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Introduction t
Exploring CAI

What is CAFS?

Community and Family Studies (CAFS) focuse
on the functioning of contemporary society by
exploring components including family studies,
sociology, developmental psychology and life
experiences. The course is influenced by an
ecological model that describes the interaction
and interdependence between an individual ar
their family, community and society. Throughot
course, students will develop knowledge, skills
attitudes relevant to each module.

Using Exploring CAFS

This textbook covers all cores and options fron
Preliminary and HSC CAFS courses. For each

) . : ; AL LY
there is a chapter overview, a variety of contex DA A ""‘ﬁ‘i‘ﬁ' :
studies and a series of revision questions desiyiieu w st = LT
knowledge of key concepts. Figure 0.1:
. CAFS is influenced by the interactions and
Throughout each chapter there are also a series of interdependence between an individual
recurring boxes: and their family, community and society.

Learning activity

Exploring CAFS features a series of learning activities that address the major ideas of the
course. The activities focus on key concepts to promote understanding of the content.

Internet activity

Exploring CAFS features internet-based activities that build upon ICT skills and reinforce key
concepts. These boxes are buttons/hyperlinks that lead students directly to the activity on
TitanOnline, our digital learning platform. (Note: log in required, see next page for details.)

Case study

Exploring CAFS features case studies that apply key concepts to various situations.
They emphasise key concepts to strengthen understanding of the content.
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INTRODUCTION TO EXPLORING CAFS

Additional free resources

The following additional free resources are available to complement this textbook.

TitanOnline internet activities

Internet activities throughout this textbook direct the reader to log in to TitanOnline,

Titan Education’s digital learning activity platform. These activities supplement the text and
engage students in critical thinking, research and analysis. The internet activity boxes are
buttons/hyperlinks that lead students directly to the relevant TitanOnline webpage.

HSC study notes and practice exam
The following resources are also available, in PDF format, to help students revise and prepare for
their HSC examination:

= study notes, in the form of flash cards, that students can print and add their own information to
= HSC practice exam, in the NESA format, to introduce students to the layout of the HSC
examination and provide means for revision.

To receive access to these additional free resources, please see your teacher (or email
cafs@titaneducation.com.au with your school’s details).

Introduction to research

The CAFS course relies heavily upon research methodologies — the techniques, methods and
procedures used when searching for knowledge. Research is investigation based on the intention
of finding out information. It is an involved process beginning with the need for research and ending
with the presentation of findings.

Figure 0.2 graphically represents the research process. Each process has a specific function:

= Think: Assess what you already know and what you need to find out.

= Plan: Propose how you are going to find out the required information.

= Find: Use reliable sources such as books, journals and internet sites to obtain
required information.

= Record: Record ideas and make a note of sources.
= Present: Present your findings using graphs, diagrams, tables, essays, etc.
= Judge: Question your research, for example:

— Did you find out the required information?

— What can you do better next time?

Think Plan Find Record Present Judge

Figure 0.2:
The research process.
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INTRODUCTION TO EXPLORING CAFS

Figure 0.3:
Research is investigation based on the intention of finding out information.

Introduction to the Independent Research Project

As part of the HSC, students are required to complete an Independent Research Project (IRP) in
the context of the HSC core module — research methodology.

The focus of the IRP should be related to the course content of one or more of the following areas:
= individuals = families = resource management.

= groups = communities

The IRP consists of three parts:

= the project plan = the project diary = the product.

The assessment of the research methodology module including the IRP contributes to the
school-based assessment. The weighting for each part should reflect school and NSW Education
Standards Authority (NESA) policies, as well as the time and effort afforded to each.

The project plan

= provides an initial summary and outline of the complete research process.

The diary

= is a record of an ongoing process

= records values, attitudes and feelings

= reflects honestly on problems encountered and their solutions

= records conversations, contacts, readings and sources of secondary data

= reflects the proposed timeline.

The product

® js independent; that is, it is the your own work, based on an area of interest

= related to the course content

= is research based, meaning that the students should ‘find something out’ or add to their
existing knowledge

= should reflect the time and commitment allocated to it in the overall context
of the course.
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INTRODUCTION TO EXPLORING CAFS

Terms

There are common terms used throughout Exploring CAFS, particularly within the learning
activities. Such terms require responses to be shaped accordingly — descriptions of each are
listed in Table 0.1 below. Visit your local library for a range of HSC-specific material such as
HSC collections, books, journals and articles.

Table 0.1: Common activity terms.

Account Account for: state reasons for, report on. Give an account of: narrate a
series of events or transactions.

Analyse Identify components and the relationship between them; draw out and
relate implications.

Assess Make a judgement of value, quality, outcomes, results or size.

Compare Show how things are similar or different.

Contrast Show how things are different or opposite.

Critically Add a degree or level of accuracy depth, knowledge and understanding,

(analyse/evaluate) | logic, questioning, reflection and quality to (analysis/evaluation).

Demonstrate Show by example.

Describe Provide characteristics and features.

Discuss Identify issues and provide points for and/or against.

Distinguish Recognise or note/indicate as being distinct or different from; to note
differences between.

Evaluate Make a judgement based on criteria; determine the value of.

Explain Relate cause and effect; make the relationships between things evident;
provide why and/or how.

Identify Recognise and name.

Justify Support an argument or conclusion.

Outline Sketch in general terms; indicate the main features of.

Predict Suggest what may happen based on available information.

Propose Put forward (for example, a point of view, idea, argument or suggestions)

for consideration or action.

Recommend Provide reasons in favour.
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Preliminary CAFS cores

= Resource management
= |ndividuals and groups
= Families and communities
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CHAPTER 1

Resource management

Resource management is an essential skill to complete day-to-day activities. It is important to
manage resources that are associated with individual wellbeing, needs and wants, and values
and standards. Managing resources is achieved by implementing the skills and practices that are
associated with goal setting, communication and decision making.

In this chapter, the focus is on presenting the essentials of resource management as well as on
outlining and assessing how to apply skills in order to maintain overall wellbeing.

Outcomes
A student:

= P1.1 describes the contribution an individual’s experiences, values,
attitudes and beliefs make to the development of goals

= P1.2 proposes effective solutions to resource problems

= P3.2 analyses the significance of gender in defining roles
and relationships

= P41 utilises research methodology appropriate to the study of
social issues

= P4.2 presents information in written, oral and graphic form
= P5.1 applies management processes to maximise the
efficient use of resources
= P6.1 distinguishes those actions that
enhance wellbeing.

Module focus

= Fundamental concepts of resource management
= Influences on resource management

= Effective resource management

Figure 1.1:
Interviews are a qualitative research method.
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CHAPTER 1

RESOURCE MANAGEMENT

Syllabus information

This module, as detailed in Table 1.1, should occupy approximately 20 per cent of total preliminary

course time.

Table 1.2: Resource management syllabus.

Fundamental concepts of resource management

Students learn about:

| Students learn to:

Wellbeing

= defining wellbeing
= factors affecting wellbeing
— emotional
economic
cultural
physical
spiritual
social
= individual and group wellbeing

= explore the concept of wellbeing by considering
the following questions:
— what is the opposite to wellbeing?
— how do people describe wellbeing?
— why might there be different understandings

of wellbeing?

= analyse the relationship between the factors and
explain how they can impact on wellbeing

= discuss the effect that their own wellbeing can
have on the wellbeing of the groups to which
they belong

Needs and wants

= defining needs and wants

= specific needs
— adequate standard of living (food,
clothing, shelter)
— health
— education
— employment
— safety and security
— sense of identity

= Maslow’s hierarchy

= satisfaction of needs and wants
— goal setting
— enhancing wellbeing

= describe each of the specific needs and compare
the significance of each to different individuals

= critique Maslow’s hierarchy and debate its
relevance and validity after considering
contemporary views on human needs

= outline a specific need that is significant to them
and explain how goal setting can contribute to the
satisfaction of that need

Resources

= defining resources
= specific resources
— human, e.g. energy, knowledge, intelligence,
sight, language, skills and abilities, motivation
— non-human, e.g. food, clothing, money,
electricity, shelter
= interchangeability of resources

= resource sustainability (to conserve a resource)

= describe a range of resources and explain how
they assist in satisfying specific needs

= propose how resources could be interchanged to
enhance wellbeing in a variety of situations

= outline strategies individuals use to conserve
human and non-human resources
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CHAPTER 1

RESOURCE MANAGEMENT

Table 1.1: Resource management syllabus.

(continued)

Influences on resource management

Students learn about:

Students learn to:

Factors affecting resource management

= personal values and past experiences

= factors influencing availability of and access to
resources, e.g. age, gender, disability, culture,
socioeconomic status

= access to support
— informal, e.g. relatives, friends, neighbours
— formal, e.g. government agencies,
community organisations

explain how a combination of factors can
influence resource management for a range of
individuals, including:

— a person with a disability

a person who is homeless

a 16-year-old male

a retired aged person

describe how access to support can contribute
to the satisfaction of specific needs in a range
of situations

Personal management skills

= planning and organisation

= communication
— verbal and non-verbal
— assertive, aggressive, passive
— characteristics of effective communication
= decision making
— decision-making styles — impulsive, intuitive,
hesitant, confident, rational
— factors influencing decision making

= problem solving

assess the extent to which personal management
skills can influence resource management

= use scenarios to apply and refine their

personal management skills to relevant and
contemporary challenges

identify and challenge gender expectations in
regard to personal management skills

Effective resource management

Students learn about:

| Students learn to:

Strategies for effective resource management

= using interchangeable resources

= adopting sustainable behaviours

= accessing support

= developing personal management skills
= engaging in education or training

= propose and evaluate strategies individuals
can adopt to effectively manage their resources
in a range of life contexts, e.g. caring for
a family member, completing the HSC,
seeking employment

Interviews as a primary research method

= constructing, conducting, recording responses
— structured and unstructured

= advantages and disadvantages

= analysing research results

= use interviews as a research method by:

— designing an interview to investigate how
accessing support can contribute to effective
resource management

— conducting interviews and recording responses

— analysing the data to determine the extent to
which accessing support assists individuals to
manage their resources effectively

& TitanEducation EXPLORING CAFS




CHAPTER 1

RESOURCE MANAGEMENT

Learning grid

This grid of activities aims to provide you with a variety of learning experiences. Your teacher will
instruct you on how they would like you to complete these tasks.

Table 1.2: Resource management learning grid.

Knowing 1 point each | Understanding 2 points each

Define the term ‘wellbeing’.

Discuss the difference between a
want and a need.

Applying 3 points each

Make a collage of your specific
needs, and explain why you have
included them in the collage.

Explain where a person could
access support in relation

to the factors that affect
resource management.

Distinguish between the
strategies for managing
resources effectively.

Conduct an interview, which is a
primary research method.

Outline Maslow’s Hierarchy
of Needs.

Research a celebrity who is
dealing with conflict. Infer how
the factors that affect wellbeing
are contributory to the
celebrity’s conflict.

Examine the importance of the
resource management strategies.

Analysing 4 points each

Research websites you can

use to enhance your wellbeing.
Record your findings, and assess
whether or not you think each
idea would work.

Evaluating 5 points each

Explore the advantages and
disadvantages of using interviews
as a primary research method.

Creating 6 points each

Act out a scenario for the

class in order to highlight poor
communication skills. The class
members are to guess what went
wrong and how to avoid it.

Using visual aids such as a
mind map, demonstrate how all
the factors that affect wellbeing
are interrelated.

Evaluate how specific resources
differ and how the difference
could have an impact on

your wellbeing.

Design a SMARTER goal and
create a list of actions necessary
to achieve the goal.

Analyse how resources
can be interchangeable,
and provide examples.

Review a recent media event
in which bad or poor decision
making was explored.

Create a self-help guide in
which you explain how best
to attain effective personal
management skills.

Think of a time you had a
communication breakdown,

and reflect on why you think

it happened. Analyse what
changes you could make in order
to prevent similar communication

Choose two verbal and

two non-verbal methods of
communication, and evaluate
ways in which people can
use them correctly in order to
avoid miscommunication.

In groups of six, run a debate in
which the participants explore
whether or not Maslow’s
Hierarchy remains valid in
today’s society.

breakdowns from reoccurring.
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CHAPTER 1 RESOURCE MANAGEMENT

Fundamental concepts of
resource management

To maximise health and wellbeing, it is important to manage resources effectively.

Likewise, groups and communities must consider their available resources and manage them
appropriately so that people have a high standard quality of life. The basic concepts of resource
management are wellbeing, needs and wants, resources, values, and standards and goals.

All these concepts are key components that influence and have an impact not only on the
resources a person or group has available but on how the person or group uses the resources.
These components are dynamic and can change drastically during the various life stages, so to
maximise wellbeing, it is important to target all of them.

Wellbeing

Every aspect of life has an influence on the state of wellbeing. Wellbeing is dynamic in nature,
which means it is influenced by lifestyle factors and the life stage a person is at.

Defining wellbeing

Wellbeing is a broad concept and comprises many elements
and factors. The term ‘personal wellbeing’ means a person’s
health, happiness and satisfaction with life. It encompasses
fulfilment in relation to meeting one’s potential and ensuring
that life is meaningful. The factors that affect wellbeing
are emotions, the economy, culture, physical abilities,
spirituality and society. Although individuals want

life to be characterised by qualities such as health,
happiness and economic comfort, the way in which the
state of wellbeing is viewed will vary, depending on
personal values or personal relevance to everyday
life. For example, school students might not stress too
much about their economic wellbeing and might worry
more about their social wellbeing, whereas elderly
people might not be as concerned about their social
wellbeing because they are concerned about their
physical and economic wellbeing.

Someone who has a healthy level of wellbeing
will be happy, motivated in their daily life,

and optimistic about both the present and

the future.

Figure 1.2:
Factors that affect wellbeing are emotions, the economy, Z:
culture, physical abilities, spirituality and society. A
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CHAPTER 1 RESOURCE MANAGEMENT

Factors affecting wellbeing

Wellbeing is influenced and affected by a number of factors, all of which are components of
wellbeing and can change from day to day, based on the experiences a person has in various
situations. For example, missing the bus might impact on emotional wellbeing, as a person may
become distressed, and it can also have an impact on social wellbeing if it causes someone to
miss out on a social event. Table 1.3 contains an outline of the various factors that affect wellbeing,
and a definition of each factor.

Table 1.3: Factors affecting wellbeing.

Cractor —Jpetmon

Emotional | A person’s feelings, state of mind and developmental stage. The word ‘emotions’
wellbeing means how people feel and what moods they experience. Emotional wellbeing
can change several times a day, depending on what happens throughout the day.

Economic | A person’s income, economic resources, global economy and socioeconomic

wellbeing status. As individuals mature, their economic needs may change, so their
economic wellbeing will change as well. For example, as infants, individuals do
not have an income because their parents support them, however as people
start to age and become independent, they need to start making money to
support themselves.

Cultural People’s morals, customs, family beliefs and traditions. A greater confidence

wellbeing and comfortability in relation to one’s culture is likely to positively support cultural
wellbeing. However, confusion about cultural identity may challenge who they are
and hence people experience a low level of cultural wellbeing.

Physical Characteristics such as physical health, fithess and appearance. Similar to

wellbeing emotional wellbeing, physical wellbeing can change at various times throughout
the day. Physical wellbeing involves being mobile and physically active, but is also
characterised by absence of physical injury.

Spiritual People’s religion, beliefs, values and standards. Depending on an individual’s

wellbeing beliefs and values, the emphasis people place on their spiritual health will vary.
For example, a woman may pray and go to church every day whereas a man may
meditate in the privacy of his own home. Both people are working on maintaining
a positive level of spiritual wellbeing.

Social People’s relationships, socialising, social networks and communication.

wellbeing People have different social expectations and preferences in social interactions
and will therefore gain different types of fulfiiment from socialising. Some people
are introverted but won’'t necessarily have a worse level of social wellbeing
compared with someone who is extroverted.

Wellbeing can change as a result of varying factors and levels of impact. Global issues such as
terrorism, war, pandemics, financial crises and natural disasters can have an impact on wellbeing,
as can positive global issues and events such as the Olympics.

& TitanEducation EXPLORING CAFS n



CHAPTER 1 RESOURCE MANAGEMENT

Figure 1.3:
Individuals can have a positive or negative impact on a group’s wellbeing.

Individual and group wellbeing

Individual wellbeing and group wellbeing can be either
independent of each other or dependent on each

other. The determining factor is the person’s or group’s
circumstances. When the two types of wellbeing are
dependent on each other, they can have both positive and
negative effects.

Internet activity

Log on to TitanOnline and
complete Activity 1.1 to learn
more about the general
wellbeing of Australians.

In groups, people find a structure that meets their basic need to belong. They can find happiness,
security and enjoyment by making friends and sharing goals and interests, and can feel supported
and accepted by their peers. However, a group can also have a negative impact on people’s
wellbeing so they can become dissatisfied with their involvement in the group.

Groups can experience different levels of wellbeing, just as a person can, in that individuals can
have a positive or negative impact on the group’s wellbeing. The group’s emotional, economic,
cultural, physical, spiritual and social needs can be either supported or undermined by individuals.
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CHAPTER 1 RESOURCE MANAGEMENT

Learning activity

1. Explore the concept of wellbeing by considering the following three questions:
a. What is the opposite of wellbeing?
b. How do people describe wellbeing?
c. Why do people have different understandings of wellbeing?

2. Analyse the relationship between the factors that affect wellbeing, and explain how they
can have an impact on wellbeing.

3. Discuss the effect that your own wellbeing can have on the wellbeing of the groups you
belong to.

4. Investigate a celebrity who has been in the media for negative reasons. Explore the factors
that affect the celebrity’s wellbeing.

Needs and wants

Each person will have a variety of needs and wants that will

change throughout their lifetime. Needs and wants can be Internet activity
classified in a number of ways and can affect emotional, Log on to TitanOnline and
economic, cultural, physical, spiritual and social wellbeing. complete Activity 1.2 to
The basic needs are very similar for all individuals, learn more about the need
whereas wants are very broad and are completely for belonging.

dependent on individuals in relation to characteristics such
as what they are interested in, what they find motivating and
what they are passionate about.

Defining needs and wants

= A need is something that is necessary for survival and overall wellbeing.

= A want s something people desire and through which make life more
pleasurable, but is not necessary for existence.

Needs can be classified in a number of ways, outlined as follows:

1. Primary needs are biological or physical needs that are necessary to
meet for life to exist, such as the need for food, water and oxygen.

2. Secondary needs such as the need for love, safety, privacy,
respect and status are contributory to wellbeing and emotional health.

Although the definitions of ‘need’ and ‘want’ are vastly different,

in contemporary society the meaning assigned to both concepts

can be blurred. For example, people often comment on ‘needing’
specific items such as fashion accessories or electronic equipment,
whereas they actually merely ‘want’ them and they are not necessary
for survival.

Figure 1.4:
Water is a primary need for humans, as it is necessary for survival.
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CHAPTER 1 RESOURCE MANAGEMENT

Specific needs

Everyone has specific needs in order to
survive and have a healthy level of wellbeing.
These needs are the minimum people
should be able to meet in order to have a
healthy level of wellbeing and a successful
life. They include an adequate standard

of living, health, education, employment,
safety and security, and a sense of identity.
The last mentioned need can be influenced
by the other needs because they are the
most basic of all needs. Individual’s standard
of living and health greatly influences one’s
sense of identity.

. Lo Figure 1.5:
The specific needs and a definition of each Specific needs, such as education, impact a person’s
need is outlined in Table 1.4. wellbeing and quality of life.

Table 1.4: Specific needs of individuals.

An adequate The most basic of needs for survival, including food, clothing and shelter,
standard of living without which people’s quality of life will greatly diminish and their
wellbeing will consequently be dramatically reduced.

Health How stable people are physically, emotionally, spiritually, socially and
financially. The state of one’s health might lead to having specific needs;
for example, a diabetic needs to have access to insulin.

Education The learning stages people progress through as they age.
Education ranges from the basic skills people develop when they are
children to their school attendance and possibly higher education.

Employment The attainment of paid work so people can support themselves and
possibly other people. People gain types of employment based on their
health, education and physical capabilities.

Safety and security | A sense of feeling comfortable and protected. Depending on the stage of
life people are at, they might be the person who is needing security and
protection, for example as infants, or the person who is providing security
and safety for another person, such as a parent protecting their child.

A sense of identity | Understanding that everyone is an individual and overall knowing who
you are as a person. This includes people knowing what they believe in,
what characteristics are unique to them and what things are important
to them. People’s sense of identity will have an impact on all areas
of wellbeing.
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CHAPTER 1 RESOURCE MANAGEMENT

Maslow’s hierarchy

Needs are classified in various ways according to various theories. The most significant
educational theory is Maslow’s Hierarchy of Needs.

In 1943, Abraham Maslow, a humanistic psychologist, developed a hierarchical theory of needs by
breaking basic needs down into five categories. The focus of the theory is on the fact that various
needs emerge only when more essential needs have been fulfilled. For example, people will
concentrate on fulfilling their physiological needs and will move to the next level of the hierarchy
once they have fulfilled them.

= Physiological needs are primary needs of food, water and oxygen for maintenance of the body.
According to Maslow, it is essential to meet these biological needs before meeting less crucial
needs. Without these three things, quality of life will greatly deteriorate.

= Safety needs are the needs met to be secure in surroundings and stay safe from harm.
They include shelter to remain safe from the elements such as wind, rain and solar heat.
Being safe also involves being free from harm, so anything that might cause harm would
constitute a violation of the need to be safe.

= The need for belonging is the need met to ensure individuals obtain love, affection and a sense
of belonging. Humans have a fundamental desire to belong. When provided with a sense of
belonging, life is characterised by fulfilment and purpose, loneliness is minimised, and life is found
to be more enjoyable and fulfilling.

= The need for esteem is associated with the needs related to self-esteem and self-respect.
These needs stem from the desire to feel confident and valuable within oneself and in one’s
surroundings. Individual’s level of resilience, or ability to bounce back from challenging or diverse
situations, will have an impact on self-esteem. All individuals will experience low self-esteem at
times, and that experience is natural, but it is important for individuals to be able to bounce back
and feel good about themselves again.

= The need for self-actualisation is the need to realise one’s full potential. It is the highest level in
the hierarchy. Although self-actualisation is a personal need, feeling validated and encouraged by
other people can have an impact on one’s ability to live to the full potential.

Maslow was the first psychologist to concentrate on the humanistic approach to interpreting
human behaviour.

Learning activity
1. Describe two specific needs, and compare how these vary in significance and impact for a
five-year-old child, a 40-year-old mother, and a 65-year-old diabetic.

2. Debate the relevance and validity of Maslow’s Hierarchy of Needs in today’s society.

3. Reflect on the five human needs that Maslow identified and how they are applicable in your
life. Present your reflection as a journal entry, a blog or a podcast.
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CHAPTER 1 RESOURCE MANAGEMENT

Satisfaction of needs and wants

Various factors can influence satisfaction of needs, and they include gender, education,
economic status, culture and geographical location.

= Gender: Males and females fulfil human needs in different ways; for example, males can find
it more difficult to satisfy their emotional needs. In images in the media, males and females are
portrayed in a way that influences how they satisfy their needs.

= Education: Individuals might obtain knowledge to enable themselves to be financially
independent and thereby find it easier to fulfil their specific needs and wants. Alternatively, by way
of education, individuals might develop unrealistic expectations and thereby both find it more
difficult to fulfil needs and have less realistic wants.

= Economic status: Financial status can limit or enhance one’s ability to fulfil basic needs
and wants.

= Culture: Values and beliefs directly affect how needs and wants are developed.

= Geographical location: Living in an isolated area or living with a disability, for example, can limit
access and opportunity in relation to fulfilling needs and wants.

In order to satisfy all needs and wants, it is important to set goals and work at enhancing
individual wellbeing.

Goal setting

Individuals and groups develop goals so they can guide
themselves to a specific situation or outcome. Goals can be
short term, intermediate or long term, and can range from a small
individual goal, such as ‘to increase my physical activity level’,
to in depth, global-based goals, such as ‘to minimise pollution’.
Essentially, goals have to be realistic and achievable in
order to have a positive effect on the individual and/

or the group. Goals can be placed into one of three
categories, outlined as follows:

= Short-term goals are goals people expect
to accomplish during a small time period,
for example five days or two weeks.

= Intermediate goals are goals that fall between
short- and long-term goals and are usually goals
people accomplish over one to three months.

= Long-term goals are goals people expect to
accomplish over a longer period, usually three or more
months. To accomplish long-term goals, people must
accomplish their short-term and intermediate goals.
Long-term goals take time to achieve, where people
must carefully plan how they achieve them and
undertake ongoing monitoring of their progress in
achieving them.

Figure 1.6:
Goal setting allows people to feel accomplished.
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Goal setting involves establishing specific goals that can be measured and monitored. Many factors
need to be considered when setting goals. A common goal setting tool is to implement the
‘SMARTER’ principle, which is explained below.

The SMARTER principle
= Specific: The goal has to be specific. Using ‘the five Ws’ can help when specifying a goal:
— Who: Who does the goal involve — an individual or a group?
— What: What is the goal?
— When: What will the timeframe be for accomplishing the goal — short term, intermediate or
long term?
— Where: What will be the location/s for achievement of the goal?
— Why: Why do | have this as a goal, and what do | hope to achieve by accomplishing it?

= Measurable: Having a way of measuring success when striving to achieve the goal will
keep people motivated, on task and hopefully on time. Look for the indicators that reveal
the achievement.

= Achievable: The goal has to be achievable, that is, able to be accomplished. Breaking it down
into steps can be a useful way to make specific goals more attainable. People are more likely to
accomplish goals when they are able to reach them.

* Realistic: Goals can be big or small, but they must be realistic. Does the goal setter have the
commitment, resources, skills and motivation to realistically expect success? Choosing realistic
goals reinforces success while unrealistic goals leads to failure and disappointment.

= Timely: The goal has to be connected to a timeframe. By setting a timeframe, people will
motivate themselves to reach the goal. The timeframe has to be realistic in relation to the specific
goal set.

= Evaluate: Regularly evaluating goals increases the likelihood
of them being achieved. This includes short-, medium- and
long-term goals.

= Readjust: If goals are not being met, readjust the
process. The goals that have been set don’t need to be
scrapped. It means trying different approaches to reach
the same goals.

By implementing the seven components of the SMARTER
principle, it is clear that goal setting is a more straight
forward process. If people do reach their goal, it is
important they recognise they have done so and
congratulate themselves. If they do not reach

the goal, they need to assess the reasons for

the non-achievement and recreate the steps

so they can ensure they achieve it the second

time around; a simple change might be to

reduce the goal to be something more attainable

and realistic.

Figure 1.7:
Achieving a goal can increase a person’s self-esteem.
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Figure 1.8:
With economic wellbeing, a person can use their savings to buy something special.

Enhancing wellbeing

It is inevitable throughout life that things will happen that will have a negative impact on wellbeing.
However, enhancing wellbeing can happen in many ways. It is important to have strategies in place
to maintain and improve wellbeing, be resilient and not feel negative when things are not going

to plan.

Table 1.5 contains some examples of how to enhance wellbeing.

Table 1.5: Enhancing wellbeing.

I

Emotional | = Do things individuals find happiness doing.
wellbeing | = |ndividually assess what things do not bring happiness, and try to change them.
= Communicate feelings and emotions to others.

Economic | = Start a savings account.
wellbeing | = Use savings to buy something.

Cultural = Take time to learn more about culture.
wellbeing | = Share personal cultural traditions with friends.

Physical = Be involved in some sort of physical activity each day.
wellbeing | = Try a new sport that is challenging.

Spiritual = Visit a place of worship.
wellbeing | = Set aside time to reflect.
= Try meditation.

Social = Maintain a balance between socialising and other priorities such as family,
wellbeing school and work.

= Use social media safely.

&= TitanEducaton EXPLORING CAFS



CHAPTER 1 RESOURCE MANAGEMENT

Case study

Gemma is 14 years old and lives in a suburban area. She has been experiencing long
periods of feeling down or upset, and as her friend, you are becoming concerned for

her. This year, she gave up dancing because she had done it for 10 years and no longer
enjoys it, so she is no longer doing any physical activity. She used to go to a Catholic
high school but now attends a local public school, and she is now also having trouble
understanding what it is she believes in. She has just obtained a part-time job, but she
has never had a job before, so she often spends her entire pay as soon as she receives it
on trivial things she does not need.

Design a plan for targeting each factor that affects Gemma’s wellbeing. For each area of her
life, suggest ideas and strategies she could use so she starts to feel happier again.

Learning activity
1. Outline one of your significant needs, and explain how you could set goals to successfully
satisfy that need.

2. Explain the reasons why failing to set a time frame to a goal will make it harder to achieve.

Resources

Resources can come in a variety of forms to support or help people or organisations achieve their
goals. The availability of resources will greatly affect the opportunities people have to overcome
problems and achieve success. The benefits of resource use can include increased wealth,
meeting of needs or wants, proper functioning of a system, or enhanced wellbeing. From a human
perspective, a natural resource is anything obtained from the environment so that human needs
and wants can be satisfied. From a broader biological or ecological perspective, a resource meets
the needs of a living organism.

Defining resources

Resources are the things that individuals and groups find useful and through which people are
given greater capabilities for meeting needs and accomplishing goals. Resources can be classified
in a variety of ways, depending on how the individual or group uses them. People have access

to various resources that can potentially have both a positive impact and a negative impact on
wellbeing. For example, the resource of money might lead to improvement of economic wellbeing
because individuals can afford to have a better standard of living and to buy ‘the finer things in life’.
However, in order to have this resource, longer hours or harder work may need to be undertaken,
which might in turn have a negative impact on emotional and social wellbeing because individuals
might not have time to see friends or relax properly.
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Specific resources

Resources can be classified as specific resources when
their categorisation is based on whether they are internal
or external. These resources — or lack of them — can have
a great influence on wellbeing and a great impact on an
individual’s daily life.
* Human resources, or internal resources, include
energy, knowledge, intelligence, sight, language,
skills and abilities, and motivation.
* Non-human resources, or external resources,
include food, clothing, money, electricity and shelter.

Even though a person might have many non-human
resources, they might have a very low level of
human resources. For example, a man might be rich
because he has won the lottery and so is able to
provide food, clothing, shelter, money and electricity
for himself, but he might not be motivated, intelligent
or knowledgeable.

Figure 1.9:

Tables 1.6 and 1.7 contain an outline of a range of human Knowledge of language can increase
and non-human resources. opportunities for communication.
Table 1.6: Examples of human resources.

Energy The levels of exertion or effort a person can produce. If people have a high
level of energy, they will seem more engaged and involved in whatever it is they
are doing.

Knowledge A person’s capacity to understand specific topics or issues; for example, a girl

might be very knowledgeable about fashion.

Intelligence The way in which a person is able to function in relation to important skills
such as solving problems and dealing with conflict. People can often confuse
the terms ‘knowledge’ and ‘intelligence’: intelligence is a broader term for
describing a person whereas a person might be knowledgeable about a
specific topic.

Sight The sense of sight, or vision. Also the way in which a person views specific
issues and situations.

Language Refers to the language one speaks, e.g. English, Arabic. Also the type of
language one uses, e.g. formal, professional, conversational and colloquial.

Skills and The things a person can do that they are good at or talented at, for example,

abilities creating artistic designs or doing algebra.

Motivation How driven or enthusiastic a person is. If a person is highly motivated, they will

work hard and complete tasks to the best of their ability. If a person has a low
level of motivation, they might seem uninterested and not try very hard.

& TitanEducation EXPLORING CAFS




CHAPTER 1 RESOURCE MANAGEMENT

Table 1.7: Examples of non-human resources.

Food The access a person has to food and water. At a fundamental level, the term
‘food’ includes both the basic food and the water that people need in order
to survive.

Clothing The clothes a person wears in order to cover their body. In relation to

resources, clothing is a basic need, but if people have good dress sense or
wear expensive clothes, these are resources through which they might be
able to advance in life; for example, someone who dresses professionally
might be better equipped to get a job compared with someone who doesn’t
dress professionally.

Money The money or wealth a person has. Money is a very important resource
because it enables a person to purchase other resources required to complete
a task.

Electricity As time goes on, access to electricity becomes an invaluable resource.

Electricity is used to power most household or workplace appliances. Imagine
a world without electricity: there would be no technology (unless it were solar

powered), no traffic lights, no air conditioning, no lighting and no refrigeration.
Without electricity, it is very difficult for people to function.

Shelter One of the most basic needs. People who are able to be sheltered in a home
are both protected and secure. They are better able to prevent illness and
disease because they are warm and comfortable. It is evident that people
who do not have shelter often lack other resources such as money, food
and electricity.

Interchangeability of resources

The term ‘interchangeability’ means exchange of resources for goods and/or services.
Interchanging resources often involves trading something unwanted or not needed for something
wanted or needed. For example, a local farmer might provide vegetables to another farmer in
exchange for horse manure.

Individuals all have skills, abilities and talents to make personal resources valuable to other people,
and other people have skills, abilities and talents that individuals need in order to help themselves.
Interchangeability of resources is the main foundation for efficient running of relationships, families,
workplaces, schools and communities.

‘Interchangeability’ also means a resource’s ability to be

used a number of ways. For example, in the wilderness, Internet activity

a woman might use a towel to dry herself but might Log on to TitanOnline and
also use it for shelter and to keep warm. In that case, complete Activity 1.3 to learn
she is being efficient, because if she requires a specific more about human and
resource in order to complete a task but does not have non-human resources.

the resource at hand, she makes completion of the task
possible because she is able to think of something else
to use.
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Resource sustainability

The term ‘sustainability’ means effective and efficient use of resources to ensure they are available
for future use. Sustainability can be associated with recycling and conservation.

Both reliability and availability of resources are constantly changing. Demand for various resources
diminishes whereas other resources become a necessity. In many cases, people develop
alternative means of creating and using resources. For example, about 100 years ago, petroleum
was not a significant resource in Australia. In 1920, petroleum was required for 76,000 cars,
whereas in 2021, Australia had 20.1 million registered motor vehicles, including motorcycles,

so the demand for petroleum and its necessity as a resource had increased enormously during
the intervening years. In the near future, this trend might change because as result of the current
developments in the car industry, petroleum might become substantially less significant.

Source: Australian Bureau of Statistics.

Learning activity

1. Describe a range of resources, and explain how a person uses them to help satisfy their
specific needs.

2. Propose how resources could be interchanged so that wellbeing could be enhanced in a
variety of situations.

3. Outline some strategies that individuals use in order to conserve human and
non-human resources.

Influences on resource management

The term ‘resource management’ means the way that people or groups use their
resources. If they use a resource well, they should find that it lasts longer and

is an aid in lifting the overall quality of whatever it is they are trying to achieve.
Resources range from human factors, including knowledge, language,

skills and abilities, to non-human resources, such as money and

electricity. All these resources can influence resource management.

The way in which people or groups decide to use and manage their
resources can be influenced by their personal values and experiences,
what resources they have available, their access to support,
their personal management skills, and their decision making and
problem solving. For people to decide which resource to use and
how to use them, and to use their resources as efficiently and
effectively as possible, they should be competent in making
those types of decision.

Figure 1.10:
Allocating resources ensures everyone in a community can function efficiently.
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Factors affecting resource management

Many factors have the potential to influence how resources are managed. They include personal
values and past experiences as well as factors that influence availability of the resources and
access to them; five examples of the latter types of factors are age, gender, disability, culture and
socioeconomic status.

Personal values and past experiences

Personal values and past experiences have a great impact, both positively and negatively, on the
ability to manage resources — after all, these two elements are the foundation of how individuals
are shaped. For example, if a person places a high value on friendship and really trusts his/her
peer group, they are more likely to access their support as a resource to overcome problems they
may face.

Past experiences can include great achievements or accidents that cause one’s sense of self to
develop and change. If past experiences using a particular resource have been positive, a person
is more open to the idea of using that resource again. Negative past experiences may result in a
person avoiding a particular resource or using it in a different manner.

Factors influencing availability of and access to resources

Many factors influence a person’s access to resources, such as age, gender, disability, culture and
socioeconomic status.

= Age: Young people can have limited access to resources because they have limited knowledge
of the services that are available and limited access to the funds that are required in order to
purchase the resources. Older people can have limited access to resources because they have
limited skills for accessing modern day services, such as by way of the internet.

Gender: People can have limited access to resources that are gender specific. For example,
compared with males, females might find it easier to access resources such as support networks
because of the differences between the two genders’ communication skills and ability to express
their feelings.

Disability: People who have a disability can have limited access to resources because they
might not be able to travel or to obtain information easily. Conversely, they might be entitled
to resources that other people cannot access; for example, they are eligible to receive the
Disability Support Pension.

Culture: People can be influenced by their culture and/or religion when they are accessing
resources. They might be unable to access a specific resource because they are subject to
cultural restrictions, and conversely, they might be entitled to access a specific resource because
of their culture. Also, their ability to communicate might be affected by a language barrier.

Socioeconomic status: People with a low socioeconomic status have less financial resources
with which to access resources. They may have lower levels of education and limited knowledge
about resources. Alternatively, people who have a higher socioeconomic status are able

to afford more resources, may be more knowledgeable and may have access to stronger
support networks.
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Access to support

Having access to support involves having a person, a group
or an organisation to turn to for guidance and advice. It is
important that people have a strong support network and
know where they can access support. When people have

a problem they cannot face alone or are struggling with
something, they can access help from various people,
groups and agencies. Support allows people to feel less
alone, and people believe the problems being faced are less
challenging and less difficult. Accessing of help and support
can be informal or formal, depending on either the problem
or the person or organisation people turn to for guidance.

Informal

Informal support comes in the form of relatives, friends or
neighbours. It is the type of support where individuals
receive advice and people feel comfortable discussing
issues that might not want to be discussed with a stranger.

. ] Figure 1.11:
Informal support can be as simple as a hug or ‘a shoulder Formal services like homeless shelters are

to lean on'. essential to support people in need.

Formal

Formal support comes in the form of government agencies and community agencies. It can be
ongoing or periodic, and might be a service that is provided to us. For example, if a woman has a
car accident that prevents her from working and providing an income for her family, the government
might help support her. Similarly, if a man has an iliness or a disease, a community organisation
such as a church or youth group might raise funds for him or give him emotional support.

Case study

Sophia has recently separated from her husband, with whom she has a three-year-old
daughter. Because of tension between herself and her husband, Sophia no longer wants
to stay in the family home, so she moves herself and her daughter to a nearby motel.

In order to pay for the motel, she must pick up extra shifts at work. However, she now
finds herself in a predicament because she has no one to look after her daughter during
the extra work days. She has been feeling upset and is finding it hard to get up and start
each day, because she feels as if she is trying her best and her best is not good enough.
Consequently, she is starting to get into trouble at work for showing up late or not showing
up at all. Her parents do not live in the same state as her, and she is embarrassed to tell
them what is going on.

1. Research the agencies and organisations that Sophia could obtain help from.

2. Create a spreadsheet on which you detail the people and places she can contact for help,
as well as some tips for how to bring up her changed situation with her parents.
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Learning activity

1. Explain how a combination of factors can influence resource management for:
a. a person who has a disability c. a 16-year-old male
b. a person who is homeless d. a retired older person.

2. Describe how access to support can be a contributing factor in satisfaction of specific
needs, providing two examples.

3. Research two government agencies and community organisation that offer support to the
local community. Explain how the support they provide assists people in times of need.

Personal management skills

Personal management skills are the qualities individuals use to help achieve a personal goal or
accomplish a task. They include skills to plan and organise effectively, communicate with people
around us in different contexts, make appropriate decisions and solve challenging problems.

Planning and organisation

A person’s ability to plan and organise effectively can be the determining factor when it comes to
challenges such as applying for a job, getting good grades or going on an overseas trip. A great
way to plan and organise is to learn the ‘POIE’ model, as outlined in Table 1.8.

Table 1.8: The POIE model

(stage —petmion

Plan Decide on what outcome is to be achieved and set specific goals for achieving
it. Planning is the basis for achieving an outcome, and involves development of
specific steps for achieving it.

Organise Systematise the steps of the plan. Organising is mostly about creating a structure
and sequence of steps while paying attention to the people and resources required
and the implementation timeframe.

Implement | Undertake the steps in order to achieve the desired outcome. It includes
using the people and resources identified when organising, and following the
proposed timeframe.

Evaluate Assess the implementation and whether or not the goal was achieved.
Evaluation includes appraisal of the process and making recommendations
when necessary.

Learning activity
1. Complete a POIE table for how you will prepare for and be successful in your next CAFS
formal assessment task.

2. Assess the extent to which the POIE table influenced your resource management.
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Communication

Communication is a highly valued, complex skill which
involves an exchange of thoughts, messages and
information. It is a two way process between a sender and
a receiver. People communicate in every social situation,
whether or not they realise they do. Even if a person is
ignoring someone, or paying no attention to them, they are
essentially communicating that message to the person,

that is, that they are not interested in the person or anything
they are saying.

The five types of communication are ‘verbal’, ‘non-verbal’,
‘assertive’, ‘aggressive’ and ‘passive’. It is important to be
aware of all these ways of communicating, because every

; o Figure 1.12:
way someone moves has the potential to be misinterpreted Online video calls allows people to
by the people around us. Just an unintentional look, communicate anywhere at any time.

comment or body language can be misinterpreted and
create a conflict that is based simply on a misunderstanding.

Verbal and non-verbal communication

Verbal communication is the basis of communication
between people. It can be split into ‘oral communication’
and ‘written communication’.

Oral communication is voice-based communication,
whether people are communicating face to face, via phone
or using video communication software such as Zoom

or Skype. Oral communication depends on various vocal
elements such as pitch, volume, speed and clarity.

Written communication is text-based communication, _
whether communication is via mail, email or online chat. Figure 1.13: o
Written communication depends on various textual Non-verbal communication can be

o P demonstrated through body language,
elements such as writing style, vocabulary, grammatr, such as pulling back and folding arms.

punctuation and language.

Non-verbal communication is the process of communicating Internet activity
by sending and receiving wordless information. It includes

the elements of body language, such as: =9g @n o IOl che

complete Activity 1.4 to

" posture = bodily contact learn more about different
= gestures = appearance communication styles.

= eye contact = head movements

= facial expressions = tone.

It is important to consider what individuals are communicating non-verbally, because compared
with the actual words being said, these elements carry more weight. For example, if an individual
says something mean to a friend but through their body language they show they are joking,

the friend will not ‘take the comment to heart’. Likewise, if an individual uses a sarcastic tone when
they say something, the person will in fact receive a message that is opposite to what was said.
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Learning activity
Complete the following three activities with a partner:

= Without using any verbal communication — no speaking or writing — tell each other what you
are planning to do on the weekend.

= Without giving any ‘non-verbal communication’ cues — no hand gestures or change in
characteristics such as tone or facial expression — tell each other what you did last weekend.

= Discuss the communication differences you noted each time.

Assertive, aggressive and
passive communication

Communication can be identified as being ‘assertive’,
‘aggressive’ or ‘passive’. Every time individuals
communicate, they adopt a communication style, even if
they do so subconsciously.

= Assertive communication involves communicating
thoughts in a truthful, clear, straightforward,
non-aggressive, non-passive manner, while still being
respectful of the needs and feelings of others. This form
of communication is preferred because it recognises the
rights of all people to be heard without prejudice.

= Aggressive communication is a communication style
that is based on manipulation. Whether the aggression
is noticeable or less evident, when individuals use this
type of communication, individuals focus on making the
person or people being addressed do something in order
to meet a specific need they have.

= Passive communication is a communication style that
is based on avoidance of confrontation. The focus is on
communicating minimally to stay away from arguments

and disagreements.

Most people use all three communication styles at various

times and in various situations. In all situations, the ideal
form of communication is assertive communication,

which includes communicating clearly, respectfully and E;?elgt?\,;'lg}nmunicaﬁon promotes clarity,
non-judgementally. understanding and positive relationships.
Characteristics of effective communication

Effective communication is an essential skill to develop. Internet activity

Whether people are communicating with family members, Log on to TitanOnline

peers or other people, if they communicate effectively, and complete Activity 1.5

they can deliver messages correctly and promote to learn more about
understanding. Ineffective communication can lead to many effective communication.

problems, such as misunderstanding and misinterpretation.
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Effective communication is essential for delivering a clear message that can be easily understood.

When speaking, it is important to do the following things:

* Maintain eye contact: Look at the person being communicated with. When communicating with
a large audience, share the eye contact around.

= Use suitable body language: To emphasise any important points, use gestures; for example,
use a facial expression to match the anger in the words, and use hand gestures to
demonstrate frustration.

= Use silence appropriately: Pause frequently to help highlight the message

= Use comfortable silence: Promote thinking and understanding by letting the person or people
being communicated with be comfortable in their silence.

= Ensure understanding: Make sure the person or people being communicated with understand
what is trying to be expressed. Use language and expressions that are appropriate for the
intended listener or audience.

= Summarise major point/s: Make sure major points or messages are reinforced.

When listening, it is important do the following things:

= Encourage the speaker: Encourage them by way of eye contact, facial expression and gestures
such as nodding or smiling.

= Ask fitting questions: If it is feasible to do so, ask relevant questions to promote discussion
about the major points or messages.

Learning activity
1. Analyse an episode of your favourite television or streaming series. ldentify the assertive,
passive and aggressive types of communication the characters use.

2. Watch someone deliver a speech, and analyse their effective and ineffective
communication characteristics. For the ineffective characteristics, propose ways in which
the person could improve their practices.

Decision making

Decision making is the cognitive process of reaching a decision. In life, people are all faced with
making decisions and choices every day. Some of them are simple, such as what to have for
breakfast, what football team to go for, or whether or not to go for a walk, whereas some are more
complex, such as what house to buy or whether a marriage proposal should be accepted.

In making some types of decision, people have their morals, beliefs and values challenged.

For example, whether or not to tell a child his father has been diagnosed with a terminal illness is

a difficult moral decision. Some of the internal questions the mother would be faced with are how
she will tell her son, whether she will be completely honest, and how she will explain the complexity
of death. In making all these decisions, she might have her morals or beliefs challenged.

Decision making is the process of assessing various alternatives and coming to a decision or

an agreement.
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Decision-making styles
When making a decision, individuals draw on one of five styles: ‘impulsive’, ‘intuitive’, ‘hesitant’,
‘confident’ and ‘rational’.

= The impulsive style is based on spontaneous decision making. This occurs when people devote
minimal thought or anlysis to making the decision.

= The intuitive style is based on instinctive decision making, meaning people base their decision on
a person’s character; that is, they have a ‘gut feeling’ about the person or situation.

= The hesitant style is based on cautious decision making, whereby people are unsure when they
are selecting an alternative in order to manage the problem.

= The confident style is based on positive and certain decision making. People are convinced of the
correctness of their decision and they solve the problem self-assuredly.

= The rational style is based on sensible and reasonable decision making, whereby people confront
the problem realistically and they choose logical solutions.

People can use a range of decision-making styles in various situations. For example,

when deciding to travel overseas, people may be influenced by their emotions, in the form of
sadness at leaving their family and friends. The ‘hesitant’ style of decision making may be used in
this instance. Conversely, when deciding what car to buy, people might use the ‘impulsive’ style as
soon as they see a car they like.

Factors influencing decision making
Decision making is influenced by many factors, some of which are outlined as follows:

= Access to resources: Decision making depends on the resources the decision maker has
available to them. The alternatives will differ, depending on the available resources.

= The complexity of the problem: The more complex the problem,
the more the decision maker has to analyse and investigate the
situation before coming to a solution.

= Past experiences and personal values: People’s values
and attitudes will affect both their decision making and their
decision-making style. People’s past experiences can also affect
their decision making, because they can compare the previous
alternatives and the outcomes.

= Attitudes to change: If someone is open to change,
compared with someone who is hesitant in relation to
it, they might be more willing to investigate a range
of alternatives.

Socioeconomic status can also influence decision
making, as individuals may have limited access to
resources. Education can be an influencing factor,
because people can have varying ability to make
rational decisions. Gender also has a role, due to the
expectations that are placed on decision making.

Figure 1.15:
All life experiences involve decision making.
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Problem solving

Problem solving involves accepting that something

‘not quite right’ is going on or being faced with a challenge,
and the steps taken to rectify or overcome the situation.
People will all handle problems or difficult situations
differently, because everyone has different wants and
needs. There is no right or wrong way to solve problems,
but the following section contains some advice to consider,
some strategies to try and some things to avoid:

Strategies

= Assess the problem: Ask a few questions to work out
what the actual problem is and why it has occurred.
People might be failing at a task and think they cannot
complete it, but the actual problem may be that they
are overwhelmed and simply need to manage their

. Figure 1.16:

time better. Accessing resources and asking for help
Review resources: Once the potential problem is assists with problem solving.

narrowed down, consider strengths and weaknesses as
an individual. Then utilise the strengths, work to improve
areas of weakness or seek help or other resources to
tackle the problem.

= Take action: Do not choose the ‘do nothing’ option for
solving problems; otherwise they may not go away and
there is a risk of having them become much bigger and
getting out of hand.

Seek help: If the problem does become too big for
the individual to handle on their own, ask for help.
Informal and formal support groups can be accessed
if needed.

Behaviours to avoid
* Procrastinating: Do not put off solving the problem or

ignore it.

= Getting angry or emotional: The best decisions are Figure 1.17:
the ones made ‘with a level head’. Being angry or upset It's essential to avoid procrastination in
may cause the problem to grow. order to remain productive.

Learning activity
1. Assess the extent to which personal management skills can influence
resource management.

2. Use scenarios to apply and refine your personal management skills in relation to some
relevant and contemporary challenges.

3. Identify and challenge gender expectations in relation to personal management skills.
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Effective resource management

People who manage their resources effectively are better equipped to get the most out of them and
are more likely to be successful at whatever task they wish to complete. It is important to manage
personal resources in all aspects of life, whether at school, at work, at home, in a relationship or
achieving personal goal.

Strategies for effective resource management

In order to best manage resources, individuals should use interchangeable resources,
adopt sustainable behaviours, access support, develop personal management strategies
and engage in education or training.

Using interchangeable resources

If people use their resources interchangeably,

they enable themselves to put the resources to their
most economic use. Whereby people either use two
resources to complete the same task or, in relation to
managing resources effectively, people use the one
resource to complete several tasks.

Adopting sustainable behaviours

It is important to adopt sustainable behaviours in relation to
managing resources so individuals can ensure they last.

Although intrinsic resources such as compassion,
knowledge and strength do not exactly ‘run out’, they can
become exhausted. It is important people do not ‘bite off more
than they can chew’ and that they establish a realistic amount
of work to practise sustainable behaviours.

Extrinsic resources such as money can be exhausted very
quickly, so sustainable behaviours might include budgeting,
planning, and assessing work periodically throughout a
project rather than at the end of the project or when a »
problem arises. ly'/

Sustainable behaviours also include doing things -
that result in or support sustainability, such as f&" &k ~, ‘T 5
recycling, turning lights and power points off,
and not using the air conditioning all day.

Figure 1.18:
Recycling is an everyday practice that supports sustainability.
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Accessing support

It is important to know not only where to access support but how to access it. With this fact in mind,

people should:

= make a list of all the people who constitute a support network, that is, all the individuals someone
can turn to for help and advice

= create a catalogue of various avenues of support, for example by way of the internet, a hotline or
a newspaper

= be supportive of the people who are in the support network, because it is always easier to access
support from individuals and group members who respect the person who is asking for help.
Be there for other people in the support group, so everyone is encouraged to be supportive and
feel it is reciprocal.

Developing personal management skills

In order to develop personal management skills, it is important to assess what individuals are good

at and what areas individuals need to improve. Once this is established, it is easier to decipher

strategies to better personal skills.

= Poor time management: Use a diary and/or a calendar to track all responsibilities and deadlines
and keep them up to date.

= Impatience: Practise a breathing routine; try meditation;

and include a period of ‘me time’ in a daily schedule, Internet activity

even if it is for only a couple of minutes. Log on to TitanOnline and
= Lack of confidence: Practise self-talk and complete Activity 1.6 to

self-assurance. Consider the things that are likeable learn more about personal

about people in the community, and reflect on management skills.

the qualities identified to see if they are within the
individual themselves.

Engaging in education or training

One of the most effective resource management strategies is to engage in education or training,
because there is always more to learn about any subject or topic. By engaging in education

or training, individuals not only consolidate what they already know; they can build on their
existing knowledge. Also, if people are engaging in education or training that is recognised

by way of a formal qualification, they are not only improving their resources but also receiving
formal recognition.

Learning activity

1. Propose and evaluate strategies you could adopt in order to effectively manage your
resources in one of the following life contexts: caring for a family member, completing the
HSC or seeking employment.

2. Compare the resources you need now to the resources you needed five years ago.

3. Discuss how education or training can influence strategies for effective
resource management.
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Interviews as a primary research method

Research is conducted for the purpose of gathering data. The two types of research are
quantitative research and qualitative research. Quantitative research is conducted for the purpose
of gathering quantitative data, which is data that can be measured, whereas qualitative research
is conducted for the purpose of gathering information that is more in depth and can be assessed
and analysed.

Interviews are classified as being a qualitative research method.

Constructing, conducting and recording responses

When constructing, conducting and recording an interview, it is important to consider many factors,
outlined as follows:

Constructing the interview

It is essential to effectively plan and prepare for the
interview. Before developing interview questions, ensure
the aim of the interview has been assessed, that is, what
the major issues are and what needs to be addressed.
Once the purpose is clear, go on to develop interview
questions that are suitable and meaningful.

Developing the interview questions
* Make sure questions are not ambiguous: do not have
more than one possible meaning.

= Make sure questions have one purpose: do not ask
two-part questions.

= Avoid practicing bias: it is important to
be as objective as possible when creating
interview questions.

= Avoid making assumptions: do not assume an
opinion that is based on a common belief; let the
interviewee express their opinions — do not
lead them.

= Be concise: develop clear and concise questions
the interviewee will easily understand, to limit the
possibility that they will misunderstand them.

* Include only relevant questions: each question
developed should be meaningful in relation to the
interview’s overall purpose — avoid wasting time by
asking the interviewee unnecessary questions.

Figure 1.19:
It is essential to effectively plan and prepare for an interview.
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Figure 1.20:
Videoing or voice recording an interview are effective ways to record responses.

Conducting the interview

An introduction to the interviewee allows the purpose of the interview to be explained. Interviews
can be daunting, and by explaining the interview’s purpose and format, the interviewee will

be supported and become more relaxed and capable of effectively answering the questions.
The imperative of confidentiality should be explained, and an approximate length for the
interview should be given. Finally, provide contact information and allow the interviewee to ask
you questions.

Following are some effective ways to conduct an interview:
= Ask one question at a time.

= Be as objective as possible when asking questions and listening to the interviewee’s responses;
do not let personal opinions and beliefs influence the interview.

= Be wary of displaying any non-verbal communication in the form of surprise or anger at the
interviewee’s response.

= Be in control of the interview: make sure the interview stays on track and sticking to the
time constraint.

Recording the responses
The ways to record the interviewee’s responses are outlined as follows:

= In writing: The interviewer listens to the interviewee while taking the notes, ensuring they are not
held up by taking too long to write down the responses. Afterwards, the interviewer makes notes
about the notes; that is, they clarify any abbreviations used and complete any notes skipped over.

= Audio: Use an audio/voice recorder, such as a tape recorder, to record verbal responses to
develop into a transcript. Ensure the interviewee’s permission to use a tape recorder is obtained.
» Video: Use a video camera to record the interviewee’s verbal and non-verbal responses.
Video recording can be distracting in an interview, and the interviewee might feel uncomfortable
during it, so ensure their permission is obtained to use a video camera.

& TitanEducation EXPLORING CAFS




CHAPTER 1 RESOURCE MANAGEMENT

Structured and unstructured

Interviews are classified as being either ‘structured’
or ‘unstructured’, and the classifications are used for
different research functions.

The features of a structured interview are that:

= it has a formal feel

= the interviewer had structured and ordered
the questions

= the interviewer has planned the interview’s location
and time

= the interviewer has undertaken research before
conducting the interview

= the interviewer can restrict the interviewee’s responses.

The features of an unstructured interview are that:

= it has an informal feel Figure 1.21: .
) ) ) Interviews can be either structured or
= the interviewer has structured the questions less and unstructured and recorded through
can impulsively create questions in response to the multiple methods.

interviewee’s previous answers

= the interviewer has more flexibility in relation to shaping
and changing the interview

= it can be time consuming, the interviewer and/or the
interviewee can deviate from the topic due to the lack
of structure.

Advantage and disadvantages

Interviews have both advantages and disadvantages,
outlined as follows:

Advantages
= Qualitative and quantitative data can be collected.
= In depth information can be gained.

= They can be flexible in order to suit the direction of
the interview.

. Figure 1.22:
Dlsadvantages Interviews can be stressful for
= They are more time consuming compared with other the interviewee.

means of research such as surveys and questionnaires.
= The results are difficult to compare because Internet activity

interviewees’ responses can vary considerably.
= One result can be subjectivity, which is judgement complete Activity 1.7 to learn

based on personal opinion. more about interviews and
= They can be nerve racking and stressful for both the interviewing techniques.

interviewer and the interviewee.

Log on to TitanOnline and
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Analysing research results

Once the research has been completed,
someone has to analyse the results or
findings. This analysis includes looking for
trends or patterns and looking for recurring
themes either throughout the interview

or between the interviews if more than

one person was interviewed. The easiest
way to analyse the results or findings is to
categorise the research into groups, which
could include categories such as:

= date

= age

= gender

= length of interview

= most to least emotive.

The interview results can be presented in a
number of ways: in written form, such as an
essay, a report or a table, or in the form of a
bar, line or pie graph; a chart; or a diagram,
in which the results are depicted visually.

Learning activity
Conducting an interview

Figure 1.23:
Analysis of research results can reveal key findings.

1. Choose to conduct a structured or unstructured interview as a research method. Justify

your decision.

2. Construct your interview — describe the purpose of your interview and the information you

wish to obtain.

3. Develop 10 interview questions, following the listed recommendations.

o

In pairs, conduct your interview and record responses.

5. Analyse and interpret the responses and present them visually using graphs, charts and

diagrams created electronically.

6. Explain the stages of constructing, conducting and recording responses.
7. Outline the advantages and disadvantages of using interviews as a primary

research method.
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Revision questions

1. Make a list of your current needs and wants. Compare them with the ones you had five
years ago.

2. Create a pyramid based on Maslow’s Hierarchy of Needs. Inside the pyramid, list how you have
fulfilled, or how you plan to fulfil, your needs in relation to each category.

3. Assess the way in which people’s or groups’ communication style can have an impact on the
message they want to convey. Use a case study to support your answer

4. Outline the styles of communication. Which is the most desirable? Justify your response.
5. Identify the characteristics of effective communication.
6. Explain why males and females might have contrasting ways of managing their resources.

7. Reflect on a time during which a past experience caused you to change the way in which you
managed your resources.

8. Suggest the resources that are required for completing each of the following three tasks,
and identify which classification of resources each belongs to, such as ‘human’ or ‘non-human’.

a. Visiting the doctor.
b. Going on an overseas holiday.

c. Sitting for an exam.
9. Compare the features of a structured and unstructured interview.
10. Compare and contrast the decision-making styles.

11. Explain the ideal decision-making style. Assess your own style and what you can do to adopt
the ideal style.

12. Identify the factors that have an impact on your wellbeing. Categorise them as being ‘emotional’,
‘economic’, ‘cultural’, ‘physical’, ‘spiritual’ or ‘social’.

13. Identify significant positive and negative global issues that might have affected Australians’
wellbeing over the past three years. Discuss how the global issue affected you and your family.

14. Identify three public figures that are experiencing difficulty. Develop strategies they could use in
order to enhance their wellbeing.

15. Outline the similarities and differences of the POIE and plan, do, check and act
management models.
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Individuals and groups

Groups are an important aspect of people’s wellbeing. Because people have a basic desire to
belong, they will inevitably become involved in groups that have various purposes in society.

In all groups, members take on specific roles and responsibilities so that the group can be run most
efficiently. The positions are based on the group members’ skills and attributes, but are also based
on a hierarchy. In all groups, hierarchy is dependent on the power of individuals and/or sub-groups
within the group. Conflict can arise if the group members do not monitor and maintain this power.

Outcomes
A student:

= P1.2 proposes effective solutions to
resource problems

= P2.1 accounts for the roles and relationships that
individuals adopt within groups

= P2.3 examines the role of leadership and group
dynamics in contributing to positive interpersonal
relationships and achievement

= P3.2 analyses the significance of gender in
defining roles and relationships

= P4.1 utilises research methodology appropriate
to the study of social issues

* P4.2 presents information in written, oral and
graphic form

= P6.2 uses critical-thinking skills to enhance
decision making.

Module focus

= Groups in the community

= Roles individuals adopt within groups
= Power within groups

= Conflict within groups

Figure 2.1:
Individuals and groups in the community vary in age, culture,
interests and resources.
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INDIVIDUALS AND GROUPS

Syllabus information

This module, as detailed in Table 2.1, should occupy approximately 40 per cent of total preliminary

course time.

Table 2.9: Individuals and groups syllabus.

Groups in the community

Students learn about:

| Students learn to:

Types of groups

= family and friendship groups

= sporting and leisure groups

= study and work groups

= religious groups

= cultural groups

= other specific groups within the community

= explore various types of groups in the community
and explain why each group has formed

Reasons for group formation

= |ocality/geography = specific need

= gender = social interaction
= shared interest/ = culture
common goal = religion
= security = other
= sexuality

= critically examine groups to which they belong by:
— identifying the type of group
— explaining why each group formed
— justifying why they belong to each group

Roles individuals adopt within groups

Students learn about:

Students learn to:

Specific roles of individuals

= the specific roles adopted by individuals in groups
— to ensure tasks are achieved
— to maintain/build relationships
— to influence the group’s progress

= norms, conformity, and cohesiveness within and
among groups

= compare the specific roles various individuals adopt
within a range of school and community groups

= determine the specific roles they adopt in the
groups to which they belong and propose how
and why their roles may vary

= explore how individuals can influence a group’s
progress and discuss the impact this can have on
group cohesiveness

Factors that contribute to the role they adopt within groups

= personal factors = social factors
— self-esteem — relationship with
- self-confidence group members
— sense of belonging — attitudes of group

— education members, e.g. peer
— heredity acceptance
— previous experience — gender
— culture expectations
— media

= assess the extent to which personal factors
impact on the role they adopt within groups

= explain how social factors contribute to an
individual’s sense of belonging within a group

= critically examine the impact of gender
expectations on the specific roles individuals
adopt within groups
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Table 2.1: Individuals and groups syllabus.

Roles individuals adopt within groups

(continued)

(continued)

Students learn about:

Students learn to:

Observation as a primary research method

= conducting and recording observations
= advantages and disadvantages
= presenting research findings

= observe the specific roles various
individuals adopt within groups, and present
research findings

Power within groups

Students learn about:

Students learn to:

Power bases

= |egitimate = referent = evaluate the impact of power bases used by
= reward = expert individuals in a range of groups

= coercive

Leadership

= self-leadership

= leadership styles, e.g. autocratic, democratic,
laissez-faire, transformational

= leadership adaptability and flexibility

= assess the role of self-leadership in contributing
to positive interpersonal relationships and
task achievement

= compare styles of leadership and assess the
effectiveness of each in a variety of situations,
e.g. small workplace, committee

Factors influencing leadership

= type of task

= knowledge and skills within the group

= attitudes of individuals within the group
= relationship between group members

= justify the importance of leadership adaptability
by examining how each factor can influence
different styles of leadership

Conflict within groups

Students learn about:

Students learn to:

Case study as a secondary research method

= collecting and recording data
= advantages and disadvantages

= explore conflict within groups by collecting and
recording data from existing case studies

Causes of conflict

= incompatible goals

= individual differences/personality
= limited resources

= ineffective communication

= varying values

= multiple role expectations

= analyse the impact conflict has on groups by:
— identifying examples of group conflict
— recognising the causes of the conflict
— analysing the extent of the impact on wellbeing
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Table 2.1: Individuals and groups syllabus.

Conflict within groups

(continued)

(continued)

Students learn about:

Students learn to:

Conflict resolution

= process

= propose reasons why conflict resolution has

different outcomes for various groups and

determine the impact on group wellbeing
= investigate a current conflict between two

groups in the community and evaluate the

— negotiation, agreement, resolution
= role of support people, e.g. mediators, advocates
= outcomes of conflict resolution

— win-win
— win-lose extent to which support people can assist in
— lose-lose conflict resolution

Learning grid

This grid of activities aims to provide you with a variety of learning experiences. Your teacher will
instruct you on how they would like you to complete these tasks.

Table 2.2: Individuals and groups learning grid.

Knowing 1 point each | Understanding 2 points each | Applying 3 points each

Outline the term ‘conflict’.

Discuss the reasons that people
form groups.

Role play an example of a power
struggle within a chosen group.

List all the groups you are a
member of.

Explain the four
leadership styles.

Review online resources for
dealing with conflict, and record
the main points.

Identify the five power bases.

Discuss the conflict
resolution process.

Compare and contrast the
personal and social factors that
are contributory to the roles that
people adopt in groups.

Analysing 4 points each

Debate the benefits of using
observation as a primary
research method.

Evaluating 5 points each | Creating 6 points each

Interview five people about

the groups they are involved in
and the roles they adopt in the
groups. Assess the factors that
influence the roles.

Design a scenario that
encompasses the causes of
conflict. Swap with a partner
and discuss how people can
resolve conflicts.

Analyse the impact of gender
expectations on the specific roles
that people adopt in groups.

Investigate a current conflict
between two groups in the
community and evaluate the
extent to which support people
can aid conflict resolution.

Create five journal entries for a
fictitious group you have been
observing. For your graphing and
data collecting, use some sort of
style other than writing.

Outline a scenario that involves
conflict. Analyse the scenario
and provide a resolution that is

Evaluate how self-leadership can
be a contributing factor in positive
interpersonal relationships and

beneficial to all concerned.

completion of tasks.

Construct a checklist for people
who wish to evaluate their
personal factors that influence
their ability to self-lead.
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Figure 2.2:
Connections within groups supports wellbeing.

Groups in the community

Groups are a very important part of everyday life, because it is through them that people can
make connections with other people and have a sense of belonging. Whether people realise it

or not, individuals will always have some sort of group to align with. The reason is because each
community comprises a large variety of groups. The group might be formal and be subject to
rules or regulations, and some examples of that type of group are family groups, religious groups,
work groups and sporting groups, as well as many other groups — such as political groups —

that operate in a set environment.

Groups can also be informal and be subject to no guidelines or rules, meaning they are just a
group of people who spend time together because they share an interest in something or someone.
That type of group includes friendship groups, leisure groups, some cultural groups, study groups,
and subculture groups.

Types of groups

The community has many types of groups within it, and specific groups will exist throughout

any given community. Those groups include family and friendship groups, sporting and leisure
groups, study and work groups, and religious and cultural groups. However, they can vary and are
dependent on the community they exist within. There are also special interest groups that might
exist within only specific communities.
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Family and friendships groups

Family groups are the group people are born into.

People spend time with family members because they
live with them, have things in common with them and love
each other. Family groups can comprise immediate family
and/or extended family:

= Immediate family includes mother, father and siblings.

= Extended family includes grandparents, aunties and
uncles, nieces and nephews, and cousins.

Family groups can grow as new members are born into
the family. Also, as people grow up, their immediate family
can change to be their own family, including a husband or
wife and children of their own.

Friendship groups are the groups that people associate
with by choice. They comprise people who have a
relationship because they have come together due to their
similarities, which can include going to the same school,
being the same age, growing up in the same street or
liking the same genre of music. Friendship groups are
formed over time and can constantly be subjected to Figure 2.3:

change that is based on the stage of life individuals are at. Friendship groups comprise people who
have a relationship due to their similarities.

Sporting and leisure groups

Sporting and leisure groups include groups of people
who play or are interested in the same sport or share an
interest in a leisure activity.

Sporting groups can be based on a sport you play,

such as football, netball or soccer; however, they can be
broader and include the whole club, or be more specific
and associated exclusively with the team. Membership of
them can entail specific rules that everyone has to
follow, such as attending training sessions or following
the instructions given by the coach, referee or captain.
They can also be based on what sporting team

you support.

Leisure groups can include people who share enjoyment
from participating in an activity, which can include physical
activity but not at a competitive level. Some examples

of leisure groups are a water aerobics group, a walking
group, a book club group and an online gaming group.
Leisure groups are often more casual and do not have

. o Figure 2.4:
You join a leisure group because you find happiness in specific rules that everyone has to follow,
participating in the activity. such as attending training sessions.
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Study and work groups

Study groups are groups of people who come together in order to study, at the level of high school,
TAFE or university. Study groups for school students include classmates and teachers. In this type
of group, the members formally exchange information in order to learn. Study groups can also be
informal, and some examples of informal study groups are when the members go to the library
during the exam period so they can study together.

Work groups are groups that are formed on the basis of the members’ workplace. They include
work colleagues and can also include management-level employees, such as the team leader

or the boss. Depending on the workplace, the work groups will be involved in various tasks and
activities, and the group members will have various roles and skills. For example, a corporate work
group might be involved in marketing new products, whereas a trade work group might be involved
in building a house within a designated timeframe.

Religious groups

These groups exist within all communities, and depending on the community lived in, specific
religious groups will be more prevalent. Religion is understood as believing in a higher power,

and the world has many types of religion, for example Christianity, Hinduism, Islam, Buddhism and
Judaism. Religious groups are clusters of people who are likeminded in their beliefs or have

a similar spirituality and who come together to practise the beliefs. Depending on the religion,

the group members might practise their beliefs in a place of worship such as a church, a temple,

a mosque or a synagogue. People might also practise their religion in the comfort of their own
home by praying, meditating and leading a life based on moral righteousness.

As a result of new technology, religious groups can congregate and develop their faith online using
various websites and social media pages that are devoted to religious prayer and relevant news
such as upcoming holy days or a change of religious leader.

Figure 2.5:
Groups may form
because of similar
religious beliefs.
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Cultural groups

Culture comprises a variety of aspects of a person’s lifestyle. They all have an impact on how
one lives their life on a daily basis and how their life takes shape. Culture includes ethnicity or
nationality, religion, geographical location, family morals and beliefs, and many other factors.

In families, culture and cultural values are often passed down from one generation to the next.

Nowadays, however, cultural groups tend to be very dynamic, especially in areas in which the
population is characterised by a variety of cultures. In that type of setting, it is common for people in
a variety of cultures to assimilate and experience cultures other than their own, perhaps in the form
of elements such as cuisine, fashion, music and sports. This cultural diversity might be evident

at a shopping centre’s food court, at which many types of cuisine are available, such as Chinese,
Lebanese, Italian and Greek.

Other specific groups within the community

Apart from the aforementioned categories, many types of groups exist in each community.
These other groups include, but are not limited to:

= rotary groups

= ‘after school care’ groups Internet activity

= political parties Log on to TitanOnline and
complete Activity 2.1 about
the groups that are important
to you.

= groups for older people and people who have a disability
= school P&C (parents and citizens) groups

= fan club groups

= animal rights groups.

Communities can also include various subculture groups, which comprise people who associate
with each other because they share a set of interests. Some contemporary examples of subculture
groups are skateboarders, Goths, emo’s, environmentalists, bodybuilders, vegans and hipsters.

Subcultures can be characterised by dressing in a specific style, listening to specific music,
having a specific political agenda or participating in the same activities outside work and school.

Learning activity
1. Identify the groups you belong to.

2. Design a graph in which you demonstrate how much time you dedicate to each group you
meet with on a weekly basis.

3. Study your graph and analyse why some groups are featured more often in it.

4. With a partner, discuss the similarities and differences between your graphs and the
reasons for the differences.

5. Explore various types of groups that exist in the community, and explain why the members
have formed each group.
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Figure 2.6:
Common geographic location can influence the formation of groups.

Reasons for group formation

People form a group for a variety of reasons. Some people intentionally and knowingly develop
one, such as a special interest group, whereas other groups come into being naturally, such as a
peer group or friendship group. People form groups for a number of reasons and form them over
an undefined period. Group formation can be linked to many factors, such as locality or geography,
gender, a shared interest or common goal, security, sexuality, a specific need, social interaction,
and culture or religion.

Locality or geography

Locality or geography is related to the position where people live. It can be as broad as what
country people reside in, or be categorised according to a more technical environmental
framework, such as ‘suburban’ (the suburbs), ‘urban’ (town or city life) or ‘rural’ (the countryside,

a farm). Location and geography can potentially influence the access a person has to specific
resources. For example, someone who lives in an urban environment might have access to a
broader variety of services and might therefore have more groups to choose from. A mother

who lives in an urban environment might be able to choose from six or seven mothers’ groups,
whereas a mother who lives in a rural environment might have the choice of only one or two of that
type of group.

Geographical location also has an impact on the types of group that are on offer. For example,
the residents of a coastal town might have surf clubs and surf skills groups to join whereas the
residents of a country town will not have access to that type of group because they do not have
access to beaches.
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Gender

Gender is a fluid term that can often be confused with sexuality. Gender describes someone’s
sexual identity, orientation and behaviour to define who they express themselves as sexually.

It means the sex a person identifies with and feels most comfortable being a member of. Over time,
a number of different gender descriptions have been developed as a result of increasing awareness
of various types of relationships in society.

Gender identity is how a person feels. Traditionally, society recognised two genders, male and
female. These terms were based on sexual anatomy. However, gender can be a complex term and
people are defining themselves in new and different ways, such as transgender or gender fluid,

as a deeper understanding of gender identity is formed throughout society.

Gender groups form for a number of reasons. These include:

= companionship = self-esteem
= identity = sense of belonging
= safety = information.

Shared interest or common goal

People can join a group that has a shared interest or common goal. This type of group might be a
long-term affiliation, such as supporting a specific sports team or being a fan of the same musician.
These groups might network online or congregate at sporting events on a weekly basis.

Shared interest groups or groups that have a common goal might

form for a short period, depending on the goal

they are trying to reach. For example, a group = =
might form in order to organise protests against
a specific environmental issue or current

event because the members adhere to the
same ideology and want the same outcome.
Another example of forming a group to achieve
a common goal is formation of a carpool,

which involves several parents forming a group
to drive their children to and from school or
sport sessions because the parents find that

to achieve the goal, it is easier to be part of

the group than do it on their own. Being part

of a special interest group or

a common goal group is

important because the )
members are able to —
express themselves and .
converse with people who

have the same interest.

Feminism g
i the radial |
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CHAPTER 2 INDIVIDUALS AND GROUPS

Security

The term ‘security’ means a feeling of being
safe from harm and absence of feeling
threatened. People will form this type of group
in order to make another group feel safe and
secure when the members of the latter group
might not be able to make themselves feel safe
and secure; two examples are children who
depend on the adults in their lives and people
who depend on each other, such as residents
who form a Neighbourhood Watch group so
they can maintain the safety and/or security of
their loved ones and the people who live on the
same street.

Another reason that individuals might join a
security group is that they wish to protect their
own safety and security. This type of group
might include gangs or subculture groups
because the members feel safer by affiliating
with it. An example occurs in prison when some
of the inmates join a gang because they believe

. . . Figure 2.8:
they will gain a sense of security, safety and People may form a Neighbourhood Watch group to help
power from it. maintain the safety of their community.

Sexuality

Sexuality is about the sexual feelings, thoughts,
attractions and behaviours towards other people.
A person can find other people physically,
sexually or emotionally attractive, and all those
things are a part of their sexuality. Sexuality is
diverse and personal, and it is an important part of
a person’s identity.

Groups for people with diverse sexuality have
formed for a number of reasons. Discovering and
exploring sexuality can be a very liberating and
positive experience for some people. For others,

it can cause confusion and anxiety; some people
may experience discrimination due to their sexuality.
Talking to people in support groups can help individuals
facing negativity or judgement about their sexuality,

and friendship/social groups can help individuals to connect
with other members of their community.

Figure 2.9:
People join groups based on their sexuality.
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Specific need

The meeting of a need is another reason that many
groups are formed. Needs and wants are things without
which people would have a less fulfilling life.

The basic needs are food, water and shelter, but other
needs might include:

= the need to lose weight or get fit, and meeting the need
by joining a gym or an exercise group

= the need to receive support after starting a family, and
meeting the need by joining a mothers’ group or an
after school care group

the need to receive support because you have a medical
illness or condition, and meeting the need by joining an
online community in which the members share general
support and keep up to date with current research,

or meeting the need by joining a group of people who
complete daily tasks together because they have the
same illness or condition or a similar one, for example a

cancer support group and a sporting team in which the Figure 2.10:
members have a disability or an impairment Cancer support groups address the
= the need to receive support because you have specific health needs and experiences of

. e 1 . those going through cancer.
previously made a specific lifestyle choice to, going g

for example, take up cigarette smoking or consume
excessive amounts of alcohol, and meeting the need by
joining an appropriate support group.

Social interaction

Social interactions include any encounter a person has
with another person. They are a very important part of
most people’s lives, because the desire to fit in or belong
is very common. This desire to fit in or belong leads to
formation of groups in which the members can share their
time with people who are similar to them. People who

join a social group enable themselves to have a sense

of belonging, and people who form that type of group
create a community in which the members share a desire
to connect with other people and enjoy each other’s
company. Two examples of a social group are a book club
and a group of parents at a sports match.

Because modern society is changing and people on one
side of the world can connect with and communicate with
people on the other side of the world, people can now

also use social media forums and sites in order to form Figure 2.11: .
social groups Sports fans may form social groups to

watch their favourite teams play.
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Figure 2.12:
Migrants may choose to live in an area, such as Chinatown, where many people of the same culture live.

Culture

People form a culture group because the members will have beliefs and values that are similar

to their own. A culture group can be formed naturally because of the group a person is born

into, which might be based on, for example, nationality or the values inherited from parents.
However, a cultural group can also be socially constructed, a fact that is highly evident among
groups of people who migrate to Australia and choose to live in an area in which many people

of the same culture live. People congregate in this way for various reasons, such as seeking of
comfort and security, overcoming of language barriers, networking, and enjoyment of shared
interests. People might also form a cultural group in an effort to create a sense of security in their
community, and might also join a group based on their culture and heritage, such as in the case of
a Maori group or an Irish dancing group.

Religion

People form a religious group because they wish to strengthen their spirituality and develop
closeness to their god. They might inheritably become part of a group because of their religious
beliefs and practices, such as by attending their local church and therefore becoming part of
the congregation.

People might instead join a religious group later in life because of their life experiences.

For example, a prisoner might start to read the Bible in prison and on leaving prison might decide to
practise Christianity by becoming involved in the community of his local church. Another example

is when a family loses a child due to an illness and during the illness the family members embrace
their religious faith more than they embraced it before the iliness, for support and guidance.
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Other

People have many other reasons for forming or
deciding to join a group and a common reason
is that they have a specific belief that is not
based on any of the aforementioned factors.
They might feel a need to take action against

a specific idea or concept that they believe

is unjust and might therefore form a group in
order to raise awareness, spread the message,
and gain followers and support. This reason
for forming a group is becoming increasingly
evident on social media pages, where people
form a group for either a trivial reason, such as
having an interest in a celebrity scandal,

or a more serious reason, such as wanting

to protest against shark culling or drilling for
coal seam gas.

People can also form a group because they
are members of a minority group, for example,
when a handful of people who do not fit in with
any other group decide to first form their own

) Figure 2.13:
group and then work out what they have in Groups can form online, through forums, social media
common and what interests they share. apps/sites and gaming platforms.

Learning activity

1. Research a group you are not involved in, such as a different religious group or a group
based on gender or sexuality.

2. Ouitline the reasons for the group’s formation.

Analyse why it is important for people to be involved in a variety of groups.

4. Critically analyse any groups you belong to, by:
a. identifying the type of group
b. explaining why each group was formed
c. justifying why you belong to each.

o
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Roles individuals adopt
within groups

A role is defined as being a set of responsibilities a person takes on, depending on their position
or title. People in groups will undertake certain specific responsibilities that are based on their
involvement in the group, their title or position in the group and the specific set of skills they have.

Depending on the type of group, such as a workplace group, these roles can be clearly outlined in
the form of a contract. By contrast, in the case of a friendship group, for example, the roles can also
be blurred and change constantly. In having demarcated roles in the group, the members can make
sure the group remains cohesive, because they know what is expected of them and also what to
expect from the other members. Many factors are contributory to the roles the members have, and
the factors can either lead to enhancement of the members’ involvement or become a barrier to it.

Specific roles of individuals

When people form groups, it is normal for them to take on various roles, according to their position,
ability or character type. Formal roles are the external, defined positions that are associated

with specific responsibilities, and the members usually allocate them according to each person’s
position or ability. Formal roles include leader, recorder, analyst, expert and facilitator.

Group members will also tend to adopt informal roles that are dependent on their character rather
than on any specific knowledge or position they have. The members can find it very useful to
recognise these behaviours when helping each other work together.

The specific roles adopted by
individuals in groups

Group members are like pieces of a puzzle: they all contribute
something to the group. To ensure that the group functions to
its full potential, the group members adopt specific roles. If they
do not establish specific roles in the group, their expectations
can become blurred and they can become confused in relation
to their understanding of their position in the group. As a
result, tasks might not be achieved, relationships

might suffer and the group might not progress

to its full potential. It is necessary to understand

the group members’ specific roles as well as the
specific tasks the roles entail. The specific roles

the group members adopt include ensuring that tasks
are achieved, maintaining and building relationships,
and influencing the group’s progress.

Figure 2.14:
Individuals may adopt a leadership role in a group.
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To ensure tasks are achieved

Ensuring that tasks are achieved involves making sure the group completes all the tasks it has
started. If tasks are not completed and work is left unfinished, the group might not reach its goals.
To ensure that the tasks are achieved, a group member must oversee the contributions made

by individuals and subgroups in order to make sure the group is ‘on task’. To do so, the group
members who are in charge should establish goals, timeframes, checkpoints and budgets at the
beginning of the project and should continually track them in order to monitor the group’s progress.

To maintain and build relationships

Maintaining and building relationships involves developing trust and support for the group members
but also between the group and other organisations. This role is essential in any group, because if
the group is to last, specific members have to ensure that the other members are satisfied and
fulfilled in the group. For a group to grow, someone has to be building relationships with other
groups and organisations, and an example of that type of relationship building is when a local
school builds relationships with sporting clubs or religious groups.

To influence the group’s progress

Influencing of a group’s progress is very important, because it will be the determining factor in
what trends are occurring and why they are occurring. This type of influencing entails a leadership
position and encouragement of the group members to continue to grow and work. This leadership
position also involves giving good examples of how the group members should behave; for
example, teachers will include positive comments about a student’s helpful classroom input when
they are composing their yearly and half-yearly reports. By monitoring the group’s performance,
the leader is better able to make the right decisions in order to influence the group’s progress in a
positive way.

Norms, conformity and cohesiveness
within and among groups

Norms are the group’s standards in relation to its behaviour and functioning.
In a group setting, the term ‘norms’ can mean the behavioural expectations
that are placed on each member. Group norms can also be understood to
be guidelines, that is, a list of regulations the group members
use to govern the group. The norms can be either formal

or informal.

Formal norms are the norms a governing body has :
defined and are usually in written form. For example, « :
a teacher might set specific formal norms for the -
group in relation to issues such as being punctual and
respecting the other group members.

Informal norms are the norms in which group members come
to a mutual agreement about something, such as allowing only
one person to speak at a time.

Figure 2.15:
Teachers ensure groups of students work cohesively in the classroom.
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Conformity means the way in which the group members
follow the norms, and is essential for effective group
functioning. When the members conform to the group
norms, they are signalling their dedication to the group.
Various levels of conformity are signals of various desires to
be a part of the group. For example, if members adopt some
norms and not others, they might not be interested in being a
key group member, whereas if they adopt and practise all the
formal and informal norms, they will demonstrate that they
are dedicated to the group and interested in it.

Inevitably, each member will be either a conformist or a
non-conformist. Depending on the members’ values and
standards and the values and standards of the group they
belong to, or wish to belong to, the members will conform to
or rebel against formal and informal group norms. A common
example of ‘conformance versus non-conformance’ occurs
during adolescence, when young people conform to the
norms their peer groups and subcultures have established
but rebel against the norms their parents and society

have prescribed.

Cohesiveness means the strength through which the
group is held together and means the group members’
bonding or interactions whereby they enable themselves to
maintain focus in order to complete a specific task or reach
a specific goal. Various levels of cohesiveness influence

a group’s effectiveness. For example, group members

who conform to the norms will be part of a unified group
whereas a group in which some or all of the members are
rebellious will be disjointed. Table 2.3 contains highlights
of the characteristics of high-cohesion groups and
low-cohesion groups.

Figure 2.16:
Teenagers, as a group, are known for
rebellion and non-conformance.

Internet activity

Log on to TitanOnline and
complete Activity 2.2 to learn
more about cohesive groups.

Table 2.3: The characteristics of highly-cohesion groups and low-cohesion groups.

Characteristics of high-cohesion groups Characteristics of low-cohesion groups

= The members are satisfied with their roles in | = The members are dissatisfied with their roles
the group. in the group.
* The members share a purpose in the group. | = The members do not share understanding or

= Effective communication is evident. a purpose.

= The members maintain their interest in the = The members do not communicate in a
group’s tasks or goals. productive way.

= The group is characterised by a ‘we’ = The members lack interest in the group’s
mentality, that is, a sense of belonging to purpose and functioning.
the group. = The group is characterised by an ‘I’ mentality,

that is, lack of a sense of belonging to
the group.
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Learning activity

1. Distinguish between ensuring that tasks are achieved, maintaining and building
relationships, and influencing a group’s progress.

2. Provide examples of the roles that are evident in a group you are familiar with.

Discuss how individual input in a group can affect the group’s effectiveness.

4. For the class, in groups of four or five, act out a scenario in which group members are
not working well together. Then, as a class, decipher what the students acted out and
brainstorm ways to help the group function more cohesively.

5. Compare the specific roles that people adopt in a range of school and community groups.

6. Determine the specific roles that people adopt in the groups they belong to, and propose
how and why their roles might vary.

7. Explore how group members can influence a group’s progress, and discuss how the
influence can have an impact on group cohesiveness.

e

Factors that contribute to the role they adopt
within groups

Group members base their decisions about each other’s roles on a variety of factors, which can
be both personal and social. These factors are the determining elements in the roles that group
members should be allocated, because they are the basis for determining how effective a group
member will be in completing specific tasks.

Personal factors

Personal factors include elements such as self-esteem,
self-confidence, a sense of belonging, education, heredity,
previous experiences and culture. These elements constitute
the core of who individuals are and how they think and
operate on a day-to-day basis. These personal factors are
the basis for determining how successful individuals will be
at completing specific tasks and adopting certain roles. It is
important to understand them as being contributory to
the roles that group members adopt. As outlined in
Table 2.4, these personal factors are not only the
basis for defining a person’s usefulness and worth;
they can have an impact on other areas of their life.

Figure 2.17:
A person’s education level is a personal factor that affects the
types of roles they are likely to adopt within groups.
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Table 2.4: Personal factors that are contributory to the roles that group members adopt.

Self-esteem = Related to the way in which people view themselves.

= Comprises of one’s perception of concepts such as happiness, confidence,
power, energy, hope and respect.

= Can be low or high.
— Low: unhappy; little confidence; feeling lethargic and worthless;

pessimistic; continually putting themselves down

— High: happy; self-belief; optimism; desiring and motivated to succeed.

= A variable concept because experiences can lead to alter self-esteem.

= Should be continually supported.

Self-confidence | = Related to determination of a person’s belief in their skills and abilities.
= Can be low or high.
— Low: lacking belief in the outcome of personal actions and decisions;
unsure or doubtful about the outcome
— High: positivity; little doubt about personal actions or decisions;
displaying self-belief and self-assurance.
= Directly related to self-consciousness; mostly affects a person’s individual
development and contribution to the group.

A sense of = Related to a sense of connectedness individuals feel to the people
belonging around them.

= Can be developed by way of highlighting similarities or commonalities and
by way of embracing differences.

= The extent to which individuals feel they belong will have an impact on a
person’s contribution to the group. For example, if they have a strong sense
of belonging, they are likely to work harder for the group and contribute to
its growth.

Education = Related to a person’s learned knowledge or intelligence.
= A person’s level of education, access to and type of education will
influence which groups they join. Because by way of their education, they
are equipped with specific sets of skills and talents.
= If a group has a diversity of levels of education, the various group members
will be able to contribute what they know.
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Table 2.4: Personal factors that are contributory to the roles that group members adopt. (continued)

Heredity = Related to the passing on of traits and characteristics from one person
to another.

= Scientifically, the focus of heredity is on the passing on in relation to cells
and organisms meaning they inherit genes. Inherited genetic traits can
include body shape, hair and eye colour, and intellectual ability, and can
also include genetic disorders such as obesity, osteoporosis and suffering
of migraines.

= Sociologically, heredity includes passing on of various characteristics
associated with social and emotional health. Life experiences and
environmental influences can affect a person’s personality and lead to
them being able to contribute various skills and insight to the group.

Previous = Related to life events in relation to the shaping of who someone is, what is
experience important to them and what they value.

= Group members’ previous experiences might be completely personal
in relation to, for example, their home life, a relationship breakdown or
where they grew up. In a group, experiences can also occur that everyone
will experience, such as a natural disaster in the local environment or
bankrupting of a sports club.

Culture = Related to nationality, race and upbringing.

= Can influence a person’s input and contribution to the group, because
culture can include morals and values that have an impact on their
work ethic.

= Group members who share their culture can gain an awareness and
appreciation of diversity.

Learning activity
1. Distinguish between self-esteem and self-confidence.
2. Outline the strategies that people use to gain acceptance among their peers.

3. Identify the traits and characteristics you have inherited. Classify them as either scientific
or sociological.

4. Ouitline the five systems of cultural influences. For each system, give examples from your
own life.

5. ldentify the groups you belong to, and assess your top-priority group.

6. Assess the extent to which personal factors have an impact on the role a group member
will adopt.
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Social factors

Social factors are external to individuals and are the factors that can influence how successfully
one can contribute to a group. They include the relationships with the other group members, the
group members’ attitudes, gender expectations, and the media. These four elements have an
impact on the group’s cohesiveness and are related to the way people act or react in a group
situation. They also include ‘constructed’ ideas such as gender norms and what is presented in the
media, both of which have an impact on how the public perceives a group. Table 2.5 contains an
outline of the various social factors that will influence group members’ contribution to the roles they
adopt within the group.

Table 2.5: Social factors that influence how group members contribute to the roles they adopt.

Social factor Explanation

Relationship = Relationships in a group can have an impact on the group’s productivity
with other either positively or negatively.

group = |f the group members do not get along, argue with each other or do not
members respect each other, a barrier to communicating effectively and having a

nurturing group environment can be created.

= Alternatively, if the group members get along with each other, respect each
other’s differences and enjoy each other’'s company, the group’s productivity
will increase and the members will have a greater sense of belonging.

Attitude of = The group members’ attitudes can be either a hindrance or an aid in
the group relation to the group’s potential.
members = Group members who have a negative attitude will often complain, will not

be motivated and will try to bring other group members down.

= Group members who have a positive attitude will be helpful and willing,
motivated, and encouraging, and will see the good in both people
and situations.

Gender = Males and females perceive leaders in different ways, and in turn, group
expectations leaders might have to adapt to the expectations the other members have
placed on them.

= For example, a female group member might identify better with a female
leader and perceive her to be strong, influential and capable, whereas if a
male leader acts in the same way, she might perceive him to be dominant,
overriding and forceful. Similarly, a male group member might perceive a
male leader to be organised, proactive, determined and strong, whereas he
might same perceive a female boss to be timid, passive and introverted.

= A female leader who is subject to the gender expectation that she will be
introverted and passive will need to concentrate on having a leadership
style where she is open, unreserved and proactive.

= A male leader who is subject to the gender expectation that he will be
dominant and overriding will need to concentrate on being an effective
leader by being a less commanding presence and not overriding his fellow
group members.
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Table 2.5: Social factors that influence how group members contribute to the roles they adopt.

(continued)
Social factor Explanation
The media = The way in which a group is portrayed in the media can have either a

positive impact or a negative impact, not only on the group members but on
how outsiders perceive the group.

= For example, political parties come under close scrutiny in various media,
such as newspapers, television news and even social media pages and
memes. For this reason, members of a party can become stressed and not
perform to the best of their ability. Alternatively, sharing of this information
in the media can lead to misunderstanding by members of the public who
do not agree with the party’s actions and who base their views on how the
information is presented in the media.

= The media can also be an aid in growth of groups by including advertising
and being a source of awareness raising in relation to the groups and what
they stand for.

Case study

Lisa works at a law firm. She has been there since she left school, because a friend of
her father owns the company and got her the job when she could not find any part-time
work after Year 12. Over the past six years of her employment at the firm, she has moved
up from being a junior receptionist to being a team leader, because positions have been
opened up and she has been at the firm the longest.

Lisa has a team of seven other employees. Roy is a year younger than her and

is interested in moving up in the firm. He is hardworking and always on time and

is passionate about new ideas and using innovative technology at the workplace.
Another team member, Anne, has been working at the firm on and off for four years.
She rarely gets involved or voices her opinion during team meetings and is very relaxed
about completing her tasks on time. The other team members show up for work and
complete their tasks but often struggle to work well as a team, because they do not
believe they have anything in common and are often annoyed by each other.

Lisa’s boss, Damien, is going away for three weeks and has left Lisa in charge. This is
often the arrangement, and Lisa has never had any formal training, so most of the time
that Damien is away, hardly any of the set work is completed.

1. Explain the issues occurring at this workplace in relation to personal and social factors.

2. Evaluate what specific people in the case study could do in order to make the workplace
more effective and efficient.
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Learning activity
1. Explain how social factors are contributory to a person’s sense of belonging in a group.

2. Critically examine how gender expectations have an impact on the specific roles that group
members adopt.

Observation as a primary research method

The research method of observation is classified as being qualitative research. Its purpose

is observation of people or groups in their natural environment. Researchers commonly use
observation in order to understand and analyse complex social structures that exist within a group
or a cluster of people. It is a vital tool when gaining of detailed information about behaviour is
crucial to the research.

Conducting and recording observations

Observational research is split into two approaches:

participant observation and non-participant observation. Internet activity
= Participant observation occurs when researchers immerse Log on to TitanOnline and
themselves in the research environment. This includes complete Activity 2.3 to learn

an interaction with the subject, people and places.
When observing participants, the observer becomes
a part of their subject matter’s existence. For example
people who are observing the leisure activities of peo
at the local swimming pool may join in with the pool a
themselves. They will communicate with the group m
empathise with the members’ beliefs and values, and
in the various leisure activities the members choose.
Participant observation is also known as direct obsen
reactive observation.

Non-participant observation occurs when researchers
observe the interactions, behaviours and actions of a
group from a distance, without interacting with their
subject matter. Research into the choice of gym
equipment used by gym members, for example,

may see observers having a detached point of view ir
monitoring and examining the group’s operations and
choices. They will not be noticeable to the group men
and will not interact with them in any way or join in the
activities. Non-participant observation is also known ¢
unobstructive observation.

Figure 2.18:
Non-participant observation occurs at a distance from who/what is being observed.
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Advantages and disadvantages

The advantages and disadvantages of using observation as a research method are outlined in
Table 2.6.

Table 2.6: Advantages and disadvantages of observation as a research method.

Advantages Disadvantages

= |t entails first hand experience in relation to = |t can be time consuming and costly.
the research. = The results can be subjective whereby the

= |t is not reliant on the respondents’ memory researchers might subconsciously become
or perception; instead, the focus is on their emotionally involved and be biased or
behaviours and experiences. prejudiced in their findings.

= |t entails a limited number of translation = The respondents’ privacy can be invaded,
errors; that is, it does not involve analysis especially by way of indirect observation.
of quantitative data or interpretation of = Notions of ethics can be questioned: are the
responses — the research is directly related researchers deceiving the respondents?

to what the researchers observe.

= The data is rich: rather than simply entail
written or spoken responses, observational
research can include non-verbal
communication and physical behaviour.

Observation can be a valuable research tool when researchers need to obtain in depth information.
If used effectively, it can greatly influence the overall success of a research-based task. It is

best suited to sensitive topics when people are less inclined to state their true feelings by being
subjected to other research methods such as questionnaires and interviews.

Essentially, the observation must be undertaken long enough to be able to represent the findings
from the research equally in relation to the subject matter. The overall aim when conducting
observational research is to be as objective as possible. Whether observing the group members
within the group or indirectly, you must take their opinions and views into account without being
judgemental or biased.

Presenting research findings

Once the observation is completed, it is time to analyse and report the results.

= Analysing observational data: Assess the research and compare the results.
Find common themes or occurrences that are related to the research hypothesis,
and account for any deviations in relation to the themes.

= Determine the findings: Critically examine the results — was the research objective
clear, and was there a wide enough sample used? Compare the findings to any current
statistical information. Use other research tools to both support the findings and provide
additional information.

= Report the results: Introduce the hypothesis and list the research themes and topics.
Describe the observations, and explain how observational data was analysed. Present the
main findings, and confirm whether the hypothesis was addressed or validated in them.
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Learning activity
1. Distinguish between participant observation and non-participation observation.

2. Go online and find an example of each type of observation style. Outline what the research
was about.

3. Assess which piece of research is most successful in relation to finding out about trends in
the relevant field.

4. Observe the specific roles that group members adopt and present your research findings.

5. Design a plan for a participant-observation approach. Include what it is you are
researching; how you intend to gather your information; and other specifics, such as
timeframe, resources needed, and how you will present your findings.

Power within groups

Assumption of power in groups is inevitable. Whether the group members have equal levels of
power, as in relationships, or staggered levels of power, as at the workplace, power always exists.
In most groups, the members will have various levels of power, whether they consciously decide

on the level or subconsciously assume it. At the workplace and in schools, for example, a hierarchy
exists for determining who holds the most power right down to who holds the least. This hierarchy
also exists in social groups such as friendship circles. Some groups will subconsciously have
members who lead the others or hold more power. In established groups, the members know about
the power and accept it, whereas in friendship and subculture groups, they often negotiate it and it
constantly shifts according to the group dynamics. Leadership is incorporated in power hierarchies,
meaning the way in which people lead groups can influence the level of power they have.

Power bases

Within a group, the term ‘power base’ means
where the power in the group lies, that is, who is
in control or who the leader is. Group members -

can base their influence on one or more of ﬁ
the types of power bases: legitimate, reward, » &
coercive, referent or expert. Because various

leadership styles are appropriate in various VY
group settings, various power bases are > .,;/
more influential, depending on the
type of group.

Figure 2.19:
A person in leadership roles or upper level of -
a hierarchy are in a position of power. —
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Legitimate

A legitimate power base is one where the power a leader has is due to their position in the group.
The group members have given the leader the power because they are suitable for the position
due to their specific skills or talents. They use the power lawfully and can justify their authority and
control over the other group members. Generally, group members respect and value a leader who
uses their power legitimately. Two examples of leaders who use their power legitimately are the
teacher of a class and the school captain. In their positions, they have been voted in or chosen for
the position, so the power they inherit is legitimate.

Reward

A reward power base is one where the leader who is in a position of power uses the power to
either give the people under their lead something they desire or take away something they do
not desire. The leader offers the rewards in the form of gifts, incentives and compensation.
Generally, leaders who use reward based power are well liked by the other group members.
Two examples of use of reward based power are when a teacher allows their students to have a
five-minute early mark if they complete their work quietly and when they take homework away if
they complete their work quietly.

Coercive

A coercive power base is founded on coercing or forcing group members to complete specific
actions or tasks. The leader pressures and intimidates the other group members in order to get
them to do things, and the group is characterised by an element of fear and a feeling of being
threatened. Leaders who use this style of power will punish group members when they do not
follow their instructions and complete the tasks they delegated to them. Generally, group members
dislike leaders who use coercive power. This type of power can exist in peer groups when one or
two people generally lead and coerce the other group members to do things they do not want to.
They still do the things because they fear they will be kicked out of the group or disliked if

they do not do as they are told.

Referent

A referent power base is one where the leader tries to connect with
their fellow group members and builds an effective relationship
with them. The leader strives to be liked by the other group
members and to earn their respect. Generally, the group
members have a sense of familiarity with the person who is
using the power and will complete tasks because they want to
please them. This type of power is very influential, because the
group members want the leader to accept them and praise them
for their actions. This is the type of power we expect to see in a
romantic relationship, whereby both parties will do things and
refrain from doing other things because they love and respect
their partner and want to please them.

Figure 2.20:
Referent power bases are often seen in couples.
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Expert

An expert power base means the power the leader has is due to their knowledge and capabilities.
The leader influences people and group members by passing on knowledge and experience to
less knowledgeable or practised group members. For example, a teacher will use expert power
because the students trust the information their teachers pass on to them. Similarly, when people
visit their doctor or dentist, they respect the advice the professional gives them, because they are
in a position to share specific professional knowledge and has expertise in medicine or dentistry
whereas the patient does not.

Learning activity

1. Outline some examples of power bases that are used in the school environment and the
family environment.

2. For a range of groups, evaluate the impact of the power bases that the leaders use.

Leadership

The term ‘leadership’ means the guidance and direction a person gives other people in order

to complete a common task or reach a common goal. Good leaders are people who are
approachable, personable and able to communicate with and motivate their fellow group members
in relation to the task at hand. They should become a role model for the group, and by way of their
actions, they should exemplify what it is they expect from the rest of the group.

Self-leadership

The term ‘self-leadership’ means leading oneself to reach personal goals, whether they are based
on work, school, sport or personal life. Self-leadership involves monitoring the goals by way of
applying a variety of skills. In order to self-lead in the most efficient way possible, individuals need
to understand their personal qualities and be mindful of the areas of their personality they need

to work on. For example, if a person is trying to increase their fitness and are good at swimming,
they should focus on swimming more often. If they despise running, they should not base all their
fitness activity on running, because they will otherwise set themselves up for failure. People who
take on self-leadership need to have a strong sense of self and be honest with themselves;

as self-leadership involves individuals pushing themselves; being confident in their decision
making; being critical of their actions; and always being willing to accept their mistakes, learn from
them, grow, and move on.

Leadership styles

People are chosen to be a leader for various reasons. Some people display superiority over other
people and are chosen to be a leader because they are able to govern their fellow group members,
whereas others are passive and relaxed and will effectively lead a group of people who are highly
motivated and task oriented. Leadership styles are mostly dependent on two factors: the leader’s
personality and the situation for which leadership is required. Table 2.7 contains an outline of the
various leadership styles and their characteristics.
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Table 2.7: The leadership styles.

Autocratic Autocratic leaders are characterised by being dictatorial and authoritarian.
They are often strict and might practise a militant style of leading. They are
generally task oriented and command their fellow group members to

follow orders.

Democratic Democratic leaders are characterised by a leadership style that is based on
sharing. They generally work with their fellow group members to complete
tasks and reach goals. They ultimately make the decisions, but they give
their fellow group members a voice and allow them to provide input into the
decision making.

Laissez-faire Laissez-faire leaders are characterised by being relaxed and laid back in
their approach to leading. They generally have limited control over their
fellow group members, who, because they have this type of leader, must be
highly motivated to complete the task or reach the goal.

Transformational | Transformational leaders are characterised by being compassionate and
motivated, and promote and inspire positive growth among their fellow
group members, who will often look up to the leader and want to work hard
to produce good results in order to keep them happy.

Leadership adaptability and flexibility

The term ‘adaptability and flexibility in leadership’ means
that the leader is able to be versatile and to quickly change Internet activity
plans or ideas according to factors tha
control, such as the weather, the grour
the available resources, and time restr
that leaders be adaptable and flexible,
members are looking to them for guide
advice. If leaders cannot be flexible wt
or plans are suddenly changed, that s¢
and direction will be lost. Leaders who
flexible will be open minded, ready for
think on their feet and will embrace all
Also, leaders who exemplify the skills
flexibility better equip their fellow groug
as well.

Figure 2.21:
Good leaders are adaptable and flexible.
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Learning activity
1. Design three short scenarios in which you demonstrate power bases and various
leadership styles.

2. Swap with a partner, and analyse the power bases and leadership styles you
have identified.

3. Discuss which scenario would be the best for producing the highest quality of results from
the group members.

4. Assess how self-leadership can be a contributing factor in existence of positive
interpersonal relationships and completion of tasks.

5. Compare the various leadership styles, and assess how effective each is in a variety of
situations such as at a small workplace or in a committee.

Factors influencing leadership

Many factors will influence leadership, and some will be under the leader’s control whereas others
will not. For example, a leader might be able to control what tasks specific team members work on
according to their skills and abilities, but factors such as ‘coming to the end of a deadline’ might
influence them to lead in a way that is different from the normal way.

Type of task

The type of task at hand will have a great impact on the leadership style the leader uses. Variables
in relation to tasks include timeframe, complexity, number of people working on the task and how
important the task is, and they will all be dependent on whether the leader uses as an autocratic
style, a democratic style, a laissez-faire style or a transformational style. A leader might change
their leadership style throughout a task according to its changing nature. For example, at the start
of the task, the leader might be very autocratic because they need to get across the importance

of the task and how they wan it completed. As the task progresses, they may become more
democratic and open to discussion. At the end of the task, they might use the transformational style
and encourage the group members to consider what they have learnt from the task and how they
can grow.

Knowledge and skills within the group

The knowledge and skills the group members have should influence what style the leader uses.

If the group members are starting a task and are not very knowledgeable about the area it falls
into, the leader might need to use a more directive style. A leader will use the style that is most
appropriate for improving the knowledge and skills of the people who are under their guidance.
Alternatively, they may choose to use a style that highlights the group’s strengths. For example,
one team member might produce her best work by using the laissez-faire leadership style whereas
another might produce their best work by using the transformational leadership style. Either way, in
order to achieve the best outcomes, it is important that the leader understands the knowledge and
skills of the group members they are leading.
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Attitudes of individuals within the group

The group members’ attitudes will influence the members’ motivation, their confidence, their
willingness to learn and their results.

Leaders should learn how the group members work best and recognise that some people work
best under an autocratic leader whereas others are most productive under a transformational
leader. The group members’ attitudes should influence the style the leader uses, and
simultaneously, the style the leader uses will influence the group members’ attitudes. It is critical
that leaders take time to understand how the group members operate, and it is important that

they are aware of how the group members view them, because although leading a group is not a
popularity contest, if the group members do not like the leader because of the leadership style they
are using, they will be less likely to achieve the desired result.

Relationship between group members

Group members’ relationships can influence what style the leader uses. For example, if the group is
a family group, there will obviously be times at which a member uses an autocratic leadership style,
and the relationship will often be between a parent and a child or an older sibling and a younger
sibling. Relationships between group members change due to the advent of the various life stages,
such as maturing, ageing or moving away, and leadership styles change as well. For example,

a child might grow up and leave home to attend university, allowing the mother to use more of a
transformational leadership style. An example at the workplace might be when a leader allows

one team member more lenience in handing his project in late, because the leader knows that the
person is normally on time and a hard worker. However, the leader might practise a more autocratic
style with a team member who hands the project in late, because they know that the person neither
meets their deadlines and nor contributes that much to the team.

Learning activity

1. Pick one group you have been a part of that had a recognised leader. Answer the following
questions according to your experiences in relation to the influences of the person’s
leadership style.
a. Describe how the nature of your group influenced the style the leader used.
b. Assess whether the leader used the best leadership style.
c. Reflect on how you and other group members perceived the leader.

2. Justify the importance of adaptability in leadership by examining how each factor can
influence the various leadership styles.

Identify the power bases that exist among the members of peer groups.

Describe the advantages and disadvantages of autocratic leadership.

Describe the advantages and disadvantages of laissez-faire leadership.

Explain how the type of task being undertaken can influence the leadership style.

R
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Conflict within groups

Conflict is anything that causes disturbance in the natural flow or running of a group. It can

be subject to the group’s control, such as when a group member is continuously rude to other
members, or out of the group’s control, such as when a blackout causes everyone’s work to be lost.
Groups will inevitably, at times, experience conflict. Depending on how the conflicts are addressed
can be the determining factor as to whether the group is strengthened or falls apart. For example,
in the case of a blackout, if the group members deal with the conflict well, they might agree to save
their work every five minutes, work together to help each other rewrite their work, and not resent or
blame any other group member. However, if they deal with the conflict poorly, some might blame
other members for the blackout, blame other members for not saving their work, and become

resentful for having to help other members get their work back.

Case study as a secondary research method

Case studies are a qualitative research method that people use to gain a deep understanding of
complex issues. They are contextual analyses of specific situations or states of affairs and the
subsequent influences and effects. By undertaking case studies, people are able to explore real
examples of situations when a specific event has occurred, and by evaluating the event, they can
gain an appreciation of the surrounding key issues that people experience during the case study.

Collecting and recording data

The following identifiable steps should be taken during the case study process:

1. Define the research question: Identify the research
hypothesis and determine a purpose for the research.

2. Choose the ‘cases’ to be studied: Choose the cases to
examine and how to examine them. Choose a number of
research methods to use in the case study, for example
interviews, questionnaires and observation.

3. Collect the data: Undertake the proposed research
methods, collect the data and sort through the findings.

4. Evaluate and analyse the data: Examine the raw data
from Step 3. Evaluate and analyse it for any trends and
recurring themes. Ensure the findings are connected
to the original hypothesis and purpose identified in
Step 1.

5. Present the results: Describe the findings
by using an appropriate presentation method,
such as a written report. Give evidence in
relation to the findings and justify the conclusions.

Figure 2.22:
Conflict within groups can hinder opportunities for communication.

-
-
-
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Case study
Read the case study below and complete the associated activities.

INDIVIDUALS AND GROUPS

The employees in the advertising
department of a media corporation are
experiencing conflict in their group.
They have been experiencing a lot

of conflict over the past year and are
constantly being reprimanded by

their managers.

Amanda, the group’s leader, has been told
by her managers to increase the costs

of advertising for the company’s clients.
Erin, who is responsible for maintaining
client relationships, has been told by her
managers to ‘keep wavering clients happy’,
no matter what. She is negotiating with the
clients in an attempt to ensure that they
keep advertising, and at times she has
found it crucial to decrease the company’s
advertising costs. Amanda wants to contact
the key clients to explain the need for
price increases, but Erin does not want

to jeopardise the client relationships and
will not give Amanda the clients’ contact

. . . Figure 2.23:
information. Overall, the advertising costs Conflict can potentially cause permanent damage

are not increasing, a factor that is causing to a group.
conflict between Amanda and Erin.

Jarrad and Ali are the company’s graphic designers who are responsible for designing
and typesetting the advertisements. Jarrad is a hard-working, task-oriented person who
likes to plan and chart tasks. Ali is a talented designer who likes to take his time in order
to make sure that things are perfect. He has a creative spirit, and is constantly coming
up with new ideas, scrapping old ideas and changing advertisements around. Jarrad and
Ali are very dissimilar people, and the conflict they are experiencing has had a negative
impact on their communication. They are continuously bickering, are not listening to each
other, and are making fun of each other when they are communicating with Amanda

and Erin.

1. Identify the causes of the conflict between Amanda and Erin, and comment on how they
could have avoided it.

2. Identify the causes of the conflict between Jarrad and Ali, and comment on how they could
have avoided it.

@ TitanEducaton EXPLORING CAFS H



CHAPTER 2

INDIVIDUALS AND GROUPS

Advantages and disadvantages

Like all things in life, using case studies as a secondary research method has various advantages

and disadvantages, as outlined in Table 2.8.

Table 2.8: The advantages and disadvantages of using case studies.

Advantages Disadvantages

= They are opportunities for gathering in depth
background information about a topic.

= They can be an aid in understanding
complex issues.

= They can be used as justification of
previous research and reinforcement of
various arguments.

= They can entail generalisations because the
gathered data can be limited.

= They can have a narrow focus and not
involve addressing of all the aspects of the
subject matter.

= They are time consuming and can often
be subjective.

Figure 2.24:
Conflict in the community
can be caused by
differing opinions.
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Causes of conflict

Conflicts will inevitably arise in groups because not all the group members will have the same
values, beliefs and opinions. There are many causes of conflict that can lead to individual and
group divergence, which are detailed in the following text.

Incompatible goals

The term ‘incompatible goals’ means group members’ goals that cannot coexist, whereby they
are conflicting or contradictory. Incompatible goals can and do lead to conflict because as a
result of differing goals, both parties cannot be satisfied without compromising. The conflict

might be occurring between two team members, an employer and an employee, two friends,

or a father and child. For example, one group member might have the goal of broadening the
group’s activities whereas another might have the goal of reducing them and making them more
concise. Another example occurs when two friends want to watch different movies at the cinema.
Obviously, these two goals cannot coexist, because the parties are asking for opposite things and
therefore become incompatible.

Individual differences and personality

The term ‘individual differences and personalities’ means in what way individuals are unique and
stand out from the people around them. If everybody had the same personality, life would become
boring, and in relation to group cohesion, although everyone would think the same, there would be
no variation in the group members’ tasks and activities. In relation to conflict, the term ‘individual
differences and personalities’ is associated with differentiation among individual characters,

which is cause for conflict. The individuals might clash due to their personality traits and behaviours
and therefore might not understand what the other individual means or why they are acting the way
they are.

Limited resources

The term ‘resources’ means the things that groups and individuals
have either internally (talents, skills, attributes, knowledge) or
externally (money, technology, office space). Conflict can often arise
when resources are limited, whereby the term ‘limited resources’
means lack of the resources or supplies that a group or an individual
has access to. If the group members cannot access the required
resources, conflict might arise out of the members’ frustration

or aggravation. In a very basic sense, having limited resources

in a family group might mean having limited food to consume.

The family members might become frustrated and upset because
they are not meeting their need to eat. In a sporting group,

having limited resources might include being short a player
because of injury and having the remaining members become
frustrated because of the extra workload they have to bear.

Figure 2.25:
Limited resources can put individuals and groups under pressure and cause conflict.
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Ineffective communication

The term ‘communication’ is related to the way in which

all individuals interact with others. Communication can be
undertaken by way of both verbal cues and non-verbal
cues. Effective communication with other people can be
affected by a plethora of elements, such as cultural barriers,
language barriers, misunderstood humour or sarcasm,
tone, body language, lack of explanation about how

tasks have to be completed, and lack of encouragement.
The term ‘ineffective communication’ means unproductive
or damaging communication between individuals and
groups. A breakdown in communication can either be easily
resolved or lead to a bigger conflict according to how the
communication breakdown is handled.

Varying values

Values are the qualities people have that influence what Figure 2.26:
they do and how they do it. The term ‘varying values’ is ?’Zr¥'”9 VEI‘('JIU?Z aboutt C't'mgte_ Cg_ahdge Ihave
related to the many principles and standards that people ed fo worldwiqe prolests by Individuals

. . L . and groups, particularly young people.
have. Because values are highly important to individuals in
the community and are often ingrained in one’s behaviour,

conflict can easily arise when values differ or someone Internet activity
challenges or questions them. It is difficult to address conflict Log on to TitanOnline and
that is based on values, as a person’s values are ingrained complete Activity 2.5 to learn
within their identity. When someone challenges them or does more about conflict.

not reflect them, it can often be taken personally.

Multiple role expectations

Role expectations are what are expected of a person, a group or a subgroup according to

the person’s or people’s involvement or title/s in a specific group. When a person is subject to
multiple role expectations, the demand placed on them is often increased. They find it extremely
challenging when they are subjected to conflicting multiple role expectations. This type of
response is evident in parent—child relationships when the children become adolescents and the
parents become torn between being a friend to them or an enforcer of the rules. It is also evident
throughout school, when students can have roles and responsibilities in relation to their sporting
team and their part-time job but their expectations of themselves in those contexts can conflict with
their teachers’ expectations.

Learning activity

To analyse the impact that conflict has on groups:

= identify examples of conflict that has occurred in a specific group

= state the causes of the conflict

= analyse how the conflict has an impact on the group members’ wellbeing.
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Conflict resolution

Conflict can be settled by various processes, including negotiation, mediation, agreement and
resolution, and each process is dependent on the nature of the conflict. There are three outcomes
of any conflict resolution process: all the parties benefit, some of the parties benefit or none of the
parties benefit. Conflict can be approached in various ways, depending on a person’s or group’s
disposition, and the types of approach are ‘assertive’, ‘co-operative’, ‘passive’ and ‘aggressive’.

Processes

Conflict resolution comprises a range of processes where the focus is on lessening or eradicating
the sources of the conflict. The most common and effective processes are negotiation, mediation,
agreement and resolution. If they are used correctly, all the individuals or parties involved in

the conflict should feel they have been listened to and respected, that they have listened to and
respected the other individual or party, and that a fair agreement has been reached.

Negotiation

When the involved parties negotiate, they discuss the conflict and co-operate with each other in
order to come to an agreement or a settlement in relation to the conflict. People use negotiation in
order to identify the most effective alternatives to conflict and to implement them within the group.

Agreement

When the parties reach an agreement, they settle the conflict or agree to make an arrangement
or a deal in order to manage or minimise the conflict. After engaging in negotiation or mediation,
they should implement the agreement in order to deal with the conflict effectively or eradicate it.

Resolution

The term ‘resolution’ means the outcome of the implemented agreement. The parties will have
resolved the conflict and have managed or eradicated it. If the conflict is still evident, the parties will
need to make an alternative agreement and then implement and assess it.

Role of support people

Parties who are in conflict can access people who are trained in diffusing and resolving it,
and those people are called mediators and advocates.

A mediator is someone who handles a conflict when it arises in order to try to diffuse the situation
and help both parties come to a mutual agreement. Mediators should at least seem to be unbiased,
because they have to understand both sides of the conflict.

An advocate is someone who is the ‘face’, or

representative, of a person, a group or a cause. Internet activity

Both mediators and advocates should do everything in Log on to TitanOnline and
their power to ensure that both parties in the conflict feel complete Activity 2.6 to learn
they have been listened to and treated appropriately. more about resolving conflict.

They should then take steps to come to a compromise,
allowing both parties to feel satisfied with the outcome.
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Outcomes of conflict resolution

When a conflict arises, there are three main outcomes of its management: ‘win—win’, ‘win—lose’ and

‘lose—lose’.

= Win—win is the ideal outcome and occurs when all the parties are satisfied with the resolution of
the conflict; that is, everybody wins. A win—win outcome is the result of crucial co-operation and
compromise among the group members.

= Win—lose occurs when one or more of the parties is satisfied whereas one or more of them is
disgruntled and/or discontent. A win—lose outcome is often unavoidable, especially when the
parties are unwilling to compromise or negotiate.

= Lose—lose occurs when all the parties are dissatisfied with the outcome; that is, nobody wins.
An outline of each outcome’s key characteristics is contained in Table 2.9.

Table 2.9: The characteristics of each outcome.

= All the parties have their = Not all the parties have their | = No one’s needs are met.
needs met. needs met. = Individuals might be

= All the parties’ emotional = The approach often results negatively affected in
wellbeing is enhanced when one party exerts their relation to self-esteem and
because ‘everybody wins’. power over the other parties. peer acceptance.

= The parties compromise = The ‘winners’ benefit = Groups can become
and collaborate to make whereas the ‘losers’ are dysfunctional and/or
a decision and come to disadvantaged. break down.
an agreement. = The approach can cause

= All the parties’ views are division among the group
considered so that everyone members and therefore
feels they are valued. have a negative impact on

group cohesiveness.

= The approach can cause
more conflict because the
‘losers’ might be unhappy
with the outcome and angry
about it.

Learning activity

1. Evaluate your own ability to engage in the processes of conflict management,
i.e. negotiation, agreement and resolution.

2. Propose reasons that conflict resolution entails various outcomes for various groups,
and determine how the outcomes have an impact on the groups’ wellbeing.

3. Investigate a current conflict that is occurring between two groups in the community,
and evaluate how much ‘support people’ can aid conflict resolution.

& TitanEducation EXPLORING CAFS




Revision questions

1. Assess the following scenarios, and describe how each could result in a win—win outcome.

a. A young couple are arguing about which party to attend on the coming weekend.
Both partners have a close friend who will be holding a birthday party on the Saturday night.
Both are too stubborn to come to an agreement, and every time they bring up the subject,
they fight.

b. A brother and sister are fighting over which DVD to watch at home. The sister is refusing to
watch what the brother wants to watch, and the brother is refusing to watch what the sister
wants to watch. There are a couple of other movies they agree are good, but the brother
believes they should watch his movie because he is older and is paying for the rental.

c. The members of a community group are experiencing a great deal of conflict in relation to
a proposal to disallow dogs at the local park. They are continuously arguing and bickering
at community meetings, and some of the group members have already given up and left
the committee.

2. Compare and contrast that group and another group you are not affiliated with; for example,
compare and contrast a Catholic group and a Buddhist group. Record the groups’ similarities
and differences.

3. Outline the following concepts.
a. Self-esteem.
b. Self-confidence.

c. A sense of belonging.
4. Outline the reasons for formation of a group.
5. ldentify the various types of power base that group leaders use.
6. Outline the characteristics of each leadership style.

7. Distinguish between participant observation and non-participant observation. List the
advantages and disadvantages of observation as a research method.

8. Identify the causes of conflict that can lead individuals and groups to diverge.
9. Outline the conflict resolution approaches and the charac<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>