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New: Al-powered personal tutor, jacTUTOR

A full suite of lesson resources for teachers
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« identify and explain the three main ways people use water
« describe virtual water and its impact on water consumption

« compare the differences and impact of water variability, availability
and accessibility between countries.

Tunein

FIGURE 1 In some countries women and girls can spend up to six hours
each day collecting water. The average distance they walk is 6 km. The
average weight they carry on their heads or backs is about 20 kg.

FIGURE 1 In some countries, women and girls can spend up to six
hours each day collecting water.
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Three differentiated question sets,
with immediate feedback in every
lesson, enable students to challenge
themselves at their own level.

Instant reports give students visibility
into progress and performance.

Every question has immediate,
corrective feedback to help students
overcome misconceptions as they
occur and get unstuck as they study
independently — in class and at home.
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Combat A safe
anxiety space

Afraid to raise a hand
or ask more questions?
With jacTUTOR, students
will find a safe space
to ask questions,
get clarification
and try again.

To keep students
safe, any concerning
or inappropriate
comments are
automatically
flagged and sent
to their teacher.

Can you help with subtopic 5.4 Exercise 2 Q1 B

. Sure, please select a help option below.

| .~ B

Assistant is in beta

WHAT IS THE QUESTION ASKING?

CAN YOU SHOW ME HOW TO START?

HOW CAN | CHECK MY ANSWER?




A wealth of teacher resources

0NGO|NG SUPPORr

one resource

INTEGRATION®

Customise and assign

A wealth of enhanced teaching-support
resources for every lesson, including:

e work programs and curriculum grids

¢ practical teaching advice

¢ three levels of differentiated

teaching programs
e quarantined topic tests (with solutions)

Select your content
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An inbuilt testmaker enables you to create custom
assignments and tests from the complete bank of
thousands of questions for immediate, spaced and

mixed practice.

Data analytics and instant reports provide data-driven

insights into progress and performance within each
lesson and across the entire course.

Show students (and their parents or carers) their own

assessment data in fine detail. You can filter their
results to identify areas of strength and weakness.
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Overview

INQUIRY QUESTION

Why are Europe, the Mediterranean
world, the Americas, Asia and the
Pacific region important to study, and
| what skills do | need to understand this
history?

: The period from 600 to 1750 CE shaped
modern society. It witnessed the rise and fall

of empires, the spread of religions and cultural
evolution. The Vikings emerged as influential
seafarers and warriors, impacting Europe and the
Mediterranean through raids and interactions.
Education spread through monasteries and
universities. The Age of Exploration brought
advancements in art, science and technology
and led to the discovery of new lands and trade
routes.

-
.

learn

eWorkbook

Customisable worksheets for this topic
Digital document

Key terms glossary

Video eLesson

History concepts and skills -

Key dates and brief This timeline is
descriptions of events divided into
are given. 1000-year sections.
3200 BCE c. 2550 BCE 2000 BCE 1279 BCE 753 BCE
Earliest known writing Great Pyramid built at Knossos palace Rameses the Great Rome
recorded in Mesopotamia Giza in Egypt built on Crete becomes pharaoh of Egypt founded
l | | i 1
E, 7 ‘?
\' '
1100 BCE 776 BGE
First known

Decline of Mycenaean

civilisation on Greek mainland Olympic Games
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SkillBuilder

Use the SkillBuilder activities to develop these
Historical concepts and skills:

® HISTORICAL QUESTIONS

e CHRONOLOGY

® USING HISTORICAL SOURCES
CONTINUITY AND CHANGE
CAUSES AND CONSEQUENCES
HISTORICAL SIGNIFICANCE
COMMUNICATING

The timeline is broken Where appropriate,
to show a break in the a timeline is divided
time scale. into eras.
392 CE
221 BCE Christianity becomes 1340 CE 1789 CE
First Qin emperor official religion of Black Death French
unifies China Roman Empire reaches Europe Revolution
J
CE
“ (¢ 0 (o} Q
- |
356 BCE 146 BCE 632 CE 900 CE 1500 CE
Alexander the Rome conquers Death of Most Mayan cities in World sea
Great is born Greece Mohammed  decline (South America) exploration begins
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I 'RW] Historical concepts and skills

LEARNING INTENTION

By the end of this lesson, you should be able to:
« identify the historical concepts and skills
e explain why they are important.

1.2.1  Introduction

From 600 to 1750 CE, Europe and the Mediterranean world, the Americas, Asia and the Pacific region
experienced transformative events shaping modern society. This period saw empires rise and fall, the
spread of religions and major cultural advancements. The medieval era brought the feudal system, Church
dominance and the growth of monarchies.

The Renaissance and Reformation revolutionised art, science and technology, leading to the occupation
of previously unknown lands and discovery of new trade routes. The Ottoman Empire and the Spanish
conquest of the Americas significantly altered global dynamics.

In this topic, you will expand your historical knowledge and develop further the key historical concepts
and skills introduced in Year 7, enhancing your understanding of this influential era.

1.2.2 Historical concepts and skills

As we know, historians study past civilisations, cultures and societies to understand how people lived,
their ideas, customs, rulers and livelihoods. They examine sources to explain how lives were shaped by
other people and events. This topic covers concepts and skills related to discovering a period of history
between 600 and 1750 CE in Europe and the Mediterranean world, the Americas, Asia and the Pacific
region.

TABLE 1 The concepts and skills that you will use in History

Asking historical questions Our understanding of the past is shaped by the questions
we ask and the responses we receive.

Sequencing chronology Historical events are arranged in order of time.

Using historical sources as evidence Sources are any written or non-written materials that can

be used to investigate and give us information about the
past; evidence is the information we get from sources that
is useful to our investigations.

Identifying continuity and change Consideration is given to parts of life or society that have
stayed the same and those that have changed over a
period of time.

Analysing cause and consequence The relationship between historical events or actions
is analysed — for example, when one event or action
happens because of another.

Determining historical significance Consideration is paid to the importance given to events of
the past.
Communicating Ability to express our interpretations of the past is shown

by constructing a historical argument using knowledge
and evidence.
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SOURCE 1 We can also view the concepts and skills diagrammatically.

Historical
questions

Communicating Chronology

Historical
concepts and
skills
Historical .Usin.g
significance historical

sources

Causes and Continuity
consequences and change

The concepts and skills you will learn while studying History are also important in many careers. These
skills will help you to:

e carry out research

e draw conclusions and make decisions based on evidence

e recognise the difference between fact and opinion

¢ understand that more than one way of thinking about any problem is usually possible

e think critically

e communicate effectively.

Knowledge of history is important in our everyday lives too. And history gives many people great personal
pleasure. How much more enjoyment do people derive from travel, books and movies when they know
about the history that shaped the places they visit, or the stories they read or watch on a screen?

1.2.3 Historical questions

In the study of History, our examination of the past is directed and influenced by the questions we ask. A
broad spectrum of questions can be used to obtain specific information sought, and mastering the art of
formulating these questions will enhance our historical research.

Questions may be crafted using the historical concepts and skills detailed in this topic. Such as cause
and consequence, continuity and change, significance and evidence.

Outlined below is a table of questions frequently asked within the History classroom.
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TABLE 2 Examples of questions you might ask in History

Historical thinking concepts and skills | Example of questions

Sequencing chronology When does my timeline of events begin and when does it end?
What event appears before ... and what happened after? What
event caused ... to occur?

Using historical sources as evidence Who wrote this source? Why did they write this source? What
does this source tell me about the historical period | am studying,
and what does it not tell me?

Continuity and change At the beginning of the historical period | am studying, what was
life like in regard to ... (power structures / economy / people /
ideas / technology)? By the end of the historical period | am
studying, what changed in regard to ... (power structures /
economy / people / ideas / technology)? What / who caused
these changes to occur? How quickly did these changes occur?
What remained the same by the end of the historical period | am
studying? What / who stopped these things from changing?

Causes and consequences What were the short-term causes of ...? What were the long-term
causes of ...? What were the political / economic / environmental
causes of ...? What were the immediate consequences of ...?
What were the long-term consequences of ...? What were the
political / economic / environmental consequences of...?

Significance Why is this person / event / idea / movement important? How
important was this person / event / idea / movement to those
living during the historical period? How many people were
affected by this person / event / idea / movement? How is this
person / event / idea / movement remembered today?

1.2.4 Chronology

Chronology involves recording and sequencing significant events, individuals, ideas and developments
in the order they occurred. This systematic approach helps historians and researchers to track the
progression of these elements over time, providing a clear understanding of how they interrelate.

By arranging events chronologically, we can explain the continuity and change that occurred throughout
a given period, identifying what aspects of society, politics, economy and culture remained constant and
what underwent transformation.

Additionally, this chronological sequencing helps in establishing the causes and consequences of events,
shedding light on the short-term and long-term impacts they had on various facets of life.

SOURCE 2 A simple timeline representing the sequence of events during a typical morning

Al

Wake up
in the Eat Travel to
morning breakfast L school

7:30AM 7:45AM 8:00AM 8:15AM

Attend
first class

dressed
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1.2.5 Using historical sources

Evidence consists of factual information that verifies or disproves an event. It can come from various
sources and is crucial for verifying or refuting historical events.

Sources

Sources are any written or non-written materials that can be used to investigate and provide information
about the past. It is important to make use of sources from the time we are studying, and after the time, to
explore the different points of view, or perspectives, of people from the past.

Primary and secondary sources

Historians can use two types of sources to investigate events from the past.
e Primary sources were created or written in the period that the historian is investigating.
e Secondary sources are written or created by people living after the period that the historian is
studying.

Primary sources might include bones, stone tools, art, photographs or many other traces. Written primary
sources can include such things as poems, songs, letters, newspapers, speeches, myths and legends.

Secondary sources can include books, articles, websites, models, timelines, computer software and
documentary films. To create secondary sources, historians often:

e |ocate information in primary sources

e interpret that information

e use it to explain what happened.

SOURCE 3 The many different types of primary source

Maps and Remains Remains Statues Translations.
diagrams of buildings of shipwrecks of works of ancient
g writers
Paintings and
Preserved

carvings in tombs 4

and caves body or skeleton

/, Photographs and
37 reconstructions

Weapons

Ancient
= inscriptions

Mosaics

Coins

Pots and
cups

other people

ermies have written
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Analysing evidence

When using historical sources as evidence, historians need to ask questions about each source, such
as where the source comes from (origin) and why it was created (purpose). A source may be fact or
someone’s opinion — that is, it could be biased. One way to test sources for reliability is to compare
them to other sources. If this evidence leads to the same conclusion, we call it supporting evidence. If it
leads to different conclusions, we have contradictory evidence.

When we use sources to try to find out about the past, we must ask some questions. For example, we
might ask:
¢ What type of source is this?
Who is the author or creator of this source, and when was it written or created?
What was the purpose of writing or creating this source?
What evidence does the source present?
What were the historical or contextual circumstances at the time of the source’s creation?
Is the source reliable and trustworthy?

1.2.6 Continuity and change

When studying different societies, historians can see that some aspects of life have remained the same
over time, while other aspects of life have changed dramatically. This concept is known as ‘identifying
continuity and change’.

Change refers to something that is different from what has occurred in the past. This may occur over a
long period of time or may occur dramatically and suddenly.

Continuity refers to the things that endure, relatively unchanged, over time. You will find that many things
remain the same across long periods in history. Sometimes these continuities have lasted into modern
times.

SOURCE 4 a. Medieval doctors check for problems by using visual examinations. b. In contrast, a modern 3D dental scanner
creates a detailed image of the jaw.
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SkillBuilder discussion

Continuity and change

1. Consider the area of medicine. Look at the images in SOURGE 4. What are the main changes in medicine?
2. What, despite the passage of time, remains the same?

1.2.7 Causes and consequences

Once historical events have been placed into chronological order, investigating how one event has caused
another event and how events are connected becomes easier. We can also look at the developments that
have happened in both the short term and over a longer period of time.

In history, events do not simply occur without reason. Every event will have a cause and is likely to result
in several effects or consequences. Being able to identify patterns of cause and effect is an essential skill
for historians that allows them to explain how and why things happened in the past.

Causes may include people, societies, politics, beliefs, economics or any other historical factor. Likewise,
effects can include impacts on people, societies, politics, beliefs, economics or any other historical factor.
It is important to understand that not all causes leading to a specific event are equally significant — some
causes may have more influence than others.

Some causes occur immediately before an event begins, while others may have existed for several years,
decades or centuries before the event. Some effects occur immediately after an event or action, while
others may occur years, decades or centuries following the event or action.

1.2.8 Historical significance

Historical significance relates to the importance of particular aspects of the past such as events,
individuals or groups, developments, ideas or movements and historical sites. We need to make
judgements about what is important and what is less important.

When we try to establish the significance of an aspect of the past, we must consider a number of
questions. For example:
e To what extent was it relevant to individuals living during that period?
What was the number of people impacted by it?
¢ In what ways did it alter individuals’ lives?
e For what duration of time were individuals’ lives affected?
e How significant and enduring were the consequences?
e How relevant is it to the contemporary world?

SkillBuilder discussion

Historical significance

1. List some of the things happening in the world today. These might be political, economic or geographical events.
2. Do you think that the things on your list will be significant 10, 20, 30 or 50 years from now?

1.2.9 Communicating

As a result of our investigations, we should be able to apply our newly learnt knowledge of a historical
period and communicate this, using facts and evidence. We can present our interpretations of the past in
a variety of ways, including written and multimodal presentations, oral presentations and other methods.
It is important to use an appropriate and clear format to communicate our historical findings, including the
use of subheadings, guiding questions and formal language.
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Furthermore, as historians, we must acknowledge the sources we use and the interpretations of other
historians in our work — this is called referencing, and there are several guidelines to follow when
referencing. Often, your school or teacher will have you follow a particular reference guide, which informs
you how to create a reference list.

A LG ET 08 SEQUENCING CHRONOLOGY

1. Construct a timeline of Europe and the Mediterranean world between 476 and 1683 CE.
a. Use a vertical timeline.
b. Divide it into centuries.
c. Decide what scale you will use.
Add these key events to your timeline:

1066 CE William of Normandy wins the Battle of Hastings and becomes King of
England.

476 CE Western Roman Empire ends.
1096 CE The Crusades start.
711 CE Islamic forces conquer Spain.

1215 CE King John of England is forced to sign the Magna Carta.

787 CE The first recorded Viking raid on England takes place.
1298 CE Osman | founds the Ottoman Empire.

1347 CE The Black Death breaks out in Europe.

1429 CE Joan of Arc drives the English out of Orleans.

1453 CE Crusades end as the Ottomans take Constantinople.

1529 CE Advancing Ottoman forces are defeated at Vienna.

1683 CE Ottoman forces are again defeated in Vienna. Many see this as the beginning of
the decline of the Ottoman Empire.

2. Answer the following questions based on the timeline you have drawn.
a. What time span does your timeline cover (i.e. how many years in total are covered by your timeline)?
b. Which event on your timeline was the earliest?
¢. How many years elapsed between the start and the end of the Crusades?
d. How many years elapsed between the start of the Ottoman Empire and the beginning of its decline?
e. What event of significance took place in the fifth century?

1.2 Exercise learn

Learning pathways

B LEVEL 1 B LEVEL 2 M LEVEL 3
1,3,4,8 2,56 7,9

REMEMBER AND UNDERSTAND

1. Which of the following lists best represents the seven historical concepts and skills?
A. Innovation, Migration, Invasion, Democracy, Trade, Economy, Culture
B. Historical questions, Chronology, Using historical sources, Continuity and change, causes and
consequences, historical significance, communicating
C. Agriculture, Industry, Urbanisation, Exploration, Colonisation, Conflict, Trade
D. Chronology, perspectives, empathy, bias, using historical sources, primary and secondary sources,
communicating
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2. What is involved in sequencing chronology?

A. Comparing two different historical events

B. Placing historical events in the order they occur

C. Explaining why an event is important

D. Identifying different perspectives of an event
3. What is the main difference between primary sources and secondary sources?

A. Primary sources are written later, while secondary sources are created at the time.

B. Primary sources are original, first-hand accounts, while secondary sources are interpretations or analyses of

those accounts.

C. Primary sources are about science, while secondary sources are about history.

D. Primary sources are used in fiction, while secondary sources are used in nonfiction.
4. Provide two examples of written sources and two examples of archaeological sources.
5. Outline how historians create secondary sources.

ANALYSE AND APPLY

6. Explain why it would be wrong to think that primary sources are always more reliable than secondary sources.

7. Make a list of some kinds of primary sources that could be used to create a history of your school (a
secondary source). Next to each source in your list, write what you think you could find out by using it as
evidence.

EVALUATE AND COMMUNICATE

8. Examine SOURCE 4. Identify the changes that have occurred in medicine from the medieval times to the
modern age.
9. Discuss the limitations of both primary and secondary sources.

Answers and sample responses for this topic are available online.

SkillBuilder: Historical questions

only
What are historical questions?

Historical questions may be asked to evaluate historical sources, examine cause and consequence or how or why
something happened. In this lesson you will develop your ability to ask historical questions.

SkillBuilder: Chronology

What is a timeline?

only

A timeline is a tool that arranges events in the order they occurred. It typically includes dates and descriptive
labels. Timelines can span short periods or many centuries. They may be simple lines or visually detailed with
colours and images. In this lesson you will sequence events that occurred in Renaissance ltaly.

ILRE] SkillBuilder: Using historical sources

only
What are works of art?

Works of art are one common type of primary source. Throughout this topic we have examined various primary
sources: artworks, monuments, buildings and written sources. Artworks include paintings, sculptures, bas reliefs
and mosaics. Art styles changed significantly throughout the Middle Ages, and differed from kingdom to kingdom.
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SkillBuilder: Continuity and change

only
What does ‘explain continuity and change’ mean when studying history?

When we study history, we try to understand how certain elements have persisted over time and how others have
transformed. Continuity refers to aspects of the past that have remained relatively unchanged, while change refers
to the evolution or transformation of other components over time.

TR SkillBuilder: Causes and consequences

only
The importance of analysing causes and consequences

In this lesson you will learn to understand how past events shape current situations. Understanding cause and
consequence is crucial to grasp these connections. To evaluate any historical event’s significance, we must
identify its effects on later developments. Historians often disagree about these impacts due to their complexity.

SkillBuilder: Historical significance

only
How do we evaluate historical significance?

Of all the thousands of events that happen in our lifetime, how do we determine the ones that are significant?
For most of us, the events that lead to a positive change are remembered as important. Historians face similar
questions when they try to determine which events, ideas, achievement or people have the most impact on
history. Asking questions about the impact of an individual, development or cultural achievement can help us to
assess its significance in bringing about change. In this lesson you will evaluate the significance of some of the
important thinkers during the Renaissance.

SkillBuilder: Communicating

only
What is communication?

Effective communication is essential in any successful study of history. Communication is not only about
conveying information; it is also about conveying it sensitively and appropriately to different audiences.
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XX RRNI] Review

1.10.1 Key knowledge summary

Use this dot point summary to review the content covered in this topic.

History concepts and skills

e Historians investigate and interpret the past.

e History helps us to understand the present and what the future may hold.

e History provides us with essential skills.

e The seven Historical concepts and skills that you will develop throughout your course are:

e Asking historical questions: This involves asking questions in a way that helps to shape our
understanding of the past.

e Sequencing chronology: This involves understanding the sequence of historical events and placing
them in a timeline. It helps students to comprehend the order in which events occurred and how they
relate to each other over time. This skill is essential for constructing a coherent narrative of the past
and understanding the progression of historical developments.

e Using historical sources: This skill focuses on the ability to locate, analyse and interpret various types
of historical sources, such as documents, artefacts and oral histories. Students learn to evaluate the
reliability and perspective of sources, which is crucial for constructing accurate historical accounts
and understanding different viewpoints.

e |dentifying continuity and change: This involves identifying what has stayed the same and what has
evolved over time. This skill helps students to recognise patterns and trends in history, understand
the reasons behind changes and appreciate the persistence of certain elements across different
periods.

* Analysing causes and consequences: This involves analysing the reasons behind historical events
and their outcomes. Students learn to identify and evaluate the factors that led to specific events and
the short-term and long-term effects of these events. Understanding causes and consequences is
key to comprehending the complexities of historical processes.

» Determining historical significance: This refers to the importance of certain events, individuals or
developments in history. Students learn to assess the impact and lasting influence of historical
phenomena, considering factors such as the scale of change, the number of people affected and the
duration of the impact.

e Communicating: This focuses on the ability to effectively convey historical knowledge and
understanding through various forms of communication, including writing, speaking and using digital
media. Students learn to present their ideas clearly and persuasively, using evidence to support their
arguments and engaging with different audiences.

1.10.2 Key terms

absolute dating techniques methods used to assess the age of something (e.g. radiocarbon dating, tree-ring
dating)

ancient history the period from the beginning of civilisation to the fall of the Roman Empire

anno Domini Latin for ‘in the year of our Lord’

artefact an object made or changed by humans

biased one-sided or prejudiced; seeing something from just one point of view

cause and consequence the concept that every historical event will have a cause, and every event or action is
likely to be the cause of subsequent effects or consequences

chronology a record of past events in order of time, from ancient Greek chronos (time) and logos (word)
civilisations societies that have towns and features such as complex forms of government and religion
contestability when particular interpretations of the past are open to debate

continuity and change the concept that while many changes occur over time, some things remain constant
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evidence information that indicates whether something is true or really happened

heritage everything that has come down to us from the past

hypothesis (plural: hypotheses) a theory or possible explanation

Latin the language of ancient Rome and its empire

perspectives point of view or attitude

prehistory the period before writing was invented

primary sources objects and documents that were created or written in the period of time that the historian is
investigating

relative dating techniques methods used to assess whether something is older than something else (e.g.
stratigraphy, fluorine dating)

secondary sources reconstructions of the past written or created by people living at a time after the period that
the historian is studying

significance the importance assigned to particular aspects of the past; for example, events, developments,
movements and historical sites

strata (singular: stratum) distinct layers of material beneath the ground, built up over time, that provide
information for archaeologists and geologists

timeline a diagrammatic tool representing a period of time, on which events are placed in chronological order

1.10.3 Reflection

Complete the following to reflect on your learning.

Revisit the Inquiry question posed in the Overview:

Why are Europe, the Mediterranean world, the Americas, Asia and the Pacific regions important to study,

and what skills do | need to understand this history?

1. Now that you have completed this topic, what is your view on the questions? Discuss with a partner. Has your
learning in this topic changed your view? If so,how?

2. Write a paragraph in response to one of the inquiry questions, outlining your views.

learn

eWorkbooks Customisable worksheets for this topic
Reflection
Digital document Key terms glossary
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1.10 Review exercise

Learning pathways

M LEVEL 1 M LEVEL 2 B LEVEL 3
1,2,3,6 4,7,10 8,

REMEMBER AND UNDERSTAND

1. Chronological order means:
A. a timeline.
B. in order from the beginning to the end.
C. any random order.
D. from the end to the beginning.
2. The work of historians can be described like that of detectives because:
A. historians solve crimes.
B. historians are always right.
C. historians never make mistakes.
D. historians gather evidence from sources and interpret that evidence.
3. Primary sources are:
A. sources that were created during the time being studied.
B. sources that came first.
C. secondary sources.
D. books.
4. ldentify which of the following concepts of history refers to the facts and information available to historians.
A. Perspective
B. Evidence
C. Cause and effect
D. Empathy
5. The concept of history ‘continuity and change’ refers to:
A. the study of aspects of history that have remained relatively unchanged and the aspects that have changed
dramatically.
B. studying written or non-written materials that can be used to provide information about the past.
C. historians trying to discover how people thought and felt in the past.
D. the ability to make judgements about the importance assigned to particular aspects of the past.

ANALYSE AND APPLY

6. In your own words, explain what the term supporting evidence means.

7. What is a hypothesis?

8. Archaeologists search for historical sources to help them understand the past. Describe four examples of
archaeological sources.

EVALUATE AND COMMUNICATE

9. Look carefully at SOURCE 3. Choose two images and evaluate the usefulness of these for understanding the
day to day experiences of people.
10. Explain why primary sources are often used in museum displays.

Answers and sample responses for this topic are available online.
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SkillBuilder: Historical questions s

By the end of this SkillBuilder you should be able to develop key historical questions.

1.3.1  Tellme

What are historical questions?

Historical questions may be asked to evaluate historical sources, examine cause and consequence, or
outline how or why something happened.

Why are historical questions useful?

Historical questions are useful because they allow us to critically evaluate historical sources, understand
the causes and consequences of events, and explore the reasons behind historical occurrences. They
guide researchers in their investigation of the past, helping them to construct detailed and accurate
narratives. By asking historical questions, we can gain insights into the complexities of history and
develop a deeper appreciation for the events that have shaped our world.

SOURCE 1 An example of a historical question

How were communities affected by the Black Death?

1.3.2 Show me

To develop historical questions, you will first need to choose your topic. If your topic is medieval Europe, a
good place to start is to think about what you would like to know more about.

Step 1

Create a list of initial questions about a specific historical event — in this example, we could focus on how
medieval Europe was affected by the Black Death. For example:

e How did the Black Death impact the daily lives of people in medieval Europe?

* What were the social and economic consequences of the Black Death on European communities?

* How did medical knowledge and practices of the time contribute to the spread or containment of the

Black Death?
e What role did religion and the Church play in shaping public responses to the Black Death?
e How did the Black Death influence art, literature and cultural expressions in medieval Europe?

Step 2
To answer the questions that you have developed, you will need to have a source to help you.

You may wish to use other sources in this resource or you might find additional ones from your own
research.

1.3.3 Letmedoit

Complete the following activities in small groups to practise this skill.
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SOURCE 2 The bubonic plague was so named because of the appearance of ‘buboes’, which were
swellings of the lymph nodes.

1.3 ACTIVITIES

1. Decide on a topic from history that you would like to inquire about to find out more.
2. Mind-map a list of initial questions about this historical event, such as what caused it or what was it like.
3. a. Locate a range of (2-3) historical sources related to the event.
b. Evaluate the sources and determine if the initial questions can be answered with the available evidence.
¢. Based on your evaluation, you may wish to refine your initial questions by introducing some other historical
concepts and skills, such as cause, consequence, continuity and change. Present your list of improved
questions to your class.
d. Discuss how the questions have evolved and how they better address your initial historical ‘inquiry’.
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SkillBuilder: Chronology s

LEARNING INTENTION

By the end of this SkillBuilder you should be able to sequence events in chronological order.

1.41 Tellme

What is a timeline?

A timeline is a diagrammatic tool for placing events in chronological order (the order in which they
happened). A simple chronology would be one, for example, that showed in sequence, or time order, key
events of a day in your life.

Why are timelines useful?

SOURCE 1 A simple chronology

O\ Jernni lecsons
90

DIARY AND WORK RECORD

i

1200
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1600| | ofomewcife —

5 || Geagraphy assigmment
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Timelines are useful because they can help us make sense of events in the past. Timelines are particularly
useful in the study of history. Creating a history timeline will help to:

understand the order in which events occurred

describe the time distances between events

identify what has changed over time

identify what has stayed the same over time

analyse how one event might relate to other events

compare what might have been happening in different places at the same time
assess whether one event might have led to another event (cause and effect).

Generally, timelines are constructed using a sequence of dates with the addition of descriptive labels. The
timeline may span thousands of years or cover a very short period. In print, timelines may be as simple as
a horizontal or vertical line, or highly visual with use of colour and images. Using digital technology, online
timelines can be interactive, whereby users click on a date to see a descriptive label, an image or hear an
audio narrative or sound effects.

Source 2 A simple horizontal timeline of a specific historical period

Cosimo de’ Medici Gutenberg Bible Columbus reaches
inherits Medici Bank is published the Bahamas

| -

1429 1454 1492

Michelangelo Machiavelli publishes The Peace First modern
finishes “David” “The Prince” of Augsburg atlas is published

e A8
WA |

A

1504 1513 1555 1570

1.4.2 Show me

How to create a timeline

Timelines can cover very short or very long periods of time. They have the following features and
requirements:

They can focus on just a few months or years.

They can focus on big, sweeping changes over thousands of years.

In most cases, they are divided up into equal blocks of time, such as decades or centuries.

This is not essential, but it helps us to see not only the order of events but also how close or how far
apart they were.

A break in the timeline (shown using a zigzag line, for instance) can show a long span of time
between one date and the next.

To make equal blocks of time, you need to use a scale — for example, 1 centimetre = 10 years.
Timelines can be horizontal (across the page), with the earliest dates on the left and latest dates to
the right.
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SOURCE 3 A simple vertical timeline

55 BC |
Julius Caesar raids 4l

43 AD
South East England ' l— Major Roman Invasion
of Britain
60 AD
Boudicca’s
Revolt 409 AD
Roman soldiers

420 AD leave Britain

Anglo-Saxons land 491 AD

at East Coast Saxons take control

of the South of England
750 AD
London grows into a

large Anglo-Saxon town 789 AD

Anglo-Saxons report
first Viking invasion
793 AD
Vikings loot monestery

at Lindisfarne 865 AD
Vikings invaded East
Anglia
954 AD
991 AD The last Viking King is
Major Viking attack thrown out of York
on Britain

1042 AD
Edward the confessor
becomes king of England
(a Saxon king)

e Alternatively, they can be vertical (down the page), in which case the dates usually run from the
earliest at the top to the latest at the bottom.
e Often, we have only approximate dates for events in ancient history. In those cases, we put ‘c.’ in
front of the date. This stands for the Latin word circa, which means ‘around’ or ‘about’.
Step 1
Study the timelines shown in SOURCE 2 and SOURCE 3 Look at the way these timelines have been
constructed.
Step 2
A completed timeline has a clear title.
The title should state:
e the time period covered

e the subject or theme
¢ the beginning and end dates.

1.4.3 Letmedoit

Complete the following activities to practise this skill.
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m SkillBuilder Activity

1 Construct a timeline of significant events in Renaissance ltaly between 1300 and 1600.
® Use a horizontal timeline.
* Divide it into decades.
® Decide on the scale you will use.

Key events for your timeline

c. 1300 The Renaissance begins in Florence.

1386 Construction of the Milan Cathedral begins.

1401 A competition is organised to find the creator of the bronze doors of the Florence
Baptistery.

1420 Filippo Brunelleschi starts work on the dome of the Florence Cathedral.

1450 Francesco Sforza becomes Duke of Milan.

1469 Lorenzo de’ Medici, known as ‘Lorenzo the Magnificent’, begins his rule in Florence.

1486 Pico della Mirandola’s Oration on the Dignity of Man is published.

1492 Christopher Columbus arrives in the Americas.

1498 Girolamo Savonarola is executed in Florence.

1503 Leonardo da Vinci begins painting the Mona Lisa.

1512 Michelangelo completes the Sistine Chapel ceiling.

1517 Martin Luther’s Ninety-Five Theses spark the Protestant Reformation.

1534 Michelangelo begins work on The Last Judgment in the Sistine Chapel.

1559 The Italian Wars end with the Treaty of Cateau-Cambrésis.

1588 Galileo Galilei begins to study the motion of the pendulum.

1595 Caravaggio paints The Calling of Saint Matthew.

Your timeline will help you to analyse and compare events. For example, you could use it to answer
questions, such as:
* Which of these events marked the beginning of the Renaissance in Italy?
® Which individuals were instrumental in the cultural developments of the period?
2. Answer the following questions based on the timeline you have drawn:
a. What are the key characteristics of the Renaissance period in Italy?
b. Identify the major artistic figures of Renaissance Italy and their contributions.
¢. Between which years did Lorenzo de’ Medici rule Florence?
. How did the European arrival in the Americas in 1492 impact the Renaissance in ltaly?
What statement could you make about the influence of the Medici family during the Renaissance period?
. What significant architectural achievement was initiated by Brunelleschi, and why was it important?
. What might have been a consequence for Renaissance ltaly of the Protestant Reformation initiated by
Martin Luther? (Hint: Look for events related to religious conflicts and changes in patronage.)

) o

TR SkillBuilder: Using historical sources e

LEARNING INTENTION

By the end of this Skillbuilder you should be able to use historical sources.
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1.5.1 Tellme

What are works of art?

Works of art are one common type of primary source. Throughout this topic we have examined various
primary sources: artworks, monuments, buildings and written sources. Artworks include paintings,
sculptures, bas reliefs and mosaics. Art styles changed significantly throughout the Middle Ages, and
differed from kingdom to kingdom.

Why is analysing artwork useful?

Artwork can tell us a great deal about a particular period or event. It may also tell us what ideas, beliefs
or activities people felt were important enough to express in artwork. For example, an elaborately carved
altarpiece in a church tells us that much attention was given to expressing the Christian faith during the
Middle Ages.

1.5.2 Show me

How to analyse a work of art

A useful way to approach the task of analysing a work of art is remembering to use ‘the three Cs’ —
content, context and comment.

Content

The content is what the artwork actually shows. Look at it very carefully and make sure you note all the
details. For example, you might need to look for particular symbols or gestures. Think about how you
would describe the image to someone who has not seen it; that way you can be sure you have looked at it
thoroughly.

Context

Context refers to what was happening at the time the artwork was created — the historical background.
Try to find out about the origin and purpose of the artwork: who created it, and why? Is it a primary or a
secondary source? Knowing this can reveal as much as the artwork itself. The detail from the Mariacki
altar in SOURCGE 1 was created by an artist called Wit Stwosz. The artist and his team were commissioned to
create this altarpiece for the Church of Our Lady in Krakéw, Poland. During the Middle Ages, artists were
frequently employed to create artworks with religious themes. This altarpiece shows various saints, the
ascension of the Virgin Mary into heaven and scenes from the life of Jesus. At the time of its creation in
the Late Middle Ages, it was the largest altarpiece in the world.

Comment

You should question the value of every source. Why is it useful? Does it give you raw information or does
it show only a particular point of view? Are there any limitations to the source — that is, is there anything
the illustration cannot tell you? Do you think it is a reliable source? Why or why not? Remember, the origin
and purpose of any historical source will always influence its value and limitations.

If you ask these questions each time you analyse an artwork, you’ll be on your way to becoming an
effective historian. In the following example, the three Cs have been applied to SOURCE 1.

1.53 Letmedoit

Complete the following activities to practise this skill.

Jacaranda Humanities Alive 8 Victorian Curriculum Third Edition



SOURCE 1 A detail from the Mariacki altar in the Church of Our Lady in Krakéw, Poland, showing the arrest of
Jesus. It was carved by Wit Stwosz in the late fifteenth century.

LR SN S TPR S S
Content

In one scene on the altarpiece depicting Jesus’ arrest, the figures,
except Jesus, wear attire familiar to the artists time and place, from
late fifteenth-century Europe. The soldier appears as a knight of the
Late Middle Ages, not a Roman soldier from the first century CE.
The buildings in the background also reflect the late fifteenth century. W
Before modern archaeology, artists depicted historical scenes with

contemporary clothing and objects due to limited knowledge of
past societies.

b

Context
The Church was a powerful and important institution in medieval
Europe. Great expense went into embellishing churches with works
of art such as this. Artists were commissioned to undertake such
projects and employed people to help them in their task.

Comment
Can we trust this image? We can trust this image to reflect the
significance of religious artworks to the Church in the Middle
Ages. However, it is not an accurate depiction of how things
looked during Jesus’ time. As students of the Middle Ages, we
can trust that the artist used contemporary models to create
these images. Therefore, it accurately represents the attire and &
objects of late medieval Europe, including knights’ armor,
headdresses, coats, and belts common to that era
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m ACTIVITIES

1. Look at SOURCE 2 and analyse it by completing the tasks below.

SOURCE 2 A French illustration depicting
nuns looking after the sick

a. Describe what is happening in the artwork.

b. What impression is the artist trying to make about the subject of the artwork (the nuns)?

¢. What are the figures doing? What are the various activities? Can you identify the different roles among the
figures?

d. What sort of problems in dealing with historical sources do your answers to the above questions highlight?

2. You have learnt some of the history behind SOURCE 1 and the sort of information it presents. This helped

assess its usefulness as a source. You should now be able to think about the effectiveness of SOURCE 2 as a

historical source by answering the following questions.

a. It is fairly certain that SOURCE 2 was created under the direction of Church authorities. Perhaps members of
the clergy created it. How might that influence the way the nuns are presented?

b. If this was the only source available on the role of nuns in the medieval Church, what conclusions might you
draw? Would all your findings be accurate?

¢. Why must historians be careful when looking at sources such as this?
The types of questions you have asked about SOURCE 2 can be used for any medieval artwork — in fact,
they can be used to analyse artwork from any era. Keep them in mind whenever you are looking at history
through artwork.

3. Based on your work interpreting sources on medieval Europe, answer the following questions.

a. What types of artworks are categorised under the term ‘medieval artworks’?

b. What does it mean to explore the content of an artwork?

c¢. Explain what exploring the context of a medieval artwork requires historians to do.

d. How can analysing medieval artwork be useful to historians?

SkillBuilder: Continuity and change srrss

LEARNING INTENTION

By the end of this SkillBuilder you should be able to explain continuity and change over time.

1.6.1 Tellme

What does ‘explain continuity and change’ mean when studying history?

When we study history, we try to understand how certain elements have persisted over time and how
others have transformed. Continuity refers to aspects of the past that have remained relatively unchanged,
while change refers to the evolution or transformation of other components over time.
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Why is explaining continuity and change important?

Explaining continuity and change helps us to comprehend the dynamic nature of history. By identifying
what has stayed the same and what has evolved, we can better understand the forces and conditions that
shape societies. This skill allows us to appreciate the complexity of historical processes and to see the
connections between past and present.

1.6.2 Show me

How to explain continuity and change in historical events

Explaining continuity and change in history can be a challenging task,

but it becomes more manageable if you break down the process into Source 1A vintage illustration of
Hernan Cortes

a few smaller questions. Historians ask a range of questions to help
organise their ideas when examining continuity and change, including:
¢ Did something change because of this historical figure or event?
e How many people’s lives were affected?
e How long-lasting were the changes?

By addressing these questions, you will be able to provide a clearer
picture of how historical events and processes unfold over time.

As an example, let’s consider the conquistador Hernan Cortés. The
three questions can be used to consider continuity and change by his
role in history.

Did something change because of this historical figure or event?
Hernan Cortés led the Spanish conquest of the Aztec civilisation,
introducing European diseases that devastated the population, and
later became governor of New Spain, spreading Spanish culture in the
Americas. Whether these changes were positive or negative depends
on perspective; they were likely considered positive by the Spanish but
negative by the Aztecs.

How many people’s lives were affected? Cortés’s actions
immediately affected hundreds of thousands of people, including his
soldiers and Tenochtitlan’s 250 000 residents. Long term, millions
were impacted due to the establishment of New Spain, indicating his
significant role in history.

How long-lasting were the changes? The changes Cortés brought about permanently altered the Aztec
civilisation, leading to its destruction.

Jacaranda Humanities Alive 8 Victorian Curriculum Third Edition



1.6.3 Letmedoit

1. Now that you have seen how you can approach the task of explaining continuity and change, answer
the three questions to analyse the role of an historical figure or event of your choice.
a. Did something change because of this historical figure or event? If so, what was the change, and
was it positive or negative?
b. How many people’s lives were affected?
c. How long-lasting were the changes? Did the situation return to how it was previously or did the
changes remain for a long period of time?
2. What were two main changes brought through the actions of your chosen person or event?
. How did the population of associated cities change in relation to your chosen figure or event?
4. Explain why it is important to evaluate the role of individuals, achievements or events and how they
contribute to continuity and change when studying history.
. Why do you think that how long-lasting the changes were is a useful indication for evaluation?
6. What other factors do you think might be useful to help evaluate the role of an individual,
achievement or event? Share and compare your ideas with other members of your class.

T'BWd SkillBuilder: Causes and conseqQueNnCes s

w

[

LEARNING INTENTION

By the end of this SkillBuilder you should be able to analyse cause and consequence effectively.

1.7.1  Tellme

The importance of analysing causes and consequences

Studying history helps us understand our world by revealing how past events shape current situations.
Understanding cause and consequence is crucial to grasp these connections. To evaluate any historical
event’s significance, we must identify its effects on later developments. Historians often disagree about
these impacts due to their complexity.

Immediate causes and long-term trends

In a football match, immediate causes like player performance and strategies determine the winner.
However, long-term trends such as recruitment, coaching and team leadership also play a role in
sustained success.

Similarly, historical events have short-term triggers and underlying causes. Immediate events lead directly
to a situation, while deeper societal conditions create a backdrop that allows these events to occur. Both
are important for understanding history comprehensively.

1.7.2 Show me

How to analyse causes and effects of significant events

To demonstrate a method of determining causes and effects, we need a sample question. For the
purposes of this exercise, let us examine the following question:

Why did Japan descend into the Warring States period from the mid-fifteenth century until the
establishment of the Tokugawa shogunate in 1603?
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We can tackle this through the following steps.
Step 1
Identify the period of the Warring States and list key events before and during this time.

The Warring States period occurred from 1467 to 1603. Key events include:

In 1467, a civil war erupted between supporters of two brothers vying to be the shogun.

The conflict began in 1464 over the shogun succession.

Powerful daimyo clans backed each brother, seeking greater power.

Wars between daimyd clans continued for over 100 years until unification under Oda Nobunaga,
Toyotomi Hideyoshi, and Tokugawa leyasu, who established the Tokugawa shogunate in 1603.

Step 2
Identify longer-term trends in Japanese society before and during the conflict.
¢ The Ashikaga shoguns held power since the fall of the Kamakura shoguns, who lost power due to
daimyo and samurai uprisings.
e Daimyo, wealthy landowners backed by samurai, held significant power since the eighth century.
¢ During the Warring States period, Ashikaga shoguns were essentially puppets of various daimyo
clans.
e Since 1192, shoguns held official military power, with the emperor as a figurehead.

Step 3
Formulate an answer to explain the causes of the Warring States period.

The Warring States period had immediate and long-term causes. The immediate trigger was a succession
dispute between two brothers in 1467, leading to civil war among daimyd clans. Wars persisted for over
100 years due to daimyd power struggles. The underlying cause was the daimyd’s wealth and power,
which fuelled constant rivalries and conflicts. The Kamakura shoguns had also lost power in 1333 due

to daimyo and samurai rebellions. The period of conflict ended when Tokugawa leyasu weakened the
daimyd’s power and restored shogunal authority.

1.7.3 Letmedoit

ACTIVITIES

1. Use the three steps in the Show me section to answer the following question, discussing both the long-term
trends and the short-term causes: Why did the Tokugawa shoguns take control of Japan’s foreign trade?
2. Based on your analysis of the causes of the Tokugawa shoguns’ decision to take control of foreign trade,
answer the following questions:
a. How important was the issue of religion in the policy of the Tokugawa shoguns to tightly control foreign
trade?
b. Why did the shoguns have a different attitude to the Dutch than they did toward the Spanish and
Portuguese in matters of trade?
c. Identify two examples in the Closed Country Edict of 1635 that are designed to reinforce the Tokugawa
shoguns’ control of trade.
d. Why would the Tokugawa shdguns have considered it important to deny other daimyo families access to
foreign trade?
e. Outline two ways in which the Tokugawa shoguns were able to benefit personally from their control of trade.
f. How did the shogunate control of trade affect the availability of valuable metals within Japan?
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TLNRE] SkillBuilder: Historical significance camrems

LEARNING INTENTION

By the end of this SkillBuilder you should be able to explain the significance of historical events and sources.

1.8.1 Tellme

How do we evaluate historical significance?

Of all the thousands of events that happen in our lifetime, how do we determine the ones that are
significant? For most of us, the events that lead to a positive change are remembered as important.
Historians face similar questions when they try to determine which events, ideas, achievement or people
have the most impact on history. Asking questions about the impact of an individual, development or
cultural achievement can help us to assess its significance in bringing about change. To do this, we must
first understand the idea or achievement. When we are trying to evaluate the historical significance of a
development, it is important to consider:

1. Who created the source we are analysing and when was it created?
. What is the key idea, historical event, movement or figure?
. Who was affected by the key idea, historical event, movement or figure?
. Did the key idea, historical event, movement or figure lead to any change?
. What was the scale of the change (was it a big change or a small one)?
. Who was affected by the change?
. Which areas of society were affected by the change?
. Did the change lead to other changes?

O ~NO O WDN

1.8.2 Show me

The view of the universe shown in SOURCES 1 and 2 was developed by Aristotle (384-322 BCE), an ancient
Greek thinker, and changed only slightly by Ptolemy, another Greek, in the second century CE.

Aristotle’s view was taught in universities in Christian Europe from the twelfth century CE. During the
Renaissance era, the Catholic Church still maintained that Aristotle’s explanation was unquestionably
true. Aristotle held that Earth stood still at the centre of the universe. Water, air and fire were shells around
the sphere of Earth. Heavenly bodies were believed to be spheres of an element called aether, and they
were supposed to rotate in perfect circles around Earth in the following order: Moon, Mercury, Venus,
Sun, Mars, Jupiter, Saturn, fixed stars and a ‘prime mover’ (Primu Mobile in SOURCE 1). It was believed that
beyond this system there was no wider universe.

Study SOURCE 1. The questions for evaluating historical significance have been applied to this source.

1. Who created the source and when was it created? The source was created by Aristotle, an ancient
Greek, in the fourth century BCE.

2. What is the key idea, historical event, movement or figure? The source explains the order of the solar
system, with Earth at the centre. This was proposed by Aristotle, a Greek philosopher and polymath.

3. Who was affected by the key idea, historical event, movement or figure? The Catholic Church
adopted this explanation of the universe and upheld it as the official explanation throughout Western
Europe.

4. Did the key idea, historical event, movement or figure lead to any change? The explanation of the
solar system expressed in SOURCE 1 was upheld for approximately 2000 years.

5. What was the scale of the change? (Was it a big change or a small one?) There were very few
changes to this explanation until Nicolas Copernicus published his model in 1507.
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SOURCE 1 The structure of the universe as theorised
by Aristotle

SOURCE 2 An artistic impression of the structure of the universe as theorised by Aristotle

Sphere of the
prime mover

Saturn

Jupiter
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6. Who was affected by the change? Because this explanation was sanctioned by the Catholic Church,
it affected the general population.

7. Which areas of society were affected by the change? As the official view of the Catholic Church,
Aristotle’s explanation of the solar system influenced attitudes to science and religion.

8. Did the change lead to other changes? Aristotle’s explanation of the solar system did not lead to
changes in the Renaissance.

1.8.3 Letmedoit

Complete the following activities to practise this skill.

1.8 ACTIVITIES
1. Study SOURCES 3 and 4.

SOURCE 3 This alternative view of the universe SOURCE 4 An artistic impression of the structure of
was presented by the Polish astronomer and the universe as theorised by Copernicus
mathematician Nicolaus Copernicus. Saturn

* Fixed

Mercury

| *

Sun

This alternative view of the universe was presented by the Polish astronomer and mathematician Nicolaus
Copernicus (see section 10.9.1). From about 1507, Copernicus’s calculations convinced him that the Earth
rotated on its own axis and that it rotated around the Sun, which was the real centre of the universe. He spent
much of the next 30 or more years working on this theory but he delayed publishing his ideas because he
feared that the Church would call him a heretic. The theory was finally presented in his book The Revolution of
the Heavenly Bodlies, which was published in 1543 as he was dying. Like other scholarly books of the time, it
was written and printed in Latin. In Copernicus’s diagram, so/l means Sun and terra means Earth.
Use the eight questions to analyse the historical significance of SOURCE 3.
a. Who created the source we are analysing and when was it created?
. What is the key idea, historical event, movement or figure?
. Who was affected by the key idea, historical event, movement or figure?
. Did the key idea, historical event, movement or figure lead to any change?
. What was the scale of the change? (Was it a big change or a small one?)

Who was affected by the change?
. Which areas of society were affected by the change?
. Did the change lead to other changes?
2. Apply your analysis of SOURCE 3 and the SOURCE 1 from the Show me section to answer the following

questions.

oQ|e 00 a0 T
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a. Explain the difference between Aristotle’s theory and Copernicus’s theory of the location of Earth within the
solar system.

b. Explain the difference between Aristotle’s theory and Copernicus’s theory of the movement of the planets. In
your answer refer specifically to the movement of the Sun and Earth.

c. The Catholic Church rejected Copernicus’s findings and charged Galileo with heresy when he wrote in
support of Copernicus’s theory. Suggest reasons why the ideas of Copernicus and Galileo were rejected by
the Church.

SkillBuilder: Communicating

LEARNING INTENTION

By the end of this SkillBuilder, you should be able to understand what is meant by effective communication.

1.9.1 Tellme

What is communication?

Effective communication is essential in any successful study of history. Communication is not only about
conveying information; it is also about interpreting and presenting it in a coherent and persuasive manner.

Why is communication important?

Studying history involves handling a wealth of information, and communicating it effectively ensures better
understanding and retention. It helps in expressing complex ideas clearly and engagingly, making your
points more convincing.

1.9.2 Show me

How to communicate effectively Summarising key ideas clearly and concisely is a good way to start. Here
are some guidelines for effective communication:

Step 1

Understand the source material thoroughly before attempting to communicate its content. Read it several
times if needed.

Step 2

Identify the main ideas and supporting details. Highlight or underline key points, and make note of
anything unfamiliar.

Step 3

Organise your points logically. Present them in a coherent and engaging manner, ensuring your audience
can easily follow your argument. Use clear language and avoid jargon.

Example: Communicating the concept of rahui and the extinction of the moa from SOURCE 1

Rahui was a conservation method used by the Maori to manage resources. Despite its effectiveness, it
was implemented too late to save the moa, a crucial food source. The moa’s extinction had significant
repercussions, illustrating the importance of timely and effective resource management.
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SOURCE 1 Taking notes on the rahui and the extinction of the moa

Rahui is a form of tapu that the Maori used to limit resource use. For example, rahui could be imposed over an
area to prevent the gathering of food while the land recovered. It helped to conserve limited food supplies and
other natural resources. All Maori tribes accepted the principles of rahui.

Unfortunately, rahui came too late for the moa. Although the young birds were an important food source of

the Haast’s eagle, the adult moa lacked any natural predators prior to human settlement. The moa became an
abundant and important food source, with both the meat of the bird as well as its large eggs providing a lifeline
for the Maori. The bones of the bird were used to make ornaments and fishhooks, and even the shells of the giant
eggs were used to carry water. The meat of the moa could be preserved and became a valuable trading good.

Archaeologists believe the moa was hunted to extinction by the fifteenth century. As a result, the Haast’s eagle
also disappeared into history. As you will see, this had a huge impact on the Maori people.

193 Letmedoit

1.9 ACTIVITIES

1. Read SOURCE 2 and follow steps 1 and 2 to make your own notes.
After you have written your dot point notes, compare them with someone else in the class. You should
both have similar information. To refine your note-making skills, continue practising using any of the text in
this topic.

SOURCE 2 Taking notes on the hangi

The Maori diet was a combination of the cultivated vegetables brought from Polynesia, such as taro and
yams, and the meat from birds, fish, dogs and rats. The abundance of seafood, including seaweed,
dolphins, whales and seals, provided additional variety to the Maori meal. The village cooking was not done
within the whare (house), but was generally a communal task done in an earth oven, known as hangi or utu.
The men made the hangi by digging a deep pit and covering it with wood that was set alight. Large river
stones placed on the wood pile became very hot and eventually fell into the pit. The hot stones were covered
with baskets of food wrapped in wet leaves. Layers of soil and wet mats were piled over the food. The heat
created steam from the wet leaves, which cooked the food over the course of a few hours.

The boiling pools and streams of the North Island region of Rotorua provided the Maori with another
unique method of cooking. Small ovens were built around the vents where water and steam bubbled up
through the ground. Food placed in these ovens was quickly cooked.

2. a. Explain how the concept of rahui was used to manage SOURCE 3 The taro, a Polynesian vegetable, was
natural resources. part of the Maori diet.
b. Given this information, explain why the moa became

extinct.

3. How did the extinction of the moa have an impact on
other aspects of the environment and on the Maori
lifestyle?

4. Explain why the village cooking was not done indoors.

5. Explain how the preparation of food was an important
communal activity for the Maori.

6. How did the Maori use natural resources to bring variety
to their diet?
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INQUIRY QUESTION

How did societies change in the Early
Modern Period? What key beliefs and
values influenced them? What were
people’s perspectives? Which
significant ideas have influenced the
world today and how have historians
interpreted the period?

The period between 1500 and 1650 shaped the
modern world in Europe. Revolutionary ideas and
the invention of the printing press challenged

old ways of thinking. The movement of people,
through exploration and trade, fostered cultural
exchanges that continue to resonate today.
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[ Pre-test
Online pre-test
[f/ eWorkbook
Customisable worksheets for this topic
(~| Digital document
Key terms glossary
(») Video eLesson
The emergence of the modem world

1492 1519-22
1445 Christopher Columbus A Spanish expedition 1534 1553
 Johannes Gutenberg reaches the Americas commanded by 1531-32 Jacques Michael Servetus is
produces the first in a sailing ship. Magellan and Elcano  The Church of Cartier makes burnt at the stake by
European book ona Leonardo da Vinci is the first to England breaks away  his first voyage  order of the Protestant
printing press using  designs a circumnavigate the from the Roman to North America governing council of
moveable type. flying machine. world. Catholic Church. for France. Geneva, Switzerland.

|

=5 —F 8 @& 5B

$ & 5 9 #e g

1473 1498 1517 1524-25 1536 1543

The Spanish Vasco da Gama Martin Luther The German The Inquisition Nicolaus Copernicus

Inquisition reaches India begins the Peasants’ War. is established publishes De Revolutionibus

is established. by sea. Protestant in Portugal. Orbium Coelestium, the
Reformation. first book showing that

the Earth is not the centre
of the universe.
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SkillBuilder

Use the SkillBuilder activities to develop these
Historical concepts and skills:

HISTORICAL QUESTIONS
CHRONOLOGY

USING HISTORICAL SOURCES
CONTINUITY AND CHANGE
CAUSES AND CONSEQUENCES
HISTORICAL SIGNIFICANCE
COMMUNICATING

1558 o

Beginning 1609 1633

of the reign : 1589-1613 1606 Johannes Kepler Galileo Galilei is

of Queen William Shakespeare The first landing publishes arrested for denying
Elizabeth | \ ) creates most of his by Dutch sailors Astronomia Nova that the Earth is the

in England. (i known work. in Australia. (New Astronomy). centre of the universe.

1555 1562-98 1600 1618-48 1642
In Germany, under the French wars of religion The astronomer Giordano The Thirty Years English Civil War
Peace of Augsburg, it is between Catholics and Bruno is burnt at the stake War kills a third of breaks out between
agreed that each ruler Huguenots (Protestants).  in Rome. By this year an Germany’s people. the Parliament and
has the right to determine estimated one million African monarchy.
the religion of his subjects. slaves have been transported

to Spanish and Portuguese

colonies in the Americas.
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How do we know about the emergence of the
modern world?

LEARNING INTENTION

By the end of the lesson, you should be able to:
e explain how we know about Europe from 1500 to 1650
¢ identify key historical sources from this period
e develop skills in using historical evidence effectively.

Tune in

In medieval Europe, monks wrote most records, as the majority of people couldn’t read. Between 1500 and 1650,
many Europeans were still illiterate, but ideas spread among the educated. The printing press became key for
sharing ideas. Although China had used movable type since the tenth century, Johannes Gutenberg (1398-1452)
built Europe’s first printing press between 1440 and 1452.

SOURCE 1 An artist’s depiction of Johannes Gutenberg inspecting the first printed sheet of his Bible

1. Explain how life would be different if all books still had to be copied by hand.
2. Describe what daily life would be like without the invention of printing.
3. Analyse the impact the printing press had on the spread of knowledge and literacy.
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2.2.1 Primary sources

We learn history from primary sources. Evidence from 1500 to 1650 is more abundant than for other
ancient and medieval societies. The printing press helped by giving book printers the ability to produce
many more copies. Some sources were lost, however, and many people couldn’t read or write, leaving

their ideas unrecorded.

It is important to be cautious when trusting sources, as often only one side’s view is recorded, especially
in religious wars. Most written records from this period come from privileged groups, and show that bias.

SkillBuilder discussion

Historical questions

1. Discuss how the printing
press affected historical
sources’ accessibility
and reliability from
1500 to 1650.

2. \Who might have access
to a printing press and
what impact might this
have on records and
information from
this era?

3. How long did it take
for the printing press
technology to spread
throughout Europe?

SOURCE 2 Prologue page of the Canterbury Tales, printed by William Caxton who brought the
printing press back to England in 1476. Caxton became the first English printer.

Prologue
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Archaeological sources

We have many archaeological sources from this time.

They show religious beliefs, like Catholic and SOURCE 3 Detail from the artist Fra Angelico’s painting
' The Last Judgement, 143235

Protestant churches, and religious art. Other remains
reveal everyday life, work and trade, including towns,
walls, marketplaces and weapons, highlighting the
constant presence of war.

Using the sources

You will begin to understand this period after seeing
a few sources. To analyse a source, ask historical
questions:

e What is this source about?

e When was it made or built?

e Where is it from?
Who created it?
Why does it exist?

Woodcuts are another source commonly

used to tell us about a particular era or event. It is
essentially a printing technique, where an image is
carved into a wooden block, inked and pressed on
fabric or paper. The method originated in China as
early as the ninth century and, though not a new
invention, became popular in the fifteenth century
across Europe.

SkillBuilder discussion SOURCE 4 A fifteenth-century woodcut shows peasants paying taxes to their lord in both money

. _— and livestock.
Using historical sources

1. What are the peasants
giving to their lord?

2. What is the relationship
between the peasants
and the lord in the image?

3. Who do you think might
have produced this
woodcut and what were
they trying to show?
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P (UG E T USING HISTORICAL SOURCES

Identify the origin, content, context and purpose of primary and secondary sources by examining SOURGE 5.

SN

SOURCE 5 Christopher Columbus’s journal, written for the King and Queen of Spain during his 1492 voyage, records his
accidental discovery of America.

Your Highnesses, as Catholic rulers against doctrine of Mahomet, idolatry and heresy, sent me,
Christopher Columbus, to India. My mission was to meet the princes and convert them to Christianity. You
ordered me to take a new westerly route instead of the usual eastern path. In the same month you expelled
the Jews, you commanded me to sail with enough ships to reach India.

Identify who commissioned Columbus for this voyage.

Describe the attitudes toward Muslims, Jewish people and other non-Christians during this time.
Identify when Columbus’s voyage occurred.

Explain the direction in which Columbus was instructed to sail in order to reach India.

Refer to a world map to discover which undiscovered continent obstructed his path.

2.2 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,2,3 4,5,7 6, 8

REMEMBER AND UNDERSTAND

1.

Identify the reasons why written sources from this period are likely biased.

A. Only educated people could read and write.

B. All educated people shared the same views.

C. Ideas spread through printed books.

D. Religious conflicts could lead to propaganda.

Determine whether the following statement is True or False. The printing press helped preserve many books
and pamphlets from this period.

Examine the archaeological sources and identify what aspects of this period they each evidence.
A. Markets

B. Weapons

C. Towns

D. Churches

Explain why there are gaps in historical evidence from this period.

ANALYSE AND APPLY

5.

6.

Analyse SOURCE 3 by answering the following questions:

a. Explain who created it, and when.

b. Suggest why it was made.

c. Look closely at SOURCE 3 and describe the tortures in hell. Explain how belief in this afterlife might have
influenced people’s actions.

Examine SOURCE 4:

a. Explain how you can tell the peasant is paying in both money and livestock.

b. Suggest how he might feel about paying taxes in feudal tradition and cash.

c. Explain why peasants were likely to rebel.
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EVALUATE AND COMMUNICATE

7. Propose which groups in European society are least likely to have their views recorded in written sources.
8. Explain what conclusions can be drawn from the SOURCES 2, 3, 4 and 5 about this period.

Answers and sample responses for this topic are available online.

What caused economic and social change in
the Early Modern Period?

LEARNING INTENTION

By the end of this lesson, you should be able to:
¢ explain how economic changes transformed the medieval world
e describe how town and city growth shaped modernity
e discuss how trade expansion drove the shift to the modern world.

Tune in

In SOURCE 1, the writer questions how we should understand the causes of major changes from 1500 to 1650.

SOURCE 1 From Roland H. Bainton, The Age of the Reformation, New York, 1956, p. 4

The Age of the Reformation was an age of upheaval. With regard to every such era dispute arises as to
whether events precipitated ideas or ideas incited events. Undoubtedly travel, discovery, invention and the
consolidation of power prompted reflection about institutions and about the ultimate problems of life.

Discuss these questions with the class:

1. What does the author suggest about whether events caused changes in ideas, or if ideas caused events?
2. Can you think of a modern example where we wonder if events shape ideas or if ideas drive events?

2.3.1 Economic changes

The period 1500-1650 is often described as a time of transition from the medieval system of feudalism
to the modern system of capitalism. In feudalism, vassals held land in return for services to their lords,
who were supposed to provide them with protection. Capitalism is the modern economic system in which
production and trade are privately owned for profit.

In the early 1300s, wars, the Black Death (bubonic plague) and the Little Ice Age reduced Europe’s
population, causing famine. After 1350, the number of towns grew again and some towns and cities grew
wealthy and powerful.
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1.

For most people, life from 1500 to 1650 seemed unchanged, though few people could have been aware
that the changes that were happening would have such enormous consequences. Many changes began
in Europe. Discovering new lands, like the Americas, sparked a commercial revolution led by Portugal.
By the mid-sixteenth century, Portugal had trading posts in Africa, the East Indies, India and Brazil. Spain
followed, claiming much of the New World.

The Price Revolution

Merchants benefited most from the commercial revolution. They improved transport, trade and finance,
making businesses more efficient with support from rulers. Merchants in Germany formed hanses (guilds),
and a network of these guilds called the Hanseatic League dominated trade in Germany, northern Russia
and Scandinavia.

As merchants became wealthy, the poor grew poorer. From the late fifteenth century, Spain and Portugal

imported silver and gold from the Americas, driving Europe’s Price Revolution and causing inflation.
Between 1460 and 1620, Europe’s population rose, increasing demand for goods and food. Big
landowners benefited, while the poor struggled with hunger due to rising prices.

SkillBuilder discussion

Using historical sources

How does Joss Amman’s
woodcut (SOURCE 2)
illustrate the economic
activities and social roles
of 1500-1650?

. What can you infer about

the importance

of bookkeeping and
business practices from
SOURCE 2?

. How do the roles of

merchants and money
changers in SOURCE 2
reflect the broader
economic changes in
Europe during this period?

SOURCE 2 Trade, merchants and money changers, a ¢. 1539 woodcut by Joss Amman.
During this time, hundreds of publications on business bookkeeping were sold.
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2.3.2 Social classes

By 1500 CE, several social classes in Europe were unhappy with economic changes:

* Townspeople who succeeded in business gained power. Patricians (three per cent of the
population) controlled economies and lived like nobles.

e Craftsmen (90 per cent of towns) included guild masters, journeymen and traders. They often
revolted when guilds lost control of trade.

¢ Day labourers and servants were poor and suffered due to the Price Revolution.

e Peasants remained poor but were becoming literate and interested in reform. Wealthy townspeople
invested in agriculture, and rulers imposed new taxes, sparking peasant revolts.

¢ The feudal aristocracy (nobles) lost importance but held onto medieval privileges. Knights became
army officers or robber barons.

e The higher clergy grew richer, causing resentment, while the lower clergy stayed poor.
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PRI MOV USING HISTORICAL SOURCES

Identify the origin, content, context and purpose of primary and secondary sources by examining SOURCE 3.

SOURCE 3 From Harold J. Grimm, The Reformation Era 15001650

.. @ new attitude toward economic matters manifested itself among businessmen which may be called the
‘capitalist spirit’. Since money was no longer loaned primarily to assist those who were in need, but also
loaned for profit, the Biblical [restrictions] ... and other restrictions upon usury were ... ignored. The new spirit
began to touch nearly every phase of European life. Feudal services and dues were commuted to money
payments; agricultural production came to be looked at as a means of making profit; merchants and even
some nobles invested accumulated surpluses in commercial and industrial enterprises; entrepreneurs began
to own raw materials, warehouses and the means of production; labor was hired as a means of creating new
wealth; territorial rulers sought to increase the decline of the medieval economy ... and its many regulations
designed to give people ‘a fair living’ and goods sold at ‘a just price’, and with the greater opportunities to
make money their power by tapping all available sources of income; and even church offices and means
of grace were frequently viewed in terms of financial returns. ... The older chivalric virtues of honor and
personal loyalty were gradually supplanted by the middle-class virtues of honesty, industry and integrity;
and the medieval sense of corporate responsibility gave way to an emphasis upon individual initiative.
Source: Harold J. Grimm, The Reformation Era 1500-1650, Macmillan, New York, 1965, p. 12.

Identify what Grimm calls the new attitude of businessmen towards economic matters.
Explain what you think he means by ‘the capitalist spirit’.

Describe what changed in investment in agriculture and industrial production.
Analyse how personal virtues were changing.

~on =

2.3 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,2,3,4 5,6,8 7,9,10

REMEMBER AND UNDERSTAND

1. Identify when populations began to recover from the losses caused by plagues, famines and wars.
A. Mid-thirteenth century
B. Early twelfth century
C. Eighteenth century
D. Mid-fourteenth century
2. Where did the Hanseatic League dominate trade?
A. Britain, Germany and ltaly
B. Germany, northern Russia and Scandinavia
C. Portugal, northern Russia and Spain
D. India, Scandinavia and Germany
3. Complete the sentence: Merchants improved transport by and . They improved
commerce and were assisted by rulers of and
4. Identify the parts of the world where Portugal had tradlng posts by the mid- S|xteenth century.
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ANALYSE AND APPLY

Explain why the medieval craft guilds opposed changes in trade.

Identify three social classes who had reasons to resent the economic changes that were taking place.
Describe the scene in SOURCE 2.

Explain what evidence SOURCE 2 provides for a changing economic system, in which bookkeeping and
money changing had become more important.

o N & o

EVALUATE AND COMMUNICATE

9. Examine SOURCE 3. Usury means making people pay interest on borrowed money. It was considered sinful
by Christians in the Middle Ages. Discuss what this source suggests about changes in attitudes to usury and
to making profits.

10. Suggest why a changed attitude to usury and profit-making would have been essential for a modern
capitalist system to emerge.

Answers and sample responses for this topic are available online.

How did the Protestant Reformation bring
about change?

LEARNING INTENTION

By the end of this lesson, you should be able to:
e explain how the Reformation began in the sixteenth century
« jdentify key events that led to the Reformation.

Describe the major consequences of the Reformation.

Tune in

If your religion focused more on making money than . . .
teaching and caring for followers, how would you feel? SOURCE 1 A donation box in a church in Bury
St. Edmunds, UK

Consider the following questions and discuss your
answers with your class:

1. Would you leave or try to change the religion?
2. ls it easier to change or leave a religion now compared to
the sixteenth and seventeenth centuries?

TOPIC 2 Emergence of the modern world in Europe 27



2.4.1 Martin Luther challenges the Church

Religious beliefs heavily influenced Early Modern European thought, especially in northern Europe, where
Humanist ideas prompted questioning of the Church’s authority. The Catholic Church lost influence in the
sixteenth century, and the Reformation, intended to reform the Church, led to lasting divisions in Western

Christianity.

Martin Luther, a German Catholic monk and professor at Wittenberg University, believed some Church
teachings were wrong. He felt the Church prioritised money over saving souls. He opposed the selling
of indulgences (paying to help a soul enter heaven) (see SOURCE 2) and the sale of Church positions. He
also thought it impractical that priests were not allowed to marry, as he observed that many priests, who
vowed to be chaste, lived with partners, thus breaking their vows of chastity.

Luther’s Ninety-Five Theses included these ideas:
1. Popes, bishops and priests are not superior to other Christians.
2. The sale of indulgences is a corrupt practice; only God decides punishments for sins and who enters

heaven.

(24 I (]

SkillBuilder discussion

Using historical sources

1. What does Jorg Breu’s
woodcut reveal about the
Pope’s representatives’

. Priests should be allowed to marry.

. Salvation (ability to enter heaven) does not come from following Church practices.
. Faith in Jesus Christ is the only way to be saved.

. Christians do not need priests to connect with God.

SOURCE 2 A woodcut by Jorg Breu, ¢. 1530, showing the Pope’s representatives selling indulgences
to Catholic townspeople

interaction with Catholic 0 .
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sale of .|ndulgen.ces? = ) s
2. How might the image 0 0 U
reflect Martin Luther’s { X
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sale of indulgences? < ) 2
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SkillBuilder discussion SOURCE 3 Luther fastening his Ninety-Five Theses to the

Continuity and change Wittenberg Cathedral door on 31 October 1517

7

1. How would Martin e ,,31/ s \
Luther’s Ninety-Five B .:e % frer / A
Theses have challenged S . ) S N

Catholic Church practices -
on indulgences and =
authority?

2. Discuss how Luther’s
Ninety-Five Theses
signals a shift in religious
beliefs and practices from
the sixteenth century to
the Reformation. ‘ : Rzt

3. How did the changes v : : 2 !
initiated by Luther affect '
the relationship between
the Church and the people
in the following decades?

e 5
= - - -

2.4.2 Why did Luther and his followers survive?

In the past, people who challenged
the Church were called heretics
and were burned alive. In 1520, the
Pope declared Luther a heretic and
excommunicated him in 1521.
However, Luther quickly gained
many supporters, called Protestants
because they protested against

the Catholic Church. His followers
became known as Lutherans.

SOURCE 4 Peasants burning and looting during the Peasants’ War, 1524—-25

Luther’s ideas spread through
printed pamphlets, gaining support
from several German rulers. Inspired
by Luther’s revolt, many oppressed
peasants rose up against feudal
lords in 1525, attacking castles.
However, Luther opposed this social
revolution and urged rulers to crush
it (see SOURCES 4 and 5). After their
defeat, the peasants turned away
from Lutheranism.
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2.4.3 New forms of Protestantism

Other forms of Protestantism soon emerged. In Switzerland, John Calvin formed a church that replaced
bishops and priests with elected ministers. Calvinists believed only some people were chosen to be
saved, while the rest were doomed to hell. Calvinism spread to parts of France, Germany, the Netherlands
and Scotland.

Among other Protestants were the Anabapitists, who rejected the baptism of children, reasoning it would
make more sense for them to choose whether they wanted to be baptised as adults. The Church of
England also broke away, not due to Protestant ideas but because the Pope refused King Henry VIl a
divorce. Henry declared himself head of the English Church, and after his death, Protestant ideas began
to dominate it.

2.4.4 The Catholic Reformation

From the twelfth century, the Catholic Church used the Inquisition to punish heretics. As Protestantism
spread in northern Europe, Catholic leaders realised persecution alone wouldn’t stop it. Starting in 1545,
the Church worked to end corruption and promote Catholic beliefs. The Society of Jesus (Jesuits)
became one of its strongest defenders, focusing on converting heretics and non-believers. Jesuit priests
set up missions, schools and colleges in Africa, Asia and the New World (the Americas), where they
converted many Native Americans. This reform is called the Catholic Reformation by Catholics and the
Counter-Reformation by Protestants.

P22 (TG E TR HISTORICAL SIGNIFICANCE

Identify the perspectives, attitudes and values of the past based on Luther’s pamphlet (the front cover is shown
in SOURCE 5).

SOURCE 5 The front page of Luther’s writings Against the Storming Peasants, 1525, left, and An
Open Letter on the Harsh Book Against the Peasants (right)
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In his pamphlet, Luther condemned the rebellious peasants as doing the work of the devil. He urged princes to be
‘both judge and executioner’. He claimed, ‘To knock down, strangle, and stab ... an insurgent ... Such times are
these that a prince can merit heaven better with bloodshed than a prayer.’

1. Identify Luther’s attitude towards the rebellious peasants.

2. Explain why a reformer who fought against corruption would not support the peasants, given that princes
gained wealth while peasants paid taxes.

3. Suggest how Luther’s belief in the ‘divine right of kings’ and his need for rulers’ support explain his view of
rebellions.

2.4 Exercise learn

Learning pathways

W LEVEL1 W LEVEL 2 W LEVEL 3
1,2,8 4,5,6,8 7,9,10

REMEMBER AND UNDERSTAND

1. Determine whether the following statement is True or False: The Reformation began as an attempt to reform
the Roman Catholic Church.
2. ldentify which powerful people supported Luther.
A. The peasants
B. The Pope and clergy
C. German rulers

D. King Henry VIII
3. Complete the passage: Luther opposed the Church’s practice of selling that required
people to to get their loved ones into . He believed that

] and priests were not superior to other Christians.
4, Outline the Pope’s response to Luther’s demands.

State one idea of the Calvinists and one of the Anabaptists.

6. Explain what changes were made by the Catholic Reformation.

o

ANALYSE AND APPLY

7. Explain how England’s break with the Roman Catholic Church was different from experiences in
other countries.
8. Examine SOURCE 2 and explain why this practice caused resentment towards the Catholic Church.

EVALUATE AND COMMUNICATE

9. Identify three of Luther’s arguments and suggest why each threatened the power of the Catholic Church.
10. Examine SOURCES 4 and 5. Examine why the collapse of the peasants’ revolt led to a loss of support for
Lutheranism.

Answers and sample responses for this topic are available online.
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How did the power of rulers change in Early
Modern Europe”?

LEARNING INTENTION

By the end of this lesson, you should be able to:
e examine the changes in the roles and the powers of rulers
e analyse how rulers used religion to benefit from war.

Tune in

In SOURCE 1, the cook, the chaplain and Mother Courage discuss the Thirty Years’ War, in which territorial rulers
claimed to fight for religious reasons.

SOURCE 1 Bertolt Brecht’s play Mother Courage and Her Children, written in 1939, protests the rise of the German Nazis
and their role in World War Il. The play is set during the Thirty Years’ War (1618-48).

The Cook: It’s a war all right in one sense, what with ... murder and looting and the odd bit of rape thrown in,
but different from all the other wars because it’s a war of faith.

Can you identify a modern example where people used religion to justify war and atrocities? Discuss your
thoughts as a class.

2.5.1 The territorial states

In western Europe, states became kingdoms, _ _ _ .
principalities and city-states. Townspeople SOURCE? Soldiers plundering a farm during the Thirty Years’ War,
by Sebastiaen Vrancx, 1620

wanted to end feudal lords’ privileges. Territorial
rulers helped towns gain freedom from nobles
and protected them in exchange for taxes

and services, which gave the territorial rulers
absolute power.

Advances in war technology, like gunpowder,
guns and cannons, made infantry and artillery
more effective than knights. The territorial

rulers replaced feudal armies with mercenaries
and sought prosperous territories where they
could collect taxes. They also controlled religion
in their lands. We will explore how the powers
of rulers changed in Germany, France, England,
Spain and Russia.

2.5.2 Germany

Germany had over 300 political states in the Holy Roman Empire, formed in 800 CE when Pope Leo i
crowned Charlemagne the emperor. Centuries later, under Emperor Maximilian 1, it became the Holy
Roman Empire of German Nations in 1512. After the Reformation, German Catholics and Protestants
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often fought. The Peace of Augsburg in 1555 divided the Empire into Catholic and Protestant states, with
rulers choosing their subjects’ religion.

The worst conflict was the Thirty Years’ War (1618-48), which began as a religious war between
Protestant and Catholic German states but soon became about territory, wealth and power. Sweden,
Denmark, the Dutch Republic, Spain and France joined, driven by greed. Soldiers committed atrocities
like rape, mutilation and murder. The war caused 4.5-8 million deaths, including those of 3.5-6.5 million
civilians, who also died from diseases such as typhus and bubonic plague, and famine due to soldiers
stealing their food. The war ended in 1648, but Germany didn’t unite until the late nineteenth century.

SkillBuilder discussion SOURCE 3 In 1631, the Protestant city of Magdeburg was besieged, sacked and
burned by Catholic forces during the Thirty Years’ War. This event marked a brutal

attack on the city and its people.

Chronology

1. What do you think was
the most significant event
of the Thirty Years’ War in
1631?

2. When did the Thirty Years’
War begin and end?

3. What year was the Holy
Roman Empire of German
Nations formed?

2.5.3 France

By 1500, the king controlled the French government. The Estates-General, representing clergy and nobles,
gave the king the power to tax the people, which gave him absolute power. Religious wars between
Catholics and Calvinists (called Huguenots) lasted from 1562 to 1598. The most famous event was the

St Bartholomew’s Day massacre on 24 August 1572, when Catholics killed around 20 000 Huguenots in

a planned attack across several cities. Despite this, France joined the Thirty Years’ War on the Protestant
side in 1635, due to its rivalry with the Catholic Spanish and Austrian Hapsburg dynasties.

2.5.4 England

English rulers didn’t have absolute power as England had a Parliament, which represented the privileged
classes. Henry VIl (1485-1509) replaced rebellious nobles with officials. His successor, Henry VI, had

a strong central government but used Parliament to maintain power. In 1533, Henry VIII defied the

Pope, divorced Catherine of Aragon and married Anne Boleyn. When the Pope excommunicated him,
Henry broke from Rome and founded the Church of England, of which he declared himself the head. He
dissolved monasteries, selling their lands for his own wealth. Henry became King of Wales through the
Acts of Union (1536-43) and King of Ireland in 1541. He was a brutal ruler, executing Anne Boleyn and
later his fifth wife, Catherine Howard.

When Henry VIl died in 1547, his ten-year-old son, Edward VI, became king but died six years later.
He was succeeded by Mary |, daughter of Catherine of Aragon, a devout Catholic. She tried to restore
Catholicism and executed over 300 Protestants. Mary died without an heir in 1558.
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SkillBuilder discussion SOURCE 4 Henry VIl and Anne Boleyn, engraved by

Johann Raab

Historical significance

Discuss the main effects of
Henry VlII's separation from
the Catholic Church and the
creation of the Church of
England.

Mary’s half-sister, Elizabeth | (1533-1603), became queen. Under Edward and Elizabeth, the Church of
England became Protestant. Elizabeth never married, so after her death, James | of Scotland, her closest
Protestant relative, became king, followed by his son, Charles |. Charles clashed with Parliament, leading
to the English Civil War. In 1645, Parliament’s New Model Army defeated the Royalists. Charles was tried
and executed in January 1649.

England became a republic after Oliver Cromwell, commander of the New Model Army, was named Lord
Protector in 1653. After Cromwell’s death in 1658, his son Richard succeeded him. The monarchy was
restored in 1660 but lost much power to Parliament. Over the next 30 years, the monarchy could not
suspend laws, levy taxes, raise an army without consent, interfere with elections or punish members for
their debates.

SOURCE 5 Oliver Cromwell made his first speech in Parliament on 2 March 1629
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2.5.5 Spain

After the marriage of Princess Isabella of Castile and Prince Ferdinand of Aragon in 1469, much of Spain
became one kingdom. The rest of the Iberian Peninsula included Portugal and Navarre. Ferdinand and
Isabella suppressed the nobles and reduced the powers of the Cortes (assemblies). In 1473, with the
Pope’s support, they established the Spanish Inquisition.

In 1492, they expelled Muslims from Spain and forced Jewish people who wanted to stay to convert to
Catholicism. The Inquisition targeted converted Jews and Muslims suspected of heresy. In 1506, Spain
took control of Navarre, unifying the peninsula except for Portugal. The rulers of Portugal strengthened
royal power using methods similar to those of Spain.

2.5.6 Russia

After Constantinople fell to the Turks in 1453, the Grand Prince of Muscovy declared Moscow the new
religious capital of Orthodox Christianity. lvan lll (1462-1505) became tsar (caesar) and expanded his
power by conquering weaker Russian states. Under Ivan 1V, ‘lvan the Terrible’ (1553-1584), the tsar’s
power grew as he controlled and killed many boyars (the high aristocracy).

Russia, as an Orthodox Christian nation, was unaffected by Catholic—Protestant conflicts.

However, from 1598 to 1613, it faced the ‘Time of Troubles’, with civil wars and invasions from Poland
and Sweden, supported by boyars. About a third of Muscovy’s population died. In 1613, Michael
Romanov became tsar and thus founded the Romanov dynasty. The Time of Troubles led to support for
absolute tsarist power. In 1649, the government made all peasants serfs, removing their right to leave the
land, leading to many peasant rebellions.

PARIICITIGE MGV USING HISTORICAL SOURCES

Consider SOURCE 2, showing soldiers plundering a farm during the Thirty Years’ War, by Sebastiaen
Vrancx, 1620.

1. Identify the figures that are soldiers and explain how you recognise them.

2. Determine what they are stealing.

3. Analyse how stealing food would affect the farming family’s chances of survival.
4. Interpret the evidence on which this artwork is based.

2.5 Exercise learn

Learning pathways

W LEVEL1 W LEVEL 2 W LEVEL 3
1,2,3,4 5,6,9 7,8,10

REMEMBER AND UNDERSTAND

1. Determine whether the following statement is True or False. Townspeople in western Europe supported
territorial rulers against the nobles.
2. ldentify the event that divided the Holy Roman Empire into Catholic and Protestant states in 1555.
A. The Thirty Years’ War
B. The Peace of Augsburg
C. The Reformation
D. The crowning of Charlemagne
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3. Complete this passage: Due to advances in war technologies, such as , guns and cannons,

and became more effective than cavalry from . Thus,
territorial rulers replaced knight armies with armies.
ANALYSE AND APPLY

4. Explain the motives of rulers for entering the Thirty Years’ War.

5. Describe what happened during the St Bartholomew’s Day Massacre in France.

6. Analyse SOURCE 4.

a. Explain what it is about.

b. Explain when it was created.

c. State who created it.

d. Suggest how it would differ if it were made after Henry VIII had Anne killed.

Describe SOURCE 5 and explain Oliver Cromwell’s significance to England’s government.
8. Identify the countries in which the powers of territorial rulers were strengthened.

5~

EVALUATE AND COMMUNICATE

9. Describe SOURCE 3 and justify which side’s perspective it shows.
10. Discuss what changed and what remained unchanged in the powers of rulers during this period.

Answers and sample responses for this topic are available online.

What were the achievements of the Scientific
Revolution?

LEARNING INTENTION

By the end of this lesson, you should be able to:
e explain the importance of the Scientific Revolution, the scientific theories and discoveries
e describe the dangers faced by scientific thinkers during this time.

Tune in

When Marco Polo, an Italian
merchant and explorer, visited
China in the thirteenth century,
he was amazed by its wealth
and culture. Nothing in Europe
compared to it.

SOURCE 1 An artist’s impression of Marco Polo being welcomed to the court of
Kublai Khan

| e

At that time, no one could imagine
that western Europeans would
colonise new unknown continents
in the next few centuries, or how
Europe would dominate the world.

Discuss what could have caused
such a big change.
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2.6.1

Who were the great scientific thinkers?

During this time, religion, arts and science were connected. A scholar could be a priest, scientist, artist
and inventor. The Renaissance brought about a Scientific Revolution, encouraging people to challenge
traditional beliefs and authority by using observation and reason. Table 1 shows some of the most famous

thinkers of the time.

SkillBuilder discussion

Historical significance

1. What significant
discoveries might
Copernicus have made
while observing the night
sky with his telescope?

2. In what ways did
Copernicus’s observations
influence other scientific
thinkers of the age, and
what impact did this have
on the development of
modern science?

SOURCE 2 Copernicus observing the night sky

with his telescope

TABLE 1 Some of the well-known scientific thinkers of the age

(Name | Yeas |Field | Gontributions

Leonardo da Vinci 1452-1519 | Art, biology, anatomy, Produced iconic paintings such as the ‘Mona
geology, engineering, Lisa’, drew detailed anatomical drawings of
maths, music the human body, designed a flying machine, a
helicopter and a parachute.
Nicolaus Copernicus 1473-1543 Astronomy Developed the theory that Earth revolves around
the Sun, published in 1543
Andreas Vesalius 1514-1564 | Anatomy Published book on human body in 1543, a major
advance in the study of anatomy
Giordano Bruno 1548-1600 | Astronomy Recognised Sun as one of many stars, expanded
on Copernicus’s ideas
Galileo Galilei 1564-1642 Astronomy Developed the telescope, proved Copernicus’s
theory, published findings in 1632
Girolamo Fracastoro 1478-1555 Medicine Discovered that diseases spread through germs
Miguel Servet 1511-1553 | Medicine First in Europe to describe blood circulation
Johannes Kepler 1571-1630 | Astronomy Known for laws of planetary motion, helped
Newton develop his theory of gravity
Isaac Newton 1643-1727 Physics Famous for laws of motion and discovery of

gravity
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2.6.2 The dangers faced by scientific thinkers

In medieval Europe, religion controlled all aspects of life and explained the world. Challenging religious
ideas could be dangerous at this time, but the Church often supported scientific advances. However, it
punished heresy.
e Giordano Bruno was burned at the stake in 1600.
e Galileo was arrested in 1633, forced to publicly renounce his scientific theories, and spent the rest of
his life under house arrest.
e Miguel Servet was persecuted by both Catholics and Protestants and burned at the stake.

Ultimately, the Scientific Revolution weakened powerful institutions. The printing press spread ideas
widely, breaking the societies’ earlier reliance on small groups (such as Church and clergy) for knowledge.
With the Bible printed in various languages, people could read it independently, which started a new era of
learning.

SkillBuilder discussion SOURCE 3 Galileo Galilei facing the Roman Catholic Inquisition, 1633

Continuity and change il

1. Identify the key events
in the image of Galileo
facing the Inquisition.

2. Explain why Galileo’s
scientific ideas conflicted
with the Church.

3. Discuss the significance
of the individuals around
Galileo in the context
of changes in scientific
thought.

2.6.3 The Enlightenment

Centuries after the Scientific Revolution, the terms Enlightenment (referring to intellectual and
philosophical growth) and Renaissance (meaning rebirth of classical ideas and thinking) were introduced
to describe those eras. Europeans made new discoveries and expanded knowledge during this time.
These discoveries led people to question life before the ‘Age of Reason’. For the first time, the Church’s
authority, the power of kings and old beliefs were challenged. In response, those in power used harsh
methods to maintain control.
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PR (UG ET T HISTORICAL PERSPECTIVES AND INTERPRETATIONS

¢ Describe how Copernicus studied the skies and proposed that the Earth orbits the Sun in SOURCE 2.

¢ Explain how his theory contradicted the Catholic Church, which claimed the Earth was the universe’s centre.

® Determine how Bruno’s claim about the Sun and Galileo’s confirmation of Copernicus’s theory advanced our
understanding of the universe.

2.6 Exercise learn

Learning pathways

B LEVEL 1 B LEVEL 2 B LEVEL 3
1,2,3,4,6 57,6 8,9, 10

REMEMBER AND UNDERSTAND

1. Determine whether the following statement is True or False. Andreas Vesalius studied dead bodies without
breaking the Catholic Church’s rules.

2. Determine whether the following statement is True or False. Leonardo da Vinci worked in many different
sciences.

3. Fill in the blanks: Nicolaus Copernicus, a Polish , theorised that the Earth revolved around

, challenging the Church’s belief that was at the centre. Galileo Galilei used a

to prove Copernicus was right. Giordano Bruno expanded on this, realising the Sun was just
one of many stars.

ANALYSE AND APPLY

4. Explain what new attitudes came from the Scientific Revolution and the Enlightenment.

5. Explain how the Catholic Church felt about the new ideas that came from the Scientific Revolution and the
Enlightenment.

6. Outline how Vesalius studied human bodies despite the Church’s rules.

7. Look at SOURCE 3.
a. Explain what is happening in this source.
b. Explain why Galileo is on trial.

8. Look at SOURCE 3. Miguel Servet was executed for his religious beliefs, not his science. Suggest why he
was killed so brutally.

EVALUATE AND COMMUNICATE

9. Explain the different views of Galileo and his persecutors.
10. Discuss how science and religion were connected in the Early Modern Period and how this made it
dangerous for scientists.

Answers and sample responses for this topic are available online.
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Inquiry: What are the different interpretations of
issues in pre-Modern Europe”?

LEARNING INTENTION

By the end of this lesson, you should be able to explain why there are different interpretations of historical events.

Background

In the Early Modern Period, sharing new ideas was risky because religious and other institutions resisted
change and could punish people harshly. Many debates arose about changes during this time. SOURCES 1
and 2 show two historians with different views on the roles of groups in causing the Reformation.

SOURCE 1 Summary of the argument of H. Holborn, ‘The Social Basis of the German Reformation’, Boston, 1962

Holborn argues:

Capitalism grew but didn’t greatly affect the sixteenth century.
The newly rich wanted to join the nobles, not overthrow them.
The clergy heavily influenced peasants, driving the Reformation.
The poor followed clergy for religious reasons, not class reasons.

e o o o

SOURCE 2 Summary of the argument of P.C.G. Walker, ‘Capitalism and the Reformation’, L.W. Spitz, The Reformation. Material or
Spiritual? Boston, 1962

Walker argues:

e Capitalism existed in Europe before the Protestant Reformation, but old economic systems didn’t fit its

needs.
® The Price Revolution from about 1520 to the 1540s pushed wealthy townspeople to become the ruling

class.
* They aimed to gain capital by ending feudalism and taking feudal property.
* Reformation was driven by social class interests and the rise of capitalism.

In this inquiry, you will identify perspectives and explain historical interpretations.
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Before you begin
Access the Inquiry rubric in the digital documents section of the Resources panel. Use it to guide your
work. After finishing, you can self-assess using this rubric.

For SOURCES 1 and 2, discuss the writer’s view on the link between capitalism, social classes and the
Protestant Reformation.
Step 1: Questioning and researching

Write your inquiry question. It can be on topics like:
a. Class conflict in pre-Modern Europe
b. Religious intolerance
c. Power in the hands of rulers and parliaments
d. Scientific progress

Research your question.

Step 2: Using historical sources
Examine your sources. Some might be biased, so separate facts from opinions.

Step 3: Historical perspectives and interpretations
Assess the importance of changes made.

Step 4: Communicate

Answer your inquiry question. Share your findings in any format. Support your answer with examples from
research and analysis. Complete your self-assessment using the Inquiry rubric or the 2.7 exercise set
online.
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XX PX] Review

2.8.1 Key knowledge summary

Use this dot point summary to review the content covered in this topic.

2.2 How do we know about the emergence of the modern world?

¢ Most Europeans were illiterate.

The printing press allowed new ideas to spread among educated people.
Printing helped more written sources survive.

We must be aware of bias.

Archaeological sources show evidence of trade, work, religion, war and daily life.

2.3 What caused economic and social change in the Early Modern Period?

e This was a time of transition from feudalism to capitalism.

¢ The Price Revolution brought wealth to some and poverty to others.
¢ Many social classes, like craftspeople and peasants, were unhappy.
e Rulers replaced knights with standing armies and mercenaries.

2.4 How did the Protestant Reformation bring about change?
¢ Religion greatly influenced people’s thinking.
e Martin Luther began the Protestant Reformation in 1517.
e The Peasants’ War was inspired by Luther but he rejected social revolt.
e Other forms of Protestantism and the Catholic Reformation also developed.

2.5 How did the power of rulers change in Early Modern Europe?

e Rulers were supported by townspeople.

e Rulers controlled their subjects’ religion.

The Thirty Years’ War caused many deaths in Germany.
Rulers in France, Spain and Russia gained more power.
In England, Parliament became more powerful.

2.6 What were the achievements of the Scientific Revolution?

* Many famous scientists made important discoveries.

¢ |t was dangerous to challenge Catholic Church beliefs.

e Some scientists were silenced or killed by the Church or Calvinists.

e The Scientific Revolution led to the Enlightenment.

e There are debates about changes during the Early Modern Period.

e One example is the link between capitalism and the Reformation.

e Historians also debate issues like religious intolerance, class conflict, political power and
scientific progress.

2.7 Inquiry: What are the different interpretations of issues in pre Modern Europe?
e Historians have different views on pre-Modern Europe.

2.8.2 Keyterms

artillery large mounted firearms like cannons

capitalism economic system where production and trade are privately owned
capitalist spirit way of thinking behind capitalism

chastity choosing not to have sexual relationships

clergy officials of the Church
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commercial revolution a period of major economic change in Europe between the 11th and 18th centuries,
where trade expanded, banking grew, and new business practices developed

craftsmen skilled workers who made goods by hand, such as blacksmiths, weavers, and shoemakers

day labourers worked for daily wages, often doing unskilled jobs on farms or in towns, without long-term
employment

doctrine of Mahomet the Muslim faith, following Mohammed’s teachings.

Early Modern Period the sixteenth and seventeenth centuries

excommunicated banned from Church membership

feudal aristocracy (nobles) the highest-ranking group in medieval society; powerful landowners who gained
their status through birth and service to royalty

feudalism social order in medieval Europe

heresy opinion challenging the Roman Catholic Church

heretic person rejecting Church teachings

humanist belief centred on human interests or values

idolatry worship of idols

indulgence a way to reduce the amount of punishment one has to undergo for (forgiven) sins

inquisition Catholic body that tried people for heresy

knights warriors who followed a code of honour called chivalry; often served nobles or royalty for land or money
lords aristocratic landowners in feudal times

mercenary soldier fighting for money, not ideals

New World term for the Americas during the Early Modern Period

nobles rich and powerful landowners who held power over others through the feudal system

patricians wealthy and influential families in medieval towns or cities, often involved in politics and trade
peasants farmers who worked the land. Most were poor and either rented land or worked for landowners. Some
were serfs, tied to the land.

Reformation Era period when Protestant churches emerged

Renaissance period of major changes in art, science and learning

robber barons feudal lords who used their castles to control trade routes and charged illegal tolls or robbed
travellers

Scientific Revolution age of major scientific discoveries

townspeople those who lived in towns and cities, including merchants, craftsmen, and labourers. They were not
part of the feudal system like peasants and nobles.

vassal person holding land for a lord, offering loyalty in return

2.8.3 Reflection

Complete the following to reflect on your learning.

Revisit the inquiry question:

How did societies change in the Early Modern Period? What key beliefs and values influenced them?
What were people’s perspectives? Which significant ideas have influenced the world today and how have
historians interpreted the period?

1. Now that you’ve finished, what’s your view? Discuss with a partner. Did this topic change your perspective?
If so, how?
2. Write a paragraph summarising your answer to the inquiry question.

learn
Post-test Online post-test
eWorkbooks Customisable worksheets for this topic

Reflection

Digital document Key terms glossary
Video eLesson  The emergence of the modem world
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2.8 Review exercise

Learning pathways

B LEVEL 1 B LEVEL 2 B LEVEL 3
1,2,5, 11 3,6,7,9,12 4,8,10, 13, 14

REMEMBER AND UNDERSTAND

1. Identify the first European to create a printing press.
A. Martin Luther
B. Henry the Navigator
C. Johannes Gutenberg
D. Gustavus Adolphus
2. Which of these did Leonardo da Vinci designed.
A. The computer
B. The Colosseum
C. The telephone
D. A flying machine
3. Why did Henry VIII want to break from the Roman Catholic Church?
A. The Pope wanted him to stop drinking ale.
B. The Pope refused to let him divorce Catherine of Aragon.
C. Henry disliked attending mass.
D. Henry was an atheist.
4. The Peace of Augsburg gave German rulers the power to:
A. keep fighting.
B. decide their subjects’ religion.
C. levy more taxes.
D. stop fighting.
5. Nicolaus Copernicus proved:
A. that the Earth is round.
B. that the Earth is the only planet.
C. that the Sun circles the Earth.
D. that the Earth is not the centre of the universe.
6. What caused the Price Revolution of the 1500s?
A. Too much government spending
B. Too many wars
C. Economic depression
D. Cheap silver and gold from the Americas
7. Martin Luther challenged the Catholic Church over:
A. indulgences.
B. prayers.
C. robes.
D. communion wine.
8. Rulers replaced feudal armies with:
A. bows and arrows.
B. machine guns.
C. mercenaries and standing armies.
D. ninjas.
9. The number of people who died in the Thirty Years’ War was:
A. between 4.5 million and 8 million.
B. about 2 million.
C. about 100 000.
D. nearly a billion.
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10. Rulers gained more power in the sixteenth and seventeenth centuries in:
A. England and Germany.
B. France and England.
C. Russia and Spain.
D. Spain and Germany.

ANALYSE AND APPLY

11. List three motives for the Thirty Years’ War.

12. Explain why German peasants revolted in the early 1500s.
13. Explain how England became a republic in the 1600s.

14. Explain the consequences of Russia’s Time of Troubles.

Answers and sample responses for this topic are available online.
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3 Medieval Europe
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INQUIRY QUESTION

What were the significant social,
cultural, economic, environmental and
political features of life in Medieval
Europe?

Some traditions from the Middle Ages still
exist today. For instance, Australia, colonised
300 years after the Middle Ages, still has a
monarch whose role dates back to that time.
Many Australians follow Christianity or Islam,
both of which grew during the Middle Ages,

and major conflicts involving these religions
began then. European countries as we now know
them, started to form during this period, and the
English language developed significantly. We
may no longer have castles or knights, but many
traditions, events and nations have their roots in
the Middle Ages.

~

learn:

Pre-test

Online pre-test

. eWorkbook

Customisable worksheets for this topic
Digital document

Key terms glossary

Video eLesson

Medieval Europe
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Late ninth century 965 988 1095

First version of Denmark adopts Kiev Rus adopts Pope Urban Il
Anglo-Saxon Christianity. Christianity. launches the First
Chronicle is written. Crusade.

48 Jacaranda Humanities Alive 8 Victorian Curriculum Third Edition



Use the SkillBuilder activities to develop these
Historical concepts and skills:

® HISTORICAL QUESTIONS
CHRONOLOGY
USING HISTORICAL SOURCES
CONTINUITY AND CHANGE
CAUSES AND CONSEQUENCES
HISTORICAL SIGNIFICANCE
COMMUNICATING

1189 1347 1391
Third Crusade The Black Death Geoffrey Chaucer writes
begins. begins in Europe. The Canterbury Tales.

$

1147
Second Crusade
begins.

&

T * ) T

=
e - .

1187 1202 1381 1453
Turks reconquer Fourth Crusade The Peasants’ Revolt in Constantinople
Jerusalem. begins. England. falls to the Turks.
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TLE®] How do we know about medieval Europe?

LEARNING INTENTION

By the end of this lesson you should be able to identify the types of evidence that historians use to draw conclusions about
medieval Europe.

Tune in

Illluminations such as SOURCE 1 help us imagine what life was like during the Middle Ages. In the foreground,
peasants can be seen engaged in various activities on a farm.

Many illuminations show scenes of village life, with peasants tending their crops and livestock. For the illustrator,
such a scene would have been commonplace, because 90 per cent or more of the medieval population were
peasants.

SOURCE 1 Peasants working in the fields, from a French
calendar illumination by the Limbourg Brothers, c. 1415

1. Brainstorm five conclusions you could draw about French medieval life from SOURCE 1.
2. As a group, decide whether you would consider this a trustworthy or reliable source.

3.2.1 How do we know about medieval Europe?

There are many different types of evidence that provide historians with information. These include artwork,
written sources and artefacts, monuments and buildings.
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3.2.2 Artwork

Besides illuminations, embroidered tapestries are also valuable to historians. The Bayeux Tapestry (see
SOURCE 2) is an embroidered cloth showing the Battle of Hastings in 1066 and the events before it. It is very
well preserved and is displayed in Bayeux, France. Although its origins are unclear, such wall hangings
were used for decoration and to insulate cold castle walls. They were also portable and moved with their
owners. These artworks provide historians with much information about the scenes they show and the
technologies available to their creators. Other artworks include paintings, mosaics and frescos.

SOURCE 2 A section of the Bayeux Tapestry that shows the preparation of the feast while on campaign fighting for King William |
of England
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SkillBuilder discussion

Using historical sources

1. Look at SOURGE 2. What details in the tapestry suggest the social status and roles of the servants depicted?
2. How does the tapestry illustrate the daily life and activities of servants during a military campaign?
3. What can we learn about the food, clothing and customs of the time from this section of the tapestry?

3.2.3 Written sources

Many stories and poems from the Middle Ages give us valuable information. One famous example is
Geoffrey Chaucer’s The Canterbury Tales, written around 1391. This book looks at medieval English
society. The titles of the tales, like “The Miller’s Tale’, ‘The Knight’s Tale’ and ‘The Monk’s Tale’, show the
different jobs people had.

Official records also provide information about the Middle Ages. For instance, William the Conqueror
(William 1) conducted a survey of all property in England in the late 11th century. This record, called
The Domesday Book (see SOURCE 3), details the resources in England at that time, and is very useful for
historians.
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DID YOU KNOW?

The term ‘Dark Ages’ was
originally used by the Italian
scholar Petrarch in the
1330s. He was describing
what he considered to be
the poor quality of literature
coming from Europe in the
period following the fall of
Rome.

SOURCE 3 The Domesday Book is an amazing eleventh-century public
record of who owned what and how much they had. After conquering the
English, the new king, William |, ordered a public survey of his new territory,
and the record was written up to become The Domesday Book.

3.2.4 Artefacts, monuments and buildings

Artefacts, monuments and buildings from the Middle Ages are valuable sources of information. Artefacts
include items like coins, armour, weapons, utensils, tools and goblets. Durable metals like silver, gold
and bronze are more common than garments or materials like timber and iron, which tend to rust or rot.
Historians use written and pictorial records to understand what these materials looked like.

Many buildings from the Middle Ages still exist, such as cottages, churches, monasteries, tithe barns,
castles and manor houses. The cottage in SOURCE 4, made of thatch and stone, is a good example of

a fourteenth-century peasant’s home, though it would have needed frequent renovations. In contrast,
SOURCE 5, Dover Castle, was built for much wealthier and more powerful people. Its history dates back to
pre-Roman times, but its current form began under King Henry Il in the late twelfth century.

Castles like Dover help historians understand their use as military fortresses and homes for the rich.
Comparing cottages and castles shows the class differences between peasants and their rulers. Even
ruins can provide clues about life in the Middle Ages.

SOURCE 4 These reconstructed cottages date back to SOURCE 5 Dover castle in Kent, England, was built in
the fourteenth century.

the eleventh and twelfth centuries.

SkillBuilder discussion

Using historical sources

1. Look at SOURCE 5. What architectural features of Dover Castle indicate its use as a military fortress?
2. How does the design of Dover Castle reflect the social status and lifestyle of its inhabitants?
3. What can the location and structure of Dover Castle tell us about the historical significance of its site?
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3.2.5 First-hand accounts of the Black Death

The Black Death was a devastating event that
affected many countries. By using primary

and secondary sources, we can learn how this
plague impacted people at the time. Monasteries
in Europe recorded events in chronicles. Writers
like Ibn Khaldun in the Middle East and the
monk Henry Knighton in England wrote about
the plague’s effects in their countries. In Italy,
Agnolo di Tura detailed how the plague affected
the people of Siena (see SOURCE 7).

SOURCE 6 Boccaccio’s Decameron was written between
1349 and 1351 and contains descriptions of the effects of the
Black Death on the population of the Italian city of Florence.
lllustrations were an important part of every medieval book.

Medieval church parishes kept records of
baptisms, marriages and deaths. Although the
Black Death caused many deaths, making it hard
for priests or monks to keep records up-to-date,
some accurate details still survive. It takes effort
to piece all these elements together.

The leasing of land to the church for emergency
graveyards shows how suddenly and violently
the plague struck. The medieval world was
shocked by the plague and was not ready to
handle it.
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SOURCE 7 From Agnolo di Tura’s Description of the Black Death, 1348

The victims died almost immediately. They would swell beneath the armpits and in the groin and fall over while
talking. None could be found to bury the dead for money or friendship. Members of a household brought their
dead to a ditch as best they could, without priest, without divine offices. In many places in Siena great pits were
dug and piled deep with the multitude of dead. And they died by the hundreds, both day and night, and all were
thrown in those ditches and covered with earth. And as soon as those ditches were filled, more were dug.
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Contemporary artists

Just as writers were keen to record the events happening around them, artists produced drawings and
paintings showing many aspects of the Black Death. As well as illustrating the symptoms of the disease
in their artworks, artists were inspired to explore themes of death and destruction. Burials, skeletons and
personifications of death featured prominently, such as in SOURCE 8.
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SkillBuilder discussion SOURCE 8 The burial of a man who died

Using historical sources

1. What details in the
manuscript illustrate the
burial practices for plague
victims during this period?

2. How does the artwork
reflect the cultural and
religious attitudes towards
death and disease in
thirteenth-century Persia?

3. What cal

the impact of the plague
on Persian society from
the depiction in this
manuscript?

of plague from a thirteenth-century Persian
illuminated manuscript

el 8 Ve

n we learn about

P AIAIGTGET MGV USING HISTORICAL SOURCES

1.

Make a list of types of sources shown in this lesson under the headings ‘Artwork’, ‘Written sources’ and
‘Artefacts, monuments and buildings’.

2. Write an explanation paragraph about what you can learn from each one, and provide an example.
3. Share these in your class and add to a class document that you can display in your history classroom.

3.2 Exercise learn

Learning pathways

M LEVEL 1 M LEVEL 2 M LEVEL 3
1,2,8,6 57,8 11,12 4,9,10

REMEMBER AND UNDERSTAND

54

1. Identify the different types of artwork that historians have access to in order to draw conclusions about the
medieval era. Select all that apply.
A. llluminations
B. Photographs
C. Tapestries
D. Films
E. Buildings
F. Paintings
G. Frescoes
H. Letters
l. Mosaics

2. Determine if the following statements are True or False.

a. llluminations were mostly concerned with scenes of aristocracy and court life.

b. Medieval church parishes kept no written records.

¢. The SOURCE 3 photograph of The Domesday Book is a secondary source.

d. Embroidered tapestries are not valuable to historians as they were only used to insulate castle walls.
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3. Consider SOURCE 2.
The Bayeux Tapestry was created to celebrate .
The purpose of such a wall hanging was for decoration and .
4. Explain the importance of written sources from this period to historians.
5. ldentify the types of artefact that were most likely to survive from this period.
A. ltems made of cloth
B. ltems made of timber
C. Items made of silver, gold or bronze
D. ltems made of iron
6. Describe the illustration in SOURCE 8 and explain the reactions of the subjects.

ANALYSE AND APPLY

7. Refer to SOURCE 2. Identify the questions you would need to ask to work out what its biases are.
8. Analyse how SOURCES 1, 4 and 5 help us learn about what life in medieval Europe was like.
9. Explain what a historian would be likely to learn about the medieval period from The Canterbury Tales.
10. Examine the reasons why William the Conqueror conducted a public survey of his new kingdom and create
a written account of it (The Domesday Book).
11. Although Boccaccio’s Decameron (see SOURCE 6) is a work of fiction, it can still provide useful historical
information. Discuss how works of fiction can help us to find out about the past.
12. Read SOURCE 7. Describe what this source reveals about the symptoms of the plague.

Answers and sample responses for this topic are available online.

What are the key features of the feudal system?

LEARNING INTENTION

By the end of this lesson, you should be able to describe the hierarchical structure and way of life of European medieval feudal
society.

Tune in

Charlemagne (Charles the Great) was King of the Franks and
eventually the Holy Roman Emperor, having united Europe
under his rule. Through a variety of military campaigns and
powerful negotiations, he established peace and order in
most of Europe.

SOURCE 1 A statue of Charlemagne that
stands in Paris

1. Look closely at the statue of Charlemagne in SOURCE 1 and
identify the traditional symbols of power that you can see.
Discuss what they might represent. A
2. With the person sitting beside you, decide what personal B
qualities you think a strong monarch would have needed in BE. 3
this era. Share these with the class and see if you agree. L=
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3.3.1 Order out of chaos

Charlemagne was King of the Franks from 768 to 814 CE. He was a powerful leader who conquered
many lands. His empire grew larger than the old Roman Empire and, in 800 CE, the Pope crowned him
ruler of the Holy Roman Empire. Charlemagne brought peace and productivity to his chaotic empire by
implementing a strong feudal system.

In 800 CE, Charlemagne gave land to churchmen and wealthy families in exchange for their support in
running the empire. This system is called feudalism. Although based on older practices, Charlemagne’s
time provides strong evidence of a clear feudal system in Europe. It took hundreds of years for feudalism
to spread. Some European countries never adopted it, and some Asian societies, like Japan, developed
their own versions of feudalism.

3.3.2 The feudal kingdom

In early medieval Europe, there were few cities or towns. Most communities were small villages. Most
villagers were peasants — poor farmers who worked the land. Peasants made up about 90 per cent of
the population and generated most of the wealth.

Under feudalism, the monarch (king or queen) owned all the land. The next most powerful were the feudal
lords, nobles who owned large areas of land. In exchange for land and control over peasants, these
nobles (or tenants-in-chief) had to be loyal to the monarch, fight in wars, and give the monarch part of the
taxes collected from peasants. Below the nobles were the knights (or sub-tenants). They received land in
return for loyalty, fighting for their lord, and providing taxes they took from their peasants.

SOURCE 2 How society in Europe was organised under the feudal system

MONARCH
Gave land and
other privileges

Provided fully
equipped knights
to serve for a term
in the monarch’s
army

Pledged their loyalty,
money and prayers

" TENANTS-IN-CHIEF O R
(lords and bishops) ﬁ
Gave land and Offered to fight
other privileges Guarded property of and pray for
tenant-in-chief and protected him the morparch
Paid —> . SUB-TENANTS
taxes in (knights and lesser clergy) <
theform| | Ajiocated Worked
of crops | | spare land the land

PEASANTS
(free serfs and those bound to lords for life)

SkillBuilder discussion

Using historical sources

1. Study SOURCE 2. How does the image show the roles and responsibilities of each class in the feudal system?
2. What visual elements in the image highlight the power dynamics and relationships between the different social classes?
3. How does the feudal hierarchy help us understand the economic and social structure of medieval European society?
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The monarch also gave land to the clergy. In western European countries such as England, the clergy
swore loyalty to the Pope in Rome rather than to their monarch. However, they also supported the feudal
system by accepting the monarch and the lord as God’s earthly representatives. Well-educated clerical
advisers were often assigned to the monarch’s service and helped keep social order.

Maintaining the social order

Feudalism helped monarchs control their nobles and lords. If the lords broke their oath, the monarch could
take back their lands and remove their power. Everyone had control over those below them, down to the
peasants at the bottom.

Towards the end of the Middle Ages, trade-based towns and cities grew. Rich merchants could defy

or ignore the monarch and the lords, and could even hire their own knights. This led to the decline of
feudalism. The Domesday Book, ordered by William the Conqueror around 1085, recorded who owned
what land and how much tax was owed. This helped him maintain control over the society, but it also now
gives us a clear picture of how medieval manors functioned.

EREIICITGE MGV USING HISTORICAL SOURCES

Read the SOURCE 3 extract from The Domesday Book closely and complete the following.

a. ldentify the tenant-in-chief of this village.

b. Identify how many families of villagers are indicated (each number represents a family, rather than a single
person).

c¢. ldentify how much land Hitchen has.

d. Determine what resources this village has.

e. Assess whether or not this was a thriving village.

SOURCE 3 This extract from The Domesday Book gives information about a reasonably large village called Hitchen in
County Hertfordshire.

Source Taxable units: Taxable value 5 geld units.

Value: Value to lord in 1066 £4.

Value to lord in 1086 £6.

Value to lord c. 1070 £1.

Households: 45 villagers. 17 smallholders. 12 slaves. 29 cottagers.

Ploughland: 38 ploughlands (land for). 7 lord’s plough teams. 1 lord’s plough teams possible.
22 men’s plough teams.

Other resources: 2.5 lord’s lands. Meadow 4.25 ploughs. Woodland 600 pigs. 4 mills, value 2.66.
1 church.

Lords in 1066: Earl Harold; Hitchin, church of.

Lords in 1086: Hitchin, church of; King William.

Tenant-in-chief in 1086: King William.
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3.3 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,2,5 3,4,6,9 7,8,10

REMEMBER AND UNDERSTAND

1.

Eall o

Identify the two features of Charlemagne’s rule that led to him being one of the most significant figures in
medieval Europe.

A. His empire grew larger than the old Roman Empire.

B. He took land from wealthy families and gave it to the poor.

C. He implemented the feudal system.

D. He gave people the option to convert to Christianity.

Identify who was the ruler and owner of the land under feudalism.

A. The monarch

B. Tenants-in-chief

C. Sub-tenants

D. Peasants

Identify the tenants-in-chief under feudalism.

Apart from the monarch, identify who the clergy swore loyalty to.
Identify how the lords maintained control over the people below them.
A. By punishing them with physical torture

B. By taking back land and removing their source of power

C. By giving them a fine

D. By having a stern word with them

ANALYSE AND APPLY

6.
7.

8.
9.

Explain how The Domesday Book gave William the Conqueror power.

Using the information in SOURCGE 1 and SOURCE 2, compare and contrast how the symbols of power are used
to show the strength of the monarch or tenant-in-chief, and what those symbols represent.

Using the information in SOURGE 2, explain the organisation of feudal society.

Identify who benefited from the feudal system and who did not. Explain your choices.

EVALUATE AND COMMUNICATE

10.

Using the diagram in SOURCE 2 and your broader knowledge, propose three essential elements of a feudal
society. These may be physical constructions, social classifications or ways of thinking.

Answers and sample responses for this topic are available online.
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How was life for people in the feudal system?

LEARNING INTENTION

By the end of this lesson you should be able to:
e distinguish between the roles of medieval men and women in different social classes
e explain how the life of a child in medieval society differs from your own.

Tune in
As can be seen in this SOURCE 1 image from fifteenth-century France, peasants worked the fields and paid most

of their produce to their lords as tithes (a type of tax).

SOURCE 1 An image depicting peasants working in the fields in the fifteenth century
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Closely examine the image.

1. See: What can you see the people in the illumination doing?

2. Think: What does it make you think in terms of what you have already learnt about the feudal system?

3. Wonder: Share the questions that it raises for you about life on the manor in medieval times. Keep a list of these to
see if they are answered as you work through this lesson.

TOPIC 3 Medieval Europe
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3.4.1 The people on the manor

Quality of life in the Middle Ages depended on a person’s position in the feudal system. Nobles, with
their wealth and servants, lived more comfortably than peasants. Knights and barons had privileges,
like owning several manors and living off taxes from peasants. The clergy led simple lives, giving up
possessions to serve God. As the educated elite, they enjoyed learning in their monasteries. Although
clergy often did farm work like peasants, many monasteries operated like manors and owned villages.

Women

Medieval women, regardless of class, had few rights. Noble women married as early as age 12, with
marriages arranged by their families to gain political power or wealth. Society expected them to produce a
male heir. Childbirth was dangerous and about one in five women died during childbirth. Noble women
managed their husband’s household and had some control over servants but could not own property,
except as widows.

SkillBuilder discussion

Using historical sources

1. Look carefully at
SOURCE 2. What specific
tasks are the peasant
women performing?

2. How does the image
depict the daily life and
working conditions of
peasant women in the
Middle Ages?

3. What can we learn about
the social and economic
roles of peasant women
from this image?
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Peasant women had even fewer rights. Peasant families generally were reluctant to allow their female
members to marry as young as the noble women. This was because children were an important source

of labour. Peasant women did much the same farm labour as the men. On top of that, they had household
duties such as preparing food and weaving clothes, and looking after the children and small livestock.

Men

For most peasant men, life was very hard. They endured a daily grind of farm work: clearing fields,
harvesting, repairing buildings, sawing and chopping timber, and paying the tithe to the lord of the

manor. Most men were uneducated and remained tied to the drudgery of peasant labour. Still, some boys
managed to receive formal education in monasteries. This might provide them with the opportunity to
become a parish priest or to work on the manor in a bookkeeping role such as a bailiff or a steward.

Children

Childhood as a time of play or schooling was almost non-existent. Children were regarded as sources of
labour on the farm. At first they would help the women with household chores, but eventually were sent
out to work on the fields. Peasant children were educated in how to harvest a field, fix a thatched roof or
milk a cow.
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SOURCE 3 Life on a manor in the Middle Ages

A Lords often owned and operated grain mills. They kept a portion of all grain ground as tax. The lord lived in a castle or a
manor house. The woods, and any game they contained, were the lord’s property.

B The house of the steward — the lord’s business manager — was surrounded by stables, barns, a bake house and a
kitchen.

C Animals grazed on an open stretch of land called a common.
D The bailiff, who collected taxes and ensured the steward’s directions were carried out, had a house on the manor.

E The reeve, who supervised farm work carried out by serfs to ensure it was done properly, also had a house on the
manor.

F Women were the property of their father and then husband, and were married by about 14. They cooked, spun and
weaved, and tended to the animals and the children.

G The three-field rotation system was introduced by the Anglo-Saxons. Crops were grown in two fields, with the third left
to lie fallow (not used) so the soil could recover its nutrients. Fields being used were divided into strips, with different
serfs working each strip. Crops were rotated to prevent the same nutrients in the soil always being used.

H The miller operated the mill, where grain such as wheat was ground into flour.

| At the tithe barn, the peasants deposited one-tenth of all they produced for use by the church.

J The church (and its grounds) was a central feature. People went to church regularly. It was also the place where they
paid their tithes and often held their simple markets. The tithe was a tax given to the church equal to one-tenth of what
someone received, grew or raised.

K Serfs lived in simple wattle and daub huts with thatched roofs. A hole in the roof allowed smoke to escape from cooking
fires. Windows had rough wooden shutters.

L As well as farming, some serfs also worked as blacksmiths and carpenters. They generally could not read or write.

A serf who had been punished by the reeve was placed in the pillory. This punishment instrument consisted of a

wooden framework built on posts, with holes through which the victim’s head and hands were placed and then locked.

Thatchers wove thick bunches of straw, reeds and sticks together to form roofs of village houses.
Scythes, sickles and rakes were used to harvest crops.

A serf’s most important tool was the heavy-wheeled plough.

Lunch for a serf might be coarse bread and vegetable soup, washed down with ale.

Although some trees had been cleared for farmland many generations ago, the medieval manor still had many treed
areas which offered shade and protection for wildlife.

'O v o Z
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It appears that in medieval Europe, the period of human growth now called adolescence was ignored.
Children were treated as adults from the age of 10 because by then they could participate in the farm
work, and usually married when they were about 14 years old.

X (LG EETROTIE  USING HISTORICAL SOURCES

SOURCE 1 is a primary source and SOURCE 3 is a secondary source.

1. As a class, discuss the value of each of these sources, as well as their limitations. Be specific about the
content of each source.

2. If you were only allowed to use one source to explain this lesson to someone else, decide which one you
would use. Explain your reasons in detail and share with the class.

3.4 Exercise learn

Learning pathways

W LEVEL 1 B LEVEL 2 W LEVEL 3
1,2,3,6 4,7,9 5,8,10

REMEMBER AND UNDERSTAND

1. Identify the type of work peasant men generally did.
A. Preparing food
B. Farm work
C. Being a parish priest
D. Weaving clothes
2. Determine if the following statements are True or False.
a. It was impossible for peasant men to manage to get an education.
b. Children were treated as adults from the age of 12.
3. Explain why noble women’s marriages were arranged for them by their family.
A. This was the tradition during the Middle Ages.
B. It was to gain political power or wealth for the girl’s family.
C. It was a mandatory rule enforced by the monarch.
D. Arranged marriages were the only form of marriage in the Middle Ages.
4. Explain what property rights a noble woman had compared with her husband.
5. Propose why it might have been highly valued to have a large family in medieval Europe.

ANALYSE AND APPLY

6. Explain which social class most people in medieval Europe belonged to.

7. Consider SOURCE 1 and SOURCE 3.
a. Construct a list of the work you can see people doing in SOURCE 1 and SOURCE 3.
b. From the jobs you listed in Question 7a, identify which jobs women and children were able to do.

8. Determine who held the most wealth and power on the manor in SOURGES 1 and 3.
Identify the basis of their wealth.

9. Examine the picture of life on a manor in SOURCE 3.
a. Explain the roles of the reeve, steward and bailiff.
b. Construct a diagram that shows the bailiff, steward and reeve in order of importance.
c¢. Explain whether women would have been allowed to do the jobs of steward, bailiff and reeve in medieval

times. Justify your answer.
10. Using the information gained from SOURCE 1 and SOURCE 3 from this lesson, as well as any other knowledge

you have, construct a paragraph about life on the manor, describing work, living conditions and farming
practices in medieval Europe.

Answers and sample responses for this topic are available online.
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What were the defence features of the
medieval castle?

LEARNING INTENTION

By the end of this lesson you should be able to:
e describe the features of castles and how they protected society

Tune in

Castles were not just homes to those at the very top _ _ .
of feudal society, but fortresses designed to protect SOURCE 1 Ruin of a medieval Scottish castle fort
those inside the castle walls.

Study SOURCE 1.

1. Create a list of all the features that are protecting
the castle.

2. Discuss how these features protect the castle.

3. Predict why fortresses became outdated.

3.5.1 Building a castle

During medieval times, castles were built to protect the monarch’s or lord’s land. They had features like
high walls that made it hard for enemies to invade. If conquered, castles could be used by invaders to
control the land. Castle walls were so effective that they were even built around some towns and cities.

The first castles appeared in the 11th century, usually made from timber and built on a high mound called
a motte, surrounded by a ditch. If near a river, the ditch could be filled with water to create a moat. The
innermost tower was called the keep, protected by palisades and walls called baileys. By the end of the
11th century, timber was replaced with stone or brick.

The easiest place to build a castle was on flat ground, but they were often built on hills or cliffs for better
defense and control over the surrounding area. A high position made it easier to spot and defend against
attackers. Castles on islands in rivers or lakes had advantages too, like forcing merchants to pay taxes
and ensuring a water supply during sieges.

3.5.2 Attacking a castle

Attacking a castle was a formidable challenge. As castle designs evolved, they incorporated more
defensive features. Concentric curtain walls, like those at Marienburg Castle in Poland, forced attackers
to breach multiple layers. Drawbridges could be raised to block access, and defenders launched arrows,
rocks, and boiling oil from the walls. Attackers used siege engines like battering rams and siege towers.
Sieges often lasted months, with defenders relying on stored food and protected water supplies from
wells in the inner courtyard.
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SkillBuilder discussion

Historical significance

1. Study SOURCE 2. What
defensive features of the
castle are visible in the
image, and how are they
being used to repel the
attackers?

2. What methods and
equipment are the
attackers using to try
to breach the castle’s
defenses?

3. How do the people inside
the castle appear to be
responding to the siege?

DID YOU KNOW?

Crenellations are the
battlements on the top

of castle walls or towers.
Primarily built for defensive
purposes, they allow for
cover while still giving the
space to return fire or pour
boiling oil on the enemy. A
‘licence to crenellate’ was
supposedly a grant that
gave official permission for
a building to be fortified and
was used by the monarch
and barons who could grant
them as a symbol of status
and power.

SOURCE 2 A castle under siege

The gatehouse was heavily defended. If attackers got in, defenders could shower them with rocks,
red-hot sand or boiling water through a hole in the ceiling (called a murder hole).

A battering ram made of a huge, often reinforced timber beam would be driven against a castle gate
or lower wall to try to break through.

Battlements lined the top of castle walls.

A castle was often surrounded by a ditch, sometimes filled with sharpened stakes (palisade) or water.
Sometimes castle walls sloped outwards at the base. This added strength to the walls and reduced
the effectiveness of battering rams.

Missiles could be dropped on attackers through holes in the floor of the battlements known as
machicolations.

The trebuchet, introduced to Europe from the Arab world, was a type of counterweighted catapult.
It was used to hurl huge rocks weighing up to 90 kg against castle walls, and to toss rotting animal
bodies over the walls.

The ballista was a giant crossbow that fired flaming bolts over castle walls.

A mangonel was a type of catapult used to hurl smaller objects (e.g. heads, smaller rocks or piles of
dung) over castle walls.

3.5.3 Alord’s home is his castle

A castle was a fortress and a home. It was usually owned by a lord or the Church. It had troop quarters,
stables and an armoury. If owned by a lord, it also had comfortable facilities for his family.

By the end of the Middle Ages, castles were less effective and desirable. The feudal system, which
encouraged lords to show strength with a castle, was fading. Cannons had developed, making castle
walls less protective against armies.
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SR (GO USING HISTORICAL SOURCES, COMMUNICATING

1. Recreate what Corfe SOURCE 3 The ruins of Corfe Castle, in Dorset, England. The square tower is a Norman
Castle (SOURCE 3) may have keep. The destruction was the result of cannon fire during the English Civil War in the

looked like. Use the ruins in mid-seventeenth century.
the photograph to
reconstruct it visually.
Include the keep, the
palisade, the motte and the
bailey, and label them.

2. Use the internet to
investigate Corfe Castle in
Dorset, England.

Find photographs with
further detail and add to
your diagram.

You might also find an artist’s
representation of what the
original castle looked like to
check against your diagram.
How close were you?

3.5 Exercise

Learning pathways

W LEVEL1 W LEVEL 2 W LEVEL 3
1,2,5,9 3,4,7 6,8,10

REMEMBER AND UNDERSTAND

1. The first castles appeared in the century. The innermost tower was called a
The bailey was a .
2. Early castles were built from:
A. timber
B. bricks
C. stones
D. concrete.
Identify two reasons why castles in medieval Europe were often built on a steep hill.
Explain what a murder hole was used for.
5. ldentify two reasons why castles were built.
A. To be a fortress for military use
B. To be used as a church
C. To be used as a home
D. To be used as a school
E. To provide employment
F. To be used as a palace

= »

learn
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ANALYSE AND APPLY

6. Determine how the castle was a symbol of the feudal system.

7. Examine SOURCE 2.
Explain which features of the castle and its defenders would be most effective in holding back the attack.
Explain which methods of attack appear to be most effective. Justify your answers.

8. Explain how likely it is that the attackers in SOURCE 2 will succeed in breaking into the castle. Provide two
reasons to justify your response.

9. Explain the common methods used to attack and defend castles.

EVALUATE AND COMMUNICATE

10. Deduce what are the best places to build a castle and explain why.

Answers and sample responses for this topic are available online.

How was warfare conducted in the
Middle Ages”

LEARNING INTENTION

By the end of this lesson you should be able to explain the role of the knight in medieval warfare, as well as identify the weapons
and the strategies used in battle.

Tune in

One of the most iconic images of the Middle Ages is
that of the mounted warrior called the knight. SOURCE 1 A scene from the Bayeux Tapestry, dating from

the late eleventh century
SOURCE 1 depicts Norman knights on horseback , R

attacking their English enemies at the Battle of Hastings
in 1066.

1. Describe what is happening in SOURCE 1.

2. Explain how this source would help historians find out
about the weapons and armour of medieval knights of
the
eleventh century.

3. Discuss why you think the knight is an iconic image of
medieval times, even today.

3.6.1 The warrior on horseback

Knights as we know them appeared in the Middle Ages. Two key developments made it possible for
soldiers to fight on horseback: the stirrup and a heavier breed of horse that could carry a man in full
armour. These emerged in the Early Middle Ages. The Battle of Hastings in 1066, between Norman knights
and English infantry, is one of the earliest battles involving knights on horseback.

Knights at Hastings fought for their lord, William, Duke of Normandy. This feudal service to a lord or
monarch was a key part of knighthood. Knights were usually wealthy because it was expensive to breed
warhorses and own good armour. They were also powerful landowners.
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3.6.2 The knight in battle

As SOURCE 1 shows, a heavily armed warrior on
horseback was meant to terrorise and destroy foot
soldiers. The decapitated body at the bottom of the
panel demonstrates the effectiveness of a charging
knight.

The knight used an arsenal of heavy iron weapons.
Swords, maces and battle axes were common.
However, the lance appears to have been the
favoured weapon: it helped to put distance between
the knight and the infantry soldier he was fighting. As
a last resort, the knight’s wooden shield could be used
as a weapon — swiping at someone with its rim could
cause severe wounds.

The armour was both heavy and awkward. The coats

SOURCE 2 The trebuchet was a kind of giant slingshot
designed for hurling rocks at enemy armies and
fortresses. Sometimes other missiles were used,
including dead animals and slain enemies, with the twin
aims of demoralising the enemy and spreading disease
among the besieged population.

of mail worn by the fighters in SOURCE 5 could weigh
more than 15 kilograms. It was no easy task to wear
such a cumbersome outfit on horseback and fight
furiously in battle.

3.6.3 Medieval warfare

Medieval warfare was vastly different from modern
warfare. Battles were fought with swords, axes,
maces and arrows. The invention of gunpowder
in the 14th century introduced guns and cannons,
though early firearms were unreliable. Archers with
longbows and crossbows remained crucial until
gun technology improved by the late 15th century.

SkillBuilder discussion

Using historical sources

1. What was the primary
purpose of the trebuchet
in medieval warfare?

2. Besides rocks, what other
types of missiles were
used with the trebuchet?

3. How did using dead
animals and slain enemies
as missiles affect the
besieged population?

Medieval battles were chaotic and brutal, with hand-to-hand combat and tightly
grouped formations. The noise of battle was intense up close but quieter from a
distance compared to modern artillery. Knights on horseback charged to disrupt
infantry formations, leading to horrific bloodshed. Battles were short but deadly,
leaving fields strewn with bodies.

There were no war cemeteries or pensions for soldiers. Disabled veterans often had
to beg to survive, highlighting the harsh realities of medieval warfare.

SOURCE 3 From a chronicle describing the Battle of Bannockburn in 1314, when the Scottish rebel
leader Robert the Bruce defeated the English, who sought to control Scotland. Robert became King
Robert | of Scotland.

The two hosts (English and Scottish armies) came together, and the great steeds of the
(English) knights dashed into the Scottish pikes as into a thick wood; there arose a great
and horrible crash from rending [splitting] lances and dying horses, and they stood locked
together.
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SOURCE 4 From The History of the Art of War in the Middle Ages by C. Oman, published in 1924. The battle described here is
between Swiss and German infantry.

The two bristling lines of pikes crossed, and the leading files were thrust upon each other’s weapons by the
irresistible pressure from behind. Often the whole front rank of each phalanx went down in the first onset, but
their comrades stepped forward over their bodies to continue the fight.

e . - 2 e - B~ D

SR IGO0V COMMUNICATING

Refer to SOURCE 5 and your broader knowledge to answer the questions.

SOURCE 5 The development of the knight’s armour: change and continuity

Early 1100s »

e Cone-shaped helmet with
protective nose strip

® Long chain mail suit with sleeves
(called a hauberk). It is made
of thousands of metal rings.

* Large, kite-shaped shield

e Padded woollen tunic
(called a gambeson)

&<

Late 1100s >

e Helmet is rounder with wider nose band

* Loose-fitting surcoat worn over chain mail armour to
protect it from sun’s heat

e Coat of arms identifies the knight

e Hauberk now covers neck and is attached to helmet
with leather strips

e Hauberk now includes chain mail mittens. It is getting shorter. ™

e Shield is not as big and is more triangular 3

® Chain mail leggings now cover feet

1400s > D
* Whole suit of armour .~ "
weighs about A
25 kilograms,
but is more
flexible than
chain mail armo
Lighter helmets, called
barbutes

Plate armour (made
from hammered iron)
covers whole body.
Joined with metal rivets
and leather strips.

No need for shield

Iron shoes

<€ 1300s
* Bascinet helmets worn by late
1300s. Visor can be lifted up.
Pieces of hammered iron plate
are added for protection.
The combined weight of chain
mail and plate armour is now so
great that a knight cannot get up
on his own if he falls over.
e Shield is smaller and curved O
for added protection .
¢ Iron gloves (called gauntlets) protect the
hands.
* Hauberk is even shorter
e Padded stockings with iron braces
are worn

1. Describe how the knight’s weapons and armour changed between the early 1100s and the 1400s. List at
least four things that changed (this might include changes in function, appearance or shape).

2. Explain why the shield disappeared as armour in medieval Europe by the 1400s.

3. Use the images in the source to clarify why knights were always from wealthy families.
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3.6 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,2,5,8 3,4, 7 6,9, 10

REMEMBER AND UNDERSTAND

1. Identify the purpose of the mounted warrior.
A. To terrorise and destroy foot soldiers and break up their formations
B. To travel a greater distance
C. To lead soldiers into battle
D. To give soldiers directions during a battle
2. Identify the reasons why guns were not as popular as longbows and crossbows during the Middle Ages.
A. They were very slow to load and inaccurate.
B. People did not know how to use guns.
C. They were liable to blow up.
D. They were ineffective at causing damage to the target.
3. Recall three weapons used by fighters in a medieval battle.
Identify one way a medieval battle differed from a modern-day battle.
5. Closely examine the trebuchet in SOURCE 2 and complete the following passage.
A trebuchet was a giant that medieval armies used in battle. They could sling to cause
damage, or hurl the of dead animals or slain enemies to and spread among
the besieged population.

ANALYSE AND APPLY

Explain why you think that the knight is often seen as a symbol of the Middle Ages.

Clarify why weapons and armour changed over time. Think of things like protection and comfort.

Closely examine SOURCE 1. Name the weapons that were used in this battle.

Examine SOURCES 1, 3 and 4.

a. What can you tell from each of these sources about the effectiveness of pikes in battles?

b. What can you tell from each of these sources about the risk to horses in battle?

¢. What can you tell from each of these sources about why tight formations were used in medieval battles?
d. What can you tell from each of these sources about why there were high casualties in the front ranks?
10. Using what you have learned about knights in this lesson, construct a short paragraph exploring why
mounted soldiers (knights) became less and less useful in battles as warfare technologies changed. In
preparing your answer, recall the types of weapons used in medieval warfare and how they changed, as well
as the formations that were used.

>~

© 0 NS

Answers and sample responses for this topic are available online.
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TLERd How were people punished for committing
crimes in medieval times?

LEARNING INTENTION

By the end of this lesson you should be able to:
* identify the types of crimes committed in the medieval period and the different punishments for different groups of people
e explain how these punishments changed over time.

Tune in

This device was found in most villages and towns
in medieval times. It was intended as a form of SOURCE 1 A pillory in a village square
corporal punishment.

Discuss the following questions and suggest
answers.

1. What is the purpose of punishment? Why do we
have it?

2. ls public humiliation worse than other types of
punishment? Explain your answer.

3. What do you think is the difference between
corporal and capital punishment?

3.7.1  Community justice

In medieval Europe, most people lived in villages on feudal manors or in crowded towns behind city walls.
There was no police force, so people had to protect themselves. The community was hierarchical, with
lords or their reeves dispensing justice. Later, villages had volunteer constables and watchmen.

Crimes were dealt with in several ways:
¢ Hue and cry: When someone saw a crime, they called out an alarm. Neighbours had to catch the
criminal. If the criminal resisted, they could be killed.
¢ Tithing arrest: All males over 12 years old were responsible for ensuring everyone followed the law.
Households were organised in groups of ten (tithing). If someone broke the law, the tithing had to
arrest them and take them to court. If they didn’t, they were fined.
e Posse comitatus: If a criminal was on the run, the local sheriff could call on men to help catch them.

3.7.2 Public humiliation

An accusation of disturbing the peace meant the crime affected the community’s security. In medieval
times, this included public drunkenness, violent arguing, brawling, and swearing. Punishments aimed to
deter others by publicly humiliating the offenders.

Those accused were often put in stocks or the pillory. Stocks restrained the feet or hands, while the pillory
was more severe, locking the head and hands (or feet) in a wooden restraint. Offenders were left all day in
the town square. Villagers would jeer and throw rotting vegetables at them.

70 Jacaranda Humanities Alive 8 Victorian Curriculum Third Edition




SkillBuilder discussion SOURCE 2 A woman wearing a scold’s bridle

Using historical sources = == == 5
1. Look at SOURCE 2. What ot
does the scold’s bridle tell
us about the treatment
of women and societal
attitudes towards them in
medieval times?

2. How might wearing a
scold’s bridle affect the
physical and emotional
wellbeing of the person
subjected to it?

3. What behaviours or
actions were punished by
making someone wear a
scold’s bridle?

A, Robert Sharp., B. A Bidleftone.

Women accused of gossiping faced harsh punishments. These included:
¢ the scold’s bridle: a heavy iron muzzle with a bit that silenced the woman, causing pain and
humiliation as she was paraded around town
¢ the ducking stool: a stool attached to a wooden arm over water, where the accused was repeatedly
dunked, often for gossiping, scolding, or perceived witchcraft.

Theft was common, with punishments ranging from fines to mutilation (losing ears, hands, or being
blinded) and public flogging.

When the Normans took power in England in the 11th century, they mostly kept the Anglo-Saxon system
but introduced new forest laws, banning people from common lands now owned by the monarch. Permits
were required for hunting or taking timber, generating revenue for the Normans. They severely punished
poachers.

The Normans also introduced the murdrum fine, designed to deter Anglo-Saxons from secretly killing
Normans. Where a Norman was killed, the whole village had to pay a fine (and the culprit was executed,
if found).

3.7.3 Trials

Trials by jury were held in the manorial court. All male villagers had to attend several times a year or they
would be fined. The lord’s steward or reeve oversaw the court, and the jury was made up of 12 village
men. The jury decided if the accused was guilty and what the punishment would be.

Trial by ordeal was used for serious crimes across Europe. Different ordeals were used to determine guilt
or innocence. In the ordeal by fire, the accused took a hot iron bar from a fire and walked with it. Their
hands were bandaged, and after three days, the wounds were checked. If they started to heal, the person
was innocent; if not, they were guilty. In another form, trial by hot water, the accused had to retrieve an
iron bar or ring from boiling water.
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In trial by water, the accused was tied
up and thrown into a lake or river. If
they sank, they were innocent; if they
floated, they were guilty. In 1215, the
Pope banned trials by ordeal, and they
stopped in Europe over the next few
years.

SOURCE 3 Trial by hot water

Another form of trial, available only

to the nobility, was trial by combat. It
involved a fight to the death to establish
innocence. However, it was not strength
that people believed won the battle

but the support of God; hence, if the
accused won the battle, then they were
considered innocent because God had
spared them. This practice was replaced
at the end of the Middle Ages by trial

by jury.

3.7.4 Crimes against the Church

Along with the monarchy, the Church was very powerful in medieval Europe. Crimes against the Church
were punished severely to control the population and maintain Christian beliefs. Blasphemy, refusing

to acknowledge God or the Church, was a serious sin. Punishments included cutting out the tongue,
stoning, or hanging. Heresy, holding different religious beliefs, was also punished harshly. Heretics were
often burned at the stake.

Witchcraft was seen as heresy because witches were believed to be the devil’s companions. Witches
were blamed for diseases and natural disasters. The trial by water was used to test if someone was a
witch; if found guilty, they were burned at the stake. Many accused witches were women, especially older
herbalists or midwives.

The Church offered sanctuary to those accused of serious crimes. If they reached a church and
confessed, they could stay for 40 days without arrest. After that, they had to choose between leaving the
country or being hanged.

3.7.5 Treason

The most serious crime was treason, which included plotting against the monarch, conspiring with
foreigners, and leading a rebellion. To maintain power, the monarch had to remove their enemies. Nobles
who betrayed the monarch were thrown into dungeons to await trial. If found guilty, they faced terrible
punishments like being burned at the stake, flayed alive, or hanged, drawn and quartered.

Hanging, drawing and quartering meant the person was hanged until nearly dead, then pulled apart by
horses, and finally cut into quarters, with their body parts thrown into a fire. The executioner tried to keep
them alive and in pain until the end. These brutal executions were meant to warn others. The public was
encouraged to watch, treating them as a form of entertainment (see SOURGE 4).
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Using historical sources Ao 6 03k a7 ¢ v el ik 4

1. SOURCE 4 is an : N
illustration of a public
execution. What emotions
and reactions can you
observe in the audience
watching the execution?

2. How does the image
depict the method of
execution and the role of
the executioner?

3. What can the setting
and surroundings in the
image tell us about the
significance of public
executions in medieval
society?

SkillBuilder discussion SOURCE 4 A public execution complete with audience

.........

SN ICITGE MOV USING HISTORICAL SOURCES

1. Review this lesson for the different forms of punishment dealt out in the medieval period. List them in your
exercise book.

2. For each of them, write either ‘obsolete’, which means that it is completely out-of-date, or ‘connections to
today’. For those for which you can see connections to today, write a few sentences and explain how they
relate to today’s justice system.

3. Share your list with the class and see if you have any common elements. As a class, discuss whether you
believe that the modern Australian justice system has any common elements developed from medieval
European justice.
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3.7 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,2,3 4,5,8 6,7,9,10

REMEMBER AND UNDERSTAND

1. State what was ‘hue and cry’.
A. When a criminal is unfairly attacked and complains to the constable about their treatment
B. When observers to a crime call out an alarm and everyone nearby has to try to catch the law-breaker
C. When neighbours complain about each other and must settle it in court
D. When the offender is identified by the victim in front of everyone
2. Recall a common punishment for public drunkenness.
3. Determine if the following statements are True or False.
a. The murdrum fine was designed to protect the whole village.
b. Crimes against the Church weren’t considered serious and only carried minor punishments.
c¢. Medieval punishments generally avoided humiliating the offender.
d. Men in tithing groups were required to arrest anyone in their group who broke the law.
4. Complete the following sentence:
Trial by was held in the manorial court and involved men deciding judgement on the
accused. Trial by involved physical challenges from which would protect the innocent.
Trial by involved a physical fight where the innocent person would be spared by
5. Recall the two crimes that were believed to be against God and the Church.

ANALYSE AND APPLY

6. a. List the common medieval punishments that you have read about in this lesson in two columns: corporal
punishment and capital punishment.
b. Thinking back to your discussion about the purpose of punishment, discuss some conclusions about the
purpose of medieval punishment.
7. ldentify any difference in the justice dealt to a peasant compared to the nobility.
8. a. SOURCE 4 shows another form of capital punishment not mentioned in the text of this lesson. State what it
is.
b. Using SOURCE 4, and your broader understanding from the lesson, explain why the public was encouraged
to view executions.

EVALUATE AND COMMUNICATE

9. Consider how medieval rulers managed to overcome their lack of a police force. In your answer, explain how
they managed to keep an orderly society without police.
10. Evaluate how the power structures in medieval society were reflected in the punishments for crimes.

Answers and sample responses for this topic are available online.
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What was the power and authority of the Church
in medieval times?

LEARNING INTENTION

By the end of this lesson you should be able to:
e explain Church’s power in terms of its control of wealth, land and labour
e identify its hierarchical structure with the Pope at the top.

Tune in

Imagine viewing this painting in a dimly lit medieval _ o o

church with the smoky scent of incense in the air. SOURCE 1 A medieval painting depicting what happens
Paintings such as this were common in churches in to people when they go to hell

the medieval times. However, they were not there only
as art, but rather to persuade the congregation about
a particular viewpoint. Let’s look more closely at this
painting to work out what that viewpoint was.

1. Examine the painting in SOURCE 1 very closely and
discuss what is happening in each part of the scene.

2. Propose what effect a painting like this was intended to
have on people’s behaviour.

3. Share your ideas on how images like this would increase
the power of the Church in medieval times.

3.8.1  The authority of the Church and the Pope

Christianity stemmed from the Jewish religion, Judaism, in the first century CE. It spread throughout
Europe after becoming the official religion of the Roman Empire. Following the fall of Rome, it became
entrenched as the principal religion across Europe. For many reasons, cultures turned away from their
traditional belief systems and adopted Christianity.

The Roman Catholic Church was the main institution in western Europe. Its rituals were similar
everywhere, and it used Latin, though only the clergy spoke it. Everyone had to follow Church law and
attend Mass. Priests often gave sermons in the local language to remind people of their Christian duties.
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SkillBuilder discussion SOURCE 2 Canterbury Cathedral in Kent, England. This is a

typical example of Gothic architecture.

Historical significance
1.

. How does the design and

. What might the

Look closely at SOURCE 2.
What architectural
features of Canterbury
Cathedral identify it as
Gothic?

decoration of Canterbury
Cathedral reflect the
religious and cultural
values of the medieval
period?

construction and
maintenance of such

a grand cathedral tell us
about the society and
economy of medieval
England?

Did you know?

In 2019, one of the most beautiful and iconic representations of medieval Gothic architecture, Notre Dame Cathedral in Paris, was
badly damaged in a devastating fire. The probable cause was an electrical fault in the old building, which destroyed the roof and
spire. The French government hope to have it fully restored by 2027.

The Catholic Church was led by the Pope, a role that traced its origins to St. Peter’s founding of the

Roman church. After the fall of the Western Roman Empire in 476 AD, the Pope’s power grew, especially
under Pope Gregory the Great (590-604). Gregory transformed the papal power by effectively governing
Rome when its old systems had collapsed, reorganising the structure and leadership of the Church, and
spreading Christianity through missionaries. This new papal authority continued to grow through the
Early Middle Ages, with later popes building significant alliances with powerful rulers like Charlemagne,
who was crowned by the Pope in 800 AD. These political partnerships made the Pope very powerful —
monarchs wanted his support because his approval made them look good and righteous in the eyes of
their people.

3.8.2 The hierarchy of the Church

Cardinals, archbishops and bishops supported the Pope, advised lords and monarchs, and held key
government positions. Below them were parish priests, nuns, monks, and friars. These clergy took the
Church’s message to villages and collected taxes called tithes, which were 10 per cent of a person’s
income or produce.

Anyone acting against the Church could be excommunicated, meaning they couldn’t attend Mass or
receive sacraments and were told they would go to hell. The Church instilled fear of hell in everyone.

3.8.3 The parish church and the cathedral

Almost every village had a parish church, often the largest building and made of stone or brick. Built by
peasant labor, the parishioners felt a sense of achievement. Church walls and stained-glass windows
depicted Bible scenes to teach the mostly illiterate congregation. Church bells helped people keep track
of time. The church was also a community centre and school for those studying for the priesthood.
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The bishop’s church — the cathedral

Many European cities have at least one cathedral, some built in the Middle Ages. The word ‘cathedral’
comes from the Greek word ‘kathedra’, meaning seat, referring to the bishop’s seat or throne. The bishop
ran his diocese from the cathedral, which was divided into parishes.

The cathedral’s importance was reflected in its size and magnificence, towering over other buildings.
Many cathedrals took over a hundred years to build and were completed long after their architects had
died.

R RIIEIGE MOV HISTORICAL QUESTIONS

You have learnt about the power of the Catholic Church and the Pope in the medieval period. However, you know
that, whilst there are still many people who follow the Catholic religion today and the Pope is still the head of the
Church, it does not govern our lives in the same way that it did for the people of the Middle Ages. Some of this
can be traced back to the growing concern of medieval people about corrupt practices they saw in some

of the clergy.

Francesco Petrarca (Petrarch) was an ltalian scholar and poet of the fourteenth century. He was a devoted
Catholic himself and visited Avignon to stay with a mentor of his, a cardinal.

Read the extract from his letter and answer the guiding questions below.

SOURCE 3 Petrarch, Letter to a friend, 1340-1353

...Now | am living in France, in the Babylon of the West. The sun in its travels sees nothing more hideous
than this place on the shores of the wild Rhone, which suggests the hellish streams of Cocytus and Acheron.
Here reign the successors of the poor fishermen of Galilee; they have strangely forgotten their origin. I am
astounded, as | recall their predecessors, to see these men loaded with gold and clad in purple, boasting of
the spoils of princes and nations; to see luxurious palaces and heights crowned with fortifications, instead of
a boat turned downward for shelter.

1. List the words and phrases that show he hates Avignon.

2. Find evidence to show that he thinks the clergy in Avignon are corrupt.

3. Draw conclusions about what he thinks they should be like instead.

Source: from J. H. Robinson, Readings in European History (Boston: 1904), p. 502.

Write a list of questions that Petrarch might have for the Pope and then share your ideas on why people began to
doubt the overwhelming power of the Church.

3.8 Exercise learn

Learning pathways

W LEVEL1 W LEVEL 2 W LEVEL 3
1,2,4 3,5,6,10 7,8,9

REMEMBER AND UNDERSTAND

1. No particular religious institution dominated western Europe during the Middle Ages. True or False?
2. Latin/Italian/vernacular/English was used in the medieval Mass.
3. Recall who was the head of the Roman Catholic Church and what power he had.
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4. Unpaid did most of the work in building the parish . The sense of achievement and
communal made people feel part of the
5. Explain why cathedrals were so enormous.

ANALYSE AND APPLY

6. Compare and contrast SOURCE 1 and SOURCE 2. State which one was a more effective way of making an
impression on the medieval population. Explain your answer in detail.
7. Construct a diagram that illustrates the hierarchy of the Church.
8. Explain why you think that the Catholic Church ensured that medieval people feared the idea of hell.
9. State some of the methods that the parish churches used to create a sense of community.
10. Identify five ways the Roman Catholic Church demonstrated its power over the people of medieval Europe.

Answers and sample responses for this topic are available online.

What was the power of the written word?

LEARNING INTENTION

By the end of this lesson you should be able to
e explain the importance of the medieval manuscripts of monastic scribes in holding ancient and medieval texts as well as
passing on the ideas
¢ understand the importance of developing the technology of books as beautiful artworks.

Tune in

Medieval manuscripts were handwritten and took a long time to complete. Many also had illustrations, which
were called illuminations.

SOURCE 1 A medieval illuminated manuscript from the Czech Republic
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Look closely at SOURCE 1 and see if you can identify any of the following used in this manuscript:
the language

the colours

the image in the historiated initial

the layout.

Discuss its similarities with modern books and the key differences you can see.
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3.9.1 The role of monks and monasteries

SkillBuilder discussion

Using historical sources

1. Refer to SOURCE 2.
What can we learn about
the role of education in

medieval society from this

illustration?

2. How does the illustration
depict the relationship
between the boy, his
parents, and the monastic
school?

3. What details in the image

suggest the importance of

monastic schools in the
thirteenth century?

Did you know?

Religious life was the main

way that a woman could gain

more freedom in medieval
society. A great example of
this is Hildegard of Bingen.

Born in the 12th century, she

emerged as one of the most
remarkable figures of the
Middle Ages. As the leader
of a Benedictine abbey

in Germany, she showed
talent in a range of areas:
she composed religious
music, advanced the study
of medicine and natural
science, and recorded her
mystical visions through
detailed illustrations as
well as other areas. She
influenced popes and
monarchs during a time
when women rarely held
such authority. Hildegard’s
diverse achievements

in theology, medicine,
music and literature have
established her as one of
the medieval period’s most
distinguished intellectuals.

An important feature of early Christianity was the role of monks, nuns and the
communities in which they lived. A monk or nun was a person who chose to
withdraw from society in order to live according to strict Christian principles.
Communities were formed, with rules governing every aspect of their lives in
order to ensure their obedience to God. These communities of monks lived in
monasteries; nuns lived in convents. Many communities were built in isolated
places, both for their protection and to free them from worldly distractions and
influences.

Some played important roles in the community. Many had schools attached to
them. The monks were some of the only people who could read and write in these
times and they passed this on to their young novices (see SOURCE 2).

Justice and law were dispensed by the abbot (the leader) in the towns
that developed around the monasteries or convents. People gave money
in the belief that this would please God. Sometimes people were forced
to pay taxes to the religious community for the use of their land or to sell
produce in the markets. This made some of them very rich and powerful.

SOURCE 2 A thirteenth-century illustration showing a boy being brought
by his parents to a monastic school
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3.9.2 Literacy in the Middle Ages

The Church was the main source of literacy during the Middle Ages. Before the printing press, every

book had to be handwritten. Monks and sometimes nuns wrote, copied and decorated books by hand.
These books were used to teach students. By copying them, they saved many classical texts from Greece
and Rome, which were written on fragile parchments. Translating these texts into Latin made them more
accessible, as Latin was widely read and understood.

Many ancient ideas also came into Europe through the Moorish Arabs in Spain, who valued books and
libraries. This gave them access to the ideas of many great ancient philosophers.

3.9.3 llluminated manuscripts

Creating a book, or manuscript, in medieval times was extremely laborious. It started with the preparation
of the writing material (parchment) or its finer version (vellum). This was animal skin that was prepared by
scrapping and stretching, until a smooth and durable surface was created. This was trimmed to the size
needed. The scribe would write on the parchment using a quill and ink. The quill was a feather cut to a fine
point and dipped in ink, which was made from some minerals or vegetable dye.

Once the scribe finished writing, an illuminator would illustrate the text. These illuminations were as
important, or even more important, than the words. llluminators sketched and painted images beside
the text, including decorated letters and illustrations. They used precious metals, dyes and minerals
for colours, which are still beautiful today (see SOURCE 3 from the Book of Kells, a gospel from medieval
Ireland).

Later, the printing press was invented around
1440 by Johannes Gutenberg in Germany.
This made illuminated manuscripts obsolete.
The printing press allowed ideas to spread
much faster, as books and pamphlets could be
created quickly. Historians credit this spread
of ideas with helping to start the Renaissance.
See lesson 3.9 in Topic 3 Renaissance lItaly for
further information on the development of the
printing press.

SOURCE 3 An illuminated letter from the Book of Kells
G o
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R ALITIGETgETHGIE  USING HISTORICAL SOURCES

Written and illustrated by twelfth-century French nun Herrad
of Landsberg, the Hortus Deliciarum (Garden of Delights) is SOURCE 4 The illustration of Hell in the Hortus
a beautifully illustrated compendium of other twelfth-century Deliciarum by Herrad of Landsberg

texts, such as poems, texts by classical writers, illustrations and ,

music.

Herrad of Landsberg was the abbess (leader) of a convent. She
collected the texts and also wrote a number of the poems with
messages to her fellow nuns. It is surmised that she drew the
illustrations as well, of which there are over 300.

The original was destroyed in a fire around 1870, but luckily
fragments were copied and saved. This is a rich text that tells
modern historians much about the time in which it was created,
but also about the extraordinary woman who was Herrad of
Landsberg.

Conduct research to find fragments of the illustrations from
the Hortus Deliciarum. Collect these digitally as a class and
compare the different sections.
* What texts and illustrations did you find?
* What do these tell historians about Herrad and her
community, as well as the times in which she lived?

3.9 Exercise learn

Learning pathways

W LEVEL1 W LEVEL 2 B LEVEL 3
2,3,4 1,5,8,9 6,7,10

REMEMBER AND UNDERSTAND

1. Explain why someone might become a monk or nun.
2. Recall how people could gain an education in the early medieval period.
3. Medieval religious communities contributed to the survival of many ancient and
literary texts.
4. Recall what vellum and quills were made of.
A. Animal skins and feathers
B. Velvet and feathers
C. Animal skins and sticks
D. Papyrus and metal
5. Determine if the following statements are True or False.
a. The illuminations, or drawings, in a medieval manuscript are so named because the precious metals used
shone and caught the light thus illuminating the text.
b. The Church was one of many sources of literacy during the Middle Ages.
c. llluminated manuscripts became obsolete when the printing press was invented.
d. Many ancient Roman and Greek texts were destroyed forever due to the process of copying them for
teaching purposes.
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ANALYSE AND APPLY

6.

© © ® N

Examine SOURCE 2. What conclusions can you draw about the Church and its importance to people of
the time?

Analyse SOURCE 3 and explain how it was created.

Explain the difference between a scribe and an illuminator.

Explain why Latin was such an important language in medieval times.

Imagine that you are a young novice entering the convent of Herrad of Landsberg in Alsace, France.
Describe the advantages that you would have as a nun in this protected abbey, compared to if you had
remained in secular society.

Answers and sample responses for this topic are available online.

Inquiry: Was King Arthur real?

LEARNING INTENTION

By the end of this lesson you should be able to explain how historians have disproved medieval myths such as
King Arthur

Scenario

What TV shows, books, films or computer games come to mind when you hear about King Arthur? Do
you have any idea who he was? Merlin? Or the Knights of the Round Table? Sir Gawain? The sword in the
stone, Excalibur?

There are so many stories about the Saxon
King Arthur, who supposedly fought enemies in

SOURCE 1 Are you familiar with the myth of the sword in the
stone?

early medieval Britain and united the kingdom.

These stories can be traced back to early
medieval manuscripts but they all offer different
perspectives. Historians have attempted to trace
the myths back to see if they began as a fact,
but no one has been able to produce a definite
answer. The twenty-first century consensus
seems to be, however, that King Arthur was
nothing more than a fictional character.

Even though most historians do not believe that
King Arthur existed, there are still many people
who disagree and argue that he might have.

Before you begin

Access the Inquiry rubric in the digital
documents section of the Resources panel to

”

guide you in completing this task at your level.
At the end of the inquiry task you can use this
rubric to self-assess.

82 Jacaranda Humanities Alive 8 Victorian Curriculum Third Edition



Inquiry steps
Step 1: Questioning and researching

Discuss the following:
a. Why might people still believe in King Arthur? List the points for this argument.
b. Why might they not believe? List the points for this side.

Construct your inquiry question.

Investigate your question.

Step 2: Using historical sources
Analyse the key points that arise in the process of your research.

Step 3: Historical perspectives and interpretations
Compare both sides of the argument.

Step 4: Communicating

Justify your perspective.
¢ Historians will argue with each other about controversial or contested ideas.
¢ Hold a class debate where you discuss (argue for or against) the possible existence of King Arthur
and whether there is some truth behind the myth.
e Construct the criteria by which you will decide the winner of this debate.

Complete your self-assessment using the Inquiry rubric or access the 3.10 exercise set to complete it
online.

Inquiry: The Magna Carta

LEARNING INTENTION

By the end of this lesson you should be able to:
¢ ask historical questions about the impact of the Magna Carta on different social groups
¢ develop specific questions that will direct your investigation.

Background

The Magna Carta is a royal charter of rights that was signed SOURCE 1 The Magna Carta (1297 version,
Parliament House, Canberra, Australia)

by King John of England and his barons in 1215. It was
designed to create peace between King John and his

barons by ensuring that, from the moment it was signed,

the monarchs of England were bound by the law and could
not just make their own laws as it suited them. King John of
England had been particularly disliked because he was seen
to be an unfair king who taxed his barons heavily to pay for
the wars he kept fighting, among other things. The barons
eventually revolted and the conflict came to a head when they
presented King John with a list of demands at Runnymede

in 1215. He signed what became known as Magna Carta (the
Great Charter) and they re-swore their feudal oath of loyalty
to him.
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Before you begin

Access the Inquiry rubric in the digital documents section of the Resources panel to guide you in
completing this task at your level. At the end of the inquiry task you can use this rubric to self-assess.

Inquiry steps
Step 1: Questioning and researching

Choose one of the groups listed below and create focused research questions that you could use to
investigate the impact of the Magna Carta. Construct your inquiry question.

¢ Nobility

¢ Religious orders and the Church

e Merchants

e Artisans/craftspeople

e Peasants

Use the following question starters to construct some questions that might help to direct your research
about your chosen group.
e For example:
« Whowas ... ?
« How significant was ... ?
o What effects did ... ?

Investigate your question.

You may use a variety of sources including websites to begin making notes to answer your research
question. The following websites may be helpful:

e the Magna Carta in the British Library

e the Magna Carta in the UK National Archives

e the significance of the Magna Carta to Australians

Step 2: Using historical sources
Analyse the information you have found. Determine whether it answers the inquiry question.

Step 3: Historical perspectives and interpretations

Collate your information by using your research notes to propose answers to your amended research
questions. Remember that your original task was to investigate the Magna Carta and the impact that it
had on one of the following social groups:

¢ Nobility

¢ Religious orders and the Church
Merchants
Artisans/craftspeople
e Peasants

Step 4: Communicating
Discuss with your teacher and class how you would like to present this information.

Complete your self-assessment using the Inquiry rubric or access the 3.11 exercise set to complete it
online.

84 Jacaranda Humanities Alive 8 Victorian Curriculum Third Edition



What were the changing relations between
Islam, Christianity and Judaism in the Middle
Ages?

LEARNING INTENTION

By the end of this lesson you should be able to:
e explain the changing relations between Islam and Europe
e explain the Catholic Church’s attitude towards medical science during the Middle Ages.

Tune in

Religion still plays a very important part of

daily life in Australia today. The Australian SOURCE 1 Prayer for the sick was considered to be more important
census in 2021 revealed that only 38.9 per than medical science.

cent of the population wasn’t religious.

While people still pray for those who are sick,
as seen in SOURCE 1, medical science is more
often relied upon for treatment. What do you
think prompted this change?

1. Discuss whether you think religion should
play a part in treatment for illness and
disease. What benefits can it bring, and what
challenges can it create?

2. Brainstorm the ways in which being part of
a religious community can help in daily life
— why do so many people believe in a higher
power?

3. In the past, people mainly prayed when
someone was sick. Today, while many still
pray, most people go to doctors and use
medicine first. What do you think caused
this big change in how we treat illness? Give
some examples from what you’ve learned
about history.

3.12.1  The importance of religion

Religious beliefs, especially those stemming from the Roman Catholic Church, were central to medieval
European life. People believed good things were rewards for good deeds and illness was a punishment.
Most people were illiterate and superstitious, relying on priests for education and guidance. Non-
Christians were viewed with suspicion and hatred. When bad things happened, people looked to the Bible
for explanations, often believing they were being punished for their sins.

Islamic leaders turned to sacred texts for guidance during times of plague, drawing on three key
principles: (1) Plague was viewed as a mercy from God and a form of martyrdom for faithful Muslims;
(2) Muslims were advised not to enter or leave areas affected by plague; and (3) lliness was believed to
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originate from God, rather than through contagion. While these principles were not always consistently
observed, they illustrate one of the many ways in which different societies, including those with
interconnected cultural and religious traditions, responded to disease.

3.12.2 Religion and medical science

Because the Church controlled every aspect
of education, the training received by medieval SOURCE 2 This late thirteenth-century illustration of the human

doctors had to be in accordance with religious body was meant to display the flow of blood through the ony. |

teachings. All medical education carried out
in universities was strictly in line with the
beliefs of ancient physicians like Hippocrates
and Galen. No new research was permitted
because it was believed that the ancient
teachings were complete and could not be
contradicted. In 1300, Pope Boniface VIl
prohibited the cutting up of corpses, so any
attempt to study human anatomy was virtually
impossible. This meant that even the most
educated doctors had very little knowledge
of human anatomy, making treatment of
sickness difficult and any form of surgery
almost impossible. SOURCE 2 shows the limited
understanding most doctors were working
with.

Doctors and priests

Priests often took precedence over doctors,
meaning that the doctor was permitted to
assist only once the praying was finished. If
the patient was important or wealthy, there
might be a whole group of churchmen to offer
prayers — depending on how advanced the
disease was, the patient may be dead before

the doctor was even allowed in the room. ' 4 / \\\\\\\\\\\\

Jraumme

S

e e

3.12.3 Religious conflict

By the beginning of the fourteenth century, virtually all of western Europe was Roman Catholic. The Arabic
conquests during the seventh century and onwards, and the later expansion of the Ottoman Empire,
meant that most of the Middle East and North Africa followed Islam. Christians and Muslims looked at
each other with suspicion, largely as a result of the Crusades and the efforts of Spanish Christians to
recapture Spain from Muslim control. Since both religions viewed iliness as a form of divine punishment,
the people of each religion blamed the other for the Black Death when it ravaged their people. Christians
also believed the Jewish people were responsible for the death of Jesus Christ. There were some
unhelpful theories that Jewish people were less likely to catch the plague, and this led to accusations that
they were poisoning the wells to make other people sick. This led to pogroms and massacres of Jewish
communities (see SOURCE 3).

Despite Pope Clement issuing a decree declaring Jewish people innocent, the persecution continued
from 1348 until the early 1350s throughout most of Europe.
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SkillBuilder discussion SOURCE 3 A medieval illustration

showing a group of Jews being burnt at
the stake. Jewish people were required
to wear a yellow circle badge to identify
themselves.

Using historical sources

1. Look at SOURGCE 3. What
purpose did forcing
Jewish people to wear

yellow

medieval society?

2. What message was
the artist trying to
communicate through
this illustration?

3. How can studying this
historical persecution help
us address discrimination

today?

3.

badges serve in

ERPAIICITGE MGV HISTORICAL SIGNIFICANCE

Ibn Khaldun was an Islamic scholar who has given us great insight into the Black Death across the Middle East
and Europe. Your task is to create a one-page biography to help other Year 8 students understand his influence.

To begin, investigate, by conducting research, and find three points of interest on each of his:
e life
® philosophy
® publications.

Ensure you use and refer to multiple sources. Include an accurate biography to show which references you used.

Demonstrate your understanding of the medieval period through your writing and remember your audience and
purpose.

Your biography could be a visual one with annotations and shorter chunks of information.

12 Exercise learn

Learning pathways

W LEVEL1 W LEVEL 2 M LEVEL 3
2,3,5 1,6,7 4,8,9,10

REMEMBER AND UNDERSTAND

1. Describe the attitude of the medieval Church towards medical science.
2. Determine if the following statements are True or False.
a. There was a great deal suspicion between Christians and Muslims during the Middle Ages.
b. Cultural differences led to a great deal of discrimination.
c. Different religious communities worked together to find the source of the disease.
d. Doctors were considered to be more important than priests in the treatment of the sick.
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3. Explain why Islamic leaders suggested that a Muslim person ‘should not enter nor flee from a
plague-stricken land’.
A. They believed Muslims could not get sick.
B. They believed the plague was spread by people.
C. They feared being blamed for the plague.
D. They were told to say that by the Christians.
4. Based on the evidence you’ve been provided, identify which group Christians blamed for the Black Death.
5. During the fourteenth century, Muslims and Christians viewed illness as a form of

ANALYSE AND APPLY

6. Propose a reason why Pope Boniface may have forbidden the dissection of corpses.
7. Identify two inaccuracies in the diagram of the body shown in SOURCE 2. Explain what prevented medieval
doctors from finding out more about the human body.
8. Identify one way that the activity depicted in SOURCE 1 could actually hinder medical treatment for illness.
9. Explain how we know that the people being burned in SOURCE 3 were Jewish.
10. Identify an example of discrimination you were aware of during the COVID-19 pandemic.

Answers and sample responses for this topic are available online.

What was the Black Death?

LEARNING INTENTION

By the end of this lesson you should be able to:
e explain what the Black Death was
« identify the origins of the Black Death.

Tune in

The Black Death was caused by the

bubonic plague. This was a devastating SOURCE 1 The bubonic plague was so named because of the appearance
plague that occurred at a time when of ‘buboes’, which were swellings of the lymph nodes.

little was known about how to control or
treat disease.

The Black Death has returned many
times, even recently enough that we
have been able to photograph and
document it.

1. Brainstorm five reasons why diseases
like this keep returning.

2. Examine SOURCE 1. What appear to be
the symptoms of the bubonic plague?

3. Discuss the modern-day versions of
the bubonic plague. What are they? Will
they go away?
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3.13.1 Introduction

In the mid-1300s, people across the Middle East, Africa and Europe were suffering from a terrible plague,
often referred to as the Black Death. It killed millions of people and, at the time, nobody knew what
caused it. With our modern knowledge, we understand that fleas carried on rodents infected humans, but
it was a terrifying time for those living through it.

Why ‘Black Death’?

This name was first used in the 1700s (a long time after the actual event). People at the time simply called
it ‘the great dying’ or ‘the plague’. It has been given many names over the years, such as morte bleue
(French for ‘blue death’), pestis atra (Latin for ‘terrible plague’) and magna mortalitas (Latin for ‘the great
dying’).

There are a few theories about the origin of the English name ‘Black Death’. The most popular of

these comes from the appearance of the disease in its final stages. At this time, small black or purple
blotches appeared on the skin of those suffering from the disease as seen in SOURCE 1, and this may have
contributed to the name.

SOURCE 2 The extent of the 'Black Death’
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Source: Map drawn by Spatial Vision.

Historians now believe there were three diseases spreading at once during the plague.
1. Bubonic plague: The most recognisable, with swelling, pus-filled lumps called ‘buboes’ appearing in
the armpits, groin, and neck. Recovery was possible, but other diseases made it less likely.
2. Pneumonic plague: Attacked the lungs and was always fatal.
3. Septicaemic plague: Aggressively attacked the bloodstream. The bacteria multiplied so fast that the
person would die within hours of infection, causing purple-black blotches on the skin (see SOURCE 1).
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3.13.2 Oirigins and spread of the plague
Origins

Bubonic plague is found, and is endemic, in western Arabian Peninsula, Kurdistan, northern India, and

the Gobi Desert. It usually stays dormant but has caused major pandemics at different times. One theory

is that, during the time of the Black Death, climate change forced rodents to move, spreading the fleas
that carried the plague.

SkillBuilder discussion SOURCE 3 The bacteria that caused the Black Death were transmitted by fleas living on

Causes and consequences
. How did fleas living on

1

. What role did black rats

. How might living

the bodies of black rats.

black rats transmit the
bacteria that caused the
Black Death to humans?

play in the spread of
the Black Death across
Europe?

conditions in medieval
Europe have contributed
to the spread of the Black
Death through fleas and
rats?

Did you know?

When a flea became infected with the plague bacteria, the bacteria would multiply quickly and block the flea’s feeding tube.

This would make the flea very hungry. It would try to feed on the blood of a host (an animal or human) but could not swallow the
blood because of the blocked feeding tube.

The blood mixed with the bacteria would be regurgitated and enter the host through the open wound, leading to a new
infection.

Transmission of the plague

In 1894, scientists identified a bacterium they called Yersinia pestis as the cause of all three forms of the
plague. These bacteria were spread by different types of fleas, especially those living on black rats. When
rats thrived, fleas could bite other animals and humans, spreading the bubonic or septicaemic plague.
Fleas could bite many people, increasing the infection rate.

Pneumonic plague was the most contagious because it infected the lungs. It caused severe coughing,
spreading bacteria into the air. Anyone nearby could breathe in the bacteria and get infected.

ERRE (GO USING HISTORICAL SOURCES

When living through catastrophic events such as a global pandemic, sometimes it’s easy to forget that history
books will look back at these times as areas of study. Consider the ways in which we are examining a pandemic
nearly 1000 years ago and compare that to how the COVID-19 pandemic might be studied in future years.
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1. List any sources people might use to better understand the time of COVID-19. You might like to include
different sources that can help with examining:
® social responses
® religious responses
® political responses
® medical responses.

2. Compare these with the sources used in this lesson. Determine whether there are correlations (connections
or relationships) between sources of the past and those you’ve chosen to highlight the impact of COVID-19.

3.13 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,2,5 3,4,7 6,8

REMEMBER AND UNDERSTAND

1. Based on the descriptions provided, identify each of the three forms of the Black Death as either bubonic,
pneumonic or septicaemic.

This form of the plague attacked the lungs and was always fatal.

This form aggressively attacked the bloodstream and was characterised by bleeding
into the skin, causing purple-black blotches to appear.

This form was characterised by pus-filled swellings of the lymph nodes in the groin,
armpits and on the neck.

N

. When a disease is normally located in one place, it is called

. Describe what buboes are.

a. Identify two parts of the world in which bubonic plague appears to be endemic.

b. Explain why these parts of the world do not suffer from the plague all the time.

5. Determine if the following statements are True or False.

a. SOURCE 1 suggests that the Black Death was given its name because of the dark times that people were
experiencing.

b. Pneumonic plague was the most contagious form of the disease.

¢. Septicaemic plague aggressively attacked the lungs.

&~ W

ANALYSE AND APPLY

6. State the current popular theory explaining why the plague suddenly moved beyond its endemic environment.
7. Examine the different names used for the Black Death. Determine what these imply about the understanding
of disease people had and the effect it was having on their daily life.

EVALUATE AND COMMUNICATE

8. Construct a plan for a health alert poster helping people identify the symptoms of each type of plague
associated with the Black Death. Your plan should include headings for each type of plague, with dot points
beneath about the information you would include in your poster, and the images or diagrams you might
include.

Answers and sample responses for this topic are available online.
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How did the bubonic plague spread?

LEARNING INTENTION

By the end of this lesson you should be able to:
e explain the role of trade in the spread of the bubonic plague
¢ describe the distribution of the Black Death across three continents.

Tune in

Examine SOURCE 1 and consider the relationship between trade and the spread of the disease.

SOURCE 1 Permanent human settlement led to the growth of towns and expansion of trade, which allowed the
Black Death to spread more easily.
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In groups, discuss the following questions:
* Why did people need to trade so much?
® There are some areas which were affected by the plague earlier than others — why do you think that is?
* Why are there large areas of the world unaffected — do you believe that they did not have any plague at all
during this period?

3.14.1 Settlements and trade

The early fourteenth century was a time of rapid expansion of trade between Europe, North Africa and
Asia. Wherever people traded, black rats and their disease-carrying fleas followed. Disease that had
previously been confined to an area in Central Asia soon spread to populations that had no immunity to
its infection.
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Human settlement in the fourteenth century

The early medieval era saw many nomadic groups moving through Europe and Asia, invading new lands.
Over time, these groups settled and established permanent villages and towns, which became centres of
agricultural activity.

¢ Franks, Magyars and Goths transitioned from warriors to farmers.

¢ Vikings and Danes shifted from raiding to peaceful trade.

By the 14th century, most of Europe, southern and eastern Asia, and northern Africa were permanently
settled. Nomadic lifestyles persisted mainly in northern and Central Asia and sub-Saharan Africa.

The growth of trade

Settled civilisations were quick to realise the benefits of peaceful trade. Networks of overland trade roads
developed throughout Europe, the Middle East, Africa and Asia, connecting the rapidly growing towns and
leading to the growth of some towns as major trading centres. These towns would regularly hold fairs to
allow merchants to display and sell their wares. Major commercial city-states such as Genoa and Venice
sent ships throughout the Mediterranean and to western and northern European ports. Trade between
Europe and Asia expanded rapidly along the Silk Road, with China and many other centres through
Central Asia coming into regular contact with European merchants.

3.14.2 Outbreak in Asia

Archaeological evidence suggests that the Black Death may have originated in China in the 1320s and
1330s.
¢ The first major outbreak likely occurred in Hubei province in 1334.
e Inscriptions in Issyk-Kul, Kyrgyzstan, suggest it may have started there, which provides an alternative
theory.
e In the 14th century, China was largely ruled by the Mongols, who had strong links to Central Asia and
may have brought the disease across.
¢ Increased trade between China and Europe via the Silk Road increased the potential for the Black
Death to spread to Europe.
e European traders or Central Asian Tartar warriors (Mongols) could have carried the disease to Europe.

The siege of Caffa

In the thirteenth century, the Italian trading city of Genoa had taken control of Caffa, on the Crimean
Peninsula, in modern-day Ukraine. Caffa was a major shipping port for trade throughout the Black Sea.

In 1346 the Tartars attacked the city. They were supported by Genoa’s bitter rivals, the Venetians, who
had previously controlled Caffa. As they laid siege to the city, the Tartars began to fall sick from a serious
disease and large numbers died in a very short time. Unable to maintain the siege, the Tartars began to
withdraw, but before they did, they began catapulting the diseased bodies of their dead over the walls
and into the city (see SOURCE 2). The Genoans who escaped from Caffa soon found they were carrying the
Black Death. Venetian traders who had been present during the siege were also infected and both groups
carried the deadly disease deep into the heart of Europe (see SOURCE 3).

SkillBuilder discussion

Using historical sources

1. How did the use of infected bodies as projectiles impact the spread of disease within the besieged city of Caffa?
2. What does this tactic tell us about the methods of warfare and psychological strategies used during medieval sieges?
3. How might the defenders of Caffa have responded to this form of biological warfare?
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SOURCE 2 When the Tartars attacked Caffa, they used trebuchets like the one shown in this illustration to catapult infected
bodies over the city walls.

)
® SOURCE 3 Merchants and soldiers returning from Caffa in late 1347 soon spread the Black Death to the Middle East, North
Africa and Italy.
Y o <
= "\c‘{;\ - e ey
5 - Caffa e City
& Mongol city
A *Cologne
e Paris e Sarai
Tana, &= 1846
Jan 1348 Astrakhane =
Jan 1348 «Venice ;«-"'r 7
Genoa { X a o
Avigno/n_.t e ™% § Y o\
/ it j‘\, \ < N f-’r o~ ¢ ?"‘o 2 )
‘J_,CORSICA . ~eRome: \ e ) \ S (
¥ Leuienn oy __="Constantinople ~ *Trebizond a2
SARDINIA o Nov-Dec 1347 Nov-Dec 1347 A
2 Nov 1347 ‘ g
~ Messina*. ‘
— = u'|;u>l;l.iS.7::‘? SICILY SN Y SYRIA
v, Oct 1347 P
) E B - <X |
N & o ANEAN SEA M
“—__elripoli / *Damascus
— PALESTINE
w E - Alexandria® ™ - *Gaza
5 Nov-Dec 1347 A .
1 V.
Q ;’,‘ \
5 \*’:L \'L‘_
0 500 1000 LN g
\ 5 ‘,("\{
kilometres \ )
N N L
94 Jacaranda Humanities Alive 8 Victorian Curriculum Third Edition



How important was Caffa in the spread of the Black Death?

Trade links between Asia and Europe were developing so strongly during the fourteenth century that
Caffa was probably not the only source of the Black Death coming to Europe. The city of Messina in
Sicily first recorded the plague shortly before the siege of Caffa. Nevertheless, the rapid spread to
places that engaged in trade with Caffa suggests that it was important in hastening the disease into
Europe, the Middle East and North Africa. During the last few months of 1347, the disease was carried
to Constantinople, the southern shores of the Black Sea, Alexandria in Egypt and the islands of Sicily,
Corsica and Sardinia in the Mediterranean. Most of this spread appears to have originated in Caffa.

3.14.3 The spread through the Middle East, Europe and North Africa

The Middle East
The plague reached the Middle East through multiple routes:
In 1347, warriors returning to Baghdad from Tabriz in northern Persia brought the disease. Black rats

infested their grain supplies and fleas carrying the plague survived on grain debris. The region, including
modern-day Iraq, Syria and southern Tirkiye, was soon ravaged.

Pilgrims travelling to Mecca from northern India via the Persian Gulf and the Red Sea may have
transported rats from Central Asia, spreading the plague to the Arabian Peninsula.

Alexandria, a major trading port with links to Constantinople and Arab cities, was infected in 1347, soon
after the siege of Caffa.

The Black Death spread eastwards to Palestine and Syria in 1348, reaching Mecca.

SOURCE 4 From Al-Magrizi’ s account of Alexandria

A ship arrived in Alexandria. Aboard it were thirty-two merchants and a total of three hundred people — among
them traders and slaves. Nearly all of them had died. There was no one alive on the ship, save four of the traders,
one slave, and about forty sailors. These [forty-five] survivors soon died in Alexandria.

Europe

By January 1348, cases of the plague were reported in both Genoa and Venice in northern Italy. From
there it quickly spread to the rest of Italy, and to southern France and Spain by the middle of that year.
Within a year all of western Europe was affected and, by 1350, the Black Death had turned east again

and had reached Russia. SOURCE 5 shows how quickly the Black Death spread throughout Europe between
1348 and 1351.
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SOURCE 5 The Black Death spread like a wave across Europe between 1348 and 1351.
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SOURCE 6 Fordun’s Chronicle of the Scottish Nation — Pestilence among men
Using historical sources In the year 1350, there was, in the kingdom of Scotland, so great a pestilence and plague
1. According to the text, among men (which also prevailed for a great many years before and after, in divers parts
how did the rich and of the world — nay, all over the whole earth), as, from the beginning of the world even
poor people in Scotland unto modern times, had never been heard of by man, nor is found in books, for the
experience the plague enlightenment of those who come after. For, to such a pitch did that plague wreck its
differently? Support your cruel spite, that nearly a third of mankind were thereby made to pay the debt of nature.
answer with evidence Moreover, by God’s will, this evil led to a strange and unwonted kind of death, insomuch
from the extract at that the flesh of the sick was somehow puffed out and swollen, and they dragged out their
SOURCE 6. earthly life for barely two days. Now this everywhere attacked especially the meaner sort
2. The author describes how and common people; — seldom the magnates. Men shrank from it so much that, through
sons wouldn’t visit their fear of contagion, sons, fleeing as from the face of leprosy or from an adder, durst not go
dying parents. What does and see their parents in the throes of death.

this tell us about how the R
plague affected family — e St
relationships?

3. In the extract, Fordun
writes that this was M YOUIKNOW:

the worst plague ‘from Some historians believe that fleas carrying the Black Death came to Caffa on the skins of marmots.
the beginning of the These small Central Asian mammals had no resistance to the disease, and large numbers became
world even unto modern infected and died in the mid-1340s. Fur traders came across the dead animals, removed their hides
times’. What words and (including the deadly fleas) and sent them along the Silk Road to cities such as Caffa.

descriptions does he use
to show how serious and
unusual this disease was?
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North Africa

There are several key points in the spread of the plague through North Africa.
The plague spread from Alexandria along the North African coast, reaching Tripoli (Libya) and Tunis
(Tunisia). At around the same time, Tunis was infected through trade with Sicily, with an outbreak

reported in April 1348.

The plague spread east into Libya, from both the east and west.

In 1348 the Moroccan ruler’s attempted and failed conquest of Tunis led to the plague spreading
back to Morocco, infecting Algeria.

The plague reached Marrakesh (central Morocco) in 1349 (although it is possible that Morocco was
first infected by traders from Spain via Majorca).

The plague spread south along the Nile valley but did not reach other parts of Africa.

The areas most affected were settled areas with towns and agriculture, which supported black rats.

In contrast, nomadic tribes south of Egypt and in the Sahara did not support rat populations, which

prevented spread.

The plague lasted much longer in Egypt and Syria, with outbreaks over nearly 170 years.

Did you know?

The spread of the plague to Scandinavia is believed to have occurred through a trading ship carrying wool from England. The ship
was seen floating off the Norwegian coast and the locals rowed out to examine it. They found the crew dead and decided to take the
cargo of bales of wool. Little did they know the bales were full of the deadly plague-carrying fleas.

ERERIIGITGE MGV USING HISTORICAL SOURCES

Some areas of Europe, the Middle East and North Africa were hit harder than others. Use the World map
template provided in the digital documents section of the Resources panel to chart the impact of the plague
on particular regions.

First, plot each of these locations onto the map. You might like to use SOURCE 1 to help you locate the original
sites of some of these cities.

-

©w

London (62 000 deaths)
Paris (80 000 deaths)
Florence (70 000 deaths)
Constantinople (no reliable data)
Cairo (200 000 deaths)
Alexandria (no reliable data)
Gaza (no reliable data)
Tunis (no reliable data)
Baghdad (no reliable data)
Damascus (no reliable data)
Tabriz (300 000 deaths)

. Construct a timeline of when these cities were infected by the Black Death. Some have been mentioned in

this lesson, but you might need to do some additional research.

Construct a colour gradient to show their chronology (for instance, the far left of the timeline might be red and
each following event moves through the spectrum of the rainbow).

Add these colours to your map to demonstrate the movement of the plague across the region.

Use the mortality count next to each city in the list and make the point on your map bigger to demonstrate

the size of the impact.
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3.14 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
2,3,5 1,4,6 7,8

REMEMBER AND UNDERSTAND

1. State which areas of Europe, Asia and the Middle East had become permanent human settlements by the
fourteenth century.
2. The Black Death’s most deadly form first appeared in the province in China.
3. Determine if the following statements are True or False.
a. The city of Caffa was the source of infection for Europe and North Africa.
b. The plague lasted far longer in Egypt and Syria than in other affected areas.
c. The Egyptian city of Alexandria became infected before the siege of Caffa.
4. Explain why the Black Death primarily affected settled communities rather than nomadic ones.
5. State how the Tartars in SOURCE 2 spread disease into the city of Caffa.
A. They released rats into the city.
B. The army brought it with them when they conquered the city.
C. They launched infected bodies over the walls.
D. They traded supplies for their journey which were infected.

ANALYSE AND APPLY

6. a. Define the meaning of the word pandemic.

b. Explain why it is appropriate to refer to the Black Death as a pandemic.
7. ldentify which group is thought to have brought the Black Death to China.
EVALUATE AND COMMUNICATE

8. Some historians have suggested that without trade, the Black Death may never have happened. Explain
whether or not you agree with this statement. Justify your opinion using evidence.

Answers and sample responses for this topic are available online.
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How did people respond to the Black Death?

LEARNING INTENTION

By the end of this lesson you should be able to:
« identify medieval treatments for the Black Death and explain why they were not effective
¢ explain the religious responses to the Black Death in the Middle Ages.

1.

Black Death.

differences.

The world was caught by surprise when COVID-19 began to spread. Why
were we so unprepared for this situation if it had happened before?

1. Discuss why people may have turned to religion in the face of the
2. Brainstorm the public response to COVID-19. How did people react to

this pandemic?
3. Compare the reactions in both times. Identify any similarities and

Tune in

In the SOURCE 1 engraving people are escaping from their village after

setting the buildings on fire. The woman on the left appears to be SOURCE 1 A fourteenth-century
performing the last rites for a plague-infected man. English engraving

3.15.1 Medical treatments

SkillBuilder discussion

Using historical sources

The writer compares the
buboes (swellings) to two
different food items. What
are they, and why do you
think these comparisons
would help medieval
readers understand what
the buboes looked like?

. List the words that the

writer uses to show how
painful these symptoms
were for victims.

. Looking at the date when

this was written (1349),
what does this Welsh
account tell us about how
far and how quickly the
Black Death had spread
across Europe after it first
arrived in 13477

The strength and speed of the Black Death pandemic caught everyone in its path
off guard. Medical science had no way of dealing with the outbreak and religious
beliefs provided no protection against the onslaught.

Medieval doctors had no idea what had caused the Black Death and so they
resorted to the traditional methods of treating iliness. Bloodletting and the use of
leeches were tried and failed to cure the disease. Attempts to cut into the buboes
to remove the ‘bad’ blood often did little more than help spread the disease by
exposing the doctors to the bacteria living in the blood.

A common belief in Europe was that disease came from miasma, or the bad

smells that were often found in overcrowded towns. To counter this, doctors often
encouraged their patients to sniff posies of fragrant flowers, bundles of herbs or
sweet-smelling oils. In some cases, they even suggested that patients should
breathe in the smell of human waste in the hope that one bad smell might overcome
the more dangerous miasma.
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SOURCE 2 A Welsh writer, who died in April 1349, described the buboes that appeared on the bodies of victims.

It is of the form of an apple, like the head of an onion, a small boil that spares no-one. Great is its seething, like
a burning cinder, a grievous thing of an ashy colour. It is an ugly eruption that comes with unseemly haste. It is a
grievous ornament that breaks out in a rash. The early ornaments of black death.

Doctors themselves began dressing in long hooded

robes to protect themselves from infection. They SOURCE 3 Doctors attempted to treat the plague
by draining the bad blood from the buboes in this

fourteenth-century fresco.

would also wear a face mask that had a long beak-like
structure at the front. This beak would contain sweet
smelling herbs or oils, designed to filter any evil smells
that the doctor might be exposed to.

Some towns resorted to the ‘cure of sound’. They
would loudly ring the church bells, or fire off cannons,
in the hope that the noise would frighten the plague
and drive it away. In addition to prayer, spells and
charms of all sorts were used in the hope of driving
away the evil. These included washing the skin with
vinegar and rose water, or applying a mixture of tree
resin, white lily roots and dried human excrement to
buboes that had been cut open.

Did you know?

One plague prevention method involved the mixing of roasted and ground eggshells with the leaves and petals of marigold flowers,
stirring this mixture with treacle into a pot of warmed ale, and drinking it twice a day. A similarly exotic remedy was to place a live
hen near the swelling to draw out the disease and then drink a cup of your own urine twice a day.

Some effective treatments

The most successful measures taken to avoid the plague were those that involved forms of quarantine.

In fact, the word quarantine comes from the Italian for forty days — quaranta giorni. In Venice, ships
suspected of being infected had to stay on an island next to the city for 40 days to ensure they weren’t
carrying the disease.

Islamic religious teachings encouraged people to not flee the plague, but to stay where they were to avoid
infecting others. However, these methods did not completely stop the disease. For many people, simply
fleeing an infected town or village was the best form of protection, although it was usually only the wealthy
who could take advantage of this.

In the French city of Avignon, Pope Clement VI sat between two large fires designed to purify the air. The
plague bacteria cannot survive intense heat, and fleas also dislike heat, so this method may well have
been the most effective.

3.15.2 Religious responses

Followers of all religions saw the Black Death as divine punishment.
e Christians believed they were punished for sins; they turned to prayer and pilgrimages.
¢ In Mecca (in 1348) Muslims saw the plague as punishment for allowing non-believers into the
holy city.
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In some places, religious authorities and town councils imposed tight restrictions on people’s behaviour
in the hope of keeping the plague at bay. In the French city of Tournai, men and women who were living
together but not married were ordered to marry or to separate, and gambling, swearing and working on
the Sabbath (a day of religious observance) were banned.

SOURCE 4 This image depicts Saint SOURCE 5 A mass grave was discovered in Gdansk, Poland, at the former
Sebastian interceding for victims of site of a hospital. The sheer number of bodies meant that they could not

the plague. be buried in the usual style.

Mass deaths and burials

So large was the death toll from the Black Death that all the usual religious rituals associated with death,
such as confessing one’s sins to a priest before death, could rarely be observed. As many as half the
priests died from the plague and many others fled, making the situation worse. In 1348, Pope Clement VI
decreed that those who were infected could make their confessions to each other, including to a woman,
if no priest was available. Collection of corpses took place every night, with most buried in mass graves
on the outskirts of the town. Very rarely was a proper funeral service held for those who had died.

Monks and monasteries

Throughout Catholic Europe, monasteries had become important centres of learning, and many had
schools attached. The monks made an important contribution to the life of the surrounding community
and were often the first ones that people would turn to in times of trouble. Because the monks saw it as
their duty to tend to the sick, they quickly caught the disease and their numbers in the monasteries were
reduced. In the period after the Black Death, many inexperienced and poorly trained monks moved into
the monasteries, reducing their influence as places of learning.

The Flagellants

One religious group that responded very publicly to the spread of the plague was a group known as the
Flagellants. They believed that whipping themselves with steel-tipped whips would show their willingness
to be punished for their sins, and win God’s favour. The Flagellants are believed to have originated in the
eleventh century and had undertaken pilgrimages across Europe in the 1260s. The onset of the Black
Death drew many new followers to their group, and they travelled from town to town across Europe,
whipping themselves until they bled. In reality, they were probably helping to spread the disease. Many
of them carried the disease in their blood, and they often brought the disease-carrying rats and fleas with
them as they travelled.
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SOURCE 6 A procession of Flagellants in the Netherlands in 1349

SkillBuilder discussion

Using historical sources

1. What specific details in the image show that these people are performing acts of penance? Look carefully at their clothing,
actions, and any objects they are carrying.

2. Flagellant processions often attracted large crowds of observers. What different reactions might medieval townspeople have had
to seeing this procession pass through their streets?

3. This image was created in the Netherlands in 1349. How reliable do you think it is as evidence of what Flagellant processions
actually looked like?

Did Islamic teachings help?

Although Islamic leaders encouraged their people to shelter in place and avoid spreading the plague,
there was naturally a great deal of movement as people fled the plague or entered cities to seek new
opportunities. There were not as many outward signs of penitence, like the Christian Flagellants, because
Muslims were taught that dying of the plague made them a martyr and allowed them to immediately
ascend to heaven.

Some practices, such as communal prayers, may have only helped to spread the plague quicker.
Likewise, caring for the sick in their community was one of the key principles of Islamic faith. Unlike
Christian communities who shunned the sick, they were often well-cared for in the Middle East, potentially
leading to greater infection but also to a higher chance of recovery.
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ERLE (TG E RO HISTORICAL QUESTIONS

Jewish peoples have faced discrimination throughout history. This may have been because they were very
focused on maintaining their own community. This led many people to mistrust them and think that if something
went wrong it was easier to blame the Jewish people than to actively find a solution.
1. Using the internet and a library, investigate the persecution of the Jewish people in medieval Europe,
particular during the time of the Black Death. In particular, answer the following:
a. Explain why Jewish people were treated as outsiders.
b. List some examples of restrictions that were placed on Jewish people in different countries.
c. Name at least one other incident when Jewish people were deliberately targeted for persecution.
2. Construct a mind-map of ways in which Jewish people were persecuted in the medieval period and who was
discriminating against them. You might like to colour-code Christian and Muslim offenders and compare
which of these groups was more tolerant of the Jewish people.

3.15 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,4,6,9 2,3,5,10 7,8

REMEMBER AND UNDERSTAND

1. Determine if the following statements are True or False.
a. People used quarantine to avoid the plague.
b. Smelling fragrant spices and herbs was used to avoid the plague.
¢. People fled plague-stricken areas to avoid the plague.
d. The blood from buboes was ingested to avoid contracting the plague.
2. ldentify and explain three ‘medical’ treatments that were recommended for dealing with the plague.
Explain the purpose of the costume worn by doctors during the period of the Black Death.
4. sat between two fires designed to
This probably kept him safe since dislike heat.
5. Use the information in SOURCE 2 to define your own description of the buboes that were symptoms of the
Black Death.

]

ANALYSE AND APPLY

6. Examine SOURCE 3. This action would have been dangerous for the doctor because:
A. the patient might react violently to being cut.
B. the doctor might accidentally kill the patient.
C. the cut could attract more rats, thus spreading more disease.
D. the infected blood might spread the disease.
7. a. Infer what SOURCE 4 tells us about the importance of religion in medieval life.
b. Describe how religious authorities responded to the threat of the plague.

8. Normally, the Catholic Church allowed only priests to administer the last rites to a dying person. However,
during the Black Death they allowed anyone to take final confession. Evaluate the effect this might have had
on people’s thoughts about the clergy.

9. Refer to SOURCE 6. Explain what the Flagellants were hoping to achieve through their activities.

10. Describe how the European and Middle Eastern responses to the Black Death differed.

Answers and sample responses for this topic are available online.
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How did the Black Death change society?

LEARNING INTENTION

By the end of this lesson you should be able to:
¢ identify the impacts of the Black Death on Europe in the Middle Ages
¢ describe the ways society changed in the Middle Ages as a result of the Black Death.

Tune in

Disaster has always had an impact on daily life, either from need (people filling in vacant roles, infrastructure
change or new social practices) or from a desire from populations to avoid situations such as this again.

SOURCE 1 Ibn Khaldun, who lived through the plague, wrote about the changes that he observed in societies both Christian
and Islamic.

Civilization both in the East and the West was visited by a destructive plague which devastated nations and
caused populations to vanish. It swallowed up many of the good things of civilization and wiped them out.
It overtook the dynasties at the time of their senility, when they had reached the limit of their duration. It
lessened their power and curtailed their influence. It weakened their authority. Their situation approached
the point of annihilation and dissolution. Civilization decreased with the decrease of mankind. Cities and
buildings were laid waste, roads and way signs were obliterated, settlements and mansions became empty,
and dynasties and tribes grew weak. The entire inhabited world changed. The East, it seems, was similarly
visited, though in accordance with and in proportion to [the East’s more affluent] civilization.

-

. Read SOURCE 1. Identify the ways in which the lives of average people would have been affected.

2. This author is a Muslim from Tunisia — would a medieval monk have written in the same way about this crisis?
Discuss.

3. How does Ibn Khaldun describe the impact of the plague on civilisations in both the East and the West, and what

might this suggest about the social and political consequences of the Black Death in medieval times?

3.16.1  Social changes

Between 1347 and 1351, the Black Death had a brutal effect on life in Europe and the area surrounding
the Mediterranean Sea. Despite all the devastation, there were also some positive changes in the following
years, many of which occurred as a direct response to the horrors of the plague (see SOURCE 2).

Growth of medicine

SkillBuilder discussion

Using historical sources

1. What are the specific details in the image at SOURCE 2 that give you information about what they are doing here? Look carefully
at their clothing, actions, and any objects around them.

2. Prior to this change that allowed human dissections, the Church had banned it for religious reasons. Can you think of reasons
that it was previously forbidden?
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Sanitation and public health

In a number of places, authorities became more

aware of the need to take responsibility for the health

of the population. In Italian cities such as Venice and
Milan, public health boards were set up to deal with

the plague, and these continued after the disease

had moved on. These boards gradually gained extra
powers and became a valuable means of preventing the
spread of illness. In London, the city council brought in
regulations to clean up the city. Laws to prevent littering,
the employment of street sweepers and heavy fines for
dumping waste in the river were all implemented in the
years following the Black Death.

Religion

The devastation of the Black Death weakened the
influence of the previously all-powerful Catholic Church.
The inability of religious leaders to deal with the plague

through prayer and the fact that so many priests had died
of the disease led to many people losing some respect for

the Church. In the 1360s and 1370s, English theologian

SOURCE 2 As shown in this fifteenth-century
illustration, the desire of doctors to find out

more about the human body led to an increase

in dissections, which improved knowledge of human
anatomy.

John Wycliffe wrote a number of works critical of the papacy and of the role of monasteries in society. He
gained a strong following among people whose recent experiences had led them to question the power
and influence of the Church in society. Many of Wycliffe’s followers were executed for heresy.

SOURCE 3 Muhammad ibn Sasra wrote about the changes he noted in his Chronicle of Damascus.

Men’s occupations have ceased, the hearts of the rulers have become hardened, the rich have become haughty
toward beggars, while the subjects perish and misfortunes increase.

S PP S BV

— S

Class changes

The huge decline in the numbers of peasants and
agricultural workers meant there were fewer people
left to perform their tasks. This meant that peasants
were able to demand higher wages. However, these
demands were often resisted by those in power.
Peasants and workers in various parts of Europe
rose up to demand their rights in the years following
the Black Death. The social and economic elite were
extremely worried about the desire of those beneath
them to affect change in the social hierarchy, leading
to laws such as King Edward IlI’s Statute of Labourers
in 1350. This essentially prohibited requesting or
offering wages higher than those offered before the
plague, creating a legal limit to force people to stay in
their class.

BT At P
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SOURCE 4 The Jacquerie uprising in 1358 was an
attempt by French workers to improve their conditions.
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Did you know?

In some parts of Europe, monarchs and aristocrats were alarmed by the growth of the middle class and the increased wealth of
some of the peasant class. They passed ‘sumptuary laws’, which regulated the type of clothing that peasants were allowed to wear.
This was to prevent peasants from using their new-found wealth to begin dressing and behaving as if they were members of the
upper classes.

In France in 1358, a group of workers called the Jacquerie rose up in revolt to try to improve their working
conditions. In 1378 a group of workers in the wool industry, who were known as the ciompi, led a revolt

in Florence, Italy, where they managed to force some democratic government reforms for a brief time. In
England, causes of the Peasants’ Revolt of 1381 can be directly traced to Edward lllI’s attempt to control
the poorer population.

Although most rebellions and revolts were put down, the overall trend of change was undeniable. A
greater number of people engaged in skilled trades rather than the feudalistic working of allocated land,
and people flocked to cities for new opportunities. This brought about the growth of a middle class
and cemented the end of the feudal system. These things may have occurred without the Black Death’s
impact simply due to political unrest and the famines preceding it.

Language

In England, before the Black Death, most educated people spoke Latin or French. The death of large
numbers of educated monks and other scholars meant that schools had to resort to English as the
language of instruction. By the 1380s, poets such as Geoffrey Chaucer were publishing their works in
what is now referred to as Middle English. Chaucer is considered by many to be the father of English
literature.

SRR (GO HISTORICAL QUESTIONS

The Black Death spread quickly through Medieval Europe and infected 30-60 per cent of the population.
1. Discuss the following with others:
® Do you think that the Black Death would have as great an impact today as it did in medieval times?
* How could people of the time have protected themselves better? Consider their understanding of disease
and the resources available to them.
2. Write a brief summary of how the world is better prepared now to combat disease and infection.

3.16 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
3,4,5 1,2,7,8 6,9, 10

REMEMBER AND UNDERSTAND

1. Explain how the experience of the Black Death changed the ways in which hospitals operated.
2. Describe an example of an action taken in London to improve sanitation and public health after the plague
had moved on.
3. Many people began to lose respect for the Church after the Black Death because:
A. they thought priests had caused the Black Death.
B. the ciompi suggested that the church was doing a bad job.
C. language began to evolve.
D. the Church couldn’t do anything to stop the plague.
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4. Before the Black Death, the two languages used by scholars and educated monks in England were
and .
5. Identify the result of the decline in the number of peasant and agricultural workers following the Black Death.
A. There weren’t enough farmers to grow food.
B. Knowledge of farming was lost.
C. The Peasants’ Revolt of 1381.
D. The growth of the middle class.
6. Determine how the decline in the number of peasant and agricultural workers after the Black Death gave
them the strength to challenge those in power.

ANALYSE AND APPLY

7. a. Describe what is happening in SOURCE 2.
b. Identify the differences in the way the activity in SOURCE 2 is depicted compared with how it would be
performed today.

8. a. Describe what appears to be happening in SOURCE 4.
b. Explain why this event took place.
c. Recall any places where similar uprisings took place.
9. a. Explain what we mean when we refer to a ‘middle class’ in medieval society.
b. State four examples of occupations that you think would have been carried out by middle class people

during the Late Middle Ages.
10. The ciompi in Italy managed to gain some ‘democratic’ reforms in the government of their city. Identify an
example of what you think might be a ‘democratic’ reform.

Answers and sample responses for this topic are available online.

I ERK INQuiry: How does an event impact different
societies”?

LEARNING INTENTION

By the end of this lesson you should be able to compare the effects of the Black Death on two different societies
and use historical sources to build an effective discussion of the past.

Background

The Black Death was a plague pandemic that affected Asia, Europe and North Africa in the fourteenth
century. The disease infected almost everyone who came into contact with it and resulted in a huge
death toll and social, cultural and economic upheaval. During this period, the East and West were directly
connected by not just trade, but also pilgrimage and conflict.

Before you begin

Access the Inquiry rubric in the digital documents section of the Resources panel to guide you in
completing this task at your level. At the end of the inquiry task you can use this rubric to self-assess.
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Inquiry steps
Step 1: Questioning and researching

In order to truly understand how different cultures approached containing and managing the Black Death,
you need to have a grounded place to examine. Use the list below or pick from the SOURCE 3 map in lesson
3.16 to find two cities which, when compared, will give you an idea of how the local population reacted.

| West | Eastor Near East

London Constantinople
Florence Cairo
Paris Alexandria

Step 2: Using historical sources

Use the information in this topic and do some additional research. What was the reaction to the plague
in the cities or their surrounding regions? Did religion play a part? Did locals listen to the guidance of their
leaders?

Primary sources are a great way to get an insight, but secondary sources have normally brought together
all the information you’ll need into one place. Try to get a mixture of both.

Step 3: Historical perspectives and interpretations

Compare the reactions to the Black Death in one city to another in a visual way. This could mean
e a Venn diagram
e a mind-map
e comparative population/death toll graphs.
Step 4: Communicating
Create a response to the topic, Which culture or region responded the most effectively to the Black Death
crisis?

This could be tackled in several ways:
e write a short response exploring your opinion
e create a comprehensive infographic showing the different approaches
e record a vlog discussing the positives and negatives of each approach.

Whatever mode you choose to apply to this task, you must use your research and the historical sources
you have gathered to support your contention.

Complete your self-assessment using the Inquiry rubric or access the 3.17 exercise set to complete it
online.
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XX ERE] Review

3.18.1  Key knowledge summary

Use this dot point summary to review the content covered in this topic.

3.2 How do we know about medieval Europe?

Much of what we know about medieval Europe is from different types of evidence that provide us
with information.

Sources from medieval Europe include artwork, written sources and artefacts, monuments and
buildings.

3.3 What are the key features of the feudal system?

Feudalism, a method of ordering society, was expanded and developed over the period that
Charlemagne ruled in Europe.

The system was based on the monarch giving land to the wealthier nobles and lords in return for their
loyalty and taxes.

With the land, the nobles and lords gained power over the peasants who lived and worked there,
which gave them an income.

Below the nobles were the knights, who were their sub-tenants. In return for land, they gave loyalty to
the lord, fought for him and paid tax they earned from their peasants.

The feudal system was an effective way to maintain social order.

Towards the end of the Middle Ages things began to change in relation to the feudal system, as the
towns and cities grew.

3.4 How was life for people in the feudal system?

Quiality of life in the Middle Ages depended largely on what position a person held in the feudal
system. The nobility, knights and barons all lived reasonably comfortable lives with privileges. The
clergy generally led simple and scholarly lives. Peasants, though, had few rights and life was very
hard.

Men did all the farm work, which was mainly physical labour.

Most peasants had no formal education.

Women, even those of higher classes, had few rights. Their purpose was to provide children. Most
peasant women also did farm labour work such as food preparation, looking after livestock and
weaving.

Children were also regarded as sources of labour as soon as they were old enough to help.

3.5 What were the defence features of the medieval castle?

In medieval times, castles were built to protect the monarch’s or lord’s lands, as well as for them to
live in.

Early castles were of motte-and-bailey design: a keep built on a high mound, surrounded by a

ditch or moat. The high position gave the people in the keep the advantage when they were being
attacked.

During the Middle Ages castle designs became more and more sophisticated, with heavy concentric
walls, battlements and drawbridges.

Within the castle there were troop quarters, stables, armouries, living quarters, kitchens and dining
halls.

By the end of the Middle Ages, feudalism was declining, castles were no longer effective as a show
of strength, and weaponry had developed, so that older weapons no longer stood up to an attacking
army.
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3.6 How was warfare conducted in the Middle Ages?

Medieval warfare was a clash of arms for power and wealth.

Armies would fight hand-to-hand in tightly grouped formation, using weapons such as swords, pikes,
axes and maces.

Archers with crossbows and longbows would also be used and mounted knights would try to break
up the enemy’s formations.

Missiles were used to try to break the walls of a town or castle, with trebuchets and early cannons
hurling rocks and other materials at the enemy.

Two important developments in the Middle Ages that allowed for the appearance of the mounted
warrior (knight) in battle were the stirrup and a heavier breed of horse that could carry a man in full
armour.

Knights tended to be wealthy, because it was expensive to breed warhorses and own good armour.
Over the few hundred years that knighthood was at its peak, the armour developed from chain mail
to whole suits of armour. Weapons were heavy iron swords, maces, battle axes and lances.

3.7 How were people punished for committing crimes in medieval times?

As there was no police force to protect communities in medieval Europe, most people had to take
on that responsibility for their communities. In order to dispense justice, lords relied on volunteer
constables and watchmen.

An accusation of disturbing the peace was a serious crime in medieval times. Punishments usually
took the form of being out in stocks or the pillory. Villagers or townsfolk would be encouraged to
shame the offender.

Trials by jury were commonplace and all villagers had to attend several times a year. The lord’s
steward oversaw the court and 12 village men made up the jury. The jury would decide upon the fate
of the accused.

The Church was the most powerful institution in medieval Europe and had considerable control over
the population. Serious crimes, such as blasphemy and heresy, were punished swiftly by the Church.
Treason was an especially serious crime in medieval Europe. Plotting against the monarch, conspiring
with foreigners and leading a rebellion are some key examples of treason. To maintain power,
monarchs had to punish their enemies, as well as warn potential enemies against treasonous acts.
Punishments were severe, yet the public was encouraged to attend the executions.

3.8 What was the power and authority of the Church in medieval times?

The Roman Catholic Church was the one common institution found across western Europe and
everyone was expected to live by Church law and keep its rituals and customs.

As God’s representative on Earth, the Pope was a very powerful figure who ruled with the upper class
of clergy: cardinals, archbishops and bishops.

The lower clergy took the Pope’s messages to the people in the villages through their sermons.

Every village had a parish church built with peasant labour, which was the centre of their community.
The more powerful churches, the seats of the bishops, were called cathedrals.

By early medieval times, communities of religious men (monks) were living in monasteries. These
religious men devoted their lives to God and played important roles in the local communities, such

as running schools and hospitals.

3.9 What was the power of the written word?

110

Parish priests, monks, nuns and friars played an important role in spreading Christianity to even the
most remote village.

Monks lived in small closed communities called monasteries and nuns lived in similar communities
called convents.

The religious orders such as monks produced the written texts by hand in a very labour-intensive
process.
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e Manuscripts were produced by hand. They were made from vellum and written on with quills.
¢ llluminations are the elaborate illustrations that accompanied the manuscripts.

3.10 Inquiry: Was King Arthur real?

e The myth of King Arthur has been popular for centuries.

e Many people were convinced that he was a real Saxon king in early medieval times.

e Twenty-first century historians generally agree that the evidence points to King Arthur being a myth,
not a historical figure.

3.11 Inquiry: The Magna Carta

e The Magna Carta is a royal charter of rights that was signed by King John of England and his barons
in 1215.

e It was designed to bring peace between King John and his barons by ensuring that the monarchs of
England were bound by the law and could not just make their own laws.

¢ |t had a significant impact on a number of different groups in society.

3.12 What were the changing relations between Islam, Christianity and Judaism in the
Middle Ages?
e Many people during the Middle Ages were illiterate and therefore relied on priests for education and
guidance.
¢ In Medieval Europe, medicine took second place to religion. Priests were considered more important
than doctors.
* Most people believed that prayer was the most effective way of dealing with serious illness.

3.13 What was the Black Death?

¢ The Black Death was a disease that devastated Europe, Asia and North Africa during the fourteenth
century, particularly between 1347 and 1351.

e The Black Death was a combination of three related diseases — bubonic plague,
pulmonary/pneumonic plague and septicaemic plague.

e A bacterium known by the scientific name of Yersinia pestis was the cause of the Black Death. These
bacteria were transmitted by a number of different types of flea found living on the bodies of black
rats.

3.14 How did the disease spread?

e The growth of trade played an important part in the spread of disease. The Black Death was more
easily able to spread between settlements along trade routes such as the Silk Road.

e |t is believed that the Black Death first appeared in its deadly form in China and that it was carried
there by the Mongols.

e The potential was always there for the Black Death to be carried to Europe, either by European
traders returning from the east or by the Central Asian Tartar warriors (Mongols), who were continuing
their attacks in eastern Europe.

3.15 How did people respond to the Black Death?

* Medieval doctors had no idea what had caused the Black Death and they resorted to the traditional,
unsuccessful methods of treating illness.

e Some people believed that the disease came from miasma (unpleasant smells or fumes), while others
saw it as a punishment from God.

3.16 How did the Black Death change society?

e Following the Black Death and the failure of medieval medicine to treat the sick, there was a greater
focus on medical research. An increased emphasis on medical knowledge led to more dissections of
human corpses and improvements in surgical practices.
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¢ The Black Death weakened the Catholic Church — many people lost faith and respect after so many
people, including priests, had died from the plague.

e The death of so many educated monks and scholars meant that schools had to teach in English
rather than Latin or French.

3.17 Inquiry: How does an event impact different societies?

e Different societies reacted to the Black Death in different ways.
¢ When researching a topic, a mix of primary and secondary sources is ideal.

3.18.2 Key terms

archbishop head bishop

artillery large mounted firearms such as the cannon

bishop clergyman who governs a diocese, a large church district

blasphemy any words or actions that were considered disrespectful or insulting towards God or religion.

This included things like cursing, speaking rudely about religious figures or religion, or denying the existence

of God. It was considered a serious crime and was punished by fines, imprisonment, or even death.
bloodletting medieval medical practice where blood was deliberately removed using cuts or leeches; commonly
used during plagues though it was often harmful

bubonic plague the commonest form of plague in humans, characterised by fever, delirium, and the formation of
buboes

cardinal leading clergyman who is a member of the Pope’s Council, or Sacred College, and who has the power
to elect the Pope from among his own group

cathedral main church of a diocese; contains the bishop’s throne

chronicle a record of events as they happened, usually written by a person who was present at the time they
occurred

city-state a city that with its surrounding territory forms an independent state

clergy officials of the Church

concentric having a common centre

curtain wall outer wall surrounding an inner wall in a castle

dormant inactive or sleeping, with the potential to become active at any time

duke in England, a lord whose status placed him just below that of a prince; elsewhere in Europe, a ruler of a
small state called a duchy or dukedom

endemic normally and regularly found in a particular location or environment

fallow when a field was left for a period without being sown in order to restore its fertility through the nutrients in
the soil

feudalism social order in medieval Europe

Franks people of a group of a Germanic nation who ruled in western Europe from the sixth century CE

geld a form of land tax

heresy opinion that challenged or differed from that of the Roman Catholic Church or the less tolerant Protestant
churches

heretic one who rejects the teachings of the Church

illumination hand-painted illustration in a medieval book

keep innermost tower of a castle

lance a long wooden shaft with a steel point used as a weapon by mounted knights

lords feudal term for aristocracy of big landowners

lymph node lump of tissue that helps the body fight infection; part of the immune system

mace iron-headed club

martyr someone who dies for their faith or is recognised by their religion in death

mass Roman Catholic Church service

miasma unpleasant smells or fumes thought to be the cause of disease in medieval times

middle class a social class between the privileged nobility and the poor peasants. It typically comprised
merchants and wealthier craftspeople.

moat water-filled defensive ditch surrounding a castle

motte a mound upon which a castle was built

Normandy now a French province, in the Middle Ages it was a dukedom in northern France
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nun member of a closed community of women living under religious vows and rules

palisade tall fence made of pointed timber stakes driven into the ground

pandemic widespread across a large region

persecution oppression or punishment of a person or group of people, usually because of their religion
phalanx body of foot soldiers in close battle order

pike long spear-like weapon carried by foot soldiers

pneumonic plague a severe lung infection caused by the bacterium Yersinia pestis

reeve a magistrate administering law in a village

regurgitate to vomit, or bring up the contents of the stomach or throat

sacrament a sacred Christian ceremony, for example, baptism or marriage

sanctuary protection offered to individuals who were seeking refuge from persecution or punishment. The right
of sanctuary was based on the idea that churches and other religious institutions were sacred and provided a
safe place for those in need of protection. They were granted temporary protection from arrest, allowing them
time to negotiate a settlement for their crime, or seek a pardon.

septicaemic plague a plague wherein bacteria multiply in the blood

sermon moral or religious lecture delivered by a priest

stirrup foot supports suspended from a saddle by straps

thatch straw used for making roofs

theologian a person who is considered to be an expert in religious matters

vernacular everyday language spoken by a particular group or class

3.18.3 Reflection

Complete the following to reflect on your learning.

Revisit the inquiry questions posed in the Overview:

What were the significant social, cultural, economic, environmental and political features of life in

Medieval Europe?

1. Now that you have completed this topic, what is your view on the question? Discuss with a partner. Has your
learning in this topic changed your view? If so, how?

2. Write a paragraph in response to the inquiry question, outlining your views.

learn
Post-test Online post-test
eWorkbook Customisable worksheets for this topic

Reflection
Digital document Key terms glossary

Video eLesson Medieval Europe
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3.18 Review exercise

Learning pathways

B LEVEL 1 B LEVEL 2 M LEVEL 3

1,2,4,7, 11 3,5,9,10, 12, 14 6,8, 13, 15

REMEMBER AND UNDERSTAND

1.

114

Which of the following was not a weapon used by knights?
A. Mace

B. Lance

C. Cannon

D. Sword

. Which of the Roman Catholic clergy was the most powerful?

A. Cardinal
B. Priest

C. Bishop
D. Monk

. The main work of early Christian missionaries was to:

A. persecute non-Christians

B. spread the word of Christianity

C. eliminate the snakes in Ireland

D. travel across Europe to primitive tribes.

. Where did the plague most likely originate?

A. Australia
B. Asia

C. Europe
D. Africa

. The word ‘quarantine’ comes from which ltalian phrase?

A. Separated patients

B. Forty days

C. God’s will

D. It wasn’t an ltalian phrase — it originated in Spain

. What is the name of the bacterium considered responsible for the Black Death pandemic?

A. Yersinia pestis

B. Bacillus anthracis
C. Bacterium yersinius
D. None of the above

. What is an illumination?

A. A light in the altar of a church

B. An illustration in a holy manuscript
C. A new idea

D. A stained-glass window

. Which of the following was not a social group in the feudal system in medieval Europe?

A. Clergy

B. Lords

C. Peasants
D. Pagans

. Which of the following statements does not describe why historians once called the medieval period ‘the Dark

Ages’?

A. They believed that ignorance triumphed over learning and order.

B. There was a long period of coldness and darkness, causing famine.
C. It was a period of great instability.

D. Many Roman architectural structures were destroyed or abandoned.

Jacaranda Humanities Alive 8 Victorian Curriculum Third Edition



10. Which of the following was not a defence feature of a medieval castle?

A. Brewery
B. Moat

C. Palisades
D. Bailey

ANALYSE AND APPLY

11.
12.
13.
14.

15.

Explain the main reason for the spread of the Black Death.

Describe the main social groups in the feudal system.

Discuss the importance of the peasant class in supporting the feudal system.

a. State the purpose of castles.

b. Identify at least two defence features of castles and explain how they worked against enemies.
Using at least two examples, describe the power of the Church in medieval Europe.

Answers and sample responses for this topic are available online.
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Overview

INQUIRY QUESTION

How did the Ottoman Empire become
one of history’s most powerful and
diverse societies?

Imagine walking through a bustling marketplace
where traders from Europe and Asia haggle over
spices and silks, while nearby a group discusses
poetry in a coffee house, and people of different
faiths worship freely in churches, synagogues

and mosques. This was daily life in the Ottoman
Empire, one of the world’s most diverse and
influential civilisations.
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Leadership and power in the Ottoman Empire

LEARNING INTENTION

By the end of this lesson you should be able to identify how Ottoman rulers governed their diverse empire and explain why these
strategies were successful.

Tune in

Ottoman tax records were written in multiple languages, including Turkish, Arabic, Greek and Armenian. Work in
pairs to answer the following questions:

1. Why would an empire need documents in different languages?
2. What challenges might rulers face governing people who speak different languages?
3. How could keeping detailed tax records help control a large empire?

DID YOU KNOW?

Ottoman officials had to learn multiple languages to govern effectively. Many important documents were written in three or four
different languages to ensure everyone could understand them.

4.2.1  Governing a diverse empire

The Ottoman Empire faced a unique challenge: how to rule over millions of people with different cultures,
religions and languages, while maintaining peace and collecting taxes. The Sultans developed a
sophisticated system of government that balanced central control with local freedoms.

The Sultan’s power

At the top of this system sat the Sultan, who held both political and religious authority. He was not just a
political ruler but also the caliph, the protector of Islam and guardian of its holy cities. However, even with
this immense power, the Sultan needed help to govern his vast territories.

The Sultan governed through his Imperial Council (Divan), which met regularly in the Topkapi Palace. This
council included:

e the grand vizier — a prime minister—style official, who ran the day-to-day government

¢ military commanders who managed the army

e religious leaders who advised on Islamic law

e financial officials who oversaw tax collection

e provincial governors who reported on local issues.
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SkillBuilder discussion

Historical questions

1. How did the meeting
room’s design and
decoration reflect the
power and authority of the
Ottoman Sultan and his
Imperial Council?

2. In what ways might the
presence of tourists in
the modern photograph
influence our perception of
the historical significance
of the Imperial Council
meeting room?

3. How might the layout
of the Imperial Council
meeting room have aided
governance and decision-
making in the Ottoman
Empire?

Managing the provinces

The empire was divided into provinces called eyalets, each governed by a provincial ruler appointed by
the Sultan. These governors were given significant freedom in return for maintaining order, collecting
taxes, providing soldiers when needed, and applying Ottoman law. Eyalets were also allowed to keep
practising local religions and customs.

4.2.2 The millet system

One of the most remarkable features of Ottoman rule was the empire’s method of governing people of
different faiths. Rather than forcing everyone to follow Islam, the Ottomans developed the millet
system — a way to give people religious freedom.

Each major religious group in the empire was organised into a millet (nation) with considerable autonomy.
The largest was the Muslim millet, followed by the Greek Orthodox, Armenian Christian and Jewish millets.
Each community could follow its own religious laws, run its own schools, and handle matters like marriage
through its own courts. Religious leaders acted as both spiritual guides and community administrators,
responsible for maintaining order and collecting certain taxes from their people.

This system helped keep peace between different religious groups and made the vast empire easier to
govern. Local communities could maintain their traditions while still being part of the larger Ottoman state.
It also provided the empire with steady tax revenue, as non-Muslims paid a special tax called the jizya in
exchange for protection and religious freedom.

The millet system also had its limitations. While religious minorities enjoyed significant freedoms, they
faced certain restrictions. Non-Muslims paid higher taxes than Muslims and couldn’t serve in the highest
government positions. Having different legal systems operating also led to conflicts when disputes arose
between members of different millets.
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42.3 Law and order

The Ottoman Empire maintained order through both its legal system and military power. Ottoman courts
combined Islamic law (sharia) with the Sultan’s own laws (kanun). Judges called cadis heard cases in

courts that were open to all subjects — Muslim and non-Muslim alike.
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SkillBuilder discussion SOURCE 3 Abu Zayd pleads before the Qadi of Ma’arra (1334), unknown painter,
Magamat al-Hariri, Austrian National Library.
A cadi hears a case in an Ottoman court.

Using historical sources

1. What does Abu Zayd
pleads before the Qadi
of Ma’arra tell us about
cadis in the Ottoman legal
system?

2. How does Abu Zayd’s
portrayal reflect
fourteenth-century
Ottoman social and legal
practices?

3. How do the Ottoman legal
proceedings compare with
modern court systems?

The empire’s military strength came from its professional army, particularly the elite Janissary corps.
Unlike other armies that relied on seasonal farmers or mercenaries, the Janissaries were full-time soldiers
trained from childhood. The Ottomans were also known for their military technology, especially their use of
cannons and innovative siege warfare tactics.

LR LITG Tt COMMUNICATING

Imagine you are a new Ottoman governor in charge of a province that includes:
three different religious groups

people speaking four different languages

both farmers and nomadic herders

rich coastal cities and poor mountain villages.

Your task:

Construct a plan to govern this province successfully. Discuss how you will:
e collect taxes fairly

keep peace between different groups

protect trade routes

deal with local disputes.

Outline three new laws that would help solve specific problems in your province.

Share your plan with a partner and discuss:
* what problems might arise
® how you could solve them
® what you could learn from Ottoman methods of governing.

Extension: Present your plan to the class as if you were reporting to the Sultan’s Imperial Council.
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4.2 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,3,59 2,4,6,8 7,10

REMEMBER AND UNDERSTAND

1. State what was the Imperial Council.

2. Explain what the millet system was used for.

3. List three main religious groups in the Ottoman Empire.
4. Describe how Ottoman judges (cadis) maintained justice.

ANALYSE AND APPLY

5. Describe how the millet system helped maintain peace in the empire.
6. Explain what advantages the Janissaries had over other armies of their time.
7. Explain why non-Muslims might have chosen to use Ottoman courts.

EVALUATE AND COMMUNICATE

8. ldentify what evidence suggests the Ottomans were skilled at managing diversity.
9. ‘The Ottoman Empire was successful because it balanced control with freedom.’ State whether you agree.
10. Compare Ottoman methods of controlling the empire with another empire you have studied.

Answers and sample responses for this topic are available online.

How did the Ottoman Empire expand?

LEARNING INTENTION

By the end of this lesson you should be able to track the early expansion of the Ottoman Empire and examine the key
achievements of early rulers.

Tune in

Empires have appeared in many forms throughout history. The empires

we see in the modern world differ significantly to those that existed in the SOURCE 1 Do you think we have
past. However, the reach and power of modern empires is stronger than any modern empires?

that of their historical counterparts.

1. Can you think of a modern example of an empire? (Hint: Try not to think of
empires in terms of one country controlling other countries; instead, think
of different ways you may see ‘empires’ in modern society). List as many
examples as you can.
2. Do you believe we will ever return to the age of empires? Discuss your )
- pragrn V.
responses as a class or with a partner. /c ‘\'.{’\
)
‘@o'he/

FIFA

Jacaranda Humanities Alive 8 Victorian Curriculum Third Edition



4.3.1 The battle for power in the Middle East

About 1200 CE, the Middle East was made up of a series of states competing for dominance. The major
powers Persia and Byzantium were being affected by a variety of new forces. To understand the success
of the Ottomans in dominating this area, it is important to look at both of these older powers, as well as
some of the forces that helped to destabilise the region.

In the fourth century, the Roman Empire was divided in half and Constantinople became the capital of the
Eastern Roman Empire. This empire was known as the Byzantine Empire (from Byzantium, the old name
for Constantinople). Based in modern-day Iran, the Persian Empire had existed in various forms for over a
thousand years. A series of wars between these two empires significantly weakened both of their armies
and left them vulnerable to outside forces.

The situation in the region was changing, driven by a number of factors. The spread of Islam and its
impact on the Middle East has already been examined. Other factors included:

e Venetians. Venice is an island city in the north-east of Italy. A flourishing trade was developing
between western Europe and China and India in the east. Due to the city’s importance on this trade
route, Venice found itself under constant threat of foreign invasion.

e Crusaders. The Crusades were a series of wars initiated by the European Christian Church, which
wanted to reclaim the Holy Land that was under Islamic rule. To start the First Crusade, Pope Urban
[l called for support by citing violent acts committed by some Muslim groups. Soldiers in France and
Germany responded to Pope Urban’s call and left Europe to help defend Constantinople and reclaim
other territories. As well as fighting to take the Holy Land from the Muslims, the Crusaders took the
opportunity to attack Jews and Orthodox Christians.

SOURCE 2 A map of major trade routes in the Middle East around 1200 CE
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SkillBuilder discussion

Historical significance

1. In groups or pairs identify the major trade routes in the Middle East around 1200 CE.

2. Discuss how the major trade routes in the Middle East around 1200 CE influenced the economic and political power of the
emerging Ottoman Empire.

3. Control over the trade routes was fiercely fought for. Why do you think this was?

4.3.2 The expansion begins

The Ottoman Empire was established by the Seljuk Turk Osman I, who ruled from 1298 to 1326. The
term ‘Ottoman’ is derived from a European form of his name. Due to the scarcity of primary sources from
this period, little is known about Osman |. The available information about Osman’s rule comes from
secondary sources written several centuries after his death. It is known that Osman | initiated a plan of
expansion, recognising the weakening state of the Byzantine Empire. He began his conquests locally,
gradually taking control of neighbouring beyliks (territories).

Osman | expanded his rule in multiple directions,
with his movement into north-west Anatolia SOURCE 3 An image of Osman I, the Oghuz Turkish leader
(modern-day Turkiye) being particularly significant. i fouhded thf’ _Q“O"Ta
At the Siege of Bursa, Osman | captured the city
previously controlled by the Byzantines. This
marked the first Ottoman victory against a rival
empire, and although Osman | died shortly after this
event, the siege became a turning point in Ottoman
history.

Osman | was succeeded by his son Orhan, who
further developed the Ottoman Empire. Orhan
focused on improving the organisation of his military
and targeted the city of Nicaea for expansion.
Initially settled by the Greeks, Nicaea had a notable
history and served as a strategic outpost of the
Byzantine Empire because it protected a route

to Constantinople. Osman | had first laid siege to
Nicaea but was unable to capture the city during his
reign.

After years of gradual progress, Orhan finally took
Nicaea and then the nearby city of Nicomedia,
which reinforced the Ottoman presence in north-
west Anatolia. Orhan also expanded westward,
capturing Karesi and gaining access to the
Dardanelles Strait. Following his expansion, Orhan
oversaw a period of consolidation, strengthening
his military position and planning further conquests.
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Expansion into Europe

The next significant expansion of the Ottoman Empire was achieved by Orhan’s successor, Murad I. Using
the newly acquired access to the Dardanelles, Murad | was able to bypass Constantinople and launch a
campaign into the Balkans. This move was extremely significant from a strategic perspective because it
isolated Constantinople from the rest of the Byzantine Empire.

Murad | used a combination of strategies to establish control of this area, including combat, diplomacy
and the use of politically motivated marriages. This last technique was particularly useful to gain the
loyalty of local communities and rulers. With a strengthened army in the north-west of Anatolia and a new
stronghold in Europe, the stage was finally set for the greatest conquest of the Ottoman Empire to this
point, the final bastion of the Byzantines: Constantinople.

SOURCE 4 A map of the Ottoman Empire in 1400, showing some of the major battles
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LR LTI ET@ETH O HISTORICAL QUESTIONS

1. Select one of the battles mentioned in this lesson and investigate, conducting research, to find more
information about it.
2. Take notes to answer the following questions.
a. Who was the battle fought between?
b. Why was the battle fought?
¢. What tactics were used in the battle?
d. Why was the victorious side able to win?
e. What was the significance of this battle?
3. Using your research notes, write a few paragraphs to describe the battle in your own words. Your paragraphs
can be structured using the questions above.
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4.3 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,2,3,6 4,5,7 8,9,10

REMEMBER AND UNDERSTAND

1. Identify which two of the following were major powers in the Middle East during the Early Middle Ages.
A. Armenia
B. Persia
C. Byzantium
D. Arabia
E. Egypt
2. ldentify the capital of the Byzantine (Eastern Roman) Empire.
A. Damascus
B. Baghdad
C. Venice
D. Constantinople
3. The founder of the Ottoman Empire was
A. Osman |
B. Osman I
C. Orhan
D. Suleiman Pasha.
4. Explain how Murad | contributed to the expansion of the Ottoman Empire.
5. There are three Ottoman rulers mentioned in this lesson. List these rulers and describe at least one of their
respective accomplishments.

ANALYSE AND APPLY

6. Using SOURCE 3, name the two earliest Ottoman capitals and the date each city became the capital.

7. Construct a timeline with the following dates and match them with an event examined in this lesson: 1298,
1326, 1354, 1389, 1393.

8. Examine the maps shown in SOURCES 2 and 3. Describe the connection between trade routes and the major
battles discussed in this lesson.

9. As the influence of the Ottoman Empire continued to grow, explain what happened to the other major
powers in this region.

EVALUATE AND COMMUNICATE

10. Several factors that assisted the spread of the Ottoman Empire are listed in this lesson. Identify and explain
these factors with evidence from this lesson.

Answers and sample responses for this topic are available online.
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What caused the fall of Constantinople?

LEARNING INTENTION

By the end of this lesson you should be able to describe the technical and strategic aspects of the Siege of Constantinople.

Tune in

The rulers of Constantinople had built and maintained strong defenses, which were constantly being improved
and strengthened. SOURCE 1 shows the major defenses protecting the city.

Study SOURCE 1 and imagine you are planning to attack the city. Discuss some initial thoughts about how you
might overcome the defenses and consider why they have been placed where they are.

SOURCE 1 A map of Constantinople showing its major defences
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entry to Golden
Horn when
attacked
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Holy Apostles

Bosporus
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kilometres

Source: Map drawn by Spatial Vision.

4.4.1 Defenses at Constantinople

After a brief period of instability at the beginning of the fifteenth century, the influence and power of the
Ottoman Empire continued to spread. By the time Sultan Mehmet Il gained control in 1444, the Ottomans
had occupied much of eastern Europe, including the land around the Byzantine capital of Constantinople.
The jewel of the Byzantine Empire, Constantinople had been controlled by the Byzantines for nearly
thirteen centuries. The city held strategic importance in the region and was also a symbol of Christianity
in eastern Europe. For these reasons, it was a city that Mehmet Il simply had to capture.
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For more than a thousand years, the rulers of Constantinople had built and maintained strong defenses.
The famed Walls of Constantinople were first constructed by Emperor Constantine the Great (see

SOURCE 2). When rebuilding the city’s initial fortifications, Constantine added more complex structures to
the city’s defences. These included towers at regular intervals and heavily protected gates and passages.
Constantine the Great also increased the number, thickness and height of the original walls. On the
seaward sides, steep cliffs and sea walls made access difficult. The Golden Horn (the strip of water

north of Constantinople) could be closed off in times of attack by a heavy chain running from shore to
shore. Subsequent emperors such as Theodosius Il made further improvements to the fortifications of
Constantinople, including a system of double walls.

SkillBuilder discussion SOURCE 2 The Walls of Constantinople

Historical significance

1. How did the Walls of
Constantinople help
protect the city from
invasions?

2. Why were these Walls
considered an important
feature of medieval
military architecture?

3. What role did the Walls of
Constantinople play in the
survival of the Byzantine
Empire for centuries?

While the Walls of Constantinople had provided

protection for a very long time, their effectiveness SOURCE 3 The .Dardanelles Gun.lThis cannon, built in

was diminished by the Ottoman army’s use 1464, was cast in bronze and weighed 18.4 tonnes. It was
P built in two parts that could be screwed together using a

or cannons. large lever as a spanner.

Gunpowder and the cannon had originated in
China and were probably brought to the area

by the Mongols. The Ottomans were quick to
adopt them in warfare. They used one cannon in
November 1452 to sink a Venetian ship sailing
along the Bosphorus Strait, but for the attack

on Constantinople, a larger cannon was needed
and built. It was 8.4 metres long with a wall

20 centimetres thick. It could fire a cannonball of
600 kilograms a distance of 1.6 kilometres.

4.4.2 The siege

At the time of the Ottoman conquest, Constantinople was far from the once-great city it had been. Years
of tension and hostility between Rome and the Byzantine capital had taken its toll on the city and its
people. Constantinople had also never truly recovered from the social and economic impact of the Black
Death. These factors left Constantinople vulnerable and the Ottomans planned on taking full advantage
of the city’s weakened state. Before the siege began, Mehmet Il tried to tempt Constantine Xl into
surrendering. Mehmet offered freedom of religion as well as territory in Greece to the Byzantine Emperor,
but the proud Constantine refused, plunging his city into war with the Ottomans.
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SOURCE 4 Sultan Mehmet Il gives his reasons for attacking Constantinople.

The ghaza [holy war] is our basic duty as it was in the case of our fathers. Constantinople, situated in the middle
of our domains, protects our enemies and incites them against us. The conquest of the city is, therefore, essential
to the future and the safety of the Ottoman state.

SOURCE 5 Candarli Halil, adviser to the Sultan, warns Constantinople that Sultan Mehmet is more of a danger to them than the
previous Sultan.

You stupid Greeks . . . | have known your cunning ways long enough. The late Sultan [Murad] was a tolerant and
conscientious friend of yours. The present Sultan Mehmet is not of the same mind. If Constantinople eludes his
bold and impetuous grasp it will only be because God continues to overlook your wicked and devious schemes.

During the siege, Mehmet’s base was the Ottoman fortress of Rumeli Hisar on the western bank of the
Bosphorus Strait. Though hastily constructed, this military centre enabled Mehmet to command his forces
from a tactically strong position.

Over the winter of 1452-53, Constantinople prepared for a siege by reinforcing its walls and bringing

in extra supplies of food, while Mehmet strengthened the roads between his capital of Edirne and
Constantinople so that he could bring in his cannons to attack the walls of Constantinople. Mehmet
positioned his naval fleet in both the Black and Marmara seas to isolate the Byzantines within their own
city. On the ground, Mehmet used his Janissaries — elite and often brutal soldiers — to attack the walls of
Constantinople.

SOURCE 6 Map showing preparations for the attack on Constantinople
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Ottoman attacks continued through April and early May, but the defenders of Constantinople held out,
despite being outnumbered by ten to one. Towards the end of May, the Ottomans heard rumours that a
European relief army was approaching the city and Mehmet decided to launch a final attack.
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Cannons were brought closer to the walls and, on the night of 28-29 May, Ottoman ships were brought
as close as possible to the sea walls. By early morning on 29 May, the walls had been breached and
defences collapsed.

SkillBuilder discussion SOURCE 7 The taking of Constantinopole by Palma Le Jeune

Communicating
. Work in groups or pairs to

1

. How did the defenders

. Summarise the sequence

(1544-1620)

describe the significance
of the cannons during

the Ottoman attack on
Constantinople. Why were
they critical in the final
assault?

of Constantinople resist
the larger Ottoman

forces for weeks? What
strategies might they have
employed?

of events that led to the
fall of Constantinople on
the morning of 29 May.

DID YOU KNOW?

The city of Constantinople eventually became known as Istanbul. Medieval travellers would sometimes use the phrase ‘cig T1)v
mMoA’ [is tin polin], meaning ‘into the city’. However, this change didn’t come about until the late 1920s.

4.4.3 After the fall of Constantinople

The fall of Constantinople was a significant event in

RCE e :
medieval history. Not only does it mark the official end SOURCE 8 Vasco da Gamars first voyage to India

of the Eastern Roman Empire, but some historians " , ) Key
see it as the end of the entire medieval period. Losing o : . yasoo do Gamas
Constantinople was also a great blow for Christianity a q
in Europe. The greatest symbol of this change was o INDIA .|
the conversion of the great Hagia Sophia church into AFRICA c
- Cape - Lanhangfey Calicut
a mosque. However, there were also several positive Verde ina ¢ ¥Cochin
. Islands 2
outcomes from the fall of Constantinople. 7
e The Age of Exploration. The Ottomans now ST (e ' ' ’::’E’ ::':

controlled the major trade link between Europe and

Asia. This forced European powers, including Spain N Madagasoar

and Portugal, to consider different methods of y

. . . w- )

reaching the Far East. It is thought that the journeys . %aﬁe of 9 Gl SR

of discovery of the great European explorers may ! ooaTiope T ometes

have occurred because of this need. Source: Based on http://media.web.britannica.com/eb-

e The Renaissance. The Islamic focus on academic media/21/144621-050-B67E1FEO.gif
pursuits (especially mathematics and science) is
well documented. After the fall of Constantinople, Ottoman traders and scholars began to interact
with their European counterparts more frequently. These interactions are thought to have directly
influenced the development of the Renaissance in Europe.
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SOURCES 8 and 9 show two different trade routes between Europe and the East. SOURCE 8 shows the journey
of famed Portuguese explorer Vasco da Gama, while SOURCE 9 shows the Silk Road, which stretched from
Istanbul to China.

SOURCE 9 The Silk Road trade route
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In a historian’s perfect world, there would be an equal amount SOURCE 10 Who were the Janissaries?

of information available about all people, groups, places and e -

events, and finding information would be as simple as using 72 Rerr 7

a search engine. Sadly, the historian’s actual world is far from g

the perfect world. It can often be extremely challenging to

find historical information, especially about minority groups

or smaller players in historical events. In this activity, you will

investigate one such group, which existed during the Ottoman
Empire — the Janissaries.
1. Conduct research to investigate some facts about the
Janissaries. Try to find information that will help you answer
the following:
® Explain who the Janissaries were and when this group
was established.

¢ Explain the role that the Janissaries played in the
Ottoman Empire.

* Discuss what made the Janissaries unique in the Ottoman |
military and how they were encouraged to stay loyal to
the empire. |

2. Summarise the information in your own words. Make it brief
and interesting to keep people’s attention. ;

3. Construct a fact sheet that will give another Year 8 student
a useful description of the Janissaries and their role in the
Ottoman Empire.
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4.4 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,2,4 3,6,9 5,7,8,10

REMEMBER AND UNDERSTAND

1. State why Constantinople was so important to the Byzantines. Select all that apply.
A. It held strategic importance in the region.
B. It was at its social and economic peak.
C. It was a symbol of Christianity in Eastern Europe.
D. It had been controlled by the Byzantines for nearly thirteen centuries.
2. State how Sultan Mehmet Il tried to tempt Constantine Xl into surrendering. Select all that apply.
A. Mehmet Il offered ships for Constantine Xl to leave in.
B. Mehmet |l offered freedom of religion.
C. Mehmet Il offered Constantine Xl territory in Greece.
D. Mehmet Il offered his own capital of Edirne.
3. Examine the attack on Constantinople.
a. ldentify the Ottoman army’s main weapon against the walls of Constantinople.
b. Explain how this technology made its way into Ottoman hands.
4. Determine whether the following statements are True or False.
a. Sultan Mehmet |l was not tolerant of other religions.
b. Gunpowder and the cannon were originally from China and brought to the Ottoman Empire by
the Mongols.
¢. The famed walls of Constantinople were first constructed by Emperor Theodosius II.
5. Explain how Islamic scholars could have influenced the development of the Renaissance.

ANALYSE AND APPLY

6. Carefully read SOURCES 4 and 5.
a. Identify the reasons Sultan Mehmet Il gave for attacking Constantinople.
b. Candarli Halil warned the people of Constantinople that Sultan Mehmet Il had quite a different attitude from
that of his father, Murad. Explain what this different attitude was.
7. Examine SOURCE 6.
a. Construct a timeline covering the period from August 1452 to May 1453 that shows the major stages in
the Ottoman attack on Constantinople.
b. Explain the strategies Sultan Mehmet Il used to isolate Constantinople from the rest of Europe.

EVALUATE AND COMMUNICATE

8. Examine SOURCE 6. Explain why Constantinople was such an important city to control.
9. The Byzantines held Constantinople for more than a thousand years. Explain how the tactics used by
Mehmet |l differed to those used by other armies in the past.
10. ‘The fall of Constantinople was the most significant event to occur during the reign of the Ottoman Empire.’
Evaluate the accuracy of this statement.

Answers and sample responses for this topic are available online.
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Who was Suleiman the Magnificent?

LEARNING INTENTION

By the end of this lesson you should be able to describe the achievements of Suleiman the Magnificent and compare his
leadership strategies to other Ottoman rulers.

Tune in

Suleiman the Magnificent, Alexander the Great, and the less impressive Vasily the Cross-Eyed (a fifteenth-century
Russian ruler) — many leaders throughout history have used or been given nicknames that represented their
physical, philosophical or political characteristics.

Think of a famous leader and create a title or epithet for them based on their most notable characteristic (e.g., a
physical trait, achievement, or philosophy).

Why do you think this title would represent them well?

Share your thoughts with a partner or the class.

SOURCE 1 ‘The Magnificent’ is a nickname that suggests a lot about
Sultan Suleiman.

4.5.1 Extending the empire

The Ottoman Empire continued to expand following the conquest of Constantinople in 1453. Under
Selim | (1512-20), the empire had almost doubled in size; it included the territories of Syria and Egypt,
parts of Persia and the Islamic holy places of Medina and Mecca, as shown in SOURCE 2. Selim | claimed
the title of caliph of the Islamic world. But it was Selim’s son, Suleiman, who was to become one of the
most famous rulers of the Ottoman Empire.

Suleiman became Sultan in 1520 at the age of 29. Under his rule, the Ottoman Empire became the
largest empire of the time and Suleiman was greatly respected and admired by the kings of Europe.

He was a gifted poet and craftsman, and his rule saw great developments in art, literature and science;
however, it was for his military accomplishments that Suleiman is more well-known (see SOURCE 2). To the
west, Suleiman pushed the Ottomans’ territory further into Europe, toward the Christian strongholds of
Belgrade and Vienna. To the east, he conquered Persia, and to the south, the important port city of Aden.
Suleiman’s forces also captured significant territory in North Africa.
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SOURCE 2 A map showing the expansion of the empire under Selim | and Suleiman
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Source: Map drawn by Spatial Vision.

SkillBuilder discussion

Historical significance

1. With a partner, describe the location of the expansion of the empire under Selim | and Suleiman.

2. How did Selim | and Suleiman the Magnificent’s expansion of the Ottoman Empire affect Europe’s and the Middle East’s political
and economic landscape?

3. What was the strategic significance of the island of Rhodes for the Ottoman Empire?

A significant campaign in the early years of Suleiman’s rule was his attack on the island of Rhodes in
1522. The knights of the Order of St John, successors to the early Crusaders, had seized the island from
the Byzantines in 1309. The knights had been a constant thorn in the side of the Ottomans, attacking
ships and thwarting Suleiman’s advances across the Mediterranean. After an exhausting five-month siege,
Suleiman signed a truce with the knights that gave him control of the island. This victory was strategically
crucial for Suleiman and his empire because the Ottomans could now use Rhodes as a base for further
campaigns across the Mediterranean and North Africa.

Suleiman’s next target was eastern Europe. A series of successful campaigns gave him control of Serbia
and Hungary. This brought Suleiman face to face with his long-time rival, the Hapsburg Empire.
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The Hapsburg dynasty was based in Austria but, through wars and
marriage alliances, it controlled a large part of western Europe,
including Spain, Portugal, Poland and Hungary, as well as parts of the
Netherlands and ltaly. Suleiman laid siege to Vienna, Austria, in 1529.
After 19 days, sections of the walls had been pierced and some of the
outer suburbs burned.

SOURCE 3 A statue of Suleiman the
Magnificent in Istanbul, Tiirkiye

However, a long and costly siege followed and, ultimately, Suleiman
withdrew his forces. Three years later, Suleiman launched another
failed attempt at taking Vienna. This failure marked the end of the
Sultan’s period of empirical expansion and Suleiman instead focused
on administering the territory he had already gained.

4.5.2 Life and law under Suleiman

In Tlrkiye, Suleiman is known as Sultan Suleiman el-Kununi — the
Lawgiver — because he organised a large-scale rewriting of the legal
code. This was necessary because the empire contained many new
regions and different ways of life.

SOURCE 4 An inscription in which Suleiman describes his power, from M. Guboglu, Palaeografia si diplomatica Turco-Osmana,
Bucarest, 1958, p. 167, facsimile no. 7, quoted in H. Inalcik, The Oftoman Empire, Phoenix Press, p. 41

| am God’s slave and sultan of this world. By the grace of God | am head of Mohammed’s community. God’s
might and Mohammed’s miracles are my companions. | am Suleyman, in whose name the hutbe [religious
sermon] is read in Mecca and Medina. In Baghdad | am the shah, in Byzantine realms the Caesar, and in Egypt
the sultan; who sends his fleets to the seas of Europe, the Maghrib and India. | am the sultan who took the crown
and throne of Hungary and granted them to a humble slave. The voivoda [governor] Petru raised his head in
revolt, but my horse’s hoofs ground him into the dust, and | conquered the land of Moldavia.

SkillBuilder discussion

Using historical sources

1.

How does the inscription
by Suleiman the
Magnificent help
historians understand
how he viewed himself
and his power in the
Ottoman Empire?

. Why is it important to

know that the portrait of
Suleiman, SOURCE 5,
attributed to Titian was
created without the
artist having met or seen
Suleiman?

. Discuss how the above

affects its reliability as a
historical source.

SOURCE 5 Portrait of Suleiman,
attributed to the Venetian Renaissance
painter Titian. There is no evidence that
Titian ever met or saw Suleiman.
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The challenges

The new legal system had to take into account the complex structure of the Ottoman Empire.
e Almost all of the empire, except parts of Africa, was mountainous. Communities were isolated from
each other and had developed their own laws.
e There were many different lifestyles in the empire. Some Ottomans lived in great cities while others
were nomads or merchants who travelled long distances.
e The empire was made up of people with many different faiths, including Christianity and Judaism. In
some parts of the empire, Muslims were in the minority.

The solutions

When a new territory was captured, Ottoman officials tried to preserve as many of the local laws as
possible, as long as these did not contradict the religious law or general legal principles of the empire.
This strategy was incredibly progressive for a time when many other empires would simply enslave the
people they conquered, forcing them to adopt new religions and customs. The system, known as millet,
essentially provided the conquered community a degree of autonomy. This practice reduced opposition
to Ottoman rule, ensured laws suited local conditions and also made collecting taxes easier.

The timing of the first official millet remains debated by historians. Some historians believe that the
practice was established during Suleiman’s reign; others claim it existed previously, while a third group
argue that the millet system developed later in the Ottoman period. Even if it wasn’t an official millet, this
strategy had a critical role in strengthening support for the Ottoman Empire.

SOURCE 6 An Islamic painting from c. 1588 showing the army of Suleiman the Magnificent in front of Vienna
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Christians and Jewish people

In Islamic belief, Jewish people and Christians were grouped with Muslims as ‘People of the Book’; that is,
people who shared the background of the Hebrew (Jewish) Bible, with its narratives of Abraham, Moses
and the prophets.

As the territory controlled by the Sultans expanded, increasing numbers of Christians and Jewish people
were living under Muslim rule. Although executions and forced conversions may have taken place
occasionally, most people were generally left to practise their own religion under the millet system.

SOURCE 7 A sixteenth-century illustration showing an Ottoman Jewish person from Constantinople and an Arab merchant

LR (UG ET T HISTORICAL QUESTIONS

Suleiman the Magnificent is remembered for his diplomacy and creative policy reforms, especially when dealing
with the beliefs and customs of conquered peoples. Through the millet system, Jews and Christians were allowed
to keep practising their religions if they paid taxes to Suleiman.

In small groups, discuss:
® the purpose of the millet system, including its advantages and disadvantages
® whether the millet system could work in a modern context; identify and explore any possible positive and
negative implications of such a system in modern society
® whether it is necessary for all the citizens of a country to follow the same religion.
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4.5 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,2,4 3,5,7,8 6,9,10

REMEMBER AND UNDERSTAND

1. When Suleiman came to revise the legal code, what three special features of the empire’s structure did he
have to take into account?
A. The demands of the people
B. The isolation of communities
C. Different lifestyles of communities
D. His popularity
E. Different religious faiths throughout the empire
2. Determine whether the following statements are true or false.
a. The Ottomans let local people keep their own laws wherever possible.
b. Suleiman successfully conquered Vienna and expanded the Ottoman Empire into Austria, Spain, Portugal,
Poland and lItaly, securing his place in history as one of the most successful conquerors of all time.
c. Suleiman became the Sultan of the Ottoman Empire in 1520, expanding the empire to become the largest
in the world at the time.
3. a. Identify the group that ruled over the island of Rhodes.
b. Explain why Suleiman wanted these people removed.
4. The main rivals to the Ottomans in Europe were the Empire. They controlled territory in much of
Europe.
5. Discuss why you think people have chosen to describe Suleiman as ‘the Magnificent’ or as ‘the Lawgiver’.

ANALYSE AND APPLY

6. In SOURCE 4, identify what links Suleiman makes with earlier empires. What is he claiming for himself by
doing this?
7. Examine SOURCE 5.
a. Identify what impression of Suleiman is presented in the painting.
b. Can this picture be trusted to give an accurate depiction of Suleiman? Explain why or why not.
c. If Titian did not actually see Suleiman, identify where he might have gathered the references from which to
paint him.

EVALUATE AND COMMUNICATE

8. SOURCE 6 is a representation of the Siege of Vienna.
a. Is it a primary or secondary source? Justify your response.
b. Describe the military tactics used by both sides.
¢. Explain why you think Suleiman’s attack on Vienna was unsuccessful.
d. Explain how useful SOURCE 6 is in providing evidence of the siege.
9. Evaluate the ways in which the Ottoman Empire changed under Suleiman’s command.
10. Suggest what Suleiman hoped to achieve by granting religious freedom to the territories he conquered.

Answers and sample responses for this topic are available online.
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What was life like in the Ottoman Empire?

LEARNING INTENTION

By the end of this lesson you should be able to describe what daily life would have been like for people living in the
Ottoman Empire.

Tune in

Many history resources, including this one, contain chapters that
discuss the daily lives of people who lived in different periods and
in different societies throughout history. These texts frequently
talk about a society’s socioeconomic characteristics, the status of
women, children and education, music, food and fashion.

SOURCE 1 One of the highly decorated
rooms in the harem courtyard in the Topkapi
Palace

The question that you need to consider for this Tune In activity is
simple: why? Why do we spend time investigating the daily life of
historical societies? Why do we, as historians in the twenty-first
century, need to understand what life was like for people during
the Ottoman Empire?

Create a mind map that unpacks these questions or discuss the
questions as a class or with a partner.

4.6.1 Daily life

Life within the Ottoman Empire varied greatly between people,

usually depending on a person’s social and economic status. SOURCE 2 A traditional-style Ottoman
house in Antalya, Turkiye

The empire included many Christian and Jewish, as well as
Muslim, communities. Most of the population lived as peasants
in small villages, and in the north-east there was a large
nomadic population. If each community paid its taxes to the
Sultan, the communities were generally free to continue their
own lifestyles.

Housing

Most homes in the towns were made of timber, although richer
people might have had their bottom floor built with stone walls.
Wooden houses meant fewer injuries during earthquakes, but
also increased the danger of fire, especially as houses were
built very close together and streets were very narrow.

Houses of the upper class usually had separate rooms for men
and women. A space at the front, called the selamlik, was for
men, and a space at the back, called the haremlik, was where
women gathered. There were no chairs in the rooms. Boxes
around the wall served as seats when covered with cushions.
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For meals, food was placed on large trays on a low platform in the centre of the living room and people
squatted around this. At night, some rooms could be converted to bedrooms.

Peasants’ houses usually had only three rooms: one for sleeping, one for cooking and one as a
sitting/dining room. The material the houses were built from depended on the material available locally,
so they could be made of timber, stone or mud brick.

SkillBuilder discussion

Continuity and change

1. Describe the features of the Ottoman houses and the materials used to construct them.
2. Earthquakes were common in the region of the Ottoman Empire. Explain how this might affect how the houses were built.

Women and children in society

The following table outlines some of the likely social expectations and everyday experiences of women
and children in the Ottoman Empire.

T -

Women'’s clothing Women wore a salvar (baggy trousers), gémlek (long undershirt),
entari (outer robe) and yelek (vest).

Women'’s clothing in public places Women wore an outer robe; hair covered; veil.
Marriage features Wife retained property control; husband’s family provided dowry.
Divorce Permitted.

Husband to initiate by repeating ‘You are divorced’ three times.
Wife to initiate by going to court with witnesses.

City occupations Women were involved in trade via male agent.
Rural or village occupations Women worked on farms or in the textile industry.
Children occupations Children were engaged in spinning, weaving, farm work, textile

production, apprenticeships.

SOURCE 3 This court case concerns a father who, in 1656, complained that his son had been employed against his will by the
barber Yusuf. The father brought his case to a cadi (judge).

Master barber Yusuf, questioned on this matter, said that the boy joined his employ of his own free will and
wishes to stay with his master and learn the trade. The boy was therefore summoned and questioned, and he too
replied that he wishes to stay with his master in order to learn the barber’s profession.

In view of these declarations the cadi informed the plaintiff [the father] that he is not to get custody of his son
unless the son himself so wishes, since the boy is now a mature companion. He warned the plaintiff against
trying to harm the defendant [the barber] or harass him.

Slavery

Like other civilisations at the time, slaves existed in the Ottoman Empire, but they had more opportunities
and greater legal protection than many other slaves in the Middle Ages. While the Qur’an recognised
slavery, it did recommend kindness to slaves and eventual liberation. Christians who had been captured
and brought to work in the Sultan’s palace could eventually obtain high positions in the empire. The case
of the Ruthenian (modern-day Ukraine) slave Roxelana, who eventually became the legal wife of Suleiman
the Magnificent, shows the possibilities available to some.
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However, most slaves were women who worked as domestic servants. Their situation depended very
much on the attitudes of the master and mistress of the house. If a domestic slave had a child by her
master, the child was a free person. Slaves could also acquire their freedom when their masters died.

4.6.2 Trade and the marketplace

Trade

Trade was a large part of Islamic culture. Large caravans of camels carried goods long distances, often
across difficult terrain such as deserts and mountains. Sultans organised the building of depots about

30 kilometres apart along these routes where the cameleers could rest from the long journey and be
protected from thieves. These depots were called caravanserais. They were surrounded by strong walls
and towers with a relatively small entrance. Each contained rooms for travellers to rest and, in the centre,
there was a small mosque for the daily prayers.

SOURCE 4 An artist’s reconstruction of a caravanserai
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Winter quarters provided protection from cold weather.
The narrow entrance gate protected against thieves.

Camel caravans move in to rest for the night.

Domes allowed light into the rooms. This idea was further developed in the domes for mosques.
Gutters redirected water away from the building.

Raised mosques were important for prayers, usually made five times a day.

This accommodation was suitable for summer.
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Bazaars

Once goods reached the major cities, they were sold in bazaars (markets). The Kapali¢arsi (Covered
Bazaar, also known as the Grand Bazaar) in Istanbul is typical of these. Although it has undergone many
changes due to earthquakes and fires, it has still preserved the same basic layout. It is located just one
kilometre from the shore and at the start of the major road running east through the city.
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As well as being a centre for trade, the bazaar also played an important role in bringing the local
community together and became a place for meeting and socialising; a modern example is shown
in SOURCE 5.

SOURCE 5 a. The Mahmutpa§a Kapisi gate of the Kapallgar§| the Grand Bazaar of Istanbul b. The Kapaligars! in Istanbul

SkillBuilder discussion

Historical questions

1. Work with a partner to identify the architectural features in the images of the Kapaligars!.

2. How did the location and structure of the Kapaligarsi contribute to its role in trade and community life in Istanbul?
3. In what ways do you think the Kapaligars! has evolved over time, and what factors have influenced these changes?

DID YOU KNOW?

The Kapaligarsi, which still operates today, contains more than 4000 shops. The largest shopping centre in Australia, Chadstone
Shopping Centre in Melbourne, contains over 550 shops.

At the heart of a bazaar was the bedestan. This was a stone building with a domed roof. The bedestan
had doors that could be locked at night; this ensured the safe storage of luxury goods such as precious
metals, gems and silk.

SOURCE 6 An account of a bedestan in Bursa, written by Turkish traveller Evliya Efendi (1611-1682), from Joseph von Hammer’s
translation of Narrative of travels on Europe, Asia and Africa in the Seventeenth Century by Evliya Efendi, London, 1855, p. 12

The Bedestan is a large building with four iron gates secured with iron chains; its cupola is supported by strong
columns. It contains three hundred shops in each of which merchants reside, who are as rich as the kings

of Egypt. The market of the goldsmiths is outside the Bedestan, and separate from it; the shops are all of
stone. There are also the markets of the tailors, cotton-beaters, cap makers, thread merchants, drapers, linen
merchants, cable merchants, and that called the market of the bride, where essence of roses, musk, ambergris,
etc are sold.
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Coffee houses

The first coffee came from the seeds of a tree in
Ethiopia. Sufis — Islamic mystics — used a brew
from the seeds in their devotional practice. In a
ceremony called ‘remembrance of God’, Sufis
would go through long night sessions, reciting or
chanting their love of God. Coffee was used as a
stimulant to keep them awake.

SOURCE 7 A nineteenth-century illustration of a coffee house
in Constantinople
.

Coffee was introduced to Istanbul in the early
seventeenth century and men gathered in coffee
houses to drink coffee, smoke tobacco and be
entertained (see SOURCES 7 and 8).

Coffee houses were also centres of political
discussion and, frequently, Sultans would have
them closed or even burned down if their spies
reported that mutinous talk was going on.
Examples of this occurred during the reign of
Murad IV (1623-1640).

The drinking of coffee and the cafe society spread from the Ottoman Empire to Vienna, Paris and London,
and is very popular in Australia today.

LR (TG E TR USING HISTORICAL SOURCES AND COMMUNICATING

SOURCE 8 Turkish traveller Evliya Efendi (1611-1682) writes about coffee houses. He is describing a coffee house in Bursa,
the former capital of the Ottoman Empire.

There are seventy-five coffee-houses each capable of holding a thousand persons, which are frequented
by the most elegant and learned of the inhabitants; and three times a day singers and dancers execute a
musical concert in them ...

... All coffee-houses, and particularly those near the great mosque, abound with men skilled in a thousand
arts. Dancing and pleasure continue the whole night, and in the morning everybody goes to the mosque.
These coffee-houses became famous only since those of Constantinople were closed by the express
command of Sultan Murad IV. There are also no less than ninety-seven Buza-houses, which are not

to be equalled in the world; they are panelled with faience [coloured tiles], painted, each capable of
accommodating one thousand men.

N — o
W“M

You have just spent time investigating what daily life would have been like in a society that existed 700 years

ago. Imagine that historians in the 2720s are studying what daily life was like in the 2020s and complete the

following activities.

1. Construct a summary of your daily life using the same or similar headings as this lesson. Include images to
assist your explanation.

2. Complete a table to compare and contrast daily life in the Ottoman Empire and your life today. Use the
headings ‘Similarities’ and ‘Differences’ to help structure your analysis.
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4.6 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3

1,8,4,7 2,5,10 6,8,9

REMEMBER AND UNDERSTAND

1.

5.

Identify what role children played in Ottoman society.

A. Children were expected to go to school.

B. Children were slaves.

C. Children were expected to work.

D. Only adults had a role in society.

Select the correct responses. In a wealthy Ottoman house, the haremlik / selamlik was the part of the house
reserved for the men, while the haremlik / selamlik was where the women met.

Summarise what the Qur’an says about slavery.

State whether the following is True or False. Coffee was used as part of religious practice in the
Ottoman Empire.

Identify the reasons Sultans might have had for closing down coffee houses.

ANALYSE AND APPLY

6.

Examine SOURCE 3. What evidence does it provide about:

a. the rights of children in the Ottoman Empire

b. the legal system in the Ottoman Empire?

Study SOURCE 4.

a. What evidence is there that the caravanserai was built to accommodate prayer?
b. What other feature common to mosques was often seen in caravanserai?

EVALUATE AND COMMUNICATE

8.

9.
10.

Compare the accounts provided in SOURCES 6 and 8. State which you believe is more accurate and
explain why.

Describe the effect that the Ottoman marketplace had on the empire’s ability to acquire new territories.
Evaluate how a simple coffee house could have a key role in Ottoman politics.

Answers and sample responses for this topic are available online.
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What was the Ottoman contribution to art,

SkillBuilder discussion

Historical significance
Work with a partner
and determine why
the aqueducts like

1.

architecture and literature?

LEARNING INTENTION

By the end of this lesson you should be able to state what contributions Ottoman scholars and artists have made to society.

Tune in

The pursuit of knowledge and artistic endeavours flourished _
during the Ottoman Empire. SOURCE 1 shows the skill of artists ~ SOURCE 1 A tile from an Istanbul mosque

in a tile from a mosque.

v N

1. Before we investigate the accomplishments of Ottoman artists,
scholars and architects in more detail, suggest reasons why
these areas developed so much during the Ottoman Empire.

2. What features of Ottoman culture do you think enabled these
achievements?

help people in Istanbul,
and why is this significant
to understand the impact
of Ottoman infrastructure?

4.7.1 Art and architecture

The modern world owes much to the Ottoman Empire. While most of Europe was in chaos for much

of the Middle Ages, the Ottoman Empire was a centre of learning and advancement. Without the
achievements of the Ottoman Empire during the first half of the second millennium, much of the learning
from ancient Greece, Rome and Egypt would have been lost forever. Many of the later advances in
European philosophy and science either occurred because the Ottomans collected and translated the
works of the ancients, or were based on advances made by Ottoman scholars.

Sinan’s were important |
for Istanbul during the 5
Ottoman Empire. E’o :
. How do Sinan’s aqueducts R
show the skills of Ottoman B
builders? b
. How did the aqueducts 5

|

g
{
1
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Ottoman architects continued traditions started by the Seljuk Turks. Tall doorways and pointed arches
were common to Seljuk mosques, schools and caravanserais. Blue, white and black designs with floral

or geometric patterns were often used to decorate walls. Often a complex of buildings, called a kdlliye,
surrounded a mosque. As well as the mosque, a killiye in the former capital of Edirne contained separate
buildings including a hospital, a mental asylum and a bakery. A windowed dome over the mosque allowed
the use of light to become a feature of Ottoman architecture.

It was under Suleiman and his architect Sinan (1489-1588) that Ottoman architecture reached its peak.
One of Sinan’s greatest achievements is the Stileymaniye Mosque, built in Istanbul from 1550. Its design
mirrored that of the Christian church Hagia Sophia. In the structural features of the mosque, Sinan
improved on the original. Sinan had discovered ways to incorporate supports within the structure so that
fewer columns were needed. The Hagia Sophia had eight columns on each side but the Stleymaniye
Mosque had only two. Sinan also made extensive use of windows, giving a light-filled weightlessness to
the building. Sinan’s contributions also included great public works such as aqueducts that brought water
into the city for fountains and Turkish baths.

Another common feature of Ottoman architecture, geometric design, can also be found in art from the
same period. Islamic art rarely featured images of real life. Instead, circles, squares and pentagons are
repeated in carefully arranged sequences. Examples of Islamic geometric design can be seen in SOURCE 3.
With clear links to mathematics, these designs were meticulously painted onto mosques, libraries and
other important buildings. Another popular form of art was calligraphy. The Qur’an was written in Arabic,
so letters themselves were seen to have a sacred quality, and lettering became an art form.

SOURCE 3 The interior of the Sehzade Mosque in Istanbul. The construction SOURCE 4 A painting by Bihzad
showing the construction of a fort

SkillBuilder discussion

Using historical sources

1. What does the painting by Bihzad tell us about the methods and tools used in fort construction during the time it was created?
2. How can we infer the importance of forts in the society depicted in Bihzad’s painting?

3. What details in the painting help historians understand the everyday life and work of people involved in constructing the fort?
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4.7.2 Literature

Although most regions that converted to Islam adopted Arabic as their language, the Ottomans were
different. They kept their Turkish language for day-to-day use but used Arabic script for writing. Ottoman
literature was, therefore, influenced by traditional Turkish language, the Arabic language of Islam and the
Persian language of neighbouring regions. Some Ottoman poets such as Fuzuli (c. 1483-1556) could write
fluently in all three languages, while others who wrote mainly in Turkish would borrow words from Persian

and Arabic.

The epics

One favourite form of literature was the epic. These were written down in the thirteenth century but were
based on an oral tradition going back over hundreds of years to when the Turks were nomads in Central
Asia. One of these epics was called The Book of Dede Korkut. It includes the story of a young prince,
Uruz, who was captured by Georgians when his father was out hunting near the Georgian border

(see SOURCE 5).

These works were usually in Turkish and were meant to be sung. Poetry dealt with basic human emotions;
some common themes were the value of country life, the search for love and homesickness. However,
some of the songs were religious. One of the most renowned composers was Yunus Emre (c. 1238-1320)

(see SOURCE 6). He still influences Turkish poetry today.

SOURCE 5 An extract from The Book of Dede Korkut. Kazan
returns from a hunting expedition without his son, and his
wife questions him.

My prince, my warrior, Kazan!
You rose up from your place and stood,

With your son you leaped on to your black-maned
Kazilik horse,

You sent out [to] hunt over the great mountains with
their lovely folds,

You caught and laid low the long-necked deer,

You loaded them on to your horses and turned
homeward.

Two you went and one you came; where is my child?
Where is my child whom | got in the dark night?

My one prince is not to be seen, and my heart is on
fire.

Kazan, have you let the boy fall from the overhanging
rocks?

Have you let the mountain-lion eat him?

Or have you let him meet the infidel of dark religion?

SOURCE 6 A devotional poem by Yunus Emre, translated by
Taner Baybars

Knowledge is to understand
To understand who you are.
If you know not who you are
What'’s the use of learning?
The aim in learning is

To understand God’s Truth.
Because without knowledge
It is wasted hard labour.

Do not say: | know it all,

| am obedient to my God.

If you know not who God is
That is sheer idle talk.
Twenty-eight syllables

You read from end to end.
You name the first ‘alpha’
What can it possibly mean?
Yunus Emre says also

Let me receive what | need.
The best possible thing

Is to find perfect peace.
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4.7.3 Modern influence

Modern-day Turkiye is heavily influenced by the Ottoman
Empire; this is visible in its architecture, culture, and
political system. Despite its Islamic foundation, the
Ottoman Empire tolerated other religions, a legacy seen
in Tarkiye’s secularism and tolerance. The empire’s vast
reach extended its influence across the Middle East,
including its practice of allowing some self-government.
Although not perfect, the Ottoman Empire ranks with the
Roman and Byzantine empires as one of history’s most
powerful and enduring empires, serving as a major link
between East and West for centuries.

SOURCE 7 The Auburn Gallipoli Mosque in Sydney.
The Ottoman-style mosque has been listed by the
National Trust as an architecturally and culturally
significant building.

Islam is one of the world’s great religions. It has more
than one and a half billion followers, making it the
second-largest religion in the world. As seen in SOURCE 8,
most Muslims live in the Middle East and Africa, but
Islam is practised worldwide, including in Australia. Understanding Islam is crucial for active community
participation, as it influences Australian society and international relations.

SOURCE 8 A map showing Islam in the modern world
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Source: Map drawn by Spatial Vision.

LA LT E OV USING HISTORICAL SOURCES

SOURCE 6 contains a poem by the famous Ottoman poet Yunus Emre. In this activity you will analyse Emre’s
poem and discuss its connection to the key themes of the Ottoman way of life.

a. In the first stanza, identify what the poet says is the main reason for learning.

b. State how the second stanza is connected with religion.
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c. ldentify what the poet includes in the first line of the last stanza. (This was a common practice in Ottoman
poetry of this period.) Explain why this might have been done.

d. State whether poems are accurate historical sources. Explain your response.

e. State whether poems are useful historical sources. Explain your response.

4.7 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,2,3,5 4,7,9 6, 8, 10

REMEMBER AND UNDERSTAND

1. Explain whether the following is True or False. A kiilliye is a form of writing.
2. ldentify the two main forms that poetry and song took in Ottoman literature.
A. Sonnets
B. Epic poems
C. Folk poetry and songs
D. Lullabies
3. Identify the two main languages used by Ottoman poets and writers.
A. Turkish
B. Persian
C. Greek
D. Arabic
E. Latin
4. Describe the architectural features that were shared by Seljuk and Ottoman architecture.
5. ldentify how modern Tirkiye’s secularism and religious tolerance is influenced by the Ottomans.

ANALYSE AND APPLY

6. Examine SOURCE 3. Identify any shapes you can see repeated in this image. Clarify what evidence there is
that suggests art and mathematics were closely linked.
7. Describe some of the activities being conducted in SOURCE 4. Explain what this tells us about the Ottomans.
8. Carefully analyse SOURCE 6.
a. In the first stanza, what does the poet say is the main reason for learning?
b. How is the second stanza connected with religion?
c¢. What does the poet include in the first line of the last stanza? (This was a common practice in Ottoman
poetry of this period.) Why might this have been done?

EVALUATE AND COMMUNICATE

9. Compare SOURCE 8 with some of the maps from lesson 4.2 that show where Islam originated.
a. Is Islam still prevalent in the areas where it started?
b. Where has Islam spread to since 750 CE?
10. ‘The Ottoman Empire does not deserve to be remembered in the same way as the empires of Rome and
Greece.’ State whether you agree or disagree with this statement. Justify your response.

Answers and sample responses for this topic are available online.
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TN IRY Inquiry: Collaborative research

LEARNING INTENTION

By the end of this lesson you should be able to work as part of a team to research and analyse sources to determine and discuss
significant legacies of the Ottoman Empire.

Background

Collaborative research and writing is a key part of professional historical practice. Historians often work
in teams to investigate and analyse sources and to prepare their findings for other historians to read and
use. In this inquiry, you will work as a team to investigate the legacies of the Ottoman Empire.

Before you begin
Access the Inquiry rubric in the digital documents section of the Resources panel to guide you in
completing this task at your level. At the end of the inquiry task you can use this rubric to self-assess.

In groups of three or four, investigate the legacies of the Ottoman Empire.

Inquiry steps

Each group member identifies and describes (in paragraph form) what they believe to be the most
significant contribution or aspect of the Ottoman Empire. Consider its legacy and the way it influenced
Ottoman culture and the wider world. Each group member justifies their opinion with evidence from this
topic or from additional sources.
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Step 1: Questioning and researching

Working in groups, you will investigate the legacies of the Ottoman Empire. Before you begin your
research, it is crucial that you develop the parameters or boundaries of your investigation. The best way
to do this is to develop guiding research questions. Examples of such questions may include:

e What is a legacy?

e What aspects of Ottoman culture are still seen today?

e Why do these aspects of Ottoman culture still exist?

For example, what do they have in common with contemporary society?

Step 2: Using historical sources

Each group member identifies and describes (in paragraph form) what they believe to be the most
significant contribution or aspect of the Ottoman Empire. Consider its legacy and the way it influenced
Ottoman culture and the wider world. Each group member justifies their opinion with evidence from this
topic or from additional sources.

Each group member then reads their response to the group. The other group members take their own
notes and observations to be provided as feedback. This process is repeated until all group members
have presented their opinions.

Step 3: Historical perspectives and interpretations

After you have heard from each group member, hold a group discussion. In this discussion, you should
ask each other questions about your findings. Ask your classmates to justify their legacies and why they
choose them over your chosen legacy.

Step 4: Communicating

Using the feedback from group members, each student rewrites their paragraphs and submits them to
their teacher. Include the notes you took from your group discussions in your submission.

Complete your self-assessment using the Inquiry rubric or access the 4.9 exercise set to complete
it online.
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XXX Review

4.9.1 Key knowledge summary

Use this dot point summary to review the content covered in this topic.

4.2 Leadership and power in the Ottoman Empire

e The Sultan had absolute power, governing the vast empire via the Imperial Council and governors in

the many eyalets (provinces).

¢ The millet was a system that gave each religious group within the empire considerable autonomy,

helping keep peace between the different groups.

e Order was maintained via the legal system (sharia law and cadis) and military power (Janissaries).

Non-Muslim millets also had their own legal systems.What are the origins of the Ottoman Empire?

4.3 How did the Ottoman Empire expand?

¢ By the thirteenth century, the Middle East was made up of a series of states competing for

dominance. The emerging Ottoman Empire took advantage of this political uncertainty to expand
its influence.

e Osman | is credited as being the first ruler of the Ottoman Empire.
e Osman’s successor, Orhan, solidified the Ottoman’s status and laid the foundation for further

expansion by subsequent rulers.

e Murad | successfully conquered parts of the Balkan States, providing the ability for the Ottomans to

attack its key rivals in Europe.

4.4 What caused the fall of Constantinople?

After a brief period of instability at the beginning of the fifteenth century, the influence and power of
the Ottoman Empire continued to spread. Soon, the Ottomans were ready to launch an attack on the
capital of the Byzantine Empire, Constantinople.

For more than a thousand years, the rulers of Constantinople had built and maintained strong
defences, mainly through the construction of thick, fortified walls.

The siege lasted 53 days and is seen by historians as the event that signifies the end of the

Roman Empire.

4.5 Who was Suleiman the Magnificent?

Under the rule of Suleiman, the Ottoman Empire became the largest and most powerful empire at
the time.

Suleiman’s rule oversaw significant developments in art, literature and science, yet he was also
known for his military accomplishments.

Followers of Christianity and Judaism were offered significant religious freedom under Suleiman.
Suleiman attempted to conquer his biggest European rival, the Habsburg Empire, but his failure to do
so marked the end of Ottoman expansion into Europe.

4.6 What was life like in the Ottoman Empire?

Life within the Ottoman Empire varied greatly, usually depending on a person’s social and

economic status.

Houses of the wealthy usually had multiple rooms, whereas the houses of poorer groups of society
were usually single-room, multi-purpose dwellings.

Clothing, and particularly headwear and belts, was a sign of status in the community.

The status of women during the Ottoman Empire was inconsistent. While women had some civil and
property rights, they were still not considered equal members of society.

Trade was a significant part of Ottoman culture, with large caravans of camels and traders travelling
large distances to exchange goods.
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e Caravanserais were protected trading stations built by Sultans to protect traders and their goods
from thieves.
e Bazaars and coffee houses were important social and political hubs.

4.7 What was the Ottoman contribution to art, architecture and literature?

e While most of Europe was focused on political and military struggles during the Middle Ages, the
Ottoman Empire continued to be a centre of learning and advancement.

e Many of the later advances in European philosophy and science either occurred because the
Ottomans collected and translated the works of the ancients or were based on advances made by
the Islamic people.

e A common feature of Ottoman architecture, geometric design with circles, squares and pentagons
are repeated in carefully arranged sequences.

e The Ottomans kept their Turkish language for day-to-day use but used Arabic script for writing. Their
literature was, therefore, influenced by their traditional Turkish language, the Arabic language of Islam
and the Persian language of neighbouring regions.

e The influence of the Ottoman Empire is responsible for the presence and popularity of Islam in
modern society.

4.8 Inquiry: Collaborative research

» Several aspects of Ottoman culture still exist in contemporary society.
* Collaborative research can be used to determine and discuss history.

49.2 Keyterms

autonomy the ability to self-govern

beylik a small territory in Anatolia

caliph in Islamic countries, the chief civil and religious ruler and a successor to the Prophet Mohammed
dowry a payment of money or goods as part of a marriage agreement

harem the women in a Muslim household, including the mother, sisters, wives, concubines, daughters,
entertainers and servants

revelation a communication or message from God

sultan the king or sovereign of an Islamic country

4.9.3 Reflection

Complete the following to reflect on your learning.

Revisit the inquiry question posed in the Overview:

How did the Ottoman Empire become one of history’s most powerful and diverse societies?

1. Now that you have completed this topic, what is your view on the question? Discuss with a partner. Has your
learning in this topic changed your view? If so, how?

2. Write a paragraph in response to the inquiry question, outlining your views.
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learn

Post-test Online post-test

eWorkbook Customisable worksheets for this topic (ewbk-14236)
Reflection (doc-10698)

Digital document Key terms glossary (doc-43118)
Video eLesson The Ottoman Empire (c. 790-1066) (eles-1825)

4.9 Review exercise

Learning pathways

B LEVEL 1 B LEVEL 2 B LEVEL 3
1,2,6,7, 11 3,4,8,10 5,9,12,13

REMEMBER AND UNDERSTAND

1. In which city was the prophet Mohammed born?
A. Mecca
B. Constantinople
C. Jerusalem
D. Medina
2. What name was given to the leader of the early Islamic Empire?
A. Prophet
B. Sultan
C. Caliph
D. Mufti
3. Which of the following was an achievement of Osman I?
A. He gained access to the Dardanelles.
B. He led the Siege of Constantinople.
C. He founded the Ottoman Empire.
D. He extended the Ottoman Empire to its furthest reach.
4. The fall of Constantinople marked the:
A. beginning of the true Ottoman Empire.
B. fall of the Ottoman Empire.
C. fall of the Roman Empire.
D. end of Christianity in Europe.
5. What kind of freedoms did Sultan Suleiman the Magnificent provide to followers of Christianity and Judaism?
A. Freedom from taxation
B. Freedom of religion
C. Freedom from slavery
D. Freedom from military service
6. Which of the following provides the best definition of caravanserai?
A. Fortified mosque
B. Fortified trading station
C. Fortified palace
D. Fortified jail
7. What kind of artistic design is featured heavily in Ottoman art and architecture?
A. Geometric patterns
B. Realism
C. Religious paintings
D. Stone cuttings
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8.

Which modern country is most heavily influenced by the Ottoman Empire?
A. Turkiye

B. Iran

C. Greece

D. Lebanon

ANALYSE AND APPLY

9.

10.

11.

12.

Although this topic is about the Ottoman Empire, it begins with an explanation of the spread of Islam. Why do
you think the author chose to start the topic in this way?

The Qu’ran urges people to acquire knowledge in order to bring them closer to God. Describe how this
direction influenced education during the Ottoman Empire.

Numerous Ottoman rulers attempted to take control of the Byzantine capital, Constantinople. Explain why
this city was so important to the Ottomans.

If Islamic religion was such an important part of Ottoman life, explain why rulers like Suleiman the Magnificent
would allow Jewish people and Christians to keep practising their own religions.

EVALUATE AND COMMUNICATE

14.

‘The Ottoman Empire may not have been the biggest empire in history, but it was the most important.” To
what extent you agree with this statement.

Answers and sample responses for this topic are available online.
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5 Renaissance Italy

LESSON SEQUENCE

5.1
5.2
5.3
54
55
5.6
5.7
5.8
59
5.10
5.11
5.12
5.13

Overview

How do we know about Renaissance Italy?

What were the origins of the Renaissance?

Why is Florence called the cradle of the Renaissance?

How did Venice contribute to the Renaissance?

What was it like to live during the Renaissance?

How did art, architecture and sculpture change during the Renaissance?
Who contributed to the Scientific Revolution?

How did the Renaissance spread?

What were the Reformation and Counter-Reformation?

What were the legacies of the Renaissance?

Inquiry: Who were the significant women of the Renaissance?
Review
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INQUIRY QUESTION

How did societies change during the ’
Renaissance?

How have individuals, groups and ideas
from the Renaissance influenced the
modern world?

The term Renaissance has been used to describe " |
great changes in art, science and learning

that took place in Italy during the fifteenth

and sixteenth century. These changes began

in Italy and spread throughout Europe. These
transformative ideas during the Renaissance
sparked debates that not only reshaped people’s
understanding of the world but also laid the
foundation for modern thought and innovation.

' learn[
| Pre-test

Online pre-test
.~ eWorkbook
Customisable worksheets for this topic
(ewbk-14238)
| Digital document
Key terms glossary (doc-43119)

») Video eLesson
Renaissance ltaly (c. 1400-1600)
(Bles-xxxx)
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Brunelleschi creates the dome Christopher Columbus sails Martin Luther
of Florence Cathedral. to the Americas. ; begins the

Leonardo da Vinci designs a
flying machine.

@ Protestant Reformation.
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SkillBuilder

Use the SkillBuilder activities to develop these
Historical concepts and skills:

® HISTORICAL QUESTIONS
CHRONOLOGY
USING HISTORICAL SOURCES
CONTINUITY AND CHANGE
CAUSES AND CONSEQUENCES
HISTORICAL SIGNIFICANCE
COMMUNICATING

1531-1532 1545 1590

The Church of England The Council of Trent The dome of 1606

breaks away from the established the decrees St Peter’s Dutch sailors first
Roman Catholic Church. of the Counter-Revolution. is completed. land in Australia.

) J ] )

O O O

& &
] ? 1 kj(% ﬁS)

1519 1543 1589-1613 1632

Ferdinand Magellan Nicolaus Copernicus William Shakespeare Galileo Galilei
begins his publishes the first book creates most of publishes his
voyage around showing that the Earth is his known work. Dialogues

the world. not the centre of the universe. on the solar system.
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TPl How do we know about Renaissance ltaly?

LEARNING INTENTION

By the end of this lesson you should be able to:
« jdentify a range of sources from the Renaissance
¢ describe their usefulness in understanding the period
» define the period of history called ‘the Renaissance’.

Tune in

Renaissance individuals were meticulous

diary keepers. In addition to diaries, literate SOURCE 1 Manuscript of soap-maker Antonio di Guido Berti which
people from merchants to soap-makers was written over a two-year period.

kept scrapbooks (zibaldoni) in which they
carefully recorded snippets of advice,
excerpts of texts and news of the day. These
books could take years to complete and
were intended to be guides for younger
generations. Italian writer Giovanni de’

Bardi wrote in the front of his book: ‘O you
who read me, please don’t mislay me, for

| am the guide and companion of he who
copied me.’

1. What kinds of information do you think
historians might discover in these diaries?

2. How do you record your experiences?

3. How might the information you save
about your life compare to the recorded
experiences of people living during the
Renaissance?

coameE B S Q

52.1 How do we know about the Renaissance era?

The term Renaissance comes from the old French term renaistre, meaning ‘rebirth’, and was first used in
1860 by Swiss historian Jacob Burckhardt to describe the renewed interest in the ideas of Ancient Greece
and Rome during the fifteenth century in Italy.
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5.2.2 What was the Renaissance?

During the Renaissance, the study of classical texts and artefacts combined with innovation to create a
period of great cultural change. It was a period of cultural expression and renewed intellectual curiosity
that challenged some existing beliefs and values, particularly in religion and politics. A new movement
called Humanism stressed the dignity of human beings and the importance of reason and inquiry in
learning. The works of writers such as Petrarch and Vasari suggest that the writers and artists of the time
felt that they were part of a new direction in art and literature.

With the benefit of historical perspective, historians have argued that the social changes and cultural
expression of the Renaissance developed from trends formed during the medieval period. Contact with
other societies brought new ideas to Europe. The Crusades of the eleventh century brought Europeans
into contact with exotic goods, such as spices from the East, and classical texts from Greece and
Rome that were preserved by the Byzantine and Arab civilisations. Several universities were established
in the medieval era that continued the study of ancient texts, including Bologna in 1088, Oxford in
1096, Cambridge in 1209, Padua in 1222 and Naples in 1224. Many individuals who contributed to the
Renaissance studied at these universities.

SOURCE 2 A view of the city of modern-day Florence, Italy. Filippo Brunelleschi’s great fifteenth-century dome of the Cathedral of
Santa Maria del Fiore towers above the city.

SkillBuilder discussion

Historical questions

1. What might the construction of such an impressive structure in Florence tell us about the city’s role in the Renaissance?
2. Why do you think Brunelleschi’s dome was considered an important achievement during the fifteenth century?
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5.2.3 Primary sources

A great many sources of information survive from the Renaissance that enable students to understand the
period. A few examples are:

* maps and diaries of travellers who explored new areas previously unknown to Europeans, including
The Travels of Marco Polo (c. 1350)

¢ histories of the Renaissance period, including Vasari’s history of art, Lives of the Most Excellent
Painters, Sculptors and Architects (1550) and political histories of Florence by Bruni, Guicciardini
and Machiavelli

e collections of letters that have survived, including the letters of early Humanist Petrarch, the letters
of artist Michelangelo and letters written by women such as the collections of Isabella d’Este and
Lucrezia ‘Nannina’ de’ Medici

¢ the business accounts of merchants in cities such as Florence, Venice and Genoa

e wills written by various individuals, including women and the lower classes

e the contents of libraries, including those established by Cosimo de’ Medici and Federico of Urbino

e the preserved diaries of many careful diary writers, including Marino Sanudo, Buonaccorso Pitti,
Gregorio Dati and Marco Parenti

e books written during the Renaissance, including The Prince (1513) by Niccolo Machiavelli and the
works of William Shakespeare (1564-1616)

e some of the writing of Martin Luther (1483-1546) that was printed on a press

e the music of composers including Giovanni Palestrina (1525-1549)

e the architecture, sculpture and art of the Renaissance, including the work of Brunelleschi, Leonardo,
Michelangelo and Titian

* objects, such as the instruments used by Galileo to study the planets.

SOURCE 3 The Ospedale degli Innocenti (Hospital of the Innocents), built by Filippo Brunelleschi in 1419 as an orphanage,
was commissioned by the Silk Guild of Florence. It is considered an excellent example of Renaissance architecture for its
use of symmetry, proportion and columns.
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A (TG E T USING HISTORICAL SOURCES

SOURCE 4 The Merchant of Prato by Iris Origo

“Your letter was placed in my hand when we were at table, and Tessa my wife was there; and | vow, my
delight and amusement caused me to change countenance [expression], so that my wife was consumed
with curiosity to know the subject of what | read.’

Letter of Ser Lapo Mazzei, writing to the wife of his friend, Margherita Datini, whom Mazzei taught to read
and write when she was over thirty years of age.

Analysing sources

To analyse a source, consider: origin, motive, content and context, intended audience, perspective, reliability,
usefulness/significance

Origin: Letter of Ser Lapo Mazzei to Margherita Datini
Intended audience: Margherita Datini

Content and context: Having taught Margherita to read and write, Mazzei was eager to be updated on her
progress through regular contact.

Perspective: Not only does Mazzei indicate that he is pleased with Margherita’s writing, but he also he takes care
to tell her that he finds her letters entertaining.

Reliability: This is a highly personal communication, and we cannot conclude from it that large numbers of
women in the Renaissance were taught to read. However, as this communication was intended to be private,
Mazzei had no reason to invent his perspective.

Significance: This letter is evidence of a Renaissance woman, Margherita, the wife of a merchant, who is taught
to read and write. It is also clear that she shared regular correspondence with her teacher Mazzei, who was a
business associate and friend of her husband Francesco.

SOURCE 5 Diary of Ser Lapo Mazzei written in 1400, recording the death of his mother

On the 27th, when | visited her, she was lifted up and brought to the fireside to sup [eat] with me, when
suddenly crying out, ‘Oh, God, help me!’ she drew two long breaths, and gave up the ghost in my arms
... she departed in peace, and left me, ungrateful and weak as | am, most disconsolate. For during her
sickness, not thinking her near death, | was not humble and courteous as | would have wished to be. Had
| but slept and talked beside her for a single night and comforted that poor little old body and persuaded
that tired spirit to depart gladly, towards God, our home.

1. a. Origin: Record the source details.

b. Motive/intended audience: Suggest why this source was created. Suggest whether the author would
have intended for the source to be read by others.

c. Content and context: Describe the event recorded in Mazzei’s diary entry.

d. Perspective: Analyse Mazzei’s feelings about this event. Use short quotes from his diary to support your
points.

e. Reliability: Mazzei’s mother is described in the diary entry. Discuss whether it is possible for readers to
understand her perspective from the information in the source. Provide reasons for your answer.

f. Use Trove or Google Scholar to locate another example of a Renaissance diary. Published diary authors
include Marino Sanudo, Priuli, Buonaccorso Pitti, Gregorio Dati, Francesco Datini and Marco Parenti. Having
found a diary extract, determine the following: origin, motive, content and context, intended audience,
perspective, reliability, and usefulness/significance.
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5.2 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,2,3 4,5,6 7,8,9,10

REMEMBER AND UNDERSTAND

1. Jacob Burckhardt used the old Latin / French / German term renaistre in 1860, which means ‘artistic /
new / rebirth’, and described fifteenth-century ltaly as the Renaissance because he regarded this as a time
when the ideas and talents of Ancient Greece and Rome / China / ltaly were rediscovered.

2. Match each of the below universities with the year in which they were founded. Place the corresponding
letter into the answer column.

Oxford a. 1088
Naples b. 1222
Bologna c. 1224
Padua d. 1096
Cambridge e. 1209

3. Determine whether the following is True or False. There is evidence that suggests that the culture of the
ancient Greeks and Romans had not disappeared during the medieval period.
4. ldentify which of the below outline the idea of Humanism. Select all that apply.
A. Humanism encouraged people to follow the Church’s teaching on all matters.
B. Humanism focused on the dignity of people.
C. Humanism was an unsuccessful attempt to start a new religion.
D. Humanism encouraged people to use reason and their own observations to draw conclusions and gain
knowledge.
E. Humanism focused on gaining wealth and status.
5. Describe the evidence which suggests that the culture of the ancient Greeks and Romans had not
disappeared during the medieval period.

ANALYSE AND APPLY

6. Identify the changes that occurred during the Renaissance.
7. Select two primary sources that survived from the Renaissance. Develop two questions for each source.
Identify whose perspective is likely to be presented in each source.
8. Examine SOURCE 2. Suggest what the scale and style of the cathedral reveal about the society which built it.
9. Investigate SOURCE 3. Create a table and record your impressions of the building. Use the headings ‘See’,
‘Think’, ‘Wonder’.
¢ Explain what you see in the image. Hint: record the shapes of the building.
* Discuss what you think about what you can see. Hint: record your reactions to the building and
information about its construction.
* Discuss what you wonder about the image. Hint: this building was designed to be an orphanage. Record
your questions.

EVALUATE AND COMMUNICATE

10. Assess the extent to which the ideas of the Renaissance were a continuation of those from the medieval
period.

Answers and sample responses for this topic are available online.
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What were the origins of the Renaissance?

LEARNING INTENTION

By the end of this lesson you should be able to identify the factors which contributed to the beginning of the Renaissance in Italy.

Tune in
In the fifteenth century, Italy was divided into separate states that were not unified until the late nineteenth

century.
SOURCE 1 A map of ltaly in 1494
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Source: Spatial Vision

Examine SOURCE 1 and record your observations about the city-states of Italy. Pay attention to the names of the

city-states. Review your notes at the end of the lesson.
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5.3.1 The growth of city-states

The Renaissance thrived in Italy from the fifteenth century, especially in city-states such as Florence,
Genoa and Venice, whose industry and trade increased during the period. These cities were at the
crossroads of trade routes linking Europe, the Middle East and Asia. This central position allowed for the
exchange of ideas and products, and interaction between people. From ltaly, the Renaissance spread to
northern Europe, especially after 1445 when books started to be printed in Europe.

During the Renaissance, Italy was divided into independent city-states (see SOURCE 1). A city-state is an
independent urban centre and the surrounding countryside, including small towns, which was governed
by its own laws and political system.

City-states were run by a variety of political systems, including republics such as Florence, Venice, Lucca
and Siena in which political power was shared between eligible citizens. Others were controlled by single
hereditary rulers, such as Naples, which was ruled by a king, and Milan, which was ruled by a duke. The
city-states were often at war with each other and competed for status. For example, Leonardo Bruni wrote
glowingly of his adopted home Florence in SOURCE 2.

SOURCE 2 From Leonardo Bruni, Panegyric to the city of Florence, 1403-04

What about the splendour of the architecture, the buildings, the cleanliness, the wealth, the great population, the
healthfulness, and pleasantness of the site? What more can a city desire? Nothing at all.

SkillBuilder discussion

Using historical sources

1. What aspects of Florence does Leonardo Bruni praise in his writing?
2. Why do you think Bruni describes Florence as having “great wealth” and “healthfulness”?
3. What can we learn about how people viewed Florence during the Renaissance from Bruni’s description?

5.3.2 The rise of the patron

Historians believe that the Renaissance began in Italy in the 1300s with a renewed interest in the ideas

of classical Greece and Rome. Francesco Petrarch was one of the first Italian thinkers to translate these
works, including the works of Cicero and Livy. Greek scholars, including Manuel Chrysoloras, moved to
Italy, bringing with them ancient manuscripts and teaching Greek in the schools and universities of Italy.

Growing trade with the East and new industries made a new group of medieval people wealthy. These
businesspeople, who made their money in trade, banking and cloth production, wanted to demonstrate
their education and values, and beautify their city-states. To do this, they commissioned art, architecture,
literature and music.

The desire to imitate and surpass the ancient civilisations of Greece and Rome led to developments in art,
architecture, literature, music, philosophy, education and science. These patrons had a significant role in
the development and spread of the ideas of the Renaissance, as they were able to use their knowledge
and wealth to influence the work created. Artists and intellectuals often moved from place to place in
search of a patron, spreading the ideas of the Renaissance across Italy and later into Europe.
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5.3.3 Humanism

The social and cultural developments of the Renaissance were greatly influenced by the ideas of
Humanism. Humanism comes from the Latin word humanitas, but its meaning is broader than the
translation ‘humanity’. Humanism involved the study of ancient Latin and Greek scholars. Humanists were
influenced by ancient thinkers like Cicero, who argued that the mind must be cultivated through a broad
education. This led to an expanded curriculum including mathematics, science, rhetoric, history, music
and poetry.

Humanists also believed in the potential of individuals to comprehend the world and influence society
for the better. The Humanists encouraged people to use their talents to create, invent and explore. For
example, Pico della Mirandola (1463-1494) was a Humanist who argued that God gave humans the
potential to achieve great things if they used their talents.

This led to great advances in science and mathematics, which will be discussed later. Some Humanists
encouraged individuals to use their talents for the good of their local communities, which encouraged
civic duty and pride.

Did you know? SOURCE 3 From The Travels of Marco Polo, about the kingdoms and marvels of the East

Marco Polo (c. 1254—1324)
was a Venetian traveller
who left Europe in 1271 to
journey to Asia. Travelling by
ship and then overland, Polo ) o I - Bt
passed through the Middle

East and across the Asian

continent via the Silk Road

to China, where he spent

17 years. SOURCE 4 A mosaic artwork of Marco Polo that can be found
in Palazzo Tursi, in Genoa, ltaly.

Suju is a very great noble city. They possess silk in great quantities, from which they make
gold brocade ... and they live by their manufactures and trade. There are also in this city
many great philosophers and diligent students of nature.

Polo returned to Venice in
1295, bringing with him
porcelain, silks, spices and
jade, along with many tales
of his extraordinary travels.
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R (TG TR HISTORICAL PERSPECTIVES AND INTERPRETATIONS

The Renaissance was a time that saw the emergence of many new products and ideas. Create a mind-map
showing the causes of these changes and unpacking the changes themselves.

Mind-maps are used to help us identify and understand the connections between events or ideas in history.
You will need a large piece of paper to write on and some coloured pencils. Alternatively, you may like to use a
coloured lotus diagram.

1.

Begin by putting the central idea of the Renaissance in the centre. Write a few words to summarise the
Renaissance under the heading.

Think of as many changes as you can and record them. You may like to work with a partner. Each change
should have its own colour. For example, write down classical influences in one colour.

Now record the consequences of classical influences in the same colour using a circle or a square from the
lotus diagram. For example, Humanists were influenced by the ideas of Cicero. Wherever possible, record an
example of a change (e.g. for the ideas of the Humanists you might write a new curriculum).

Use arrows to illustrate connections between your ideas (e.g. you could connect Humanists with the
printing press).

5.3 Exercise learn

Learning pathways

B LEVEL 1 B LEVEL 2 B LEVEL 3
1,2,3,4 6 57,8

REMEMBER AND UNDERSTAND

1.

Determine if the following statements are True or False.
a. Italy’s location was important in exchanging goods and ideas.
b. Patrons were responsible for delaying the spread of Renaissance ideas.
c. City-states were run by different political systems.
Explain why wealthy individuals, including rulers, bankers and merchants, became patrons of the arts. Select
all that apply.
A. To display their economic wealth and political power
B. To demonstrate their sophistication
C. To promote the arts within their community
D. To provide employment for their community
E. To show they had wanted to be artists themselves
Answer the following.
a. ldentify the statement that best defines a city-state.
A. A city-state is an independent urban centre and surrounding countryside that is governed by powers
outside its borders.
B. A city-state is an independent urban centre that is governed by its own laws and political system.
C. A city-state is an independent rural centre that is governed by its own laws and political system.
D. A city-state is an independent urban centre and surrounding countryside that is governed by its own laws
and political system.
E. A city-state is a city within a larger country that abides by that country’s laws.
b. List the different ways city-states were governed during the Renaissance.
Circle the correct options to complete the sentence. Patrons were important in the spread of changes and
ideas of the Renaissance because farmers / artists / bankers / families and intellectuals told each other
about new ideas / competed for the same work / moved from place to place in search of a patron.
Imagine that you are studying at a university during the Renaissance and write a diary entry describing your
reaction to the arrival of the Greek scholar Manuel Chrysoloras.
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ANALYSE AND APPLY

6. Examine SOURCE 1. List the states that were:
a. republics
b. kingdoms or duchies (ruled by dukes)

c. controlled by the Pope.

7. Read SOURCE 2 and identify what Bruni believes are the most important qualities of a city. Leonardo Bruni was
the chancellor of Florence at the time he wrote his description. Discuss whether this information impacts your
assessment of the reliability of the source. Provide reasons for your answers.

8. Many wealthy noble and merchant families sent their sons to university. Evaluate the benefit of a university
education during the Renaissance.

Answers and sample responses for this topic are available online.

Why is Florence called the cradle of
the Renaissance?

LEARNING INTENTION

By the end of this lesson you should be able to:
e describe the impact of wealth on different groups in the city of Florence
¢ describe the relationships between the rulers and the ruled in Florence.

Tune in

Florence is a city located in central Italy that was a busy trading city during the Renaissance.

@ SOURCE 1 A nineteenth-century copy of the Pianta della Cantena, a woodcut made about 1470, showing Florence at the
height of the Renaissance

Examine SOURCE 1 and discuss possible reasons why most buildings were built inside the city walls.
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5.4.1 New industries

The city of Florence played a leading role in the development of the Renaissance and has been described
as ‘the cradle of the Renaissance’. It was a busy trading city, with many people and products passing
through each day. In the fifteenth century, Florence had a population of 60 000.

Florence is located on the banks of the river Arno, which was important for the cloth industry. The city,
surrounded by walls, controlled much of the surrounding countryside. The city made use of its local
produce, such as oil and grain, to feed the population, and provided work for people from the nearby
villages. Previously, wealth had been based almost entirely on land ownership. However, during the
Renaissance, the main sources of wealth were banking, trade, craft goods and cloth manufacturing.
Individual experience varied greatly in the republic. In the fifteenth century the wool industry employed
over 30000 workers. Many of these workers were so poor that they were classified as miserabili because
they owned so little that they paid no tax. Many of the jobs in the wool and silk industries were low-paid,
difficult and unpleasant jobs. For example, one part of the manufacturing process involved stamping on
the wool in large vats containing urine. On the other hand, the merchants who owned the cloth became
very wealthy from the profits.

5.4.2 A guild government

Unlike some city states in Italy, Florence was not ruled by one individual — it was a republic. In Florence
there were many councils, each with a separate role. In 1293, a new law called the Ordinances of Justice
changed the rules about who could participate in government. To be eligible to vote or have a position in
the political bodies, you had to be male, a citizen, a taxpayer and a member of a guild; therefore, nobles
were officially excluded. In Florence during the Renaissance there were seven major and 14 minor guilds
divided according to profession. Despite its republican institutions, most of the Florentine population were
excluded from guild membership and therefore the political system.

5.4.3 The popolo grasso and the popolo minuto

As we have seen, the benefits of economic developments and political representation were not enjoyed
by all groups in Florentine society. The Florentines described wealthy merchants and businesspeople as
popolo grasso (the fat people) and the operators of small shops and merchants as popolo minuto or
small people.

In 1378, a group of wool carders called Ciompi protested at their high taxes and low wages, which

had forced some workers out of their homes. Significant numbers of labourers had moved from the
surrounding villages into the city and had become indebted to their employers due to forced loans.

The Ciompi were amongst those who accounted for 22 per cent of the population, but had no political
representation. The group, which included other occupations such as shopkeepers, demanded the
creation of three new guilds. Their creation resulted in a more representative government, with a wool
carder, Michele di Lando, elected Gonfaloniere of Justice, a role similar to the that of the chief magistrate
of state. However, the guilds only lasted for three and a half years and were dissolved in 1382, with a
return to oligarchical government.
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SOURCE 2 Adapted from the chronicle attributed to Acciaioli, in Chronicles of the Tumult of the Ciompi, ed. and trans. Kantor and
Green, 9

On Sunday, all the guilds gathered in their shops. They elected representatives, one for each guild. On Monday
morning the colleges assembled early in the signoria, and the representatives came. All that day they stayed with
the priors, but they could not reach agreement. Thus, on Tuesday, the guilds began to arm themselves, the guild
banners were unfurled. This was brought to the attention of the priors. They immediately chose the ninety-six.
Then an uproar arose in the square and people with the guild banners shouted, ‘Long live the people.’

SkillBuilder discussion

Causes and consequences

1. What do you think were the causes that led the guilds to begin arming themselves and rallying with banners, as described in
SOURCE 2?
2. How was the formation of new guilds a consequence of the Ciompi Revolt?

SOURCE 3 Machiavelli, Florentine Histories, trans. Banfield and Mansfield, 126.

‘The three new guild corporations be formed, one for the carders and dyers, another for the barbers, double
makers, tailors, and such mechanical arts, and the third for lesser people; and that from these three new guilds
there would always be two Signori and from the fourteen lesser guilds three.’

Did you know?

Florentines were so concerned about the possibility of one person taking control of the city that they created rules for election to
office, including using bags to draw out names at random and voting using coloured beans for anonymity.

5.4.4 The Medici family

Despite the efforts of Florentines to share power between all eligible families, the government was
dominated by the wealthiest merchant families. These families used a network of friends and family to
influence politics in the city. The most famous of these was the Medici family. The wealth of the family
came mainly from the Medici Bank. In the mid-fifteenth century Cosimo de’ Medici came to dominate
Florentine politics; however, he took care to ride a donkey in the city in order not to attract jealousy.
Cosimo continued to influence Florentine politics until his death in 1464. The Medici family were important
figures in Florence, their influence continuing under Cosimo’s son Piero and then his grandson Lorenzo.
The influence of the family ceased for a time with the banishing of Piero the Younger from Florence in
1494, when the Florentine government was angered because he made a deal on their behalf with the
French to surrender the city. The Medici family returned to Florence in 1512 and established themselves
as dukes of the city.

SOURCE 4 Niccolo Machiavelli wrote about Cosimo de’ Medici in his History of Florence.

Although he was the chief man in Florence, he never overstepped the bounds of prudence ... he never appeared
anything but a simple citizen.
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SkillBuilder discussion SOURCE 5 The Journey of the Magi to Bethlehem, from the east wall of the Chapel of the Palazzo
Medici Riccardi, Florence, by Benozzo di Lese di Sandro Gozzoli, c.1459

Using historical sources

1. What can we infer about
the historical context of
Benozzo Gozzoli’'s The
Journey of the Magi
to Bethlehem, painted
around 14597

2. How does the depiction of
the Magi reflect Florence’s
political or cultural
influences in the fifteenth
century?

3. What Renaissance
techniques did Gozzoli use
in this fresco, and what do
they reveal about that era?

SOURCE 6 Pope Pius Il writing about Cosimo de’ Medici

... not so much a citizen as the master of his city. Political councils were held at his house; the magistrates he
nominated were elected; he was king in all but name and state.
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SOURCE 7 Alessandro Strozzi wrote about the great influence Cosimo de’ Medici had over Florence.

Whoever keeps in with the Medici does well for himself.
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5.4.5 Cultural patronage

The wealthy merchants of Florence were among the first people in Italy to have an interest in the classical
world and played an important role in the Renaissance as patrons. They paid for a range of work to be
created for churches, public buildings and private collections. Cosimo de’ Medici was a great patron of
Humanists, artists, sculptors and architects. He gave money to Humanist thinkers Poggio Bracciolini and
Marsilio Ficino, and commissioned the translation of Diogenes Laertius’s Lives and Opinions of Eminent
Philosophers.

Both Donatello’s David and Judith and Holofernes were commissioned by Cosimo for his palace. He also
paid for work on several churches in Florence, including the Church of San Marco. Cosimo’s grandson
Lorenzo de’ Medici was also a great patron and commissioned a range of work, including Sandro
Botticelli’s Primavera.
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In the early Renaissance, the patron and not the artist decided many of the details of a work. This could
include selecting the content, composition and colours in a painting. For this reason, the patron was often
considered the creator of a work.

The banker Giovanni Rucellai commissioned Leon Battista Alberti to create the facade of the church Santa
Maria Novella. In the inscription on the facade, Rucellai names himself as the maker of the work. Many
wealthy merchant families built their families new palaces in the new Renaissance style, with balance

and symmetry, such as the Strozzi Palace in SOURCE 8. Rucellai wrote that his spending on architecture
reflected ‘his desire to honour God and his city and in memory of himself’.

SkillBuilder discussion SOURCE 8 The Strozzi Palace was begun in 1489 by Benedetto da Maiano for Filippo
Strozzi. Filippo bought and demolished many buildings on the site to make enough space

for the new palace, but he did not move from the site of his family’s original house.

Continuity and change

1. How does the construction
of the Strozzi Palace |
represent a change in the |
way wealthy families built i‘
their homes in Florence? '

2. What does demolishing
previous buildings
for the Strozzi Palace
suggest about changes in
Florence?

Did you know?

Girolamo Savonarola was a
Catholic priest who accused
political and religious leaders
of being corrupt. He was also
very critical of the classical
influences in literature, art
and sculpture, which he
described as pagan. He

was particularly critical of
the Medici family, who he
thought were taxing the poor
of Florence too heavily. He
encouraged his followers to
burn items he regarded as
sinful, such as books, art and
luxury items in the ‘bonfires
of the vanities’. He was later
hanged and burnt for his
criticism of the Church.

SR EITGE MOV USING HISTORICAL SOURCES

In 1427 the Florentine Republic introduced a new taxation system, called the Catasto, to raise revenue for a war
against the Visconti of Milan. The Catasto was based on the household with the assessment recorded in the
name of the senior male. The information collected included the name, occupation and assets of all members of
the household. Assets included property, investments, livestock, slaves and items of value. The Catasto assessed
the wealth of over 40 000 people and determined how much tax was due. In addition, there was also a ‘head tax’
levied on each male between the ages of 18 and 60. Those who possessed neither property nor capital were
exempt. Neighbours were rewarded for reporting people who understated their income.
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1. Use the 1427 Catasto weblink in the Resources panel to search the online records of the 1427 Catasto.
Search the surname of a Florentine.

2. Record the financial assessment of your individual. Based on these figures, determine whether they could be
regarded as wealthy.

3. Suggest the problems with reporting which might reduce a tax levy.

4. List the information that might be available in the Catasto records of 1427. Now list the information which may
not be accurately reported or missing from the records. Review your notes and evaluate the usefulness and
reliability of the Catasto records of 1427 for historians studying the Renaissance.

5.4 Exercise learn

Learning pathways

W LEVEL 1 B LEVEL 2 W LEVEL 3
1,2,4 3,5,6 7,8,9,10

REMEMBER AND UNDERSTAND

1.

5,

Determine if the following statements are True or False.

a. Everyone living in Florence in the Renaissance could participate in government.

b. Like other city-states, Florence was ruled by one individual.

c¢. Patrons, rather than the artists, were often considered the creators of a work of art.

d. In the fifteenth century, the wool industry employed around 10 000 workers and most of those workers
were quite wealthy.

Identify the checks and balances that were put in place by the Florentine government to prevent one

individual from becoming too powerful. Select all that apply.

A. Political power was shared between many eligible people, rather than having one leader.

B. You had to pay tax and be male, a citizen and a member of a guild to vote.

C. The names of eligible men were drawn out of bags, supposedly at random, and voting was anonymous.

D. There were several government bodies, each with a separate role, so that no one council could exercise
complete power without the other councils.

E. As members of the nobility were rich, they automatically had the right to vote.

Elaborate on what life was like for most people in Florence.

The majority of the population in Renaissance Italy worked in jobs. The conditions for their work were

often cramped, poorly ventilated and ______. These workers and their families rented their homes and lived in

______conditions.

Explain how a patron might influence the nature of an artwork.

ANALYSE AND APPLY

6.

®

10.

Analyse SOURCE 1.

a. Explain which buildings were most important in the city.

b. Examine the buildings closely and suggest what some of the identifiable ones may have been used for.
c. Suggest what the river Arno may have been used for during the Renaissance.

Read SOURCE 2 and outline the methods used by the Ciompi to change the distribution of political power in
Florence.

Read SOURCE 3 and describe the changes in the distribution of political power because of the Ciompi Revolt.
Read SOURCES 4, 6 and 7 and explain how Cosimo de’ Medici’s political power was regarded by his
contemporaries.

Examine SOURCE 5. It is a painting of the three wise men who visited Jesus at his birth.

a. Suggest why Cosimo de’ Medici has placed himself in a painting of this biblical scene.

b. Explain which elements of the painting suggest that Cosimo de’ Medici was a wealthy man.

c. Explain what he is trying to suggest about himself by adding himself to the painting.

Answers and sample responses for this topic are available online.

Jacaranda Humanities Alive 8 Victorian Curriculum Third Edition



How did Venice contribute to the Renaissance?

LEARNING INTENTION

By the end of this lesson you should be able to:
e explain the economy of Venice during the Renaissance
e explain the political institutions of Venice during the Renaissance.

Tune in

The city of Venice was built on a lagoon and had streets of water. People moved around the city on foot or
by boat.

SOURCE 1 Boats still travel along the Venice canals today.

NN
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Examine SOURCE 1 and suggest how Venice’s watery streets would impact the sights and sounds of the city.

5.5.1 Acity built on a lagoon

Venice was a republic governed by wealthy merchants. By the thirteenth century, it had become a strong
naval power and a centre of trade at the crossroads between Europe, Asia and the Middle East.

From humble origins on a lagoon in the Adriatic Sea, Venice grew to be one of the richest and most
powerful city-states in Italy. The city is built on marshy islands so that the buildings appear to rise from
the sea. The early Venetians were fishers and sailors. They traded fish and salt for the products they could
not grow.
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By the fifteenth century, Venice had a trading network that went in all directions, as you can see in

SOURCE 2. They had ports down the Adriatic coast through the Greek islands to Egypt, the Far East,
Constantinople and the Black Sea. Venetian ships brought timber, grain, salt, fruit and wine from the
Mediterranean. From the East, they brought silks, spices, drugs and jewels. People came great distances
to do business in Venice. Many people came to live in Venice to do business, including Greeks, Albanians,
Turks and Germans.

Cardinal Bessarion, himself from Greece, was one of many immigrants who came to live in Venice.
In a letter from 1468, he said, ‘As all peoples of almost the entire world gather in your city, so ... do
the Greeks.’

SOURCE 2 Map of the Venetian sea-trade routes
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Source: Adapted from Patricia Fortini Brown, The Renaissance in Venice, pp. 12-13, The Everyman Art Library 1997.
Map drawn by Spatial Vision.

SkillBuilder discussion

Continuity and change

1. Discuss how Venice’s trading network changed by the fifteenth century?

2. What aspects of Venice'’s trade show continuity with earlier trading practices?

3. How did the arrival of people from different regions reflect changes in Venice’s economy and society?
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SOURCE 3 Venetian nobles were not allowed to call their home a palace. They had to call
it a ca’, short for casa, a house.

5.5.2  Shipbuilding

In order to trade, the Venetians built large ships or galleys. Shipbuilding was so important to the economy
that it was controlled by the government. By 1560, Venice was the largest industrial site in Europe,
employing over 2000 workers. The Venetians used standardised parts for easy replacement. In times

of emergency, a ship could be built very quickly. In 1570, 100 ships were built in two months. Because
shipbuilding was so important, the craftsmen were given special pay and conditions. This included
ceremonial roles like being bodyguards to the head of the Republic of Venice. However, the arsenalotti,
as they were known, were not allowed to leave Venice, because they might share the secrets of Venetian
shipbuilding.

SOURCE 4 A Spanish visitor’s description of a Venetian ship filled with supplies

Out came a galley towed by a boat and from the windows they handed rope from one, bread from another, arms
from another ... and when the galley reached the end ... all the necessary men were on board.
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5.5.3 The Republic of Venice

Venice was a republic from 1297 until 1797, when the city surrendered to Napoleon. During this period,
Venetians enjoyed relative political stability. In 1297, a law was passed declaring that only men whose
families had their name in the Book of Gold were eligible for political office. Although they were called
nobles, these men earned their income from trade.

All eligible men over the age of 30 were expected to sit in the Great Council when they were in Venice. The
Great Council was the first level of Venetian government. Its main function was to elect the other councils.
The Venetian government was made up of several councils, each with its own function.
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The head of the Venetian government was called the Doge. The Doge was elected through a very
complicated process. He could do very little by himself. In fact, he was not allowed to open his own mail
or receive visitors alone. This was to prevent him from becoming too powerful.

Both Venice and Florence were ruled by rich merchants who were determined to limit the power of
individual men and families. Therefore, they used complicated voting to prevent vote rigging and multiple
councils to spread the power of office.

Venetians and their visitors were impressed by the beauty of the city. They admired its canals, richly
adorned buildings, thriving economy and diverse population. Art, architecture and sculpture were

paid for to enhance the image of the republic. Titian, Tintoretto, Veronese, Sansovino and Palladio all
produced works that glorified Venice. Priuli said that Venice appeared to be ‘built more by divine will than
human hand’.

SkillBuilder discussion SOURCE 5 Juno bestowing gifts on Venice by Paolo

Using historical sources

What does the image of
Juno and Venice tell us
about how Venice wanted
to be seen?

. Discuss how this painting
shows the link between
mythology and political
propaganda in Venice?

. Why might Venice be

represented as a woman

in this artwork?

1.

Veronese, 1553—1554. The figure above is the ancient
Roman goddess Juno and she is showering gifts on
Venice, who is represented as a woman.
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Did you know?

Festivals were used to affirm the image of the state. For example, during the Ascension Day celebrations, the Doge dropped a gold
ring into the sea and declared, ‘We wed you, sea, in token of true dominion.’

SRR (TG ET TR HISTORICAL PERSPECTIVES AND INTERPRETATIONS

1. a. Read the interpretation of Lane in SOURCE 6 and describe double-entry bookkeeping.

b. According to Lane, explain how this financial practice assisted Venice merchants to trade.

¢. According to Lane, explain how the introduction of double-entry booking changed the habits of merchants.
Read SOURCE 7. Analyse the suggested reasons for the spread of double-entry bookkeeping.

Double-entry bookkeeping was used by other Renaissance merchants and bankers. Think carefully about your
search terms and use the internet to research the impact of this accounting practice on the expansion of the
Medici Bank.

w N

SOURCE 6 Frederic C. Lane, Venice: A Maritime Republic

The use of resident agents instead of travelling merchants was facilitated by number of improvements

in commercial technique. One was the system of double-entry bookkeeping. This way of grouping and
checking the records of every transaction made it easier for a resident merchant to keep track accurately
of what his partners or agents were doing. Tradition has assigned its invention to Venice: but ... earlier
examples have been found in Genoa and Tuscany. The Venetians seemed to have been responsible for ...

features of arrangement, for example the placing of all debits on the left, credits on the right in parallel
columns. Bookkeeping and arithmetic, using Arabic instead of Roman numerals, was taught in Venice by
‘masters of the Abacus’. .. This kind of bookkeeping enabled a merchant operating simultaneously on many
marketplaces to know the extent of his liabilities and ... of his assets.

Andrea Barbargio ... bought standard commodities, such as cotton, wool, spices, copper or cloth. He kept
his books carefully in double entry ... He had been aboard in his youth, but for years he never went further
than the Rialto. He had to go there to make payments and above all collect the news.

SOURCE 7 Geofrey T. Mills, Early accounting in northern ltaly

Double-entry developed in three Northern Italian city-states between approximately 1200 and 1350. The
need for a new accounting system stemmed from the economic forces of the commercial revolution. From
Northern Italy, double-entry spread along European trading routes to other commercial centers through
demonstration and the use of new business manuals from the printing industry. The increase in economic
activity was fueled by commercial contacts from the Crusades, advancements in agriculture and trade,
population growth and the rise of urban areas.
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5.5 Exercise learn

Learning pathways

W LEVEL 1 W LEVEL 2 W LEVEL 3
1,2,4 3,5 6,7,8,9,10

REMEMBER AND UNDERSTAND

1.

©»

Determine if the following statements are True or False.

a. It was necessary for Venetians to trade goods with surrounding communities.
b. The High Council was the first level of Venetian government.

¢. The Doge was not allowed to open his own mail or receive visitors alone.
d. Each Venetian ship was unique and custom-made.

How did the Venetian government try to control the arsenalotti?

A. By not allowing them to leave Venice

B. By cutting out their tongues

C. By threatening to take away their children

D. By torturing them

Explain why shipbuilding was important in Venice.

Select the correct options to complete the sentence.

The Venetians made standardised / unique / colour / shape / plastic / glass ship parts, which were the
same size and standardised / unique / colour / shape / plastic / glass, so that a part could always be
quickly replaced.

Explain why the city of Venice was admired.

ANALYSE AND APPLY

6.

Imagine that you have recently arrived in Venice to do business. Write an account of your time in the city.

Describe the city, including the other people and the types of goods being traded.

Examine SOURCE 3. Elaborate on the values the Venetian government was trying to promote by preferring
the word casa to palace.

Explain what we learn from the Spanish visitor in SOURGE 4 about how the galleys were loaded.

EVALUATE AND COMMUNICATE

9.

10.

a. Study SOURCE 5. Identify the gifts Juno is giving to Venice.

b. Discuss the symbolism of each gift.

Examine SOURCE 2.

a. Outline what was traded by the Venetians in each location.

b. Note the locations of the Venetian ports along the trade routes. Propose why the Venetians may have
needed these ports along their trade routes.

Answers and sample responses for this topic are available online.
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What was it like to live during the Renaissance?

LEARNING INTENTION

By the end of this lesson you should be able to:
e identify the different perspectives of men and women during the Renaissance
¢ describe the impact of wealth on education and daily life.

Tune in

The piazza was a large open space where people gathered to shop, socialise and conduct business.

SOURCE 1 Piazza del Mercato Vecchio, Florence (The Piazza of the Old Market) by Jan van der Straet, 1555

1. Identify the activities you can see in SOURCE 1.
2. In your opinion, how does the society you live in influence your individual experience?
3. Discuss the factors that may influence individual experience.

5.6.1 Daily life

The experience of daily life varied considerably between different social groups in Renaissance

society. An individual’s experience was influenced by wealth, gender and location. The wealthy nobles
and businesspeople enjoyed luxurious housing with expensive personal items and a rich diet. The
shopkeepers and craftsmen owned some property and tools. Day labourers lived in small rented homes
and with few possessions. Peasants worked the land, often as sharecroppers, and lived in one-room
homes in the countryside.
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5.6.2 The importance of family

Many institutions were important during the Renaissance. Family was an important source of comfort and
support. For many people, their family provided guidance, advice and connections. As recommendations
were essential, people also depended on their family and friends to make introductions for them. For

the merchant families, these networks were necessary for conducting business. For the working class
and women, networks allowed them to develop new friendships and ask for favours. Local identity and
relationships were very important in the Renaissance.

5.6.3 The role of the Church

The Catholic Church continued to play an important role in most people’s lives in Italy during the
Renaissance. Significant occasions like birth, engagement, marriage and death were usually marked in
the parish church.

Throughout the year, numerous religious feasts and festivals were held, expressing religious devotion
and pride in the city-state. The Pope was the head of the Catholic Church. He was also a powerful
political figure with his own army. Although most people accepted the Church’s teachings, some began
to question instances of abuses of power and corruption within the Church.

SOURCE 2 Ascension Day celebrations in Venice, as described by Petrarch

The size of the multitude is ... hard to believe; both sexes and every age and station were represented. The Doge
himself with a great bank of leading men.

5.6.4 Women in Renaissance ltaly

Renaissance ltaly was a patriarchal society that favoured men. Women generally received a limited
education that prepared them for tasks in the home. However, there were exceptions. Some men
educated their daughters and trusted their wives with important tasks like managing the estate while they
were away on business. The women of noble or merchant families tended to be restricted to the home,
while poorer families could not do without the work of women. These women often worked as servants,
spinners or leatherworkers. For women from wealthy families, the parish church was a welcome outlet for
socialisation.

Many of the decisions in the lives of Renaissance women were made by their male relations. For the
wealthy, marriage was a chance to form alliances between two families and the match was a family
decision. For example, Cosimo de’ Medici was married to Contessina Bardi, who was from an old
Florentine family. The bride and groom often spent very little time with each other until the ceremony.
Women were usually married between the ages of 15 and 19. Men tended to marry in their mid-twenties
or later. Nannina de’ Medici wrote in frustration to her brother Lorenzo, ‘Don’t be born a woman if you
want to have your own way.’

SOURCE 3 Diary of Florentine merchant Buonaccorso Pitti

| resolved to get married. Since Guido di Messer Tommaso was the most respected and influential man in the city,
| decided to put the matter in his hands and leave the choice of bride up to him.

In order to marry, a woman needed to have a dowry. As a woman could not marry without a dowry,
wealthy individuals donated dowries to poor girls in their city.
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However, some girls from poor families had to work for years to earn enough to marry. Women had few
options outside of marriage. Some became nuns, but even a convent required a dowry. Some women
without family who could help them were forced into prostitution. The dowries of merchant women
became so large that noble- and businesswoman Alessandra Strozzi declared, ‘Whoever takes a wife
wants money.’

5.6.5 Childhood in Renaissance Italy

Life was short in Renaissance times, with few people living into their forties. Working-class houses usually
had no more than two rooms, a bed, table and bench, and a few utensils. Yet in most families, a child
was born every two years. In poorer families, particularly, most children did not live long enough to reach
adulthood. Childbirth itself was so dangerous that it was common for women to make their wills before a
baby was due to be born.

Peasant and artisan children usually had no formal education. In peasant families, children were put
to work in the fields as soon as they were old enough to be useful. In artisan families, children would
work alongside their fathers from an early age, with boys normally learning the father’s trade through
apprenticeships from about age 14.

It was only among the wealthy classes that childhood began to be seen as a period of freedom from
the responsibilities of adult life. Upper-class boys usually attended colleges from around age 7 to 15,
unless they had home tutors. Upper-class girls might attend a convent school until they were married or
became nuns.

In all social classes, girls had less status than boys. Babies were often abandoned or left at orphanages
because their parents had died, were unmarried or could not afford to keep them. The records of the city-
states show that two-thirds of all abandoned babies were girls. To relieve the burden on poor families,
many girls were sent out to work as servants in wealthy households. Although some were treated well by
their employers, others suffered physical and sexual abuse, and the laws gave them little protection from

such treatment.

SkillBuilder discussion

Communicating

Look carefully at SOURCE 4.

1. What activities do
you see?

2. What does this source tell
you about education for
the wealthy?

SOURCE 4 This illustration appeared in a grammar
text by Elio Donato and shows Massimiliano Sforza
at school. Massimiliano Sforza was the son of the
Duke of Milan, Ludovico Sforza, and he became
duke himselfin 1512.
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5.6.6 Social minorities

Not all groups were treated equally in Italian society during the Renaissance. Non-Italians were often
excluded in various ways, as were slaves, prostitutes and homosexuals. People of the Jewish faith were
a vital part of Venetian society during the Renaissance, as Jewish bankers provided loans to the Venetian
merchants. The financial services provided by these bankers were essential to the Venetian economy;
however, as Christians, the Venetians had some prejudices about the Jewish culture. As a result, Jewish
people were subjected to numerous unfair laws. In 1516, a law required all Jews to live in one location —
a ghetto known as the Foundry. Jews were also subjected to a curfew that meant they had to be indoors
at sundown. The Jewish community was made to pay for the walls of the ghetto and for the wages of
Christian guards.

Did you know?

The term ghetto may come from the Italian getfo, meaning foundry, or from borghetto, a small section of town.

R LTG0V QUESTIONING AND RESEARCHING LUCREZIA BORGIA

Lucrezia Borgia was born on 18 April 1480, the daughter of Rodrigo Borgia and his mistress Vanozza Cattanei.
Rodrigo was elected Pope Alexander VI in 1492. Lucrezia Borgia was married at the age of 13 to Giovanni Sforza,
the lord of Italian cities Pesaro and Gradara. Her marriage to Giovanni only lasted three years, when Pope
Alexander had the marriage annulled. She was soon married to Alfonso of Aragon, son of the King of Naples.
They were married only a short time before her new husband was murdered, most likely at the hands of her
brother, Cesare Borgia. Presently, her f