

Complete the Quiz and the ‘Developing your understanding’ questions in the Interactive Textbook.

.. ™ . A S Ml ¥ W

A Source 3.16 The modern Roman cityscape
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?.'4 3.2 \What was life like for different social

they contribute to its success?

classes in ancient Rome and how did

FOCUS QUESTIONS

e Who were the nobles and what was their role in Roman society?
e \What was the role of the plebeians in ancient Rome?

In 509 BcE, the last king of Rome was
overthrown, and a republic (a form of
government where citizens vote for their
head of state) was created. In this new type
of government, the patricians and plebeians
had the power to meet in groups called
citizens’ assemblies to elect representatives
to rule on their behalf. The elected rulers

of Rome, the consuls, were assisted by a
Senate, a group of experienced nobles who
provided advice and guidance. The Roman
republic lasted until the rule of Julius Caesar,
who ruled as a consul but was assassinated by
tellow Romans who thought he had become

/ 300-500 senators
(provide expert advice
to the government)

10 tribunes
(protect the interests
of the plebeians)

too powerful. Julius
Caesar was eventually
replaced by his great-
nephew, Augustus,

who became the first
emperor of Rome.
From this time on, the
political institutions of
the republic continued,
but under the control of
the emperors of Rome,
who had total authority
over every aspect of
Roman society.

As you read through the
information and sources
in this section, consider

how the features of

ancient Rome’s political
system and the groups

in this society
contributed to

republic the political system
in Rome from c. 509 gt to

c. 27 BcE, where citizens were
protected by the law and

had the power to elect their
political leaders

patrician any member of a
group of citizen families who
formed the ruling class of

the early Roman Empire, the
patricians owned land and held
political power

plebean commoner, free Roman
citizen who was not a patrician

consuls the political leaders of
ancient Rome, elected each year
by the citizens

Senate a powerful political body
in ancient Rome, consisting of
hundreds of nobles (senators)
who had previously served

in government — the consuls
were expected to follow the
advice given by the Senate on
important decisions

its success. What was life like for
Rome’s citizens and others who
lived in Rome at this time?
Would they have been
content to live under this
system? What features of
this society are similar
or different to
Australia today?

A Source 3.17 The government of the Roman republic. Are there any similarities to Australia’s system of government?
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RESPONDING TO THE SOURCE — 3.4

Examine the diagram in Source 3.18.

1 Which groups in ancient Roman society would have
had the most and least power?

2 What kinds of roles might members of these groups
have performed?

3 What does this suggest ancient Roman society
valued?

4 Does Source 3.18 suggest that it might have
been possible for an individual
to move higher up the social hierarchy?
Explain your answer.

| Freed slaves

hierarchy organised structure in
order of rank or status by factors
such as wealth or social group

Slaves

A Source 3.18 The social hierarchy of ancient Rome in the late republic period. Note the change from the early republic period, when only
patricians were members of the nobility.

Who were the nobles and what became the ruling nobility of Rome and

was their role in Roman society? only Romans born into patrician families
could be members. For a little over 100 years,

the position of consul, which was the top
leadership position in Rome, could only be
held by patricians. The rest of Rome’s citizens

During the time of the
citizen male person in ancient early Roman kings, the
Rome who was recognised as

having the rights of citizenship. patricians were the noble

The children of Roman citizens men of Rome. When the belonged to the group known as the plebeians.
automatically became citizens. last king of Rome was
Women were not considered to overthrown in 509 BCE, Dionysius of Halicarnassus, a Greek historian

be citizens. Citizenship could be

the patricians took on the writing around 20 BcE, described the creation
granted to ex-slaves who had . o )
been freed or to foreign non- role of ruling the Roman of the patricians and plebeians by Romulus,
citizens as a reward for service republic. Their descendants the first king of Rome:

After Romulus had distinguished the more powerful members of society from the less powerful, he then set
up laws and established what things were to be done by each of the two groups. The patricians were to serve
as priests and magistrates, lawyers and judges. The plebeians were to till the land, herd livestock, and work for
wages as craftsmen, tradesmen, and labourers.

A Source 3.19 Dionysius of Halicarnassus’ description of Romulus founding Rome
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3.2 WHAT WAS LIFE LIKE FOR DIFFERENT SOCIAL CLASSES IN ANCIENT ROME? 125‘

RESPONDING TO THE SOURCE — 3.5

1 Based on your analysis of Source 3.19, identify the roles allocated to patricians and the roles

allocated to plebeians by Romulus.

2 Propose one or two reasons why the story by Dionysius should not be considered to be completely

historically accurate.

Over time, the plebeians became angry that
the patricians had more power, and from
around 500-287 BCE, they rebelled against
the patricians’ control of Rome. By 287 BcE,
the plebeians had won full legal and political
equality with patricians and there was a new
nobility in Rome, consisting of the patricians
as well as wealthy plebeians, many of whom
were richer than the patricians. Members

of this new nobility occupied the highest
positions in Roman politics (including being
consuls and senators) and were responsible
tor governing Rome and providing leadership
tor Rome’s armies and religious groups. These
men spent much of their time in Rome’s
Forum: the administrative, political, economic
and religious centre of the city.

What was the role of the
plebeians in ancient Rome?

'The remainder of Rome’s poorer working
citizens are referred to as the plebeians
(plebs). The plebs were the ordinary working
citizens of Rome. Being free citizens gave the
plebs several rights and privileges in Roman
society (see Source 3.21) and raised them in
status above non-citizens and slaves.

As you can see from Source 3.19, the

plebs were farmers, craftsmen, tradesmen,
shopkeepers, soldiers and labourers. Unless
they were extremely wealthy, most plebs did
not generally have important roles in society.

A Source 3.20 This photograph shows the remains of Rome's
Forum today. What effect do you think the size and scale of these
buildings would have had on visitors to ancient Rome?

Although, from 287 BcE, the plebs did have
their own special political assembly called the
Council of the Plebs, which could pass laws
that were in the interests of the plebs, and that
applied to everyone, including patricians. This
assembly was led by 10 tribunes (all plebs),
who had the power of veto over any political
decisions made in Rome. This allowed them
to protect the rights of the
common people by being
able to block any decision
made by the consuls or by
any other political body in
ancient Rome.

tribune one of 10 plebs elected
each year to lead the Council of
the Plebs — the tribunes were
expected to act in the best
interests of the plebs

It is important to note that only men who
were not slaves were considered to be citizens
in Rome. This meant that women did not have
a role to play in government and could not
vote. The rights of women varied over time,
but they were never given political privileges.

ACTIVITY 3.3

Evaluate political institutions

1 Explain why it might have been important for ancient Rome's long-term success that its citizens

were able to vote for their leaders.

2 Identify two similarities and two differences between the political institutions of ancient Rome and

Australia today.
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Vote in political
assemblies
and run
for office

Wear the toga,

the symbol of
Roman

citizenship

Be immune
from paying
some taxes

Have children

who Be legally
automatically protectgd
became Roman (e.g. the right

citizens to a fair trial)

Not be tortured
or suffer the death
penalty, except for
the crime of
treason

Freely move
around Roman
territory

Roman citizens
could ...

Buy public land Legally marry

Serve in the .
legions, which Run a business
was a well-paid and employ
career Own, and people

free, slaves
< Source 3.21 The benefits of Roman

citizenship. Free citizens in ancient
Rome had many rights and privileges.

MAKING THINKING VISIBLE 3.2

Think, pair, share

1 Think: Take a minute to consider the following question: "Was life in ancient Rome fair for all groups?’

2 Pair: Turn to a neighbour and discuss your responses to the question. Take turns to speak, listen
carefully and ask questions of one another.

3 Share: Share your ideas as a whole class to create a list of ideas to respond to this question.

REFLECTING ON YOUR LEARNING 3.2

Reflect on what you have learned in this section:

1 Based on the information and sources you have encountered in this section, either create a mind
map or write a short response of 5-10 sentences to summarise what you have learned and to
answer the question: "What was life like for different social classes in ancient Rome and how did
they contribute to its success?’

2 How could the information and sources in this section contribute to answering your overall inquiry
question: "What made ancient Rome a successful civilisation?”

= Complete the Quiz and the ‘Developing your understanding’ questions in the Interactive Textbook.
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? 3.3 What was life like for women in ancient
4] Rome and how did they contribute to
its success?

FOCUS QUESTIONS

* What was the role of women in ancient Rome?
* How did women contribute to ancient Roman society?

What was the role of women in ancient Rome?

Like most societies in the ancient world,
Rome was a patriarchal society, meaning
that women’s lives were generally controlled
by male relatives, such as their fathers or
husbands. Women in ancient Rome were
not considered to be citizens in the way that
men were and were not allowed to vote or
be involved in politics. Unless a woman had
three or more children, she was also required
to have the approval of a male guardian for
decisions on legal or business matters. The
decision about who a woman would marry
was made by her father. The legal minimum
age for marriage was 12, although the
average age that Roman girls were married
was probably closer to 14 years old.

public support to male
candidates in election
campaigns. Women could
also serve as high-ranking
priestesses in religious
cults. They were also able
to divorce their husbands.

patriarchal a system of society
or government controlled by men

benefactor someone who
provides another person or group
with money or other help to
support them

matron a freeborn, respectable
woman in ancient Rome

The role played by

women in ancient Roman society depended
on their social status. Women from the
wealthy, governing class were valued for
being beautiful, honest, and dutiful wives
and mothers. Married women from the
nobility were expected to bear children

and look after the household. Spinning,

weaving and sewing clothes was considered

In some aspects of their lives, Roman women
had more independence than women in
other parts of the ancient world, such as

in Greece or the Near East: they were able
to inherit property, run a business, and
accumulate considerable wealth. There is
evidence of women in the Roman Empire
acting as benefactors for their communities,
building monuments and lending their

to be part of their role. Women from the
lower social classes were much more likely
to be involved in manual labour as they
were required to work to earn a living and
support their families financially. Evidence
suggests that lower-class women performed
a diverse range of roles in society, including
as weavers, fish-sellers, laundresses,

shopkeepers and butchers.

Why should | mention your personal virtues — your modesty, obedience, affability, and good nature, your tireless

attention to wool making, your performance of religious duties without superstitious fear, your artless elegance

and simplicity of dress? Why speak about your affection toward your relatives, your sense of duty toward your

family (for you cared for my mother as well as you cared for your parents)? Why recall the countless other

virtues which you have in common with all Roman matrons worthy of that name?

A Source 3.22 This text is from an inscription dated around the end of the first century sct, discovered in Rome. It was written by a husband
to honour his wife, Turia. What insights does it provide into the character and behaviour expected of Roman women?
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Why should we pay taxes when we do not share in the offices, honours, military commands, nor, in short,
the government, for which you men fight between yourselves, with such harmful results?

A Source 3.23 A speech made by Hortensia, a Roman woman, at a large public meeting in Rome in 42 sce. Hortensia was the leader of
a large group of women who were objecting to proposed taxes on women’s luxury items.

RESPONDING TO THE SOURCES — 3.6

1 Use Source 3.22 to identify the qualities expected of the ‘ideal” Roman woman.
2 Explain what Sources 3.22 and 3.23 suggest about the status of women in ancient Roman society.

ACTIVITY 3.4

How did women contribute to ancient Roman society?

The following four primary sources provide insights into the various roles performed by women in
ancient Rome. Read and analyse the sources and then answer the questions that follow.

Eumachia daughter of Lucius, public priestess, made (this building) with her own money ...
She dedicated it in her name and in the name of her son, M. Numistrius Fronto.

A Source 3.24 An inscription on a large public building in the centre of Pompeii, which was probably used by the fullers, who
manufactured and sold fabric. The inscription mentions the name of Eumachia, the patron of the fullers in Pompeii, who paid for the
building’s construction.

For rent, in the estate of Julia Felix, daughter of Spurius: elegant baths for respectable people, shops with
upper rooms, and apartments. From the 13th August next, to the 13th August of the sixth year, for five
continuous years. The lease will expire at the end of the five years.

A Source 3.25 This is a translation of a landlord’s advertisement written on the side of a large building estate in Pompeii. This building
estate featured gardens, a pool, and its own private bathing complex.

fuller a laundry worker in
ancient Rome

frieze a space on the
side or front of an ancient
Roman building, which
often featured some form
of sculptural decoration

< Source 3.26 A public
religious procession. A frieze
from ancient Rome, created
between 13 and 9 sce by the
Emperor Augustus. It depicts
a public religious procession.

iy ) g |} : o - - ’ - The adult figures in the front
e} 1F ! i M row, from left to right, are
| iy ~Ld ) | .1 ‘ )} the Emperor Augustus, his
‘ ol et — : daughter Julia, and his close

friend Agrippa.
>
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< Source 3.27 This fresco is from a
fullonica (laundry) in Pompeii called the
Fullonica of Veranius Hypsaeus. This fresco
shows female workers putting up clothes for
drying. Laundries in ancient Rome offered
services such as washing clothes, removing
stains and processing newly manufactured
fabric for making clothes (around first

century Ce).
Analysis table
Source | Describe Analyse the source — what does | Evaluate the source — how might
the source — | it say or show about the roles of | women have benefited Roman society
what is it? women in ancient Rome? through the role depicted in this source?
3.24

Copy and complete this table, adding a new row for each source in this activity.

RESPONDING TO THE SOURCE — 3.7

1 Examine Source 3.26,
which shows a royal
woman being featured
in a public portrait
beside an emperor.
Why might the emperor
Augustus have chosen
to include his daughter
Julia alongside him on
this public monument?
What might this reveal
about the role played
by royal women in ancient Roman society?

How did
women contribute
to the success
of ancient Roman
civilisation?

2 |In pairs or small groups, use the information and sources in this section to create a mind
map to respond to the question: "How did women contribute to the success of the ancient
Roman civilisation?”

>
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>

3 Compare the experience of women in ancient Rome with the experience of women in Australia
today. What similarities and what differences are there? Represent your ideas in a Venn diagram.

Women in ancient Rome Women in Australia today

MAKING THINKING VISIBLE 3.3

Podcast or role-play: ‘Great women in ancient Rome and its empire’

1 Investigate the life and career of a prominent woman who lived in ancient Rome or within its
empire. For example, Agrippina the elder, Agrippina the younger, Livia Drusilla, Octavia the younger
or Boudicca.

2 Use your research to create a script for either a one to two-minute podcast or for a role-play
interview with this woman. The topic of the script is the ‘great women in ancient Rome and
its empire’.

In your podcast or interview, consider topics such as:

Historical context

Early life
Achievements

How they were perceived by their contemporaries.

REFLECTING ON YOUR LEARNING 3.3

Reflect on what you have learned in this section:

1 Based on the information and sources you have encountered in this section, either create a mind
map or write a short response of 5—10 sentences to summarise what you have learned and to
answer the question: "What was life like for women in ancient Rome and how did they contribute to
its success?’

2 How could the information and sources in this section contribute to answering your overall inquiry

question: "What made ancient Rome a successful civilisation?’
\/_
Complete the Quiz and the ‘Developing your understanding” questions in the Interactive Textbook.
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? 3.4 What was life like for slaves in ancient Rome
4] and how did they contribute to its success?

FOCUS QUESTIONS

* What was the role of slaves in ancient Rome?
* What was the role of gladiators in ancient Rome?

What was the role of slaves in ancient Rome?

Slaves made up a significant portion of the 'This ensured that the Roman citizen
population in ancient Rome. They were population was constantly expanding and
considered to be property and could be was open to people from many backgrounds
bought, sold, given as gifts and rented out to and cultures. Freed slaves took on the names
others. Slaves were bought and sold at slave of the families that had freed them and had
auctions in the marketplace. obligations to their ex-owners.

Many slaves had been captured in war, but As Source 3.28 shows, slaves carried out a
others were convicted of crimes and forced wide variety of roles in ancient Roman life.

into slavery as punishment. Children could be
sold into slavery by their families if they could
not afford to look after them. Those born

to mothers who were slaves automatically
became slaves.

One important feature of Roman life was that
when slaves were freed, they could become
Roman citizens, although they had fewer
rights than citizens who had been born free.

@
Doctors 4 Soldiers

\//\

F /’_\ / A Source 3.29 Household slaves carrying wine amphoras to
armers Messengers serve guests. This mesaic, called the ‘Butler's Mosaic’, is from
i Dougga, Tunisia, which was a province of ancient Rome (second
What roles did '~ Cem%?y CE) P
slaves perform in
/ ?
" Roman society? -
) Cleaners amphora a container generally used in
/ \~/ 5 ancient Rome to hold wine or oil

mosaic a decorative pattern or image
made from pieces of coloured stone,

Builders glass or ceramic
- province territories or regions outside Exploring
of Rome that were controlled by Rome as ~ a gladiator
they were part of the empire mosaic
A Source 3.28 Slaves performed a wide range of roles in ancient
Roman society.
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RESPONDING TO THE

SOURCES — 3.8

1 Analyse Source 3.28. Would it be accurate
to claim that slaves in ancient Rome were
uneducated? Use information from the
source to support your answer.

2 Sources 3.29, 3.30 and 3.31 show slaves
performing different roles. ldentify these
roles. Explain how these roles might have
contributed to Roman society.

3 Describe the object in Source 3.32.
Suggest what its purpose might have been.

4 Infer what the inscription on Source 3.32
reveals about how owners viewed their
slaves. (The translation of the inscription is
in the source caption.)

A Source 3.30 Slaves leading horses and oxen to tread on grain stalks to separate
the grain. This mosaic is from a farm in Libya, which was a province of ancient Rome.
Grain was a staple food of ancient Roman society (second century ce).

What was the role of gladiators in

By the light of lamps long tunnels are cut into the mountains an Clent RomE?

... The miners carry the ore out on their shoulders, each Some slaves played the less desirable role of

man forming part of a human chain working in the dark, only gladiator Gladiators were men trained to

fight each other in public displays of combat.

those at the end seeing the daylight ... men may not see

daylight fi th d. . . .
AyIgnt forfontns on en 'This was a popular form of entertainment in

A Source 3.31 Pliny the Elder, a Roman historian and scholar, describing the ancient Rome. Public gladiatorial diSplayS
waork of slaves in the gold mines of ancient Rome (c. 77 ck) were sponsored by wealthy families and
politicians, which made them popular with
the citizens of ancient Rome. Later in Rome’s
history, large-scale gladiatorial displays were
used by Roman emperors to increase their
popularity among their subjects.

Fights were often between two gladiators:
one was a highly agile fighter who carried a
net and was lightly armed; and the other was
a heavily armed, slower-moving fighter. At
the end of a fight, the losing gladiator could
have their life spared, assuming they had
survived combat.

gladiator a man trained to fight with other men in the
Roman arena for the entertainment of Roman audiences

< Source 3.32 A slave’s collar. The inscription reads:
‘| ran away. Hold me; when you will have brought me back to my

| master Zoninus, you get a gold coin’ (fourth century cg).
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Most gladiators were slaves, purchased by had no other form of income. Gladiators

their owners for the purpose of training them who were slaves generated income for their

to become fighters at gladiatorial schools. owners, who hired them out as a form of :
Others were prisoners of war, criminals entertainment. Because of this, and because 4 Video
or slaves who had displeased their master gladiators were highly skilled and expensive  Aerial
and were sold to gladiatorial schools as to train and maintain, it was actually in the ~ footage
punishment. Some were even free-born men owners’ best interests that their gladiators of the
who signed up to become gladiators as they survived combat. Colosseum

vV Source 3.33 The Colosseum. This diagram is an artist's impression of the features of the Colosseum in Rome, which hosted large-scale
gladiatorial displays. The Colosseum had room for around 80000 people. What effect might these displays have had on the people of Rome?

AN BB A

The central arena, which was covered with sand — it could be set up with boulders or trees
for some events

B The hypogeum, which had tunnels, compartments and animal pens beneath the surface of the arena; the Romans used
a complex system of pulleys, counterweights and ropes to lift things into the area, including scenery and animals in cages

C Sails, which protected spectators from the sun and rain

D Gilded bronze shields that supported the sails

E Archways containing statues

F  The facade, which was made of a type of limestone called travertine
G The emperor’s special box

H

Several levels of seating — seats closer to the arena were more expensive. Behind the wealthy citizens sat the middle-class citizens. Next came slaves
and foreigners, and finally, in the standing areas only, were the poor. Women were also in this top tier, separated from the poor by a row of columns;
they sat on wooden bleachers

I The public entrances where tickets were sold; these entrances had staircases giving access to the upper levels

J  Exits
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While gladiatorial combat
was very dangerous,

and the chance of being
killed was quite high,

manumission the act of
releasing a person from slavery;
this appears to have been more
common in ancient Rome than in
other ancient societies of the time

successful gladiators could
become famous and earn
a fortune. Once they had earned enough
money or impressed their owner sufficiently,
many gladiators were manumitted, meaning
they bought or were granted their freedom.
Gladiators who lived past the age of 30

may have become trainers or managers at
gladiatorial schools. There is also evidence

to suggest that, in between their fights,
gladiators socialised with others outside the
training schools and had families.

In the arena, different kinds of gladiators used
different kinds of weapons. The murmillo, for
example, wore a helmet decorated with the
image of a fish, and fought with a gladius
(short sword) and a long, rectangular shield.
'The retiarius attempted to capture his
opponent with a net and stab them with a
trident. A third type of gladiator, the secuzor,
carried a long, rectangular shield and wore a
smooth-sided helmet that covered his face.

A Source 3.34 Different kinds of gladiators used different
kinds of weapons. This drawing is an artist's impression of the
equipment used by two types of gladiator, a murmillo (left) and a
retiarius (right).

CELADUS, THE THRACIAN, MAKES ALL THE
GIRLS SIGH.

CRESCENS, THE NET FIGHTER, HOLDS THE
HEARTS OF ALL THE GIRLS

A Source 3.35 A translation of graffiti inscribed on the wall of
a Pompeii building. Although gladiators were at the bottom of
the ancient Roman social ladder, some became very popular and
gained followings of fans and admirers. There is a possibility,
however, that graffiti such as this may have been written by the
gladiators themselves!

A Source 3.36 Detail from a mosaic in the Villa Borghese in Rome, showing gladiators fighting (c. 320 ce)

Lavish entertainments won voter support and might even erase public memory of political blunders since the

voters could forgive a man's sins if he provided impressive spectacles. In the republican period, the [games]

were often used by the upper class as a political tool to maintain the support of the lower class. In the imperial

period, the emperor did not, of course, have to worry about winning votes. But he did need to keep the people

happy and contented, since an unhappy populace might riot and demand a new emperor.

A Source 3.37 Historian Jo-Ann Shelton explains the role played by public spectacles (such as gladiatorial shows) in ancient Rome.
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RESPONDING TO THE SOURCES — 3.9

1 Analyse the diagram of the Colosseum in Source 3.33. How might the gladiatorial games have
reinforced the power and control of the emperor over Rome?

2 Compare the equipment used by the retiarius and murmillo, shown in Source 3.34. With a partner,
discuss which type of gladiator would have had an advantage in combat. Make sure to explain

your anSwet.

3 Analyse Source 3.36 to identify two types of gladiator shown in the scene. Suggest why the
owners of this villa chose to use this image to decorate their home.

4 Explore what Sources 3.35 and 3.36 suggest about the attitudes that ordinary Romans had

towards gladiators.

5 Some gladiators were criminals forced to become gladiators as punishment, or enemies of Rome
who had been captured in war. They did not receive training or defensive equipment in their fights.
Suggest how this might have influenced crime rates in ancient Rome.

6 Identify three ways the author of Source 3.37 suggests that gladiatorial games benefitted ancient

Roman society.

7 Discuss this question with a partner: “What sport or form of entertainment in today’s world do you
think is the most similar to that of the gladiators, and why?’

MAKING THINKING VISIBLE 3.4

Colour, symbol, image

This thinking routine encourages you to distil ideas and present them in a new form, and to justify the
reasons for your choices. It can be done on computer or on paper.

COLOUR

What colour best represents
life for slaves in ancient Rome?
(place in the box below)

SYMBOL

What symbol best represents
life for slaves in ancient Rome?
(place in the box below)

IMAGE

What image best represents
life for slaves in ancient Rome?
(place in the box below)

Why did you choose this colour?

Why did you choose this
symbol?

Why did you choose this image?

REFLECTING ON YOUR LEARNING 3.4

Reflect on what you have learned in this section:

1 Based on the information and sources you have encountered in this section, either create a mind
map or write a short response of 5-10 sentences to summarise what you have learned and to
answer the question: ‘What was life like for slaves in ancient Rome and how did they contribute to

its success?’

2 How could the information and sources in this section contribute to answering your overall inquiry
question: "What made ancient Rome a successful civilisation?”

Complete the Quiz and the ‘Developing your understanding’ questions in the Interactive Textbook.
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?'f 3.5 What role did religious beliefs, values and

practices play in ancient Rome’s success?

What role did religious beliefs play in everyday life?

In ancient Rome, religion had a very important

place in the daily lives of the people. The

ancient Romans were polytheistic, meaning

polytheistic worship of more
than one god

they worshipped more
than one god. They

believed there were

FOCUS QUESTION

What role did religious beliefs play in everyday life in ancient Rome?

many gods who had different roles to play in

determining events in the world.

To keep the gods happy and to ensure they
supported everything the ancient Romans
did, the people of Rome left offerings and
performed sacrifices for the gods. People

King of the gods

e God of freshwater

God of war, guardian

healing, light and

0‘ =4
4l

and the forge

r “ e God of sky and : and the sea, of agriculture
‘t thunder earthquakes, “The embodiment
e Patron god of hurricanes and of aggression and
Rome horses what was considered
X Often depicted manliness
with his trident
Jupiter Neptune Mars
e Twin brother e God of fire, e God of
of Diana volcanoes, translators and

e God of music, metal work interpreters,

trade and travel

truth e Messenger of the
' o gods
Apollo Vulcan Mercury
Queen of the gods e Goddess of : Goddess of wisdom,
‘ = e Wife and sister q - agriculture f arts, trade and strategy
(
= of Jupiter ¢ and harvests Born from the head
‘ e Protector of e Protector of Jupiter — she leapt
Rome’s women of farmers, out of his head, fully
. ¥ .
- W ol 4, pastorallst.s, IL grown and wearing
and plebeians armour!
Juno Ceres Minerva
. * Mother of the A e Twin sister AQ > * The sacred fire of
. Roman people .?'\ ¢ of Apollo 54y the Vestal Virgins
e Goddess of = \ e Goddess of e Goddess of
love, beauty, the hunt, hearth, home
fertility and the moon and family
desire and birth
Venus Diana Vesta

A Source 3.38 An artist's impression of the main gods of Rome
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would leave offerings to particular gods and
ask for help in their lives. For example, a
person might leave an offering to the god
Apollo, the god of healing, if they were
unwell. If they were preparing for battle, they
might pray to Mars, the god of war.

Ancient Romans worshipped the gods in
the many temples that were built across the
Roman Empire. People also worshiped the
gods in their homes and set up shrines for
their household and favourite gods.

As ancient Rome was a polytheistic society,
Romans were very accepting of other gods.
When the Romans conquered other societies
and incorporated them into the Roman
Empire, they allowed the conquered people

to keep their own gods, rather than forcing

3.5 WHAT ROLE DID RELIGIOUS BELIEFS, VALUES AND PRACTICES PLAY IN ANCIENT ROME'S SUCCESS? 137‘

them to adopt the Roman gods. This made it
easier for Rome’s new subjects to accept living
under Roman rule and contributed to the
stability of the Roman Empire. In some cases,
as the empire expanded, the Romans even
began to worship some of these foreign gods
themselves, such as the Egyptian god Isis,
who had a temple built for her in Pompeii.

Over time, the role of the emperor became
partly religious. After the death of the first
Roman emperor, Augustus, it was believed
that all emperors would become gods when
they died. Across Rome’s empire, its subjects
built temples to honour and worship the
deceased emperor and his family. These
temples were a way of displaying loyalty to
Rome and were a reminder to the locals of
the fact that they were part of the empire.

When thinning a grove of trees, it is essential to observe the following Roman ritual. Sacrifice a pigas a ...
offering and repeat the following prayer: ‘Whether you are a god or goddess to whom this grove (of trees) is
sacred ... | pray in good faith that you will be benevolent and well-disposed to me, my home, my family, and my
children. For these reasons therefore be honoured by the sacrifice of this pig ...

A Source 3.39 Advice written around 160 sce from the Roman author, Cato the elder, to Roman farmers, on how to ensure the forest spirits
were soothed when a grove of trees was cut down. For Roman farmers, religion was a necessary aspect of farming and successful harvests.

... after they have captured a town, when brutality in victory might be expected, the Romans pay honour to
the gods of the conquered people. They invite to Rome gods from all over the world, and they make them
their own ... and thus, while the Romans were adopting the religious rites of all nations, they also won for
themselves an empire.

A Source 3.40 An extract from a work titled Octavius, written around 197 ce by a Christian writer named Minicius Felix. This source provides
an insight into how Rome treated the religious beliefs of its subjects.

RESPONDING TO THE SOURCES — 3.10

1 Copy the table below into your notes. This table lists some requests that ancient Romans may have
asked of their gods. Using the information in Source 3.38, identify the god(s) that they might have
sought assistance from for each request.

Request Which god(s) would ancient Romans

have sought assistance from?

For a safe voyage across the sea

For good fortune in romantic relationships

For success in a battle

For good fortune in the household

For a plentiful harvest

For a new mother to have a safe birth

For a public musical performance to be successful
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»>

2 Suggest how the ancient Romans’ beliefs in the gods might have affected their everyday actions
and behaviour.

3 Analyse Source 3.39. What advice did Cato give farmers? What might Cato have believed would
occur if the advice was not followed?

4 Explain what Source 3.39 suggests about what the ancient Romans believed in relation to the role
played by gods and spirits in everyday life.

5 Use evidence from Source 3.40 to describe how Rome treated the religions of the societies it
conquered. How might this have helped the long-term success of the empire?

MAKING THINKING VISIBLE 3.5

| used to think ... now I think ...

This activity shows you a routine for reflecting on how and why our thinking has changed.

1 Take a minute to consider what ideas you had about religion in ancient Rome before beginning
this section. When you are ready, complete the following phrase:
‘| used to think that religion in ancient Rome ...’

2 Now, compare how your ideas about religion in ancient Rome have changed as a result of the
information and sources you have read in this section. In just a few sentences, write down what
you now think about religion in ancient Rome. When you are ready, complete the following phrase:
‘Now | think that religion in ancient Rome ...’

3 Asawhole class, discuss how your ideas about religion in ancient Rome have changed as a
result of what you have learned in this section. What questions do you still have about religion in
ancient Rome?

REFLECTING ON YOUR
LEARNING 3.5

Reflect on what you have learned in this
section:

1 Based on the information and sources you
have encountered in this section, either
create a mind map or write a short response
of 5-10 sentences to summarise what you
have learned and to answer the question:
‘What role did religious beliefs, values and
practices play in ancient Rome's success?’

2 How could the information and sources
in this section contribute to answering
your overall inquiry question: ‘What made
ancient Rome a successful civilisation?”’

A Source 3.41 The Pantheon in modern Rome

Complete the Quiz and the ‘Developing your

y= understanding’ questions in the Interactive
=) Textbook.
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? 3.6 How did ancient Rome benefit from contact
4] and conflict with other societies?

FOCUS QUESTIONS

e What role did Rome’s army play in the development of the empire?

e How did ancient Rome benefit from contact and trade with other societies?
e What was life like for those living under Roman rule?

e How did the Roman Empire end?

As you can see in the timeline and map at What role did Rome’s army p|ay in
the beginning of this chapter, ancient Rome the development of the empire?

grew from being a small settlement to a city

that controlled one of the largest empires The ancient Roman army was incredibly

the ancient world had ever seen. Rome’s large, very well trained and highly organised.

navy controlled the Mediterranean Sea, and It enabled Rome to invade and conquer

its army conquered most of Europe, North neighbouring peoples, even those who were as

Africa and the Near East. good at fighting as they were themselves.

As you read through the sources and 'The ancient Roman army

information in this section, consider how was divided into legions, legionary a soldier in a Roman
Rome was able to build and maintain control which were groups of Lig%r;}g:z:r;v as @ section of
over a large empire for such a long time. around 5000 legionaries auxiliaries noz-citizen 1roops
How did Rome benefit from this empire? and a further 5000-6000 recruited from non-Roman tribes
What did the people conquered by Rome auxiliary soldiers. There

think about their rulers> What do you were approximately 30 legions stationed around

think was the main factor in the success of the Roman Empire, mainly on the borders of

Rome’s empire? the empire where it was less peaceful.

As if born for the sole purpose of wielding arms, they never take a break from training, never wait for a situation
requiring arms. Their practice sessions are no less strenuous than real battles. Each soldier trains every day
with all his energy as if in war ... no confusion causes them to break from their accustomed formation, no fear
causes them to shrink back, no exertion tires them. Certain victory always attends them since their opponents
are never equal to them ...

The Romans are never caught unexpectedly by an attack of the enemy. Whatever hostile territory they invade,
they do not engage in battle until they have built a camp ...

Absolute obedience to the officers creates an army which is well behaved in peacetime and which moves as a
single body when in battle — so cohesive are the ranks, so correct are the turns, so quick are the soldiers’ ears
for orders, eyes for signals, and hands for action ...

| have discussed the army at some length not so much wishing to praise the Romans as wanting to console
those they have conquered and to deter those thinking about revolt.

A Source 3.42 A description of the reasons for the success of the Roman army, written by an author named Flavius Josephus, in the late
first century ce. Qriginally from Jerusalem, Josephus participated in a rebellion against Rome and was taken prisoner but was later freed and
became friends with the emperor, Vespasian. He was highly impressed with Rome’s military strength.

ISBN 978-1-009-04204-8 © Cambridge University Press 2021
Photocopying is restricted under law and this material must not be transferred to another party.



‘40 CHAPTER 3 ANCIENT ROME

We see that the Roman people have subjugated the whole world by no means other than thorough training

in the use of weapons, strict discipline in military camps, and practice in warfare ... \We owe our success
against all other people to our skilful selection of recruits; to our teaching, as | mentioned earlier, of the use of
weapons; to our hardening the soldiers with daily exercise; to our acquainting them in field manoeuvres with
everything that can happen on the march and in battles; and to our severe punishment of idleness ...

Young soldiers must very frequently be required to carry loads up to [twenty kilograms] and to march at the
military pace (approximately thirty kilometres in five hours), for on arduous expeditions there will be pressing
need for them to carry food supplies as well as arms ...

Every recruit must learn how to construct a camp. Nothing else is found to be so advantageous and so
necessary in war. If a camp is built correctly ... it is like carrying around a walled city with you everywhere ...

A Source 3.43 A description of the qualities of the Roman army, by an author named Vegetius, writing in the late fourth century ce.
Almost nothing is known about Vegetius's background.

A Source 3.44 A Roman soldiers’ camp. This image is an artist's impression of a
Roman legionary camp.

A Source 3.45 Scenes of the Roman army. This section of Trajan’s
column —a monument built in the city of Rome by the emperor,
Trajan — tells the story of his victory over an enemy called the
Dacians. The scenes on this monument provide us with a valuable
insight into the practices of the Roman army (c. 106 c).

RESPONDING TO THE SOURCES — 3.11

1 Use Sources 3.42, 3.43 and 3.44 to identify and explain at |east three advantages the Roman army had over
its opponents.
2 In Source 3.42, Josephus mentions his reasons for writing about the Roman army. Identify those reasons.
3 Compare Sources 3.42 and 3.43. In what ways does the information in Source 3.43 corroborate the information
in Source 3.427
4 Identify what new information Source 3.43 provides about the Roman army that was not stated in Source 3.42.
5 Between the authors of Sources 3.42 and 3.43, which one would you consider to be a more reliable source of
information on the Roman army? Explain your response.
6 With a partner or in a small group, analyse the images on Trajan’s column (Source 3.45). Discuss your
answers to the following questions:
a What details do you notice in the scenes that might provide evidence of the strengths and advantages the
Roman army had as a fighting force?
b Given that this was a monument made by ancient Romans to celebrate Rome's victory over the Dacians,
how reliable do you think it is as a source of information about this battle?

¢ What does the creation of a sculpture like this tell us about the image of ancient Rome that the Romans
wanted to project?

»>
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7 Create an enlistment poster to attract new recruits to the Roman army. You may wish to conduct
some additional research online to help with this task. Your poster should include:

a At least one image
b Acall to action (e.g. ‘Enlist now!’)
¢ At least three reasons why new recruits would benefit from joining the Roman army.

How did ancient Rome benefit from contact and trade with
other societies?

'The Roman army’s successful invasion of luxury items that the Roman Empire could
territories — as shown in Trajan’s column not produce, such as silks, spices and dyes.
(Source 3.45) — gave ancient Rome access to People were also traded as slaves across the
valuable goods. For example, gold, silver and Mediterranean Sea. There is even evidence
salt were taken from Dacia, and after Britain suggesting that the Roman Empire traded
was conquered, it supplied lead, tin and with China and India.

woollen products to Rome.
Ships were used to transport goods and roads

The Roman Empire was also wealthy were built to move goods across the land.

because of trade. Goods were traded within

the empire and with neighbours. Within Today, many Roman roads still exist. The
the empire, wine, olive oil and pottery were roads were originally built to move tradeable
produced and swapped with neighbours goods and to allow the army to move around
in Africa and the Middle East, often for the empire.
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A Source 3.46 Trading valuable goods. This map shows the Roman Empire’s main trade routes, and the goods traded, around 200 ck.
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Large continents lie all around the Mediterranean, and from them, to you, flow constant supplies of goods.
Everything is shipped to you, from every land and from every sea — the products of each season, of each
country, of each river and lake, the crafts of Greeks and other foreigners. As a result, if anyone wants to see

all these items, he must either travel through the whole world to behold them, or live in this city. Everything
that is grown or manufactured by each people is not only always present here, but is present in abundance. So

many ships land here bringing cargo from all over, during every season, after every harvest. And thus the city

seems like a common market for the world. You can see so many cargoes from India or, if you wish, from Arabia
Felix ... clothing from Babylonia and ornaments from foreign lands beyond arrive here ... Egypt, Sicily, and the
cultivated part of Libya are your farms. The arrival and departure of ships never cease ... Everything comes

together here: trade and commerce, the transportation industry, agriculture, metallurgy, every skill which exists

now and has existed, all that is produced and grows.

A Source 3.47 A description of the city of Rome by the Greek writer Aelius Aristides, who lived in the second century ce

RESPONDING TO THE SOURCES — 3.12

1 Use the map in Source 3.46 to describe the items Rome imported from:

a Egypt b China

¢ Greece.

2 ldentify three items imported by Rome described in Source 3.47.

What was life like for those living under Roman rule?

While there were occasional rebellions and
revolts against Roman rule, for the most part,
Rome’s subjects were probably content to be
part of the Roman Empire — not that they
had a choice! Being a subject of Rome meant
access to Roman citizenship, the benefits of
Roman technology and culture, and relative

Protection
by Rome's legions

Financial
prosperity

Could gain
Roman citizenship

Benefits of
living under
Roman rule

Roman
engineering:
bridges,
bath houses,
amphitheatres,
forums

Improved road
networks

Trade
opportunities

A Source 3.48 The possible benefits of living under Roman rule

ISBN 978-1-009-04204-8

peace under the protection of Rome’s legions.
In fact, the term pax Romana (‘the Roman
peace’) was coined by the ancient Romans to
describe life in the Roman Empire.

Tyranny and war always existed in Gaul until you

yielded to our authority ... (we) have imposed on
you only this one demand: that you pay the costs
of keeping peace here [through taxation].

In other respects we are equals. You yourselves
often command our legions and govern this and
other provinces. You are in no respect excluded
or shut out. Although you live far from Rome,
you enjoy as much as we do the benefits of
praiseworthy emperors ...

... if the Romans are driven out — may the gods
forbid! — what situation could exist except wars
among all these races? ... you have gold and
natural resources, which are the chief causes of
war. Therefore, love and cherish peace and the
city of Rome, which you and |, conquered and
conqueror, hold with equal rights.

A Source 3.49 Part of a speech by a Roman general who prevented
a revolt by Rome’s subjects in Gaul, present-day France, in 70 ct.

The speech was actually written by the historian Tacitus, who wrote
it based on what he thought the general might have said.
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... the Romans, whose oppression you have in vain tried to escape by obedience and submission. Plunderers
of the world they are, and now that there is no more territory left to occupy their hands which have already laid
the world waste, they are scouring the seas. If the enemy is rich, they are greedy; if the enemy is poor, they are
powerhungry ...

They rob, they slaughter, they plunder — and they call it ‘empire. There they make a waste-land, they call it ‘peace’

Nature has planned that each man love his children and family very dearly. Yet these are torn from us by
conscription to be slaves elsewhere ... our possessions and our money are consumed in providing tribute; our
farmland and our yearly produce are consumed in providing them with grain; our very bodies and hands are
worn down while clearing forests and swamps for them, who beat and insult us.

A Source 3.50 Part of a speech made at the end of the first century ce by a British war chief named Calgacus, encouraging Rome's subjects
in Britain to revolt against Roman rule. The speech was actually written by the historian Tacitus, who wrote it based on what he thought the
chief might have said.

A e G
A Source 3.51 This Roman bath house is A Source 3.52 This aqueduct (named the Pont du Gard) still stands in France today. It was built
located in Bath, England. How might Roman during the first century ce, to transport water to the Roman colony of Nemausus (now Nimes).
infrastructure such as bath houses have How might Roman engineering such as aqueducts have benefited the people in Rome’s empire?

benefited the people in Rome's empire?

RESPONDING TO THE SOURCES — 3.13

1 Using Sources 3.49 and 3.50, make a list of all of the positives and negatives of life under Roman rule that you
can identify.

2 Overall, does it seem like there were more positives or negatives to life under Roman rule?
Who is the author of Sources 3.49 and 3.50? Explain some of the issues in relation to the reliability of these sources.

4 Conduct some research into the design and purpose of two Roman technologies that were common across
its empire: the bath house (Source 3.51) and the aqueduct (Source 3.52). Discuss this question with a partner:
would the bath house or the aqueduct have brought greater benefit to Rome's subjects?

w

How did the Roman Empire en d? Germanic tribes invaded from the east, Vandals
The R Ermpi ded durine the fifth came from Africa to the south, and Goths from
e Roman Empire ended during the

the north, led by Alaric, invaded and sacked

century ct. Historians argue over when and Rome in 410 cz (Source 3.53). The Roman
how it ended and what caused the empire o

to weaken. One reason was undoubtedly the
invasion of barbarian tribes from a number
of the empire’s frontiers. These invasions
occurred from early in the third century ck.

Empire was unable to defeat these invading
peoples. Ultimately, the western half of the
empire was broken up into smaller kingdoms,
ruled by the barbarian tribes who had managed

to defeat the once invincible Roman army.
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A Source 3.53 The invasion of the Roman Empire. This map shows which groups invaded the Roman Empire, and
the routes they took (c. 100500 cE).

MAKING THINKING VISIBLE 3.6

Generate, sort, connect, elaborate

This is a routine for organising your understanding of a topic through concept mapping. You will create
a concept map to help you make connections between your ideas.

1 With a partner, consider the following question: ‘Should the Roman Empire be remembered today
as a period of peace and harmony, or fear and oppression?’

2 Review and reflect on what you have learned about the features of the Roman Empire in this
chapter. You may conduct additional research if you wish.

3 Generate a list of ideas on the topic you have explored.

4 Structure your ideas on a blank page, placing central ideas in the middle of the page and more
loosely related ideas towards the outside of the page.

5 Connect your ideas with lines to show which concepts have something in common or are connected
in some way. Write a short explanation along the line to explain how the ideas are connected.

6 Elaborate on your concept map by adding new ideas and concepts that come to mind.

REFLECTING ON YOUR LEARNING 3.6

Reflect on what you have learned in this section:

1 Based on the information and sources you have encountered in this section, either create a mind
map or write a short response of 5-10 sentences to summarise what you have learned and to
answer the question: "How did ancient Rome benefit from contact and conflict with other societies?’

2 How could the information and sources in this section contribute to answering your overall inquiry
question: "What made ancient Rome a successful civilisation?”

[=) Complete the Quiz and the ‘Developing your understanding’ questions in the Interactive Textbook.
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? 3.7 Whatrole did individuals, such as Julius
4] Caesar, play in making ancient Rome

successful?

e How did Julius Caesar come to power?

¢ What were Julius Caesar’s main achievements?

FOCUS QUESTIONS

e Hero or villain: how was Julius Caesar perceived by his contemporaries?

To answer the inquiry question (What made
ancient Rome a successful civilisation?), it
can be useful to look at the impact particular
individuals had on the success of the
civilisation. Julius Caesar (100—44 BcE) is well
known for being assassinated for trying to
rule Rome as a dictator for life. However, his
political and military career can be used as an

example of the ways individual Romans helped

to increase the success of their civilisation.

Some questions to consider as you read the
information and sources in this section are:

* How did individuals like Julius Caesar
contribute to ancient Rome’s success?

*  What methods did ancient Romans like
Julius Caesar use to gain success?

* How should we view Julius Caesar today?

How did Julius Caesar come
to power?

Julius Caesar was one of the most famous
political and military leaders of ancient
Rome. He was a very popular politician and
a highly successful general who won many
battles in the region of Gaul, now modern-
day France. Caesar contributed to his own
fame by writing biographical accounts of his
own military campaigns and victories. He
also became the lover of the most powerful
woman in Egypt, the queen or pharaoh,

Cleopatra VII.

Although Caesar was popular among his
soldiers, members of the Roman Senate

teared his growing popularity and power,
believing that it would cause problems in

ISBN 978-1-009-04204-8

A Source 3.54 Known as the ‘Tusculum portrait’, this is believed
to be the only surviving portrait of Julius Caesar that was produced
during his lifetime (c. 100—44 sct). Would you describe this portrait
as glamourised or realistic?

Rome if a single individual was too powerful.
This led to a civil war between Caesar and the
Senate, which Caesar won.

In power with no real opposition, Caesar

was eventually declared to be the dictator of
Rome for life. However, in 44 BCE, a group
of high-ranking Roman nobles killed Caesar
by stabbing him to death, declaring to the
people of Rome that they had done so for the
good of the republic.
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What were Julius Caesar’s main achievements?
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A Source 3.55 This map of the Roman Empire shows the territories that Julius Caesar conquered before his death in 44 sce.

A Source 3.56 Julius Caesar’s actions as
the dictator of Rome

ISBN 978-1-009-04204-8 © Cambridge University Press 2021
Photocopying is restricted under law and this material must not be transferred to another party.



3.7 WHAT ROLE DID INDIVIDUALS, SUCH AS JULIUS CAESAR, PLAY? 147‘

RESPONDING TO THE SOURCES —3.14

1 Using Source 3.55, explain how Julius Caesar contributed to the success of the Roman Empire.

2 Consider Caesar's actions shown in Source 3.56. With a partner, discuss what Caesar's motives
might have been for each action — in other words, was this action made to benefit Rome, or to
benefit himself?

3 Out of Caesar’s actions in Sources 3.55 and 3.56, which one do you think had the most significant
impact on the world? Explain your reasoning to a partner.

Hero or villain: how was Julius Caesar perceived by his contemporaries?

Does Julius Caesar deserve to be seen as a great Roman hero, or as a villain who sought only to
benefit himself? Read the following sources relating to Julius Caesar to help you develop your
own opinion of this famous Roman.

Caesar was a most skilful swordsman and horseman and showed surprising powers of endurance. He always
led his army, more often on foot than in the saddle, went bareheaded in sun and rain alike, and could travel
for long distances at incredible speed ... If Caesar’s troops gave ground, he would often rally them in person,
catching individual fugitives by the throat and forcing them round to face the enemy again ... He always
addressed his soldiers not with ‘My men’, but with ‘Comrades’ ... which put them into a better humour. He
fixed the daily pay of the regular soldiers at double what it had been and occasionally gave each man a slave.

A Source 3.57 The Roman historian, Suetonius, writing around 110 ck, describes Julius Caesar's relationship with his soldiers.

There was also a great crowd of women and children in the German camp ... They began to flee in all directions,
and were hunted down by the cavalry which | sent out for the purpose ... A large number (of the Germans)
were killed, and the rest plunged into the water and perished, overcome by the force of the current in their
terror-stricken and exhausted state ...

A Source 3.58 Julius Caesar, writing around 52 sc, describes a massacre of German tribespeople given under his orders. The tribe was
looking for land in Gaul to settle on but was forced by Caesar to move elsewhere. Caesar imprisoned the leaders of the tribe when they came
to him to seek peace and used the opportunity to launch a surprise attack on the now leaderless tribe. The result was a massacre of perhaps
tens of thousands of people.

(Caesar) decided to deter all others by making an example of the defenders of Uxellodunum (a settlement in
Gaul Caesar was trying to conquer). All who had used weapons [against him] had their hands cut off and were
then let go, so that everyone might see what punishment was given to evildoers.

A Source 3.59 Hirtius, one of Caesar’s friends and a general who participated in the Gallic War, wrote this account of one of the final battles
of the war (c. 42 Bce).

Caesar, victorious over all his enemies, returned to Rome, and pardoned all who had fought against him, an
act of generosity almost beyond belief. He entertained the city with the magnificent spectacle of a gladiatorial

show, a pretend battle of cavalry, infantry, and even mounted elephants ... [His friend Mark
Antony] had brought great edium upon Caesar by placing a royal crown on his head ... odium intense hatred or dislike
[Caesar removed the crown] but in such a way that he did not seem to be displeased.

A Source 3.60 Velleius Paterculus, a historian writing around 20-30 ct, described Caesar’s actions after winning the civil war in Rome.
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Our tyrant deserved his death ... here you have a man who was ambitious to be king of the Roman people and
master of the whole world; and he achieved it! The man who maintains that such an ambition is morally right is
a madman, for he justifies the destruction of law and liberty ...

A Source 3.61 After the assassination of Caesar, the Roman politician and author Cicero wrote these words about Julius Caesar’s death
(c. 44 BcE).

RESPONDING TO THE SOURCES — 3.15

1 Copy the table below into your notes. Analyse and evaluate Sources 3.57 to 3.61, then complete
the table.

Source | Describe the source — what | Analyse the source — what Evaluate the source — does

is it? Who is it by? does it say or show? What this support the view of

impression might it give of | Julius Caesar as a hero, or
Julius Caesar? as a villain?

3.57

3.58

3.59

3.60

3.61

2 Develop a paragraph in response to the question: ‘Should Julius Caesar be considered a hero or
a villain?’

ACTIVITY 3.5

Role-play: the courtroom of history!

Conduct a role-play of a mock trial of the conspirators who killed
Julius Caesar.

1 Divide the class into two groups: the prosecution (who will argue that Julius
Caesar was unfairly killed) and the defence (who will argue that the
conspirators were right to fear Caesar).

2 Using the sources provided in this section, as well as additional
research, each group will prepare arguments for their side of the
trial. It may not be practical for all students to speak, so you
may wish to select some representatives from each group to
present their side’s case.

3 Perform the trial as a class. You may wish to nominate
someone to act as the judge/jury to decide which side has the
stronger argument.

> Source 3.62 A statue depicting Julius
Caesar, created by the 17th Century ce
artist Nicolas Coustou
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MAKING THINKING VISIBLE 3.7

Attitude scale

1 Conduct a class discussion: ‘Should Julius Caesar be seen as a hero or villain of ancient Rome?’

2 Inyour class, create an ‘attitude scale’ from one end of the classroom to the other. At each end,
place the absolute opposing viewpoints:

* Hero e \illain.

3 Each student is to stand along the scale in the place that represents their attitude to whether Julius
Caesar was a hero or a villain. Students are to justify why they are standing where they are.

4 After hearing the viewpoint of others in the class, students can move to a different position on the
attitude scale. Again, students are to justify why they are standing where they are.

REFLECTING ON YOUR LEARNING 3.7

Reflect on what you have learned in this section:

1 Based on the information and sources you have encountered in this section, either create a mind
map or write a short response of 510 sentences to summarise what you have learned and to
answer the question: "What role did individuals, such as Julius Caesar, play in making ancient
Rome successful?’

2 How could the information and sources in this section contribute to answering your overall inquiry
question: “What made ancient Rome a successful civilisation?’

Complete the Quiz and the ‘Developing your understanding’ questions in the Interactive Textbook. =

END-OF-CHAPTER REFLECTION

Step one: reflect on your sub-inquiry questions

At the end of each section of this chapter, you were asked to reflect on how the information in the
section related to the overall inquiry question:

‘What made ancient Rome a successful civilisation?’

1 For each of the sub-inquiry questions below, write a brief response (approximately two to three
sentences) to reflect on the sub-inquiry question. Do you feel that you have a good understanding
of each section of this chapter?

e How did ancient Rome’s location and physical features influence its success?

e \What was life like for different social classes in ancient Rome and how did they contribute to
its success?

e What was life like for women in ancient Rome and how did they contribute to its success?
e \What was life like for slaves in ancient Rome and how did they contribute to its success?
e \What role did religious beliefs, values and practices play in ancient Rome’s success?

¢ How did ancient Rome benefit from contact and conflict with other societies?

e What role did individuals, such as Julius Caesar, play in making ancient Rome successful?
(If you prefer a visual approach, you could to do this as a mind map instead.)

>
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>

Step two: reflect on the key inquiry question

2 Now, based on what you have learned in this chapter, write a short paragraph in response to the
question: "What made ancient Rome a successful civilisation?’

Step three: future questions

3 Based on your learning in this chapter, what questions do you have about ancient Rome?

4 Reflect on the questions you or your classmates raised at the beginning of the chapter at the end
of the ‘Setting the scene’ activity. Have you answered most of these questions? Which questions
have not been answered?

%~ End-of-chapter assessment 3

1 Project

Roman artefact assignment

A project assesses students’ responses to a single task, stimulus, question, situation or scenario.
A project gives students authentic opportunities to demonstrate their historical knowledge,
understanding and skills.

Scenario

The use of replica artefacts is becoming more common in museums, particularly in Australia, as
it saves the time and cost of transporting the originals and reduces the risk of damaging priceless
items by shipping them overseas.

Your task is to create a display for a new ancient Roman exhibition at the Queensland Museum.
Your display will consist of a replica of an ancient Roman artefact, as well as a two-paragraph
object label to describe the artefact to museum visitors.

Step 1: Select one of the following areas to focus your research on:

e Warriors and warfare (armour, weapons, fighting techniques, technology, historical battles
and wars)

e Daily life (health, government, laws, housing, women’s lives, children’s lives, slavery)

e Religion (beliefs, rituals, death and burial, gods)

e Architecture (aqueducts, forum buildings, the Colosseum, the Pantheon, temples, tombs,
theatres, monuments)

e Another topic with your teacher’s approval.

Step 2: Complete some background research on your topic and identify an artefact that is
relevant and useful for gaining a better understanding of the topic.
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Step 3: Copy the analysis table below into your notes. Then use it to analyse your artefact.

Analysis questions Your response

What are the features of the artefact?

What is the artefact? (text type)

When was it created (and by who, if known)? (origin)

What was happening at the time the artefact was made that is
relevant to the inquiry? (context)

Is the artefact a primary or secondary source?

Why might this artefact have been created? (motive)

Who might have the artefact been created for? (audience)

How is this artefact useful for learning about ancient Rome?

What evidence does the artefact provide about your chosen
topic? (explicit and implicit information)

Overall, how is this artefact useful for learning about the ancient
Roman civilisation and/or reasons for its success? (usefulness)

Step 4: Create a replica of your artefact. If you are unable to complete this step, just use a photo
of the original artefact.

Step 5: Use your analysis table to help you write the two-paragraph object label that will
accompany the artefact. It must include paragraphs on the following topics: What are the features
of the artefact? How is this artefact useful for learning about ancient Rome? A quick Google image
search for ‘'museum object label” will provide you with plenty of examples and ideas for how to
format and present your own object label.

Step 6: Include a reference list that shows at least four sources of information for your
object label.
Length: 400-600 words

2 Practice examination question

Based on the available evidence, does Julius Caesar deserve to be considered a great
Roman leader?

Using Sources 3.55 t0 3.61 in Section 3.7, write a paragraph to present an argument in response to
this question. Make sure you include in-text references, i.e. (Source X) where you refer to evidence.

Digital resources

Visit the Interactive Textbook or Online Teaching Suite to access:

General Capability Project

Interactive chapter quiz

Interactive Scorcher quiz

Videos, image galleries and other extra materials.
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The ancient Asia—Pacific world -

60000 BCE-650 CE

Overview

Powerful ancient societies did not just
exist in Europe and the Mediterranean;
the Asia—Pacific world was home to the
ancient civilisations of India and China
during the same period. The cultural
beliefs and practices of these unique
civilisations have helped shape a region of
the world that is close to and important
for Australia today. The ancient past of our
neighbours has impacted us in ways we
often do not realise.

'The chapter in Depth study 3 explores
the history of ancient China. The
content investigates this country’s
physical features, and the key groups
and individuals, beliefs and practices,
and major events in this civilisation’s
history. As you investigate the ancient
Asia—Pacific world, think about the
similarities and differences between
ancient China and the other ancient
civilisations you have studied so far.

Learning goals
After completing this Depth study 3, you

should be able to answer these questions:

* How do we know about the ancient
past?

* Why and where did the earliest
societies develop?

* What emerged as the defining
characteristics of ancient societies?

*  What key beliefs and values emerged

and how did they influence societies?

* What were the causes and effects of
contact between societies in this period?

*  Which significant people, groups and
ideas from this period have influenced
the world today?

Introducing historical
concepts and skills: continuity
and change and historical
significance

‘Throughout the chapter in this Depth study,

there will be a special focus on the concepts
of continuity and change and historical
significance. This means you will develop
your ability to explain what changed and
what stayed the same over time, as well as
know what the most significant aspects of
ancient civilisations were.

Identifying continuity and change is a
key skill to have when you are studying
history. This Depth study will help you

to develop your ability to identify when
things change and why, which groups are
involved, and what types of things in a
culture stay the same and are long-lasting.
Determining historical significance is also
a crucial skill to develop so that you can
study history well. So much happened

in the past that you need to be able to
identify what is important and what

is not. You can look for opportunities
throughout this Depth study to develop
both of these important skills in history.

> Source A This photograph shows the sun setting over the
Great Wall of China as it looks today.
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MAKING THINKING VISIBLE

See, think, wonder

Complete this activity on three post-it-notes.

1 What do you see in this image?

2 What does this image make you think about China at the time this section of the wall was built?

3 What does this image make you wonder? What questions do you have?

4 Divide the class into three groups. Each group is to collate the class's answers to one of the cognitions.

Report back: what did the class see, think and wonder? What patterns emerged? Were there any ideas
that stood out?

Extension: follow up on one or more of the wonders and report back with an answer to the class.
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CHAPTER 4

Ancient China: what were the characteristics
of ancient China and how is ancient China still
significant today?

Setting the scene: the terracotta army

In 1974, three farmers in Shaanxi province were digging a well when they came across
some pieces of a clay figure. Excavations revealed thousands of life-size clay statues of
warriors and horses, which had been buried in the vast tomb of the first emperor of China,

Qin Shi Huangdi.
After Shi Huangdi 'The single warrior uncovered by the farmers
mausoleum averylarge  unified China in the third turned out to be one of at least 8000
and expensive grand tomb century BCE, his reign was individual soldiers. Every terracotta warrior
short. But in that time, he is unique with different facial features, hair
oversaw the building of sections of the Great styles and positions. There are officers, archers,
Wall, created a standard for coins, weights foot soldiers, charioteers and the horses to go
and measures, and organised a royal palace with them. These warriors, which would have
and a royal mausoleum for himself. taken decades to make, were created to be

included in Qin Shi Huangdi’s mausoleum to
accompany and protect him in the afterlife.
'The army all face outward from his tomb.

Since the discovery of Qin Shi Huangdi’s

tomb, four pits have been partially excavated.

Chinese pronunciation

Chinese words can be tricky for English speakers to pronounce, as the Chinese language uses unfamiliar
sounds and tones. Also, Chinese is written in characters rather than with letters, so a system called
‘pinyin” was designed to translate characters into the Roman alphabet. English speakers can often sound
out words written in pinyin as most of the vowels represent similar sounds to those in English. However,
some of the consonants are very different. Here is a quick guide to help you with some of the differences.

¢ ‘ts'asinlots X ‘sh”asin leisure
] [asinjet zh ‘I"asinjob
q ‘ch’asinchop z 'ds’as in woods

r ‘'z asinhaze

So, Zhou dynasty is pronounced ‘joe” dynasty, while Xia is ‘Shaa’ and Qin is ‘Chin’.




A dilemma has arisen for archaeologists sandy colour of terracotta, but when they

and conservators attempting to excavate the were first entombed, each one was brilliantly
tomb. While everybody is keen to uncover painted. Exposure to the air causes much of
as much as possible, there have been serious the paint to immediately shrink and flake
difficulties in looking after the items that from the terracotta. Scientists have worked
have already been found. Almost all the to develop methods of uncovering new
terracotta warriors were broken when they warriors and preserving the paint before it
were discovered. Most of the warriors that can disintegrate, but so far this has only been
you can now see on display are the smooth partially successful.

MAKING THINKING VISIBLE 4.1

Compass points

The terracotta army is a valuable source of information about ancient China, but unearthing it is
harming the artefacts. In groups, decide what should happen next: continue to excavate the tomb or
leave the remaining artefacts in the ground?

Use the ‘compass points’ below help you make a decision:

1 E-Excited. What excites you about further excavations? What are the positives?
2 W - Worrisome. \What do you find worrisome about this proposition? \What are the negatives?
3 N - Need to know. What else do you need to know to decide?

4 S - Stance or suggestion for moving forward. \What is your current opinion on the idea?
Give reasons for your decision.

Because of their exceptional technical and artistic qualities, the terracotta warriors and horses, and the funerary
carts in bronze are major works in the history of Chinese sculpture ... the information to be gleaned [gained]
from the statues concerning the craft and techniques of potters and bronze workers is immeasurable.

A Source 4.1 UNESCO World Heritage List

Context statement for Source 4.1

UNESCO is an agency of the United Nations that was established to share and protect information, ideas and
culture. The World Heritage List is a list of places that are of outstanding universal value to humanity. They are
placed on the World Heritage List to be protected for future generations to appreciate and enjoy.

The emperor was the target of several assassination attempts. Perhaps in response, Shi Huangdi became
obsessed with the idea of immortality [living forever] ... The ancient army was stationed just east of a necropolis
[large cemetery] surrounding the tomb of Qin Shi Huangdi and was meant to stand guard during the Emperor’s
afterlife. Figures of acrobats and musicians would entertain the emperor through eternity.

A Source 4.2 National Geographic special publication: The most influential figures of Ancient History (January 2016)




Vv Source 4.4 One of the terracotta warriors
buried in Qin Shi Huangdi's tomb — traces of
paint are still visible.

A Source 4.3 The terracotta army. This photo shows
some of the 8000 terracotta warriors buried in Qin Shi
Huangdi's tomb.
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A Video
Exploring the

Terracotta
Warriors

A Source 4.5 Every terracotta warrior was A Source 4.6 These terracotta warriors were
different. Traces of paint are still visible on this found in pit 1.
warrior's face.

RESPONDING TO THE SOURCES — 4.1

1 Source 4.1 gives reasons why the discovery of the artefacts in Qin Shi Huangdi’s tomb is so
important. lIdentify two of these reasons.
Using Source 4.2, identify the roles that the following groups and individuals were to play in the
emperor’s afterlife:
a thearmy b acrobats and musicians.
Using Sources 4.3 to 4.6, list the information a historian could gain about ancient China from
studying these artefacts.
Make your own terracotta warrior using playdough or clay. Research the armour, weaponry and
appearance of the artefacts that have been uncovered. Remember every warrior is different.
What is unique about your warrior? What is similar?
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Introduction

Powerful ancient societies did not just exist in Europe and the Mediterranean; the Asia—Pacific world was
home to the ancient civilisation of China during the same period. The cultural beliefs and practices of this
unique civilisation have helped shape a region of the world that is close to and important for Australia today.
The ancient past of our neighbours has impacted us in ways we often do not realise.

Key inquiry question

‘What were the characteristics of ancient China and how is ancient China still significant today?’

Every key inquiry question should have:

A historical concept
Specific content
Scope and scale.

So, let's dissect this key inquiry question: * were the characteristics of ancient China and Is ancient
China still significant today?”

To answer the key inquiry question in a historical investigation it is helpful to break the questions into
sub-inquiry questions.
Sub-inquiry questions

After completing this chapter, you should be able to answer these sub-inquiry questions:

o did the earliest societies develop in ancient China and geographic features influenced this
development?
o do we know about ancient China and different perspectives can historians access to learn

about China’s ancient past?
emerged as the defining characteristics of ancient Chinese religion and social structure?
was a significant individual of ancient China and did that person achieve?
did contact and conflict with other societies change ancient China?
have been the legacies of ancient China?

Historical skills

A Video

After completing this chapter, you should be able to: Five interesting
¢ Sequence events and developments within a chronological framework using dating facts about
conventions to represent and measure time Ancient China

e Devise questions to frame a historical inquiry when researching
¢ |dentify and select a range of sources to answer inquiry questions
¢ |ocate, compare and use information from a range of sources to answer inquiry questions
e Examine sources to provide explanation of points of view.

ISBN 978-1-108-78309-5 © Adcock et al. 2020 Cambridge University Press

Photocopying is restricted under law and this material must not be transferred to another party.



Timeline of key events

What came before this topic?

In-around 8000 sce, China’s hunter-gatherer societies began to plant and grow grain.
Before agriculture developed fully, the Neolithic societies used stone, horn and bone
tools. They wore fabric, clothing and animal skins, and had developed increasingly
complex pottery designs.

2070-1600 Bce

The Xia dynasty rules part of north-eastern China. Societies during Jade axe c. 4500-2300 sce
the Bronze Age produced harder and more durable metals like bronze

by smelting copper and tin alloys. These new metals enabled the

development of new technologies and improved weaponry.

c. 1200 Bce 551-479 BcE
Death of Lady Fu Hao, Life span of Confucius, 475-221 Bce _
an important consort an important Chinese The Warring States period
and Shang general philosopher where Zhou rule begins to
. crumble and many states
. . ’ ‘ break away to govern
. . themselves; the first parts
of the Great Wall are built
1600-1046 BcE LT &
The Shang dynasty rules The Zhou dynasty
2123-2025 Bce north-central China after defeats the Shang and
Lifespan of Yu the Xia tyrant, Jie, was fules north-central 171475 Bee
the Great overthrown in a rebellion | C1ina- DUring this time, | gpring ang Autumn
by the Shang leader cultqre in Ancient China period after the Zhou
Tang. The stability of the | Sontinued o develop. o5 control over the
Shang led to numerous The well-field system | 5101 regions
was used to farm land

advances in science and
culture, including the
development of writing.

Sophisticated bronze- dynasty a succession of rulers from the

casting techniques same family

were developed, and smelting process of heating rocks and sediment

people moved away to extract metals

0T BT S . consort a wife or companion of a ruler Bronze ring-handle with
Bronze zun (wine container used tools. Improvements in . : mgskec 18463—77;:} -
in religious rituals) shaped like an | @griculture meant that MelEheld Systemis/Siemjlndentichiaress o
elephant from the Shang dynasty, less labour was required of land were _d|V|ded into nine s_ect_|qns. Eight
c. 1600—1046 ace to produce food. Workers of these sections were farmed individually by

were freed up to build different peasant families, while one was farmed

cities, tombs and canals. collectively for the lord who owned the land

Responding to the timeline

1 Identify what the information in the timeline indicates about the way that China was ruled.
2 Discuss whether there is evidence from the timeline that women could hold important roles in
Ancient China.

3 Refer to the timeline and Source 4.7. How did the territory controlled by China change with each
new dynasty? Determine how this change had been brought about.
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What came after this topic?

Imperial China continued through several more dynasties, including the
Mongolian Yuan dynasty, the powerful Ming dynasty and the Manchu Qing
dynasty. The dynasties lasted until the removal of the child emperor Pu Yiin

1912 ct.

Terracotta warrior from
Emperor Qin Shi Huangdi’s tomb

221 Bce

Qin Shi Huangdi,
who was King of the
Qin, conquers the
last of the warring
states and becomes
the first emperor of
a unified China

221-206 BcE
The Qin dynasty
rules China
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Detail of a decorated vase from the Ming dynasty

581-618 ce

c. 145 ce The Sui dynasty

Sima Qian rules China for a

author of é‘hi'i short but significant

(the H/stor/'c;/ period; the north e
202 Bce-220 ck - and south of China Wu Z(’ar[an,
The Han dynasty are reunified China’s only
rules China female emperor,

is born

50-121 ce
Lifespan of Cai
Lun, reputed
inventor of paper

MONGOLIA

Shang dynasty 16001046 ce [/ 'f@‘,{// River
Zhou dynasty 1046-256 BcE \ -
Qin dynasty 221-206 BcE

Han dynasty 202 sce — AD 220 ce

GreatWall of China

Silk Road

220-589 ce

The six-dynasties
period where there
was some breakup
of the Chinese state
and six short-lived
dynasties ruled
from the capital

of Jiankang

Gobi Desert I

e

© Adcock et al. 2020

o
618-907 ck

The Tang dynasty
rules China; many
historians regard
this period as a
golden age of
civilisation in China

< Source 4.7 The territory controlled by the
ancient Chinese dynasties (each new dynasty
incorporates the earlier one)

Cambridge University Press



CHAPTER 4 ANCIENT CHINA

MAKING THINKING VISIBLE 4.2

Know, new, explore
1 Identify some ideas from the timeline that you already knew about ancient China.
2 Identify some ideas from the timeline that have given you new ideas about ancient China.

3 Which idea from the timeline would be interesting to explore and learn more about?
Justify your choice.

RESPONDING TO THE SOURCES — 4.2

Vv Source 4.10 A bronze ring-handle
(c. 1046—771 BcE)

v Source 4.9 A bronze zun. A zun
is a wine container that was used in
religious rituals (c. 1600—1046 BcE).

A Source 4.8 A jade axe. Jade
is a mineral (c. 4500-2300 Bce).

< Source 4.12 A food vessel.
This artefact was made from black
pottery (c. 4700—-3600 Bce).

A Source 4.11 A decorated pot
(c. 4700-3600 Bce)

» Source 4.13 A double cup.

This object includes a hollow tube
between the two cups that allows
liquid to flow from one cup to another.
What may this cup have been used
for? (c. 2500 scE)
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TIMELINE OF KEY EVENTS 161‘
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A Source 4.14 A three-legged

bronze vessel called a ding. Dings A Source 4.15 Abronze jue. A jueis a type
were used to cook food or to burn of ancient Chinese vessel used to serve warm A Source 4.16 An owl-shaped zun
incense (c. 1780—1480 BcE). wine (c. 2000—1600 BcE). (c. 1600—1050 BcE).

1 Copy the following table into your notes. Using information from the timeline and Sources 4.8 to
4.16, complete the table.

Neolithic period | Xia dynasty Shang dynasty | Zhou dynasty

Time period

Agriculture

Materials used

Technological
developments

Other
developments

One artefact

from the dynasty.
Justify how you
know the artefact
is from the
dynasty (e.g. the
date it was made
and one other
reason).

ACTIVITY 4.1

Questions for consideration

Describe one way in which artefacts from ancient China have changed over time. (Your description
must give an account of the artefacts’ characteristics and features.)
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‘62 CHAPTER 4 ANCIENT CHINA

? 4.1 Where did the earliest societies develop
4] in ancient China and what geographic
features influenced this development?

FOCUS QUESTIONS

e Where did the earliest societies develop in ancient China?
* What geographic features influenced the development of ancient China?

To the north and north-east of the Tibetan The core of ancient Chinese culture and
Yangtze River Western mis-naming Plateau lies the Tarim Basin, which contains C|V|I|sat‘|0n grew in the flat, fgrnle .plla'lns pf the
: S the Taklamakan Desert. The Tang dynasty of country’s north-east. The earliest civilisations

of the whole river, which is Chang . ) N
Ji | i hile th the seventh century was the first to establish in China developed along the banks of two key

'3”9 (long river) W lle the eastgrn control of this region. It was through this rivers: the Yellow River (1A) and the Yangtze
section (from NanJ'”q onward’s) 1S region that the main paths of the important River (1B). Both these rivers emerge from the
locally known as the "Yangtze' or trade route, the Silk Road, were travelled. heights of the Tibetan Plateau.

"Yangzi' River
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