z82 CAMBRIDGE
%8% UNIVERSITY PRESS

I—HStoryg

for the

Australian
Curriculum

Angela Woollacott

Michael Adcock Margaret Allen Helen Butler

Christopher Cunneen Raymond Evans Jenny Gregory

L Alison Mackinnon Judy McPherson Richard Malone
James St. Julian Luis Siddall Robert Skinner

Alan Thomas Nicholas Vlahogiannis

—
—— CAMBRIDGE



CAMBRIDGE UNIVERSITY PRESS
Cambridge, New York, Melbourne, Madrid, Cape Town,
Singapore, Sao Paulo, Delhi, Mexico City

Cambridge University Press
477 Williamstown Road, Port Melbourne, VIC 3207, Australia

www.cambridge.edu.au
Information on this title: www.cambridge.org /9781107654693

© Angela Woollacott, Michael Adcock, Margaret Allen,
Raymond Evans, Alison Mackinnon 2012

This publication is in copyright. Subject to statutory exception
and to the provisions of relevant collective licensing agreements,
no reproduction of any part may take place without the written
permission of Cambridge University Press.

First published 2012

Edited by Pete Cruttenden

Cover design by Tanya De Silva-McKay
Typeset by Cathy Rose

Printed in Singapore by C.O.S Printers Pte Ltd

A Cataloguing-in-Publication entry is available from the catalogue
of the National Library of Australia at www.nla.gov.au

ISBN 978-1-107-65469-3 Paperback
Additional resources for this publication at www.cambridge.edu.au/GO

Reproduction and Communication for educational purposes

The Australian Copyright Act 1968 (the Act) allows a maximum of

one chapter or 10% of the pages of this publication, whichever is the greater,
to be reproduced and/or communicated by any educational institution

for its educational purposes provided that the educational institution

(or the body that administers it) has given a remuneration notice to
Copyright Agency Limited (CAL) under the Act.

For details of the CAL licence for educational institutions contact:

Copyright Agency Limited
Level 15, 233 Castlereagh Street
Sydney NSW 2000

Telephone: (02) 9394 7600
Facsimile: (02) 9394 7601

Email: info@copyright.com.au

Reproduction and Communication for other purposes

Except as permitted under the Act (for example a fair dealing for the
purposes of study, research, criticism or review) no part of this publication
may be reproduced, stored in a retrieval system, communicated or
transmitted in any form or by any means without prior written permission.
All inquiries should be made to the publisher at the address above.

Cambridge University Press has no responsibility for the persistence or
accuracy of URLs for external or third-party Internet websites referred to in
this publication and does not guarantee that any content on such websites is,
or will remain, accurate or appropriate. Information regarding prices, travel
timetables and other factual information given in this work are correct at

the time of first printing but Cambridge University Press does not guarantee
the accuracy of such information thereafter.

Please be aware that this publication may contain images of Aboriginal and Torres Strait Islander people now deceased.

978-1-107-65469-3 © Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012 Cambridge University Press
Photocopying is restricted under law and this material must not be transferred to another party



Foreword v\

About the authors vi
Acknowledgements ix
Houw to use this textbook X

Historical skills toolkit 2
Introduction 2
Reading skills 3
Visual literacy skills 4
Writing skills 9
Speaking skills 12

Chapter 1 Overview: the making of the modern world

(1750-1918) 14
Industrial Revolution 18
Movement of peoples 23
European imperial expansion 28
Economic, social and political ideas 33

DEPTH STUDY 1 MAKING A BETTER WORLD 39

Chapter 2 The Industrial Revolution (1750-1914) 40
Causes of the Industrial Revolution: society and innovation 44
Population movement and settlement 64
Experiences of ordinary men, women and children 69
Impact of the Industrial Revolution 76

Chapter 3 Movement of peoples (1750-1901) 80
Influence of the Industrial Revolution 84
Era of mass migration 85
Changes in the way of life 112

Chapter 4 Progressive ideas and movements (1750-1918) 118

Emergence of key ideas 122
Reasons for the emergence and development of key ideas 127
Egalitarianism: a key progressive idea 139
978-1-107-65469-3 © Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012 Cambridge Uni

Photocopying is restricted under law and this material must not be transferred to another party



DEPTH STUDY 2 AUSTRALIA AND ASIA
Chapter 5 Making a nation

Extension of settlement and contact
Experiences of non-Europeans in Australia
Australian self-government and democracy
Legislation 1901-14

Chapter 6 Asia and the world
China

Japan
India

Indonesia

DEPTH STUDY 3 WORLD WAR |

Chapter 7 World War | (1914-18)
Causes of World War I
Where Australians fought and the nature of warfare
War on the homefront
War’s end: commemoration and creating a legend

Glossary 288
Index 294
iv  Contents
] .
978-1-107-65469-3 © Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012 Cambridge Uni\grsit Press

Photocopying is restricted under law and this material must not be transferred to another party

154
158
169
179
187

200
204
210
216
222

239

240
244
255
266
277

- -



Horeword

The new Australian Curriculum: History is an important and exciting chance for all of us to
approach the subject differently. For the first time, students and teachers across the nation are
working on the same topics and themes, placing their own local stories in national and global
contexts. The curriculum makes us consider each Australian state within the wider history of the
colonies and the nation, and indeed the whole of world history. It is designed to help students
become educated citizens with a broad grasp of all major historical developments.

The team of authors assembled by Cambridge University Press to write History for the Australian
Curriculum share a passionate sense of the possibilities of this curriculum. The authors are from
around the country and bring to the series a wealth of expertise and depth of teaching experience
from various levels of secondary and tertiary education. The excitement was palpable when we met
as a team in January 2011 to discuss the textbooks, how they would be structured, and what features
would make them the best possible resources for both students and teachers. The concise coverage
of topics, rich excerpts from primary sources, first-person voices, creative activities, ‘Historical facts,
‘Times gone by ...’ vignettes, vivid illustrations, glossary definitions and many other features make
this an outstanding series.

The historian R H Tawney commented eloquently that ‘there is truth in the paradox that all history
is the history of the present; and for this reason each generation must write its history for itself. That
of its predecessors may be true, but its truth may not be relevant. Different answers are required
because different questions are asked. Standing at a new point on the road, it finds that new ranges
in the landscape come into view’.

The questions asked, topics covered and stories told in History for the Australian Curriculum are
different from those in earlier textbooks. In the twenty-first century, the history we must learn and
research has moved on and requires new angles of analysis. Moreover, we, the students of history,
are different.

Students and teachers across Australian schools come from a wider variety of backgrounds than
was the case in earlier generations. We understand the importance of Aboriginal history, and we
now expect to learn about the historical experiences of Australians’ families and ancestors who
arrived here from various regions of the world. People who have made history include peasants and
kings, ancient Egyptians and ancient Australians, women and men, and people from a wide range
of cultures, traditions and linguistic backgrounds. The Australian Curriculum: History is innovative
in its balance between world history and Australian history, and in its placing of Australian history
in the context of Asian and Pacific histories, for example, as well as European, American and other
histories.

In History for the Australian Curriculum 9, you will learn about the making of the modern world
and the big transformations that occurred. The mass movements of people, some forced and others
by choice, were a key feature of this period, as were the technological, economic and social changes
of the Industrial Revolution. Empires expanded around the world and new ideas of political equality
and nationalism helped to lead to their downfall. The last chapters look particularly at Australia, Asia
and the terrible cataclysm of World War 1.

We hope you will find fascinating information, provocative questions and useful resources for
the Australian Curriculum: History in these pages. Good luck for your journey of historical study

and research!
Angela Woollacott
Series Editor

Foreword v
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learning in a digital environment.

About the Electronic Workbook
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Statue of Charles Darwin, Natural History Museum (London)

Introduction

History is full of interesting people, mysterious civilisations and wondrous cities. As a junior
historian you will learn about history through identifying historical evidence, assessing primary
and secondary sources, and recognising perspectives and interpretations. There is no easy
way to become a good student, but there are good methods to achieve this aim. The historical
skills toolkit will show you how to develop a range of skills that will improve your ability to read
and interpret historical writings and sources, and help you better understand history. The skills
you develop in history will help in other areas of life. One of the fundamental skills used in the
study of history is critical thinking, which is an important skill for life both inside and outside of
the classroom.
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Historical skills toolkit 3

LIMTOOL

Reading skills

Reading is one of the most pleasurable pastimes. People often read books in their free time for
relaxation and enjoyment, and even take books with them on holidays. However, there are different
types of writing and sometimes we need to use more developed skills to read more complex
writing. For example, you may find a novel easier to read than a poem; or you may find reading a
school textbook more difficult than a newspaper or a comic book. This is because different skills
are required to understand these different types of writing. This section concentrates on a number
of areas to improve your reading skills: building historical vocabulary, identifying bias in sources
and analysing cause and effect.

Building historical vocabulary

Historical vocabulary is the technical words used in history to convey particular ideas and meanings.
Sometimes you will not have met these words before and you should learn them as you encounter
them. In this textbook, important points of historical vocabulary are highlighted and a definition

978-1-107-65469-3

appears in the margin.

One of the challenges modern history presents
is understanding the key terms and concepts, or
the ‘language’ of history, that historians use to
describe and evaluate their subjects. While some
of the terminology may be familiar to you, the
way these terms are used can vary depending
on which culture or period it describes. In this
way, you need to take into account the historical
context. For instance, if an historian uses the term
‘imperialism’ to describe British exploration and
colonialism during the eighteenth and nineteenth
centuries, they will be using the term differently
from a study of the ‘imperialism’ of the Pharaohs

Understanding the terms and concepts a historian
uses is more complex than identifying the context
in which they are used. Sometimes the choice of
terminology offers an insight into an historian’s
perspective, and you need to evaluate the terms
to identify an historian’s point of view on an
historical debate. This means that the vocabulary
used is subject to contestability. A clear case of

© Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012
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of the Egyptian New Kingdom. This is because
the imperial practices, aims and attitudes of these
two phases of history were very different.

The distance of time is not the only context
that you need to be aware of, for different
cultures create their own contexts. For example,
nationalism arose during a fairly similar period
of time in different nations, but it developed
differently and with different consequences in
those nations. Thus, it is important to not only
know what the historical terms and concepts
mean, but how the historian uses them.

the use of contestable terms contestability the

. . state when particular
and concepts in Australian P

contact between Indigenous )

] ] different perspectives
Australians and Europeans in
the eighteenth and nineteenth

centuries. peoples

interpretations about the
hlStOI'y 1S found mn the past are open to debate;

language used to describe the for example, as a result
of a lack of evidence or

Indigenous Aboriginal
and Torres Strait Islander

Cambridge University Press



978-1-107-65469-3

4  History for the Australian Curriculum 9

As you read accounts of this period of
Australian history you may notice that the period
following the arrival of Europeans in Australia
is described variously as ‘settlement,” ‘invasion’
or ‘colonisation’. Each of these terms conveys a
very different meaning, and in turn presents the
period after the arrival of the Europeans either
as a mostly peaceful migration (‘settlement’), an
aggressive taking of the land (‘invasion’) or an
expansion of European economic and political
control (‘colonisation’). The point here is not
that either of these descriptions of this period
of Australian history is more accurate than the
other, but rather each term is contestable and you
should be aware that historians often present their
perspective within such historical terminology.

Identifying bias

Bias is a point of view (or ‘perspective’) that is
limited by an author’s interests or prejudices and
affects their ability to make a fair judgement. You
will recognise bias in sources that seem to be one-
sided. While biased sources can be a problem if
you want to find out what happened in the past,
they can be very useful for understanding the
attitude and personal prejudices of the author and
the times in which they lived.

To identify bias in an historical work you
should think about the author and how they have
made their case. You should do the following
when reading history:
¢ Identify the author and information about

them. Look to see if there is a connection
between the author and the subject they are
writing about. Consider whether the author
belongs to a particular political or social
group, and whether that would influence their
perspective.

e Assess the language. Consider whether the
author has used neutral historical concepts and
terms or whether they used language that has
positive or negative connotations.

Check whether the

author’s argument is supported by evidence

e Assess the evidence.

and whether their view is consistent with other
studies on the topic.
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Analysing cause
and effect

A fundamental principle of historical thinking is the
relationship between cause and effect. Causes are
the conditions, contexts and events that occurred
before a significant change. You can think of
causes as ‘reasons for’ something else occurring.

The change that occurs is the effect, or the ‘result

of something else happening. Historians analyse

the relationship between causes and effects to
identify chains of events and developments over
time (both short and long term) and why they

happened the way they did.

To identify an historian’s use of cause and
effect, you should do the following when reading
a secondary source:

e Look for ‘cause and effect’ words and
phrases. You can recognise when an historian
is engaging in cause and effect when they
use words and phrases such as: ‘because’,
‘therefore’, ‘consequently’, ‘as a result of,
‘thus’, ‘hence’, ‘so’ and ‘led to’.

e Recognise multiple causes. History is
complex and it is common for great changes
to come about for a number of reasons (that
is, ‘causes’). Unless you investigate all the
possible causes for a change or an event, then
you risk your work being simplistic.

¢ Identify a chain of events. It is often the case
that the effect of one (or a series of) cause(s)
might have contributed to other changes.
Hence, there may be a series of events that are
directly linked to each other.

Visual literacy
skills

Visual literacy is concerned with examining
different types of graphic data, such as timelines,
images in the form of photos and paintings,
websites, and identifying primary and secondary
sources. Historians spend a great deal of their
time analysing information they gather from these
types of sources and it is therefore important to
develop your visual literacy skills.

Cambridge University Press



Activity 0.1

1 Define the following historical
concepts and give two examples
of where they could be found in the
study of history.

a

b
c
d

imperialism
nationalism
evolution
evidence

&= Note this down

Historical skills toolkit 5

2 Read Chapter 5 ‘Making a Nation’
and identify the historical terms used
to describe the period following the
arrival of Europeans in Australia.

Using the graphic organiser below, summarise the causes and effects of WWI after reading Chapter 7 ‘World
War | (1914-18)".

Causes of World War |

Effect by 1914

978-1-107-65469-3
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Interpreting timelines

Interactive timelines are a great way to sequence
historical people and events and draw geographical
connections between

regions connected by

historical events. Interactive timelines are
different from regular timelines because they are
in an electronic format and have links to images,
audio-visual media, websites and other forms of
information. A good example of an interactive
timeline can be found at www.cambridge.edu.au/

history9weblinks.

Activity 0.2

Using the information in Chapters 4
and 5, construct an interactive timeline
that covers Australia’s early military
history for the period 1899-1918.

Use a program like PowerPoint

and sequence the events, identify

the regions in which Australia was
involved and connect different events
(cause and effect). Be sure to include
audio-visual media.

© Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012

Analysing primary and
secondary sources

‘A picture is worth a thousand words.” So goes the
old adage, but can those words be trusted? There
is no doubt that photography and other visual
media have added much to the study of history.
Photographs are wonderful resources, and are
generally primary sources. However, photographs
can be altered and their reliability must always
be questioned.

The morning after the first battle of
Passchendaele (Passendale)

Australian troops injured on the Menin Road

Cambridge University Press
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A scene typical of the conditions under which Australian troops fought in WWI

A case in point is the work of Frank Hurley
(1885-1962), the Australian Government’s official
war photographer during World War I (1914-18).
Hurley was appointed in 1917 and sent to Europe
to cover the battles in which the Australian
Imperial Force fought. His photographs have
been celebrated for their artistic excellence and
accuracy. However, Hurley himself has stated
that some of his photographs had been subject
to ‘judicious manipulation’ for effect. That is, they
were altered or staged to capture a scene that
may not have been possible otherwise. Hurley
sometimes made composite photographs to
enhance the message that he wanted to convey.
This means that you cannot simply accept
photographs as unbiased primary sources.

Examine three photographs Frank Hurley
took during 1917 (Sources 0.2, 0.3 and 0.4) and
see if you can identify whether they are genuine
or composite images.

Political cartoons are special forms of visual

sources which historians often used in their work.

Political cartoons are created to express an artist’s

perspective on a particular topic.
You can find examples of political
cartoons in current newspapers,
and in historical and political
magazines. The intended message
can be varied and can range from
satire to political propaganda,
and be critical, supportive or
informative. The artist conveys
their message through drawing

caricatures of important figures

satire the humorous use
of irony, exaggeration or

sarcasm to undermine a

person or situation

propaganda the
communication of a
message to either change
another’s mind to or
reinforce an existing idea
that agrees with that of the
propagator

and combines them with symbols to create

meaning. Some tips for identifying the message of

a political cartoon are:

1 Identify the message. Use your background

knowledge to identify what the artist is

communicating.
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Analyse the political cartoon below and identify the meaning of the cartoon with examples of
how the message is conveyed.

Anti-Federation cartoon 1899, ‘New South Wales and her duty to posterity’, The Daily
Telegraph, 20 June 1899. Courtesy State Library of New South Wales.

2 Examine everything in the cartoon. Artists
use all the space in a political cartoon to convey
their message. Make sure you incorporate
everything in the cartoon in your analysis.

3 Identify the symbols used. Political cartoons
typically use symbols that represent key
individuals or ideas. Your analysis will be
more sophisticated if you can determine what
these symbols mean.

4 Identify any relevant artistic techniques.
Artists use shading, tone, contrast, size and
colour to develop meaning and convey an
argument.

© Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012
Photocopying is restricted under law and this material must not be transferred to another party

Interpreting literature as an
historical source

Literature can be a useful source for studying
the ideas and attitudes of the period in which
it was written. For example, Geoffrey Chaucer’s
The Canterbury Tales tells us much about life in
England during the twelfth century. Similarly the
novels of Charles Dickens, including Oliver Twist
and Bleak House, provide insights into English
society and living conditions during the Industrial
Revolution (see Chapter 2). However, a work
of literature is fiction and has different aims to
a work of history. Hence you need to assess a
literary source in that light. The following are tips
for assessing literature as an historical source:

Cambridge University Press



¢ Identify the author and the period.
Determine the period in which the author
was writing and what influence this might
have had on their views.

¢ Look for descriptions of conditions.
Establish what the author says about social,
economic and political conditions of the period
and whether they describe those conditions in
a positive or negative light.

e Consider whether the aim is historical
accuracy or imagery. It is crucial to recognise
if the author has written the fiction to accurately
reflect the historical events and conditions of
the time, or if they are using exaggeration and
tone for emotion and character development.
To do this, you need to use your knowledge of
the historical period to assess the author’s work.

Writing skills

In the introduction to the section on reading skills
the point was made that there are different types
of writing. In this section you will be introduced
to some methods for composing good historical
writing. In particular, we will focus on developing
research questions and writing techniques.

Research writing

When historians begin researching a topic, they
use a number of methods to develop their ideas
and focus the direction of their investigations. In
this section the focus is on methods for developing
inquiry questions, organising source material and
developing an argument.

You may be asked to formulate a question for a
research report on a particular topic in history.
Such a task requires you to draft ideas for a
research question that uses historical terms and
concepts that will allow you to define an inquiry
question and write a piece of research about
the past.

Historical skills toolkit 9

Activity 0.4

And did those feet in ancient
time

Walk upon England’s mountains
green?

And was the holy lamb of God

On England’s pleasant pastures
seen?

And did the countenance divine

Shine forth upon our clouded
hills?

And was Jerusalem builded
here,
Among these dark satanic

mills?

Bring me my bow of burning
gold!

Bring me my arrows of desire!

Bring me my spear— oh clouds,
unfold!

Bring me my chariot of fire!

| will not cease from mental
fight

Nor shall my sword sleep in my
hand,

Till we have built Jerusalem

In England'’s green and
pleasant land

William Blake, ‘And Did Those
Feet in Ancient Time’

Read William Blake’s poem, ‘And Did
Those Feet in Ancient Time’, and assess
it in terms of Blake’s perspective on the
Industrial Revolution, and the poem’s
reliability and usefulness as a source.
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& Note this down

Using the graphic organiser below, identify key historical questions about the effects of the Industrial Revolution.

Effects of the Industrial Revolution
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To formulate a research question, you will need
to examine primary and secondary sources and
ask questions to identify the purpose, perspective
and usefulness of the sources. Once you have
identified these key aspects of a source, you can
start to formulate questions that you can answer
in your research. A good method for identifying
key questions is to use a graphic organiser to
summarise your questions (and answers) about
the source.

Once you have identified a number of key
research questions, you can refine the different
issues you want to cover into a general research
question which covers your key questions. A
good way to do this is to identify the overarching
theme in your key questions. You would then
need to decide on the type of research you
want to write and chose an appropriate task
word, such as ‘analyse’ (identify key points and
explain relationships between them and their
implications), ‘assess’ or ‘evaluate’ (make a
judgement), or ‘explain’ or ‘account for’ (cause
and effect). When you combine your key theme
with a task word you will have identified a good
research question. An example is ‘Assess how
the Industrial Revolution affected England and

America’.

Locating sources for a research project is
manageable if you look in the right places. All
too often students go to search engines first
and are overwhelmed by poor quality material
when the very best works are often found in
your school or community library. Since the best
work published on any topic will be found in the
library’s collection of books or online databases,
you should start your search there. If you get
stuck, be sure to ask your teacher or librarian for
help finding material. You should be looking for
facts, statistics, images and studies on your topic.

Once you have gathered some good sources
and information, you can search the internet
for reliable and informative websites for more
information. You can use the knowledge you
have learned from your initial library research to
use more sophisticated search terms to find the
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best websites.

It is a good idea to organise your sources
as you find them during the research process.
Historians typically compile a list of sources and
the locations where they were found — whether
in books, encyclopaedias, and databases — and
detail what topics they discuss. This works for
both primary and secondary sources.

Part of becoming a successful student of history is
learning how to construct an argument. Historians
construct arguments by forming opinions based
on the analysis of sources and the significance
of historical personalities and events. They turn
their opinions into arguments by engaging with
secondary sources and developing a logical case
which can be backed up by primary sources. The
following steps will help you construct sound
historical arguments.

e Active reading. When you read about a topic,
think of key questions, such as ‘How was that
feat achieved?’; ‘What evidence is there?’; and
‘What theories have been developed? Use
questions like these to form an opinion.

e Consider the secondary sources. What
have other people said about the topic? Do
they agree with what you think? If not, on
what do they base their argument?

e Use primary sources. It is crucial that you
check whether your opinion is supported by
primary sources. If the sources do not support
your ideas, then you will have to re-consider
your argument.

¢ Remember that historical theories are
provisional. Historians try to interpret

the past as best they can with the evidence
available to them at the time. In most areas
of history new evidence emerges every year
and some historical conclusions need to be
reconsidered. So, when you write your own
research essays, you need to read the most
recent research on the topic and be aware that
only some of the evidence has survived over
the years and more may come to light.

Cambridge University Press
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&= Note this down

Using the graphic organiser below, compile the sources you have located by recording the details and your

analysis.
Primary or
Source Secondary Location What does it tell us about the topic?
Cited in the Make notes on the source’s reliability, perspective
A written account Primary textbook and usefulness.

Activity 0.5

Go to the library and find 10 sources on the causes of World War |. You should aim for
a range of primary and secondary sources in a variety of formats (electronic, books,

magazine articles and images). Assess each source in terms of its perspective, reliability and
usefulness for understanding the topic.

Speaking skills

Speaking is an important form of communication.
A high percentage of what we learn we do through
speaking to those around us. In effect a classroom
is a community of learners. However, given that
most classrooms have access to the internet, you
can broaden your learning community to people
outside your classroom.
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Video conferencing

Video conferencing has immense potential for
developing your communication skills while
also connecting you with people outside your
classroom to discuss historical questions. Video
conferences are a great activity for the whole class
to participate in. You can have a video call with an
expert on the topic you are studying (for example,
a lecturer at a local university or an independent
historian) or a class at a different school that is
researching the same topic.

Cambridge University Press
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Using the graphic organiser below, construct an argument by formulating your ideas based on evidence.

Primary sources Secondary sources

Your interpretation

a

To undertake a successful video conference,
great deal of preparation must be done

beforehand. Here are some tips on preparing for

a

978-1-107-65469-3

video conference session.

Download a free online conferencing program,

such as Skype (www.cambridge.edu.au/
history9weblinks), to make your conference
calls. If you do use Skype, you should register
your class and your research interest with
Skype for Educators (www.cambridge.edu.
au/history9weblinks). Skype for Educators is
especially good for making contact with other
classes working on the same topic.

Arrange to conduct a conference call with
either an expert or another class on a date

that is convenient for both parties.

© Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012

It is also a good idea to use other ICT resources
such as a wiki in conjunction with video
conferencing so that all who are involved
in the conference can develop their ideas,
record their questions and present follow-up
research. To do this your class could register
a wiki page with a free online provider; for
example, wikispaces (www.cambridge.edu.
au/history9weblinks).

Make sure that everyone in the class has a
small task to complete so that all can contribute
to the conference session and/or follow the
work on the wiki.

Finally, make sure that you organise a
practice conference to ensure that both
parties can operate the video conferencing

program properly.
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Before you start

Main focus

Between 1750 and 1918, new political ideas of equality, human
mobility, industrialisation and expanding empires all created a very
different, modern world.

Why it’s relevant today

We live in a globalised world that continues to industrialise,
particularly in countries like China, India and Brazil. Constitutional
democracy based on principles of equality is an increasingly
powerful political model. Studying the making of the modern world
enables us to understand these broad patterns of change.

Inquiry questions

¢ How did industrialisation change economic patterns and
people’s lives?

e What systems of unfree labour and reasons for migration
caused the mass movement of people?

¢ \Which ideas led to political revolutions and what were their
consequences?

¢ \Which countries were imperial powers and which areas
became their colonies?

Key terms

e colonies e democracy
e egalitarianism e imperialism
¢ industrialisation * modernity
e gettlers e slavery

e suffrage

Significant individuals

e Adam Smith e Catherine Helen Spence
e John Locke e Mohandas Gandhi

e Thomas Jefferson

Let’s begin

The invention of the steam engine, mechanisation, factories and
mass production created new industrial economies and living
conditions. At the same time, systems of unfree labour, including
slavery and convict transportation, built colonies in the Americas,
Australia and elsewhere. New political beliefs in individual rights
and human equality sparked revolutions and led to new systems of
constitutional democracy. Settlers and migrants moved around the
world on a new mass scale. This modern world was captured by
artists and writers, and in the new media of photography and film.

Uniform of a convict
of Van Diemen’s Land (Tasmania),
c. 1830s-40s

Bas relief depicting end of
slave trade in Britain

Mohandas Gandhi
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Timeline

George Washington at
American Revolution 1775-83 the Siege of Yorktown during the

American Revolution
1788 Britain begins to
colonise Australia

French Revolution 1789-92

1807 Slave trade is abolished in
the British Empire

Slavery is abolished 1833
across the British Empire

1857-58 Indian Rebellion
against British rule is suppressed

" An angry crowd about to
Austrghg & St.ates £l 1901 burn a portrait of Tsar Nicholas Il on the
joined in a federation streets of Petrograd

1902 Australian women are
granted suffrage and the right to
stand for parliament
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power of absolute monarchy
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Invitation to the
opening of the first parliament of the
Commonwealth of Australia
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The Industrial
Revolution

Since the eighteenth century, industrialisation has
been a major force in the modern world. It has
driven large-scale economic changes that have
shaped relations between industrialised countries
(such as in Europe) and other countries — often
colonies — that the wealthier countries came to
depend on as sources of raw materials and as
markets for manufactured goods. Mechanisation,

mechanisation the
invention and use of
machines for farming,
production and transport

mass  production and new
forms of energy such as steam
and electricity transformed the

production of goods, the market

economy based on those goods,
the standard of living of many people, and the
way of life of even more. They also affected
everyday aspects of life such as transportation,
the structure of the household, and the nature of
men and women’s work. Prior to the Industrial
Revolution, households were relatively self-
sufficient. A wide variety of goods was produced

on farms and in rural households, and most

rural of the countryside

items consumed by households

were their

978-1-107-65469-3

produced  within
region and sold locally at regional markets. With
industrialisation from the eighteenth century,
production became specialised. Whole factories,
cities, regions and countries came to produce
limited ranges of goods, and to be dependent on
their ability to market those goods over distances
in exchange for other goods or money.

The capability to market and trade goods over
long distances has evolved gradually since the
late eighteenth century, with improvements in
transportation such as canals and better roads in
the eighteenth and nineteenth centuries, railways
and steamships in the nineteenth century, and
cars and aeroplanes in the twentieth century. The
invention of refrigeration and the introduction of
refrigerated ships in the late nineteenth century
made possible the marketing of fresh and frozen
food over distances previously unimaginable.
For a country like Australia, refrigerated ships
could send frozen meat to Britain and elsewhere.
Long-distance transportation also led to bigger
markets, and bigger markets encouraged large-
scale production. Changes in the production

and distribution of goods have meant that more
goods have become available to more people
around the world, creating an appearance of a
homogeneous Westernised culture based on

materialism and consumerism.

of wealth and power between
nations have continued, and
there has not been a blanket

effect of cultural change.
Indigenous cultures around
the world have absorbed

But inequalities

homogeneous similar or of
the same type

indigenous native to, or
belonging to, a particular
land or region

Western material goods in different ways, and

have adapted them to their own ends.
In the period from 1750 to 1918, industrialisation
in Europe, America and elsewhere was driven by

a combination of technological, economic and

social factors. It had broad-ranging consequences

for European economies, political and social

structures, and the daily lives of Europeans. The

drive for raw materials, new markets and cheap

labour was a major factor in
European global imperialism
from the eighteenth century,
the
United States in the nineteenth

and the expansion of

and twentieth centuries.
The social consequences of
included the
large-scale migration of peoples:

slaves, indentured labourers,

industrialisation

settlers and migrants. European

imperialism the
domination of one or more
nations by another, which
seeks to use the wealth and
people of the dominated
nation for its own interests

indentured labour a
system in which workers
enter contracts to perform
labour at reduced wages
for a certain period of time,
usually at a place far from
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their home
colonies around the world felt

the impacts of these changes throughout the period,
and by the twentieth century industrialisation had
taken off in East Asia.

The Industrial
Revolution in Australia

By the second half of the nineteenth century, most
Australian colonies had gained self-government
and were free settler societies with growing
economies based largely on wheat, sheep (for both
wool and meat) and cattle, and mining for gold,
copper and other ores. Cities grew with a rapidity
that astonished observers. Colonial governments
oversaw the building of roads, railways, ports,
gas lighting, the postal system, the telegraph and
other utilities. But it was not only infrastructure
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that was quickly built; Australian cities and towns
also soon came to boast theatres, sports grounds,
parks, libraries, museums and art galleries.

By 1901, the capitals of the Australian states
had become flourishing cities, and Australia as a

Chapter 1 Overview: the making of the modern world 19

newly federated nation needed a national capital.
Federal parliamentarians carefully selected an
inland site between the two rival cities Sydney
and Melbourne. In 1913, American architect Walter
Burley Griffin and his wife Marion Mahoney

i

Working-class families often lived in extremely cramped conditions. This 1890 photograph shows a
family living in one room in a poor area of New York.

[

in 1873

Melbourne has made a place for itself, and is the undoubted
capital, not only of Victoria but of all Australia .. I
believe that no city has ever attained so great a size

with such rapidity. Forty years ago from the present date
[1873], the foot of no white man had trodden the ground on
which Melbourne now stands ..
walk the length of Collins Street up by the churches and
the club to the Treasury Chambers, and then round by the
Houses of Parliament away into Victoria Parade, without
being struck by the grandeur of the dimensions of the town.

Source 1.12 The prominent English novelist Anthony Trollope on his travels around Australia

Trollope considered himself to be an urbane and cosmopolitan
Briton. Reflect on what you think his comments suggest about the

development of Australian colonies.

2]

It is impossible for a man to

Cal
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Griffin won the international competition for
Canberra’s design with a plan for a city centred
on a lake, with separate governmental and
civic sections, garden suburbs, parks and trees.
Canberra’s planning and construction would
continue to be a national project for the rest of
the twentieth century.

For those who worked in domestic service or
the expanding number of factories, textile mills,
mines and breweries, life could be a hard daily
grind. Before industrialisation, the household was
the centre of production and all members of the
family participated in work, including children.
Child labour
new in and of itself, but the conditions and the

in factories was therefore not

hazards for child workers were new. As countries

industrialised, the middle classes expanded
and there was greater demand for education.
Throughout the nineteenth century, schools grew
in number in industrialised countries, and legal
requirements were introduced for children to
be kept at school until they were 12 or 14. In
some poorer and colonised countries, access to
education also improved, but in limited ways and

often with racial restrictions. In settler societies

&= Note this down

Using the graphic organiser below, list the factors that contributed to industrialisation in Europe, America and

978-1-107-65469-3

like Australia, a few Indigenous people attended
mission schools, but education was fundamentally
for the white settlers.

Industrialisation meant the separation of home
and work, with the introduction of workshops,
factories and office buildings. It also introduced a
new gendered division of work that cast men as the
‘breadwinners’ with the important jobs and main
incomes, and rendered women as dependents who
kept house or, if they did work, deserving of only
low wages. For many working-class women who
had to support themselves and their families, this
created limited opportunities and real hardships.
Domestic service was a major area of women’s
work. Some women ran small businesses like
boarding houses and shops; others worked on
farms, perhaps with their husbands. Some sewed
on machines in factories, or at home in poor
conditions that became known as ‘sweated labour’.

In Australia, industrialisation meant that men
worked in tough and dangerous conditions
in hard
construction labour on roads, buildings, railway

down mines and in factories, and
lines, water and sewerage pipes, and telegraph
and telephone systems. Some men drove drays
and wagons; others worked as drovers, shearers

and agricultural  labourers

on the pastoral stations and droverapersonwho

drives a herd of animals

farms expanding across the long distances

continent.

elsewhere in the period from 1750 to 1918.

Factors that influenced
industrialisation

[ Technological J [

Economic

) =)
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A photograph of King William Street, Adelaide, taken from the Adelaide Town Hall in 1865 by
Townsend Duryea. It is one of a series of 14 that comprise a full panorama of the growing city.

Modernity and
representation:
art and photographs

As industrialisation changed ways of production,
the places of production (from home to workshop
or factory) and the conditions of work, it
also changed the way the modern world was
depicted and recorded. The printing press was
invented as early as the fifteenth century. In the
nineteenth century, cheap newspapers and books
revolutionised the flow of information around
the world and helped to rapidly raise levels of
literacy. From the end of the eighteenth century,
lithography enabled the mass production of the
older art form of etchings. As part of the print
revolution of the nineteenth century, lithographs
allowed people to see views and scenery on a
mass scale not possible with paintings. Lithographs

lithography the process of
making a drawing or design
on a stone or metal plate,
so that multiple impressions
in ink can be taken from it

were not only part of modern
but
rapid changes

technology, they also
captured the
shaped by technology and
industrialisation. For example,

the famous 1868 lithograph by

978-1-107-65469-3
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Frances Flora Palmer for the company Currier and
Ives, titled Across the Continent: Westward the
Course of Empire Takes its Way (see the beginning
of this chapter), shows two Native Americans on
horses being forced aside by the settlement of
towns across the American west, and the key part
the railroad played in that process.

From the 1830s, the first kind of photographs,
called
Daguerre, enabled what must have seemed the

‘daguerreotypes’ after inventor Louis
miracle of capturing actual images of people
and scenes. Photography advanced and spread
rapidly in the nineteenth century. In the early
nineteenth century, prosperous families who
wanted images of themselves would commission
artists to paint portraits. By the late nineteenth
century, photography studios sprang up in towns
and cities, and people began to have their photos
taken — at first in set poses with the background

supplied by the photographer.

The emergence of photography in the
mid nineteenth century coincided with the
rapid development of Australian cities, and

the photographic record allows us to see their

21
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expansion and changes. A striking example
is the Duryea Panorama, a circular series of
14 photographs of Adelaide in 1865 taken
by photographer Townsend Duryea (see
Source 1.13). Duryea took advantage of the
scaffolding around the newly built tower of the
Adelaide Town Hall as a vantage point to record
the growth of buildings in the Adelaide city centre,
the expanding suburbs stretching away, and the
wide dirt boulevard of King William Street with

only a few horses and drays.

Changing nature of sources and
depictions of life

By the end of the nineteenth century, photographs
had captured the vast gulf in the standards of living
between rich and poor. While they recorded the
amazing growth of cities and the rise of bigger
and taller buildings, bridges and other industrial
triumphs, along with the splendour of the large
houses of the wealthy, they also recorded
the appalling living conditions of workers. In
various industrialised countries, concern about
the conditions of life for workers prompted
some photographers to record the cramped and
insanitary conditions of poor people living in

slums and tenements.

In Australia, painting increasingly became a
recognised part of national culture. In the late
nineteenth century, artists of the Heidelberg School
(a group of painters associated with Heidelberg,
which was then just outside Melbourne) and
others captured scenes of life in the bush and
at the seaside, along with scenes of daily life,
especially in and around Melbourne and Sydney.
In the twentieth century, painting and other art
forms increasingly recorded and reflected the
Australian environment, life and culture.

At the end of the nineteenth century, French
brothers Auguste and Louis Lumiere were the first
to turn still photographs into the moving world
of film. Their first film footage, recorded in 1895,
showed workers leaving their factory. In the early
twentieth century, silent films quickly became a
huge part of popular culture around the world,
with cinemas appearing in towns and cities.
Silent films were often melodramatic, with many
featuring aspects of modern life and technology
such as cars, trams, factories and bustling cities.
Australia soon had its own film stars, such as the
swimmer and diver Annette Kellerman, whose
first major film, Neptune’s Daughter (1914), was
an international success.

Allegro con brio, Bourke Street West c. 1885-86 by Tom Roberts
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Activity 1.1

Find a copy of an early twentieth century
silent film — perhaps one made in
Australia, or with an Australian film star
such as Annette Kellerman. Watch the
film and notice how different it is from
the ‘moving pictures’ or movies with
sound that were made later.

1 Describe the ways in which it
resembles still photography.

2 Explain how well can you follow the
plot without any audible dialogue.

3 Discuss how the film captures new
aspects of the modern world of
its time.
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Movement of
peoples

Central to the changes of the modern world
was the mass movement of people. In the
nineteenth and twentieth centuries, free migrants
and settlers chose to leave their homelands —
particularly China and European countries — in
the hope of more land and space, and better
lives. Destinations ranged from North and South
America to European colonies in Africa, South-
East Asia and Australasia. Before the rise of free
migration, however, increasingly large numbers of
convicts and indentured labourers from Europe
and enslaved Africans were shipped to the
Americas, starting in the seventeenth century. By

the late eighteenth century, slavery

unfree labour a system
in which labourers are
unfree labour exploitation in the compelled to work and are

was a large-scale global system of

Americas, South Africa, Mauritius "ot paid wages

and elsewhere.

Britain shipped convicts to the Australian
colonies for 80 years, from the founding of Sydney
as a penal colony in 1788 until the end of the
convict system in Western Australia in 1868. After
slavery was abolished in the British Empire in 1833,
schemes to transport indentured labourers from
India and China to various parts of the world rose
dramatically. Slavery, convict transportation and
indentured labour were interconnected systems of
unfree labour, and the economic

basis of colonies and plantation colony a settlement formed
in conquered territory

societies around the world.

Some of the famous Australian artists of the Heidelberg School, including Tom

Roberts and Arthur Streeton, produced some of their iconic paintings of the
p= Australian bush in their studios in London. Since the 1850s, steamships had made
g travel between Australia and Britain faster and more comfortable. Artists often
Ew painted from drawings they had made on location.
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Slavery and
indentured labour

Slavery, the enforced and unfree labour of some
people for others, was practised from ancient times
in Rome, Egypt, elsewhere in Africa and other
places. When Europeans first sailed to sub-Saharan
Africa in the fifteenth and sixteenth centuries,
the slave trade there was long established.
Europeans took advantage of this trade, and
greatly expanded it as they bought slaves to
perform the hard labour of building their colonies
around the Atlantic Ocean. Portuguese traders
and plantation owners used enslaved Africans
in the Azores, Madeiras, Cape Verde islands and
Sao Tome, and from the 1530s in Brazil. Spanish
settlers and officials introduced slaves into the
Caribbean, Mexico, Peru and Central America.
From the early seventeenth century, English
settlers imported slaves into their North American
colonies. The slave trade provided labour to all
of these colonies and was enormously lucrative
to the merchants who bought slaves in Africa
and sold them in the Americas, then took sugar,

merchant a person who

buys

tobacco and other commodities

from the Americas and sold them
and sells goods

in Europe. Conditions for enslaved

978-1-107-65469-3

Africans who survived the ‘middle passage’ across
the Atlantic were horrifically cramped and vile.
Work on plantations was back-breaking, and
punishment harsh. In the eighteenth century,
around 60000 slaves annually were taken to
the Americas. By the mid eighteenth century,
dominance of the slave trade had passed in turn
from the Portuguese, the Dutch and the French to
the British and the Americans, and the Portuguese
who supplied slaves to Brazil.

By the late eighteenth century, humanitarian
opinion condemned slavery. The slave trade was
abolished by Denmark in 1803, Britain in 1807,
the United States in 1808 and Spain in 1845.
Slavery as a system was abolished in British
territory (South Africa and the West Indies) in
1833, French colonies in 1848, the United States in
1865 and Brazil in 1888. Centuries of the Atlantic
slave trade did much to build the Americas, while
it had long-term disastrous effects on Africa.

Indentured labour schemes had brought
labourers to the Americas before the system of
slavery eclipsed them. As slavery was outlawed in
the nineteenth century, indentured labour grew
rapidly because indentured workers were paid
less than those receiving full wages. Indentured
labourers from India, China, Africa and Melanesia

The Slave Trade by Auguste Francois Biard (1840)
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A group of Melanesian labourers (known at the time as ‘South Sea Islanders’) on a sugar plantation

near Cairns, Queensland, in 1890

were taken by recruiters
mortality rate the measure 1O pastoral properties  and
of total deaths in relation to plantations (often sugar)

atotal population ;) places ranging from the

978-1-107-65469-3

Caribbean to Mauritius, South
Africa, Fiji and the Australian colonies. In Australia,
Chinese and Indian indentured labourers suffered
high mortality rates,
discrimination. In the late nineteenth century,

loneliness and racial

large numbers of Melanesian islanders did the
hard work on Queensland’s sugar plantations.

others stayed.
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Convict transportation

In the eighteenth century in British North America,
indentured labour, convict transportation and
slavery all coexisted as a means of providing labour
from Britain and Africa to the colonies. Up until
the American Revolution in the 1770s, the British
government sold convicts to shipping contractors,
who transported them to the southern colonies in
America and the Caribbean, where they were sold
to the planters as indentured labourers to work,
for example, in rice and tobacco fields. In the
first half of the eighteenth century, about 30000

In the early to mid nineteenth century, indentured labour schemes brought
workers to Australia from India and China. Some died, some returned home and

Cambridge University Press
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people were shipped to America in this way.
With the revolt of the American colonies, Britain
lost this system and in the mid-1780s British
officials cast around for alternatives, considering
places like Canada, the Falkland Islands, West
Africa, the West Indies and the East Indies. A
few men were actually transported to Africa in
1784. This was the context in which the British
government decided that the little-explored land

penal colony a colony that

on the other side of the globe was
the best solution, and to establish
penal colonies in Australia.

serves as a prison

978-1-107-65469-3

The system of transportation in the Australian
penal colonies lasted from 1788 to 1868. Over

Activity 1.8

1 List the Australian states that began
as penal colonies.

Research which towns, cities or
islands in particular began as penal
colonies. What years did they serve
in this way?

Discover whether your city or town
had a convict station or was close
to one. If not, did emancipated
convicts move there in its early
period of settlement? Are there
any remains of buildings or other
evidence of convict days?
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the whole period of transportation, the British
government shipped more than 160000 men,
women and children to Australia. The convicts
were distributed among government, military
and civil institutions, as well as settlers, with the
government having first choice. Up to 1810, the
needs of the government for convict labour were
overwhelming. Convicts worked on government
farms, built roads and erected public buildings.

In the 1830s, the British government was
persuaded by the argument that assignment
of a convict to a private farmer was a form of
slavery — which they had just abolished. So in
1839 the British government ordered the abolition
of the assignment system in both New South
Wales and Van Diemen’s Land. Then in 1840 it
abolished transportation to New South Wales,
although it continued to Van Diemen’s Land.
After a large increase in the numbers of convicts
in Van Diemen’s Land, settlers there protested
and transportation was stopped in 1853. Convicts
were still sent to the Swan River Colony (Perth)
until 1868.

Not all of the convicts transported to the
Australian penal colonies between 1788 and 1868
were political radicals or from the white labouring
classes. Perhaps up to a thousand convicts in
Australia were slaves, former slaves and free
blacks from the Caribbean; free blacks and
former slaves from Britain; indigenous Africans
sent from the Cape Colony and via Britain;
African-Americans; and Malagasy slaves, former
slaves, Indian convicts, and Indian and Chinese
indentured labourers transported from Mauritius.
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Ruins at the Port Arthur convict site, Tasmania
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Settlers

Slaves and convicts were shipped around the
world by force. Indentured labourers had some
choice, but were often compelled by starvation
or tricked into entering their contracts. Those
who chose to leave their homeland and try their
luck in a colony or new country were settlers
or migrants. Convicts who served out their terms
and chose to stay, and indentured labourers who
did not return home, could become settlers.
From the sixteenth century onwards, millions of
Europeans spread around the world, including
the Portuguese settlers who went to Brazil; the
Spanish who went to Mexico, Argentina and
other parts of Spanish America; and the Dutch
who went to South Africa and the Dutch East
Indies. British settlers went first to the North
American colonies and the Caribbean, while
British merchants also headed to South and
South-East
century, settlers chose to make new lives in

Asia. From the late eighteenth
what would become the settler dominions of the
British Empire: Canada, South Africa, Australia
and New Zealand. Even more British migrants
continued to sail across the Atlantic to the United
States, along with immigrants from Southern and
Eastern Europe, especially in the late nineteenth

and early twentieth centuries.

Divide the class into six groups. Assign
each group to one of the following countries
of origin of migrants: Britain, Spain, the
Netherlands, Italy, Ireland and China. Using

the school library and the internet, each
group is to research the high period of
migration from the country of origin, and the
migrants’ major destinations. Present your
findings to the rest of the class as either a
poster or PowerPoint presentation. Be sure
to answer the following questions:
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Canada had both British and French settlers,
and came under full British control only after
wars in the mid to late eighteenth century. Steps
towards self-government in British settler colonies
began in in the 1830s in Canada, where the
French settlers particularly sought representation.
Like in the United States, European settlement
spread across western Canada in the nineteenth
century through violent dispossession of First
Nations people, along with a vast program of
railroad building. More British settlers chose to
go to Canada than Australia and New Zealand,
partly because it was closer. In turn, more people
migrated to Australia and New Zealand than to
South Africa, although British colonies in Africa
expanded rapidly in the late nineteenth and
early twentieth centuries. Mobility was key to the
modern period. Some migrants returned home
to Europe, while others moved on from their
first destination.

Source 1.18 Growth of the Australian population

Year Population
1820 30000
1850 400000
1888 3000000
1914 4500000

Identify what drove the migrants to move.

Consider what was happening in their
country or region of origin at the time.

Explain why they chose their major
migration destinations.

Reflect on whether those destination
countries still have significant numbers of
people of that ethnic group. Why or why
not?
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European imperial
expansmn

Globalisation is currently a hot topic, yet it has
been occurring for centuries, not least because
the
sixteenth century onwards. Spain, Portugal, the

of European imperial expansion from
Netherlands, Britain and France all acquired large
empires in the early modern period of world
history, as they sought spices in the East Indies,
navigated and charted their way around parts of
the globe unknown to Europeans, established
trading posts and then expanded and defended
the territories they acquired. The goal of Christian

missionaries, both Catholic and Protestant, to

convert indigenous peoples around the world was
allied to the desires of traders and the ambitions
of armies. These European powers grabbed
colonies in the Americas, South and South-East
Asia, Australia, the Pacific, East Asia and Africa.
European colonies in the Americas, including the
Caribbean, soon had economies based on sugar,
cotton, tobacco and coffee plantations.
Industrialisation  and

imperialism  were

interconnected. Profits made
in the colonies were invested
in Europe in stately houses

and grand buildings, and in

finance, business and industry.
Commodities

from the

commodity an item that is
bought or sold, especially a
raw material or something
that is manufactured,

for which there is a
commercial demand

‘Sugar growing in Mauritius’, Empire Marketing Board poster (March 1927)

British imperialist Cecil Rhodes (1853-1902) wanted Britain to take control of
Africa ‘from Cape to Cairo’. Rhodes made a fortune from diamond mines in
South Africa, helped to found the British colony of Rhodesia (now Zambia and
Zimbabwe) and established the Rhodes Scholarships at Oxford University.
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The extent of the British Empire, 1886

colonies were shipped to Europe for food and
manufacturing. For example, cotton grown in the
Americas was turned into clothing and ‘manchester’
(household the British
Midlands which Britain then exported (including

textiles) in industrial
to its colonies) while sugar from the Caribbean and
Mauritius was consumed in Europe, along with tea
from India, Ceylon and Malaya. Australian wool,
wheat, meat and fruit, timber from Burma, cocoa
from the Gold Coast in Africa, New Zealand butter
and apples, South African fruit and wine, tobacco
grown in Africa, and Canadian timber and furs all
found markets in Britain and elsewhere. Profits
from trade sustained European imperial armies
and colonial administrations in Asia and Africa.
European industrialisation also provided their
armies with superior military technology, including
steamships and machine guns, which were critical
to imperial conquests and control.

© Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012

European imperialism
in Asia

In 1800, Europeans occupied or controlled one-
third of the globe’s land surface. By 1870 this had
leapt to two-thirds and by 1913 had become an
overwhelming 84 per cent, including much of
Africa, South America, Asia and the Pacific. Some
parts of Asia came under formal imperial control
and direct administration of European powers,
while others such as China mostly remained
independent but ceded small zones and were
buffeted by European and American expansionist
desires. From the seventeenth century, Britain
increasingly established its hold on the Indian
subcontinent. By 1763, the British East India
Company controlled significant parts of India, and
had defeated their French rivals; British control in
India grew through the nineteenth century. The
French turned their attention to Indochina.
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The European imperial powers sought trade,
profits and territorial control; they also introduced
Christianity, turning it into a worldwide religion.
based
America funded the work of missionaries across

Missionary societies in Europe and
Asia, Africa and the Pacific. Missionaries sought
to convert colonised peoples, and did much
to destroy indigenous cultures, but they also
provided practical help in the form of medicine,
agriculture and education. Mission schools and
hospitals spread across European colonies, and
missionaries taught cricket, football, athletics and
Western music, along with other subjects.
European colonies suffered from economic
exploitation designed to benefit the imperial
powers. For example, Britain suppressed cotton
textile production in India in order to protect
sales of cloth made in the British Midlands. In
Java, Dutch colonial rulers forced farmers to
sell certain parts of their crop to the colonial
government at a low price; the Dutch made huge
profits from this system. Colonial regimes also
relied on racial hierarchies and discrimination
in education, employment, official languages

The house of a wealthy merchant in India,
with servants (1895). The image is a magic lantern slide
(a relatively early form of photograph) taken by William
Henry Jackson.
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and public spaces, and used violence and harsh
punishments to stay in power.

By the late nineteenth century, anti-colonial
nationalist movements emerged, especially
among the educated and professional elite of the
indigenous people. Elite Indians, for example,
attended British universities before returning to
India as lawyers, doctors, journalists and other
professionals. Anti-colonial movements gained
support in the twentieth century, both domestically
and globally, and were a major reason for the
dismantling of the European empires in the
mid twentieth century, often through bloody
warfare. Gandhi’s nationalist movement in early
twentieth century India helped to spread the
ideas and practice of non-violent resistance
around the world, while some of the religious and
philosophical values of, for example, Buddhism

and theosophy entered Western culture.

Painting of King Louis XVI of France by
Antoine-Francois Callet (1789)
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We hold these truths to be self evident: That all men are
created equal; that they are endowed by their creator
with certain unalienable rights; that among these are
life, liberty and the pursuit of happiness; that, to
secure these rights, governments are instituted among

men, deriving their just powers from the consent of
the governed.

Source 1.23 A section of the American Declaration of Independence, drafted by the future
President Thomas Jefferson

Explain whether the principles of political liberty applied to
everyone or if they were limited. In your answer, refer to the
system of slavery and the right to vote.
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Painting by an unknown artist of the storming of the Bastille prison in Paris by a
revolutionary crowd (1789)
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Colonies and
independent states

in Asia

By the late nineteenth century, Britain exerted
control over all India, though in some princely

states that control was indirect. The British Raj
suppressed a major uprising against it in 1857-58

British Raj British rule

that began in the army, and India

in India remained under British control until

978-1-107-65469-3

1947, when on 15 August India
and Pakistan (the latter divided into western and
eastern sections) became separate independent
nations. In Indonesia, the Netherlands established
trading posts in the early seventeenth century,
which expanded by the nineteenth century into
full colonial control of Java and parts of Sumatra,
Borneo and Timor — and effectively dominance of
the Indonesian archipelago. During World War II,
the Dutch were ousted by the invading Japanese,
then temporarily regained control before being
forced to cede Indonesian independence in 1949.
In Indochina, the French gradually expanded their
influence and control over Vietnam, Cambodia
and Laos until they became French colonies in the
late nineteenth century. Early twentieth century
anti-colonial nationalist movements were violently
suppressed by the French. After World War II, the
war for independence in Vietnam was initially
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against the French, before it became a civil war
between North and South in which the United

States, Australia and other countries became
involved.
Spanish traders and missionaries arrived

in the Philippines in the sixteenth century and
their interest in the islands spread until they
were under Spanish control by 1570. In 1898,
the United States purchased the Philippines from
Spain, as it expanded its imperial control in the
Caribbean and the Pacific, which would include
Hawai’i. The Philippines gained its independence
from the United States after World War II, though
some military bases remained. China, long an
imperial power in East Asia, did not fall under
formal control of the European empires, though
in 1842 Britain took Hong Kong as its victory
prize from the Opium War. As China weakened
internally in the nineteenth century, European
and American demands for trade and influence
resulted in open treaty ports such as Canton and
Shanghai. Europeans and Americans established
their own zones of residence and business in
Chinese ports, and Christian missionaries arrived,
but China maintained its sovereignty. Japan also
remained independent, but in 1853 was forced
by the United States to open itself to contact and
trade, which had profound effects on its internal
politics and economy.

The United Nations currently recognises 193 separate nations as member states.
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Economic, social
and political ideas

Revolutions,
independence and
equality

In Europe in the seventeenth century, a period
of religious warfare was followed by an era of
absolute monarchy, with an ideology of the
divine rights of kings and queens, and expanded
control by the monarch’s central government.
Absolute monarchy was linked to strong royal

political system in which
monarchs have complete

armies. Monarchs sought to

absolute monarchy expand their territories, while

emerging nation-states were

power, including over represented by their king or

armed forces queen. In England, after a

bloody civil war in the 1640s,
a bloodless revolution in the 1680s produced a
new constitutional agreement between king and
parliament. During this ‘Glorious Revolution’, the
political philosopher John Locke developed his
theory of liberalism. Locke suggested that power
emanated from the people, not from a monarch’s
supposedly divine right to rule, and that there
were basic rights to freedom of person and
property.

Locke’s political liberalism spread through the
Enlightenment of the eighteenth century, and was
dramatically enshrined by the American Revolution

a philosophical movement
that placed emphasis on
reason rather than tradition

of the 1770s and the French
Revolution of 1789-92. The
American Revolution began

Enlightenment

with the American War of
and gave rise to many

o Independence against Britain.
progressive ideas

Britain’s American colonies
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rebelled against British control particularly in the
form of duties and taxes. Tensions escalated into
war in 1775. The American colonies established
their own Continental Congress, which approved
the Declaration of Independence on 4 July 1776.
The American colonies finally won independence
from Britain in 1783, and their principles of
political liberty gained global influence.
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The French Revolution, which erupted in
1789, gained attention worldwide and has
reverberated across the centuries since. The cry of
‘liberty, equality and fraternity’ that was the catch-
phrase of the French Revolution echoed around
the globe, not least in France’s own colony of
Saint Domingue (Haiti), which rebelled against
French control and rang a death knell for the
system of slavery there. The French Revolution
asserted the political power of the masses, and
the political ascendancy of the middle class, in
a direct challenge to the feudally derived power
of the monarch and the aristocracy. In 1789, the
self-proclaimed National Assembly stood up to
King Louis XVI, while crowds took direct action
such as storming the Bastille prison and burning
tax offices. Then there were widespread revolts
by the peasants in the countryside. On 27 August
1789, the Assembly passed the ‘Declaration of
the Rights of Man and Citizen’, a manifesto of
political liberalism that began: ‘Men are born,
and remain, free and equal in rights’. In 1792,
the French Revolution entered a new and bloody
stage, in which the ideals of liberalism became
overshadowed.

The French Revolution set the agenda for
the nineteenth century in Europe, and had
ramifications for the rest of the world. The power
of the monarch and the aristocracy was curtailed,
but in the decades that followed the differences
in the demands of the middle class and the
working class became increasingly apparent. In
the nineteenth century, conservatives (supporters
of the old order) struggled against liberalism
(represented by the first stage of the French
Revolution) and socialism, which was spawned
following the French Revolution. These political
struggles would be waged around the globe
in the nineteenth and twentieth centuries, as
liberalism gained power and was contested by
socialism and communism (from the 1840s). In
the twentieth century, communist regimes would
become locked in global ideological struggle
with capitalist democratic powers led by the
United States and Britain. The struggle between
capitalism and communism also would become
important for anti-colonial movements in various
parts of the world.
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Democratic values

Liberalism and political philosophies based on the
rights of the individual spread globally from the
eighteenth century. To some extent these ideas
drew on ideals of democracy from ancient Greece
and Rome, particularly those that originated in
the Greek city-states from the eighth to the fourth
centuries Bce. Because of the revolutions of the
seventeenth and eighteenth centuries, ideas of
constitutional democracy spread through the
Western world. They included the consent of the
people to be governed; the contract between the
government and those governed; the balance
of powers between legislative, executive and
judicial arms of government; and basic civil rights.
Differences emerged between, for example,
Britain’s Westminster system and its unwritten
conventions, and the American system of a
republic with a president (instead of a monarch)
and a bill of rights.

Capitalism as an economic philosophy gained
popularity in the mercantile world of the eighteenth
century and later. In 1776, Scottish

capitalism an economic
system based on private
ownership and free
market enterprise

philosopher Adam Smith outlined
his ideas on capitalism in his
book The Wealth of Nations,
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emphasising individual choice,
private enterprise and the operation of markets
as opposed to state control of the economy. In
the early nineteenth century, the opposing theory

of socialism gained followers, with its principles
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of the ownership of land, capital and means of
production being vested in the community or the
state. French philosopher Charles Fourier and
British industrialist Robert Owen put forward
their theories of communal cooperation. Socialist
movements and parties grew in the late nineteenth
century based on concern for working people.
The creation of nation-states from former
regions, empires and colonies has been a
central development of the modern world. Many
countries have struggled to achieve nationhood
and sovereignty. Our concept of the nation dates
from the eighteenth century, when it came to
refer to a state in which citizens claimed collective
sovereignty and a shared political identity. The
idea of the nation emerged along with political
rights and constitutions, instead of loyalty to
monarch or church. Nationalism fuelled anti-

colonial movements for
nationalism devotion
to national identity

or patriotism

independence from imperial
powers, but it has also been

linked to racism and hostility
to foreigners. The roles and rights of nations have
changed over time, as has national belonging. Tt
was only in 1948 that Australians, for example,
started to be issued their own passports separate
from British ones.

Egalitarianism: social
and political equality

In the nineteenth century, Australia became one
of the world’s social laboratories, with various

s a

AUSTRALIA

PASSPORT

An Australian passport issued in 1973
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early steps in political progressivism. Following
in the 1840s and 1850s the
Australian colonies fought for self-government in

Canada’s lead,

evolving stages. Most Australian colonies received
self-
government with bicameral legislatures) between
1855 and 1859. At the same time, well ahead of

Responsible Government (constitutional

Britain and other countries, the

suffrage the right to vote in

political elections Australian colonies introduced

978-1-107-65469-3

manhood suffrage; that is, the
right to vote for adult, white men. In 1858, the
secret ballot was first introduced — a progressive
reform that meant voters would not be intimidated
by having to vote publicly. In the 1890s, Members
of Parliament were first paid, which meant that
working-class people who depended on a wage
could now stand for parliament. In 1894, South
Australia was the first Australian colony to grant
women suffrage, and by 1902 all white women
in Australia could vote and stand for parliament.
However, at the same time, the White Australia
Policy restricted the entry of non-European
immigrants and represented the subordination of
Aboriginal and Torres Strait Islander peoples. Not
everyone was equal in Australia.

The organised women’s movement in South
Australia helped to win the early suffrage. One of
the leaders was Catherine Helen Spence, who had
arrived in the colony in 1839, when it was three
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years old and she was aged 14. Although always
aware of her Scottish heritage, Spence became a
strong advocate of South Australia and what she
saw as its reformist role. When Spence became a
Vice President of the South Australian Women'’s
Suffrage League in 1891, she was 66 years old,
and a very well-known figure in the colony. She
had come to prominence through her social work
with orphans and the destitute, her fiction writing
and work as a journalist, and her advocacy of
the proportional representation system of voting.
Spence spurred the debate about women’s issues
through her novels, including Clara Morison
(1854) and Mr Hogarth’s Will (1865).

Education
egalitarianism. In the 1870s and 1880s, a system
of primary schools in the various Australian

was  crucial to  Australian

colonies introduced elementary education and

school leaving ages. It was not
until the mid twentieth century
that most Australians could also

egalitarianism the idea
that everyone should have
equal rights and oportunities

attend high schools, and even then
only a small proportion of high-school graduates
could go on to university. Around the turn of the
twentieth century, for many Australians, public
libraries, schools of art, mechanics’ institutes
and public concerts were important sources of
education and culture, as well as part of the fabric
of the new nation’s blossoming towns and cities.

Kapunda Primary School, South Australia, c. 1900
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Chapter summary

e |ndustrialisation changed both ways of production
and the places of production from home to workshop,
factory and office. Many workers had a hard daily grind
and lived in cramped conditions.

e Slavery, convict transportation and indentured labour
were systems of exploited labour that helped to build
colonies and new countries.

e Settlers and migrants moved around the world in huge
numbers, partly because of steamships and railroads.
Cities sprang up and expanded quickly. The world’s
population grew.

New technologies included photography and film, which
recorded these dramatic changes along with art and
literature. Films and cinemas became very popular
forms of entertainment.

ldeas of individual rights and human equality
sparked political revolutions and led to new forms of
government.

The Australian colonies gained self-government, mostly
in the 1850s, and federated as one nation in 1901.

End-of-chapter questions

Multiple choice

1 Industrialisation was driven by:
A steam engines
B mechanisation and new forms of transport
C electricity
D all of the above
2 Which of these countries did NOT have slavery?
A United States of America
B Brazil
C South Africa

D Australia

3

5
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Which of the following were colonies of the British
Empire?

A Canada

B India

C New Zealand
D All of the above

‘Liberty, equality and fraternity’ was the catch-cry of
which revolution?

A American Revolution

B Bolshevik Revolution

C French Revolution

D Revolution in St Domingue (Haiti)

Adam Smith’s 1776 book The Wealth of Nations
outlined the theory of:

A capitalism
B socialism
C liberalism
D

self-government

Cambridge University Press




Short answer

1 Explain how the daily labour for workers changed with
the Industrial Revolution.

2 How did Australian cities grow and change in the
nineteenth and early twentieth centuries?

3 Describe why so many settlers and migrants moved
around the world in the nineteenth and early twentieth
centuries.

Source analysis
Study Source 1.27 and answer the following questions.

The English have taught us that we were not one
nation before, and that it will require centuries before
we become one nation. This is without foundation.
We were one nation before they came to India. One
thought inspired us. Our mode of life was the same.

[t was because we were one nation that they were
able to establish one kingdom. Subsequently they
divided us ... I do not wish to suggest that because
we were one nation we had no differences, but ...
our leading men travelled throughout India either on
foot or in bullock carts. They learned one another’s
languages and there was no aloofness between them.
What do you think could have been the intention of
those far-seeing ancestors of ours who established
Shevetbindu Rameshwar in the South, Juggarnaut in
the South-East and Hardwar in the North as places of
pilgrimage? You will admit they were no fools. They
knew that worship of God could have been performed
just as well at home. They taught us that those whose
hearts were aglow with righteousness had the Ganges
in their own homes. But they saw that India was one
undivided land so made by nature. They, therefore,
argued that it must be one nation.

Mohandas K. Gandhi, Hind Swaraj
or Indian Home Rule (1908), p. 32
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4 What benefits did the imperial powers receive from
their colonies?

5 Identify the main constitutional changes in Australia in
the mid nineteenth and early twentieth centuries.

1 Based on your reading of this document, interpret what
Gandhi is arguing for and what is he refuting.

2 What case is he making for Indian independence from
Britain?

3 Discuss the aspects of Indian culture and society that
Gandhi hopes will inspire Indian nationalism.

Extended response

Undertake research on the American, French and Bolshevik
Revolutions. Present your findings in a report and be sure
to answer the following questions:

e \What political goals did they have in common?
e \What political principles were different?
 Did the earlier revolutions influence the later?
e Who were the main leaders of each revolution?

e Did slaves benefit from the American or French
Revolutions?

e Did women gain any rights from any of the revolutions?

e How was each revolution shaped by its specific
circumstances and time period?

e \Which revolution would you regard as the most
successful?
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Before you start

Main focus

The Industrial Revolution was one of the most dramatic examples of how
new technological developments can completely change the ways we work
and live.

Why it’s relevant today

In our own times we have become used to new technology, but studying
the beginnings of industrial society helps us to understand many of the
environmental and societal problems the world faces today.

Inquiry questions

e \What were the conditions in Britain that preceded industrialisation?

¢ \What were the main inventions and innovations that drove the Industrial
Revolution?

¢ How did the Industrial Revolution change the pattern of human
settlement?

e How did the Industrial Revolution change the lives of ordinary men,
women and children?

e How did the Industrial Revolution change the world in the longer term?

Key terms

e agricultural revolution e  colonial system
® domestic system e factory system
¢ industrialisation e Poor Law

e technology e urbanisation

Significant individuals
e Edmund Cartwright e Elizabeth Gaskell

e James Brindley e James Watt
e Jethro Tull e John Kay
¢ Richard Trevithick ¢ Robert Owen

Let’s begin

Replica of the first
steam locomotive, designed by
Richard Trevithick

Re-enactment of

men working with molten iron in a
Victorian foundry

Free settlers

The Industrial Revolution not only changed industry in Britain, Europe,
America, Australia and elsewhere; it also changed society itself, and the
way people lived. In just a hundred years, the Britain of farms and country
estates transformed into a modern industrial society. In the following years,
industrialisation spread to other countries in Europe, and transformed
places as distant as America and Australia. The Industrial Revolution
broke society’s reliance on animals, wind and water. Scientists discovered
new forms of power and new machines. Businesspeople invested in

new technologies and with them dramatically increased production. This
increase created demand for more efficient ways of transporting the raw
materials for factories. The invention of the railway and the canal system
meant that people, as well as goods, were more easily transported. In
thousands of traditional villages, craftspeople were no longer needed and
they moved to cities to work in the new factories.

disembarking in Australia c. 1885
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Residents have their
evening meal at a Marylebone
workhouse



Timeline

Jethro Tull invents the ¢. 1701
mechanical seed-drill

Newcomen engine is invented 1710-12
Britain’s first canal is built 1757

James Hargreaves invents the 1764
spinning jenny

James Watt develops the 1763—-75
condensing steam engine

New Lanark Mill is established 1784
Britain begins to colonise Australia 1788

Eli Whitney invents the cotton gin 1793
(United States)

Robert Owen takes over the New 1800
Lanark Mill

World's first railway line opens 1830

in Britain

Free settlers to Australia receive 1831
assistance for emigration

The Reform Act is passed in Britain 1832

The Factory Act regulates the 1833
employment of children in textile mills

Friedrich Engels publishes 1845
The Condition of the Working Class
in England in 1844

Gold is discovered in Australia 1851

Australia’s first electric light 1879
company is established in Melbourne

Australia’s states are joined in 1901
a federation

978-1-107-65469-3

1775-83 American Revolution

1789-92 French Revolution
1791-1804 Haitian Revolution

1807 Slave trade is abolished in the
Britain Empire

1814-15 Napoleon Bonaparte
is defeated

1833 Slavery is abolished across the
British Empire

1832 France’s first railway opens

1846 Irish Potato Famine begins
1854 Eureka Stockade in Australia
1861-65 US Civil War

1865 Slavery is abolished in the
United States

1914-18 World War |

© Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012

Photocopying is restricted under law and this material must not be transferred to another party

42  History for the Australian Curriculum 9

Sankey Brook
Navigation, Britain’s first canal

Siege of Vicksburg,
1888, during the American Civil War

Painting depicting
Napoleon fleeing from la Belle
Alliance, his headquarters, at the
end of the battle of Waterloo on
18 June 1815

Victims of the Irish
Potato Famine
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This map of Britain’s industrial economy c¢. 1815 shows that factories were built in areas where there were good
supplies of coal and iron, and good ports. These allowed raw materials to be brought in by ships, and completed goods to be sent
out to foreign markets.
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Causes of the
Industrial
Revolution: society
and innovation

The British Empire

Perhaps the central reason for Britain’s rapid
economic growth at the time of the Industrial
Revolution was the success of its overseas
colonies. The British were experts in developing
a colonial system. Using their powerful navy
and their merchant ships, they created colonies
in countries like America, India, Jamaica and
Australia, often displacing and subjugating the
native populations.

Britain drew massive resources from its empire.
By the year 1800 this empire was enormous, and
Britain could obtain goods such as sugar from
Jamaica, and wheat and wool from Australia.
Through the exploitation of slaves and native
workers, the British could produce these items

very cheaply and sell them for

vast profits in Europe.
British ~merchants

made a great deal of money by

in conquered territory
also
colonial system
arrangements made for
the slave trade, which involved
buying slaves in Africa and ©f colonies
selling them to the tobacco merchant ships
plantations in the American
colonies. This soon developed
shipping
route, because the ships then

into a three-way

merchant a person who

buys and sells goods

colony a settlement formed

the successful operation

ships designed and used
for commercial purposes
(trading, buying and selling)

sailed back carrying American
tobacco and cotton that could be sold at good
prices in Europe.

All of the wealth generated by the British
colonies meant that there was plenty of money
available for investment. As settlers in places
such as Australia made money in industries such
as wool, they tended to invest their new wealth
in British industries. This in turn allowed British
industrialists to borrow money to buy new
machines and to expand their factories.

These colonies also provided new markets for
British manufactured goods. In Australia, people
bought machinery, furniture and clothing from
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The spread of the British Empire meant that British industrialists had access to new products, new

markets and cheap labour.
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‘the home country’. In some cases, people were
even forced by law to buy British goods, even
though they could make such goods themselves.
For example, the people of India were already
able to spin cotton themselves on small looms,
but British laws prevented them from doing so.
As a result, millions of Indians

loom a machine on which
thread is woven into cloth

had to buy British cotton. This
quickly had an effect. Between

978-1-107-65469-3

1750 and 1770, the amount
of goods produced to be sold within Britain
increased by only 7 per cent; at the same time,
the amount of goods produced to be sold to the
colonies increased by 80 per cent.

The wealth generated by the empire fuelled
innovation and invention, the drivers of the
Industrial Revolution. Between about 1750 and
1800, many important inventions transformed
industrial ~ production, especially in metal
and textiles.

The first great change was to energy: human
labour and animal labour were replaced by steam,
then gas and electricity, giving people power such
as they had never had before.

The second great change was to machinery:
there was an unstoppable flow of new inventions
and new techniques that transformed the way
important things such as coal and steel were made.

The third great change was to the scale, or
size, of production. There had been a few large

Activity 2.1

1 List some of the goods produced
in the different parts of the
British Empire.
Assess the impact of slavery upon
the success of British trade.

Draw a graph contrasting the
increase in goods sold in the
colonies with those sold within
Britain over the period 1750-70.

© Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012
Photocopying is restricted under law and this material must not be transferred to another party

Chapter 2 The Industrial Revolution (1750-1914) 45

factories before 1750: as early as the 1600s,
Ambrose Crowley was running a large ironmaking
factory at Winlaton. In the 1700s, however, many
more industries — but not all — changed from many
small workshops to large factories employing
hundreds of people.

The fourth great change was to transport: the
creation of a railway system and a canal system
allowed the rapid movement of resources into
industrial areas, and the efficient movement of
their products to markets.

Assisting the worldwide movement of goods,

money and technological development was

a revolution in transport infrastructure and
technology. Britain is criss-crossed

by rivers, which were extended in
this period by a network of canals.
New forms of transport — railways
and canals — were particularly  particular service
good for moving heavy goods

infrastructure structures
(for example, roads, railway
lines and canals) needed
for the operation of a

over long distances.

As an island nation, Britain possessed a
powerful navy and a large merchant fleet. Tt also
had a long coastline, with many ports. It was
also strategically located: its ships could reach
Europe to the east and America to the west. These
geographical advantages meant that Britain was in
a good position to conduct trade with its colonies
and other nations.

By the year 1850, Britain was one of the most
important industrial economies of the world. For
example, it made some 90 per cent of the steam
engines produced in Europe.

From about 1800 onwards, Britain enjoyed an
increasing population. In 1770, the population
was 7.4 million; by 1840 it had doubled to 15.9
million. This happened quite simply because
people were generally healthier than previous
generations; with higher wages and better food,
the birth rate increased and the

death rate
This led in turn to some increase
in the standard of living. This

steadily decreased.

further increased the demand for and health

standard of living a
measure of how well people
live, with regard to their
diet, housing, education

goods and services, thus speeding
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The population in Britain grew between 1700 and 1840 for two reasons: the birth rate (the number
of children born per 1000 of population in one year) steadily increased until 1790. At the same time, the death rate
steadily decreased from a high of 33.4 in 1730 to a low of 19.98 in 1810.

up economic growth. However, this increase
in the standard of living was unevenly shared,
with some areas (such as the industrial Midlands)
remaining poor.

The agricultural
revolution

Over the course of the eighteenth, nineteenth
and early twentieth centuries, millions of British
workers moved from the country to the cities.
This population shift meant that the factories of
the Industrial Revolution had the workers they
required. One of the central causes of this shift
was a revolution in agriculture.

Jethro Tull invented the seed-drilling machine in
about 1701, which scattered seed into the soil.
Before

long, inventors designed mechanical

ploughs, reaping machines and threshing

machines. The Rotherham triangular plough
(1730), for example, turned over the soil more
effectively before planting a crop. Andrew Meikle
invented a threshing machine in 1786. The only
task that people could not do by machine was
haymaking, which was done by hand. As the new
machines became available, many farm workers
became unemployed. Some went to the industrial
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cities to get jobs in the new factories. Some formed
bands under a leader they called Captain Swing,
which broke up the new machines and attacked
farmers who used them.

People also realised that they would need to make
more efficient use of the land. This led to a new
system that helped rich landowners but harmed
poor farmers and people without land. This was
known as the ‘Inclosure’ Movement (now spelt
‘enclosure’), which started with an early act of
Parliament in 1773, and was completed by fifteen
more acts between 1845 and 1882.

For centuries, most parts of central England had
common lands that could be used by all members
of each village. In addition, the landowners did not
fence off their fields, and there was a traditional,
unwritten agreement that villagers could make
some use of their land. For example, a poor
villager could let his or her cattle feed on the land
at times when there was not a crop growing there.
There were other understood ‘rights: a poor
farmer could let geese feed on the land and could
let pigs search for food. People could pick wild
berries, chop wood for the fire and ‘glean’, which
meant picking up pieces of wheat left over after
the harvest had been finished. These might sound
unimportant, but they actually meant a lot to poor
farmers who struggled to make a living.
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Activity 2.2

Analyse the advantages that the
locations of Britain’s ports gave it
when conducting trade.

Describe why the increase in the
standard of living during the first
half of the nineteenth century
was unevenly shared among the
population.

Discuss why Captain Swing’s bands
tried to break up the new farming
equipment.

Think about what your life would
be like without quick and reliable
transport — without cars, trains or
buses. Write a short paragraph that
describes what your day would be
like without these technologies.

Chapter 2 The Industrial Revolution (1750-1914) 47

From 1773, people could ask Parliament’s
permission to ‘enclose’ land. Enclosure meant
putting a fence around an area of land. It was
then ‘deeded’ (legally given) to one or more
people. It became completely private property,
and nobody else could use it. Those who had lost
the use of the common land were given some
strips of land as a replacement, but it was often
of poor quality. By the end of the nineteenth
century, 28000 square kilometres of land — about
21 per cent of the land in England — had been
locked up in private ownership. Many poor
farmers and people without land could no longer
make a living, and left the countryside to work in
the factories of the industrial cities. There was no
doubting the effect on the population: as early as
1770 the writer Oliver Goldsmith had written a
book called The Deserted Village, warning that the
English countryside was being emptied of people.

Public interest in new inventions for farming was so strong that The Universal Magazine published
this image explaining ‘the use of several sorts of Ploughs in England’ in 1748
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Limitations of cottage
production

The Industrial Revolution did not create Britain’s
industries — they already existed — but it completely
changed the way they worked. By the eighteenth
century, Britain was already a leading industrial
nation. It sold large amounts of iron, coal, wool,
copper and tin to other countries. Several cities
already had important industries: Birmingham,
for example, specialised in producing goods
made of iron or brass, such as nails and kitchen
utensils. The city of Stourbridge specialised in
glass making.

In some industries, however, production was
limited by the simple techniques being used. One
of the most valuable industries was textiles, which
includes the weaving of cotton cloth and the
making of items such as stockings. The domestic
system meant that a family in a country village
might have a loom or a stocking knitting frame in
their own cottage. Often the woman of the family

Activity 8.3

Historians know that a great deal of
inventing was being done during the
Industrial Revolution because the number of
patents rose dramatically. Patents prevent
people from stealing ideas. Examine the

statistics given below, which show
the number of patents filed in
Britain over each decade between
1720 and 1849.

patent a legal document
protecting the rights of an
inventor to produce and to
sell his or her invention

978-1-107-65469-3

1720-29: 89
1730-39: 56

1790-99: 647
1800-09: 924

1740-49: 82 1810-19: 1124
1750-59: 92 1820-29: 1453
1760-69: 205 1830-39: 2453
1770-79: 294 1840-49: 4581

1780-89: 477

Ten-year periods: number of patents
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spun the wool or cotton and wove the cloth.
Her husband then took the fabric to the nearest
town to sell at market. In some places, such as
Lancashire, households were more organised,
with clothiers providing the raw material to a
number of households, paying them for the fabric
they made.

In English cities, production took place in a
small workshop run by a master. He, too, was
supplied raw materials — wool from a clothier or
iron from an ironmaster — and made an agreed
number of items at a set price.

Conditions were poor in both the cottage
industries and city workshops. Businessmen kept
wages low by encouraging young men and women
to come to the city, creating crowds of workers
desperate to be employed at any price. Many
had to work 14 hours a day. The businessmen
refused to buy basic equipment such as chairs:
often tailors had to sit cross-legged on the floor.
They did their fine work by candlelight, and many
finally went blind.

1 In which decade did the number of new

inventions go beyond 1007

2 What was the average rate of increase,

as a percentage, between 1770-79 and
1800-09?

3 In which decades of the 1800s did the

number of new inventions patented
increase dramatically?

4 Explain what these figures tell us about

the explosion of invention that occurred
in England during this period.
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Revolution in energy:
new forms of power

Until the eighteenth century, the power needed to
do work came from humans, from animals such
as horses or from natural forces like wind and
water. To complete more work, people needed
a new and more powerful form of energy. They
found it in the power of steam.

The discovery of the power of steam goes back
to the ancient Greeks, who understood that when
water is turned into vapour by heat it expands 1800
times, releasing an energy that can be captured
and used. Thomas Savery designed an industrial
steam engine as early as 1698, which Thomas
Newcomen improved upon with a more powerful
steam pump in 1710-12. James Watt invented and
developed the modern condensing steam engine
between 1763 and 1775 by improving the existing
Newcomen steam engine. It was so powerful that
it could haul coal up mineshafts and drive the
heavy machines in cotton mills, breweries, paper
mills and other factories. Once it was harnessed to
locomotives, it had the power to haul heavy loads
such as iron over long distances. Later, it would
be harnessed to shipping, creating the modern
‘steam ship’.

Activity 2.4

1 Discuss how businessmen were
able to convince so many people to
move to the city during the Industrial
Revolution.

Describe a common feature of the
industries that were strong in Britain
at the beginning of the eighteenth
century.

Explain why it was the husband,
not the wife, who usually sold the
finished cloth at the market.
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Australian cities were greatly improved by
the introduction of city lighting, first by gas and
then by electricity. The cities seemed transformed:
the weak and flickering gas light was replaced
by the strong, steady blaze of electric light. The
first electicity company was the Australian Electric
Light Company in Melbourne in 1879; by 1886
an enormous generator had been built under the
General Post Office that was capable of lighting
two thousand bulbs in the building. In Sydney,
Brisbane and Hobart, the introduction of electric
lighting was delayed by the resistance of the gas
companies, but electricity was increasingly used
to power factories. By the 1890s, the first electric
cables were raised in the streets of Perth.

STHAM ENGINE,

James Watt’s steam engine provided
enough power to drive large factory machines and
heavy trains.
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Transformation of the
coal industry

After the introduction of the steam engine, the
demand for coal increased rapidly. Britain had
many coalfields, ranging from Northumberland
and the Yorkshire,
Nottinghamshire and the Midlands, along with

Scottish  Lowlands to

large deposits in Wales (see Source 2.17). These
coalfields were already being used to provide fuel
for heating in large cities and to power existing
industries.

After 1750, coal was needed mainly for the
manufacture of iron. Iron was needed for the
making of bridges, railways, locomotives and
weapons. Coal was also used for baking bricks,
making pottery, tiles and glass, and for the
brewing of beer.

A persistent problem with coalmining was that
existing techniques were limited by the dangers
of digging shafts. These shafts could collapse or
fill up with water or explosive gases. As late as
1760, most mines could not go deeper than 200
feet. Another problem was that the work down

in the mines was done by human labour. Men
crawled along the shafts to the coalface and dug
the coal with pickaxes and crowbars. They threw
the coal into baskets, which were put on wooden
sleds or trolleys and dragged back to the surface
by women or children. Accidents were common,
and when a shaft collapsed many people could be
trapped underground, with little chance of being
rescued. The tragedy of these deaths captured
the imagination of artists such as John Longstaff,
who showed their effects on the families of the
dead miners (see Source 2.18).

The coalmines employed many women and
children for the heavy task of carrying the coal up
to the surface. Children had to crawl on hands and
knees, pulling a small trolley that was harnessed
to their backs. Women had to do the heavy task of
carrying baskets of coal up ladders to the surface
high above. In 1842, a Parliamentary Commission
into the issue published its shocking findings,
accompanied with pictures, resulting immediately
in a new law forbidding the use of children under
10 years of age in coalmines.

Northumberland
and Durham

Whitehaven )

Yorkshire,

<\ Nottinghamshire
and Derbyshire

i\
North Staffordshir

Dudley and
‘Warwickshire

Shropshire .t

§ Forest of Dean
’} Bristol

South Wales
.¢ Somerset

The first electric cables are installed in the
streets of Perth in the 1890s
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The location of the main coalfields in
England and Wales, ¢. 1830
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Australian artist John Longstaff depicts the moment that all miners’ families feared: the foreman has
come to tell a worker’s wife that there has been a mine accident. We can see the mineshaft in the background,
through the open door. Outside, a number of men wait with a stretcher.

&= Note this down

Using the graphic organiser below, identify some of the causes of the Industrial Revolution.

Causes of the Industrial Revolution
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A young boy pulling a cart full of coal along the tunnel towards the surface of a mine

The Industrial Revolution provided solutions to
some of these dangers. In 1800, the Newcomen
steam pump was modified to draw water out of

the mines. In 1807, engineers designed an air
pump to push fresh air into the shafts. By 1842,
there were strong wire cables available, which
allowed lifts to bring both coal and miners up out
of the deep shafts. Production began to increase
to meet the steady demand: in 1700, British mines
produced only 2.5 million tons of coal. By 1760,
this had doubled to five million, and by 1800
it had doubled again to 10 million tons. Coal
became the lifeblood of the Industrial Revolution,
and for the first time supply met the demands of
hundreds of new factories.

Transformation of the
textile industry

Of all Britain’s industries, the cloth industry was
most transformed by the new machines of the
Industrial Revolution. Britain already produced
large amounts of wool, but the new technology
now allowed it to produce cotton. By 1823,
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Britain exported more cotton than wool. This
industry was located in areas such as Lancashire
and Derbyshire, where the damp atmosphere
helped spinning. There was also plenty of clean
water for cleaning the cotton.

The slave trade also had a great impact on the
cotton industry. Traders bought slaves in West
Africa and sold them in America, where they
worked on cotton plantations. The extremely
cheap slave labour put vast profits in the hands
of cotton merchants and the owners of cotton
plantations and factories.

When machines became available, cotton
traders gradually moved away from the old

domestic system towards the factory system,

a system of production

factory system a system
where many workers gather

in which they built the factory,
domestic system  hought the cotton, and brought

the workers to one central

in houses, cottages and

vilages, using hand- ~ place. It was not an immediate

operated tools  change: there were many more

cotton-spinning ~ mills  after

1780, but they did not take
over completely until 1850.

in a factory to operate
large-scale machinery

978-1-107-65469-3

| m‘ i

T
‘ ’ ”»ﬂl“

A Newcomen steam engine in use near
Dudley Castle in 1712: Newcomen’s pumps were
important to the coal industry because they drew
water out of mineshafts much more quickly and
efficiently than human labour could.

Chapter 2 The Industrial Revolution (1750-1914) 53

Once the factory system was set up, the new
machines quickly solved the central problem of
cotton manufacture: that the spinners who made
the thread could not work quickly enough to
supply the weavers who wove it into cloth. The
first improvement was made by John Kay, who
invented the flying shuttle in 1733. He intended to
use it to weave wool, but it was quickly applied to
cotton. In 1748, Lewis Paul invented a machine for
carding, the process of combing the raw cotton
to remove tangles and to make it

smooth. Next, James Hargreaves
invented the spinning jenny in
1764. He found the idea simply
by watching his wife using a
traditional spinning wheel, which

carding the process of
combing raw wool or
cotton to make it smoother
and to remove impurities

spindle a circular rod on
which raw wool is twisted
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could only produce one thread at

and formed into a thread

a time. He created a new wheel
that could operate eight spindles at once.

He then used this to create a spinning factory
in Nottingham. He in turn was soon outstripped
by Richard Arkwright, who invented a thread-
drawing frame powered by water, called a

water frame.

Using steam power increased production
in a Yorkshire coalmine: a steam-driven hauling
machine was set up over the pit, allowing the miners
to pull up heavy baskets of coal by machine. Then the
Blenkinsop Locomotive quickly hauled several wagons
of coal to a nearby industrial city or port.
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These two machines then inspired Samuel By now, the problem had been reversed:
Crompton to invent the spinning mule in 1775.  yarn could be spun more quickly than the
It used features of both the previous machines  weavers could turn it into cloth. In 1785, Edmund
and was able to spin very long and fine thread,  Cartwright invented a power loom for weaving,
making it possible to weave fine muslin fabrics. although this invention took longer to perfect.

These images depict the gradual change from producing cotton in thousands of small
cottage workshops to producing cloth in very large factories, where new machines could spin and weave much
more quickly

Arkwright’s Cromford Mill on the River Derwent in Derbyshire can still be visited today. It was an
important part of the transformation that swept through the British cotton industry later in the eighteenth century.
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Activity 2.5

1 Discuss the advantages of the
factory system compared with the
domestic system.

Research the spinning jenny on
the internet or in the library. Draw
a diagram of it, including its eight
spindles.

Explain why the production of cotton
in Britain outgrew the production

of wool. Think about where each of
these products came from.

& Note this down

Chapter 2 The Industrial Revolution (1750-1914) 55

As well as inventing new machines, new types
of energy were used to power them. At first, the
powerful rivers of the area drove the machines.
Later, steam power was used. James Watt's steam
engine was introduced into the cotton factories
in 1789; by 1815 power looms were widely in
use. The use of steam-powered machinery was
concentrated in areas close to the coalmines of
Yorkshire.

These changes meant that the cotton industry grew
remarkably rapidly. In 1700, Britain only imported
one million pounds weight of cotton; by 1789 the
figure was five million pounds, and by 1795 it was
11.5 million pounds. By 1815, the cotton industry
employed 100000 workers in factories, backed
by another 250000 weavers working outside the
factory system.

Using the graphic organiser below, identify the groups of people, technologies and inventors that are linked to

cotton production.

Spinning
jenny
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Cotton production
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The explosion of cotton production in Britain

affected other countries. Britain now needed

Activity 2.6

1 Explain why steam-powered
machinery was concentrated
in areas close to Yorkshire’s
coalmines. Think about the
transportation available in Britain at
the time.

2 Determine why slave numbers
increased after the invention of the
labour-saving cotton gin.

3 Describe what English consumers
of cotton might have thought about
slavery.

4 Imagine you are an English worker,
and have just been informed about
the use of slaves on US cotton
plantations. Write a paragraph
describing your thoughts.

massive amounts of raw cotton, which was first
imported from the West Indies and then from
America. Plantation owners in the southern states
of the United States were keen to supply it. The
only problem holding back production was the
process of cleaning cotton: slaves had to pick the
seeds out of the cotton by hand.

In 1793, Eli Whitney, a schoolteacher, invented
his cotton gin. This machine had rollers fitted with
metal spikes and brushes that lifted the seeds
out much more quickly than humans could. The
first machine was turned by hand, and allowed
the worker to clean 50 times as much cotton as
before. Later, the machine was powered by water,
and allowed a thousand times more cotton to
be produced in a day. Even later, the Americans
found that they could also use the seeds to make
cottonseed oil for lamps and feed for cattle.

1800,
replaced the tobacco industry as America’s main

By about the cotton industry had
export. The states of Georgia, North and South
Carolina, Virginia, Tennessee and Alabama were
heavily involved in cotton plantations. The owners
referred to their crop as ‘King Cotton’. However,
because of this growth Americans now used even
more slaves than ever to work their plantations. In
1790, there were 700000 slaves in these southern
states; by 1860, there were 4000000 — a human
tragedy on an enormous scale.

Bales of cotton being loaded on ships for export, Savannah, Georgia
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Transport revolution:
railways and canals

The idea of the railway already existed in a
simple form before the Industrial Revolution.
Rails were used to move carts of coal from mines,
but the rails were made of wood and the carts
were pulled by animals. It took the inventor
Richard Trevithick to realise that the new steam
engine could be placed on a vehicle and made to
turn wheels. By 1801, he had designed a simple

vehicle called ‘the puffer’ to run on roads. Then,

in 1804, an owner of an ironworks made a bet Richard Trevithick was an important

inventor because he realised that Watt's steam engine
run on tracks, pull carts containing 10 tons of  could be placed on a vehicle and used to turn wheels.
iron and run for about 15 kilometres. Trevithick  This provided the basic idea for the steam train.

that it was possible to design a vehicle that could
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The Liverpool-
Manchester Railway.
The text translates as: Steam
trains on iron tracks from
Liverpool to Manchester.
First class carriage train, with
the baggage.
Second class train for
travellers in the open air.
Goods wagon train.
Cattle wagon train.

The arrival of the first trains caused a scare campaign, with claims that the high
speed of the train would cause the two sides of the human brain to fall apart. This
was of course rapidly disproved!
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designed the first locomotive, and proved that a
steam engine could pull carts.

Others took wup his invention. William
Hedley built a train called Puffing Billy in 1814
at Wylam, Northumberland. George Stephenson
built another train, the Blucher, to pull coal
wagons at the Killingworth coalmine.

Stephenson first became famous for building
a railway from the coastal port of Stockton to
the coal town of Darlington. In 1825, some
40000 people saw the grand opening of the
railway. They were amazed to see an engine, the
Locomotion, pulling six cars of coal, a carriage for
the railway’s committee and 20 more carriages
for the people who had invested their money to
support the project. Because of fears for safety,
the train travelled slowly behind a man carrying
a red flag!

The great age of the railway really began
in 1826, when the British parliament gave

978-1-107-65469-3
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permission for the building of a railway line
from the industrial port of Liverpool to the
manufacturing town of Manchester. By 1829, the
line was completed. Tt was time to test whether
a locomotive could travel efficiently over such a
long distance. Stephenson used his Rocket and
covered the 30 miles at a speed of 14 miles per
hour. The line opened in 1830.

The pace of social change caused many to become
frightened and upset. The public reaction to the
emergence of the steam train is a good example
of the fear that new technology caused. Farmers
argued that their cows would be frightened and
not give milk, and that their horses might run in
terror. Others hated the way the railway lines cut
across the countryside, and said that the smoke
would kill birds.

My OPIRION 15 thet thir (nvewtion
Y fgn:t Seruier to The ’ull:r. -

e lau!u-t Cn gET okr papers
e uu'riwl’nduﬂu&'c; in 30
thort & time
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THE RAILING COMPANY AT LIVERPQOL.

Zandaw Pd? 3y ZElsyd 4c Cikyom Slesel Wartvrivs Raad

The Railing Company at Liverpool: a comical representation of the confusion caused by railways.
On the right, a well-fed lawyer argues that the railway is ‘of great service to the public’ because he can deliver his
documents more quickly. Humorously, he is not aware that the documents in his back pocket have caught fire

because of sparks from the train.
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There were many clever inventors during the Industrial Revolution, and their development of
new machines and new ways of producing goods was one of its main causes. Many of these
inventors were not highly educated, but were instead practical men and women who had
worked in industry. As they worked, they dreamed of better ways of doing things. They were
helped by business people who had the courage and money to try their inventions. Without
these people, it is possible that the great advances of the Industrial Revolution would not have
taken place at all.

From the list below, choose an inventor or business person. Using the internet and the
resources in your school library, investigate how they made their important discoveries, and
what effect they had on economic development. Choose a form of presentation, such as a
PowerPoint or a blog, to present your findings to the class.

Be sure to answer the following questions: Some famous inventors:

1 In which industry did your inventor work, e A.U. Alcock Jethro Tull

or have the most effect? S e John Kay
What were some of the limitations in Cartwright John Wilkinson
this industry that held back increases in

production? Edward Jenner Josiah

George Wedgewood

What was the nature of the machine your Stephenson S A

inventor created?

James Brindley Thomas Savery

James Watt Thomas Telford

How did this invention allow the industry
to develop and to produce more goods?

Examine Source 2.28 and then complete Evaluate the accuracy of this image as
the following tasks. a primary source. If cartoons tend to
exaggerate a situation, are they of any
use to the historian? Does this image
show any of the real problems caused
by the early railways?

1 Describe whether you feel that
cartoons published in newspapers
at the time are a good way of
understanding how people felt about
a particular issue. Explain the reasons
for your answer.

Explain what the cartoonist meant by
drawing four trains end-to-end up on
the bridge.
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Another cause of criticism was financial.
Businessmen who owned canals, roads and
coaches all charged high fees for transport.
They saw that if the railways succeeded, their
own businesses would make less money. Not
surprisingly, they contributed to the scare
campaigns against railways.

People often express their feelings and their
fears through cartoons. This is a two-way process.
Cartoonists often highlight events of the day,
summing up what people are thinking and saying;
that is, successful cartoons recognise the way
many people feeling about a particular subject.
At the same time, cartoons might strengthen the
feeling of fear by confirming it. Source 2.28 is a

good example of this.

days 1750 1830 hours
Edinburgh
12 45
11
40
10
35
9
8 30
-
25
. Manchester
20
S Sheffield
Birmingham
4 3 10 15

London

How space was shrunk by rail travel:
on the left, the journey from London to a city such as
Manchester in 1750 was measured in days; by 1830, it
could be measured in hours

5469-3
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The scare campaign did not stop the railways.
First,
fortune to be made in transport. In 1838, a group

businessmen realised that there was a

of businessmen opened a new line from London to
the northern city of Birmingham. By 1840, dozens
of companies, financed by thousands of investors,
had built lines between London, Brighton, Exeter,
Leeds and Manchester. By the 1860s, new lines
had reached out to the farthest parts of Britain,
including Cornwall in the south, Wales in the west
and Scotland and to the north.

The business people of the Industrial Revolution
realised that their
production and sales without a better transport

they could not increase
network across England. The existing roads
could not carry heavy traffic efficiently. Roads
were supplemented by small ships carrying
coal and other cargo along the coastline. The
businesspeople needed more: they needed to
carry heavy loads to inland factories. They found
that the rivers — the Thames, for example — could
be made suitable for cargo boats. They arranged
for the riverbanks to be widened, and the channels
deepened. However, this did not help factories
that weren't close to a river. In 1753, a group
of businessmen in Liverpool made an important
discovery: if there wasn’'t a river where you
needed it, you could create one. They paid the
engineer Henry Berry to create a canal from the
coalmines at St Helens to the

town of Warrington. This first

canal was called the Sankey
travel upon

canal an artificial waterway
large enough for boats to

Brook Navigation, and was
open for business by 1757.
The idea caught on. The Duke of Bridgewater,
who owned a coalmine at Worsley, also wanted
to avoid moving his coal by road, due to the high
costs. He asked parliament permission to build
a canal from Worsley 15 kilometres overland to
join a river near the industrial town of Manchester.
He then employed two talented engineers, John
Gilbert and James Brindley, to design the canal.
Work proceeded quickly. When they came to
the River Irwell, they discovered that the owners
of the river could still charge them money for
using it. This would drive the price of the Duke’s
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interlinking canals to provide an extensive transport network
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The route of the Duke of Bridgewater’s ‘navigable canal’

Activity 2.8

As a group, present a short role play set in
England in about 1830, when the spread of
railways and canals was causing both alarm
and jealousy.

One member should play George
Stephenson, and defend the new
technology of the railway. Another should
play an industrialist, the owner of a
coalmine. Another member should play a
country farmer who is genuinely frightened
by the new railways. Other members should
play businessmen who own a toll road, a
coach company or a stretch of river.

A parliamentary committee is visiting your

village to hear concerns before approving

any more railway construction. Your role-
play is the discussion that occurs when

coal higher. Brindley simply suggested building a
bridge to carry the canal right across the river and
all the way to Manchester.

Now the Duke could transport his coal to the
city for half the price. His investment paid off: he
made a fortune selling his coal. James Brindley
was later employed to extend the canal some

978-1-107-65469-3 © Angela Woollacott, Michael Adcock, Margaret Allen,
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these people are trying to make their opinion
known to the committee.

In preparing your role play, you should
consider the following questions:

1 What arguments would Stephenson use

to defend his invention?

What arguments would the industrialist
use to defend the construction of major
railway lines across the country?

How would the farmer criticise
the railways for their effect on the
countryside?

What arguments would the owners of toll
roads and coaches put forward against
the railways?

60 kilometres to the town of Runcorn. By 1776,
coal from Worsley could be carried all the way to
the coast in one boat trip. The waterway was then
named the Bridgewater Canal (see Source 2.31).
Australians did not merely copy English
technologies: they proved to be excellent inventors
themselves. In Adelaide, for example, people

Raymond Evans, Alison Mackinnon 2012
er party
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marvelled at the cleverness of the inventor Alfred
Upton (AU) Alcock, who demonstrated how to
use a steam engine to quickly unload coal from a
ship, moving 40 tons in just one hour.

The Industrial Revolution made an important
difference in a vast continent such as Australia
because it helped to shrink space and distance.
In every colony, the city was linked to its suburbs
and to the countryside. Australians started work
early on the railways, and they developed
quickly. In New South Wales, England’s railway
boom in the 1840s almost immediately inspired
Australians to build a network. As early as 1846,
businessmen formed the Sydney Tramroad and
Railway Company to build a line from Sydney
to Goulburn. The line was begun in 1850

Chapter 2 The Industrial Revolution (1750-1914) 63

and finished in 1855, with the help of 500 rail
workers imported from England. In Victoria, the
Melbourne and Hobson’s Bay Railway Company
was opened in 1854, becoming the first steam
train service to operate in Australia. In South
Australia, a line from Goolwa to Port Elliott was
opened in 1854. In Queensland, a line from
Brisbane to Toowoomba was opened in 1864. In
Western Australia, a railway from Northampton to
Geraldton was opened in 1879. During the rest
of the nineteenth century, the large network of
tracks was extended, especially when colonial
governments took over from private companies
the expensive business of building railways.

The steam engine also transformed life within
Australian cities. The existing horse-drawn trams
were replaced by steam-driven machines, which
provided faster travel around the town and out to
the expanding suburbs.

40 TONS AN HOUR.
Adelaide International Exhibition, 1887, HIGHEST AW.iRDS.

BT

The
Melbourne-based
inventor AU Alcock

designed this Jumbo

— -

Coal Heaver to unload

=Ea

ALCO

The
opening of Tasmania’s
first railway from
Launceston to Deloraine
in 1869
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coal much more quickly
than human labour could
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Population
movement and
settlement

The
populations to move across the world. Emigration

Industrial ~ Revolution caused whole
from Britain began almost as soon as it gained
its colonies. By the nineteenth century, British
citizens could consider going to Australia, the
United States, British North America (Canada),
India, South Africa and New Zealand. By the 1840s
and 1850s, the flood of migrants was so great
that it caused public debate and concern in the
government. The United States was originally the
most popular destination: in 1849, 219450 people
went to America, while only 32091 chose Australia
and New Zealand. Later, more migrants chose to
go to Australia, partly because the transportation
of convicts was ended (1840 in New South Wales;
1853 in Tasmania) and partly because gold was
discovered in 1851.

By the 1840s, it was clear that the Industrial
Revolution brought wealth only to the middle
classes and to the businessmen who owned the
great factories. In 1841—42, a harsh winter caused
unemployment and hunger for the working
classes. In 1846, the Irish Potato Famine began.
Thousands of starving Irish people flooded to
England, America and to the colonies in search
of work. In 1848, there was a cholera epidemic
that killed thousands more people. After 1851,

Ford Madox Brown'’s painting The Last
of England: Brown brings us close to the rail of the
ship, so that we can see the expressions and read the
feelings of the young couple leaving their homeland.

the clearance of poor agricultural workers from
the Scottish highlands
people to migrate as well. There was no hiding

drove many Scottish

it: the Industrial Revolution had brought misery to
working people. Among educated people, there
was real concern about ‘the condition of England’.
From the early nineteenth century onwards, British
people were encouraged to go to the colonies in
Australia, where there was the promise of cheap
farming land and a decent living.
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The Industrial
Revolution transforms
the way of life

in Australia

The Industrial Revolution wasn’t limited to just
England: it gradually transformed Europe, America
and Australia. We can still see its effects in the
cities, towns and country areas we live in. There
is also much visual evidence of early industry in
hundreds of photographs and engravings.

The Industrial Revolution began to affect
Australia as early as the eighteenth century. This
was partly because England’s industrial cities,
with their problems of unemployment and poor
housing, turned many ordinary people into
criminals, often for crimes as minor as stealing a
loaf of bread to feed their families. The loss of
the 13 American colonies in 1783 in the American
War of Independence meant that the British could
no longer send prisoners there. With Britain’s
jails overflowing, the government decided to use
Australia as a penal colony. Cities such as Sydney
and Hobart came into existence to contain the

social problems caused by the
penal colony a colony that

. Industrial Revolution.
serves as a prison

While the idea of setting

up a vast prison was an important reason for
settlement in Australia, it was not the only one.
From an early stage, the British government had

Activity 2.9

1 Explain why the rate of migration to
Australia increased in the second
half of the nineteenth century.

2 Research the Scottish highland
clearances on the internet or in
the library. Why were these poor
agricultural workers cleared from the
land?

3 Describe some of the differences
between a settler colony and a
penal colony. What are some of the
similarities?

978-1-107-65469-3
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wondered whether Australia could also serve as a
settler colony; that is, a place to which people who
were not criminals could freely go and start a new
life by setting up farms and industries. The first free
settlers arrived in Australia as early as 1793, and

1000 had arrived by 1810. The small
settlement in Australia also gained settler colony

a colony developed by free
individuals, usually with the
protection and assistance

of a parent government

settlers by giving grants of land to
people who were already there
and serving as officers in the army.

People such as John and Elizabeth

Macarthur proved to be very capable settlers, and
both were important in setting up Australia’s wool
industry, which would soon become a major part
of Britain’s trade with its empire. In 1823, the idea
of settlement was helped by the Bigge Reports,
which said that Australia needed more free settlers.
In 1831, the British government arranged to help
settlers emigrate by paying the cost of the journey,
using money from the sale of government-owned
land. Later, the British government encouraged
women to emigrate to help balance the numbers
of males and females, and about 3000 arrived
between 1832 and 1836. By the 1830s, there were
large areas of the south-east coast of Australia
under settlement (see Source 2.30).
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There were two other events that helped the
settlement of Australia. In 1840, the transportation
of criminals to Sydney was halted, helping to
soothe people’s fears that Sydney was just a
prison. The last colony to stop transportation of
criminals was Western Australia, which ended
the practice in 1868. During the 1830s and 1840s,
pastoralists (settlers who wanted to set up farms)
began settling land in the areas now known as
New South Wales and Tasmania. In 1835, some
pastoralists from Tasmania also set up farms in
what they called the Port Phillip District, which
was renamed the colony of Victoria in 1850.
Elsewhere, people had other reasons for making
settlements. In 1834 the British parliament had
established the colony of South Australia to create
a settlement free of convicts. In 1829, a group
of settlers had joined together to form the Swan
River Settlement in Western Australia, in order
to create a new society and way of life. Finally,
the great movement of settlers out of New South
Wales to land in the north broke away from the
home colony in 1859, and formed the colony
of Queensland.

During the 1840s, 15000 people migrated to
Australia each year, reaching the peak of 33000
in 1841. By the 1850s, it was clear that Australia
could indeed be another ‘new Europe’, and serve
as a useful settler colony to the British Empire.
As early as 1821, Australia was sending 175000
pounds weight of wool to Britain, but by 1850
this had risen to 39000000 pounds. Australia
alone was supplying about 50 per cent of Britain’s
needs in wool.

The discovery of gold in Victoria in the 1850s
also provided great encouragement to migration.
The gold rushes of the 1850s had a dramatic
effect on Australia’s industrial development. First,
the population of the colonies grew from 500000
in 1850 to 1.2 million in 1860. Second, the new
wealth created by gold created more demand for
products, leading to a rapid growth in Australia’s
industry. The effects of this were still felt in the
economy as late as the 1880s. Third, between 1860
and 1890, economic growth was also fed by strong
migration from Britain and Ireland, which created
one-third of all population growth in this period.
Finally, Australian governments borrowed heavily
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from Britain in order to build the services such
as transport that Australians were demanding.
British investors were keen, until the 1890s, to
invest their money in Australia, which they felt
was a familiar culture and one made ‘safe’ by the
wealth created by gold.

Australia’s  cities grew quickly during the
nineteenth century, especially after the gold

rushes of the 1850s. Melbourne was perhaps

Chapter 2 The Industrial Revolution (1750-1914) 67

the main boom city of the nineteenth century,
growing from a population of 30000 in 1850 to
500000 by 1900.

Sydney reached the same population by the
end of the century. Adelaide was smaller, but still
grew to 160000 by 1900. Both Brisbane and Perth
grew more slowly, but developed suddenly in
the 1890s, with Brisbane reaching a population
of 120000 by 1900. An engraved view of Queen
Street, Brisbane in about 1886 shows broad,
well-paved streets with stately buildings and a
tram system (see Source 2.39). Perth was late in
growing to a population of 60000 by 1900.

Queen St, Brisbane, as it appeared c. 1886
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Australia had important ports, such as Sydney,
as early as the eighteenth century, but these
grew as they became busy centres of trade
for the industrial world. Australian wool was
exported to meet the needs of the British textile
industry. In return, British manufactured goods
and luxuries were imported to meet the demands
of the colonies. A photograph of Campbell’s
Wharf at Circular Quay in Sydney in 1877 (see
Source 2.38), for example, shows clear signs of
the Industrial Revolution. Most of the ships are
sailing ships, but the vessel on the left is one
of the new steamships. Within years, the sailing
ships would disappear and steamships would take
over. The cannon in the foreground is on Dawes
Point; it would have been designed and made in
Britain, and used to defend this part of the British
Empire against possible attack. You can still see
Campbell’s warehouse, and many others, in the
Rocks area, which is now a tourist precinct.

Activity 2.10

Determine why the discovery
of gold in Australia caused a
population boom.

Explain how the Australian gold

rush created an increased demand
for new products.

Look at the pictures of Australian
cities depicted in Sources 2.38

and 2.39. How did they compare
with English cities of the same
time? Think about the relative width
of the streets and compare the
population levels.

Eyre Crowe’s The Dinner Hour, Wigan. Crowe visited the industrial area of Lancashire, where young
women worked in both the collieries and the factories.
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Experiences of

The new factories seemed enormous compared

978-1-107-65469-3

ordinary men,
women and children

Life in England

For the millions of people who left their country
villages to come to the city, the Industrial
Revolution seemed to promise good work and
a good wage. In many cases, these hopes were
quickly dashed. For most, work in this new world
meant very long hours in dangerous conditions
for inadequate pay. For others, the new cities
offered only unemployment and poverty.

The Industrial Revolution created large cities
and towns, in which the living conditions for
ordinary people were very poor. The need to
accommodate all of the new workers in the
factories forced the rapid construction of cheap
housing, resulting in new suburbs of extremely
poor quality. Government officials noticed these
problems, and frequently sent observers to report
on living conditions.

Children at work on a steam-driven
envelope machine
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with the small workshops people were used to.
We can see how they looked from the paintings
of Eyre Crowe (see Source 2.40), who went to
Wigan to study the people who worked in them.
This scene accurately shows known buildings
such as the Victoria Mills — at the left of the scene
—owned by the industrialist Thomas Taylor. Artists
often sold their paintings to wealthy industrialists,
who expected them to be accurate. The painting
still has some limitations as a source for the
historian. It only shows the factory girls resting,
not working. They are taking a meal break, and
seem happy and relaxed. They are well dressed
— only one is barefoot — and clean and healthy.
A policeman patrols the street behind them,
suggesting that everything is in order.

The painter might have depicted a very
different scene if he had gone inside the factory.
In most factories, people worked long hours
and received low pay. If the workers demanded
better wages, the owners dismissed them and
took on other desperately poor workers instead.
Moreover, the factory you see probably lacked
safety equipment. The industrialists argued that
safety equipment cost money but made no profits,
so there was no point buying it. In the cotton
mills, for example, young women like those in
the painting worked for years in a factory where
the air was full of fine cotton dust. When they
breathed it in, it filled their lungs, causing lung
disease and finally death. It was possible to buy
large extractor fans to remove the cotton dust, but
many industrialists argued that it was cheaper to
hire new workers to replace those who died.

One of the worst problems in the new factory
was the use of child labour. By law, a child was
not allowed to work until the age of six, but few
factory owners obeyed this rule.

Once they were employed, children worked
very long hours. Those who fell asleep were
whipped by their employers to stay awake;
some were so exhausted they fell forward into
the working machinery and were killed. In some
factories, children were employed to use their
small hands to clean out the machines while they
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[ 5]

In 1848, after revolutions had swept European countries such
as France and Germany, the English novelist Elizabeth Gaskell
decided to explain why she had written her novel Mary Barton
(1848), with its sad and often alarming descriptions of the
hardships of working-class life. She finishes by warning that
if something was not done to help the workers, England might
experience a revolution in the same way that France did.

I had always felt a deep sympathy with the care-worn men,
who looked as 1f doomed to struggle through their lives
going between work and poverty. A little expression of my
sympathy, and the expression of the feelings of some of the
working people who I knew, led them to lay their hearts
open to me. I saw that they were sore and irritable against
the rich. Whether the neglect which they experienced from
the wealthy - especially from the masters whose fortunes
they had helped to build - were fair is not for me to
judge. This belief turns to revenge in too many of the poor
uneducated factory-workers of Manchester. Whatever public
effort can do in the way of laws, or private effort in the
way of kind deeds, should be done as soon as possible. My
view of the state of feeling among too many of the factory
people in Manchester has received some confirmation from the
events that have recently occurred among the workers of
Europe.

Source 2.42 This text has been abbreviated and simplified for younger readers. Gaskell’s
complete text may be found in Mary Barton (Oxford: Oxford University Press, 1980,
PP. XXXV—XXXVi).

1 Explain why Elizabeth Gaskell wrote that England might expect

a revolution.

2 What sort of laws do you think would have helped the workers?

(3 o

were still operating, and many were injured when They thought social problems only occurred

their hands got caught in the moving parts. because working people were lazy or drunk.
Others saw the truth. The Industrial Revolution

itself was creating bad working conditions, low

Some of the strongest warning voices of the
Industrial Revolution came from the industrialists
themselves. Many were businessmen who believed
that making profits was the only thing that mattered.
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pay, bad housing, poverty and unemployment.
Robert Owen was a rare industrialist who bravely
stated that bad working conditions were the
main cause of the dirt, violence and crime in
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the industrial cities. He suggested that if owners
improved the conditions in the factories, workers
would also improve their behaviour.

To prove his point, he built a mill at New
Lanark, near Glasgow in Scotland. He paid for
large windows to let in light and air, plus proper
toilets, drainage and even baths. He cut down
working hours. He made sure that workers had
free time, and encouraged them to read or to
exercise during that time. He refused to employ
children under the age of 10. He hoped that
industrialists would see his successful factory and
copy his reforms. When that did not happen,
he went straight to the English parliament and
persuaded Sir Robert Peel, the then Prime Minister,
to pass laws to improve conditions in factories.
He even showed working men how to form a
trade union. He was so committed to reform that
he spent his fortune on ideas to improve the lives
of working people.

Activity 2.11

1 Assess why many industrialists
during the Industrial Revolution
avoided buying safety equipment.

Determine the age at which children
should be allowed to start work.
Include your reasons in your answer.

Imagine you are a child working
in a coalmine during the Industrial
Revolution. In a short paragraph,
describe your day.

Explain why Robert Owen’s reforms
affected the output of his factories.

Workers’ conditions Industrial

Revolution were shaped by the desire of the owners

during  the

of the new factories to make as much money as
possible. Employing hundreds of workers, some
owners thought that they needed to pay as little as
possible in wages to their workers. The workers
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often had to work long hours, in dangerous
conditions, for a wage that was hardly enough to
live on. Sometimes workers tried to go on strike,
refusing to work until they were given better
wages. The employers fought back by dismissals
(getting rid of workers), lock-outs (shutting down
their factories for a time) and importing labour
(getting other workers from areas where there
was unemployment). The workers fought back
by forming trade unions, in which all members
of a trade promised to strike together and support
each other. By the 1840s, thinkers like Karl Marx

This painting by Hans Herkomer
captures the battle between workers and owners
in 1891. The man has gone out on strike, because
he supports his trade union. However, it is clear that
the strike has not worked, and that the owners are
holding out. As weeks go by, the worker’s family
suffers because he is not earning money. The troubled
expression on this man’s face shows his conflict
between his duty to his trade union and his duty to
his family.
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were saying that there was a sort of war between
the ‘capitalists’ who owned the factories and the
‘labour’ who worked for them.

For all working families, life was a struggle
and could be ruined by just one event such as the
death of the male wage-earner. A fatal accident
in a mine or a textile mill could leave a woman
and her child without enough money to pay the
rent or to buy food. In these situations, families
were often evicted from their homes, and left to
descend into a life of poverty.

The group called ‘the poor’ was made up of the
destitute — or those who could not work because
they were elderly, sick or injured — and the
unemployed, meaning those who were able to
work but could not find a job. Until 1834, there
was some support available for both types of poor.

In 1834, a new Poor Law stated that only the
‘sick poor” — old people, orphans and the seriously
ill — should be given money. The ‘able-bodied
poor’ — healthy unemployed workers — should
be forced to search for work. The problem was

[

in England.

]

At about the same time as Elizabeth Gaskell was observing the
social conditions in her own country, two German political
thinkers, Friedrich Engels and Karl Marx, were also looking at
the new society created in England by the Industrial Revolution.
Engels wrote down his impressions between September 1844 and
March 1845, and called them The Condition of the Working
Classes 1in England, from Personal Observations and Authentic
Sources. People in Germany could read the work by 1845; it

was not translated into English until 1887 in America and 1892

The houses are occupied from cellar to garret, filthy
inside and outside, and their appearance is such that
no human being could possibly wish to live in them.

The walls are crumbling, doorposts and window frames
loose and broken. Heaps of garbage and ashes lie in all

evil surroundings.

by Engels.

living conditions?

directions, and the foul ligquids emptied in front of the
doors gather in stinking pools. Here live the poorest of
the poor .. losing daily more and more of their power to
resist the demoralising influence of hardship, filth and

Source 2.44 Engels’ impressions after visiting the slum of St Giles in London.

1 Reflect on why people lived in the conditions described

2 How do you think the workers could improve their

Cl

o
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that this assumed that people were unemployed
because they did not want to work. It ignored
the fact that all economies have an amount of
unemployment. The able-bodied poor were
forced to live in workhouses, and received only
the bare minimum of food.

Poor Law Commissions controlled the work-
houses across the country. These commissions
instructed that the workhouses must be less
attractive than living in poverty; and be made
more like prisons. People were humiliated, given
harsh discipline and were badly fed. The aim was
to make life so miserable that the poor would
learn their lesson and go and find work. Many
preferred to starve in a cottage than to go to the
workhouses, seeing it as a fate worse than death.
These ideas cut the cost of poor relief, but at the
price of human misery and suffering.

Life in Australia

The Industrial Revolution transformed the world
of work for many Australians. The textile and
clothing trades, for example, quickly became
large industries. By the 1870s, there were several
large textile mills in New South Wales and three
in Victoria. As in Britain, the growth of these
industries in Australia caught the attention of
artists, who made images of the great new

” " 1]l ‘||||
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workplaces and their machines. The engraving
reproduced in Source 2.46 depicts the large
workshop, its many machines (all driven by the
new power of steam) and the top-hatted owner
visiting to talk to the foreman.

This picture gives us little information about
the lives of the human beings who worked
here. These women worked long hours for a
small wage. At the Victorian Woollen and Cloth
Manufactory in Geelong, for example, all worked
a 60-hour week; men were paid a low wage of
35 shillings per week, but women received only
10 shillings. The mill illegally employed children
who had run away from school, paying boys 7
shillings and girls 4 shillings a week. Poor families
could not resist signing all their members up for
work, but their children received no education,
and were committed to factory work forever.
In these conditions, a worker’s health was
seriously affected.

A little girl was brought to me three days ago
by her mother, a little worn-out looking thing.
She had been in the factory twelve months ...
already, and she is only thirteen now. She is
like a little old woman, pale and shriveled, and
suffers from palpitations of the heart.

A doctor reporting on the state of health
of a child patient

I ﬂ""WJh il!l'ﬂll‘

A typical Australian factory of the period: note that the focus is on machinery rather than people
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Many writers also visited the great industrial centres of
Britain, and some were shocked by the damage done to the
previously beautiful English countryside.

Thirty or forty factories rise on the tops of the hills.
Their six storeys tower up. The wretched dwellings of

the poor are scattered haphazard around them. Round them
stretches land uncultivated but without the charm of
rustic nature. The soil has been taken away, scratched up
and torn in a thousand places. The land is given over to
industry’s use. Heaps of dung [animal droppings], rubble
from buildings, putrid, stagnant pools are found here and
there among the houses. On ground below the level of the
river and overshadowed on every side by immense workshops,
stretches marshy land that widely spaced ditches can
neither drain nor cleanse. Narrow twisting roads lead down
to 1it. They are lined with one-storey houses. Below some
of their miserable dwellings is a row of cellars to which
a sunken corridor leads. Twelve to fifteen human beings are
crowded into these damp, repulsive holes. The [rotting]
muddy waters of the streams, stained with a thousand
colours by the factories they pass wander slowly around
this refuge of poverty. This is the River Styx of a new
type of Hell. A sort of black smoke covers the city. The
sun seen through it is a disc without rays. Under this
half-daylight 300000 human beings are ceaselessly at work.
A thousand noises disturb this dark, damp labyrinth, but
they are not at all the ordinary sounds one hears in great
cities. The footsteps of a busy crowd, the crunching wheels
of machinery, the shriek of steam from boilers, the regular
beat of the looms, those are the noises you can never
escape in the somber half-light of these streets.

Source 2.47 The French historian Alexis de Tocqueville visited Manchester in 1835, and recorded

the impact of industry on the landscape.

Discuss how the farmland has been damaged by the presence of

these new factories.

Examine the evidence that shows that the factories have grown

more quickly than housing for their workers can be built.

Cal
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3 Explain why reformers like de Tocqueville were worried to see
so many people living in damp cellars.

4 Tdentify the possible cause of the filthy smoke that covered
the sky.

5 Identify the possible cause of the noise pollution that de
Tocqueville noticed in Manchester.

6 De Tocqueville blamed these problems on the government for not
taking action to prevent this pollution. To what degree does
government in Australia have the power to prevent industry

from polluting our environment?

Philip James de Loutherbourg’s Coalbrookedale by Night: de Loutherbourg visited the iron works
and was impressed by the size of the works and the fiery furnaces.
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originally came from fossil

Impact of the
Industrial

greenhouse gases gases
such as carbon dioxide that
contribute to the insulating

fuels such as coal, oil or gas.
In our own time, the emission

Revolution

Effects of the
Industrial Revolution
on the environment

By the nineteenth century, it was clear that the
Industrial Revolution was having a serious effect
on the environment in many parts of England.
We know about the environmental impact of the
Industrial Revolution because it was recorded by
both writers and painters. The quiet countryside
of England had been transformed wherever
industry had sprung up. Nonetheless, people had
quite different ways of seeing the transformation.
The English artist Philip James de Loutherbourg,
for example, was thrilled by the massive shapes
of the new factories, and particularly by the
great fires of the furnaces and the energy of the
machines. He was one of many painters who
went to Coalbrookedale to observe industry at
work (see Source 2.47). He showed the factory
at night, when the buildings stood out against the
red-orange glare of the flames from the furnaces.
The result is very dramatic. Even so, he still shows
the land in front of the factory as being littered
with all sorts of broken machinery.

Long-term impacts

We are all children of the Industrial Revolution. We
live in the cities it created, we work in its factories
and we use its products. We share the excitement
of the inventors and businessmen of that period
about technological progress. Many people were
aware of the impact of the Industrial Revolution on
human beings and on the environment, and some
such as Robert Owen were actively concerned
about this. Since that time, we have become
that

more aware increases in

fossil fuels non-renewable
fuels formed by geological
pressure over a long

production also mean the greater
use of the Earth’s resources. In
particular, production on a large
which

time span )
scale requires energy,
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of greenhouse gases has
begun to affect the climate of

effect of the Earth’s
atmosphere

the whole Earth in a process
known as global warming. It

global warming arise
in the Earth’s average

might be said that the people temperature due fo the
of the

created

atmosphere’s inability to
release heat because of the
growth of greenhouse gas

eighteenth  century

the machines and

techniques of the Industrial —©missions

Revolution, and that it is up to
our own generation to manage their effects.

Our growing consumption also meant an
increase in waste. In the developed countries of
the Western world especially, every household

creates a large amount of

. | fill the di | of
rubbish that becomes land ‘a9 fill the disposalo
. ) ) waste by burial
fill in rubbish dumps. In

Australia, we are only just beginning the process
of reducing waste and of recycling wherever
possible. If the first chapter of the story of the
Industrial Revolution was written by the inventors
of the 1750s, it may well be that the last chapter
will be written by your own generation.

At the start of the Industrial Revolution, people
focused on the wonderful opportunities provided
by technology to produce more, and therefore to
consume more. Since resources seemed almost
endless, both within Britain and across its vast
empire, there seemed little need to question how
we used them. It is only in more recent times
that we have had to face the real possibility that
resources such as iron ore and fossil fuels such
as coal, oil and gas are finite, and will run out
one day.

This story will be completed
when we reach the final stage
of the Industrial Revolution:
sustainability, or the ability to

consume them

sustainability the ability
to replace resources as we

make careful and reasonable use of the limited
resources on Earth. Human beings first used
modern technology to make greater use of the
Earth’s resources; it is now our task to develop
technology so that we may make more intelligent
and responsible use of those resources. In the year
that this book was written, the population of the
Earth reached seven billion, reminding us again
how urgent it is to try to develop technology to
provide a decent living for all humans.
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Activity 2.13

1 Explain why painters like Philip James 3 Describe some of the technologies that
de Loutherbourg were attracted to are helping to make the world more
Coalbrookedale. sustainable today.

2 List some of the ways we can achieve
sustainability:

e asindividuals
e as asociety.

Industrial pollution contributes to global warming.
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Chapter summary

Changes in technology can improve our lives, and can
also completely change the way we live. The period in
Britain between about 1750 and 1850 is known as the
Industrial Revolution, because it dramatically altered
the lives of millions of people in Britain and across the
world.

The greatest change was in the creation of energy.
Until now, energy came from human labour, animal
labour or from the power of wind or water. When
people harnessed the power of steam, and developed a
steam-driven engine, they made more power available
than ever before.

Another great change was the increase in the size and
efficiency of industries like coalmining and iron making.
A number of clever inventors created a series of new
machines to increase the speed of production and the
quality of output. This coal and iron became the raw
materials for further industrial growth.

A third change occurred in the textile industry, where
the introduction of steam engines could drive great
machines for the spinning of thread and the weaving
of cloth.

Millions of people left their villages and farms to

find work in the new industrial cities. Many workers
laboured long hours in dangerous conditions for poor
wages. Others found only unemployment and poverty.

The Industrial Revolution also had an impact on the
environment. Existing cities grew larger, and developed
poor suburbs known as slums. New industrial cities
sprang up near factories, and also had bad living
conditions.

The Industrial Revolution caused social problems that
raised debate about issues of social justice and the
responsibility of governments to regulate industry

with laws such as the Factory Act. Writers, artists and
analysts all tried to make social problems visible to the
general public, and had some success in mobilising
public opinion to force governments to take action.

The Industrial Revolution also transformed life in
Australia. Australians were quick to pick up the promise
of the steam-driven train and tram, to apply steam
engines to their factories, and to use gas and (later)
electrical lighting.

We are still living with the effects of the Industrial
Revolution, and are still learning to manage it properly.
It is one thing to massively increase production, but
another to use resources sustainably and to recycle
scarce materials. The final triumph of the Industrial
Revolution will occur when coming generations manage
to make sustainable use of the Earth’s resources.

End-of-chapter questions

Multiple choice

1

978-1-107-65469-3

James Brindley was an expert in:

A iron bridge building

B creating canal systems

C advanced coalmining techniques
D advanced ironmaking techniques

Ford Madox Brown'’s contribution to the Industrial
Revolution was to create:

A ‘industrial novels’ describing social problems
B reports on the state of workers’ housing
G paintings showing social problems

D designs for iron bridges

© Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012

3 James Watt’s contribution to the Industrial Revolution

was a design for a:
A canal system
B blast furnace
C weaving loom
D steam engine

Which of the following statements about Australia’s role
in the British Empire is incorrect?

A Australia was originally intended just as a prison
colony.

B Australia never became a colony for free settlers.
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G Australia provided an important market for goods
made in Britain.

D Australia became an important source of raw
materials for Britain, such as wool.

5 Which of the following statements about the impact of
the Industrial Revolution is correct?

A Australia was not affected by the Industrial
Revolution until the nineteenth century.

Short answer

1 Discuss why the invention of the steam engine allowed
a whole revolution in industrial production.

2 Discuss why the invention of the industrial canal
made such a big difference to the development of the
Industrial Revolution.

3 Explain the move from the cottage system to the
factory system.

Source analysis

In the 1880s, the English writer George Sims began to
explore the poor areas of London, and was horrified by the
misery he saw. He published his notes in his books How
the Poor Live and Horrible London.

To the particular door ... there comes a poor woman.
White and thin and sickly looking; in her arms she
carries a girl of eight or nine with a diseased spine;
behind her, clutching at her scanty [thin] dress, are
two or three other children. We ask to see the room.
What a room! The poor woman apologises for its
condition. The walls are damp and crumbling, the
ceiling is black and peeling off, the floor is rotten and
breaking away in places, and the wind and the rain
sweep in through gaps that seem everywhere. The
woman, her husband and six children live, eat and
sleep in this one room, and for this they pay three
shillings a week. As to complaining about the filthy
condition of the room, they know better. There are a
dozen families who will jump at the accommodation,
and the landlord is well aware of the fact.

Sims describes visiting a filthy room
in which a whole family had to live.

Chapter 2 The Industrial Revolution (1750-1914) 79

B Australia became an unprofitable place for rich
British people to invest their money.

C Australia lacked any good ports to allow it to trade
with the British Empire.

D Australian cities were improved by industrial
inventions such as gas lighting and electricity.

4 Why did the Industrial Revolution cause social problems
in Britain? Provide examples to explain your answer.

5 Explain how the Industrial Revolution changed life and
work in Australia.

1 Why would living in this room have been unhealthy for
the family Sims visited? In your answer, quote evidence
from his notes.

2 Consider why the 8-year-old girl might have had a
‘diseased spine’.

3 Why does the landlord (owner of the building) know
that he does not have to make any repairs?

4 In modern Australia, identify what sorts of laws try to
protect people from bad living conditions like this.

Extended response

Despite appearing to promise great benefits by industrial
progress, the Inaustrial Revolution has done more harm
than good.

Do you agree with this statement? Explain some of the
benefits of the Industrial Revolution. Explain the problems it
caused. Decide whether it has in fact done more harm than
good. In your answer, quote facts and figures, names and
dates, and statistics.
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HMS Buffalo was one of the many ships that carried people across the world in this era.
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Before you start

Main focus

This period saw millions of people — enslaved people, convicts and free
settlers — moving from Europe, Africa and Asia to the New World, where they
developed new wealth and new markets. Growing racist ideas led to laws
restricting the movement of Chinese, Indian, indigenous, Melanesian and
Japanese people.

Why it’s relevant today

Studying the history of migration helps us to understand the distribution of
peoples in the world today, and why people migrate or become refugees. With
this understanding, we can learn how ordinary people built the world economy;,
and how migration affected racial prejudice.

Inquiry questions

¢ \What differences were there between the causes for various peoples
migrating and the different ways (free and unfree) they travelled? How were
they similar?

¢ How did the movement of slaves, convicts and free settlers contribute to
the economic development of the world?

¢ How can we know about the feelings and experiences of the migrants?

e What is the legacy of these population movements for the world today?

Key terms

e chattel slavery e diaspora ® girmit

¢ indentured labour e middle passage e New World
®* pogrom ® protection ® segregation

e xenophobia

Significant individuals
e Mackay family e Mary Prince e Mary Thomas

e QOlaudah Equiano e (Ottobah Cugoano e Susannah Watson
e Totaram Sanadhya

Let’s begin

The Industrial Revolution led to a demand for raw materials for European
factories and to a great demand for labour to produce those raw materials

in the New World of the Americas, and the European colonies in Australasia,
Africa and Asia. The Atlantic slave trade saw millions of Africans captured and
forcibly deported to the Americas. With the abolition of British slavery in 1833,
cheap labour was supplied by Indian indentured workers, who signed up for
five years’ work, often on a sugar plantation. Gold seekers, many of them
Chinese, flocked to the goldfields in California and Australia. Later millions of
Europeans left lives of poverty to seek their fortunes in the New World. They
developed agriculture, commerce and industry in the New World. The goods
they produced were vital to the development of capitalism on a global scale.
This helped to devastate the cultures and economies of indigenous peoples in
the New World. The migrants created multicultural societies around the world.

A young boy picking
cotton on a South Carolina
cotton field

Former penal
settlement, Norfolk Island

Migrants arriving at
Ellis Island, New York, in the early
20th century

The Great
Exhibition of the Works of
Industry of all Nations, Crystal
Palace, London, 1851




Timeline

Ottobah Cugoano is ¢. 1770
transported to England

Britain begins to colonise 1788
Australia

Mary Prince is sold at auction 1800
Slaves rebel in Haiti 1804

Slave trade is abolished in the 1807
British Empire

Slavery is abolished across the 1833
British Empire

First Indians are indentured for 1834
overseas labour

Africaine brings free settlers to 1836
South Australia

The Irish Potato Famine begins 1846

Highland crofters like the 1850s
Mackay family come to Australia

Kidnapping of South Sea 1863
Islanders to work in Queensland begins

Slavery is abolished in the 1865
United States

Chinese Exclusion Act is passed 1882
in the United States

Southern and eastern 1880-1910
Europeans begin mass migration to the
United States

Indentured labour is abolished 1917
across the British Empire
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Prospectors
searching for gold during
California gold rush

1775-83 American Revolution
1789-92 French Revolution

1791-1804 Haitian Revolution

1814-15 Napoleon Bonaparte
is defeated

1839-42 First Opium War between
Britain and China

William Wilberforce, who
was instrumental in abolishing the
slave trade in Britain and its colonies

The barque Africaine
buffeted in the waters of the
Indian Ocean

1850-64 Taiping Rebellion in China

1850s Gold rushes begin in the
United States and Australia

1854 Eureka Stockade in Australia
1861-65 US Civil War

1894 Women gain the vote in
South Australia

1901 Australian states are joined in
a federation

1901 The /mmigration Restriction Act is
passed in Australia

191418 World War |

o s

Chinese prospector in
the California gold fields
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The territories of nineteenth century imperial powers
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Influence of
the Industrial
Revolution

The Industrial Revolution saw Europe grow in
wealth and power relative to the rest of the world.
The European population grew rapidly at this time
and with industrialisation generated a demand for
raw materials such as cotton, and for food such
as sugar and grains. These were produced in
the Americas, often with slave labour, and also
in Australia and New Zealand. Metals, such as
copper from Chile and Australia, were imported
to Europe for industrial use.

The Atlantic slave economy, which grew from
the sixteenth century, helped to create the wealth

opportunities for Europeans - especially the
poor — to migrate and to make a better life for
themselves and their descendants. Between 1850
and 1914, net migration from Europe amounted to
50 million people; half of them went to the United
States, which by the later nineteenth century was
becoming an industrial giant.

European exports of cotton goods, guns,
metal goods and other items grew and flowed to
Africa, Australia and the Americas. The export of
cotton goods was important for both the buying
of slaves in Africa and for the clothing of enslaved
Africans toiling in plantations in Cuba, Brazil, the
Caribbean and the United States.

European imperialism brought great areas
of the globe under European

political control. The demand  jmperialism the

domination of one or more
nation by another, which
seeks to use the wealth and
people of the dominated
nation for its own interests

that enabled Britain to become the first industrial ~ for cheap raw materials for

nation. The demand for cotton to make clothing industry — such as copper,
stimulated production. US cotton production  cotton, rubber, palm oil, cocoa,

grew from 1.5 million pounds weight in 1790 to  diamonds, tea and tin — saw

35 million pounds in 1800, and

capi

people who seek profit by
using others’ labour

ind

then 160 million pounds in 1820.
This brought new areas such as

talists business

Alabama, Mississippi and Texas

entured labour 1, production and saw more

a system in which workers

enter contracts to perform
labour at reduced wages

for a certai
usually at

Native Americans lose their lands.
After the abolition of slavery,

nperiod of time,  capitalists looked elsewhere for
a place far from
their home  cheap labour and the system of

indentured labour was expanded.
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More land was also used for food production.
Between 1860 and 1920, more than one billion
acres of new land in the United States, Canada,
Australia and Argentina was brought into
agricultural use. This deprived indigenous peoples
of the use of the land, damaging their cultures
and causing large numbers of deaths. In the new
settler societies growing in Australia, Canada,

Argentina and the United States, there were great
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great areas of Africa grabbed
by European powers in a late-nineteenth-century
colonial scramble. These colonies also became
markets for European manufactured goods,
which resulted in the extinction of local goods
production. By 1900, 80 per cent of the world
was under direct European control or the control
of people of European backgrounds, such as in
Australia and the United States.

As European wealth and political power
grew, Europeans began to believe that they were
unique or special. They developed ideas that
Europeans, and especially northern Europeans,
were superior to peoples from other parts of the
world. European thinkers worked out a table of
the value of humanity, which placed Europeans at
the top and indigenous peoples in their colonies
at the bottom. Indigenous peoples’ inability to
withstand the force of the modern European

In 1700, the average annual British sugar consumption was 1.8kg. This grew to
8kg in 1800, 16kg in 1850 and over 45kg in 1900.

Photocopying is restricted under law and this material must not be transferred to another party

Cambridge University Press



weapons was seen as a sign of their inferiority. By
the end of the century, it was seen as the destiny
and the right of white men and white women to
dominate the world. This way of thinking was
useful to Europeans as it justified their subjection
of African and Asian peoples in European colonies
and the devastation of indigenous peoples.

Activity 3.1

Examine the map of the world (see
Source 3.10) and identify the places
discussed in this chapter from which
migrants departed; for example,
West Africa, India, South Sea Islands
(Melanesia), Europe and China. Also

identify the places to which migrants
went; for example, North America,
South America, the Caribbean, Fiji,
Malaya, Natal (South Africa), East
Africa, Sri Lanka, Europe, Australia
and New Zealand.

Era of mass

migration

Types of migration

The period 1750-1901
diasporas, as people moved across the globe.

was one of great

Enslaved people were taken from Africa to the

diaspora the forced or
voluntary movement of
people from their homeland

Americas, North and South,
the Caribbean
Millions of Indians migrated as

and islands.

to new regions  indentured labourers, agreeing

978-1-107-65469-3

to work with the right of return
and freedom after some years. Many were free
settlers who chose when and where to migrate
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and could travel in relative comfort. But many
seen as free settlers had no real choice and left
lives of poverty and hardship, political oppression
or religious persecution for the hope of a better
life. On arrival, many had to repay all or part of
their fares from their earnings before they could
start to build new lives.

The Atlantic
slave trade

The Atlantic slave trade saw millions of Africans
enslaved and shipped to a life of servitude in
North and South America (the Americas). It began
in the sixteenth century and continued until the
mid nineteenth century. In the eighteenth century
about six million Africans were enslaved, along
with another four million during the nineteenth
century. The trade was part of a triangle of capitalist
shipping around the Atlantic. Manufactured goods
such as guns and textiles were shipped to the
west coast of Africa and traded for slaves. The
slaves were loaded into ships and sent across the
Atlantic to provide labour for plantations in the
Caribbean and the Americas. These plantations
produced sugar, cotton, tobacco, rice, indigo and
coffee. In turn these raw materials, particularly
cotton and sugar, were taken to Western Europe
for refining, manufacture and consumption, and
then sent on via the trade triangle to Africa.

Capture

Slavery was long established in Africa. Slaves were
commonly taken to Arab countries, and from the
mid fifteenth century to Portugal and other parts
of Europe. But the huge demand for labour in
the Americas in the eighteenth century intensified
African slavery and changed it to a harsher and
more brutal system. Africans were captured by
other Africans, chained and forced to walk many
kilometres to the coast, where they were branded
with hot irons and imprisoned in forts before
leaving for America. Many died after capture and
in the forts. Strong and healthy young people
were valuable to the slavers as they could have a
long working life ahead of them.
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The triangular trade

o~ Note this down

Using the graphic organiser below, summarise in each box the goods imported and exported in the

triangular trade.
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The Middle Passage

Slaves were crowded onto slave ships where they
were chained and made to lie on their backs.
The trip across the Atlantic Ocean was long and
dangerous. Conditions were often filthy and

) when disease spread among
mortality rate the measure

of total deaths in relation to
a total population

the slaves, the living could stay
chained to the dead for days on
end. There was a high mortality
rate on these voyages and the sick could be

thrown overboard to stop the disease spreading
among the other slaves. Those who survived this
horrific journey were then prepared for sale. They
were washed and shaved and sometimes oil was
put on their skin to make them appear healthy.
Some treated the slaves better, but only to attract
a higher price for them at sale.

Olaudah Equiano was born in 1745 in a village
in what is now Nigeria. At 11 years of age he
was captured and sold into slavery, ending up on
the Caribbean island of Barbados. He managed to
buy his own freedom when he was aged about
21 years and then worked as a writer, merchant
and explorer in the Caribbean, South America,
the Arctic, the American colonies and in Great

Britain. In Britain he was a

merchant a person who

buys and sells goods ~ popular speaker about the evils

of slavery. His autobiography
The Interesting Narrative of the Life of Olaudah
Equiano, of Gustavas Vassa, the African (1789)
was important in converting people to the anti-
slavery movement. In later life he worked for the
good of African people.

Equiano recalled that when he arrived in the
West Indies, ‘many merchants and planters came
on board and examined us. We were then taken
to the merchant’s yard, where we were all pent
up together like sheep in a fold. On a signal the
buyers rushed forward and chose those slaves
they liked best’.

Sugar plantations needed lots of labourers to do
heavy manual work: clearing the forests, planting,
harvesting cane and processing the sugar. Field
labourers had the hardest jobs and could work 18
hours a day, six days a week in the fields, watched

978-1-107-65469-3
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STOWAGE OF THE BRITISH SLAVE SHIP RROOKES UNDER THE
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Slaves tightly crowded in a late-
eighteenth-century slave ship

by the slave driver. Children and pregnant women
worked at hoeing, weeding and carrying water. In
Brazil they were on the coffee plantations, while
in Peru slaves worked as miners. House slaves

lived in the master’s or mistress’s
hoeing using a long-
handled tool to dig
the earth

house and were on duty all day
and night; they would cook, clean
and look after children.

Slaves had no rights; they had become things
or chattels owned by others. They could not
even keep their family with them. They and their
children could be sold or given away. Mary Prince

was born into an enslaved family
in Bermuda in about 1788. When
she was aged 12, she and her

chattel a movable property
or slave

sisters were sold.

The sale master, ‘took me by the hand, and led
me out into the middle of the street, and, turning
me slowly round, exposed me to the view of those
who attended the sale. T was soon surrounded by
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Advertisement for a slave auction in
Charleston, South Carolina, 1769
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.

strange men, who examined and handled me in
the same manner that a butcher would a calf or
a lamb he was about to purchase. The bidding
started at a few pounds, and gradually rose to 57.
The people who stood by said that T had fetched
a great sum for so young a slave. I then saw my
sisters led forth, and sold to different owners.
When the sale was over, my mother hugged and
kissed us, and mourned over us, begging us to
keep a good heart. It was a sad parting; one went
one way, one another’.
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Portrait of Olaudah Equiano

Her new owner made Mary Prince work in the
house and the fields, and she was often flogged:
“To strip me naked — to hang me up by the wrists
and lay my flesh open with the cow-skin, was an
ordinary punishment for even a slight offence.’
Slave owners severely punished any slaves who
were disobedient, careless or tried to escape.
Those suspected of plotting a revolt were
treated brutally. This is how the slave owners

kept control.

Abolition of slavery

Slaves had always resisted their condition and
had revolted against their owners from time to
time. In 1804, slaves in the French colony of Saint
Dominigue rebelled and set up the republic of
Haiti, the first black republic
in the world. The Haitian
rebellion stands out in history

colony a settlement formed
in conquered territory

because it achieved permanent independence for
its enslaved peoples. In Britain and the United

States, former slaves wrote and spoke about
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their experiences. These included Mary Prince,
Ottobah Cugoano and Olaudah Equiano. Their
publications and their activism in anti-slavery
organisations, such as the Sons of Africa, were
important in changing public opinion.

In the United States, Harriet Beecher Stowe’s
best-selling novel, Uncle Tom’s Cabin, published
in 1852, was an important tool for the abolitionists.
Antislavery activists campaigned against the sugar
that slave owners sold. James Wright, an English
Quaker, announced in 1791 that he would sell no
sugar grown by slaves.

Unitarians  and

Quaker a member of a
Christian group, the Society that
of Friends, often involved

in humanitarian campaigns

Quakers,
some other Christians argued
slavery was immoral.
William Wilberforce told the

and opposed to war ~ British Parliament in 1789 that

they were all responsible for
slavery: ‘I mean to take the shame upon myself,
in common indeed with the whole Parliament of
Great Britain, for having suffered this horrid trade
to be carried on under their authority. We are all
guilty — we ought all to plead guilty.’

Women formed anti-slavery societies, putting
anti-slavery slogans on their handbags and mottos
on their sugar bowls such as ‘sugar not made by
slaves’. This led to boycotts of slave-grown sugar.
Although many Europeans and Americans profited
from slavery, gradually public opinion turned

against slavery. Industry and
boycott the refusal to
buy goods, usually for
political reasons

changes in the economy were
most important. Slavery was
seen as no longer profitable;

978-1-107-65469-3

Activity 3.3

1 Construct a list of the dangers the
slaves had survived by the time they
arrived in the Americas.

Both Olaudah Equiano and Mary

Prince describe being sold. Compare
and contrast their accounts.

Write an account from the point of
view of either Olaudah or Mary.
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free and more mobile labour was required. The
British government abolished the slave trade in
1807, but slavery itself was only abolished in the
British Empire in 1833. Other powers like France
(1818), the Ottoman Empire (1847) and the United
States (1865) abolished slavery at various dates.

Slavery debased all involved: those who were
sold and brutalised, and those who owned the
slaves and whipped them. Africa lost millions of
young and strong people over the centuries. This
affected the economic growth and development
of the continent and the standards of living of the
African peoples. African slavers also benefited
from selling slaves.

The New World of the Americas benefited
greatly from the supply of free labour. The slaves
cleared forests and jungles, developed agriculture
and worked to process raw materials in sugar
mills, tobacco mills and cotton factories. These
were particularly fruitful crops in the southern
United States, but required back-breaking work,
which allowed the slave trade to thrive. The
clearing of the land helped to destroy the way of
life of Native Americans.

In Britain and Europe, factory owners acquired
a good supply of raw materials and bankers’
profits grew as they financed the building of new
ships and factories. Ship-owners could make a
profit of 20-50 per cent on supplying and selling
slaves, and ports such as Bristol, Liverpool and

EASTINDIA SUGAR.

—_—
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By six families using East India instead of West India Sugar
one Slave less is required: surely to release a fellow-creature
from a state of cruel bondage and misery, by so small a sacrifice,
is worthy the attention of all.

N.B. The labour of one Slave produces about Ten Cwt.
of Sugar annually,

e ————
J Blackwell, Printer, Iris Qffice, Sheffield.

A copy of an historical anti-slavery

advertisement, issued around 1825-33
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Lisbon prospered on the slave trade. Ordinary
people could afford to buy sugar and cheap
cotton clothing.

The 200th anniversary of the abolition of the
British slave trade in 1807 was celebrated in 2007,
and prompted historians to research the economic
benefits of centuries of slave labour to countries
like Britain and the United States.
coming to understand how it has contributed to

They are

the dominance and power of Western countries.

To remember the slaves’ suffering,
pilgrimage a religious

. have
journey to a sacred place

some people organised

pilgrimages and processions.

Queensland slave trade

Even though slavery was abolished in the British
Empire in the 1830s, people were still being
In the early 1860s,
Polynesians in the eastern and central Pacific were

captured and enslaved.

captured and taken to Peru to work in the guano
mines. During the 1860s, there was a demand for
cheap labour for plantations in the colonies of Fiji
and Queensland. Ship captains could profit from

capturing South Sea Islanders, especially young
men, and taking them to Fiji and Queensland to
sell them to sugar planters. Their ships operated in
Melanesian waters, around the New Hebrides and
Solomon Islands. This was termed ‘blackbirding’.
From 1863 to 1875, about 10500 islanders were
kidnapped and taken to work in Queensland.

The ‘blackbirders’ used force and trickery to get
the islanders on board their ships. Islanders were
often curious about the ships that appeared off the
coast, and paddled canoes out to see the ship and
to sell fruit and fresh fish. European sailors would
smash or sink their canoes and take the islanders
on board, or they might entice them with beads
and axes. Sometimes sailors would show islanders
over their ship and, once they were in the hold,
lock them in. Where people had been visited
by missionaries, they were sometimes tricked to
come out to the ship with news that there was a
bishop on board. Raiding parties would go ashore
and take people from the beaches or near their
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Slave recruiters’ routes in the Pacific Ocean, including ports in Queensland
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villages. When people tried to defend themselves
and escape, the superior firepower of guns usually
won out. On a few occasions, when ships came
later on, some islanders tricked the recruiters
by enticing them away from the shore and then
attacking them with guns. In 1883, Captain Belbin
of the Borough Belle was murdered on Ambrym
(today part of Vanuatu) by islanders angry about
the kidnapping of a young boy.

Once imprisoned in the hold, the terrified islanders
had no idea where they were going. It was 1600
kilometres to Queensland. They could not speak
the English of their captors nor the languages of
captives from other islands. The food on board
was strange and the drinking water might be foul.
Some captives were injured and others became
sick. The dead were just thrown over the side.

The recruiters were greedy and brutal. In
1871, James Patrick Murray, a Victorian doctor
and owner of the brig Carl, and the ship’s Captain
Armstrong captured people from different islands.
When these men began to fight and tried to set
the boat on fire, Murray fired into the hold, killing
sixty islanders and injuring others. The dead and
wounded were thrown overboard. When news
of this voyage became widely known, Captain
Armstrong and some crew were put on trial.
Armstrong was sentenced to death, which was
decreased to penal servitude for life. Murray
escaped prosecution by presenting as a witness
against his own employees.

Activity 3.3

1 List the ways in which the islanders
were captured.

2 Discuss why slavers wanted to
recruit young people.

3 Recall what sentence Captain

Armstrong received for killing and
injuring islanders.
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In Queensland, the islanders were sold to planters
and forced to work long hours in the cane fields.
They had to learn English and get used to different
pastoralists

foods. Those who worked for

inland struggled to cope with the
different climate, especially the
cold nights. They had no way of

large landholdings
contacting their families and had

pastoralists people who
run sheep and cattle on

to try to survive in an alien place.

From the mid 1870s, the Queensland slave trade of
Pacific Islanders was replaced by a more regulated
system of indenture, where islanders agreed to
work in Australia for a fixed period of time. Many
people argued that it continued some of the worst
features of slavery. Some Queenslanders, whose
grandparents were indentured, have stories of their
capture that are stories of kidnapping. Between 1859
and 1900, more than 100000 Pacific Islanders were
recruited. Most (62500) went to Queensland, and
others went throughout the Pacific Ocean to Fiji,
New Caledonia, Tahiti, Samoa and Hawaii, while
about 5000 went to Peru and Guatemala in South
America. Unlike slaves, indentured workers were
free once their period of indenture had ended and
their children were born free. Indentured workers
were supposed to be able to return to their homes
at the end of their contract.

Transportation of
convicts to Australia

In 1788, the British established the colony of New
South Wales at Botany Bay. This was a convict or
penal settlement and the 759 convicts and their
jailers were the first non-Indigenous settlers of
the southern continent. In all, 162000 convicts
were sent to Australia by the British government
between 1788 and 1868. Prisons in England were
overpopulated and those not belonging to the
middle or upper classes were often unable to
survive due to a lack of employment opportunities
that arose out of the Industrial Revolution. Only
15 per cent of the convicts were women. In 1804,
convicts were sent to Van Diemen’s Land (now
Tasmania) and later to Victoria, Queensland and
Western Australia.
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The convict system was the basis of British
colonisation of Australia and changed the lives
of Australian Indigenous peoples. Transportation
halfway around the world also had a great impact
upon the lives of the individual convicts. For some
it led to a life of misery, and even resulted in
death, and for others it led to a more comfortable
and happy life than they could have had in Britain.

The settlement led to the taking of Aboriginal
land. With the convicts, soldiers and settlers
came diseases to which Indigenous people had
no defence — including typhoid, influenza and
smallpox — and which caused many deaths. Many
other Indigenous people were killed in brutal
clashes with the military, convicts and explorers.

The next hundred years saw Indigenous
peoples thrust out of their country, driven out of
habitable land, and shot, poisoned and massacred
as British settlers claimed land for building,
agriculture, grazing and mining.

Billy Blue (c. 1738-1834) was a free-
born African-American who served in the British
navy from the 1850s in Quebec, in Europe and in
the American War of Independence. Later convicted
of theft in Britain, he was transported to New South
Wales in 1801. Freed in 1803, he ran a ferry service
across Sydney Harbour, where Blue’s Point is named
after him.
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Who were the convicts?

Most convicts were from England and Wales,
with about a quarter from Ireland. Many of the
convicts were young urban people who were
convicted of theft and were sentenced to seven
or 14 years’ transportation to Botany Bay. For
stealing a coat, you had to leave home and your
family, perhaps forever. Before going to Australia,
prisoners were kept on old ships, or hulks. There,
some made a keepsake or love token for those
they were leaving behind. On a coin, one person
engraved the message, ‘Dear Wife When you this
see remember mee [sic] When I am far away from
thele] John 1836,

Not all the convicts were English, Welsh or
Irish. Around 800 convicts were of African or
Indian descent. Australia’s first bushranger, Black
Caesar (1764-96) was probably born a slave in
the American colonies, leaving with the British
forces that freed him. But he was sentenced in
Kent in 1786 and arrived in New South Wales with
the First Fleet on the convict ship Alexander in
January 1788.

Convict ships

Convicts made the long journey to Australia
confined for up to 159 days in small ships such
as the Surry, which was only 36 metres long
and 9 metres wide. The voyage was a strange
experience for convicts who had not been at
sea before. Most were angry and sad at leaving
family and home, but a few were happy to join
relatives or sweethearts already transported.
Convicts were usually allowed on deck for short
periods. However, the conditions on the Second
Fleet, which arrived in 1790, were terrible. The
ships were damp and disease raged among the
prisoners, who were confined below decks. Many
were not given enough food, and 247 men and
11 women died before the ships finally arrived at
Sydney. Most of the remaining passengers were
very sick on arrival.

Government regulations required that prisoners
should be fed adequately and allowed to exercise
on the deck, and that they and the ship should be
cleaned and fumigated regularly. Where officers
were negligent and careless, standards were
inferior. Ships stopped for more provisions at Rio

de Janeiro or the Cape of Good Hope. The sight
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of land must have been welcome, but prisoners
were not allowed ashore.

After 1815, naval surgeons were appointed to
each ship, and on well-organised ships conditions
were better. Naval surgeons refused to take sick,
frail and elderly prisoners who could not stand
the rigours of the trip. Surgeons’ pay and return
passage were dependent on the delivery of healthy
convicts. Prisoners were divided into groups to
receive rations and do their own cooking. Many
prisoners ate better and more regularly than
before their imprisonment. The weekly rations
for the women prisoners on the Princess Royal
in 1829 included beef, pork or plum pudding for
dinner each day, pea soup several times, a pot
of gruel with butter and sugar for breakfast, 350
grams of biscuit each day, and tea and sugar. Lime
juice and red wine were given to combat scurvy.
These women were allowed on deck from time
to time.

A twentieth-century artist’s impression of
the arrival of the convict ship Surry in Sydney Harbour
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Discipline was strict and harsh on all convict
ships. Where mutiny was threatened or prisoners
were disobedient, they could be chained and
flogged. Where male and female convicts were
transported on the same ship, many formed
sexual relationships and women could arrive
pregnant in the colony. After 1829, male and
female prisoners sailed on separate ships.
Sometimes female prisoners formed relationships
with sailors. Often there was no protection
for female prisoners from sailors who forced
their attention on them. Some women convicts
formed relationships with sailors because they
could provide them with rum or extra provisions.
Sometimes they had families with these sailors

when they settled in the colonies.

Convict labour was used to establish colonies
in Australia. Shortly after arrival they would be
assigned to an employer. They might work on a
farm under the orders of the farmer and receive
food, clothing and accommodation. They also
worked for the government; for example, making
bricks and building roads and harbours. Women
might do farm work or house work. If they failed
to follow orders or stole, they might receive
further punishment. Women could be punished
by having their heads shaven. Sometimes women
were flogged. In 1791, Lieutenant Ralph Clark
ordered Catherine White and Mary Higgins to
be flogged 50 times. After 15 strokes, Catherine
fainted and the doctor said she should have no
more. Mary Higgins was flogged 26 times but
Clark excused her from the rest because she was
an old woman.

Women who committed a crime also could be
sent to the Female Factory in Parramatta, which
was like a prison. Convict women were also sent
there to have their babies. On arrival, women
were often sent directly to the Female Factory
where they worked all day and lived communally
at night in sparse surroundings. Later, they might
be employed as domestics and taken from the
factory to live as a mistress or even marry and raise
a family with a settler. There was no sentence to
serve; instead they were taken as needed to work
by the male population.
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Male convicts could receive severe floggings.
Alexander Harris witnessed this at Bathurst Court
House in the 1820s: ‘I had to go past the triangles,
where they had been flogging incessantly for
hours. The scourger’s foot had worn a deep hole
in the ground by the violence with which he
whirled himself round on it to strike the quivering
and wealed back, out of which stuck the sinews,
white, ragged and swollen ... T know of several
poor creatures who had been entirely crippled
for life by these merciless floggings’. Indigenous
people were disgusted at the intracultural
violence, which could be described as savage,

barbaric and primitive.

Male convicts who re-offended could be sent
to a place of secondary punishment such as
Norfolk TIsland, Newecastle, Macquarie Harbour
or Moreton Bay. One of the worst places was at

The cat-0’-nine tails, a whip of nine
plaited cords, was used to flog convicts
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to take.’
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Macquarie Harbour in south-west Van Diemen’s
Land (Tasmania), where the narrow entrance to
the harbour was known as ‘Hell's Gates’. The
punishments were severe and a cat-o’-nine tails
(see Source 3.19) was used to flog the prisoners.

Not all convicts were flogged. Gentlemen convicts
were well treated unless they committed further
crimes. Francis Greenway, for example, had useful
skills as an architect. He had been sentenced to
14 years for forgery in 1814, but he was soon
able to set up his own architect’s business and his
work included government buildings in Sydney.
His wife and children joined him in Australia,
and in 1819 he was freed by the governor, who
granted him 324 hectares of land.

Activity 3.4

Explain what happened to
prisoners when mutiny was
threatened or prisoners were
disobedient on convict ships.

Recall another form of punishment
for women besides being flogged.

On a map of Australia, mark the
places where convicts were sent
and the places of secondary
punishment.

One of the most frequently flogged prisoners was Thomas Brookes, a convict at
Port Jackson, Newcastle and Moreton Bay. He received eight separate whippings
— a total of 1025 strokes — upon his body. He said, ‘They were not comfortable
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Most convicts were not locked up but rather lived
and worked in the colonies for private employers
or for the government. From time to time a convict
muster was held in order to find out where they

muster gathering together
a group of people to check
their identity against a list

or roll

all were. All this information
was written down in large
books.
very good records about the

The authorities kept

978-1-107-65469-3

convicts, including details of
height, colouring and distinctive scars and tattoos.
Recently historians have used these detailed
records to find out more about the convicts. We
now know that the women convicts had many
useful skills as general servants, cooks, launderers,
kitchen hands, needle workers and house maids.
These skills were valuable in the new colony.
Almost one-third of these women could read
and write, and many who could not write could
read. Until the 1970s, many Australians were
embarrassed about having convict ancestors, but
now people are more eager to find out about their
forebears through these records.

Babette Smith was able to find out about the
experiences of her ancestor Susannah Watson.
Source 3.20 lists her record and other significant
life events.

Smith also found letters Susannah sent back
to England. She wrote to her daughter Mary Ann
in 1868, when she had been almost 40 years
in Australia (see Source 3.21).

Activity 3.8

1 How many times was Susannah
Watson sent to the Female
Factory in Parramatta?

How long had she been in the
colony before she was granted
her certificate of freedom?
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Susannah Watson’s record

1820

1829

1830

1831

1832
1833

1835
1837

1838
1839
1840

1842

1843
1844
1851
1856

1867—
70

1877

34, Married, 4 children (1 with her
— Thomas Watson age 18 months)
Prot.

Educ R&W

Native London

Trade Housemaid and needlewoman
Trial Nottingham 16 April 1828
Offence Shop robbery

Sentence 14 years 2 previous
convictions

Height 5°134”

Dark ruddy pockpitted complexion
Dark brown hair

Hazel eyes
May To Daniel Eagan, Bunkers Hill Sydney
Nov 6wk 3cl FF —insolence
Jun  2cl FF —for lying in.
Charles Watson born
Dec Thomas to orphan school
Jan  Assigned to Mr Simons, Parramatta
Jul 2 years 3cl FF — shoplifting in Sydney
Aug Thomas died at orphan school
Aug Shoplifting sentence remitted
Jan 3 day cells, FF — by Sydney bench,
improper conduct
Mar  John Henry Clarke Watson born
Sep Convict muster — with L. S. Downds,
Parramatta
Agnes Ellen Watson born
Sep Failed to obtain TL
Jul  TL, Liverpool — altered to Parramatta
Jun  6mo. 3cl FF — obtaining bread under
false pretences
Jan  Agnes died
Probable death of John Clarke
Jan  Married William Woollard
Jul  Certified for freedom
Mar  Married John Jones
Aug Moved to live in Braidwood
Lived Shoalhaven
Oct  Died Gunning, New South Wales

Susannah Watson’s life in Australia

(B¢l FF = 3rd class female factory, TL = ticket of leave).
‘Susannah Watson records’, in Smith, B. A Cargo of
Women, UNSW Press, 1988, p. 202.

© Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012

Cambridge University Press

Photocopying is restricted under law and this material must not be transferred to another party



96

History for the Australian Curriculum 9

My dear and affectionate daughter,
| received your ever welcome and
affectionate letter and indeed | cannot
tell you how glad | was to hear from
one of my dear children so many
thousands of miles away from me.
Dear Daughter, you cannot tell what
happiness it gave me to receive your
likeness. To think that | should live
to gaze upon that dear face again,
although so altered since | parted from
you all,

Source 3.21 In Smith, B. A Cargo of Women,
UNSW Press, 1988, pp. 155-6

A tattoo was a way in which convicts could
remember their loved ones in Britain. Eleanor
Swift had a tattoo: ‘Patrick Flinn I love to the
heart.” Signs had particular meaning; for example,
an anchor signified hope and constancy. But such
personal statements could also be used to identify
runaway convicts. It was difficult for convicts to
escape, as each penal colony was virtually a prison,
but some tried to escape by crossing the Blue
Mountains, or stealing a boat and sailing to Java.
Others stowed away on ships leaving for Kolkata
or went and lived among Indigenous people.

There are accounts of positive interactions
between
including escaped convicts living within or being

convicts and Indigenous peoples,
helped by Indigenous communities. An example of
this is the story of William Buckley, who met with a
group of Wathaurung women several months after
his escape. He was given the name Murrangurk,

which literally meant ‘returned from the dead’.

When convicts finished their sentence, some
people still saw them as disgraced. But Lachlan
Macquarie, Governor of New South Wales in
1810-1821, believed these emancipists should
be socially accepted. He said: ‘Some of the Most

Meritorious Men of the few to
were Most

Many became more prosperous than they ever
could have dreamed when they left Britain in
chains. Simeon Lord, transported for seven years
for theft, became a wealthy merchant, international
trader and a pastoralist. He became a magistrate
and regularly dined at Government House. Mary
Reibey was transported for stealing a horse when
she was only 13 years old. She became a wealthy
businesswoman.

Indentured labour — a
new form of slavery?

With the abolition of slavery in the British Empire
in 1833, planters of sugar and other tropical crops
were eager to get access to more cheap labour
to toil on their great estates. Pressured by these
planters, the British government devised a system
of indentured labour to send Indians to work
abroad. Under this system, the worker would sign
on for five or 10 years to work for a low wage, after
which the worker would be able to return home.
Many anti-slavery activists saw this system as just
a perpetuation of slavery, especially as workers
were often tricked into signing up and could be
badly treated by their employers. Between 1834
and 1920, more than one million Indians were sent
across the globe as workers. They helped develop
the sugar and other industries and contributed to
British wealth. Those who never returned to India
helped to create new cultures in various corners
of the world.

Almost 150000 Indian workers were sent to
Mauritius between 1834 and 1854. From 1844,
Indians were taking the long journey of 20 weeks
via the Cape of Good Hope and St Helena to
Jamaica and other parts of the West Indies. In
Natal, South Africa, the system of indentured
labour began in 1860. Late in the nineteenth
century, workers were being dispatched to Kenya
in East Africa to build the Ugandan Railway.
They also went to German, Dutch and French
colonies. This scheme went on for years and the

emancipists convicts be found, and who

who had served their — Capable and Most willing to last indentured labourers were sent to the West
term of imprisonment and . . fac
' mer! Exert themselves in the Public Indies in 1916.
became free members of
Service, were Men who had

colonial society

been Convicts!’

978-1-107-65469-3 © Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012
Photocopying is restricted under law and this material must not be transferred to another party

Cambridge University Press



Chapter 3 Movement of peoples (1750-1901) 97

] however, recruits were happy to
The labourers, known then as coolies, were girmit a term for an Indian
indentured labourer; derived

at home. In the novel Sea of from the word ‘agreement’

leave behind friction and trouble
young, active and able-bodied people accustomed

to performing hard labour.

i insulting t ) - Poppies, Amitav Ghosh describes
coolies an nsuling t&fM 1 djans from all communities

for Indian and Chinese . ] the escape of Deeti, a widow. She was rescued
indentured workersin =~ Hindus, ~ Muslims — and

the nineteenth and early ~ Christians from high and low
twentieth centuries  castes — were recruited.

from her husband’s funeral pyre, and joined the
girmits going to Mauritius.

Bhagvana, a member of the low-caste
‘untouchables’, was very poor and his landlord
would beat him every day. Due to her low status
his mother was not able to go into the village

Indentured labourers were from overcrowded  temple. She cried, as she wanted to see the statue
agricultural districts beset by famine. Sometimes ~ ©f Lord Ram, so Bhagvana took her inside. He
convicts and prostitutes were forcibly sent ~ Was beaten by high caste villagers for offending
overseas by the authorities. Gullible and illiterate ~ them. He feared more beatings, ran away and
peasants were easily tricked by clever recruiting ~ registered to go to Fiji.

agents. Parts of India were hit by famine and

many poor people agreed to do a job, but had

no idea about where they were going or how  The indentured labour system was
long the voyage would take. They did not  more regulated than the slave trade.
realise they would be away for five or 10 years.  The labourers had to testify before
Widows and abandoned wives were recruited  a magistrate that they understood the contract, and
and women were often kidnapped. Sometimes,  their health was checked before embarkation.

embarkation going on
board a ship or plane
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Major destinations of Indian indentured labourers
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However, this system was frequently abused.
One recruit was told that if he did not say ‘yes’
to everything the magistrate asked, he would be
put in jail. Little care was taken and this magistrate
registered 165 people in only 20 minutes.

At each Indian port there was a Protector of
Emigrants, who was to ensure that the ship was
seaworthy and well fitted out. The workers were
supposed to be supplied with all their dietary
needs, including rice, dhal and chillies, as well
as the medicines they might need on their long
voyage. These regulations were designed to
protect the emigrants, but could be evaded.

The voyage

The labourers had to endure very long voyages.
Sailing ships were still used to transport these
recruits until early in the twentieth century. The
West Indies trip could extend to 27 weeks. From
Kolkata to Natal took 12 weeks, and it was 10

weeks to Mauritius. Workers had to endure

o

|

"7 ‘1‘1 I‘
i1 A
it

crowded conditions and unfamiliar food. Even
trivial acts of disobedience were punished by
confinement. Still, they did have more freedom
than the slaves who had been chained below
decks. They could amuse themselves by playing
drums, and sometimes they could watch singing
and dancing concerts or wrestling displays. But
the ships could be dangerous, and disease could
spread quickly. In 1856-7, the average death rate
for Indians travelling to the Caribbean was 17
per cent. The Salsette, for example, left Kolkata
in 1858 with 323 recruits, but 124 died en route
and 13 were sent to hospital on arrival. Many
died from diarrhoea, dysentery, cholera, measles
and the adverse conditions of the voyage. Later a
doctor was required to accompany each ship.

On arrival, workers were placed under the
control of colonial officials and remained for

about one week in the local
depot before being sent to
their new employer.

depot a station for
assembling recruits

WILL COOLIES LANDING AT THE MAURITIUS.

Indians arrive at immigrant steps, St Louis, Mauritius in 1842
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[

market.

lawyers to migrate to Fiji.

(4

over by dishonest money lenders.

Totaram Sanadhya was born in India in 1876. When Totaram was
a year old, his father died and his father’s assets were taken

In 1893 he left home to look

for work and met a man in a local market who told him about an

easy, well-paid job. Thus he was taken to Fiji.

He worked as a bonded labourer in Fiji for five years, but was
not afraid of conflict with respect to his rights. After finishing
his indenture, he set himself up as a farmer and a Hindu priest.
He spent a great deal of time assisting others who were still
indentured. Totaram also campaigned to get Indian teachers and
lawyers to migrate to Fiji, so that they could assist the Indian
workers, and enlisted assistance from Indian freedom fighters and
missionaries. He returned to India in 1914, and wrote about his

experience in the book My Twenty-One Years in the Fiji Islands.

1 Identify what persuaded Totaram to follow the man he met in the

2 How old was Totaram when he left home to look for work?

3 Analyse why Totaram campaigned to get Indian teachers and

ol

Totaram’s story (see the ‘Times gone by’ box)
was very important in informing Indian people
about the lives of indentured workers. Early in
the twentieth century, Indian people protested
against the inhumanity of the system. They formed
organisations to oppose this in India and also in
places like Natal. They informed possible recruits,
saying things like, ‘They take you overseas’, ‘They
are not colonies but jails’ and ‘It is not service
but deception’. In Natal, Gandhi organised one of
his first campaigns around this issue and worked
with GK Gokhale, the political reformer in India.
Totaram Sanadhya in Fiji also supported this work.
Gandhi sent Charles Freer Andrews to investigate
conditions in Fiji. In 1917, indentured labour was
abolished across the British Empire.

978-1-107-65469-3 © Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012

The British government and the colonial planters
in Fiji imported Indian labourers and used them
to build their wealth. Descendants of Indians
who remained there were well educated and
prosperous in business. When Fiji became
independent in 1970, 52 per cent of the population
were Fiji Indians.

Some indigenous Fijians feel they are on the
margins of their country and resent the success
and the authority of Fiji Indians. Life in Fiji has
become very difficult for Fiji Indians, with military
coups in 1987 and in 2000 against democratically
elected governments led by Fiji Indians. These
coups were supported by some indigenous
Fijians. Now the descendants of the girmits see
no future for themselves in Fiji. Many have left,
with about 50000 resettling in Australia. They see
themselves as ‘twice banished’.
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& Note this down

Using the graphic organiser below, compare and contrast slavery and indentured labour.

Slavery Indentured labour

1 Research the life of one of the
following: Olaudah Equiano, Ottobah
Cugoano, Mary Prince or Totaram
Sanadhya.

Present the story of their life to your
class.

Activity 3.6

Explain how helpful it is to read the
story of a person who was a slave or
1 Identify who campaigned against indentured labourer.
the indenture system.
2 Discuss why some Fijian
Indians see themselves as

Identify what other campaigns
Gandhi led. Research him on the
internet (www.cambridge.edu.au/
history9Qweblinks) and prepare an oral
presentation for your class on one of
his campaigns.

‘twice banished’.
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Free settlers

Free settlers coming to Australia travelled in much
better circumstances than did the convicts. Janet
Snodgrass travelled to Australia from Glasgow
in 1886 on the Loch Long. She travelled with her
five young children to join her husband who was
building a home for them. They hoped to improve
their lives in Australia.

As the long voyage began, she and all her
children were seasick and vomiting. Her little son
Matt ‘got very cross and wanted me to stop the
ship, and not let it go on that way’. Such middle-
class passengers were well looked after, as Janet
experienced when the steward made a plum
pudding for her son Alan’s birthday. She passed her
days talking to other passengers. Religious services
were held on deck and passengers also enjoyed
concerts and other entertainment. As they crossed
the Equator, her sons Matt and Hugh had great fun
with King Neptune; they ‘were both shaved, then
they have to swallow a big pill and are pitched
head first into a big sail filled with water, and
ducked three times’. On arrival, her husband met
her and the family went out to his farm at Colac
in Victoria, where they were building ‘a nice little
weatherboard house’. With the steward looking
after her family, this was a comfortable trip. During
the nineteenth century, there were several different
classes of travel, largely based on the class of the
passengers themselves and the lives they had been
accustomed to living in their old country.

During 1836, nine ships left Britain to set up the
new colony of South Australia, a colony for free
settlers. Mary and Robert Thomas, both in their late
40s, travelled in intermediate class on the Africaine,
which left England in July. Their passage cost £30
each. They had sold everything in order to leave
for South Australia. Unlike the slaves, convicts
and indentured labourers discussed earlier in this
chapter, they were able to visit and farewell family
and friends before departing. Just as the ship was
leaving, Mary was able to send some last letters
to her family. She would be able to write to them
again en route to Australia. She was excited by the
prospect of a new life, but shed a few tears as the

© Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012
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ship passed the ‘the Isle of Wight hills, the last view
that T had of my native country’.

The Thomas family was able to make good
preparations for their journey and their new life
in Australia. Mary and Robert travelled with three
daughters and a son. Robert was planning to set
up a newspaper and he took a printing press and
two printers to assist with the work. They also
brought two agricultural labourers with them who
could help to grow food in the colony.

The family had two cabins on board, but
their son William had to sleep in a hammock in
a common room near their cabins. The cabins
were each 1.8 metres square, so were small and
confined. At the time of their departure, two of her
children had scarlet fever. The ship’s doctor did
not come near them and Mary nursed them day
and night. The ship was 30.5 metres long and 9
metres wide, and was tossed among mountainous
waves. Sometimes there were tremendous storms
and the ship’s hatches were closed to keep the
water out of the cabins. Mary was dissatisfied with
the quarters for intermediate class passengers.

By contrast, Robert and Harriet Gouger were
more comfortable travelling in cabin class. They
paid £65 each and were fed well, beginning with
‘hot rolls for breakfast ... eggs, rice, two sorts of
cold meat, coffee and ... tea’. The meals flowed
amply all day, finishing with ‘grog bottles from
nine to ten’ at night.

The cabin passengers had more luxuries, but
all passengers could get seasick. Harriet Gouger
was very seasick and she took an ‘opiate plaster’
to relieve the symptoms. It was of no use and
caused her to have ‘frightful dreams’.

Mary Thomas was also dissatisfied with the
food on board. Intermediate passengers got fresh
meat weekly. On other days they ate dried or salted
food such as bread, oatmeal, preserved cabbage,
vinegar, various preserved meats, pickled fish,
flour, suet, peas, sugar, tea, coffee and mustard.
Later in the trip they made friends with the cabin
cook and could bribe him with a glass of rum
to cook something like a beefsteak pie or a rice
pudding for them. The ship stopped for a few
days at the Cape of Good Hope and Robert and
Mary Thomas went ashore, had some good meals
and bought some oranges, two milch goats with
kids, some fowls and some raisins to supplement
their diet on the last leg of their journey.
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After about five months crammed into the ship,
tempers were frayed and some people had argued
with other passengers, or at least found them
very annoying. They must have been delighted
when finally land was in sight and their journey
came to an end. In November 1836, Mary Thomas
observed: ‘At four o’clock this morning there was
a beautiful view of Kangaroo Island about ten
miles distant’.

Soon after the Gougers arrived in the
colony, Harriet and their newborn son died.
Mary and Robert Thomas enjoyed great success
and established a newspaper, which their sons
later ran.

Many of the Europeans who migrated to the New
World and Australia in the nineteenth century
were destitute and had no real choice to stay in
their homelands. Scots from the impoverished
Highlands were assisted by emigration societies
who paid part of their fare to Australia or Canada
during the 1850s. The highlands and the western
islands of Scotland were overpopulated. Families
were being evicted from their land or crofts as
they could not pay their rent. Many were close to
starvation. Donald and Effy McFarlane had seven
children. After their croft was lost, Donald tried to
earn money catching lobsters and other shellfish.
They lived in one room and had little food. Such
a family, with so many children who would grow
up to be workers, would be an asset in Australia.
In Scotland they were just a charity burden. Once
in Australia they would have to save to pay back
£44 3s 1d, which was part of the cost of the trip
to Australia.

The food supplied for the voyage was high in
carbohydrates, with some protein. Many ate better
on board ship than they had for years. The James
Fernie, bound for South Australia, left Liverpool
with 350 assisted Scots and Irish migrants in 1854.
While the food was plentiful on this ship, some
of the passengers carried cholera on board and 28
passengers died during the voyage.

Rations provided per week per adult passenger
over the age of 14 years on the James Fernie were
as follows (note that one ounce equals 28 grams
and one gill equals approximately 140 mL).
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e 56 ounces of biscuit

e 6 ounces of beef

e 18 ounces of pork

e 24 ounces of preserved meat
e 42 ounces of flour

e 21 ounces of oatmeal

e 8 ounces of raisins

e ( ounces of suet

e % of an ounce of peas

e 8 ounces of rice

e 8 ounces of preserved potatoes
e 1 ounce of tea

e 1% ounces of ground coffee
e 12 ounces of sugar

e 8 ounces of treacle

e 4 ounces of butter

e 21 ounces of water

e 1 gill of mixed pickles

e Y ounce of mustard

e 2 ounces of salt

e 5 ounce of pepper

Children aged between 10 and 14 vyears
received two-thirds of this allowance and children
aged between 2 and 10 years received half.

During the nineteenth century and the first two
decades of the twentieth century, around eight
million people left Ireland for the New World,
chiefly North America and Australia. As well, many
settled permanently in England and Scotland. In
relative terms, more people left Ireland than from
any other European country.

Poverty-stricken Irish peasants depended
upon the potato for their survival. When the
crop failed in 1845 due to a disease, thousands
of people were desperate. Landlords evicted
those who could not pay their rent. Many people
were starving and had no choice but to leave in
the hope of finding a better life. Landlords and
Poor Law guardians often paid fares to get rid
of these paupers. The famine set off a huge tide
of emigrants from Ireland. Between 1846 and
1855, 2.5 million people emigrated, and between

1856 and 1914 another four
million departed.

paupers very poor people
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He said that if he and his family had died of starvation or

sickness at home,

could do no good for our bodies,

souls;

churchyard, with the green sod over us;
rotten sheep thrown into a pit,

out of our bodies,
horrid sharks’.

‘We had a chance of a doctor,

and then we’d be buried wid our own people;

and if he

sure the priest could for our
in the ould
instead of dying like

and the minit the breath is
flung into the sea to be eaten up by them

Source 3.24 An Irishman, on board a migrant ship in 1847, full of regret about his decision to set

sail for America

1 Why did this Irishman regret leaving Ireland?

2 Is the adage

‘Better the devil you know than the one you don’t’

apt when you read this Irishman’s statement? Discuss.

3 Examine the extract again and describe in one word what emotion

he may have been feeling.

4 Explain what the

‘green sod’ might be.

978-1-107-65469-3
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Due to the potato famine, many migrants
were destitute; they came to the ships in rags,
bareheaded and often without shoes. Many were
malnourished and sick. The conditions on the
ships were very crowded and unhealthy. Bunks
were shared with four people on a bed 1.8 metres
long and 1.8 metres across. Ship owners could
evade regulations — one ship to Canada in 1847
had 276 people sharing 36 berths. Passengers
had to provide much of their own food, or try to
survive on the three kilograms of food and two
litres of water that ship-owners were required to
supply weekly. On the worst ships, typhus and
dysentery spread. Vomit and excrement dripped
through the tiered bunks on to passengers below.
So many died on the voyage to North America in
the 1840s that these were called ‘coffin’ ships.
Over the years, the standard of shipping
improved, but wherever they went, the Irish
— who often spoke only Gaelic, and who were
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fleeing from the famine — were looked down
upon as ignorant ‘savages’.

Many Irish fled the famine and made the long
journey to Australia. In 1849, 16 orphan girls,
some only 14 years old, were sent to Australia on
the Ballyshannon in the hope that they would
become servants, marry in Australia and make a
better life. Certainly these girls were fitted out with
new clothes for the trip, and given better food.

While waiting for work they stayed in Hyde
Park Barracks in Sydney and at depots in
Melbourne, Adelaide and Brisbane. Many in
Australia opposed their migration, seeing them
as poor servants with no domestic training. They
were seen as disobedient, users of bad language
and potential prostitutes. Some made good
lives for themselves, while others, broken by
the hardships of their young life and the loss of
family, found it hard to adapt.
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In both Australia and the United States, there was
a lot of prejudice against the poor Irish migrants.
Members of elite Protestant groups saw them
as ignorant, dirty and responsible for crime. In
the United States, Irish were told they need not
apply for certain jobs, as they were not wanted.

One Chicago newspaper wrote, ‘The Irish fill our
prisons, our poor houses ... Scratch a convict
or a pauper, and the chances are that you tickle
the skin of an Irish Catholic. Putting them on a
boat and sending them home would end crime in

this country’.
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| Hiring immigrants at
the Depot in Hyde Park. Potential
employers dressed in fashionable
clothes look over possible servant
girls who sit in a line by the wall. After
signing up for a job, the girl farewells
her friends. Her large handkerchief,
strange hat and big feet suggest that
she is uncultured, but she must have
felt sad saying goodbye to her few
friends in the world.
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When an Irish person was migrating to America, their family and friends held an
American wake for them. This was a farewell to the migrant, whom they never
expected to see again. Like a wake after a funeral, a _eulogy was

given about the migrant. In more prosperous homes there would be
singing and dancing, but often there was only wailing and despair.
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eulogy a speech praising
a person, usually given at
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Chinese settlers to California
and Australia

During the nineteenth century, many Chinese
people left China in search of work and a better
life. Many hoped to return to China some day, but
could not. Their descendants live in a number of
countries across the world today. In the nineteenth
century, life and security in China were threatened
by the Second Opium War (1856-60) and the
Taiping Rebellion (1850-64). These led to the
disruption of agriculture and other economic
activities. High taxes and floods forced many off
the land, especially in the southern provinces.
Peasants lost their livelihoods and looked for new
opportunities. Many Chinese people travelled
to nearby countries in South-East Asia, often
as indentured labourers. With the end of the
transportation of convicts to Australia, pastoralists
were looking for cheap labour and about 3000
Chinese men travelled as indentured labourers to
New South Wales between 1848 and 1853. They
worked as shepherds and fence-makers, and did
other heavy work.

Chapter 3 Movement of peoples (1750-1901)

Gold mountain (Gam Saan)

In the late 1840s, when Chinese sailors told them
of the discovery of gold in California — that this
was Gam Saan, or a gold mountain — many
Chinese men set off to make their fortunes. Many
could not read, but like the goldminers from
Europe, South America and Turkey who were also
flooding into the gold fields, they hoped to do
well. Very few Chinese women went to California
as their husbands planned to return home and a
woman was needed to care for her parents-in-law.
Migrants often purchased a credit ticket, which
required them to pay back their fares from their
earnings from the ‘gold mountain’. If they did not
pay the money back, they would be threatened
with violence by the lenders and would not be
able to buy a ticket back to China.

Self-help organisations

When they arrived in California, many of the
Chinese people spoke no English and did not
know how to get to the goldfields. Organisations
like the Sze Yup Society could meet them at
the ship and assist them with accommodation
and advice on how to set out for the diggings.
Members came from the four counties around the
Pearl River Delta in southern Guangdong province
and had a duty to protect and help one another.

Chinese migrants on the steamship Alaska bound for California in 1876
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Chinese camps at the diggings
Chinese miners tended to live in groups and work
claims the other miners had abandoned. At first,
miners were curious about the Chinese miners
with their pigtails, conical hats and chopsticks.
But as the Chinese people became successful on
the diggings, often working sections that the other
miners had abandoned, white racist jealousies
grew. White miners felt they deserved to be lucky
and resented Chinese success, attacked Chinese
camps and drove the people away.

Height of the Californian
Gold Rush

In 1852, 67000 gold miners arrived in California.
Of these, 20000 were from southern China where
there had been a serious crop failure. Americans
became alarmed as the Chinese people continued
to come through the port of San Francisco (on
a single day, 2000 Chinese gold seekers arrived

by ship). Previously there had been few Chinese
people in the area. In 1851, there were about 2700
Chinese people living in California, but by the late
1850s Chinese immigrants made up 20 per cent of
the population in mining areas.

Discrimination, taxes and laws
While other
Chinese people, the government introduced harsh

miners physically attacked the
laws and taxes. In 1850, California introduced
a Foreign Miner’s Tax aimed especially at the
Chinese people. It was $3 a month; about half of
what the Chinese people were earning. They thus
contributed large amounts to state finances. In
1870, the 48000 Chinese supplied almost a quarter
of the state’s revenue. In 1854, a legal judgement
held that Chinese people and others deemed
not to be ‘white’ could not testify against white
people in court, meaning Chinese people became
even more vulnerable to white murderous attacks.

Guangxi

Zhuhai Mcag

Hainan

Guangzhou

Huizhou

Pearl River Delta

Fujian

Shenzhen
Hong Kong

South China Sea

Migration

The Pearl River Delta showing the regions from which Chinese people left
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Activity 3.7

1 Explain why the Chinese left their
country.

Discuss how they financed their
travel to the United States.

Calculate what proportion of the
gold miners who went to California in
1852 were Chinese.

Describe how the American people
and their government discriminated
against the Chinese.

Chapter 3 Movement of peoples (1750-1901)

In 1862, California passed an Act ‘To Protect Free
White Labor Against Competition with Chinese
Coolie Labor’, although the legislation was not
very successful in curbing Chinese immigration.

When the mines ran out

As the Californian mines ran out, some of the
miners — including the Chinese people — went to
Australia to the new gold rushes beginning there.
They called this the ‘new gold mountain’. In the
United States, Chinese men moved into other
occupations, including the laundry business,
vegetable gardening, domestic service and later
railway building. Some, like Yee Ah Tye, became
a partner in a store in the mining areas that
became very profitable, but many were employed
on building the Central Pacific Railroad.

Chinese railroad workers in the snowy Sierra Nevada greet a Central Pacific train
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Chinese workers were lowered in baskets down a cliff face to chip away at the
granite where they would plant explosives to make way for the railway track.
Sometimes the explosive would go off before they were pulled to safety.
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Rail tracks across the

Sierra Nevada

From 1865, Chinese labourers worked on
building the railway, which went up and across
the steep and snowy Sierra Nevada mountains.
This track was to join up the west coast of the
United States with railways coming from the east.
This transcontinental railway was important to
economic development. Thousands of Chinese
people worked on the railway. The work was
dangerous as they had to blast through the
mountains: falling rocks, collapsing tunnels and
snowdrifts killed many, and Chinese workers were
also paid less than other workers. Finally, in May
1869, the Central Pacific met the Union Pacific in
Utah and the transcontinental railway was open.
This was important in connecting national and
world markets.

Chinese workers built other railways in the
United States, but they were to suffer further
discrimination when they were excluded from
naturalisation as United States citizens in 1870.
Further, the entry of Chinese labourers and
those employed in mining was prohibited by the
Chinese Exclusion Act in 1882. One critic said this
was the legalisation of racial discrimination.

Italians and Bastern
Europeans to the
United States

In the late nineteenth and early twentieth centuries,
Eastern Europeans and Italians went to the United
States in large numbers. Many of them travelled
in modern steamships. These were much larger
than sailing ships and much more comfortable.
Journeys were shortened from five weeks to two
weeks; eventually, Liverpool to New York took
just one week. Refrigeration allowed food and
water to be kept in more hygienic conditions, and
the death rate on the Atlantic crossing dropped
by 90 per cent. The Inman Steamship Company
introduced improved services for migrants,
providing separate berths for each passenger, a
women’s compartment, a ship’s doctor, three
cooked meals a day, and soap and towels. Even
though the fare was double that of a sailing ship,
Inman dominated the British—American and Irish—
American routes from the 1860s.

Migrants from Eastern Europe and Ttaly found
their lives were greatly changed as they moved
from agricultural to industrial settings. Many

[

1

Let her come to America .. Please give her my address.

I shall meet her .. and take her home with us until her
husband will be able to make a living for the two of them.

Source 3.29 Miriam Goldberg writes from New York to her family in Poland about bringing her
cousin Nella and family to the United States

1 Describe how Miriam Goldberg was planning to assist her cousin
Nella.

2 In what ways do you think this would have made it easier for
Nella and her family to settle in the United States?

3 Why would this letter have made the family back home in Poland
feel that America was a good place to be?

4l {5l
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Americans were xenophobic
the of
what they saw as hordes of

xenophobia having a

and feared arrival

hatred or fear of foreigners

or foreign cultures

and customs  foreigners, whom they viewed

978-1-107-65469-3

as dirty, strange and likely to
undermine their way of life. Nevertheless, these
people made the United States more multicultural.

Source 3.30 Proportion of new immigrants to the
United States from Southern and Eastern Europe

Period Proportion (%)
1870-80 5

1891-1900 33

1914 almost 70

Source 3.31 Russian and Polish departures from
Eastern Europe

Period Number
1871-80 70000
1880-1900 250000
1900-10 2 million+

Migrants often wanted to escape from poverty
or religious and political oppression. They left
high unemployment, rural backwardness and
overpopulation to enter the vast new factories
in Chicago, Detroit, Pittsburgh and New York.
They worked as manual labourers in meat works,

coalmines, iron and steel production, construction

and the textile and clothing industries. The fear

Chapter 3 Movement of peoples (1750-1901)

1876-1900

Numbers in
millions

Migration flows from lItaly in 1876-1900
and 1901-15

of being conscripted into the Russian army drove
many to America, as did the discrimination and
persecution suffered by minority groups (especially
Jewish people) at the hands of the Russian

109

government. Anti-semitism was
rife across Eastern Europe and
Jewish communities had the bitter ,

. . . Jewish people
experience of pogroms, in which
they were attacked, sometimes even
by their neighbours. In America

they felt they could be free.

anti-semitism prejudice
against or hatred of

pogrom a violent mob
attack, often on Jewish
people, that may be
government-sanctioned

Welcome to the Land of Freedom: European migrants on the deck of

their ship as it passes the Statue of Liberty in 1889
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The first arrivals sent letters home to family
members encouraging them to travel to the United
States, a land of gold and freedom. They spoke
of wages seven or even 10 times higher than at
home and of the great freedom of American life.
Millions of letters, often with photographs of the
migrants in new city clothes, made Polish and
Russian peasants want to become Amerikanci too.
Migrants often sent money, known as remittances,
home to help their families to survive or even
to repair their homes. Migrants would arrange
tickets for relatives, friends and sweethearts, so
often these letters would also contain a ticket for
travel to the United States and hopefully a life of
prosperity and happiness. These letters formed a
‘chain’ to enable more migration. These people
believed in the great legend that there was no
poverty in the United States.

Between 1876 and 1914, more than 17 million
Italians left their homes and migrated to other
places in Europe and to the Americas in search
of a better life. Most went to Britain, France and

Germany, while many others sailed to South
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America. Between 1880 and 1920, more than four
million Italians went to the United States. After
farewelling family and friends they set off for
the port with all their possessions. One woman
recalled leaving: ‘We left in a two-wheeled cart
that carried a big home-made trunk, my mother,
two of my brothers, my sister and also a cousin
from Palermo, which was forty miles away’. Most
of the migrants were male and of working age
— between 15 and 45 years. Around 80 per cent
of these people were from the depressed rural
regions in the south of Italy. Like so many regions
from which migrants left at this time, this was an
overpopulated and economically backward area.
These people dreamed of an easier life. ‘America’
was for them anywhere where they did not have
to struggle so hard for a living.

They travelled in steerage class in the modern
steamships, which plied the Naples—Philadelphia—
New York route.

Most Ttalians who migrated to the United States
were peasants; they often spoke only their Italian
dialect and had little education. They had little
experience of city life, but they usually settled into
the poor crowded districts of the great American
cities such as New York and Philadelphia. The

An Italian immigrant family arrives at Ellis Island, New York, in 1902
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‘Little Ttalies’ where

people could speak to and get support from other

districts were known as

migrants. They lived in tenement buildings, which
were crowded, poorly heated in the winter and
stuffy in the summer heat. On arrival, Italian men
generally carried out unskilled and heavy jobs,
such as building roads, bridges and subways.
Women worked at sewing and ran businesses
selling Italian foodstuffs. They expected to make
their fortunes in America, but many found that
the streets weren’'t paved with gold! Migrants
often did the dirty jobs that no one else wanted
to do, but slowly pulled themselves up into better
positions in society and the labour market. They
helped to build America. Many Italian-Americans
told the joke: First, the streets weren’t paved in

Activity 3.8

1 Construct a list of the improved
services that the Inman steamships
offered to migrants crossing
the Atlantic.

Discuss why some Americans were
hostile to the Southern and Eastern
European migrants in the late
nineteenth century.

Explain why people left their homes
in Eastern Europe and ltaly and

why they were attracted to the
United States.
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gold; second, they weren’t paved at all; and third,
we were expected to pave them!

Hard-luck stories such as these disheartened
many migrants, who then felt caught between
wanting to stay and work at making a new and
better life, and being pulled back to what they
knew by returning to their homeland.

In Italian-American neighbourhoods, people
organised a social life around their churches and
celebrated religious feast days with processions
and festivals. They organised concerts, theatre
performances and social clubs, which helped
them adapt to life in the United States.

As large numbers of Eastern Europeans and Italians
arrived in the United States, some Americans
began fearing the new migrants would change
their society in unfamiliar ways. They found the
new migrants strange, and decided that people
who were not of Anglo-Saxon origin were inferior
to them. Some developed ideas that people who
were from northwestern Europe — that is, Anglo-
Saxons, Aryans and Teutons — were superior to
what they called inferior races, such as Southern
and Eastern Europeans and people from Asia and
Africa. They felt these newcomers would change
the social, political and economic wellbeing of the
American nation. People like Francis A. Walker,
a leading economist, journalist and educator,
wanted their government to make laws to restrict
the entry of such people. In 1896, he wrote: ‘The
problems which so sternly confront us to-day are
serious enough without being complicated and
aggravated by the addition of some millions of
Hungarians, Bohemians, Poles, south Italians, and
Russian Jews'.

The 1880s, for a variety of reasons, saw an
increase in strikes, unemployment, alcoholism,
illiteracy, prostitution and crime. These problems
more than likely would have occurred even if
immigrants from Southern and Eastern Europe
had been excluded, simply because this period
was a time of urbanisation, industrialisation

111

and political corruption, and

Americans were having a difficult "
of cities

time adjusting to the new social

urbanisation the growth

climate. However, many Americans were eager to
blame migrants from southeastern Europe as the
culprits behind the new problems.
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Changes in the way
of life

Free settlers on the
Australian frontier

From Skye to the Western

Australian frontier

In 1854, Samuel and Janet Mackay and their family
left the Isle of Skye, Scotland for Australia. A poor
family with nine children ranging in age from 6 to
24 years, they could not survive on their income,
let alone pay the rent of their tiny one-acre croft.
They were seen as ‘poor but respectable’, but
landlords wanted to run sheep on their estates and
to clear such people off their land. The Highland
and Island Emigration Society helped to pay their
fare and they arrived in Australia owing about £50
for their passage. While the young ones looked
forward to life in Australia, the older ones must
have been heartbroken at leaving their beloved
Skye, the home of their ancestors.

A strange waliling sound reached my
ears ... | could see a long and maotley
procession winding along the road
that led north from Suishnish ... There
were old men and women, too feeble
to walk, who were placed in carts; the
younger members of the community
on foot were carrying their bundles
of clothes and household effects,
while the children, with looks of alarm,
walked alongside ... Everyone was
in tears.

Source 3.35 An eyewitness records the tragic
scene during the Skye clearances in 1854.

Samuel had hoped that he would be granted
farmland, but the family was seen as suitable
only as station hands and farm servants. They
were sent to the south-east of South Australia and
began working for pastoralist Robert Lawson on
Padthaway station near Naracoorte. The older
sons began to learn Australian bush craft while
their parents were hut-keepers at a distance from
the station homestead. They had to look after

An Aboriginal girl and woman working as water carters for the Mackay family at
Mundabullangana, 1898
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the sheep and make sure they had water. The
change from the crowded misty Scottish island,
with relatives and friends all around them, to
the isolated hut in the summer of Australia was
difficult for Samuel. In January 1856 he died
from dysentery.

The older sons Roderick, Donald and Donald
McDonald (Dody) worked as drovers, stockmen
and overseers in the pastoral industry in South
Two of the
daughters, Catherine and Mary, helped their

Australia and western Victoria.

mother to run a school in Mount Gambier, where
they were seen as respectable members of the
community and in their Presbyterian church.

The lands of the south-east had been wrested
from the Buandig peoples in the years before the

© Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012
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Mackay family arrived. As the Mackay family grew
in prosperity, the Buandig peoples were becoming
beggars. The missionary Mrs Smith wrote about
the decline of this ‘once numerous and powerful
tribe of South-Eastern natives’ due to ‘the new
mode of life forced upon them by the advent of
European colonists in their midst, assisted too
often by the cruelties practised upon them by
the early settlers’. Other Indigenous people were
dying from diseases introduced by the Europeans,
along with the loss of their families and the land
of their ancestors. Where they were employed
on the stations, they were paid only with food
and clothing.

The Mackay brothers were keen to get rich and
were saving up their wages from doing station

Donald Mackay
with his son Roderick
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work. Even 12-year-old Donald drove a bullock
team loaded with wool bales for 110 kilometres
to Guichen Bay. In 1864, Roderick was part of
a group of ambitious young men of Scottish
background who wanted to get pastoral land in
the north-west of Western Australia. They formed
a company and sailed to the region to explore
and take up land. This was a harsh country and a
number of times Roderick had to return to South
Australia to get more stock and start again. Dody
joined him and by 1872 they were doing well at
Maitland River, but then a cyclone swept away
1400 of their 2000 sheep.

They set off to find new land and established
Mundabullangana, near present-day Port Hedland.
They selected more than one million acres, with
a frontage of 30 miles along the Yule River. The
plains of the Kariara people were of ‘rich chocolate
soil, covered with various succulent grasses and
fattening shrubs, with a large proportion of soft
spinifex’ — good land for sheep. Donald joined
his brothers and by the year 1879 they ran 18000
sheep, ‘all shepherded by the aborigines’. Soon
their wool was sold in London, bringing them
great profits.

They used the land and the labour of the
local Aboriginal people, whom they paid with
food rations and clothing. Aboriginal people built
800 kilometres of fences by 1890 and did all the
shearing and drove the bullock teams.

Indentured labourers from Manila, China and
Malaya also worked for them, sinking wells,
growing vegetables and cooking. The Mackay
brothers bought other stations in the Pilbara —
Roy Hill, Sherlock, Mallina and Croydon — and
their landholdings grew. The Mackays built a fine
homestead to live in with their wives and children.

© Angela Woollacott, Michael Adcock, Margaret Allen, Raymond Evans, Alison Mackinnon 2012
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The homestead is a mansion, built
mostly of a kind of bluestone, and
is so constructed as to provide the
most comfort during all seasons.
On approaching the homestead the
visitor imagines he has discovered
a miniature town, SO numerous are
the buildings.

Source 3.38 A visitor describes the homestead at
Mundabullangana, 1907

The Mackays were described as ‘a strong,
violent family’. They also had pearling luggers
(boats) working off the coast, and Dody hired
‘depraved and vicious’ men to capture Aboriginal
people from inland to dive for pearls. This
was seen as ‘a system of organised slavery’. In
1887, Donald and his son Samuel were accused
of shocking treatment, such as whipping the
Aboriginal people on their luggers and stations.

In 1879, tragedy struck the Mackay family when
Roderick Mackay was lost at sea in his pearling
lugger during a cyclone. Donald and Dody kept
the stations. But during the 1890s drought, Dody
sold his share and went to Perth. In 1896, he
was elected a member of the Western Australian
Legislative Council to defend the interests of the
northern pastoralists. When Donald and Dody
died they left a large amount of money to their
families. Dody’s funeral in 1904 was in grand
Scottish style and was attended by the important
citizens of Western Australia. The Mackay family
had come across the world from a life of poverty
on Skye and had become wealthy and powerful
in Australia, but at great cost to the Aboriginal
people they had exploited and displaced.
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[Hle has given me no clothes, no blankets - no sugar but has

Bob also claimed he had seen Mackay beat two women.

1

fed me with rice and grease

wages. Not one penny.

Source 3.39 Bob, an Aboriginal shearer on the Mackay station, speaks of his poor rations

Reflect on why the Mackay brothers were able to treat people such

as Bob so harshly.

What would happen today to the Mackay brothers if they treated

someone like that?

How long would such treatment of people be tolerated?

[fat] mixed with it. No tea, no
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Research the life of one of the following
convicts:

Edward Davis
Francis Abbott
Francis Greenway
Hannah Rigby
John Black Caesar
John Davies
Margaret Catchpole
Maria Lord

Mary Bryant

Mary Reibey

Maurice Margarot
Molly Morgan
Simeon Lord

e William Blue

e William Buckley

Use the Australian Dictionary of Biography,
the State Library of New South Wales and the
State Library of Tasmania (www.cambridge.
edu.au/history9weblinks) and other online
sources.

2 Use the internet and other sources to
research the situation of Aboriginal people
in the Roebourne area today.
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Chapter summary

e Between 1788 and 1868, the British government sent
162000 convicts to Australia as punishment for their
crimes. These formed the basis of white settlement
of the Australian continent, which had drastic
consequences for the Aboriginal and Torres Strait
Islander peoples.

e As plantation owners and industrial capitalists searched
for cheap labour supplies, cheap raw materials and
new markets for their manufactured goods, millions of
people moved across the world — as slaves, indentured
labourers, assisted migrants and free settlers.

e Many left homes of poverty in order to seek their
fortune on the goldfields or on streets they believed
were paved with gold. These migrations changed
the world.

Personal accounts of these migrants can give us fresh
understandings of their experiences.

The spread of Europeans around the world and their
colonisation of many countries made them believe

that they were different from and superior to other
peoples in the world, and allowed for the belief in white
European superiority to flourish.

The spread of migrants to the Americas and Australasia
led to the decimation of indigenous peoples. As settlers
became prosperous and even rich, indigenous people
lost their lands, and many lost their lives.

End-of-chapter questions

Multiple choice

1 The Atlantic Slave Trade brought slaves from:
A Barbados
B India
C \West Africa
D Britain

2 South Sea Islander peoples were kidnapped to:
A work in Queensland and Fiji
B work in the Caribbean
C colonise Australia

D work in Western Australia

3 A convict would most likely to be transported to
Australia for:

A high treason
B stealing a horse
C forgery
D

murder
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4 The shipboard conditions of migrants from Italy to the

United States in the late nineteenth century included:
A a personal cabin

B being waited on by ship stewards

C choice of three different restaurants
D

a small berth and shared common areas

British abolitionists boycotted the use of slave-grown
sugar because:

A they used saccharine
B they believed it could help end slavery
C they preferred sugar from India

D they thought that British people were eating too
much sugar
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Short answer

1 Discuss why slaves were sent to the Americas.
2 What were the conditions of indentured labourers?

3 Outline why the potato famine led to mass Irish
migration.

4 \What happened to convicts after they were freed?

5 Explain why Highland Scots left Scotland.

Source analysis

Study Source 3.40 and answer the following questions:

1 Why are the words ‘industry’, ‘order’, ‘peace’ and
‘sobriety’ put around the Chinese man?

2 Do you think the cartoonist believes that the closed
gate is the ‘Golden Gate of Liberty’?

3 What view is the cartoonist putting forward here?

&FL,:\ \

NOTICE -
CoMMuNs T
NIHILISYT -
S(fz',’«\_gr:7-
FEN|IAN
¢« MOODLUM
WELCOME sl
BUT NO A
ADMITTANCE
TO
CHINAMEN

THE ONLY ONE BAKREI w1

Bxvionressy Asmentcanw Srarveswax —* We must draw the |

A Chinese man is barred from entering the
United States in 1882, even though political radicals and

hoodlums are allowed to enter
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Extended response

In what ways did the migration of people from Europe and
Asia to Australia and the New World lead to the economic
development of the world, and to the destruction of the way
of life of many indigenous people?
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Before you start

Main focus

Progressive ideas and movements during this period frequently caused
turmoil and conflict, but they also improved people’s lives in countless ways.

Why it’s relevant today i

With their origins in the 1700s, progressive ideas still inspire movements in
the contemporary world, most recently the ‘Arab Spring’ in the Middle East.

Inquiry questions
e How did progressive ideas develop and where did they come from?

¢ \What are the major progressive ideas that have shaped Western and non-
Western societies over the last two centuries?

e \Who were the major thinkers and activists associated with each of these ideas?
¢ How have they become embedded in social movements?
e \Why are they called ‘progressive’?

e What is the significance of these ideas and movements today? Tsar Nicholas of
Russia and his family were all

Key terms murdered in the wake of the 1917

® anti-colonialism e anti-racism e capitalism Russian Revolution

® chartism e collectivism e egalitarianism

e feminism ¢ individualism e nationalism

e social Darwinism e socialism

Significant individuals

e Adam Smith e Charles Darwin

e Karl Marx e Marie Olympe de Gouges
e Mary Wollstonecraft e Mohandas Gandhi

e Robert Owen e Tom Paine

WEB Du Bois

e Toussaint L'Ouverture

Let’s begin

In contemporary Australia we may take for granted certain aspects of our lives,
such as the right to vote for our leaders and to express our religious views or Tolpuddle martyrs’
challenge religion, as well as the right to education, work and a decent standard [EaESaelEUSEHICBlIEC AU,
of living. We expect to have those same rights whether we are male or female.
Yet these rights have not always been present. Indeed, they remain nonexistent
in parts of the world today. In this chapter we look at some of the people who
first defined and sought these rights, who formed movements to fight for them
and whose names are linked with them. Some of the thinkers have had such a
broad personal impact that their names have become associated with the ideas
they expressed (for example, Marxism and Darwinism). We look briefly at a wide
range of ideas, focusing on one in particular: egalitarianism. The basic idea of
egalitarianism is that everyone is born equal and free. This apparently simple idea
has caused many wars and revolutions. The desire for equality was a key factor
in the French Revolution, in the American War of Independence, in many anti-
colonial struggles and, in a less violent but equally progressive context, in what is
known as the women’s movement.

Adam Smith, author

of the highly influential Wealth
of Nations




Timeline

The Enlightenment begins 1650
in Europe

American Revolution 1775-83

Adam Smith writes 1776
The Wealth of Nations

French Revolution 1789-92
Haitian Revolution 1791-1804

Mary Wollstonecraft writes A 1792
Vindication of the Rights of Woman

Trial of Tolpuddle Martyrs 1834

The rise of Chartism 1838
in England

Charles Darwin publishes 1859
On The Origin of Species

Karl Marx writes Das Kapital 1867

Russian Revolution 1917
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1683 Decline of Ottoman Empire

1788 Britain begins to
colonise Australia

c. 1790 First working-class reform
organisations in Britain are founded

1830 World’s first railway line
opens in Britain

1839-42 First Opium War between
Britain and China

1854 Eureka Stockade in Australia

1865 Slavery is abolished in the
United States

1893 Women gain the vote in
New Zealand

1894 Women gain the vote in
South Australia

1898 The Boxer rebellion in China

1901 Australia’s states are joined
in a federation
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Chartists march on

town of Newport, Wales, during
Newport rising in 1839

Copy of first edition of

On the Origin of Species (1859) by
Charles Darwin

Meeting of the
Committee of Public Safety,
formed during the Reign of
Terror in the years following
the 1789 French Revolution

Kate Sheppard National
Suffragists’ Memorial, Christchurch,
New Zealand
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Enlightenment ideas spread across Europe, the North Atlantic and beyond to colonies such as Australia
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Emergence of

key ideas

The Enlishtenment
(1650-1770)

The
Enlightenment, sometimes known as ‘the age

seventeenth to  eighteenth  century

of reason’, was a major seed bed for progressive

philosophical movement
that placed emphasis on
reason rather than tradition
and gave rise to many

ideas. This was a period when
Enlightenmenta  scientific knowledge flourished.
A range of thinkers — including
John Locke, David Hume, Jean
Jacques Rousseau and Voltaire —

rogressive i
progressive ideas began to draw on reason rather
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than religion or myth to uncover
the ‘rules’ of the human and natural worlds.
Their focus on reason and the ability to think
for oneself led to fertile debates between reason
and faith. They threw off superstition and sought
to throw light on the supposedly dark world of
medieval religion. They questioned the authority
of the church and state and the absolute right
of monarchs to rule. Many developed a concern
with ‘natural rights’, the forerunner to the current
concern with ‘human rights’.
The ideas of the Enlightenment spread widely
through many different countries. In Britain, the
United States and, later, Australia, many of these

Activity 4.1

Look up the word ‘progressive’ in a
dictionary.

1 Identify any ‘progressive’
movements in your community.

2 Suggest a progressive idea that
would make your community a
better place.
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views were discussed in groups such as literary and
philosophical societies and Mechanics Institutes.
Enlightenment ideas also underpinned two major
upheavals of modern times, the American War
of Independence and the French Revolution.
Thomas Paine and Mary Wollstonecraft, two
well-known English writers, lived and breathed
Enlightenment ideals and wrote influential works
that contributed to the spread of those ideas.

Thomas Paine, the son of an English Quaker
and corset maker, had a profound effect on the
American Revolution. After a meeting in London
with the American ‘Founding Father’ Benjamin
Franklin, Paine migrated to America in 1774 where
he wrote the revolutionary pamphlet Common
Sense (1776). This widely read pamphlet offered

Thomas Paine was an advocate for the
rights of man.
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a strong defence of American independence from
England and argued for the establishment of a
republican constitution. Paine was an excellent
communicator: his writing was often called ‘the
voice of the common man’ and his work was
widely circulated. He also played a part in the
French Revolution, narrowly escaping death by
guillotine.

Paine’s book 7he Rights of Man, written in
1791 as a response to the French Revolution, was
strongly anti-monarchist. It argued that all men are
equal in the eyes of God and therefore they should
all have political rights. His strong democratic
republican views forced him to flee England for
France and he became a French citizen in 1792.
He opposed the most radical aspects of the
French Revolution, however, and did not support
the execution of King Louis XVI. Imprisoned, he
wrote The Age of Reason (1793), a strong and fiery
case against the established Christian church.
Paine later returned to America where he died,
shunned by many former supporters because of
his anti-Christian stand. ‘My country is the world,’
he wrote, ‘and my religion is to do good.’

Activity 4.2

Role-play a conversation between

Thomas Paine and Benjamin Franklin
over coffee in London in 1773 about
what should be done on the British
colonies in America.

While men such as Paine wrote about the equality
of all men, hardly any considered women to be
their equals. Mary Wollstonecraft, however, felt
strongly that women should have the same rights
as men, particularly in relation to education.
Described by one critic as ‘that hyena in petticoats’,
Wollstonecraft was born in London to struggling
parents. Mainly self-educated, she became a lady’s
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companion, school teacher and governess, which
were occupations typical for women of her class.

A position as an editorial
governess a female
teacher, usually teaching

children in a private house

assistant to the radical publisher
of the
Review enabled her to focus on

magazine  Analytical

writing and to develop her literary skills. Her
work as a governess gave her an abiding hatred
of the situation of intelligent women dependent
on the rich and uneducated, and led to her book
Thoughts on the Education of Daughters (1787).
In it she stressed the importance of reason in the
education of both girls and boys, and deplored
the focus on instinct and sentimentality for girls.
Wollstonecraft also wrote A Vindication of the
Rights of Men (published anonymously in 1790)
supporting the French Revolution, followed by
her best-known work, A Vindication of the Rights
of Woman (1792).

Mary Wollstonecraft was a fighter for the
rights of women.
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Like Thomas Paine and other English
intellectuals, Wollstonecraft was enthusiastic

about the possibilities of the French Revolution
and travelled to France in 1792, where she lived
with the American Gilbert Imlay. There her first
daughter Fanny was born. Wollstonecraft later
married William Godwin. The birth of their
daughter Mary led to her death shortly after at
the age of 38 years. Wollstonecraft is one of
the ‘founding mothers’ of feminism: the belief
that women should have the same rights and
opportunities as men, and that men and women
are basically equals. This flew in the face of the
thinking of her time, which viewed

)

equal and seeking the right to representation in
their own government. Colonists refused to pay
taxes without representation. France aided the
American revolutionaries, which led to the spread
of revolutionary ideas in France, such as the notion
of republicanism and liberal freedoms. As a result
of the American War of Independence, America
became a democratic republic, thus offering a
model for other countries to seek to follow. The
idea of a republic was not new, however, as it
drew on the republics of ancient times, such as
Greece and Rome.

feminism advocacy for the ‘the weaker
belief that men and women
are equals and should enjoy

all the same rights

women  as SEX,

inferior to men and dependent

Activity 4.3

upon them. Girls were usually

given a very different education
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from boys to prepare them for a life as a wife
and mother. Wollstonecraft advocated equal
educational opportunities as a right for girls,
claiming that well-educated women would make
better wives and mothers.

Role of progressive
ideas in major
social upheavals

The war between Great Britain and its American
colonists sent shock waves throughout Europe.

Here were people putting into practice

Enlightenment ideas, such as those spread by
Tom Paine, claiming that everyone was created
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The United States Declaration of
Independence states that ‘all men are
created equal’:

We hold these truths to be
self-evident, that all men are
created equal; that they are
endowed by their creator
with certain unalienable
rights; that among these are
life, liberty and the pursuit
of happiness.

1 Explain what you think this
statement means.

2 Assess whether you think this
statement includes women
or slaves.

Did you know that the American War of Independence was sparked by a ‘tea
party’? Instead of drinking it, American patriots in Boston threw tea overboard
in retaliation to the British government’s tax on tea.
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Enlightenment thinking was also a crucial factor
in the French Revolution, which was perhaps the
most important revolution of modern history. It is
one of the most dramatic examples of an absolute
monarchy and a strong aristocracy giving way to
the inclusion of citizens in their own government.

The French revolution shaped, and continues to
shape, many social and political ideas, including
the right of citizens to determine their own futures,
and a strong sense of the nation. The early catch
cry of the revolutionaries, ‘Liberty, equality and
fraternity — or death’, has been taken up by many
activists over the centuries. It is a cry for democracy
and the overthrow of oppressive leaders.

The French revolutionaries also drew up a
Declaration of the Rights of Man and Citizen (1789),
which stated, ‘Men are born and remain free and
equal in rights’ and also, radically, ‘Liberty consists
in the ability to do anything which does not harm
others’. In accordance with this manifesto, many
radical laws were passed, including the abolition
of slavery in French colonies in 1794. Yet despite
these innovations, the French Revolution was a
violent time, as successive waves of ‘reformers’,
trying to prove their ‘progressive’ credentials and
hatred of monarchy and privilege, annihilated
those who went before. The hated symbol of
the Revolution — the guillotine — is a permanent
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Prise de la Bastille by Jean-Pierre Houél (1789) depicts the storming of the Bastille, a fortress in
Paris, and the arrest of Governor de Launay on 14 July 1789.
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reminder of the potential of revolutionary ideas
to work for evil as well as good. The spirit of
revolutionary times can be seen in the lives of
two key individuals, Olympe de Gouges and
Toussaint L'Ouverture, who were part of the
major progressive movements of their times.

Olympe de Gouges (1748-1793)

Marie Olympe de Gouges, born in Montauban,
lived in Paris during the French Revolution.
She was a playwright, a philosopher, a fighter
for the abolition of slavery and an advocate for
women’s rights. Like her English contemporary
Mary Wollstonecraft, de Gouges wrote one of
the founding documents of feminism, 7he Rights
of Women and of the Female Citizen (1791),
which boldly claimed: ‘Woman is born free, and
remains equal to man in rights.” This was a radical
statement for her time. She also proposed that
marriage should be based on gender equality.
Her outspoken criticism of the violent acts of
some of the revolutionaries resulted in her own
death by the guillotine in 1793.

The execution of Olympe de Gouges

Fighter for Haitian independence, General
Toussaint L'Ouverture

Toussaint L’Ouverture
(1743-1803)

The ferment of ideas stirred up by the American
War of Independence and the French Revolution
spread like wildfire. In the French colony of Saint-
Domingue (now Haiti) in the Caribbean, former
slave Toussaint L’Ouverture led an independence
movement that emancipated all the slaves. For
a brief time Haiti became a French protectorate
governed by black former slaves. The success
of this Haitian revolution reverberated around

the world and was an early

victory for anti-colonialism. colony a settlement formed

. . of conquered territo
However, it did not last. . v

anti-colonialism a belief
that a state or country
should be independent,
colonies, trapped and  and not under the rule of

captured L'Ouverture, who another country

died in exile.

Napoleon Bonaparte, seeking
to restore slavery to French
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Reasons for the
emergence and

development of
key ideas

Setting the scene: the
Industrial Revolution

Ideas do not spring from nowhere: changing
circumstances and new technologies lead to new
challenges and new ways of thinking. Think about
how the internet has changed so many things we
do. From the 1750s the Industrial Revolution in
Britain changed patterns of agriculture, developed
manufacturing processes for cheaper production
of goods, created a wealthy middle class, and
exploited cheap labour from those who had
been excluded from working on the land. These
social changes led to widespread uncertainty, and

merchant a person who

sometimes bitterness and envy.

buys and sells goods One of the reasons for envy

was the emergence of very

wealthy merchants and industrialists: the new
class of capitalists.

Capitalism

This was the period of rampant capitalism. Also
known as the free-market economy, or free-
enterprise economy, this is an economic system

capitalism an economic
system based on private
ownership and free-

that has been dominant in the
Western world since the break-
up of feudalism. Within this

market enterprise ~ system, most of the means of
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production are privately owned
and production is guided, and income distributed,
largely through the operation of markets. Although
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Activity 4.4

Capitalism has been viewed as a
natural companion to democracy.

1 Discuss whether capitalism always
accompanies democracy.

List some countries that have
a capitalist system but a non-
democratic society.

Research others that are
democratic but do not embrace
capitalism. You may like to
consider China and Taiwan in
your investigations.

the continuous development of capitalism as
a system dates only from the sixteenth century,
earlier versions of capitalist institutions existed
in the ancient world, and centres of capitalism
existed during the later European Middle Ages.
Capitalism brought much wealth to industrialising
countries such as Britain and the United States, but
the vast profits made were unevenly distributed.
Many workers were poorly paid and the fact that
many capitalist owners were making huge profits
led to unrest and rebellion. Children were often
employed in dirty and dangerous work. The
increase in factory production led to a decline
in the handicraft skills of artisans, guilds and
journeymen. Many of these formerly independent
workers found themselves and their families
dependent on low wages and insecure working
conditions — even in poverty.

Adam Smith was a typically absent-minded professor. He once made himself a cup
of tea from bread and butter. He declared it a very bad cup of tea)!
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Adam Smith was a Scottish philosopher and
political economist whose work has had a lasting
impact on economics. He was one of the major
thinkers of the Scottish Enlightenment, as was
his friend the philosopher and religious sceptic
David Hume. Born in Scotland, Smith was

educated at Glasgow University

Scottish Enlightenment from the age of 14 and later at
refers to a group of Scottish  Oxford. He became a university

thinkers (Adam Smith,
David Hume etc.) who

professor in Glasgow at 28, but left

espoused the ideas of the  in 1764 to become the tutor to the

Enlightenment  young Duke of Buccleuch. Smith

travelled with his pupil throughout
Europe, where he met many of the famous
thinkers of his day, including Benjamin Franklin,
Voltaire and Rousseau. In 1776, Smith wrote the
influential work The Wealith of Nations in which he
argued that rational self-interest in a free market
leads to economic well-being. He has often
been characterised as a supporter of unbridled
capitalism and of the idea, in contemporary terms,
that ‘greed is good’. Yet in an earlier book, 7he
Theory of Moral Sentiments (1759), he argued that
human nature contains a predisposition to caring
about the welfare of others.

Smith’s work has had great influence: his ideas
can be found in the work of others such as Karl
Marx and the twentieth-century economists John
Maynard Keynes and Milton Friedman. There is
considerable debate about some of his major ideas,
such as the importance of his use of the term ‘an

invisible hand’ — the idea that
the market works inevitably
towards  equilibrium;  that

equilibrium achieving a
state of balance

markets are self-regulating. Smith was ahead of
his time in setting out the idea of the division of
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Adam Smith, the founder of
modern economics

(3

It is not from the benevolence of the butcher, the brewer,
or the baker that we expect our dinner, but from their

regard to their own interest.

Source 4.17 Adam Smith, The Wealth of Nations

Discuss the possible meanings of this quotation. Do you agree

with Smith?
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labour. He argued that while a single worker in a
pin factory could produce only one pin a day by
themselves, if tasks were divided and specialised,
48000 pins a day c