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Before you begin

This learner guide is based on the unit of competency CHCSACO005 Foster the
holistic development and wellbeing of the child in school age care from Version
1.2 of the Community Services Training Package. It is designed to complement,
not replace, the learning and assessment strategies your trainer or training
organisation has put in place.

Your trainer or training organisation must give you information about this unit of
competency as part of your training program. Information regarding how this learner
guide relates to this unit of competency is included as Appendix 1 in this guide.

How to work through this learner guide

This learner guide contains a number of features that will assist you in your
learning. Your trainer will advise which parts of the learner guide you need to
read, and which practice tasks and assessment activities you need to complete.

Feature of the Explanation
learner guide

Learning content  Read each chapter in this learner guide. If you come across content that
is confusing, make a note and discuss it with your trainer. Your trainer is
in the best position to offer assistance. It is very important that you take
on some of the responsibility for the learning you will undertake.

Examples and Examples of completed documents that may be used in a workplace
case studies are included in this learner guide. You can use these examples as
models to help you complete practice/assessment tasks.

Case studies highlight learning points and provide realistic examples of
workplace situations.

Practice tasks Practice tasks give you the opportunity to put your skills and knowledge
into action. Your trainer will tell you which practice tasks to complete.

Video clips Where QR codes appeatr, learners can use smartphones [] %5 ]
. q a a = 1)

and other devices to access video clips relating to the L Fo e

content. For information about how to download a QR 5] 5o
reader app or accessing video on your device, please visit 0

our website: www.aspirelr.com.au/help.

Chapter summary Key learning points are provided at the end of each chapter.

Assessment There is an assessment activity at the end of each chapter. Your trainer
activities will tell you which activities to complete. These activities give you an
opportunity to:

* check your progress
* apply the skills you have learnt

» gather evidence to present in an evidence portfolio (see information
later in this section)

e demonstrate your competency.

continued ...
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... continued

Feature of the Explanation
learner guide

Foundation skills  Information regarding foundation skills is provided in Appendix 2. As
you complete each chapter (and the relevant assessment activity,
if you are required to do so), record evidence of how you have
applied foundation skills in the table at the end of this learner guide.
Remember to keep copies of documents that demonstrate your
application of foundation skills.

Assessment

The assessment conditions for this unit of competency are:
o Skills must be demonstrated in a regulated education and care service.

 Inaddition, simulations and scenarios must be used where the full range of
contexts and situations cannot be provided in the workplace or may occur only
rarely. These are situations relating to emergency or unplanned procedures
where assessment in these circumstances would be unsafe or is impractical.

 Simulated assessment environments must simulate the real-life working
environment where these skills and knowledge would be performed, with all
the relevant equipment and resources of that working environment.

« Assessment must ensure use of:
— National Quality Framework

— the relevant approved learning framework under the National Quality
Framework.

Your trainer/assessor is responsible for ensuring the learning and assessment
material you complete is suitable, and also for making any reasonable adjustments.
They may provide you with additional or alternative assessment activities to those
presented in this learner guide.

Your trainer may also ask you to compile an evidence portfolio as part of your
training program. Under guidance from your trainer, gather relevant evidence
(for example, an ongoing learning journal, workplace forms and documents) to
demonstrate your competence. Your portfolio will also include evidence relating
to how you have developed foundation skills. Information regarding foundation
skills is included as Appendix 2 in this learner guide.

vi
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Overview
The National Quality Framework

The National Quality Framework (NQF) puts in place compulsory, nationwide
standards to maintain quality across a range of education and care services for
children, including long day care, family day care, preschools and school age care.
It incorporates licensing, regulations and quality assurance into a single system
operating Australia-wide. Its aim is to enable services to use a unified system to
work toward goals of best practice and quality. The NQF is implemented by the
Australian Children’s Education and Care Quality Authority (ACECQA). You can
find out more about the NQF by visiting ACECQA’s website at: www.acecqa.gov.
au/national-quality-framework. The resources available from this website are also
available in any registered early childhood education and care, and school age care
service in Australia.

The National Quality Standard

A key aspect of the NQF is the National Quality Standard (NQS), which aims

to ensure high-quality, consistent care across Australia. This standard seeks to
improve services by setting the standards for children’s development and safety,
and providing families with information so they can make informed choices about
services.

The NQS includes My time, our place - Framework for School Age Care in Australia
(MTOP), which provides guidance to school age care educators in implementing
quality, responsive programs with a focus on individual strengths, interests

and needs.

The NQS consists of seven quality areas, each containing standards and elements,
against which children’s education and care services are assessed and rated.

The seven quality areas covered by the NQS are:

1. Educational program and practice

2. Children’s health and safety

3. Physical environment

Aspire Version 1.1
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4. Staffing arrangements

5. Relationships with children

6. Collaborative partnerships with families and communities
7.

Leadership and service management

My time, our place - Framework for School Age Care
in Australia

This learner guide supports MTOP and is linked directly to the beliefs and values
it represents. At the commencement of each chapter, there is a table identifying
which of the MTOP principles, practices and outcomes are most closely
represented within it.

MTOP is based on the view that children’s lives involve aspects of belonging, being
and becoming:

+ Belonging is based on human existence, the questions about who we are and
where we belong, identities, relationships and the central core of worth that
allows children to learn and enjoy healthy development.

« Being is the art of childhood, all the exploring and building that not only
supports the years to come, but also the things happening now.

« Becoming is a result of learning about the values and beliefs upheld by society,
intrinsic motivation and attributes. It considers what is required to become an
effective member of society.

MTOP comprises three elements — Principles, Practice and Outcomes:

o Principles reflect contemporary theories and research that influence how we
implement programs for children. These principles guide our practice.

« Practice is a reflection of your principles. The things you believe about
children, their families and how people learn and develop are all exhibited
through the practices you implement in your daily program.

« Outcomes have been designed to capture the learning and development
that you observe when working with children aged 5 to 12 years. Each child
progresses at their own pace to achieve each outcome during their learning
and development. The five outcomes are:

— Outcome 1: Children have a strong sense of identity.

— Outcome 2: Children are connected with and contribute to their world.
— Outcome 3: Children have a strong sense of wellbeing.

— Outcome 4: Children are confident and involved learners.

— Outcome 5: Children are effective communicators.
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Chapter 1
Fostering physical development

Children’s physical development is influenced by genetics, culture and
environment. Understanding how children develop and what influences this
development helps you provide appropriate environments and opportunities to
ensure children reach appropriate milestones for their age and stage.

Educators are responsible for ensuring that children have the opportunity

to develop in a stimulating and safe physical environment. This requires a
program that includes planned and spontaneous activities that are age and stage
appropriate. Assessment and monitoring provides information you can use to
plan and provide appropriate experiences to foster each child’s motor skills and
fundamental movement skills, challenge their physical skills and abilities and
promote physical fitness.

In this chapter you will learn about:
1A Understanding development theories and monitoring physical skills
1B Planning and providing experiences to foster physical skills

1C Challenging abilities and promoting physical fitness
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The following table maps this chapter to the National Quality Standard and My
time, our place - Framework for School Age Care in Australia.

National Quality Standard

v/ Quality Area 1: Educational program and practice
v/ Quality Area 2: Children’s health and safety
v/ Quality Area 3: Physical environment
Quality Area 4: Staffing arrangements
Quality Area 5: Relationships with children
Quality Area 6: Collaborative partnerships with families and communities
Quality Area 7: Leadership and service management
My Time, Our Place - Framework for School Age Care

Principles

Secure, respectful and reciprocal relationships
Partnerships
High expectations and equity
Respect for diversity
v/ Ongoing learning and reflective practice
Practice
Holistic approaches
Collaboration with children
Learning through play
Intentionality
v/ Environments
Cultural competence
Continuity and transitions
v/ Evaluation for wellbeing and learning
Outcomes
Children have a strong sense of identity
Children are connected to and contribute to their world
v/ Children have a strong sense of wellbeing
Children are confident and involved learners

Children are effective communicators
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Chapter1
Fostering physical development

1 Understanding development theories

and monitoring physical skills

My time, our place - Framework for School Age Care in Australia (MTOP) is the
basis for your service’s standards, policies and procedures, and encourages you
to focus on children’s physical strengths and interests. MTOP and the National
Quality Standard (NQS) refer to the importance of monitoring children’s
development to assess their learning and identify whether additional support is
required.

When you monitor children’s development against milestones or MTOP
Outcomes, you identify their abilities and what they can already do and
understand. You also note the skills they are developing. This information helps
you provide an ongoing and responsive curriculum.

Physical skills and development

Physical development relates to the way children grow and develop control over
their bodies. Physical skills relate to the way the body is moved and controlled to
complete activities such as running, jumping, hopping, balancing, pinching and
cutting. Physical growth and skill development work together to enable children to
achieve physical development milestones.

Milestones are a measure of ability and are demonstrated based on a child’s age,
stage of development and experience. You need to be aware of the following
aspects of physical development to work with children safely and effectively:

o Gross motor and fundamental movement skills
o Fine motor skills

» Cephalocaudal and proximodistal development
o Kinaesthetic awareness

« Sensory integration

Gross motor and fundamental movement skills

Gross motor skills include the movement of the body’s large muscles. These
muscles allow locomotor movement (movements that transport the body from one
place to another). They also allow the use of fundamental movement skills, which
are movement patterns involving different body parts, like the legs, arms, trunk
and head. Fundamental movement sKkills include skills such as:

» crawling
» walking
« static balancing
e running

« jumping, hopping, skipping and leaping

PC1.1
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« catching

« side galloping

» overarm throwing

o kicking

« dodging

« two-hand striking.

These fundamental movement skills are used in more specialised, challenging

and complex actions needed for play, active games, sports, gymnastics, physical
recreation activities and dance.

Fine motor skills

Fine motor skills include smaller movements of the body, such as moving the
wrists, hands, fingers, feet and toes. These are used for manipulation, movement
and hand-eye coordination, and include skills such as:

e writing

« turning a page

o threading

o clicking fingers

 pinching clay

e Wweaving

o flipping cards

« playing the piano.

Hand grasp develops in sequence and influences a child’s ability to control their
activities. Dexterity is a word used to describe the manipulation of objects using
your fine motor skills. Skills like hand grasp are influenced by the environment,

so if a child is not provided with opportunities to use a grasp, this skill will not
develop well and their dexterity may be poor.

Children starting school may still use a tripod grasp; for example, they may hold a
thick crayon or piece of food with the fingers in a tripod style as follows.

Aspire Version 1.1
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A pencil grasp develops enabling the child to have greater control over their
drawing or writing implement, as shown here.

Cephalocaudal and proximodistal development

Cephalocaudal and proximodistal development relates to the predictable sequence
of physical growth and development. Development that starts from the head and
works down is called cephalocaudal development; development that starts from
the centre of the body and works outward is called proximodistal development.
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This sequence of growth can be seen if you review the milestones of development,
as infants use their torso, arms and legs and progress from large movements to the
smaller, finer abilities of fingers and toes.

Since the large muscles of the body develop before the small muscles, this
encourages you to consider development milestones in sequence. A child may
experience splinter skills, where milestones are achieved out of sequence, which
can cause a delay in development or make learning difficult for the child.

Kinaesthetic awareness

Kinaesthetic awareness is a sensory skill that allows you to know where your
body is in space, which stops you from bumping into things or falling over
objects. It is also about being aware of your muscles and being able to control and
coordinate them.

To develop strong kinaesthetic skills, you need to practise using your brain to get
your muscles to do what you need them to do. All children benefit from activities
that develop kinaesthetic awareness, but it is especially useful for children who

are tense and need to practise relaxation, and children who need to practise
controlling parts of their body. Some children learn through kinaesthetic activities
more clearly than by listening or watching.

Kinaesthetic activities involve actions and physical involvement where the child
learns through doing. They include:

o dance (either free form or a coordinated routine)

« creative arts activities

« cooking

« computers

« building and fixing things

o drama

o crawl spaces

 blindfold games

« feely or surprise bag games.

Sensory integration

Sensory integration is the body’s way of analysing all the information coming from
its senses, both internally and from the environment, to produce an appropriate
response. It helps you to understand who you are, where you are and what is
happening around you, and allows you to complete activities.
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Physical developmental theories and core principles

Child development theories help explain or predict development or behaviour.
Understanding theories relating to physical development and knowing about
physical development milestones:

o helps you understand individual children and their physical needs
o helps you understand why children act and react in the ways they do

 can be used to inform your practice in terms of program design and
curriculum development.

Child growth standards

Since 2007, children up to 19 years of age have been measured against World
Health Organization (WHO) Child Growth Standards. These standards were
developed based on studies of 22,917 children. They provide a scale that can be
used along with other information to determine whether a child is developing
at an expected rate and/or within the appropriate weight, height and Body Mass
Index (BMI).

Maturation

In the past, child and adolescent development was considered simply a maturation
process, where children were seen as mini adults who only needed to get taller,
stronger and bigger. We now understand that there are many environmental
influences that contribute to growth on the path to adulthood.

In the 1940s, Arnold Gesell, a psychologist, paediatrician and educator,
formulated a theory based on observations he made of children during his work.
His maturation theory states that developmental changes in children’s bodies
and behaviours are a result of the ageing process rather than from learning,
injury, illness, or other life experiences. Maturation supports the idea that each
individual’s unique genetic and biological makeup determines their development
rate regardless of other environmental influences.

As the term suggests, maturation requires children to mature to be ready to
implement new skills. Maturation is believed to be driven by an individual’s
biologically determined developmental pathway or readiness. The experiences
provided to children in the school age care environment give them the chance to
use and test the skills they are developing at different maturational stages.

Learning, on the other hand, is often defined as a permanent change of behaviour
that occurs as a result of experience. Whereas maturation is purely a biological
process, learning is dependent on an individual’s environment (although

most learning theories imply that some part of development is contributed to
maturation).
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Learning is a problem-solving process that uses one learning experience to
produce possible solutions to the next learning experience. This means that the
process of learning is just as important as the result of learning. This process takes
place through planned activities and everyday experiences, and can be observed by
watching how children demonstrate new skills and knowledge.

By observing the stage a child is at, and then planning enriching experiences for
that child, you are providing an opportunity for the child to consolidate their
skills. It also allows you to identify when a child is ready to move on and be
provided with opportunities to extend on previous learning.

When observing children and their developmental stage, it is important to
understand the difference between maturational age and chronological age.
Maturational age refers to the stage of development the child is at; for example,
whether they can swing across the monkey bars or write lengthy stories.
Chronological age refers to the biological age of the child; for example, the child is
10 years old.

Nature versus nurture

The concepts of nature and nurture are relevant to your understanding of
development. Nature refers to your genetic programming, the things you

do naturally - your instincts — so nature is linked to heredity, genetics and
maturation. Nurture relates to personal experiences — what you experience and are
taught through interaction with the environment and other people.

The following case study illustrates how someone defines their own nature and
nurture characteristics.

Case study

Gina identifies some of her own characteristics and then tries to work out if they originate
as a result of nature or nurture. This is what she thinks:

e Nature: blond hair, big feet, learns things quickly

* Nurture: afraid of spiders (her dad scared her with a toy spider as a girl), plays guitar
(she has lessons at school), interested in gardening (her mum loves to spend time with
her in the garden)

Gina doesn’t know how to categorise her characteristics of being patient and mathematical.
She knows that biological and environmental influences work together, and that some
characteristics may arise from both. She thinks the following may be true:

* Patient: she may have been born with a patient personality, but she was also born into
a large family where they needed to help each other and share things, so this has a
nature and a nurture aspect.

* Mathematical: she was born with a brain that works well with numbers, but she also had
some positive mathematics experiences in kindergarten, and in grade two her teacher
encouraged the class to have fun with numbers and organised lots of interesting
mathematics activities, so this also has a nature and a nurture aspect.
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Core principles

There are a number of core principles related to development. The following
table shows principles relevant to physical development and provides examples
applicable to your workplace practice.

Physical
development
principles

Belonging, being
and becoming

Sequence of
development

Rate of
development

Neurological
or brain
development

Critical periods

Heredity and
environment,
and how children
use active
learning

Description

Children learn best when they
feel safe and valued.

Development progresses in
a step-by-step pattern that
advances from simple to
complex (maturation).

Children develop at different
paces.

Brain and spinal cord
development links to

the acquisition of skills
(cephalocaudal and
proximodistal development).

Critical periods are points in

a child’s development when
providing opportunities to learn
is crucial. If these periods are
not taken advantage of, the
child may miss an important
aspect of learning.

Children are drawn to
challenging experiences and
enjoy intentional teaching.

This is also known as nature
versus nurture, and relates to
the aspects of development
that are genetically
programmed as opposed

to those influenced by the
environment.

You provide rich environments
for children to learn and
children actively learn from
this.

Examples applicable to
workplace practice

Make the physical learning
environment safe and provide
time for children to learn and then
practise skills.

Jump before hopping

Throwing and catching a ball
before shooting hoops

Between 5 and 9 years children
learn to use a skipping rope to
jump.

Gross motor skills are developed
prior to fine motor skills.

When children start to take
responsibility for themselves,
praise and encouragement
ensures the child learns to take
on more responsibilities.

If the child enjoys craft, you might
model how to use a new piece

of equipment, such as a sewing
machine. The child will enjoy
learning to use this.

Children learn to feed themselves
if provided foods (nature).

Children learn to ride a two-wheel
bike between the ages of 3 and
8. This development depends on
the amount of practice provided
(nurture).

continued ...
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... continued
Physical Description Examples applicable to
development workplace practice
principles
Holistic All domains of development are  Learning to cut with scissors:
development closely related and interlinked.  « ppysical skills are used to open

and close the scissors and to hold
materials in place while they are
being cut.

¢ Social skills are used as the child
watches their peers and others
use the scissors.

* Psychological skills are used as
the child’s self-esteem increases
as they develop confidence in
trying new skills.

* Cognitive skills are needed
to understand the concept of
opening and shutting the scissors.

Play as learning  Play is used by children to learn Physical skills develop in:
and develop physical skills. « dramatic play; for example,
dressing and undressing, using
buttons and zips
* sand play; for example, digging,
scraping, moulding, jumping.

Individualised Children learn and demonstrate ¢ Some children learn through
learning what they know in different group activities; others prefer
ways. one-to-one contact and direct
instruction.

e Some children do not notice
things they can learn until they are
brought to their attention.

Stages of physical development

Theories of physical development support milestones that occur in progression.
These developmental milestones have been confirmed through research.

It is more useful to know specific milestones than general milestones, as you can
measure achievement far more accurately with specific milestones. For example,

a general milestone might be for the child to throw a ball with one hand and
overarm. A specific milestone takes into account the steps along the way; for
example, a milestone for a child around 5 years of age may be ‘Catches and throws
a basketball’, then moving to a smaller ball and greater skill levels. Your milestones
need to be flexible in order to take into account the development of the individual
child, as children develop at different rates.

Aspire Version 1.1
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A guide to some common physical development milestones is provided in the

following table.

Age/stage

5-7 years

7-9 years

9-12 years

Physical milestone

Can control their body in space
Prefers active play over sitting still for long periods

Needs frequent small intakes of food and drink to sustain
their high activity level

Moves rhythmically to music

Balances easily on either leg

Jumps, hops and skips for some distance

Jumps rope

Can hit a ball with a bat or racquet

Does a forward somersault

Bounces a large ball 2 or 3 times

Uses climbing equipment

Holds pencil in correct grip

Colours between the lines

Manages shoelaces and small buttons

Shows clear hand preference

Drawings include people, trees, animals, houses, buildings
and transport

Agile, coordinated and in control of body movements
Able to skip rope using more advanced techniques
Often practises new skills over and over to improve
Enjoys competitive sports

Girls might have a growth spurt around 9 years of age
Can write skillfully

Can use both hands independently

Enjoys boisterous activities

Can write for long periods of time

Gross and fine motor skills are highly coordinated, with many
at an adult-like level

Uses complex movements, strength and agility in sports
May take risks in their physical activity

Physical appearance may begin to change due to hormonal
changes

Health, hygiene and lifestyle needs change as they become
sexually aware and may begin puberty

May need larger furniture
May be committed to a variety of competitive sports
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Factors influencing individual development

Physical development is not an isolated area of learning. Each action that uses
physical skills is also integrated with other areas of development - social,
emotional, psychological and cognitive.

Consider dramatic play. Physical skills are required for activities such as pouring
tea, dressing up, riding bikes or washing dishes, but other skills are also used. For
example:

 Social skills:
— Relationships
— Play stages
» Emotional and psychological skills:
— Expressing feelings
— Talking about feelings and/or how things might make you feel
e Cognitive sKkills:
— Solving problems
— Negotiating
« Communication skills:
— Communicating plots and acting out roles
o Creative skills:
— Developing roles
— Improvising
— Using materials and equipment in imaginative ways.

Other factors that influence individual physical development are detailed in the
following table.

Factor Explanation

Age Some areas of physical development are linked with the child’s age as
they relate closely with body maturation and the development of vital
skills (for example, using the toilet and eating solid food) whereas some
relate to the sequence of skill development (for example, how a child
learns to crawl, then stand, then walk, then run).

There is no exact age that links to these abilities as each child
develops in a slightly different way.

continued ...

Aspire Version 1.1
© One World for Children Pty Ltd



Chapter1
Fostering physical development

... continued

Factor

Gender

Temperament

Interests

Peers

Genetics

Environment

Nutrition

Injury

Disease and
illness

Explanation

Gender can influence physical development as children tend to
practise skills that relate to their interests. Although children each have
their own likes and dislikes, there are interests that are more common
to boys than girls (for example, gross motor activities and construction)
and to girls than boys (for example, dramatic play, dressing and
undressing dolls, dancing, sewing and threading). Children practise the
skills they need to complete their favoured experiences.

Studies have shown (Science daily, January 8, 2009) that girls
participate in less vigorous physical exercise than boys. This is thought
to occur due to girls being more involved in social, communicative and
imaginative play.

Temperament affects the way children approach activities and people,
and how involved they may be. A child who takes time to warm up to
an activity may gain less practice at using materials initially, but may
spend more concentrated effort at the activity once they understand
it. A child with a different temperament may have a low concentration
span and choose not to try an experience.

Each child has a unique way of looking at the world and will be
fascinated by different things. Sometimes interests will occur based

on what they know about the world, what their family participates in or
what friends enjoy; at other times, a child’s interest will be determined
by pure enjoyment of participation. If a child’s interests include physical
pursuits, they will practise skills more regularly than a child who is not
interested in physical activities.

Peers can influence a child’s interests and encourage a child to
participate in physical games and experiences that they enjoy.

Genetics influence the rate of growth, the size of body parts and the
timing of development that is influenced by age. Physical development
is affected by these aspects; for example, if a child wants to learn to
ride a bicycle but their legs are short, they may not be able to reach the
pedals.

The experiences a child is provided influence their ability and interests.
For example, if a child is interested in using their fine motor skills to
create craft items and construction sets, they will have a different set
of knowledge to a child who has never been exposed to these items,
but who plays outdoors, using gross motor skills to climb trees and
playground equipment.

The body needs fuel to grow and stay healthy, so children with poor
nutrition have less energy and may develop growth issues that hinder
their physical performance.

Injuries may stop children participating in experiences that require the
use of their injured parts and it may influence their use of equipment or
materials; for example, if a child falls from a fort, they may choose not
to use the fort anymore in fear that they will fall again.

Both short-term and chronic illness and disease affect children’s
energy, and they may lose the use of part or all of their body.
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Monitoring physical skills
and development

Education and Care Services National
Regulation 74 requires educators to
document their assessments of each child’s
developmental needs. This is supported by
MTOP Practice ‘Evaluation for wellbeing and
learning’, which requires you to determine
the extent to which children are progressing
toward the Learning Outcomes. The Practice
explains how you can use the developmental
information you gather to make decisions
about a child’s progress, identify any barriers
to their progress and identify any areas of
additional need.

Peers can have great influence
over a child’s interests.

There are a number of methods you can use

to make your expectations clear and ensure
you capture the vital details you need to show
the child’s progress. Learning stories, anecdotal records and DVD recordings are
popular and effective methods. For simple, measured assessment of children’s
developmental milestones, a checklist with comment spaces is an effective tool.

Developmental checklists

To create an effective developmental checklist, you must ensure the following:

o The contents of the checklist should include appropriate milestones that a child
should demonstrate for their age and developmental stage.

o The checklist should help you identify when a child requires support or needs
to be more closely monitored.

« You must consider chronological age (the number of years the child has lived)
and maturational age (the stage of development the child is demonstrating) to
ensure you are considering the child’s individual needs, strengths and rate of
development.

Each checklist should reflect the individual child rather than having one checklist
for all children. The following is an example checklist for an individual child with
achievement dates and progress comments.
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Physical development Developmental comments Date achieved
Throws a basketball 6 June
Catches a basketball 6 June. Can catch the basketball but 24 June

not consistently

Dribbles (bouncing while 24 June. Can catch after one bounce
moving) a basketball

Throws a basketball 24 June. Throws toward the hoop
through a hoop

To create a checklist that is individual to a child, involve the child’s family in
decision making. The child may also be interested in setting some goals for
themselves. By consulting these people, you are considering cultural and family
values and beliefs, and identifying the skills that each family feels are important
for their child to develop.

This is an excellent way to involve the family in the service and is an opportunity
to provide support and information to children and parents about the relationship
between health and physical activity. By discussing this relationship and the role
of the checklist for monitoring, you will encourage a collaborative relationship
and the family will develop a greater understanding of the importance of physical
development. Any aspects causing concern about the child’s physical development
may also be considered; for example, preventing obesity and poor health, expected
activity levels for children, and nutrition and food values.

Monitoring children’s physical development is essential to ensure you identify
strengths, but it also identifies needs and developmental concerns. Your evaluation
must be clear and non-judgmental, and must consider things that may be
influencing the child’s demonstration of a skill.

Developmental needs are quite common, and generally mean a child requires
additional support to develop a particular skill to an expected level. The most
effective way to do this is to provide activities for the child that are based on their
abilities and interests, but use the skills they need to develop. For example, a
child’s monitoring checklist shows that their ball handling skills are less developed
than their other gross motor sKkills. The child is interested in dressing up, so the
educator provides children with basketball outfits and they play ball games.

Assessing physical skills and development

The assessment you undertake in relation to a child’s physical skills and
development allows you to identify:

« the value of the experience to the child, whether it was challenging and how
you can increase the value

« how core principles and theories link to the developing child
« thelearning the child has demonstrated
o the child’s interests, strengths, skills and abilities.
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MTOP Outcomes must be used as part of the assessment process as they enable
you to work towards addressing the child’s holistic needs. To assess children’s
progress toward specific MTOP Outcomes, you can use the following steps.

Step Example
1. Gather and record information Rose, 6 years, is trying to tie the straps on her
about the child. apron behind her back. She twists the fabric

together, but it is long and becomes tangled.

2. Use the MTOP to identify which Outcome 3 Children have a strong sense of
of the five Outcomes your wellbeing.
observation record links to.

3. Identify a specific sub-outcome of  Children take increasing responsibility for their own
the MTOP. health and physical wellbeing.

4. Clarify your selection by referring  This is evident when children ‘combine gross and
to the evidence examples that are  fine motor movements and balance to achieve
provided for the identified MTOP complex patterns of activity’.

Outcome.

Practice task 1

1. Use a table similar to the following to monitor a 7-year-old child’s physical development.
Observe the child throughout a day to identify whether they have developed or are working
on the skills listed in the table.

Age of child: 7 years

Ties shoelaces or other
bows

Hops, jumps and runs for a
distance

Draws people, houses,
animals and scenery

Independently cuts complex
shapes with scissors

2. Explain how each of the four skills in the table could be influenced by the following:
e Social development
* Psychological development
* Cognitive development
* Nature versus nurture

3. Link each of the four skills in the table to an outcome in the MTOP.
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PC1.2

1 Planning and providing experiences

to foster physical skills

The opportunities you provide to children for physical development and
movement will be influenced by the factors described in the following table.

Factor Example

The characteristics of e Age of the children
the children in care » Peer group influences and/or pressure

The physical * Availability of indoor and outdoor facilities
environment * Venue and location

e Educators’ capabilities

» Safety considerations

* Desire and ability for children to set up equipment
themselves

The purpose of your * Frequency and regularity of use of the service by the child
service » Type of service

Support e Amount and type of support and/or participation you have
from parents

* Level of support available to you from outside resources
such as specialists, resource workers and inclusion support
workers

MTOP Outcomes e MTOP Outcome 3: Children have a strong sense of wellbeing;
Sub-outcome: Children take increasing responsibility for their
own health and physical wellbeing.

Gathering information and setting goals

The information you collect about children’s physical skills and development from
monitoring or records forms the basis for your program plan of activities.

From the information you gather, you will be able to set some goals and objectives
for each child:

« A goalislong term. You do not usually expect to achieve a goal in a short
period of time. Goals need to be clear, but they are not usually detailed.

« An objective is short term. You can expect to achieve an objective in a short
period of time. Objectives must be clear so you know what you want to achieve
and must be measurable so you know if they have been completed.

Selecting appropriate experiences

From the objectives you develop, you can identify suitable experiences. The
following table shows how goals and objectives can be used to create relevant
physical experiences. The goal sets an outline for the result you are aiming for, and
the objective gives you the current plan; that is, it is the first step of the goal.
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Setting up for physical activity

Goal

For Henry to create
something with sand
(this goal may have
been set as Henry
has shown an interest
in sand play or you
may have noticed a
developmental need)

For Henry to create a
bead necklace (this goal
may have been set as
Henry has shown an
interest in creating or
you may have noticed a
developmental need)

Objective

For Henry to create a
sand fort with a moat
and decorate it with
shells and pebbles

For Henry to thread
small beads on fine
beading thread, then
add a clasp

Experience and resources

Sandpit play:

Long- and short-handled shovels

Shovels with large and small
sScoops

Hand scoops

Buckets and various shaped
containers

Pebbles and shells

Interactions to encourage building

with sand; for example, ‘What is
the plan for your fort, Henry?’

Threading:

Small beads of various colours
Fine beading thread
Clasp

Discuss how to hold the beads
and thread, then how to attach
the clasp

At first, hold the thread or
demonstrate a technique for
Henry if needed

The success of your planned experiences relies heavily on how you set up the
environment and ensure it meets children’s needs. Remember to consider the
following:

Time
Space
Aesthetics

Materials and resources

Safety

Time

To provide time for play and leisure, your plan must be unhurried and
uninterrupted. When children are rushed through play, they do not have an
opportunity to fully experience the activity and may become frustrated. Children
need time to:

make choices
become involved

change direction

become involved again

20
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« practise and master skills
 form relationships

« become independent.

Space

Every play space is different and the availability of indoor and outdoor
environments may be limited or constricted by time or the needs of others.
However, you can control the space available.

Work with children to think about how space will be used. When planning how to
use space, remember the following:

e Children need hands-on experiences.
They need to explore, touch, smell, move,
create and build. Encourage children by
setting the stage.

e Children need choices. Spaces must
prompt children to choose an activity
that interests them. There must be
sufficient play spaces for children to
have a choice of two or three activities at
any time.

e Children need challenges. The space you
arrange needs to invite children to use
their physical skills in a variety of ways.

o Children need safety and security;
they need to feel safe without feeling
overprotected. Finding a balance between
safety and healthy risk-taking can be
challenging.

Hands-on experiences allow
children to explore.

Aesthetics

An aesthetically pleasing environment means an attractive environment, and
refers to how the environment is set up and how materials and experiences are
offered. If experiences are presented with care and look appealing, children will be
inclined to try them.

Children are central to your planning and evaluation. Children can talk about
what they are learning, identify what they would like to do differently and report
their interests and abilities. By letting children be part of the process of planning,
they begin to have a vision for themselves and develop greater confidence. They
become active participants in their own learning and are able to take great pride in
their accomplishments.

When you set up experiences for children, try to imagine how the child is going to
see the experience and identify what messages your set-up will send. An ideal set-
up sends a ‘Come and play!” message to the children.
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Other messages you want to send are:
o this space is cared for

« playis valued and respected
 itiseasy to play here

« you can change this space and play out your own ideas.

You can send positive messages such as these by ensuring:

« you use neutral colours that do not overload children’s senses

o the environment is clean, bright and well-prepared

« materials and furnishings are child focused

o all children and parents are made to feel welcome

« the environment is safe and interesting

 the environment has boundaries

o there are inviting and attractive displays and experiences
 materials are changed according to children’s interests

 safety is important, but children are still able to challenge themselves

o there are familiar staff.

Materials and resources

The materials and equipment you choose to make available to children have a
huge impact on the quality and types of play children engage in. Choices should
include active, passive, group and solitary physical activities and cater to each
child’s interests.

It is important that:

» materials match the children’s interests, needs and abilities

o there are enough resources for the number of children in a group

» good quality resources are provided

« equipment can be used independently where possible

« the environment is set up safely without clutter

« the environment is attractive and inviting.

Open-ended materials are useful for creating spontaneous challenges as they can
be used in a variety of ways, and children and educators can increase challenges
with these materials without interrupting play or needing to rely on other people
or resources. For example, blocks facilitate open-ended experiences as they can
be used in a variety of ways. A child who is constructing a long road using blocks

may see another child building a bridge. The first child then tries to make their
own bridge.

When materials and resources are available to children, they are encouraged to
be independent in their learning and choose activities and materials that interest
them and are suited to their development.

22
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Safety

When children feel safe, they more readily explore the environment and make use
of experiences. Your service has policies and procedures to ensure the building,
materials and resources are safe. These are likely to include a:

o child safe environment policy

« cleaning and safety checklists

 risk assessment procedure

» work health and safety policy.

Your knowledge of child development and children’s individual abilities allow you

to identify how the environment needs to operate and be presented to ensure safety.
Part of this involves considering children’s developmental abilities, such as their:

 understanding of safety and danger

o level of spontaneous behaviour

o ability to follow limits and guidelines

o level of curiosity

« interest in adult-modelled behaviour

» independence and attempts at greater independence
 understanding of consequences

o level of mobility and stability.

Other things that influence safety include:
 clothing choice

 weather conditions

« equipment placement

o flooring; for example, if it is slippery.

The following table provides some factors that may hinder children’s full
participation and clear recording of their skills.

Hindering factor Issues this may cause

Dress/clothing  If clothing is too warm or too cool, children may not be active.

* Clothing may get stuck under children’s feet when climbing or
their sleeves may fall into the activity.

e Clothing may be new or children may have been told not to
get dirty.

e |f children’s shoes are slippery, their feet may not be able to
grip to climb.

contninued ...
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... continued
Hindering factor Issues this may cause
Weather * |f the weather is hot, children may not be active or outdoor
equipment may burn their skin.
* |f the weather is cold, children may restrict their movement
until they are warmed up from activity.
e |f the weather is wet, activities may be slippery.
e |f the weather is icy, materials may be slippery or
uncomfortable to touch.
Past experience A child may have had a negative experience with an activity in
(emotional elements) the past and their emotional concerns may influence how well

they demonstrate these skills. For example, a child may be very
skilled at ball handling, but one day they are bumped on the
nose with a hard ball when going to catch it. After this occurs,
the child may avoid ball handling or demonstrate difficulties
such as turning away when the ball comes toward them.

Assist children to understand the hazards and risks in their environment by
alerting them to these and encouraging safe actions. By explaining why things
are hazardous and providing clear limits that children can link to the hazard, you
support children to be able to assess hazards: an important life skill.

When communicating limits to children, use positive language that gives stage-
appropriate detail and instruction. Describe acceptable behaviour rather than
what is not accepted; it is much more effective to let a child know what you want
them to do than what you don’t want them to do as it allows the child to learn the
appropriate action. For example, instead of saying ‘Don’t run’, say “Walk’. Instead
of saying ‘Don’t fall’, say ‘Place your feet carefully on both rails’.

Limits and guidelines for behaviour let everyone know exactly what is expected
of them while they are at the children’s service. Limits and guidelines should be
clearly communicated to:

« children, especially those new to the service
e Pparents
« potential users of the service

o all staff, including relief staff.

The following are examples of common limits, written in a positive way:
« We stay in the fenced area.

» Wesit at the table to eat and drink.

» We are gentle with each other.

o  We walk inside.
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Encouraging participation

Strategies to encourage participation in physical development experiences include
the following:

« Using interactions
o Acknowledging efforts and participation
o Demonstrating enthusiasm

 Participating with children

Using interactions

You can use your interaction and communication to:

« initiate physical play or activity

« encourage a child

o help the child feel comfortable and safe

+ introduce new words and/or language

« involve the child in setting up and modifying activities

o assist the child to participate.

Many spontaneous and planned activities can be developed out of conversations
you have with children and their responses to activities. When children are
involved in open, stimulating activities, you may use their enjoyment to develop
new skills and knowledge.

To achieve these goals:

 use open questions

» be prepared for the children to adapt materials or change the experience

» support experimentation

o Dbe prepared to add more materials

« provide for all possible events; for example, cleaning up mess, slippery floors

« be curious and interested yourself and reflect this in your comments.

Acknowledging efforts and participation

Acknowledgment shows children that you value them and recognise their efforts.
How and when you acknowledge children’s efforts affects how they feel about
themselves and can foster feelings of positive self-esteem. To provide healthy
acknowledgment:

o Teach children to evaluate their own efforts by saying things like, ‘Was that
fun?’, “You seemed to enjoy that’ or ‘What do you think about what you have
achieved?’

» Never use acknowledgment to compare children or make it seem like the child
must meet your standards.
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« Focus on the process rather than the product, and don’t judge a child’s work.
This means that you pay attention to the time and effort applied rather than
the outcome achieved. Do this by saying things like: “You must have planned
well to achieve that’, “You worked really hard on that’ or ‘How many materials
did you use?’

» Keep it private. Avoid showing children up or make an example of them.
Healthy acknowledgment is used to show value to the individual, not to show
others weaknesses or demonstrate how things should be done. You might say,
“Thanks for helping out’ or ‘T appreciate you putting all those puzzles together’.

Demonstrating enthusiasm

Your attitudes are extremely influential during physical activity. If you don’t
show enthusiasm and interest in going outside to play or don’t engage in physical
activity, this sends a message to children that physical play is not interesting or
encouraged. Children watch what you say, think and do and learn from this, so
always consider what you are modelling for them.

Your enthusiasm is also demonstrated in how you prepare the environment and
what activities and experiences you plan. If you plan dull, repetitive fine motor
exercises, children will choose other more enjoyable activities.

The following table contains examples of how you may model enthusiasm and
interact.

Situation Modelling and interaction you may provide

Playdough with shape * Discussing actions of others
cutters and rolling pins  « Rolling, pushing and pressing the dough

* Discussing how enjoyable it is to squeeze or manipulate the
dough

* Filling a cake tin
* Rolling dough into a snake

Obstacle course e Allowing children to design the course

* Following the children around the course or participating
yourself (consider safety and supervision)

e Using active body language when interacting; that is, if you
say jump, jump up and down yourself

e Laughing and smiling
* Encouraging through each stage of the course

Remember that an experience’s value relates to how you set it up and the materials
you provide. For example, if you provide playdough on its own or with natural
materials, it may be a creative and aesthetic experience as children use their
imagination while manipulating the dough. If you set up the dough with tools like
scissors, rollers and presses, you encourage the children to use their physical skills.

26
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Participating with children

There are times when it is important for you to become involved in experiences to
guide or model actions, such as showing a child how to use a particular piece of
equipment or tool. This is called intentional teaching. For example:

« You may show a child how to hit nails with a hammer by doing it yourself.

« You may extend a child’s play by asking open-ended questions that deepen the
experience.

o  When children are playing with clay you may ask how it feels when they
squeeze and pound it.

When you are invited into an experience, you may find you are able to provide
suggestions to enhance and extend the experience so the children learn through
play. However, remember not to take over the children’s experience; let the
children guide your involvement.

Children can guide educators’ involvement.

As you watch children in experiences and listen to their ideas, opportunities may
arise for you to provide support and extend their activity. When you provide
extensions, children remain engaged for longer periods and practise skills. It may
be as simple as adding new props to a play space, suggesting a larger or smaller
place for their play or sharing an idea about their play. Consider the following
case studies.

Case study

* A group of 8-year-olds are creating a play about a child going to hospital. Maria, an
educator, notices there aren’t many materials available for this, so she suggests to the
children that they come to the storeroom and see if they can find some more materials.
Maria encourages the children’s physical skills by suggesting bandages (which need to
be rolled and wrapped) and dress-ups (which use buttons, Velcro and zips).

continued ...
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... continued

e Annabelle and Kaya (both 5 years) are using their fingers to poke and make patterns
in the wet sandpit. Sharon (an educator) notices their interest and shows them how
to make patterns with their fingers and hands in a traditional Aboriginal way. The girls
continue to experiment by using their elbows and knees to make patterns. Later,
Sharon sets up a painting activity for the children to experiment further with hand and
foot printing. She also provides a range of natural materials for the children to make
prints with and puts up some posters showing different styles of body painting.

Fostering fine and gross motor skills and
fundamental movement skills

The success of your planned experiences relies heavily on how suitable the
experiences are for the children you provide them for. When choosing experiences
for fine motor, gross motor and fundamental movement skills, reflect on what

you have noticed about the child and link experiences with the children’s interests
and level of development, so activities are enticing and safe. Provide school age
children with both indoor and outdoor activities. They have a need for outdoor
play where they can use their gross motor and fundamental movement skills such
as running, jumping, throwing, catching, dancing and cycling. Indoor activities
provide children with the opportunity to develop their fine motor skills through
craft and other experiences.

Return to section 1A to reflect on more fine motor, gross motor and fundamental
movement skill experiences.

Using scissors is a fine motor experience.

Providing variety and fostering emerging skills

Observing children playing helps you clarify a number of things, including:
« whether your plans and materials are suitable
« whether your play area is set up appropriately

« whether children are challenged

28
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 current group and individual skills, abilities, needs and interests

« relationships

« motivations for learning.

You will also notice emerging skills, which are abilities that are just beginning to

develop. For example, a child may be developing the ability to skip with a rope.
When they can competently skip with a rope, they have this skill.

When a child is beginning to take an interest in learning a skill, you may need to
provide guidance to assist the child until they have developed and mastered this

skill themselves. Guide children’s learning by providing a learning environment

where play experiences and intentional teaching help the children develop skills.

For example, if a child is learning how to tie their shoelaces you may use:

« learning through play: providing laces on dress-ups, dolls clothing and in craft
activities

 intentional teaching: working one-on-one with a child when they take their
shoes on or off to assist them to use the shoelaces.

Practising skills

To support emerging skills, provide spontaneous practice of physical skills,
particularly as children participate in routine times. In any one day, many physical
skills will be used, such as:

» washing hands

o dressing and undressing for weather conditions, toilet and/or rest
« applying sunscreen

 eating and using utensils, cups and cutlery

« manipulating play materials.

Opportunities for children to develop emerging skills vary according to factors
such as:

« the physical environment

o the service’s purpose

« the amount and type of support from parents

o the level of participation by parents

o the level of support available to the service from external bodies such as advice
specialist services, resource workers and inclusion support workers

 how frequently and regularly the child uses the service

o the child’s age.
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New skills also emerge when children are introduced to ideas and materials they
have not used or seen before. This type of learning environment encourages
children to try new things. These opportunities challenge your planning and
organisational ability as you must identify the right time to introduce new things
and extend children. Some physically challenging experiences you may introduce
include:

o choreographing dance moves

e gymnastics

« riding a skateboard

 using rollerblades

« throwing and catching a Frisbee
» flying a kite

o hopscotch

o different cooking styles and methods.

Practice task 2

1. Develop a plan for one child. Select a play experience that fosters the child’s fine motor,
gross motor or fundamental movement skills. Implement the plan and provide evidence of
your preparation and implementation.

2. List one social benefit, one psychological benefit and one cognitive benefit the child would
have gained during this planned experience.

3. Which Outcome of the MTOP links with this planned experience?
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1 Challenging abilities and

promoting physical fitness

There is a fine line between providing a challenge and frustrating a child. You are
likely to find this balance if you consider the development you have already seen
and make activities a little more challenging than this.

It is important for children to be challenged by their experiences, as this engages
them in the activity and ensures their skills are applied and being developed.
Challenge is particularly important for gross motor and fundamental skill
development as challenges in these areas help a child to be physically fit and

feel motivated. This helps to avoid obesity and promotes the development of a
healthy body.

Challenging skills and abilities

Developing challenging activities involves being able to competently extend
and expand on a child’s current skills. MTOP Principles encourage you to hold
high expectations for children’s achievement in learning. The Principle ‘High
expectations and equity’ supports you to see that children are competent and
capable, and that you should provide challenges so they can extend their skills.

The following table contains some examples of objectives that challenge the child.

What the child can do What may challenge MTOP Outcome
this child

Steve (12 years) knows the Steve might be challenged Sub-outcome of Outcome 3:
rules of a soccer game. by refereeing a game being Children take increasing
played by younger children. responsibility for their
own health and physical

Jessie (8 years) can skip a Jessie might be challenged wellbeing

rope continuously. by jumping a rope held at
each end by other children.

To balance challenge and frustration, it is useful to prepare some ideas for use if
needed; these may be useful for spontaneous activity or to increase or decrease
the difficulty of a task if needed. This way, you will always be prepared to
provide success for children. You can also be led by the children’s ideas and their
enthusiasm to try new things.

PC1.3
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The examples in the following table show how you might change the challenging
activities.

Who this What planned What spontaneous
challenge is for challenges occurred challenges occurred
Steve will umpire a An educator supported e Steve made some independent
soccer game being  Steve to enforce decisions decisions and ended up awarding
played by younger and acted in the role of one team a penalty shot.
children. linesman. * Two older children asked Steve

about some of the rules of soccer.

Jessie will try to Jessie: e Jessie ‘ran into’ the rope while it
jump continuously * sang a rhyming song was turning and continued to skip
in the rope held by with actions while without stopping the rope. She
two other children. skipping called to other children, ‘Look at

P
e ran out of the rope while me:

it is turning, without
stopping the rope.

Culture and physical skills

The way you present and prioritise physical play opportunities may be affected
by the specific cultural and lifestyle priorities of the community your service
operates in. Take these cultural considerations into account when determining
how to approach health and physical fitness through exercise. For example, some
communities place a high value on organic foods and active group experiences.
Other communities have numerous takeaway food outlets and residents have few
opportunities to be involved in sports or active pursuits.

In addition to these community factors, you need to work with family culture.
Families have different patterns of eating and exercise, and some families are:

» aware of dietary and activity needs and encourage your service to promote
healthy choices

« unaware of the potential dangers that unhealthy foods and lack of physical
activity can have on long- and short-term health.

Families may or may not have appropriate resources to make informed choices
about diet and physical fitness. Family culture impacts the choices you make in
your service about menus and planned activities. Be responsive to family needs
and expectations, and provide support when they need advice and direction.
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Providing education to families

An essential point to introduce to children and families is the links between lack
of physical exercise, childhood obesity and poor health. You may do this using
newsletters, parent education forums, group times, individual discussions and
meal or active play times. Share information relating to:

o health effects such as increased risk of diabetes and other illnesses

 physical activity playing a part in keeping children healthy and ensuring they
have a balanced lifestyle; this relates to limiting time spent using the computer,
playing video games and other sedentary activities

« balancing the energy being used and the energy being taken in from food
consumed

 ensuring the body is able to function properly by reducing processed, snack
and fast foods.

You can also promote healthy choices to children by:

 pointing out healthy foods and describing their benefits

« discussing physical activities and their benefits

o identifying which foods are ‘sometimes’ foods and which foods are healthy

« modelling healthy choices and being active yourself

« discussing sports, athletics, dance and other active choices

+ developing healthy menus.

Promoting physical fitness

To promote physical fitness, you must start by providing active play that is suited
to the children’s needs. You must then:

« encourage children by making positive comments about their efforts
 think about safety

+ include some organised activity each day; for example, a movement session or
a game of basketball

« seta good example by being active yourself.

Some ways to provide for physical fitness include:
e active games

e exercises

o asking children to help set up games
 using a range of environments and equipment
« incorporating sociodramatic play

+ using construction materials.

Aspire Version 1.1
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Practice task 3

Read the scenario, then answer the questions that follow.

Felip (6 years) is using a cricket bat like a tennis racket, holding it high in the air and trying
to hit a bouncing tennis ball. He lunges the bat forward and misses the tennis ball.

1. How would you modify this experience to help Felip participate in an appropriate challenge?

2. Itis part of your service’s procedure to link this challenge to the MTOP. What outcome from
the MTOP relates to your appropriate challenge?

Chapter summary

1. Physical development relates to how children grow and develop control over
their bodies.

2. Understanding theories relating to physical development and knowledge of
physical development milestones helps you understand the physical needs of
individual children.

3. Physical development is not an isolated area of learning. Each action that uses
physical skills is also integrated with other areas of development.

4. When assessing and monitoring development, a number of methods can be
used to ensure you capture the details you need to show the child’s progress.

5. 'The success of your planned experiences relies heavily on how you set up the
environment and how well it meets children’s needs.

6. Fine and gross motor skills, fundamental movement skills and physical fitness
can be fostered and promoted through play.

7. Developing challenging activities requires you to competently extend and
expand on children’s current skills.

8. Some essential points to introduce to children and families include the links
between lack of physical exercise, childhood obesity and poor health.

34
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Assessment activity 1

Fostering physical development

Your trainer or assessor may require you to complete this assessment activity
and will provide you with instructions as to how to present your responses. They
may provide alternative or additional assessment activities depending on the
circumstances of your training program.

The following table maps the assessment activity for this chapter against the
element and performance criteria of Element 1 in CHCSAC005 Foster the holistic
development and wellbeing of the child in school age care.

A 1 1.2,1.3
B 1 1.1,1.2,1.3
C 1 1.2,1.3

Purpose

This assessment activity is designed to assess your skills and knowledge in
fostering physical development.

Requirements

To complete this assessment activity, you need:
o access to a children’s services environment

« toanswer the questions and submit responses as directed by your trainer/
assessor/training organisation.

Part A

For each of the physical development aspects shown in the following table, list:
« two skills used in daily activity (including routines)
» two indoor play experiences that would develop these skills

« two outdoor play experiences that would develop these skills.

Aspire Version 1.1
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Highlight the experiences in your table that you think would improve a child’s

physical fitness.

Physical
development aspects

Skills used in
daily activity

Indoor play
experiences

Outdoor play
experiences

Gross motor skills

Fine motor skills

Eye-hand coordination

Grasp

Balance

Fundamental movement
skill

Kinaesthetics

Perceptual development

A e A el A e I A o B A el A o

A Rl R S e R A A

A e Al A el A el A B ol A el I o

Part B

1. a) Develop a physical skills checklist that would suit a specific age group of
children you work with. You will use this checklist to work with one child

in that group.

Ensure the checklist includes:
 the age of the child

o atleast six specific physical development milestones (include fine and
gross motor skills and fundamental movement skills)

 space to record the date that the child demonstrated the skill

« space to make comments about how the child is progressing toward
achieving the milestone.

b) Give your checklist to the child’s family and have them provide any
additional milestones/skills that are important to them. Amend the
checklist by incorporating these changes/additions to suit the needs of

their child.

2. Use the final checklist to complete the following tasks.

a) Ask the family to complete the checklist by putting a date next to the skills/

milestones they believe their child can do already.

Aspire Version 1.1
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b)

Use the same checklist to observe the child. Record the skills you

have observed the child demonstrating and date these. Provide any
additional comments such as progress made or further details of the skills
demonstrated.

Use the results from your checklist to complete the following:

a)
b)

o

List the child’s physical strengths.

Describe one play experience you would provide for this child that would
challenge one or a number of these physical strengths.

Explain why you chose this experience.

Use the results from your checklist to complete the following:

a)
b)

<)

List the child’s emerging physical skills.

Describe one play experience you would provide for this child that would
support one or a number of these emerging physical skills.

Explain why you chose this experience.

Implement the play experiences from questions 3b and 4b and then answer the
following questions.

a)
b)

o

d)

Was the child challenged by the experiences? How do you know?
Explain how the experiences helped the child to develop physical skills.

Add further information about the child’s milestone achievement into the
checklist.

Explain how each of the following developmental aspects were included in
some way during your experiences:

« Social
« Psychological

o Cognitive

Part C

Prepare a report of 1-2 pages explaining how you promote MTOP sub-Outcome
of Outcome 3 in your daily work with the children in your service, ‘Children take
increasing responsibility for their own health and physical wellbeing’.

In your report:

explain the organisational standards, policies and procedures you follow to
work towards this sub-Outcome

link the information you provide to at least two development theorists or core
principles of development.
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In addition, demonstrate how you plan and provide experiences that foster and
challenge children’s physical skills that are connected to this sub-Outcome by
using a range of documentation methods, such as:

« photos
 learning stories

« anecdotal reports
« diary entries

o jottings

« samples of work
o checklists

e sociograms

» other methods as agreed with your trainer/assessor.

Record your foundation skills

When you have completed the assessment activity, make sure you record evidence
of how you have developed and applied foundation skills. You may use the table

at the end of this learner guide for this purpose. Keep copies of material you have
prepared as further evidence of your skills. Refer to the information on foundation
skills in Appendix 2 of this learner guide for further guidance.
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Children’s immediate carers, particularly their family, along with those from
the wider social environment, are the primary influences on social development.
Educators are responsible for building on children’s social skills and knowledge
by providing developmentally appropriate experiences and activities; interactive
environments; guidance; support; and ongoing assessment and monitoring of
social skills and development. In-depth knowledge of a range of development
theories and how they relate to social development and work practices provides
the basis from which to monitor social skill development, and plan and deliver
appropriate programs and experiences for each child.

In this chapter you will learn about:
2A  Understanding development theories and monitoring social skills
2B Providing opportunities for social interaction

2C Encouraging a sense of community and cooperation
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The following table maps this chapter to the National Quality Standard and My
time, our place - Framework for School Age Care in Australia.

National Quality Standard

v/ Quality Area 1: Educational program and practice
Quality Area 2: Children’s health and safety
v/ Quality Area 3: Physical environment
Quality Area 4: Staffing arrangements
v/ Quality Area 5: Relationships with children
v/ Quality Area 6: Collaborative partnerships with families and communities
Quality Area 7: Leadership and service management
My Time, Our Place - Framework for School Age Care

Principles

Secure, respectful and reciprocal relationships
Partnerships
High expectations and equity

Respect for diversity

DN N N NN

Ongoing learning and reflective practice

Practice

<

Holistic approaches
Collaboration with children
Learning through play
Intentionality

Environments

DN N N

Cultural competence
Continuity and transitions
v/ Evaluation for wellbeing and learning
Outcomes

Children have a strong sense of identity

Children are connected to and contribute to their world
v/ Children have a strong sense of wellbeing
v/ Children are confident and involved learners

Children are effective communicators
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PC21

2 Understanding development theories

and monitoring social skills

Many of the Principles, Practices and Outcomes of My time, our place -
Framework for School Age Care in Australia (MTOP) are linked to social
development. As children develop confidence, relationships, responsibility, control
of their feelings and the ability to work with others, the understanding you show
enables you to provide an environment that meets these growing needs and
encourages, supports and challenges their skills.

Social skills and development

Social skills are the means by which people communicate and interact. They
include cultural rules that are learnt and involve both verbal and nonverbal
actions. Social development refers to the learning of social skills, including how to
behave in culturally acceptable ways.

Play is a means for children to practise their social skills and to use skills that
assist them in thei