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Each topic covered in the student book is supported by a range of primary and secondary
source materials designed to engage and challenge a range of students. A combination

of primary and secondary sources - from artefacts, historical illustrations, photographs,
timelines, and maps to songs, videos and digital interactives - provide rich learning
opportunities and encourage students to develop deep understandings and transferable skills.

KEY INVENTION AND INNOVATIONS - THE

TEXTILES INDUSTRY

The first factories of the Industrial Revolution were cotton mills. Inventions such as the
Spinning Jenny (see Source 1.23), the water frame (Source 1.24) and Crompton’s mule
(Source 1.25) in Britain and the cotton gin in the Americas (see the timeline at the start of
the chapter) paved the way for the mass production of cotton and wool. By the middle of
the 17605, Britain had become the centre of cotton production, importing raw cotton from
India and the United States. The raw cotton went to the mills where machines were used to
spin the raw cotton into yarn, and then weave the yarn into cloth. The very first mills were
powered by waterwheels, so they needed to be located close to strong flowing rivers and
streams. After the development of steam power, mill owners were able to build mills much

closer to the supply of workers and potential customers.
As a result of these developments, over time the skills of traditional weavers (see Sources
1.20 and 1.21) were no longer needed. Weavers were replaced by workers who were only
required to feed the raw cotton or cotton yar into machines. Many mill owners, keen for
increased profits, wanted their machines running all of the time. This meant long working
hours - up to 16-hour working days - and shift work for labourers. Because mill workers did
not need to be skilled, women and young children became part of the workforce as they were

STRANGE BUT TRUE
During the five years
it took for Samuel
Crompton to invent
the spinning machine
known as Crompton's
mule, he supported
himself by working
as a violinist for a few
pennies a show, and
spent all his wages
on developing his
spinning mule (see
Source 1.3]

The flying shuttle, invented by John Kay in 1733, introduced a more efficient way of

‘weaving on hand-looms. It only required one weaver to shoot the yarn from one side of
the width of the loom to the other. This was especially useful for very wide looms. Weavers

cheaper to employ.
Overall, conditions for workers during the first decades of the Industrial Revolution were

poor. Brutally long hours for poor pay, in badly lit and uncomfortable conditions became
commongplace. Although harsh working conditions for the men, women and children
working in factories and mines were common, there were also exceptions. For example, at
the cotton mills operated by Robert Owen in New Lanark in Scotland (see Section 1.2),
children were well cared for and educated.

5 section you will:
vements in Britain

in Britain
from 1750 to 1900
from its empire

began in Britain

ected transport and
manufacturing

4 CHECKPOINT 1.1

1.2

In this section you will:

Source 1.20 Before the Industrial Revolution, raw |

spinning wheel to create

Cotton was first spun on a
cotton yarn, 2 single thread at a time.

Chapter content is organised
into two- or four-page units to
support teaching and learning.

| industries). Local trades and crafts people such as

The most important ‘invention' o ¢ Industrial Revolution was
"t ‘invention’ of the Industrial Revolution
1Ot a single tem of cqy 'pment or technology. Instead, it
wasa

workers’ cottages (hence the

could produce cloth much more quickly,
increasing the demand for spun yarn.
The Spinning Jenny, a machine invented by
James Hargreaves in 1765, helped increase
the supply of yam. It could spin eight
threads at once, whereas the traditional
spinning wheel could only spin one thread
atatime.
‘The water frame, invented by Richard
Arkwright in 1768, was a spinning frame
that improved on James Hargreaves
invention, as it could be powered by a
waterwheel and produce yarns of any type.
Crompton's mule was invented in 1779
by Samuel Crompton by combining the
Spinning Jenny's carriage and the water
frame’s rollers. It allowed a single power,
source to spin multiple machines,

@ to the spinning mules for use in
Zotton-spinning factories.

INTERPRET 1.3

Study the sources above and read the ear
following activities.

invention of later machines.

2 Outline how these innovations in the cotton industry changed broader society.

1 Create a concept map to demonstrate how these new inventions and technologies
transformed the cotton industry in Britain during the Industrial Revolution. Show how
the development of each machine changed the production of cotton and inspired the

Source study activities
expose students to a
1 range of primary and
secondary sources
designed to bring the past
to life. All sources are
accompanied by activities
1 that challenge students
to engage with the past
and develop a range of
historical skills.

Source 1.22 The flying shuttle

fee1.23The Spinning Jerny | Source 1.24 The water frame

Source 1.

Crompton's mule

rlier text about the factory system, then complete the

Review, Interpret,
Apply and Extend tasks
appear throughout each
chapter providing a range

REVIEW 1.5

1 Lok at the flow chart below. Explain what each development contributed to the

processing of cotton and wool.

2 Whywas the development of steam power significant for the development of the cotton

industry?
3 Explain how the desire of mill own:

ling
st

term ‘cottage

vns power
- | ‘wheelurig
ights (wheel ‘makers)
N par“(u[ar | ‘millers and weavers used tho::lv sck.(ll ) o
hasis on child abour | Y bk e o
N -make items. In contrast, the factory system
| TUmbers of workers in a singl site or
workers were skilled ‘because most of the

wi CHECKPOINT 1.2

Checkpoint activities at the end of
each section are clearly identified. |

:
g
g

1.3
e

In this section you wi

| In 1813 there were.
2400 power looms
(mechanicat (ooms
used to weave cloth]
in Great Britain, By
1835 there were
116801

the Industrial Revolution
strial Revolution

CHECKPOINT 1.3

i

EXTEND 1.4,

1 Onablank
world map,

use shading
and detailed
Labels lincluding
country names.
and dates) to
show the spreag
of the Industrial
Revolution
across the

of a steam.
b
cotton mil

Strange but true boxes present a range of
weird and wonderful historical facts designed to
entertain and provoke discussion.
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of activities suited to
different abilities and
learning styles.

ersincrease profits had a negative impact on workers.

Spinning
Jenny

EXTEND 1.5

1 Conduct research
on the types of
Products that were
made in factories
in Britain at the
start of the 19t
century. Select
one product ang
create a poster
that shows the
journey from
raw material to
finished product,

indicated when it ™ between parii
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REVIEW 1.4
1 Explain what the
factory system’
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differed from
methods of
production that
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the Industrial
Revolution,
How did the
development
of the ‘factory
system’ change
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lived and worked?
What was ang
is) a ‘cottage
industry’? Proyide.
some examples
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Produced in a
cottage industry,
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PERSONALISE TEACHING AND LEARNING

The new syllabus demands contemporary online learning for all students in NSW. Oxford
Insight History delivers new opportunities for teachers and students to personalise teaching
and learning through obook and assess:

» obook provides an electronic version of the student book with note-taking, highlighting
and bookmarking. It includes videos, interactive learning modules and weblinks, and can
be accessed both online and offline.

Access your entire
cloud-based gbook library
anywhere, on any device, with
one simple log in

View as web-book

or in page view, with
download options to
suit any device

Fast search and
navigation to core
content

Personalise learning
through interactive
modules, video, audio
and weblinks

Students can add notes,
bookmark, highlight, save
answers and export their work

viii OXFORD INSIGHT HISTORY 9 AB CURRICULUM FOR NSW STAGE 5
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» assess provides 24/7 online assessment
designed to support individual student
progression and understanding.

Select from hundreds of
auto-marking assessment
tasks at various difficulty
levels - foundation, standard
and advanced

Checkpoint questions appear
at the end of every chapter
section. They are linked directly
to a content dot point in the
NSW History syllabus and are
designed to help you identify
areas of weakness in student
understanding. They can be used
flexibly - completed verbally
in class (to support formative
assessment] or set as written
tests (to support summative
assessment).

Rich Tasks appear __°
at the end of every
chapter section.
They are more
open-ended,
inquiry-based tasks
that often involve
an element of fun.
They are designed
to engage students
and focus them on
developing specific

=@ RICHTASKS

Teachers can set students
homework, tests, and tasks
mapped directly to NSW
syllabus outcomes

Monitor student Communicate with Create your own tests tailored directly
participation and track students through email to t[ljwe needdstof ¥our stu[Jetnts .Utrhass'gkn
performance by graphing and notes shared via the féady-made [ests CompIete with marking
and comparing individual abook guidelines and suggested solutions

and group results

DELIVER BETTER RESULTS

Oxford Insight History helps you to deliver better results for you and your students by
ensuring that student progress on all syllabus outcomes and content can be carefully
monitored throughout every depth study. Features contained at the end of every section of
every chapter allow you to easily identify gaps in student understanding and target further
development in these areas. Student progress can be measured directly against syllabus
outcomes - either formally or informally - with regular diagnostic tests and more open-
ended tasks that focus on engagement and skill development.

Each Checkpoint is
supported by a set of three
separate student worksheets
available electronically (as
part of the Teacher obook).
These worksheets are graded
to support, consolidate or
extend students of different
abilities and personalise
learning in your class. Like
Checkpoint questions, student
worksheets are linked directly
to content dot points and
skills from the syllabus with
the goal of providing tailored
support to ensure better
results.

plant to product

i
x

CHECKPOINT

historical skills.
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NSW SYLLABUS FOR THE AUSTRALIAN
CURRICULUM: HISTORY STAGE b
- SCOPE AND SEQUENCE

KEY INQUIRY QUESTIONS | FOCUS OF STAGE 5

OVERVIEWS

STAGE 5: THE ANCIENT WORLD TO THE MODERN WORLD

YEAR 9
THE MAKING OF THE MODERN WORLD
[50 HOURS MINIMUM TEACHING TIME]

YEAR 10
THE MODERN WORLD AND AUSTRALIA
[50 HOURS MINIMUM TEACHING TIME]

The Stage 5 curriculum provides a study of the history of the making of the modern world from 1750 to 1945. It was a period of industrialisation and
rapid change in the ways people lived, worked and thought. It was an era of nationalism and imperialism, and the colonisation of Australia was part of the
expansion of European power. The period culminated in World War | (1914-1918) and World War Il (1939-1945).

The history of the modern world and Australia from 1945 to the present, with an emphasis on Australia in its global context, follows. The twentieth
century became a critical period in Australia’s social, cultural, economic and political development.

The transformation of the modern world during a time of political turmoil, global conflict and international cooperation provides a necessary context for
understanding Australia’s development, its place within the Asia-Pacific region, and its global standing.

Key inquiry questions for The making of the modern world depth

studies are:

* What were the changing features of the movement of peoples from 1750
to 19187

* How did new ideas and technological developments contribute to change
in this period?

* What was the origin, development, significance and long-term impact of
imperialism in this period?

* What was the significance of World Wars | and 11?

Key inquiry questions for The modern world and Australia depth

studies are:

¢ How did the nature of global conflict change during the twentieth century?

¢ What were the consequences of World War [1? How did these consequences
shape the modern world?

* How was Australian society affected by other significant global events and
changes in this period?

YEAR 9
In Stage 5, four (4) of the six (6) depth studies are to be studied. Depth

Study 3 and Depth Study 4 are Core Studies, to be studied by all students.

The remaining four (4) depth studies offer internal electives. ONE elective
will be studied in detail from each of the chosen depth studies. Depth
study content can be integrated with the overview content and/or with
other depth study electives.

Students briefly outline:

¢ the nature and significance of the Industrial Revolution and how it
affected living and working conditions, including within Australia

e the nature and extent of the movement of peoples in the period (slaves,
convicts and settlers)

¢ the extent of European imperial expansion and different responses,
including in the Asian region

¢ the emergence and nature of significant economic, social and political
ideas in the period, including nationalism

e the inter-war years between World War | and World War Il, including the
Treaty of Versailles, the Roaring Twenties and the Great Depression.

YEAR 10

The following three (3) depth studies focus on the history of the modern world

and Australia from 1918 to the present, with an emphasis on Australia in its

global context.

Students briefly outline:

e continuing efforts post-World War Il to achieve lasting peace and security in
the world, including Australia’s involvement in UN peacekeeping

¢ the major movements for rights and freedoms in the world and the
achievement of independence by former colonies

¢ the nature of the Cold War and Australia’s involvement in Cold War and post-
Cold War conflicts (Korea, Vietnam, the Gulf Wars and Afghanistan), including
the rising influence of Asian nations since the end of the Cold War

¢ developments in technology, public health, longevity and standard of
living during the twentieth century, and concern for the environment and
sustainability.

X OXFORD INSIGHT HISTORY 9 AUSTRALIAN CURRICULUM FOR NSW STAGE 5




DEPTH STUDIES

HISTORICAL CONCEPTS

HISTORICAL SKILLS

DEPTH STUDY 1 DEPTH STUDY 4

Making a better world? ONE of the following to be studied: Rights and freedoms.

Topic 1a > The Industrial Revolution Core study - mandatory for all students
Topic 1b > Movement of peoples

Topic 1c > Progressive ideas and movements

DEPTH STUDY 2 DEPTH STUDY 5

Australia and Asia. ONE of the following to be studied: The globalising world. ONE of the following to be studied:
Topic 2a > Making a nation Topic 5a > Popular culture

Topic 2b > Asia and the world Topic 5b > The environment movement

Topic 5¢ » Migration experiences

DEPTH STUDY 3 DEPTH STUDY 6

Australians at war (World Wars | and II). School-developed topic from either of the Stage 5 Overviews. Students
investigate in depth ONE school-developed topic drawn from the content
presented in the Stage 5 overviews, The Making of the Modern World or The
Modern World and Australia, for example:

Core study - mandatory for all students

* The Roaring Twenties * UN peacekeeping

e The Great Depression e The Gulf Wars and the war in

® The Holocaust Afghanistan

* The Cold War ¢ The rising influence of China and

¢ Australia in the Vietnam War era India since the end of the Cold War
o A decade study e Developments in twentieth and

* Women'’s history twenty-first century technology

e The history of workers’ rights e Other topic drawn from the two

e The United Nations overviews.

Continuity and change: some aspects of a society, event or development change over time and others remain the same, e.g. features of life during
the Industrial Revolution which changed or remained the same; features of an Asian society which changed or remained the same after contact with
European powers.

Cause and effect: events, decisions and developments in the past that produce later actions, results or effects, e.g. reasons for the outbreak of World War |
and the effects of this conflict; the reasons for and impact of the struggle for rights and freedoms of Aboriginal and Torres Strait Islander peoples.

Perspectives: people from the past may have had different views and experiences, e.g. the landing at Gallipoli would be viewed differently by Australian
and Turkish soldiers; nuclear testing in the Pacific would be viewed differently from an Australian and a French government point of view.

Empathetic understanding: the ability to understand another’s point of view, way of life and decisions made in a different period of time or society,
e.g. understanding the reasons why migrant groups made the decision to come to Australia and the difficulties they faced; understanding the viewpoints
and actions of environmentalists in opposing developments such as the damming of Tasmania’s Gordon River.

Significance: the importance of an event, development, group or individual and their impact on their times and/or later periods, e.g. the importance of
the changes brought about by the Industrial Revolution; the importance of World War Il on Australia’s relations with other countries.

Contestability: how historians may dispute a particular interpretation of an historical source, event or issue, e.g. that the Gallipoli campaign ‘gave birth
to our nation’; whether Australia was justified in taking part in the Vietnam War.

Comprehension: ¢ read and understand historical texts
chronology, terms | e use historical terms and concepts in appropriate contexts (ACHHS165, ACHHS183)
and concepts ¢ sequence historical events to demonstrate the relationship between different periods, people and places (ACHHS164, ACHHS182)

Analysis and use o identify different types of sources

of sources « identify the origin, content, context and purpose of primary and secondary sources (ACHHS169, ACHHS187)

e process and synthesise information from a range of sources as evidence in an historical argument (ACHHS170, ACHHS188)

« evaluate the reliability and usefulness of primary and secondary sources for a specific historical inquiry (ACHHS171, ACHHS189)

Perspectives and | e identify and analyse the reasons for different perspectives in a particular historical context (ACHHS172, ACHHS173, ACHHS190, ACHHS191)

interpretations e recognise that historians may interpret events and developments differently (ACHHS173, ACHHS191)

Empathetic e interpret history within the context of the actions, values, attitudes and motives of people in the context of the past (ACHHS172,

understanding ACHHS173, ACHHS190, ACHHS191)

Research e ask and evaluate different kinds of questions about the past to inform an historical inquiry [ACHHS166, ACHHS167, ACHHS184,
ACHHS185)

e plan historical research to suit the purpose of an investigation
¢ identify, locate, select and organise information from a variety of sources, including ICT and other methods (ACHHS168, ACHHS186)

Explanation and « develop historical texts, particularly explanations and historical arguments that use evidence from a range of sources (ACHHS174,

communication ACHHS188, ACHHS192)

e select and use a range of communication forms, such as oral, graphic, written and digital, to communicate effectively about the past for
different audiences and different purposes (ACHHS175, ACHHS193)
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MAKING A BETTER WORLD?:
AN OVERVIEW

DEPTH STUDY 1:
MAKING A BETTER WORLD?



MAKING A BETTER WORLD?:
AN OVERVIEW

History is often divided into the study of the ancient and the modern. It is therefore
reasonable to ask when the period we refer to as ‘ancient history’ ends and ‘modern history’

begins. Historians consider that the modern world (also known as the industrial world)
developed from the 1750s onwards. Many of the developments that took place from this point

l Progressive ideas and movements

in time are the things that we recognise and take for granted in society
today, including:

« the growth of cities and mass production of goods in factories and
textile mills

e mass migrations of people, as more and more people moved into
cities and towns to work in the new industries; it was also a time
when people from Europe began to move and colonise other parts
of the world, including Britain’s settlement of Australia

 the birth of democratic government, trade unions and workers’
rights

e the first signs of mass, rapid transport and communications

e the introduction of organised public education and schools

e arevolution in medicine, with better surgery and drugs, led to the
development of anaesthetic and antiseptic

e growing equality for women.

Stage 5 History is all about the modern world and modern history.

In Depth Study 1 - Making a better world?, you have the opportunity
to learn about a number of key events and changes that took place
between 1750 and 1918. These developments went on to have a direct
impact on the world in which you live today. These include:

e the Industrial Revolution
* movement of peoples
e progressive ideas and movements.

The Industrial Revolution was a period of profound change from the
1750s to the early 1900s. New methods of farming, manufacturing,
communication and transport were introduced. The impact of these
changes went far beyond just altering how goods were manufactured
- the way people worked and lived, and where they lived changed
dramatically. Society itself was transformed.

The many changes associated with the Industrial Revolution
are also linked to mass movements of peoples in this period - the
transatlantic slave trade, growing migration to the Americas and
the transportation of convicts to Australia. Economic and social
changes can also be linked to a rise in progressive ideas and political
movements. These ideas and movements led to the French and
American revolutions, and the development of democratic systems
of government around the world.
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The Industrial Revolution first began in Britain, where changes in agricultural production
paved the way for the country to expand its population and its production methods. These
changes - now referred to as the Agricultural Revolution - were gradual. They began

in the middle of the 17th century and continued through the 19th century. Part of the
Agricultural Revolution included fencing off many small areas of land, previously shared
by the community, to create larger private farms. This process, known as the enclosures,
benefited wealthy people who were granted these lands for their private use and profit. The
enclosures led to more efficient farming, but at the expense of people who had relied on
the land for their daily needs. This new system, along with innovations in crop farming and
animal breeding, meant that more crops could be grown and animals could be raised by far
fewer people.

While these innovations certainly led to improved livestock and crop yields, they also
had consequences for a previously agricultural society. Farm workers and their families were
forced from their homes, and people moved away from rural villages to towns and cities in
search of work. They became a new class of workers, providing the labour force needed in
the new factories and mills.

Key inventions and innovations

The first industries that were transformed by innovations in the Industrial Revolution were
related to the production of iron, coal, cotton and wool. Inventions and new practices in one
industry tended to affect others. For example, the development of coal-powered steam engines
led to an increased demand for coal. The expansion of new and deeper coal mines required
better steam engines for the pumping machines that removed water from the bottom of
mines. Improved steam engines that could power hundreds of spinning and weaving machines
led to what is arguably the most important ‘invention’ of the Industrial Revolution - the
factory system. As steam engines developed, they also powered new modes of transport,
including steam-powered trains and ships, and were later used to generate electricity.

1 Working in small groups, choose one of the four industries pictured below that underwent great
change during the Industrial Revolution. Conduct research to find out if and how the following
inventions or innovations were involved in the development of the industry you have chosen:

e the factory system e theinternal combustion engine

e steam power e electricity.

l Textiles industry: The l Manufacturing industry: The l Transport industry: The LJ; Communications industry:
Spinning Jenny, invented steam hammer, invented in steam train, invented in 1801 The telephone, first
in 1764 1840 patented in 1876
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Source 0.1 This
illustration shows a girl
employed as a ‘hurrier’
at a coal mine. Her job
was to pull heavy coal
carts along dark, narrow
tunnels, using a harness
and belt.

l

APPLY 0.2

Living and working conditions

Working conditions for British factory and mine workers in particular were harsh and
demanding during the Industrial Revolution. Men, women and children worked in unsafe
conditions and for many hours - six days a week and up to 16 hours a day. Through the 19th
century, demand for reforms to regulate working conditions grew louder in Britain, particularly
for child labour. This led to a series of government inquiries and legislation that regulated the
minimum employment age, wages and the length of the working week. By the 1870s:

* o child under 10 could be employed in factories

e education for children under 10 was compulsory

» the working day was limited to 10 hours

» in coal mines, women, girls and boys under 12 could no longer be employed underground.
Many workers lived in slum areas close to the factories where they were employed. Families
had no choice but to live in overcrowded conditions, often with no access to fresh water

or proper sewerage. Consequences of these unhygienic living conditions included regular
outbreaks of disease, a short life expectancy (just 29 years, in Liverpool in 1865) and a high
infant mortality rate.

Later in the period, conditions improved as slums were torn down to be replaced by new
urban settlements that provided heating, running water and sewerage systems. Other benefits
of the Industrial Revolution also came to have positive impacts on the lives of urban workers:
 agricultural innovations made food more plentiful and cheaper
* mass-produced goods such as clothing and furniture became more affordable

» improved public transport allowed workers to live away from factories in the new
developing suburbs

 street lighting transformed city life at night, encouraging people to enjoy entertainment

at theatres and music halls.

1 Conduct some brief research on the Internet to find out what the words ‘dark satanic mills’
refers to.

a What is the name of the person who first used this expression, and what was he
referring to?

b Conduct some additional research about the experiences of men, women and children
who worked in industries in 19th-century Britain. Do you think ‘dark satanic mills’ is a
fair description of the conditions they faced?

2 In a class discussion, share your knowledge of:
a working conditions during the Industrial Revolution, particularly for children
b living conditions for workers in cities.

3 How do these experiences compare with living and working conditions today?
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Impact of the Industrial Revolution in Britain

The Industrial Revolution had significant impacts for Britain and its people. It transformed
Britain’s economy, and Britain became (for a time) the world’s leading economic and industrial
power. Britain’s population quadrupled from an estimated 6.5 million people in 1750 to more
than 27.5 million in 1850 as living standards improved and death rates decreased.

Britain changed from an agricultural society to an urban society. In the growing towns
and cities, a ‘middle class’ emerged: people who were neither landowners nor workers, such
as bankers, shopkeepers and teachers. Suburbs surrounding the cities later developed.

l Source 0.2 Changes in Britain's society between 1750 and 1880

———————

80% 20%

Britain in 1750: An agricultural society where 80% of people worked on farms, and lived in rural villages. Manufacturing was small-
scale, with goods produced in homes and small workshops by skilled craftspeople. Most farm work was done through the physical
efforts of people and animals. Waterwheels were the only machines; they harnessed the power of rivers to grind grain.

3 o
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.

Britain in 1880: An urban society with 80% of its population now living in towns and industrial cities. Workers and their families often
lived close to factory sites in appalling conditions. Steam-powered machinery led to the mass production of goods in factories and
mills. Skilled labour was no longer required for many jobs; instead, men, women and children were employed to keep the machines
running continuously.

Divisions between social classes became more obvious. Many writers of the time were
appalled by the plight of the working poor whose lives were cut short by poverty, disease
and injury. The lifestyles of the working poor were in no way similar to those of the rich
industrialists who employed them. Social thinkers such as Karl Marx and Friedrich Engels
found a following among workers, and ideas such as socialism and communism started to
develop. This period also saw the formation of workers’ groups, such as trade unions, along
with a demand for political reform from groups such as the Chartists.
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THE EXPANSION OF EUROPEAN EMPIRES

The Industrial Revolution was closely linked to the expansion of European empires. Without
the raw materials and income from overseas colonies, the Industrial Revolution in Britain
may never have taken place. From the late 16th century onwards, the major European powers
- Britain, France, Spain and Portugal - all pushed to increase their control of new territories
across the globe. Initially, colonies were sought out for the potential wealth and power they
could provide, but as the Industrial Revolution took hold, Britain’s growing industries also
required more raw materials, such as timber, cotton and ores. These resources could be taken
from their expanding colonies in the Americas, Africa, Asia and the Pacific region. They also
provided new markets for the goods being produced in Britain in ever-increasing quantities.
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Source 0.4 Eurpean empires, 1900 l

APPLY 0.3

Examine Sources 0.3 and 0.4, which show the parts of the world controlled by the European
powers in 1750 and 1900.

1 List the European powers that controlled the most overseas territories in 1750.

2 Write a 200-word report explaining the most obvious changes relating to the expansion of
European empires that took place between 1750 and 1900.
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During the 19th century, a number of key European countries and the United States became
centres of world power. According to economic historian Paul Kennedy, the European
powers’ control of the global land mass increased from 35 per cent in 1800 to 67 per cent in
the 1870s. By 1900, they controlled over 80 per cent of the global land mass.

The development of the steam engine, the mass production of iron and steel and machine-
made tools gave these countries major economic and military advantages over the inhabitants
of territories who opposed them. The Battle of Omdurman in Sudan, Africa, provides an
example of Western power (see Source O.5). In just a few hours on 2 September 1898, 8000
British troops crushed an opposition force of 50000 tribesmen, killing 10000 and wounding
even more. The British were armed with rifles, artillery and machine guns, while the locals
fought with muskets (a firearm used by infantry), spears and swords. The British lost fewer
than 50 men.

AR AU L
L
J5J$)v,3_,_,‘~j§i

3

-

l Source 0.5 The Battle of Omdurman, painted in 1898 - one of the many prints commissioned by GW Bacon & Co. of Britain for sale to
citizens in Britain, Australia and Canada, to give them a sense of Britain’s role in the Boer War

APPLY 0.4

1 Examine Source 0.5 carefully and answer the following questions.

a What evidence does this source provide about the reaction and response in Africa to
European imperial expansion?

b What evidence does the source provide about the success of the British in colonising
so much of the globe in the 19th century?

¢ What was the purpose of paintings like this? Do you think they would be a reliable
and historically accurate representation of the Boer War? Find out by conducting an
Internet search about GW Bacon & Co.
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APPLY 0.5

1 Conduct some
brief research
on the Internet
to find out about
the treatment
of slaves who
were transported
from Africa to the
Americas. Use the
information and
sources you find to
create a visual or
written diary from
the viewpoint of an
African slave.

Source 0.6 An
illustration c. 1835
shows captured
Africans being shackled
before being put

in a ship’s hold for
transportation to the
Americas.

THE MOVEMENT OF PEOPLES

Between 1750 and 1920, the world’s population increased dramatically from 790 million to
1.86 billion. Along with this rise, the distribution of people in different parts of the world
also started to change as people moved to new lands. There were three main reasons why
people moved from one region to another at this time:

» forced transportation of slaves - the practice of forcibly capturing and enslaving people
in Africa and transporting them to the Americas as a source of free labour

» forced transportation of convicts - the transportation of convicted prisoners to distant
colonies by Britain and other European countries

 the free movement of settlers - events such as the gold rushes in the Americas and Australia
enticed free settlers to travel around the world in search of better opportunities and wealth.

As a consequence of these movements of people, North America’s population rose from

0.3 per cent of the world’s population in 1750 to 5 per cent in 1900. The population in the

Pacific region grew from 2 million to 6 million in the same period as Britain’s colonies in

Australia and New Zealand continued to prosper.

Forced transportation of slaves

Slavery has been a part of human society since ancient times. In many societies and on many
continents, including Africa, captured enemies were kept as slaves. As Source O.5 shows, the
European powers had fought to take control of African territories and exploit their resources -
with human beings counted among the other valuable resources to be bought and sold.

By the end of the 17th century, a
triangular trade was firmly established:

 ships loaded with cotton, timber, tobacco
and furs crossed the Atlantic to Britain
and Europe

o from Britain and Europe the ships, now
loaded with manufactured goods, headed
to Africa

o the final leg of the triangular trade route
was the return to America with their holds
full of slaves (see Source 2.21 in Chapter 2).

Historians estimate that over 12 million

Africans were transported to the slave

markets of Europe and the Americas between

the 16th and 19th centuries.

Forced transportation of convicts

As we have seen, two consequences of industrialisation and the Agricultural Revolution

in Britain were a rapid increase in population and the movement of people from farms to
cities. As people crowded into towns and cities, overcrowded and unhealthy living conditions
became commonplace. Those who endured such conditions often sought refuge in alcohol
and other drugs. Crime was everywhere in the slums of larger cities such as London, as
people who were unemployed or on low wages struggled to survive.
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Faced with overcrowded gaols, British authorities starting housing convicted prisoners
in rotting hulks that were kept moored in harbours and ports. (Hulks were ships no longer
considered seaworthy.) As the hulks became overcrowded and unsafe, another solution was
found - the transportation of convicts first to North America and then to Britain’s colonies
in Australia.

The first fleet of convict ships to Australia sailed from Portsmouth in England with 751
convicts and around 250 marines and their families. The ships landed in what became
known as Sydney Cove on 26 January 1788. The European settlement of Australia had
begun. The British government was to establish many other penal settlements, including
Van Diemen’s Land (Tasmania), Moreton Bay in Queensland and the Swan River Colony
in Western Australia. Between 1788 and the last shipment of convicts in 1868, a total of
162 000 male and female convicts had been transported to Australia.

Free movement of settlers
e

The brutality associated with the forced
movement of slaves and convicts tends to
overshadow the stories of the free settlers.
Throughout the 18th and 19th centuries,
large numbers of people left their homelands
in search of safety and better opportunities for
their families. The pull factor of the prospect

of cheap or free grants of lands drew millions
of immigrants away from overcrowded

cities in Europe to the New World - North
America, Australia, New Zealand and South
Africa. There were also push factors (reasons
why people want or need to leave their
homes) that played a role, such as a desire to
escape poverty, famine or political upheaval.

The discovery of gold in California in

2 9 l Source 0.8 The faces
1848 and Au§trah.a in 1851 also brought a Sl ee ot the 162000
Source 0.7 Miners in the Hill End area, New South l new wave of immigrants from Europe and, people sent to Australia

Wales c. 1870 for the first time, large numbers from China, ~ °°“°"''*

APPLY 0.6

1 What were some of the factors (both voluntary and involuntary) that caused people from
Europe and Africa to move to the Americas and Australia?

2 Read the section The experiences of convicts in Chapter 2.
a Based on the information and sources, write a paragraph that compares the
experiences of convicts who travelled to Australia in the First Fleet and Second Fleet.

b What steps were introduced by British authorities as a result of experiences on the
Second Fleet?

3 Read the section ‘Convict life in a new land’ in Chapter 2.

a Use a graphic organiser to summarise the varying experiences of convicts after their
arrival in Australia.

b Explain the terms: emancipated convicts, expirees, Ticket of Leave.
4 Read the section ‘Settlers, squatters and selectors’ in Chapter 2

a Inyour own words, define the terms ‘squatter’ and ‘selector’.

b How did squatters help develop Australian agriculture?
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The making of a modern Australia

As we have seen, Australia’s settlement by Europeans was linked to changes in British
society caused by the Industrial Revolution. Convict settlements in New South Wales and
its other Australian colonies were seen by Britain as a solution for its overcrowded jails. This
itself was a consequence of the mass movement of people from farming villages to the new
factory towns, where overcrowded and harsh living conditions contributed to rising crime.

Australia’s settlement was also linked to Britain's expansion of its colonies, at a time
when European powers were competing for increasing control of the globe. Exports of wool,
timber and sugar from its Australian colonies increased the wealth of the British Empire,
and contributed to Australia’s developing economy.

Australia became a place where ex-convicts and free migrants found opportunities for
new lives and prosperity, particularly in the boom decades after the discovery of gold in
the 1850s. Convicts and settlers provided the labour that helped build a new nation. They
also brought progressive political ideas, which played a crucial role in the establishment of
Australia’s democratic system of government and its national identity.

Source 0.9 A view of l
Sydney Cove in 1794

Source 0.10 A view l
of the settlement of
Sydney, c. 1870

APPLY 0.7

1 Refer to the content in this overview and Sources 0.9 and 0.10 before completing the
following tasks.
a Describe the continuities and changes that can be seen in these two depictions of
Sydney, 76 years apart.
b Identify the developments and events during this period that would have contributed to
these changes - particularly the growth of Australia’s non-Indigenous population from
an estimated 3500 in 1794 to 1.6 million in 1870.
2 Read The impact of convicts and settlers on Indigenous peoples’ in Chapter 2. Describe
the impact of European colonisation on Indigenous peoples:
a in the early years of colonisation
b by 1900.
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PROGRESSIVE IDEAS AND MOVEMENTS

From the mid-17th century, a number of events and new ideas emerged that challenged
more established ways of thinking. Since medieval times, the religious principles and
teachings of the Catholic Church had formed the foundation of societies across Europe.
But from around 1650, new ideas and theories challenged established ways of thinking and
the teachings of the Church. This period is known as the Enlightenment - a time when
thinkers questioned existing ideas about science, religion, education and the way society
should be governed. This led to the development of a number of progressive ideas and
movements, such as:

* capitalism o egalitarianism e imperialism e Chartism.

e socialism « nationalism e Darwinism

Two great events that also helped shape the modern world were the American War of
Independence (1775) and the French Revolution (1789), both of which challenged the
traditions and authorities of their time, forever changing the nature of society.

APPLY 0.8

1 Read the section ‘The Enlightenment’ in Chapter 3. Identify the ideas from the
Enlightenment that influenced:

a the American Declaration of Independence
b the French Revolution.

2 Read the section ‘A time of revolution” in Chapter 3. Create a graphic organiser to
summarise the background, key events and result of:

a the American War of Independence
b the French Revolution.

Capitalism

Capitalism is an economic system that relies on private ownership of industry and the
means of production (such as machinery to make goods). As the Industrial Revolution
changed the way goods were manufactured, private industrialists and entrepreneurs,
rather than governments, took on the financial risks of new enterprises and made the profits.

Great Britain was the major capitalist economy in the 19th century. Industrialisation had
a massive impact on the USA, and from the early 20th century - particularly after World
War I - the USA became the largest capitalist economy in the world.

Socialism

An alternative viewpoint to capitalism was socialism. This economic system allowed
governments (the state) to play a crucial role in the allocation of resources and distribution
of wealth. In socialism, the means of production are owned collectively, and the state
manages and distributes them.

Although socialism had its origins in the 18th century, Friedrich Engels and Karl Marx
developed the ideas of socialism as we know it now to counteract the capitalist tendency to
overproduction and the exploitation of workers. Their socialist theories became increasingly
popular as the realities of an unrestricted capitalist economy saw growing poverty among
those who only had their labour to sell.
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Egalitarianism

Egalitarianism is the idea of equality among people. The word comes from the French égal,
meaning equal. Egalitarians strive for all people to be considered of equal worth regardless
of social status. They also believe that all people should be offered the same opportunities in
society. As a political philosophy, egalitarianism helped to justify working-class demands for
political representation. Critics of egalitarianism argue that some people are not capable of
performing important roles in society. In reality, resistance to egalitarianism was fuelled by a
desire to keep the working class uneducated and uninvolved in politics and social life.

Nationalism

Until the 18th century, people in Europe usually identified themselves with their local village or

ruler. The concept of a nation, as it is understood today, started emerging after the American

and French revolutions, which led to strong and independent nations - and the concept of

nationalism. During the 19th century, European peoples started to identify themselves as

united and loyal to a particular country or state, rather than to a religion, monarch or empire.

Feelings of nationalism led to calls for the creation of independent nations. For example:

e From the 1880s, Irish nationalists demanded self-government or independence from
Great Britain.

e In 1829, Greece freed itself from the Ottoman Empire.

e In 1831, Belgium won its independence from the Dutch.

» In 1848, revolutions broke out across Europe as different nations started demanding the right
to exist independently. None of the 1848 revolutions were successful, but by 1871 both Italy
and Germany had emerged as unified nations.

e By 1914, the drive for nationalism in the Balkans would be a key contributor to the
outbreak of World War I.

l Source 0.11 This
engraving shows
a scene from the
February Revolution in
France, in 1848.
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Imperialism

In basic terms, imperialism is the control of countries or territories by foreign
powers. As we have seen, from the 18th to the early 20th century European states
imposed their economic, political and cultural domination over their colonies. Great
Britain, Spain, France, Portugal, the Netherlands, Austria-Hungary and the Ottomans
all claimed significant empires. New nations such as Italy and Germany were
aggressive in acquiring empires because they felt they had been left behind in the 19th-
century race for colonies.

As the USA grew into a major economic power in the late 19th century, economic
imperialism also emerged. Throughout the 20th century, American products became
well known globally, conquering markets without ever using a weapon.

Darwinism

Darwinism is the theory of evolution, which was brought to prominence with the
publication of Charles Darwin’s 1859 book On the Origin of Species by Means of Natural
Selection. Darwin’s scientific theories challenged literal interpretations of the Bible.
His research showed that species evolved over time, rather than being ‘created’ in a
moment by a divine creator (a god or other supernatural entity). He argued that the
fittest species survived and that those species unable to adapt perished.

When applied to societies, in a way Darwin never imagined, the ‘survival of
the fittest’ theory was used to justify European conquest of Indigenous peoples
throughout the world and the submission of lower classes of people (this was known
as social Darwinism). Many people regarded social Darwinism as a rationale for not
interfering with what was regarded as the natural ‘inferiority’ of some social or racial
groups.

Chartism

As industrialisation came to dominate British life, workers started to organise into
groups to protect themselves. This was necessary because factory and mine owners
made greater profits if they paid their workers less and did not consider their basic
health and safety in the workplace. Trade unions were formed in response to these
conditions in order to protect the rights of workers.

In 1838, a group with connections to trade unions demanded political
representation for the working class. At this time, the right to vote was given only to
men over 21 who owned property of a certain value. Membership of parliament was
limited to wealthy property owners.

The followers of this group were called Chartists because they proposed a Peoples’
Charter. The movement itself became known as Chartism. Its goal was to give all men
the vote and stop the wealthy from dominating political decision-making.

The Chartists and other early trade unionists were met with political repression,

and several were transported to Australia as convicts, where they continued to demand l Source 0.2 Folrofithe

equal political representation (see Source O.12). six 'LTC;lpléddle_Ma_rttvrSY
earty trade unionists

in Britain who were
sentenced to seven
years’ transportation to
New South Wales. They
became popular heroes,
and were pardoned and
returned to England
after serving two years
of their sentence.
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Source 1.1 The simple

cog is a key feature of
machinery and a symbol of
the interconnectedness of
workers and their role in the
Industrial Revolution.

THE INDUSTRIAL REVOLUTION

The period from 1750 until the outbreak of World War | in 1914 saw a range of fundamental
changes in technology across industries such as agriculture, manufacturing, metal production,
transportation and communications. These advances made such an impact on the way people
lived and worked that the period became known as the Industrial Revolution. The industries at
the forefront of the Industrial Revolution were located in Britain. New inventions and machinery
powered by coal and oil transformed the speed and scale of manufacturing. Mass-produced
goods made from iron, steel, cotton and wool flooded onto the market. People moved into cities
from impoverished rural towns to meet the demand for factory workers. Over the period, these
rapid changes fed into each other to produce new materials, new products and new ideas.
They also introduced new problems and new challenges. For better or worse, the Industrial
Revolution changed the world forever.



INFLUENCED THE INDUSTRIALISATION OF
BRITAIN AND AUSTRALIA?

ﬂ

In this section you will:

WHAT CONDITIONS AND NEW TECHNOLOGIES 1 1

» outline and explain population movements in Britain

» discuss the role of the new wealthy middle class

» describe key features of the Agricultural Revolution in Britain

» locate the growth and extent of the British Empire from 1750 to 1900

» describe the raw materials Britain obtained from its empire

» outline the main reasons why the Industrial Revolution began in Britain

» explain how industrialisation contributed to the development of Britain and Australia

» identify key inventors and their inventions and discuss how they affected transport and
manufacturing.

peenennnennnennnnnnnnnennnnn. CHECKPOINT 1.1

WHAT WERE THE EXPERIENCES OF MEN, WOMEN AND 1 2
CHILDREN DURING THE INDUSTRIAL REVOLUTION? .

ﬂ

In this section you will:

» describe the changing way of life of men and women who moved from
the country to towns and cities

» investigate working conditions in factories, mines and other
occupations, with particular emphasis on child labour.

e CHECKPOINT 1.2

WHAT WERE THE SHORT- AND LONG-TERM 1 3
IMPACTS OF THE INDUSTRIAL REVOLUTION? =

ﬂ

In this section you will:
» discuss positive and negative consequences of the Industrial Revolution
» assess the short- and long-term impacts of the Industrial Revolution.

tennneennnneenneennnnnn.- CHECKPOINT 1.3



THE INDUSTRIAL REVOLUTION - A TIMELINE

1730

1733

1759

Construction starts on

a system of canals across

Britain, creating a
new transport network.

T

1768

In Britain, Richard Arkwright
develops the water frame,
a spinning machine powered
by a waterwheel.

1740

British weaver John Kay invents
the flying shuttle,
which makes weaving using
hand-looms more efficient.

1760 1770

1764

In Britain, John Hargreaves

invents the Spinning Jenny,

speeding up the process of spin
yarn from raw cotton.

£ Source 1.2 James Watt
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g Source 1.3 A 19th-century artist’s
impression of Samuel Crompton
and his spinning mule

1779

In Britain, Samuel Crompton
invents an improved spinning
machine known as Crompton's
mule that could spin
different types of yarn. 1801

| In Britain, Richard Trevithick
uses steam to power the

first steam locomotive, which
initially travelled on roads.

780 1790 1800 1810

1793

In the USA, ELi Whitney
invents the cotton gin -
a machine that makes
the processing of raw
cotton much faster.
ning

1769
In Britain, James Watt

develops a practical
steam engine

g Source 1.4 Stephenson’s Rocket
locomotive, now housed at the
Science Museum in London




Source 1.5 An artist's impression of Samuel Morse é
sending the first public commercial telegram from
Baltimore to Washington in the USA in 1844

1859 1884
In Belgium, Etienne Lenoir In Britai
1837 develops an engine that is Chaples”lerz'ons 1908
In the USA, the basis of the internal develops a steam In the USA,
1825 ; STm“erblMorse ; combustion engine. turbine to Henry Ford commences
evelops Morse code T ini i
The world' first railway is and thepfirst oractical 1872 generate electricity. Emdl;mdmlzll 01;j tiﬁ
built in Britain between telegraph system _ . Irst Forg Mooet 1.
Darlington and Stockton. ' Australia and Great Britain
are linked by telegraph.
1820 1830 1840 1850 860 1870 1880 1890 1900 1910
]. J. L'I' 1903
1831 1876 1879  In'the USA, the
English scientist I the USA, Alexander n the USA, Wright brothers conduct
Michael Faraday produces Graham Bell patents Thomas edison invents the first powered flight
the first continuous flow the first telephone. the electric light
of electrical current.
1 1843 1889
1829 The SS Great Britain, German engineers Gottfried Daimler
the world's first iron-hulled and Withelm Maybach develop the
In Britain, George Stephenson and steam-powered ocean-going first four-wheg’led automob[i]le.
builds the Rocket, regarded ship, built by Isambard Kingdom
as the first commercially Brunel, is launched.

successful steam locomotive
REVIEW 1.1

1 When was the first practical steam engine developed?

2 Puteach of the following events in their correct chronological
order from the oldest to the most recent:

e the first powered flight

e the opening of the world’s first railway line

e the invention of the first four-wheeled automobile

e the invention of the first steam locomotive

e Samuel Morse sends the first commercial message by telegraph.

3 Using the timeline as your only source of information, decide
which country produced the most inventions over the course of the
Industrial Revolution.
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INFLUENCED THE INDUSTRIALISATION OF
e BRITAIN AND AUSTRALIA?

Beginning in Britain in the 1750s, a series of technological, economic and social
changes took place in farming, manufacturing, transport and communications
that were unlike anything that had happened before. In this section we look
at these new technologies and the conditions in Britain that influenced the
beginnings and spread of the Industrial Revolution.

1 1 \WHAT CONDITIONS AND NEW TECHNOLOGIES

THE INDUSTRIAL REVOLUTION IN BRITAIN

In the early 1700s, Britain was an agricultural society in which most people
- : - lived and worked on small farms in rural areas. Most farms produced just
Qraghi ,M o enough food from crops and livestock (sheep and cattle) to feed the
local villagers. Despite this, agriculture was still the main economic
activity in Britain. By comparison, manufacturing, mining
and trade employed relatively few people. Manufacturing
was, for the most part, small and localised. Tools used in
the manufacture of most goods (such as carts, mills and
looms) were basic and were powered by people, animals
or waterwheels that harnessed the power of fast-flowing
rivers and streams. In most cases, the working day began
at sunrise and ended at sunset. Roads were poor and
most people travelled on foot or by horse. As a result,
most people seldom travelled far from the places where
they were born and worked.
Towns and villages were small and self-contained.
Illness was common because of poor hygiene and bad

(or non-existent) sewerage systems. Diet was poor and
average life expectancy was low. British society was divided
into strict social classes based on wealth and social position.
The noble or aristocratic families made up only 1 per cent of the
population but controlled about 15 per cent of the nation’s wealth.

l Source 1.6 A 19th-
century artist’s
impression of rural
life in Britain
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The Industrial Revolution begins

During the Industrial Revolution, Britain’s population quadrupled from an estimated

6.5 million people in 1750 to more than 27.5 million in 1850 as a result of improved living
standards and declining death rates. British society moved from rural to urban communities,
and Britain was transformed through the development of:

 factories and textile mills - The introduction of the factory system led to thousands of new
factories and mills being built across Britain. The factory system relied on large numbers
of workers and machinery to manufacture vast quantities of goods in one place. The
growth of factories and textile mills transformed Britain’s economy and society.

» modern towns and cities - Great industrial and commercial cities like London and
Manchester grew as people moved to towns and cities to work at the new factories, mills
and metal foundries. Before the Industrial Revolution, 80 per cent of the population lived
in the countryside and only 20 per cent in cities. Industrialisation reversed this pattern.
By 1880, 80 per cent of people in Britain were living in a major city or town.

» new sources of power - The development of steam power and electricity transformed the
manufacturing, agricultural transport and communications industries, having a major
impact on people’s everyday lives. Supplies of coal became vital to fuel steam engines
and, later, electrical power stations.

 improved transport and communications - As the population grew, factories, mines and
towns became linked by new canals, roads and railway lines, and later by telegraph and
telephone systems. As travelling conditions improved, people travelled more and lived less
isolated lives.

The growth of cities and industries also saw the emergence of a new social class that

became known as the ‘middle class’. This new group of people came from a broad range

of backgrounds and were neither wealthy aristocratic landowners nor impoverished

factory workers. Instead, they included wealthy industrialists and merchants, as well as

bankers, shopkeepers, teachers, doctors, lawyers, and the increasing number of managers,

clerks and government officials. People earning middle class salaries could afford fine
clothing, furniture, ceramics and other household items. It was this class of people that
drove the demand for mass-produced consumer goods. They also drove the need for more

schools, universities and libraries. The political power of the British middle class increased
throughout the 1800s.

1.1 WHAT CONDITIONS AND NEW TECHNOLOGIES INFLUENCED THE INDUSTRIALISATION OF BRITAIN AND AUSTRALIA?

1

looks like

EXTEND 1.1

Examine
Sources 1.6

and 1.7. Copy
the Y-chart
below into

your notebook
and use it to
comment about
what it would
have felt like,
sounded like and
looked like to be
a rural worker
in Britain or a
foundry worker
in an industrial
town.

feels like

sounds like

Source 1.7 A 19th-
century engraving of

copper foundries in the
city of Swansea, Wales.
Swansea grew to be a

world leader in copper

smelting during the

Industrial Revolution.
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"m: | The Agricultural Revolution in Britain

- From the mid-1600s, agricultural changes in Britain paved the way for the Industrial
Revolution. Many historians believe that, without these changes, industrialisation would
not have been possible from 1750 onwards. The changes that took place in agriculture
were brought about by demands for more food to support Britain’s growing population.
Collectively, these changes are referred to as the Agricultural Revolution.

During the Agricultural Revolution, forests were cleared, grazing pastures were turned
over to crop growing, and low-lying marshes were drained to grow even more crops. Small
plots of farmland were consolidated into larger, more efficient fields under the enclosures.
As a result, over a 100-year period Britain increased its farmlands by 30 per cent.

Agriculture became a business, with the aim of producing surplus food for profit rather
than just feeding the local population. Landowners began investing more money in better
livestock, fences and farming equipment. They moved to growing high-yield crops such as
wheat and barley. Improved farming techniques and equipment also led to increases in crop
production; for example, Britain’s wheat crop rose by 75 per cent between 1700 and 1800.

The enclosures

More than 4000 Enclosure Acts (laws) were passed by the British Parliament during the
Source 1.8 Stone walls

like these were built to Agricultural Revolution. These Acts transferred areas of common land that had previously
enclose what was once
common farming and

grazing land. smaller areas of land were then joined to create large farms that were enclosed by hedges

been worked by small groups of local farmers into the hands of private owners. These

or stone walls so that local famers could no longer graze their animals or farm the land.
Other land, which until then had been known as ‘waste’, was also enclosed. By 1790, three-
quarters of the land was owned by wealthy landlords who rented this land to tenant farmers.
The process caused a great deal of social unrest as many poor people were forced off the land
they had farmed together for generations. Many flooded into the cities and gradually became
part of the new industrial working classes, while others sought new lives abroad. Between 1775
and 1850, over 25000 Scottish farmers moved off the land for new lives in the USA or Canada.

m Consequences of enclosures

Source 1.9

Their wretchedness was so great that, after pawning everything they possessed

to the fishermen on the coast, such as had no cattle were reduced to come down
from the hills in hundreds for the purpose of gathering cockles [shellfish] on the
shore. Those who lived in the more remote situations [locations] ... were obliged
to subsist upon broth made of nettles, thickened with a little oatmeal. Those who
had cattle [resorted to] bleeding them and mixing the blood with oatmeal, which
they afterwards cut into slices and fried.

Extract from James Loch, The Sutherland Improvements, 1820

INTERPRET 1.1

1 Was Source 1.9 written at the beginning, middle or end of the period of enclosures? Does
this mean the situation was likely to improve or get worse for farmers after this source
was written?

2 What does this source reveal about the impact that the enclosure of farmland had on
small farmers?

3 Why do you think starving farmers who still owned cattle would bleed them rather than kill

them for food?
I
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Crop rotation

Despite the hardship it caused for many poor farmers, the new commercial approach
to farming brought about by the Enclosure Acts led to improved management of the
crops. For centuries, farmers had practised a process known as crop rotation, which
involved leaving a field fallow (unused) for a period in order to avoid exhausting
the soil. However, during the Agricultural Revolution in 1730, a landowner by

the name of Charles Townshend introduced a new method of crop rotation on

his farm that became known as the ‘four-field system’. He grew wheat in the first
field, barley in the second, root vegetables (such as carrots and turnips) in the
third, and clover in the fourth. Each season, the crops were rotated (shifted over),
which meant that no field was left fallow but each field benefited from the new
crop each season. Wheat and barley were harvested for humans, while the fallow
period was now replaced by clover, which could be used as grazing food for animals,
and also restored nitrogen to the soil.

Improved farm machinery and methods

By the early to mid-1800s, new farming machinery was in use, including mechanical drills
l Source 1.10 Charles
Townshend’s four-field
1.11). These made farming more efficient, increasing the return from the land. Each year, the system of crop rotation
revolutionised crop
production on British

for seed sowing and reaping machines for harvesting wheat and barley machines (see Source

amount of land that could be prepared, farmed and harvested in a season increased. By the

1840s, fertilisers were also being widely used, once again raising the productivity of the land. farms and earned him
the nickname Turnip
Along with improvements in crop production came improvements in animal breeding. Townshend.

From the late 1700s onwards, the agriculturalist Robert Bakewell began selective breeding of
livestock on his property. He developed a new breed of quick-fattening sheep with finer wool
and tastier meat, called the New Leicester (see Source 1.12). He used native breeds, selecting
fine-boned sheep with good wool. Bakewell also bred cattle for beef production. His ideas
produced stronger animals that were noted for their larger size and better quality.

l Source 1.12 An artist’s
impression of a New
Leicester ram, 1842

l Source 1.11 New farming equipment, such as the seed drill invented by Jethro Tull, made sowing crops
easier. Fewer seeds were wasted and the process required fewer labourers.
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The British Empire

APPLY 1.1 One of the key factors that led to the start of the Industrial Revolution in Britain was its power

and wealth as an empire. The expansion of the British Empire took place in two phases. The
1 Referto Source

1.13 and Source
0.4 in Overview 1
to note your

first phase was the establishment of the earliest British colonies in North America in the 1600s.
Over the next 200 years, Britain, France, Spain, the Dutch and Portuguese all laid claims to
new territories around the world, including the Americas, Asia, Africa and the Pacific.

observations The second phase was linked to a series of wars fought between the European powers in
about the growth the 18th century and early part of the 19th century. Britain’s naval strength ensured that
of the British it became the dominant imperial power, despite the loss of many of its American colonies
E”;F;'gg from 1750 after the American War of Independence. By 1900, the British Empire covered around

0 .

one-quarter of the Earth’s surface and ruled over a quarter of the world’s population (see
Source 1.13). Two of the key inventions of the Industrial Revolution, the steamship and the
telegraph, were important in helping Britain administer these colonies all around the world.

Many of Britain’s colonies provided the raw materials, labour and markets needed to
drive the Industrial Revolution. It also meant that financial services in England - such as
banking, investment and insurance - expanded to support and protect that trade.
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l Source 1.13 The British Empire in 1900

Britain’s access to raw materials

Source 1.14

The plains of North America and Russia are our corn-fields... Canada and the
Baltic are our timber-forests; [Australia and New Zealand] contains our sheep-
farms, and in South America are our herds of oxen; Peru sends her silver, and
the gold of California and Australia flows to London; the Chinese and India grow
tea for us, and our coffee, sugar, and spice plantations are in all the Indies. Spain
and France are our vineyards, and the Mediterranean our fruit-garden; and our
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1

2

cotton-grounds, which formerly occupied the Southern United States, are now
everywhere in the warm regions of the earth.

British economist William Stanley Jevons, writing in 1865

INTERPRET 1.2

Read Source 1.14 and identify the raw materials that Britain obtained from its various
colonies.

Analyse the tone of Jevons” writing. What does it tell you about British attitudes at the time?

Why the Industrial Revolution began in Britain

Historians have proposed a range of reasons why Britain was the first country to experience

the Industrial Revolution and why it became the world's leading economic and industrial

power for a time. The answer lies in a combination of factors related to Britain’s history,

geography and culture. Some of these are discussed briefly below:

N WODN =

00 N o0 U

Britain’s coal supplies — Britain was fortunate to have large supplies of coal, a vital fuel

for the steam power that drove the Industrial Revolution. No other European power had
such large quantities of accessible coal.

Access to raw materials from the British Empire - Britain controlled more colonies, and
therefore had access to more raw materials than any other country, including sugar from
Australia and the West Indies, wool from Australia and New Zealand, cotton and tea from
India, rubber from Malaya, gold from Australia and South Africa, coffee from Jamaica and
Africa, wheat from Australia and Canada, and timber from the vast pine forests of Canada.
Naval power and trading power — As an island nation, Britain had always relied on skilled
sailors, a strong navy and experienced fleets of merchant ships. Its largest merchant
trading company was the East India Company (EIC). At its peak, the EIC rivalled many
smaller European powers in terms of wealth and influence.

Individual freedom and the capitalist spirit - Unlike many of the other European powers, there
was a greater measure of individual and intellectual freedom in Britain. These freedoms
provided a fertile ground for those willing to try new methods and take risks. In other parts
of Europe, government restrictions and less individual freedom limited opportunity.

Stable government - Before the start of the Industrial Revolution, Britain had enjoyed a
prolonged period without much political or social conflict, compared to many other
countries in Europe. This sense of stability and order encouraged the growth of business.
Superior banking system and capital for investment - Britain’s banking sector was more
advanced and modern than those of other European countries. There was a ready supply
of capital available at very low rates of interest. This meant that money was available to
start up new businesses and pay for experiments to develop new inventions.

REVIEW 1.2

List the main changes that took place across Britain between 1750 and 1850.

Explain how the Agricultural Revolution changed life for British farmers.

Identify how the enclosures in Britain changed living conditions for poor farmers.
Identify the main developments in farm machinery and methods of farming that
contributed to the Agricultural Revolution.

By 1900, how much of the Earth’s surface and population did the British Empire cover?
Why were large coal deposits in Britain so significant during the Industrial Revolution?
What was the name of the largest British merchant trading company?

Why was Britain’s banking system an important contributor to the Industrial Revolution?

1

EXTEND 1.2

Rank the
reasons — from
most to least
important - why
the Industrial
Revolution

began in Britain.

Be sure you can
provide reasons
for each of your
choices.

1.1 WHAT CONDITIONS AND NEW TECHNOLOGIES INFLUENCED THE INDUSTRIALISATION OF BRITAIN AND AUSTRALIA?
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STRANGE BUT TRUE

Samuel Slater, an
Englishman with
knowledge of English
cotton mills and
spinning machines, is
known as the ‘father
of the American
factory system’.
Despite a British
government ban on
the emigration of
skilled engineers,
Slater sailed to the
United States and set
up the first cotton
mill in that country.
In England, he was
known as ‘Slater the
Traitor”.

Source 1.15 An artist’s l

impression of the first
mechanical cotton mill
in North America, built
with the help of Samuel
Slater, in Pawtucket,
Rhode Island, USA.

SPREAD OF THE INDUSTRIAL REVOLUTION

Although many people in Britain attempted to stop the spread of technical and industrial
knowledge beyond the nation’s borders, they were not successful. Ideas, machines and
designs were soon copied abroad, and manufacturing spread across Europe and into other
parts of the world.

Europe

One of the first countries in Europe to be affected by industrial developments outside Great
Britain was Belgium. Belgium was similar to Great Britain in many ways, with a strong
textile trade and a ready supply of investors. Belgium also benefited from the availability

of coal as a source of energy. France's development was slower. It largely remained an
agricultural economy until much later in the 1800s, but in coastal areas such as Normandy
(in the north), the textile industries modernised in reaction to competition from Britain
and Belgium. Germany had large areas of coal and iron, and these were quickly exploited
using the new technologies. Between 1870 and the start of World War I in 1914, Germany
developed at such a rate that it outstripped British manufacturing output.

USA

After the birth of the United States following the War of Independence, American industry
began to grow rapidly, especially in the north east of the USA. By 1900, the United States had
a larger percentage of world manufacturing than Britain. The USA was rich in natural
resources, and as settlements expanded into the western regions of the country
more of these raw materials became available to American manufacturers.
American inventions proved to be as important as any in Britain in moving
the world into the modern era.

Japan

By 1868, Japan had been effectively cut off from Western
influences for 260 years, after the shogun (military leader)
closed the borders to all foreigners. The arrival of American
warships in the 1850s led to the Meiji Restoration - a period in
Japanese history when the emperor was returned to power as the
figurehead of a new, modern government, and trade with the
West increased dramatically. Initially, large quantities of goods
were imported from Europe and the Americas. Over time, however,
Japan became the first country in Asia to become industrialised,
as it swiftly adopted Western ideas and inventions. Japanese goods -
particularly tea, silk, cotton fabrics and buttons - became highly sought
after. Japan also imitated the West in its adoption of an aggressive policy
of overseas expansion, seizing territory in China and Korea in the late 19th
century.
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Australia

The British decision to establish a penal colony in Australia in 1788 was largely an attempt
to solve some of the problems faced by Great Britain at that time - problems that were a
consequence of the Industrial Revolution. Rising prison populations were the result of rising
crime in the new factory towns and among unemployed farm labourers. It was thought that
this problem could be resolved by transporting criminals to a distant land.

By 1813, a steam mill was operating in Sydney, major roads had been constructed to
transport goods to and from the seaports, and a strong pastoral (stock-raising) industry
had developed inland. By the mid-1830s, Australia had also become a colonial destination
for free British migrants. As other colonies were settled, the development of transport links
increased. Railways were in use in Australia by the 1850s, as well as steamship travel along
the coast and major rivers. Wealth from the discovery of gold gave the Australian colonies
opportunities to develop new railways and take advantage of new technologies such as the
electric telegraph and electric lighting.

Despite these advances, Australia’s industrial development was in many ways hectic and
unplanned. This became apparent after Federation in 1901, when the new country was found
to have three different rail gauges, which made it impossible to transport goods across state
borders without changing trains. In addition to this, the states had conflicting ideas about
industry (and its development or protection) and disagreed about tariffs (taxes) and their use.

REVIEW 1.3

1 Why was Belgium one of the first countries to industrialise?

2 |dentify the event that sparked the industrial development of the USA.

3 Explain why Samuel Slater is a significant figure in the history of the Industrial
Revolution.

4 Which was the first Asian country to modernise and industrialise?

5 List some of the Japanese products that became popular in the West.

6 Identify specific examples that provide evidence that the Industrial Revolution had
reached Australia by the 19th century.

7 What evidence is there that industrial development in Australia was largely unplanned?

APPLY 1.2

1

On a blank world
map, use shading
and detailed labels
(including country
names and dates)
to show the spread
of the Industrial
Revolution across
the world.

l

Source 1.16 The
BHP Steel Works in
Newcastle NSW

c. 1920. As in Britain,
coal mining and iron
and steel production
were key parts of the
industrialisation of
Australia.

EXTEND 1.3

1

Select one
major Australian
industry and
briefly research
its history.

Can its roots
be traced to
this period

of industrial
expansion in
Australia?

1.1 WHAT CONDITIONS AND NEW TECHNOLOGIES INFLUENCED THE INDUSTRIALISATION OF BRITAIN AND AUSTRALIA?
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KEY INVENTIONS AND INNOVATIONS - THE FACTORY SYSTEM

The most important ‘invention’ of the Industrial Revolution was
not a single item of equipment or technology. Instead, it was a
way of producing goods on a large scale using many workers and
specialised machinery on one site. This method of production
became known as the factory system. Before the introduction
of the factory system, manufacturing often took place in small
workshops or in local workers’ cottages (hence the term ‘cottage
industries’). Local trades and craftspeople such as blacksmiths,
wheelwrights (wheel makers), cartwrights (cart makers), potters,
millers and weavers used their skills, muscle power or water
power to largely hand-make items. In contrast, the factory system
brought together large numbers of workers in a single site or
factory. Few of these workers were skilled because most of the
manufacturing was done by machines. Instead, the many workers
performed tasks that were repetitive and required little skill. The

machines were at first powered by water with waterwheels, then by

steam and next by electricity. The factory system itself was made
possible by a combination of the technological innovations and
knowledge that emerged during this period.

STRANGE BUT TRUE

In 1813 there were
2400 power looms
[mechanical looms
used to weave cloth)
in Great Britain. By
1835 there were
116801.

APPLY 1.3

1 Conduct research
on the types of
products that were
made in factories
in Britain at the
start of the 19th
century. Select
one product and
create a poster
that shows the
journey from
raw material to
finished product.

The introduction of machines meant that factories could
employ workers without specialised skills, including
women and children who were cheaper to employ.

Machines were expensive,
encouraging factory owners to
keep them operating continously.
As a result, peaple worked 12 or
more hours a day, six days aweek.  Workers had to endure cramped,
dirty and noisy working conditions,
alongside hundreds of machines

operating non-stop.

Children were seen as ideal workers, able to
squeeze between machines to reload spindles
and repair broken threads. Accidents and
injuries were common.

Source 1.17 An artist’s impression of a steam-powered cotton mill l
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EXTEND 1.4

1 The modern school system in Britain (and therefore Australia) traces its roots back
to the factory system. The first infants’ school anywhere in the world was set up for
the young children of workers in Robert Owen’s cotton mill in New Lanark, Scotland.
Schools were meant to prepare people for work; therefore, it was only natural that
they should have been designed around the same patterns as factories. For both work
and school, there were set tasks to perform between particular times. A siren or bell
indicated when it was time to work, when to take a break, and when to go home.
In a class discussion, share ideas on how the school system and factory system can be
compared. Do you think there might have been a better way to organise schooling? Give
reasons for your opinions.

A
- Stokers constantly shovelled coal Constant chimney smoke from
into the boiler to keep the engine countless factories created

Before the introduction of
electrical power, machines were
powered by coal-powered steam
engines. One engine could
REVIEW 1.4 power hundreds of looms.

1 Explain what the ‘factory system’ was and how it differed from methods of production
that had existed before the Industrial Revolution.

2 How did the development of the ‘factory system’ change the way people lived and worked?

3 Explain the term ‘cottage industry’. Provide some examples of the goods produced in
cottage industries before the Industrial Revolution.
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KEY INVENTION AND INNOVATIONS -

THE TEXTILES INDUSTRY

The first factories of the Industrial Revolution were cotton mills. Inventions such as

the Spinning Jenny (see Source 1.21), the water frame (Source 1.22) and Crompton'’s

mule (Source 1.23) in Britain and the cotton gin in the USA paved the way for the mass
production of cotton and wool. By the middle of the 1760s, Britain had become the centre of
cotton production, importing raw cotton from India and the United States. The raw cotton
went to the mills where machines were used to spin the raw cotton into yarn, and then weave
the yarn into cloth. The very first mills were powered by waterwheels, so they needed to be
located close to strong-flowing rivers. After the development of steam power, mill owners
were able to build mills much closer to the supply of workers and potential customers.

As a result of these developments, the skills of traditional spinners and weavers (see
Sources 1.18 and 1.19) were no longer needed. These craftspeople were replaced by workers
who were only required to feed the raw cotton or cotton yarn into machines. Many mill
owners, keen for increased profits, wanted their machines running all the time. This meant
long working hours - up to 16-hour working days - and shift work for labourers. Because
mill workers did not need to be skilled, women and young children became part of the
workforce as they were cheaper to employ.

Overall, conditions for workers during the first decades of the Industrial Revolution were
poor. Brutally long hours for poor pay, in badly lit and uncomfortable conditions became
commonplace. Although harsh working conditions for factory workers were common, there
were also exceptions. For example, at the cotton mills operated by Robert Owen in New

Lanark in Scotland (see Section 1.2), children were well cared for and educated.

Technological innovations in the cotton industry

The flying shuttle, invented by John Kay in 1733, introduced a more efficient way of weaving
on hand-looms. It only required one weaver to shoot the yarn from one side of the width of
the loom to the other. This was especially useful for very wide looms. Weavers could produce
cloth much more quickly, increasing the demand for spun yarn.

Source 1.18 Before the Industrial Revolution, raw i Source 1.19 Spun cotton was woven on a hand- i
cotton was first spun on a spinning wheel to create loom, owned and operated by weavers in small
cottonyarn, a single thread at a time. workshops or their own homes.
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The Spinning Jenny, a machine
invented by James Hargreaves in 1765,
helped increase the supply of yarn. It could
spin eight threads at once, whereas the
traditional spinning wheel could only spin
one thread at a time.

The water frame, invented by Richard
Arkwright in 1768, was a spinning frame
that improved on James Hargreaves’
invention, as it could be powered by a
waterwheel and produce yarns of any type.

Crompton’s mule was invented in
1779 by Samuel Crompton by combining
the Spinning Jenny’s carriage and the
water frame’s rollers. It allowed a single
power source to spin multiple machines,
and worked with wool or cotton yarns.
However, it still required a skilled weaver
to operate. These spinning mules were

developed further so they could be operated
by unskilled workers. Steam power was later

applied to the spinning mules for use in
cotton-spinning factories.

INTERPRET 1.3

Source 1.20 The flying shuttle l
4 ~
--Iv-
: ¥ -
Source 1.21 The Spinning Jenny l Source 1.22 The water frame l

-L Source 1.23 Crompton’s mule

1 Study Sources 1.20 to 1.23 and copy the flow chart below into your notebook. Add labels

to show how the development of each m

achine changed the production of textiles and

inspired the invention of later machines.

hand flying S
loom shuttle

pinning
Jenny

REVIEW 1.5

1 What development allowed mill owners

to choose where mills were located?

2 Outline how inventions and innovations changed working conditions for people working in

the textiles industry.

1.1 WHAT CONDITIONS AND NEW TECHNOLO
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Source 1.24 An
engraving of James Watt
studying improvements
to the Newcomen steam
engine

KEY INVENTIONS AND INNOVATIONS - THE

POWER OF STEAM

Steam engines

The invention of the steam engine revolutionised manufacturing and transport, and was later
used to generate electricity. Coal supplies were vital to fuel the Industrial Revolution, and the
ever-increasing demand for coal led to the opening of new mines and the deepening of older
mines. The digging of deeper mines in turn required better pumping systems to keep water
from flooding the lower levels. In response, two inventors, Thomas Savery (around 1698) and
Thomas Newcomen (around 1710), developed early steam engines to pump water from mines.
While repairing a Newcomen steam engine, engineer James Watt realised that he
could greatly increase its efficiency. Watt did not invent the steam engine but in 1769 he
developed an improved version that was more practical and powerful. In 1775, Watt formed
a partnership with Matthew Boulton to manufacture the new steam engines. Over the next
25 years, their firm manufactured almost 500 steam engines. They were used not only in the
mining industry, but also in cotton-spinning factories, flour mills, breweries and sugar cane
crushing mills around the country.

Steam locomotives and the development of railways

The first steam locomotive, built by English engineer Richard Trevithick in 1801, was driven

on roads rather than rails. Trevithick was also the first to drive a steam locomotive on the
rails of a tramway, in 1804.

The world’s first railway was built in 1825 between the coalfields in Darlington and the
seaport of Stockton in north-east England. It combined two innovations: rail-mounted
mining trucks (formerly pulled by horses) and the steam engine (formerly used to pump
water from coal mines).

The first commercially viable locomotive, and one of the most famous, was the
Stephenson’s Rocket. It was invented in 1829 by George Stephenson (see Source 1.4).
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From this point on, designs became more sophisticated and steam locomotives became
increasingly powerful and capable of reaching greater speeds.

Railways marked the beginning of a whole new phase of the Industrial Revolution. In

1830, a new track linking the Manchester cotton industry to the port of Liverpool opened to

transport goods for export. This was the first
railway to link two major cities. Throughout
the 1830s and 1840s, industrialists made
rich by earlier innovations started investing
heavily in railways. The building of rail
tracks and strong, iron bridges for new train
routes meant that iron production doubled
at this time.

In Australia, railways were operating from
the 1880s and steam locomotives were still
in use well into the 20th century. The steam
locomotive known as the Newcastle Flyer, in
service until the 1970s, still holds the record
for the fastest rail journey between Sydney
and Newcastle.

Steamships

L Source 1.25 The Newcastle Flyer

The first commercial steamship was developed by an American named Robert Fulton in

1807. Like the steam locomotive, the steamship went through many different designs and

improvements over the next 100 years. For example, the more sturdy screw-propellers were

developed to replace the easily damaged
paddle-wheels of the early steamships.

By 1838, ships were crossing the Atlantic
Ocean purely under steam power. In
1843, the great British engineer Isambard
Kingdom Brunel launched the SS Great
Britain, the first screw-propelled, iron-
hulled steamship designed to cross oceans.
Steamships began to overtake sailing ships
as the preferred means of ocean-going
transport. Although their cargo space

was reduced by the large amount of space
required for storing coal, they were faster
and more reliable.

REVIEW 1.6

i] Source 1.26 The launch of the SS Great Britain in
Bristolin 1843

1 Identify the first important use of steam engines.

2 Qutline James Watt's role in the Industrial Revolution. In which sorts of factories were
his products used?

3 Who built the first steam locomotive?

4 Where and when did the world’s first railway line run?

5 Explain why steam locomotives were such a significant invention.

6 Describe the Newcastle Flyer. What record does it still hold?

7 Who developed the first commercial steamship? When did this happen?

8 Outline the advantages steam-powered shipping had over sailing ships.

STRANGE BUT TRUE

When his Rocket
was first unveiled
in 1829, Stephenson
announced that

it could reach a

top speed on 45
kilometres per
hour. Newspapers
commented that
people would not
be able to survive
hurtling along at
such incredibly high
speeds.

STRANGE BUT TRUE

Iron ships built
during the Industrial
Revolution were
lighter than wooden
ships because

their hulls now

only needed to be

1 centimetre thick,
whereas wooden
hulls need to be at
least 30 centimetres
thick.

APPLY 1.4

1 What evidence is
there in Source
1.26 to suggest
that the launch
of the SS Great
Britain was
a significant
historical event? In
groups, construct
a list of modern
events that you
believe to be
equally significant.
Discuss your
lists as a class
and decide which
characteristics
or impacts of
events make them
significant.
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STRANGE BUT TRUE

In the 1750s, the
640-kilometre
journey from London
to the Scottish
capital, Edinburgh,
took between 10 and
12 days by horse-
drawn coach. By
1836, this time had
dropped to just under
two days, and by
1850, it was a mere
12-hour trip.

OTHER TRANSPORT INNOVATIONS AND

IMPROVEMENTS

At the start of the Industrial Revolution, transport in Britain was slow and costly, whether
by road, river or coastal shipping. Industrialists required quicker and cheaper transport to
move coal to factories, or manufactured goods to markets. In addition to the introduction
of railways, other innovations such as the building of canals, iron bridges and better roads
improved transport links across Britain.

Improved roads

In early 18th-century Britain, most roads were maintained by local inhabitants who carried
out repairs only when absolutely necessary. This left most roads outside London in very
poor condition. A few roads were managed by turnpike trusts - agencies that collected fees
from travellers in return for maintaining the roads in good condition. In the 19th century,
pressure from industrialists such as Josiah Wedgwood (ceramics), John Wilkinson (iron)
and Matthew Boulton (coin minting) led to a dramatic increase in turnpike trusts, which
resulted in better roads and speedier road travel.

Canals

Over 100 canals were dug across Britain

from 1760 to 1820, linking the major rivers

and creating a transport network for food

and freight. One of the longest canals was

the Liverpool to Leeds canal, 204 kilometres

long, begun in 1770 and finished in 1816.
Barges, initially pulled by horses walking

beside the canal, carried farm produce to

city markets and manufactured goods to

the countryside. The canals were also used

to move coal and almost all other heavy

goods, replacing the slower method of coastal

shipping. As much of the expense of coal was

due to the cost of moving it, not mining it,

the canals caused the price of coal to drop

by half. The new lower price fed even faster

growth in cotton mills. Cheaper coal transport  Source 1.27 Tub boats on the Shropshire Union l
Canal, c. 1900. Although rail and road transport
competed with canal transport at this time, canals
increasing the profits for mill owners. were still used for transporting coal.

also dropped the price of cotton weaving,

REVIEW 1.7

1 Explain why industrialists demanded quicker and cheaper transport during the
Industrial Revolution.

2 What transport innovations were developed in this period?

3 Calculate the percentage improvement in travel times between Edinburgh and London
between 1750 and 1850.

4 What was the role of canals in the improvement of transport in Britain during the
Industrial Revolution?
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KEY INVENTIONS AND INNOVATIONS - IRON STRANGE BUT TRUE _

PRODUCTION John Wilkinson was

a British industrialist
and pioneer in the
manufacture of cast
iron and cast-iron
products during the

Before the Industrial Revolution, iron producers had to heat (smelt) the iron ore to extract
the raw metal or ‘pig iron’ from the iron ore (rock). Generating the necessary heat to smelt
the iron ore required charcoal, but making charcoal was time-consuming and demanded

large quantities of wood. Because of this, wood supplies across Britain were dwindling. In Industrial Revolution.
1709, Abraham Darby, an ironmaster at Coalbrookdale in Derbyshire, England, found a He earned the

way to bake coal to make a substance known as coke. Coke was a new, smokeless fuel that nickname ‘Iron-Mad
burned hotter, replacing charcoal as the fuel used to smelt iron ore. Iron foundries became Wilkinson’ because

he was obsessed with
having everything
possible made of

established near coalfields, and the iron and coal industries became strongly linked.

Other innovations made the smelting process more efficient. In 1784, ironmaster Henry

Cort was able to combine two processes, known as ‘puddling’ and ‘rolling’, which made the iron. When he died in
large-scale production of pig iron possible. The amount of pig iron smelted in Britain rose 1808, he was buried
from 25000 tonnes in 1728 to 60000 tonnes in 1788, and 125000 tonnes in 1796. in an iron coffin.

As production increased, new uses were found for iron, such as cheaper iron utensils,
pots and pans for household kitchens. Iron was used as a building material in factories and
houses, transforming the design of buildings such as London’s Crystal Palace of 1851, whose
roof and walls were made of iron frames and giant panes of glass. (By this time, British
pig-iron production was 2.25 million tonnes, 18 times as much as in 1796.) Similarly, the
French put iron to use in 1889 in Gustave Eiffel’s famous tower, an iron lattice structure
that remained the tallest structure in the world until 1930. Originally intended to last for
only 20 years, it is 324 metres tall, as high as an 81-storey building, and was created as the
centrepiece of the 1889 World’s Fair in Paris.

l Source 1.29 The
Eiffel Tower under
construction in 1889

APPLY 1.5

1 Use the
information and
data provided in
the text to draw a

l Source 1.28 Foundry workers using a large steam hammer to shape red-hot iron, Manchester, England 1832

REVIEW 1.8 line graph showing
_ the increase in
1 Explain what ‘pig iron’ is, and the role it plays in the production of iron. iron production
2 Describe the process that produces iron. in Britain in the
3 Outline the uses iron was put to as it became more widely available. 18th and 19th
centuries.
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STRANGE BUT TRUE

Before petrol started
being used as a

fuel for automobile
engines, it was
considered to be a
waste product in

the production of
paraffin (a type of
wax) and was thrown
away.

STRANGE BUT TRUE

The Ford Model T,
first produced in
1908, was initially
available in grey,
green, blue or red.
By 1914, Ford had
famously insisted
on a new policy,
that his car should
be available in ‘any
colourso long as it is
black’.

KEY INVENTIONS AND INNOVATIONS -

THE INTERNAL COMBUSTION ENGINE

While the steam engine was useful for factories, trains and ships, it was too large to use in
smaller businesses or smaller vehicles. In 1859, Belgian engineer Etienne Lenoir developed an
engine that sucked coal gas and air into a cylinder, where it was ignited by a spark, and pushed
down a piston that turned a wheel. This was the basis for the internal combustion engine.

German engineers Gottlieb Daimler and Wilhelm Maybach experimented with an engine
that used a new fuel, later known as gasoline or petrol. Daimler first used it to power a
wooden bike in 1885. Then, in 1886, he adapted a stagecoach to hold his engine, creating
the first four-wheeled automobile.

Mass transport of people by vehicles became possible through the development of a
heavier-duty engine by another German, Rudolf Diesel, in 1892. His engines were powerful
enough to drive large carriages and motorbuses.

Private cars were at first rich men’s toys, and painstakingly built by hand. It was Henry
Ford (1863-1947) who first made cheap production of automobiles possible, which fulfilled
the promise of a car for the common man, not just the very wealthy. He did this by adapting
the factory system, using an assembly-line technique with a sequence of specialised workers
who repeated the same task on a series of components. The system is still in use today,
although significantly changed due to advances in technology.

The internal combustion engine also allowed for the development of an engine that
would be light yet strong enough to power a ‘heavier-than-air’ flying machine. American
brothers Wilbur and Orville Wright used a petrol engine connected to two propellers fitted
onto a wooden glider to fly for 59 seconds in 1903. Powered flight was to develop rapidly,
triggered by World War 1.

Source 1.31 The assembly-line production of the l
Ford Model T, the first affordable motor vehicle

l Source 1.30 The world’s first motorcycle built by
Gottfried Daimlerin 1885

REVIEW 1.9

1 Explain why Etienne Lenoir’s invention was so significant.

2 |dentify the fuel Daimler used to change transport. Discuss how it helped shape the
modern world.

3 Outline the evidence in this section that you could use to support this statement:
‘Between 1870 and the start of World War | in 1914, Germany developed at such a rate
that it outstripped British manufacturing output.’

4 ldentify the person responsible for transforming the automobile from a ‘rich man’s toy’
into a ‘car for the common man’.
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KEY INVENTIONS AND INNOVATIONS -

ELECTRICITY

The discovery of electricity and the development of electrical generators was the work of
many scientists and inventors from many nations:

e In 1791, Italian scientist Luigi Galvani discovered that he could make a dead frog’s legs
twitch if he struck them with a spark, advancing the study of electricity.

» In 1800, his fellow experimenter Alessandro Volta recognised the potential of Galvani’s
discovery and developed a cell or battery to store the energy (‘electricity’).

» In 1831, the English scientist Michael Faraday produced the first continuous flow of

electric current. His work in electromagnetic induction was the basis for dynamos and
other electric motors.

» In the 1870s, small scale power stations were built to provide electric lighting. Electric
lights were first developed by Joseph Swan, an Englishman, and Thomas Edison, an
American. Together they produced ‘Ediswan’ bulbs to light houses and streets in 1883. 1 Create an

« In 1884, Charles Parsons invented the steam turbine, which allowed steam power to illustrated
generate electricity. Larger electric power stations began operating in the late 1880s. flow chart that

outlines the major
developments

in the discovery
and application of
electricity.

Power lines were strung around Britain to carry electrical power to factories and homes.
Factories driven by electricity were cleaner and safer, as they did not require the large, moving
belts used to drive steam-powered machinery. Unlike coal-powered factories, industries

using the new power source could be located anywhere, as long as there were power lines. As
factories moved away from coal mining areas in northern Britain, a general movement of
population followed these new industries from the north down to the south.

l Source 1.32 An 1887
woodcut showing an
early power station

REVIEW 1.10

1 Describe the experiment Luigi Galvani used to show the existence of electricity.
2 Outline how Alessandro Volta advanced the study of electricity.
3 Explain why the introduction of electricity was such an improvement for industry.
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STRANGE BUT TRUE

The first public
telegraph was

sent by Samuel
Morse in 1844,
from Washington
to Baltimore. The
message sent in
Morse code - 'What
hath God wrought?’
- was chosen by the
young daughter of a
friend.

NG :‘

Source 1.33 Awoman l

sending Morse code by
telegraph c. 1900

STRANGE BUT TRUE

The first telephone
call was made by
Alexander Graham
Bell to his assistant,
Thomas Watson,

in the next room,
transmitting the first
words that were ever
spoken on the phone:
‘Mr Watson - come
here - | want to see
you.'

KEY INVENTIONS AND INNOVATIONS -

COMMUNICATIONS

The telegraph

The discovery of electricity helped to develop an invention that revolutionised mass
communications - the telegraph. Improvements were made when Samuel Morse developed
a coded system, using a series of dots and dashes to represent the alphabet (see Source 1.5).
Shorter electrical impulses were dots and slightly longer ones were dashes.

In 1851, London and Paris were linked by an undersea cable. In 1858, the first
transatlantic cable was laid, linking western Europe to North America. In 1866, this
transatlantic cable allowed rapid communication across the Atlantic. The telegraph helped
to bind together the distant parts of the British Empire and was an important part of the
development of Australia (see Source 1.34). From 1858, the Australian capital cities were all
linked by telegraph. The undersea cables and the Australian overland telegraph completed in
1872 linked Australia with Britain and Europe.
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l Source 1.34 Parts of the British ‘All Red Line’, the telegraph that linked the British Empire in 1902

The telephone

The Scottish-born, Canadian-American inventor Alexander Graham Bell has long been credited
with the invention of the telephone. In 1876, he was certainly the first to patent it in the USA,
after conceptualising and developing his device. However, many other inventors also deserve
credit for this astounding invention. In particular, Antonio Meucci, Innocenzo Manzetti and
Thomas Edison were pivotal in the development of the telephone’s early technology.

REVIEW 1.11

1 Identify the words of the world’s first public telegraph message and telephone message.
2 Explain how Morse code worked.

3 Outline the main steps between 1851 and 1872 that allowed Australia to be connected to
Europe by telegraph.
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WHAT CONDITIONS AND NEW TECHNOLOGIES INFLUENCED THE
INDUSTRIALISATION OF BRITAIN AND AUSTRALIA?

» Qutline and explain population movements in Britain ]

1 Outline and explain the main population changes and movements in Britain between 1750 CHECKPOINT
and 1850. Include relevant statistics, such as the figures shown in Source 1.35. (5 marks)

Source 1.35 Population increase in key manufacturing towns across Britain from 1801 to 1831

City Population growth (%)
Glasgow 161

Manchester 151

Liverpool 138

Birmingham 90

» Discuss the role of the new wealthy middle class
2 The middle class emerged during the Industrial Revolution.
a Outline the reasons why this happened. (5 marks)
b Discuss the role of the middle class during this period. (5 marks)

» Describe key features of the Agricultural Revolution in Britain

3 Define the term ‘Agricultural Revolution” and identify its main features. (8 marks)

4 Discuss whether ‘revolution’ is an appropriate term to use to describe the changes
British agriculture underwent in the 18th and 19th centuries. (5 marks)

» Locate the growth and extent of the British Empire from 1750 to 1900

5 The Industrial Revolution was a time of great change for the British Empire.
a Outline the growth of the British Empire from 1750 to 1900. (5 marks)
b On ablank world map, locate and highlight the British Empire in 1900. (5 marks)
¢ Listthe countries and regions that were members of the British Empire in 1900.

(5 marks)
» Describe the raw materials Britain obtained from its empire

6 The following is a list of products that Great Britain imported during its period of
industrial and economic expansion in the 19th century. Identify the source of each
product. (12 marks)

corn gold spices
wheat tea rubber
timber coffee cotton
silver sugar wool

» Outline the main reasons why the Industrial Revolution began in Britain

7 During the 18th and 19th centuries immense changes took place in Britain.
a List the main agricultural and industrial developments in Britain during this time.
(5 marks)
b Select one agricultural and one industrial development from your list and outline the
impact these developments had in Britain and globally. (10 marks)
¢ Use the list and the impacts to explain why the Industrial Revolution began in Britain.
(5 marks)
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» Explain how industrialisation contributed to the development of Britain and Australia

8 The factory system introduced great changes in both Britain and Australia.
a Outline the impact the development of the factory system had in both countries.

[ | (5 marks)
b What evidence suggests that Australia was industrialising in the 19th century?
CHECKPOINT (5 marks)

» ldentify key inventors and their inventions and discuss how they affected transport and
manufacturing

9 Between 1750 and 1900, there were massive changes in transport, manufacturing and
communications. From the list below, select a specific branch from each of these areas
and create a table to:

a list the main inventions that led to the changes (5 marks)

b identify the significant inventors of this time (5 marks)

¢ explain how the inventions contributed to developments in that area. (5 marks)
Transport: land, water, air
Manufacturing: cotton mills, iron production, steam engine, electricity

Communications: canals, railroads, shipping, telegraph, telephone
TOTAL MARKS [ /100]

RICH TASKS

Cotton - from plant to product

Cotton became a crucial product of the Industrial Revolution. Produce an illustrated
presentation that follows the path of cotton around the year 1800, from its starting point as a
raw material in the United States through to its end as a product of the British cotton mills.
You should undertake this task in steps:

1 Locate a cotton plantation in the USA. Research the conditions there and prepare a
presentation that shows how the cotton was planted and harvested. Who owned the
plantation? What labour was used? What conditions did that labour exist under? What
happened to the cotton once it was harvested?

2 Explain how the cotton reached Britain. Use your research skills to follow the journey of
a specific ship company.

3 Outline the journey from British port to cotton mill.

4 Describe the process the cotton goes through in the British mill. What is the finished
product? What will happen to that finished product?

Investigating famous innovators

A study of the life and achievements of significant individuals offers insights into both the
nature of the Industrial Revolution and its legacy.

1 Read the brief descriptions of the three men on the next page. Rank them in order from
the one you feel has been the most significant in shaping the world you live in to the one
you feel has had the least impact. Briefly explain your rankings.

2 Conduct research about the achievements of each of these people, recording the specific
achievements that you regard as particularly significant.

3 Select another key inventor or innovator that you think has also made a contribution
to the modern world. Research his or her achievements, and once again record the
achievements you regard as significant.

4 Now rank these four individuals using the same criteria you used in Question 1, and
briefly explain your rankings.

O e e e et e e e e e e e e e e e e e e e e e e e e e
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5 Write a 200-word persuasive text ——

arguing why your first choice is the
correct one.

In these Rich
Tasks, you will
be learning

and applying
the following
historical skills:

6 Discuss your choices as a class.

Three important inventors or
innovators

Isambard Kingdom Brunel has
been described as one of the
greatest figures in British history.
He was an engineer, builder and
visionary. Brunel built the first-
ever tunnel under a navigable
river. He designed and engineered
the Great Western Railway Line,
along with all its bridges and
tunnels. Running from London to
south-west England and Wales, it
remains Britain’s main rail line. Brunel

» Comprehension:
chronology,
terms and
concepts

» Perspectives
and
interpretations

» Research

» Explanation and
communication.

also designed the world’s first iron-hulled, For more
steam-powered and propeller-driven ship, information about
the SS Great Britain. l Source 1.36 Isambard Kingdom Brunel (1806-1859) these skills, refer

to ‘The historian’s
toolkit".

Source 1.37 Thomas Edison (1847-1931) l Source 1.38 Steve Jobs (1955-2011) l

Thomas Edison is one of the most famous and best known inventors in history. Edison
was part of, and contributed to, the Industrial Revolution in the United States. Although
itis common for teachers and textbooks to focus primarily on the Industrial Revolution
as a British phenomenon, it was international. Edison was responsible for a long list of
inventions, including the electric light and the gramophone that recorded sound. He was
also a pioneer of the film industry.

Steve Jobs was a pioneer of computer technology and the driver of the global success of
Apple products.
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WHAT WERE THE EXPERIENCES OF MEN,
o &L, WOMEN AND CHILDREN DURING THE
e INDUSTRIAL REVOLUTION?

While it cannot be denied that the Industrial Revolution improved living standards
of most people across Britain, these improvements came at a high price. The
obvious winners were the industrialists, the people who owned the mills, the
factories and the mines. The new middle class also benefited from technological
advances, making their lives more comfortable. However, many more people
were forced to give up their traditional rural lifestyle for a life in one of the new
industrial cities - working and living in cramped and unsanitary conditions.

BRITAIN’S ‘DARK SATANIC MILLS’

The working conditions and experiences of men, women and children during the Industrial

Revolution varied from person to person, and from one occupation to another. The proportion
of people in Britain working in manufacturing in 1801 is estimated at 40 per cent, rising to

60 per cent in 1871. Many people across Britain were still employed in agriculture, construction,
domestic service or smaller workshops, and their working lives remained largely unchanged.
However, life was very different for those in the factories and mills. These workers struggled to
survive on low wages and were forced to work in harsh conditions, as owners operated for a
time without any government regulation. The phrase ‘dark satanic mills’ was first used by the
English poet William Blake in 1808. It was frequently used in the 19th century to refer to the
miserable working conditions of labourers in Britain.

Source 1.39 An artist’s l
impression of a group

of mill workers in
Manchester, London
lllustrated News, 1840
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Factory and mine owners often cut corners with safety and conditions in the pursuit of
higher profits. This included instituting long working hours and using cheaper labour, which
could be legally obtained by employing only women and children. Long working days took
their toll on families, and children were dragged into working life with little opportunity
for education. Some of the worst working conditions during the Industrial Revolution were
experienced by coal miners. Most of the work in coal mines was still done by hand with
picks and shovels. The work was very physically demanding and often dangerous.

Robert Owen and New Lanark

Although these harsh working conditions and the employment of children in factories and
mines were common, there were exceptions. One of the most striking exceptions was the
cotton mills operated by Robert Owen in New Lanark, Scotland.

Robert Owen was an idealist, a visionary and a pioneer of progressive ideas about social
justice. During a time when other industrialists and mill owners treated their workers as
little more than poorly paid wage slaves, Robert Owen built a community around his cotton
mills. Owen made sure that his workers had good housing, better than average wages,
reasonable working hours, free medical care and child care for working mothers. In New
Lanark, the site of Owen's cotton mill on the Clyde River, he established the world’s first
infants’ school and offered evening classes for his workers. In many ways, Robert Owen was
ahead of his times.

l Source 1.40 An artist’s impression of Robert Owen’s cotton mill at New Lanark in 1818. Note the fast-flowing
riverin the foreground that was used to power the mill.

EXTEND 1.5
1 Conduct research on the Internet into Robert Owen and his mill at New Lanark in
Scotland.

2 Using your research, discuss whether Robert Owen’s approach was more or less
effective than the traditional factory system.
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Child labour

At the start of the Industrial Revolution, children were seen as ideal employees. They were
small enough to fit between the new machinery, they were cheap to employ (often about
one-fifth or one-sixth of the adult wage), and their families were grateful for the extra
income. There was no real concern about their education being affected as education was
not compulsory and most working-class families could not afford to send their children to
school anyway. Children started work as young as age four or five.

In textile factories such as cotton mills, children were given jobs as piecers (tying broken
threads together) or scavengers (collecting loose cotton from underneath the heavy weaving
machines that ran non-stop). They worked six days a week, 12 to 16 hours a day, with very
few breaks. Lack of sleep meant they were more vulnerable to mistakes and injuries. The
duties of child labourers in cotton mills are described in Source 1.41 and their duties in

mines are described in Source 1.43.

Child labour in textile factories

Source 1.41

I work at Mr Wilson’s mill. I think the youngest child is about 7. I daresay there
are 20 under 9 years. It is about half past five by our clock at home when we go in
... We come out at seven by the mill. We never stop to take our meals, except at
dinner.

William Crookes is overlooker in our room. He is cross-tempered sometimes.
He does not beat me; he beats the little children if they do not do their work
right ... I have sometimes seen the little children drop asleep or so, but not lately.
If they are catched asleep they get the strap. They are always very tired at night ...
I can read a little; I can’t write. I used to go to school before I went to the mill.

Evidence from a young female textile worker, Factory Inquiry Commission, Great Britain,
Parliamentary Papers, 1833

: ,.{...kv..u"",'"""" INTERPRET 1.4

VAT IS LA ¥ K3

1 Identify the origin of this evidence about
conditions for workers in the cotton
mills.

2 Does the fact that the author of the
source says, ‘| can read a little; | can’t
write’, have an effect on the reliability
of her evidence? Discuss your response
with the rest of the class.

3 What evidence does the source give you
to help you describe conditions in Mr
Wilson’s mill?

4 According to the source, how long is a
typical working day in a factory?

5 Explain why you think William Crookes
‘beats the little children if they do not
do their work right’ but doesn’t beat the
worker giving evidence.

Source 1.42 A child worker in a textile factory, 1908 l
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Child labour in mines

Source 1.43

In the coal and iron mines ... children of
four, five, and seven years are employed.
They are set to transporting the ore or
coal loosened by the miner from its place
to the horse-path or the main shaft, and
to opening and shutting the doors (which
separate the divisions of the mine and
regulate its ventilation) for the passage of
workers and material. For watching the
doors the smallest children are usually
employed, who thus pass twelve hours
daily, in the dark, alone, sitting usually in
damp passages ... The transport of coal and
iron-stone, on the other hand, is very hard
labour, the stuff being shoved in large tubs
... over the uneven floor of the mine; often
over moist clay, or through water, and
frequently up steep inclines and through
paths so low-roofed that the workers

are forced to creep on hands and knees.
For this more wearing labour, therefore,
older children and half-grown girls are
employed. One man or two boys per tub
are employed, according to circumstances;
and, if two boys, one pushes and the other
pulls. The loosening of the ore or coal,
which is done by men or strong youths of
sixteen years or more, is also very weary
work. The usual working-day is eleven to
twelve hours, often longer ...

Friedrich Engels, The Condition of the Working Class in England in
1844, 1845

Source 1.44

Robert North says, ‘I went into the pit at

7 years of age. When I drew by the girdle
and chain, the skin was broken and the
blood ran down ... If we said anything, they
would beat us. I have seen many draw at

6. They must do it or be beat. They cannot
straighten their backs during the day. I have
sometimes pulled till my hips have hurt me
so that I have not known what to do with
myself.

Extract from the Earl of Shaftesbury’s speech to the British
parliament, 1842

(% men dams ben mines deo Douille, en Anghtorve, — Le Trepoer, )

(Sousc homme cmployé b l'awaction du dharben. )

l Source 1.45 An engraving depicting child labour in mines

INTERPRET 1.5

1 Friedrich Engels and the 7th Earl of Shaftesbury
were both prominent figures during the Industrial
Revolution. Briefly research their viewpoints and
discuss whether you feel their attitudes would make
them biased sources.

2 What conclusions can you draw from these three
sources about the conditions facing child labourers in
the mines at this time?

3 Doyouregard any one of these sources as more
reliable than the others? Explain your response and
compare it with those of your classmates.

4 Do Sources 1.43 and 1.44 support or contradict the
evidence provided in Source 1.45?

5 List the specific information given in these sources
that could be used to argue for an improvement in the
conditions in mines.
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As writers and artists began to highlight the living conditions of the poor, wealthier
members of society became more aware of the suffering around them and began demanding
reforms from factory owners and politicians. Over the course of the 19th century, reforms
in Britain raised the minimum employment age, shortened the working day, increased wages
and introduced some form of education. In other areas, such as mining, the use of child
labourers was limited or barred.

Source 1.46 Key reforms in Britain to regulate child labour

Year Legislation Details of reform
1819 Cotton Factories e No children under 9 to be employed.
Regulation Act e Work limited to 12 hours a day.

e Limited practical impact.

1833 Factory Act e No children under 9 to be employed.

e Working days for children aged 9-13 limited to 9 hours a day,
and children aged 13-18 limited to 12 hours a day.

e 4 inspectors appointed to check laws were being enforced.

1842 Mines Act e No women or girls to be employed underground.
¢ No boys under 10 years old to be employed underground.
¢ No clauses relating to hours of work.

1844 Factory Act e No child under 8 to be employed.

» Working days for children under 13 limited to 6% hours a day

e Hours of work for women and children aged 13-18 limited to
12 hours a day.

1847 Factory Act e Known as the Ten-Hour Act’, it introduced a 10-hour working
day.

Established the Children’s Employment Commission, a
regular system of factory inspections.

1850 Coal Mines Inspection Act | ¢ Introduced the appointment of inspectors to coal mines.

1860 Mines Regulation and ¢ Increased the number of inspectors in coal mines.
Inspection Act ¢ No boys under 12 to be employed underground.

1878 Factory Act e Applied to all trades.

No child under 10 to be employed, and compulsory education
for children under 10.

Children aged 10-14 could only be employed for half-days.

e Women could work no more than 56 hours a week.

Note: The Factory Acts in the 1830s and 1840s applied only to textile factories.

APPLY 1.7

1 In groups, select one of the Acts mentioned in Source 1.46 and link it to the conditions
evident in Sources 1.43 to 1.45. How effective do you think it was in dealing with the
specific problems raised in the sources?

REVIEW 1.12

1 Explain why Britain’s cotton mills were referred to as ‘dark’ and ‘satanic’.

2 Identify the reasons why work and safety conditions were so poor in British factories and
mines in the first half of the 19th century.

3 Explain why factory and mine owners preferred to employ children as workers.

4 Describe the working conditions revealed in Sources 1.41 to 1.45.

5 Explain how Source 1.46 reveals changes in working conditions during the 19th century.

46 OXFORD INSIGHT HISTORY 9 AUSTRALIAN CURRICULUM FOR NSW STAGE 5



LIVING IN INDUSTRIAL TOWNS AND CITIES

In the 1750s, only 20 per cent of the population of Great Britain lived in either towns

or cities. By 1850, the urban population had risen to 50 per cent; by 1880, it had risen

to 80 per cent. In the fast-growing industrial towns and cities, the new middle classes

often established their homes on the outskirts, at the farther end of the new rail lines.

The majority of the unskilled workers lived closer to the factories, in slum areas with poor
sanitation. In Liverpool in 1865, 40 per cent of young children died in such conditions, and
the average life expectancy was just 29 years. Although birth rates were low, the population
continued to grow because of the constant migration from the countryside.

Houses were built back-to-back to save space and many apartment blocks were
constructed quickly and cheaply to meet demand. There was no proper sewerage, no fresh
water and little or no rubbish disposal. Many buildings were unsound or unfit to live in.
Those who endured such conditions often turned to alcohol and other drugs as a way of

coping. Crime was rife, particularly in the slums of the larger cities such as London.

Life for the urban poor

Source 1.47

... the social order makes family life almost impossible for the worker. In a
comfortless, filthy house, hardly good enough for mere nightly shelter, ill-
furnished, often neither rain-tight nor warm, a foul atmosphere filling
rooms overcrowded with human beings, no domestic comfort is possible.
The husband works the whole day through, perhaps the wife also and the
elder children, all in different places; they meet night and morning only,
all under perpetual temptation to drink; what family life is possible
under such conditions? Yet the working-man cannot escape from the
family, must live in the family, and the consequence is a perpetual
succession of family troubles ... And children growing up in this savage
way, amidst these demoralising influences, are expected to turn out
goody-goody and moral in the end! Verily the requirements are naive,
which the self-satisfied bourgeois makes upon the working-man!

Extract from Friedrich Engels, The Condition of the Working Class in England in 1844, 1845

INTERPRET 1.6

1 Explain whether the evidence provided in Source 1.47 supports or contradicts the

evidence provided in Source 1.48. l Source 1.48 An 1877
photograph known as
Hooky Alf of Whitechapel,
3 Identify the specific examples Engels gives in Source 1.47 to support his assertion taken at a brewery in

that, ‘the social order makes family life almost impossible for the worker’. \S{\(Si;echapel. alondon

2 Asaclass, discuss whether visual or written sources are more reliable.

REVIEW 1.13

1 How did the proportion of British people living in cities change between 1750 and 18807
2 Explain how the development of the railroad impacted on the distribution of population.
3 Describe living conditions in typical inner-city locations.
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WHAT WERE THE EXPERIENCES OF MEN, WOMEN AND CHILDREN
DURING THE INDUSTRIAL REVOLUTION?
. » Describe the changing way of life of men and women who moved from the country to

CHECKPOINT towns and cities

1 Using the text and sources in Sections 1.1 and 1.2, describe the major differences in the
experiences of people living in the country and those living in major British cities during
this period. (20 marks)

» Investigate working conditions in factories, mines and other occupations, with particular
emphasis on child labour

2 Describe the working conditions in 19th-century British mines and factories that forced
the government to step in and take action. (10 marks)

3 Discuss how the 1860 Mines Regulation and Inspection Act and the 1878 Factory Act
changed working conditions in Britain. (5 marks)

4 Explain how the lives of Robert Owens’ workers differed from those of most other
factory and mine workers. (5 marks)

5 Identify the average life expectancy in Liverpool in 1865. Explain how sources used in
this section can help you to understand why life expectancy was so different from today
(74.5 years for males in 2010). (10 marks)

TOTAL MARKS [ /501

RICH TASKS

Create and visualise

Create a visual collage - using available sources or drawing your own material - that shows
how you visualise living and working conditions were for men, women and children in
Britain during the Industrial Revolution.

Charles Dickens’ London

Charles Dickens (1812-1870) was a novelist who won recognition for his work, which
exposed the living and working conditions of the poor in the industrialised Britain of the
19th century.

Use Sources 1.49 and 1.50 as a starting point to create a historically accurate Guide to the

London of Charles Dickens. Your guide should include:

e illustrations that capture the living and working conditions people had to endure at the
time

e text that describes specific locations and conditions, including at least one quote from a
work by Dickens

e abibliography that acknowledges all your sources of information.

Apart from investigating writing by Dickens and Engels, find out about some other writers

and philosophers from the time who were interested in social reform, such as:

e Thomas Carlyle

¢ John Stuart Mill

e Harriet Taylor Mill

e John Ruskin.

= L T T
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In these Rich Tasks,
you will be learning
and applying the
following historical
skills:

» Analysis and use
of sources

» Perspectives and
interpretations

» Research

» Explanation and
communication.

For more
information about
these skills, refer
to ‘The historian’s
toolkit".

l Source 1.49 Seven Dials, a slum in central London, was well known for poverty and crime. It was seen as
a black hole by most Londoners.

Source 1.50

It was a town of machinery and tall chimneys, out of which interminable serpents of
smoke trailed themselves for ever and ever, and never got uncoiled.

It had a black canalin it, and a river that ran purple with ill-smelling dye, and vast
piles of building full of windows where there was a rattling and a trembling all day
long, and where the piston of the steam-engine worked monotonously up and down,
like the head of an elephant in a state of melancholy madness. It contained several
large streets all very like one another, and many small streets still more like one
another, inhabited by people equally like one another, who all went in and out at the
same hours, with the same sound upon the same pavements, to do the same work,
and to whom every day was the same as yesterday and tomorrow, and every year the
counterpart of the last and the next.

Extract from Charles Dickens, Hard Times
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WHAT WERE THE SHORT- AND LONG-
&) TERM IMPACTS OF THE INDUSTRIAL
e REVOLUTION?

Between the 1750s and 1914, Britain, the USA and most countries in Europe
transformed into industrial societies. New technologies and production methods
changed societies in positive and negative ways in both the short and long term.
The development of cities, changes in living and working conditions and the
introduction of new laws became apparent fairly quickly. Other changes took
place over much longer periods, so were not initially obvious. Indeed, many
argue that we are only now beginning to see many of the long-term effects of the
Industrial Revolution, such as climate change.

SHORT-TERM IMPACTS

Population growth and urban planning

One of the most obvious short-term impacts of the Industrial Revolution was the dramatic
increase in world population. In 1750, the population of England and Wales was around

5.5 million people. By 1900, this figure was around 32.5 million. Throughout Great Britain
and the rest of Europe, there was a mass movement of people from the rural areas to the
growing cities. In 1801, only 17 per cent of the population of Europe lived in the cities. By
1891, this had grown to 54 per cent. In Britain, the growth cities were Leeds, Manchester
and Birmingham, as well as London. After terrible initial problems with disease caused by
poor or non-existent sanitation, city reform began with the introduction of some urban
planning. Over time, conditions in the urban slums of factory towns and cities improved.
Overcrowded rooming houses were pulled down and replaced with new urban settlements,
with positive consequences for residents:

» Residents in the new housing, who previously had no running water and shared an
outside toilet, now had access to running water, central heating and improved sewerage
systems that included their own toilets. Health conditions improved and there were fewer
outbreaks of disease.

e Planned, drained, and uncluttered and open spaces were created for sport and
APPLY 1.8 .
entertainment.
1 Discuss the « Gas-powered, and then electric, street lighting helped transform the atmosphere of the

advantages and
disadvantages
for workers who

cities at night, reducing the gloomy, dangerous streets and encouraging leisure activities
after dark, such as visits to theatres and music halls.

» Cities began to develop suburbs (outlying communities) and new public transport

;TZ:?di;;Oer:_ city systems, which allowed workers to live further away from the factories in which they
tenements to worked. First there were horse-drawn trams and then came cable trams or electric trolley
suburbs on the systems. In 1863, the first part of London’s underground railway network opened,
outskirts of cities. linking suburban trains to the city centre.
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l Source 1.51 ‘A peep
at the lights in Pall
Mall’ is a satirical look
at people’s reactions
to the new invention
of gas-burning
streetlights in London

in 1807.
There were other positive consequences of the Industrial Revolution:
» Improvements in agriculture throughout the period of the Industrial Revolution reduced
the risk of famine through crop failure. Increased food production also meant that
people could afford better food in larger quantities, which in turn helped them stay
healthier.
» Sport was encouraged in ‘leisure time’ in order to keep workers healthy. Sport and EXTEND 1.6
recreation became more important as working hours reduced during the 19th century. 1 Intwo columns,
» Mass entertainment, such as theatres and spectator sports, developed alongside list the positive

and negative
aspects of
the Industrial
Revolution for

newspapers and magazines for people of all classes. Literature was no longer just for the
wealthy and learned.

» The development of railways meant that travel times were speedier. It also meant that

travel for leisure was affordable, even for the working classes. working-class
e Mass-produced consumer goods, such as clothing and crockery, became more affordable. Britons in the
+ The use of the telegraph and telephone meant that news could quickly be reported from 1?t_h century,

around the world. Industrialists, merchants and ordinary people benefited from these ?Ol\:;gurreasons

more immediate ways of communicating, as well as faster postal times from improved decision.

road and rail networks.
Historians and economists agree that standards of living did improve in the 19th century,
although they disagree about the timing of its benefits to the working class. For example,
were large improvements in the lives of working-class people evident in the early or mid-
1800s? Some studies have shown that workers’ incomes grew rapidly from the 1820s.
However, others contest whether this indicator of improvement balanced out the negative
consequences of the Industrial Revolution, such as the harsh working conditions, high rents
and crowded living conditions, and pollution.

REVIEW 1.14

1 Identify the ways in which cities began to change in the second half of the 19th century.
2 Explain why sport and entertainment became more popular in this period.
3 Outline the ways in which the introduction of street lighting changed people’s way of life.
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THE EMERGENCE OF TRADE UNIONS AND

SOCIALISM

Urbanisation brought with it new social classes and social divisions. Investors and
industrialists could earn vast fortunes, and their luxurious lifestyles and homes were a world
removed from the poverty-stricken conditions of many of their employees.

The rapid growth of cities meant that there had been little planning, and the new cities
had no defined social rules, leaving many workers feeling alienated and friendless. Some
embittered workers began to demand better lifestyles, conditions and political rights. The
result was a rising interest in social revolution, and social thinkers such as Karl Marx and
Friedrich Engels gained a following among the working classes.

Social divisions and social thinkers

Source 1.52 A 19th- l
century cartoon
comments on the
indifference of London’s
wealthy to the poor.

Source 1.53

The division of labour, the application of water and especially steam, and the
application of machinery, are the three great levers with which manufacture,
since the middle of the last century, has been busy putting the world out of

joint. Manufacture, on a small scale, created the middle-class; on a large scale, it
created the working-class, and raised the elect of the middle-class to the throne,
but only to overthrow them the more surely when the time comes. Meanwhile, it
is an undenied and easily explained fact that the numerous, petty middle-class of
the ‘good old times’ has been annihilated by manufacture, and resolved into rich
capitalists on the one hand and poor workers on the other.

Extract from Friedrich Engels, The Condition of the Working Class in England in 1844, 1845

INTERPRET 1.7

1 Name the two classes that Engels recognises as emerging from the Industrial
Revolution. Identify the group that he argues was annihilated in this process.

2 Identify the ‘three great levers’ that Engels argues have ‘put the world out of joint".
Discuss what you think he means by this.

3 Explain what Engels sees as the likely outcome of these changes, ‘when the time comes’.
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Chartism

In 1834, the British Parliament passed the Poor Law Amendment Act, which decreed

that anyone requiring assistance, except for the old and sick, had to enter a government
workhouse. These institutions often fed their residents poorly, worked them extremely hard
and broke up families. Widespread discontent over the Poor Law Amendment Act reminded
many people that they had little say in government. Reform bills in 1832 had extended the
right to vote, but only to about 600000 out of 3 million men over the age of 21.

In 1838, a group of reformists published a People’s Charter, demanding a better life for
people through parliamentary change. Chartism, the movement in support of the Charter,
spread through Great Britain. The House of Commons rejected the Chartist petition, even
though it had 1.2 million signatures. Supporters of Chartism clashed with police and
soldiers, and over 500 Chartists had been put in prison by 1840. Second and third petitions
were rejected in 1842 and 1848, and many Chartists gave up on Britain and emigrated to the
USA, Italy and Australia.

Emergence of trade unions

Skilled workers realised that they needed to provide some protection for themselves so that,
. . . o APPLY 1.9
in case of illness or injury, they would not become victims of the Poor Laws. They formed

Friendly Societies, paying a weekly subscription that would provide them with an old-age 1 Discuss the value
of the sources

in this unit in
showing that
many people

pension, money for funerals or a small income during illness. Poorer people in some cases set
up similar ‘cooperatives’ to buy goods in bulk in order to cut costs. These cooperatives often
ran small grocery stores and paid members a dividend from profits.

Some industries developed trade clubs, which quickly developed into unions that fought were dissatisfied
for common aims, such as higher wages. A union’s main weapon was the threat of a stoppage with the changes
in work: a strike. The Combination Acts of 1799 and 1800 banned workers in Britain from brought about
meeting to demand increased wages or shorter working hours. Punishment for this crime by the Industrial
was three months in jail. After protests and debate, trade unions were legalised in 1825. The Revolution.

largest union in Britain was the Grand National Consolidated Trades Union, established in

1833 by the progressive mill owner Robert Owen.

l Source 1.54 An
engraving depicting a

' meeting of unions in

W S 7 £ R Birmingham in 1832

REVIEW 1.15

1 Outline the major movements that responded to the Industrial Revolution.

2 I|dentify the major aim of the Chartist movement. Discuss whether you think the
Chartists were successful.

3 Explain why trade unions developed in the 19th century. Why were they so significant?
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THE INDUSTRIAL REVOLUTION AND

IMPERIALISM

In the short term, the Industrial Revolution was linked closely to the push by the existing
European powers to consolidate their empires. The increased production of goods meant that
new markets had to be found to sell these goods. The new colonies offered this, as well as
cheap sources of the raw materials needed for production - timber, cotton, oils and ores.

Africa, the Americas, Asia and Australia offered new sources of materials, power and trade.
In the early part of the Industrial Revolution, this trade included the slaves who picked the
raw cotton in the USA that was exported to British mills. European nations battled to gain
control over massive areas of land in Africa and divided up trading ports in China.

-

Tangier
(International

Gold Coas
Togoland

Rio Muni

Cabinda
ATLANTIC (Portugal)
OCEAN Bechuanaland
Protectorate
Belgian
British
- French )
Walvis Bay
- German
- Italian
I Portuguese N
. Spanish i
- Independent 0

&

British
Somaliland

2000 km

Source 1.55 This map shows the division of the African continent among the

European empire builders in 1913.

REVIEW 1.16

The British East India Company
handed over control of India to the
British government in 1858. Britain
ruled India for almost a century, using
it as a source of raw materials and
new markets. In India, the Industrial
Revolution led to new transport and
communication systems, built by British
investors with British steel. As a result,
most of the profits generated from these
projects ended up back in Britain.

Most British traders and
missionaries based in colonies did not
believe that they were exploiting the
locals. Rather, they thought they were
working hard to bring civilisation to
‘savages’ through education, sanitation,
Christianity and the benefits of the
Industrial Revolution.

Many Britons who had been living
in difficult conditions chose to emigrate
to Britain’s colonies in Australia,
Canada and New Zealand. Emigration
increased in the 1830s and 1840s, and
by the mid-1860s over 100000 people
were leaving Great Britain every year.

1 Explain the link between the Industrial Revolution and the consolidation of empires by

European powers.

2 Who controlled India before 18587 Who then took control?

w

How did many British traders and missionaries regard their work in colonies?

4 Explain why emigration from Great Britain took place during the Industrial Revolution.
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LONG-TERM IMPACTS

Although it is impossible to pinpoint a date on which the Industrial Revolution came to an

end, many historians agree that this coincided with the beginning of World War I in 1914.

In the century since that time, many of the long-term impacts of the Industrial Revolution

have started to become apparent. Some of these long-term impacts are positive while others
are negative.

Population explosion

The years since the Industrial Revolution have seen an unprecedented growth in the
population of the world. This has slowed in the industrialised nations but continues to

rise sharply in the developing world. In 1801, the world population was approximately one
billion people. The world’s population was estimated to be seven billion at the end of 2013.
By 2075, some estimate that it could climb to almost 10 billion.

Changing landscapes

During the Industrial Revolution, forests were cleared in ever greater amounts, at first for
fuel and building materials, then to make space for new farmlands, new factories and mills,
and new housing areas where the workers could live. All over the world, industrialisation
and rising populations have changed the Earth’s landscapes (see Source 1.56), with
consequences to the natural world and long-term environmental impacts.

Environmental impacts

The Industrial Revolution left humanity dependent on carbon fuels such as petrol and gas,
and introduced new sources of air, land and water pollution. In the mid-20th century, the
effects of fuel burning on the Earth’s atmosphere were becoming apparent to people in the

developed countries.
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APPLY 1.10

1 Select a specific

environment in
which you can
identify changes
that can be
traced back to
the Industrial
Revolution.
Discuss the
long-term impact
the Industrial
Revolution has had
on that specific
environment.

l Source 1.56 This

photograph of
Tokyo, Japan, is

an example of how
industrialisation has
changed landscapes
across the world
and caused long-
term environmental
damage.



People also came to recognise the problems caused by industrial waste. Large areas
of land were damaged or poisoned by the dumping of industrial waste and by-products,
including unknown chemicals, without any special care or consideration. The run-off from
some of these chemicals can enter the water supply or the food chain. For example, fish and
other seafood can be contaminated by chemicals such as lead and mercury that have entered
rivers and waterways.

STRANGE BUT TRUE

Evidence of the
effects of early
environmental
pollution was found
when modern
scientists tested hair
samples from long-
dead people such as
Isaac Newton and
Napoleon Bonaparte.
They discovered

high concentrations
of the metallic
elements antimony
and mercury, and
initially believed the
test results indicated
that these people had
been poisoned.

l Source 1.57 The effects of industrialisation are seen in scenes such as this, where chemicals from a
nearby minerals processing factory have killed the trees.

The developing world and its growing economies, particularly those of India and China,
have copied the example of the industrialised nations by becoming large producers of
pollution and smog in the process of increasing their own industry.

It is now widely accepted that pollution has changed the Earth’s climate and could lead
to further, unexpected changes. Governments worldwide are encouraging the search for
greener energies through policies aimed at limiting carbon production or taxing those that
produce it.

REVIEW 1.17

1 Define what you understand by the term ‘globalisation’. Explain how it has allowed the
original Industrial Revolution to impact across the planet over the last century.

2 Create a population graph that covers the world’s population from 1750 until the present.
What trends can you identify? What impact could they have for the future?

3 Explain how the Industrial Revolution has changed landscapes across the globe.

4 Analyse how the Industrial Revolution introduced new sources of air, land and water
pollution.

5 Identify two growing economies that are now continuing the impacts of the Industrial
Revolution.
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WHAT WERE THE SHORT- AND LONG-TERM IMPACTS OF THE
INDUSTRIAL REVOLUTION?

» Discuss positive and negative consequences of the Industrial Revolution .

1 Some of the significant consequences of the Industrial Revolution are listed in the first CHECKPOINT
column of the table below. Create a similar table in your notebook and fill in the columns

to indicate the positive and negative aspects of the consequences. (30 marks) In these Rich Tasks

you will be learning and
applying the following
historical skills:

Consequences of the Industrial Positive aspects Negative aspects
Revolution

Population growth

e Analysis and use

Mass production of goods
of sources

Growth of cities Perspectives and

New modes of transport interpretations

Development of trade unions Research

Environmental effects (changed EXplanat.lon ?nd
landscapes, pollution) communication.

» Assess the short- and long-term impacts of the Industrial Revolution
For more information

about these skills,
refer to ‘The
historian’s toolkit'.

2 OQutline the major short-term impacts of the Industrial Revolution for Great Britain and
its colonies. (15 marks)

3 Identify major long-term impacts for the same areas, and assess their role in shaping
the present situation in those countries. (15 marks)

Outline the major historical arguments for and against the suggestion that the Industrial
Revolution benefited working-class people in 19th-century Britain. (10 marks)

5 Assess the contribution of the Industrial Revolution to:

a global environmental problems (10 marks)

b modern communications and transport (10 marks)

¢ globalinequalities. (10 marks)
TOTAL MARKS [ /100]

RICH TASKS

Reactions to the Industrial Revolution

The Luddites were a group who reacted violently to the Industrial Revolution by smashing
machines in factories. Marxists followed the ideas of Karl Marx, who saw a future where the
workers would rise to create a more equal society.

Research these two groups, and create a conversation between a Luddite and a Marxist,
where they discuss the best approach to dealing with the changes the Industrial Revolution
was bringing. Each should argue their point of view before you provide a summary outlining
your opinion of their viewpoints.

The Industrial Revolution and you

Analyse the impact the Industrial Revolution has had on your local area and your life:

1 Prepare a basic history of your town, city or suburb. Then place the information on
a timeline to compare events and developments here with those in Britain while the
Industrial Revolution was developing.

2 Create a folio of evidence that shows how your specific area has changed across time.
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3 Analyse both the evidence in your folio and your timeline, and explain how the Industrial
Revolution has helped shape the area you live in today.
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Source 2.1 Shackles, such as these, were used to
restrain slaves on their enforced journeys to new lands.

MOVEMENT OF PEOPLES

The period from 1750 to 1901 saw a large increase in the number of people moving around the

world. For the most part, these movements were directly linked to the Industrial Revolution
and the expansion of many European powers into new territories. Some of these movements
were forced, while others were voluntary. The cruel practice of slavery saw Africans forced
from their villages and shipped to the Americas. In Britain, as crime rates increased in crowded
cities, convicts were also forcibly transported to its colonies - first to North America and later
to Australia. By contrast, other movements of peoples were voluntary. North America and
Australia both became popular destinations for migrants looking to improve their lives. The
discovery of gold in both places accelerated this process. The mass migration of people to these
continents came at great cost to the Indigenous peoples there. In a short period of time, they
were largely dispossessed of the lands that were central to their culture and way of life.



HOW DID THE INDUSTRIAL REVOLUTION 2 1
INFLUENCE THE MOVEMENT OF PEOPLES? =

In this section you will:

» describe key features of the Industrial Revolution in Britain

» explain how the Agricultural Revolution caused British people to move from
villages to towns and cities

» outline how the Industrial Revolution influenced convict transportation
and the migration of free settlers

» identify the movement of slaves out of Africa, and the movement
of convicts and free settlers out of Britain

teennneeennnnennneennnnonnn. CHECKPOINT 2.1

WHAT WERE THE EXPERIENCES OF SLAVES, CONVICTS 2 2
AND FREE SETTLERS ON THEIR JOURNEYS? -

In this section you will:
» investigate the main features of slavery, including transportation

» use sources to construct the experiences of a slave sent to the Americas, or of a convict or a
free settler sent to Australia

e CHECKPOINT 2.2

HOW DID LIFE CHANGE FOR PEOPLE 2 3
WHO MOVED TO AUSTRALIA? n

In this section you will:
» investigate and report on the changing way of life of convicts, emancipists or free settlers
» describe the impact that convicts and free settlers had on Indigenous peoples

teneennnneeeneennnonnnn. CHECKPOINT 2.3

WHAT WERE THE SHORT- AND LONG-TERM IMPACTS 2 ll-
OF THE MOVEMENT OF PEOPLES? o

In this section you will:

» describe the immediate and longer-term consequences of transporting
African slaves to the Americas

» assess the impact of convicts and free settlers on the development of the Australian nation

e CHECKPOINT 2.4



MOVEMENT OF

¢. 1620

British convicts transported to

North America; continues until 1776

PEOPLES - A TIMELINE

|L Source 2.3 An artist’'s impression of
convicts arriving at Sydney Cove in 1788

¢. 1650s onwards
Innovations in farming methods

and machinery known as the
Agricultural Revolution

1788

The first British convicts arrive in
Australia with Governor Phillip
on the First Fleet, landing in
Sydney Cove on 26 January.

1802

The death of Pemulwuy,
a leader among Indigenous peoples
in the Sydney region

1600 1650

c. 1600s

The beginning of the
slave trade between Africa
and the Americas

60

1700 1750 1780 1790 1800 1810

¢. 1750 onwards
The Industrial Revolution
and the expansion of
British manufacturing and trade

1807

A British Act bans the slave
trade and the United States
passes a law banning the
importation of slaves
from Africa. Slavery
continues within the
United States.

1789
The Second Fleet sails from
England in June 1789, landing in
Australia in June 1790

Source 2.2 A 19th-century painting by é
Jean Baptiste Debret depicting an overseer
punishing an African slave in Brazil
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1840

The end of convict
transportation to the
colony of New South Wales

1838

A fatal attack on
Aborigines by stockmen
at Myall Creek,
New South Wales

1851 |L Source 2.5 An artist's impression of a
gold mining site in 19th-century Australia

The start of the Australian gold rushes,
following the famed discovery of gold
near Bathurst, New South Wales, 1865 1901
by Edward Hargraves The Thirteenth Amendment
to the Constitution ends
slavery in the USA

Federation of the six
self-governing colonies
and the creation of the

T

820 1840 1850

1833 1848
The start of the
Slavery banned California Gold Rush
throughout the in the United States
British Empire

Source 2.4 The symbol of the British lL
anti-slavery campaign

T Commonwealth of Australia

1860 1870 1880 1890 1900 1910

L

The last shipment of

1861-1869 convicts transported

The American Civil War to Australia arrive in
between the northern and Western Australia.

southern states of the USA

1854 REVIEW 2.1

Australian gold miners
in Ballarat, Victoria, stage a : :
violent rebellion known as Americas begin?
the Eureka rebellion.

In which century did the slave trade between Africa and the

N

In what year did the transportation of convicts to Australia
commence?

3 Place each of the following events in their correct
chronological order (from the earliest to the most recent):

e the banning of slavery in the British Empire
e the last shipment of convicts to Australia
e the first transport of convicts to North America
e the United States banning the import of slaves from Africa
e the Thirteenth Amendment ending slavery in the United
States.

4 Which entries on the timeline provide evidence that there was
an increasing movement against slavery towards the end of the
period?
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_ || HOWDID THE INDUSTRIAL REVOLUTION
ez |NFLUENCE THE MOVEMENT OF PEOPLES?

The Industrial Revolution began in Britain around 1750 and spread to Europe,
North America and other parts of the world over the course of the 18th and 19th
centuries. The major social and economic changes caused by industrialisation,
both directly and indirectly, contributed to the mass movement of peoples in this
period.

The Industrial Revolution was a time when technological innovations in manufacturing,
mining, transportation and agriculture fundamentally changed Britain’s social structure

and economy. Before the mid-1750s, Britain had been an agricultural society with a mostly
rural population. By 1850, most people in Britain lived in towns and cities, close to their
places of work in the new factories and mills. Country towns such as Manchester and
Newcastle grew rapidly, becoming great industrial and commercial cities as a consequence of
industrialisation.

EXTEND 2.1

1 Read the
sections in
Chapter 1
about the key
inventions and
innovations of
the Industrial X
Revolution that : -3 - - . =
changed the way I;i{
people worked ) o
and lived. Select l
one invention or
innovation, and
write a 200-word
explanation
about:

e what it was
used for
and how it
improved
efficiency

e how it
transformed
the world in

which people Source 2.6 A photograph from the 19th century shows workers at a shoe factory in Northampton, England. JJ
lived. The introduction of the factory system and technological innovations during the Industrial Revolution led to
fundamental changes in Britain’s society and economy.
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The Agricultural Revolution in Britain

Many different agricultural innovations and changes that took place in Britain from the
mid-1600s largely paved the way for the start of the Industrial Revolution in 1750. These
changes - collectively known as the Agricultural Revolution - continued throughout the
18th and 19th centuries.

The key advances made in farming methods during the agricultural revolution included:

» the clearing of land and the forced enclosures of common farmland to create much
larger and more efficient areas for crop production

» the introduction of new farming techniques that improved crop yields and the quality of
livestock, such as new methods of crop rotation and animal breeding

» the invention of new farming equipment and machines for ploughing, sowing seed and
harvesting that increased the amounts of crops that could be grown and processed for sale.

New approaches to farming benefited wealthy landowners, particularly the enclosure

of common land that had previously been worked by small-scale farmers to feed their

families and communities. The Enclosure Acts passed by the British parliament during

the Agricultural Revolution placed this land into private ownership, and created much

larger farms. Agriculture became a profitable business for landowners. These profits led to

investments in new farming methods and equipment, which greatly increased crop yields

and improved cattle and sheep breeds.

However, for many small farmers and their families, the Agricultural Revolution meant the
end of a way of life. Thousands were displaced
by enclosures - forced out of their homes
that were on land now in private ownership.
Others were put out of work by the
introduction of machinery that required fewer
labourers. The result was a wave of migration
from the country to the newly emerging towns
and cities. Many who had lost their homes
and livelihoods flocked to the towns and
cities looking for work, or emigrated to North
America and other places. The movement of
people from rural villages to towns and cities
coincided with the Industrial Revolution, and
provided the labour force to work in the new

factories and mills.

. Source 2.7 An artist’s .L
Population growth impression of a wheat
crop being harvested
with a mechanical

During the 18th century, improvements in food production and new discoveries in medicine : .
reaping machine, used

and hygiene led to a significant increase in population. The birth rate was rising, fewer to cut and gather grain,
children were dying, and the average adult was living longer. Between 1750 and 1800, the E\C'Eztfniigi ?ny;lé;

population of Britain grew from six and a half million to nine million. By 1911, Britain’s
population had grown to more than 45 million. This population growth created great
pressures, especially at a time when new technology on farms and in factories was reducing
the number of available jobs.
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STRANGE BUT TRUE

The British
Parliamentary
inquiry released

in 1845 found that

in Preston - a new
industrial town in
the north-west of
England - there were
only 852 beds for a
population of 2400.
There were many
cases in Preston
where four or five
people were forced
to sleep in shifts,
sharing a single bed.
In one case, eight
people were found to
be sharing one bed.

EXTEND 2.2

1 Not only Britain
sent convicts to
isolated parts
of the world.
France had a
notorious penal
colony in a place
known as Devil's
Island. Research
the location,
history and
conditions for
the unfortunate
prisoners sent
there.

Living conditions during
the Industrial Revolution

The people who moved from the country to
towns and cities in search of work became
the new urban working class. They lived in
densely populated, polluted and unhealthy
conditions. Housing for workers in these
cities and towns was built by the new
industrialists as cheaply and quickly as
possible, to reduce costs and increase profits.

The overcrowded living conditions were
worsened by the dramatic growth in Britain’s
population. In turn, this led to the spread of
disease. Calls for reform came in 1845 after a
British Parliamentary inquiry into the health
of towns, which found that in many large

industrial cities, such as Manchester and

Source 2.8 An engraving showing typical living l
conditions in Whitechapel, a London slum, during
the Industrial Revolution

Liverpool, more than 30000 people lived in
houses without any toilet facilities.

Workers in factories and mills generally worked long hours, six days a week in hot, noisy
and often dangerous conditions. Women and children were much cheaper to employ than
men, and in the early period of the Industrial Revolution there were no laws restricting the
use of child labour. Children as young as six were employed in mines and factories. In fact,
they were seen as ideal employees for some jobs as they could fit into small spaces, climb
under mechanical weaving machines to retrieve scraps of cotton or wool, or pull carts full of
coal or iron-stone through narrow tunnels.

The phrase ‘dark satanic mills’, first used in the early 19th century, refers to the miserable
working conditions of labourers in Britain. Many writers of the time were appalled by the
day-to-day experiences of the working poor, with whole families in a seemingly endless cycle
of backbreaking work and poverty.

Over time, reforms raised the minimum age of employment, shortened the working day,
increased wages and introduced minimum standards of education for children.

Impact of the Industrial Revolution on the
movement of peoples

The movement of peoples during this period can be linked directly to the changes brought
about by the Industrial Revolution. The rise of European imperialism - a system in which the
wealthy European powers of Portugal, Spain, the Netherlands, France and Britain established
colonies in Asia, Africa and the Pacific - also greatly contributed to the movement of peoples
during this time. Some of these movements were forced, while others were voluntary.

Convict transportation

One consequence of the hardship and poverty of life in new industrial cities was crime.
Many people were forced to resort to theft to survive, and higher crime rates resulted in
overcrowded jails. In order to deal with this rapid increase in the number of prisoners,
successive British governments transported convicts away from Britain - first to colonies in
the Americas and then to Australia. Between 1788 and 1868, over 162 000 convicted British
criminals, many guilty of only minor crimes, were transported to Australian colonies.
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Free settlers

The harsh conditions in cities during the Industrial Revolution also led some people to look for
opportunities outside Britain. They became known as free settlers and travelled to new lands
in search of new opportunities. In particular, families hoped for new and better lives in the
colonies. Emigration (the departure of people from their native country) reduced competition
for jobs, housing and other resources in overcrowded cities in Britain and Europe.

Other groups of people left their homelands simply to survive. These included Scots
who emigrated to North America, Australia and New Zealand after being forced off their
traditional lands in the highlands of Scotland by the process of enclosures known as the
‘Highland Clearances’.

APPLY 2.1

1 Studying the movement of people is an opportunity to explore the key concept of cause and
effect in history. Use an example provided or conduct research online to find out about a
group of people who left Britain or Europe between 1750 and 1901. Identify the reason for
(cause] their emigration from their homeland and investigate the impact (effect] that this
may have had on their new homeland.

The slave trade

The purpose of the slave trade was to provide a labour
force in British and European colonies in the Americas
that could produce the raw materials needed by the
growing numbers of people and factories in Europe.
This process, now known as the triangular trade (see
Source 2.9), functioned in the following way:

» Europeans purchased slaves who had been
captured in Africa, then transported them by ship
to the Americas to be sold as labourers to work on

. Atlantic
sugar-cane, cotton and tobacco plantations. - Ocean

e The raw materials from these plantations were
then shipped back to Europe to be refined or sold
in European markets. ' AFRICA

« Some of the goods made from these raw materials

(such as rum, textiles and manufactured goods)

were then shipped to Africa to be sold in markets Equator

there. At this point, new slaves would be loaded & O\"\\

and transported to the Americas again, continuing l
h 1 Source 2.9 The triangular trade route between Europe, Africa and

the cycle. the Americas

REVIEW 2.2

1 Define the term ‘Industrial Revolution” and explain why British people started moving
into towns and cities at this time.

2 Explain why living conditions in the towns built by industrialists were so poor.

3 Prepare a list of working conditions that existed during the Industrial Revolution that
would be regarded as unacceptable today.

4 Why did people emigrate from Britain and Europe at this time?

5 Inyour own words, define ‘slavery’.

6 Outline the difference between a free settler, a convict and a slave.
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CONVICT TRANSPORTATION FROM BRITAIN

As we have learned, growing populations across Europe and the movement of people to
rapidly developing towns and cities resulted in a massive increase in crime rates in Britain
during the 17th and 18th centuries. The movement of people away from rural villages into
towns and cities resulted in serious competition for available jobs, housing, food and services
(such as access to doctors). For some, petty crime was an easy way to earn a living, while for
others it was a necessity - a case of steal or starve. Most criminals were poor, unskilled and
uneducated. There was little understanding of rehabilitation, so the only response to this
growth in criminal activity was punishment. Those found guilty of such crimes as murder,
treason or theft of valuable goods could be sentenced to death. In the late 18th century, at
least 200 crimes were punishable by execution.

Those who escaped the death penalty were imprisoned in overcrowded jails where
conditions were far worse than even the poorest slums. When jails became so overcrowded
that they could not hold any more prisoners, a new solution had to be found. Rather than
building new prisons, criminals were imprisoned on ships that were no longer considered
seaworthy. These hulks, as they were known, were moored in British harbours and filled
with so many prisoners that they were even more cramped and unhealthy than the jails
(see Source 2.10). It was also more difficult to make them secure, so riots and escapes were
a constant problem.

In 18th-century Britain, new theories for treating and dealing with criminals became
popular. One theory in particular was widely supported - that crimes could be stopped
by the removal of the ‘criminal class’ from the wider population. In line with this theory,
convicts were first sent to British colonies in North America, such as Virginia and Maryland.
This continued until Britain lost control of these colonies in 1783, after the American War
of Independence. It was at this time that Joseph Banks, who had sailed with James Cook to
Australia and the South Pacific in 1770, suggested Botany Bay on the coast of New South

Wales as a good location for a new penal colony.

l Source 2.10 An artist’s impression of prisoners being rowed out to a hulk, 1829
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The penal colony of New South Wales

The First Fleet of 11 ships left Britain carrying over 700 convicts on the six-month journey
to New South Wales in 1787 (see Source 2.13). Arriving at Botany Bay on 18 January 1788,
it soon became clear that the area was unsuitable for settlement so the fleet moved on to
Port Jackson (Sydney Harbour). They landed at Sydney Cove on 26 January 1788.

The arrival of the First Fleet

Source 2.11 An artist’s impression of Sydney Cove, painted l Source 2.12 This photo of Sydney Cove, taken in 2011, shows l
in 1937, showing the arrival of the First Fleet. The left-hand the city of Sydney. In the left-hand middle-ground is the Sydney
foreground shows part of a low-lying island that was cut off from Opera House, which was built at Bennelong Point.

the mainland at high tide, later called Bennelong Point. In the
top-left corner, the Tank Stream flows into the cove.

W < ey, : INTERPRET 2.1
> ,».-'* ‘ 1 Examine Source 2.11. Identify the features that would
’ \ P - make it attractive as a location for settlement by the
e 0”3’“ ". o First Fleet. What challenges does the site present?
_ g % , 2 Sources 2.11 and 2.12 show the same location over
2 Tenerife \ \7 N 200 years apart. What are the main continuities and
B * : o' . changes you can identify?
. b - o ! B 3 Explain how Source 2.13 could be used as evidence
37 ' By e to support the hypothesis that the British knew more
Rio de 0 CeTow; ﬁ ) about the east coast of Australia than the other
- areas.
; 3' - i
# 0 4000km

Source 2.13 The route taken by the 11 ships of the First Fleet J,
from England to Australia

Other penal colonies

Other penal colonies in Australia were later established in Tasmania, at Port Phillip in Victoria,
on the Swan River in Western Australia, at Moreton Bay in Queensland and on Norfolk
Island. For more than 80 years, convicts and ex-convicts provided the labour force that helped
to develop these Australian colonies by building roads and houses, and clearing dense forests.
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Source 2.14 Detail
from a public poster
that cautioned against
attending or joining
unions

Political prisoners

A significant category of convicts transported to Australia were political prisoners. These
were people who had criticised the king or opposed the authority of the government in
some way. Workers who formed the first trade unions (organisations founded to protect the
rights of workers) were among those sent to the colonies. One such group - six agricultural
labourers from the English village of Tolpuddle - had met to set up a union to bargain for
wages with local landowners. They were transported for seven years in 1834. However, the
men became popular heroes and only two years into their sentence they were pardoned and
returned to England. For their sacrifice, they earned the title ‘Tolpuddle Martyrs’'.

Otbher political prisoners included:

 a group of workers known as Luddites (rioters who were against the use of machinery in
factories that led to the loss of jobs)

» a group of activists known as Chartists who were linked to trade unions and who
proposed a ‘People’s Charter’ to give all men the vote and stop the wealthy from
dominating the political process. These political prisoners played a crucial role in
the establishment of representative democracy in the Australian colonies as they
developed.

Who were the convicts?

The story of Australia’s convict past has often been contested by different historians,
academics and everyday people, largely as a result of our uneasy relationship with how it
defines us as a country today. This contestability is the result of two ideas working against
each other:

 the desire to forget or cover up the past - up until the 1960s, it was common for

Australians with transported convict ancestors to hide the fact, because it was considered

a stain on the family name. South Australia has always emphasised that, unlike the rest

of Australia, it was settled as a free colony, and Tasmania changed its name from Van

Diemen’s Land to Tasmania in 1856 to remove the association with convicts.
 the desire to mythologise or romanticise the past - to this day, it is common for certain

convicts and settlers from Australia’s past to be singled out and held up as examples of

people who triumphed over adversity, such as Francis Greenway (a convicted forger who

went on to become Australia’s first government architect) and Caroline Chisholm (a

humanitarian who helped poor migrant women arriving in Australia).

Historians have differing views of the convicts and the kind of people that they were. Some
argue that political prisoners protesting against corruption and unfair government policies
were not criminals at all, and claim that the law-breakers who did commit crimes were
merely the victims of poverty and harsh laws. Other historians suggest that the convicts
were, in reality, hardened criminals, and that half to two-thirds of the convicts were repeat
offenders who chose a life of crime even though other work was available.

The most common offences that resulted in transportation to Australia after 1788
included pick-pocketing, sheep- and horse-stealing, highway robbery and burglary. Many
convicts were from newly industrialised cities, and many were young. Research has shown
that 40 per cent of the convicts transported to Australia in the First and Second Fleets
came from the London area. Not all those convicted of a crime were transported. Generally
transportation was reserved for those under 50 years of age who had been convicted more
than once. The convicts selected for transportation tended to be young. Statistics show that,
until 1851, around 30 per cent of the convicts were under 19 years of age.
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Source 2.15 Photographic portraits of convicts taken after their arrival in Australia l

APPLY 2.2

1 Conduct research on the Internet to select and investigate the lives and experiences of two
convicts that show the competing historical perspectives of convicts.

a Select one who could be considered ‘good’ (that is, a respectable person who
committed a minor offence) and one who could be considered ‘bad’ (that is, someone
found guilty of a serious crime, such as murder).

b Create a fact file on each (including name, age, crime and punishment) and include
information about what became of him or her. Add a photograph or illustration if one
is available.

REVIEW 2.3

—

Explain why crime increased in Britain during the Industrial Revolution.

Which policy was a result of the belief that crime in Britain was caused by a ‘criminal
class™?

Identify which Australian states hosted convict settlements.

Explain why political prisoners were transported to Australia. Describe the impact they
had on Australia’s development.

N

N W

5 Discuss why the question "Who were the convicts?’ is contested by historians and
everyday people alike in Australia.
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APPLY 2.3

1 Compare the

population growth
of Europe and
North America
between 1750 and
1900. Which area
had the highest
percentage
growth? Why do
you think this was
the case?

APPLY 2.4

1 Create a poster

designed to
encourage people
in Europe to
emigrate to either
Canada or the
United States.
Your poster
should portray
your chosen
country as a ‘land
of opportunity’.
Include a slogan
and a relevant
image to motivate
people to make
the journey.

FREE SETTLERS TO THE NEW WORLD

Unlike the convicts and slaves, free settlers moved willingly to start new lives. The choice

of destination played a significant role in the decision of many emigrants to leave their
homelands. During the 18th and 19th centuries, North America, Australia, New Zealand
and South Africa offered abundant land almost for the taking. In some cases, free grants of
land were made. Even when land was not free, prices were usually low and this was possibly
the greatest factor that pulled new immigrants towards these countries. The discovery of
gold in North America and Australia also led to a dramatic shift in population. In 1750,
Europe’s population was 163 million, growing to 408 million in 1900. Over the same
period, North America’s population rose rapidly from 2 million to 82 million.

North America

The British colonies in what we now know as the United States of America fought a war from
1775 to 1783 (the American War of Independence) to break free of British control. The
chance to be a part of a new nation was a powerful pull factor drawing new immigrants. It led
to a period of expansion, as settlers moved west across the country, developing new settlements
and trade routes. All these changes created employment and opportunities to own land.

By the late 19th century, Canada, also a British colony, was starting to open up. Like the
USA, it had large areas of land available. To encourage development of the west, land was
given free to settlers along the route of the Canadian Pacific Railway.

In 1848, gold was discovered in California, sparking the first gold rush. People from
around the world seeking instant wealth went to the west coast of North America and
settling in the new territories (which were not yet part of the United States). Around
300000 people arrived in California over the next five years, transforming the area. This
was followed by a Colorado gold rush in 1859, causing the population of the western region
to grow rapidly. A couple of smaller gold rushes also hit Canada around this time, ending
with the big Klondike gold rush in the Yukon in 1897. Because of these gold rushes, North
America became known as a land of opportunity.

The idea of a prosperous democracy was a powerful pull factor for many Europeans who
had seen their lives become worse during the changes of the Industrial Revolution.

Source 2.16 A l
photograph from the

19th century showing

a street scene in Idaho
Springs, Colorado, as
goldminers flock to the
area.
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Australian colonies

By the 1820s, although convicts (and former convicts) still made up the largest segment
of the population, there were growing numbers of free settlers arriving in the colonies. The
need for workers had increased as land exploration opened up the continent.

Some settlers were part of a new group of assisted migrants. Employers could apply
for financial assistance to bring workers to Australia if they had a particular skill that was
needed. This approach would also be used to boost immigrant numbers in the 20th century.

As in the USA, the discovery of gold helped transform Australia. Most famously, gold was
discovered by Edward Hargraves near Bathurst in New South Wales in 1851. Between 1850
and 1860 the population of Australia more than doubled from 405400 to 1145 600.

Among those who came to Australia during the gold rush era were a second wave of Chartists
and other political refugees. There was a perception that there was a greater opportunity to think
and speak freely, practise one’s chosen religion and express differing political views. Many stayed
to become settlers in the new nation that would emerge with Federation in 1901.

APPLY 2.5

1 Conduct research on the Internet about Australia’s colonial settlements before Federation in
1901. On a blank map of Australia, mark the location of each settlement. For each one, note:

e when it was first settled by Europeans
e whether it was a convict or free settler colony
e the date transportation started and finished (if it was a convict colony].

Encouraging emigration W

INTERPRET 2.2

1 Source 2.17 provides us with information about
living conditions in Britain and an unspecified
destination. The ‘Here’ section refers to Britain.
a Examine the representation carefully and
list the reasons it provides as reasons for
families to consider emigration. To what
extent are those reasons catered for in the
‘There’ section?

b Are there any clues to suggest the location
of the ‘There’ section?

¢ What is the significance of the subtitle ‘Or,

HERE THERE;
Emigration a Remedy’? Who is the implied 0r, Emigration « Remody.

target audience for the source? ] __ _ i
Source 2.17 One of many posters used in Britain during the 19th

century to encourage people to emigrate to the new world

REVIEW 2.4

1 Identify the key difference between the reasons free settlers emigrated and the reasons
for convicts’ emigration.

2 Explain the ‘pull’ factors drawing free settlers to North America in the 19th century.
3 Discuss the similarity of ‘pull’ factors to Australia at the same time.
4 Explain why political prisoners and political refugees would decide to stay in Australia.

2.1 HOW DID THE INDUSTRIAL REVOLUTION INFLUENCE THE MOVEMENT OF PEOPLES? 71



HOW DID THE INDUSTRIAL REVOLUTION INFLUENCE THE MOVEMENT
OF PEOPLES?

» Describe key features of the Industrial Revolution in Britain

. 1 Define the periods known as the Industrial Revolution and the Agricultural Revolution in
CHECKPOINT Britain, and explain why the Agricultural Revolution had to come before the Industrial
Revolution. (10 marks)

2 Describe the living conditions that working people typically experienced in cities during
the Industrial Revolution in Britain. (10 marks)

» Explain how the Agricultural Revolution caused British people to move from villages to
towns and cities

3 Describe the impact that the Agricultural Revolution and the Industrial Revolution had on
the movement of peoples within Britain. (5 marks)

4 Explain who the major beneficiaries of the Agricultural Revolution were, and outline how
these groups benefited from developments during this period. (10 marks)

» Qutline how the Industrial Revolution influenced convict transportation and the migration
of free settlers

5 Explain how the Industrial Revolution provided ‘push’ factors that encouraged people to
leave Britain, either as free settlers or convicts. (10 marks)

6 Outline the links between the Industrial Revolution and the political demands that saw
activists coming to Australia as both convicts and free settlers. (5 marks)

7 Outline the ‘pull’ factors in Australia and North America that made them attractive
destinations to those experiencing the Industrial Revolution in Britain and Europe.
(10 marks)

8 Classify the reasons for leaving Britain given below as either ‘push’ or ‘pull’ factors:
e having land enclosed

e transportation for stealing food

e the discovery of gold in Australia and North America

e the opportunity to express political opinions

cheap land in Australia and North America

e overcrowded and unhygienic living conditions

e child labour in factories

e imprisonment for leading Chartist demonstrations

e warmer climate

e the formation of new nations such as the United States of America.
(10 marks)

» ldentify the movement of slaves out of Africa, and the movement of convicts and free
settlers out of Britain

9 Onablank world map, label the places of origin and the destinations of the large groups
of people who moved to new lands during the period 1750-1901. Use colour coding to
differentiate the labels for slaves, British convicts and free settlers from Europe.

(10 marks)

TOTAL MARKS [ /80]
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RICH TASK

In this Rich Task,
you will be learning

and applying the
For many generations, there has been almost complete agreement between Australian following historical

historians and teachers that Australia was settled because Britain needed a place to send skills:

its convicts after the American War of Independence in 1783. In recent years, however, this » Comprehension:
view has been challenged by some historians. It is quite normal for historians to develop chronology, terms
new opinions as more evidence becomes available to them. It is an important part of being a and concepts
historian to allow the evidence to inform and modify your hypothesis, rather than only try to
find evidence that supports the hypothesis you have already formed.

Why was Australia settled?

» Analysis and use
of sources
Consider how views of this aspect of Australian history have changed over time by » Research

comparing and contrasting the views of historians such as Manning Clark, Geoffrey Blainey

» Explanation and
and Geoffrey Bolton, among others.

communication.
1 Asaclass, divide into four groups. Each group should be allocated one of the following
reasons that historians have advanced for Australia’s settlement: For more
e asadumping ground for convicts information about

e to provide Britain with a permanent trading base in the South Pacific these skills, refer
to ‘The historian’s

e asastrategic base, to limit French expansion in the region 1
toolkit'.

e asasource of key raw materials such as flax and pine trees, found on nearby Norfolk
Island and New Zealand, which were required for the powerful British navy’s sails,
rope and masts.

Each group should research the reason they are allocated, looking for evidence in

primary and secondary sources that will support their argument that their reason

was the driving force behind the settlement of Australia. Groups should compile their

evidence in a folio that could be used to convince others why their argument is correct.

2 After each group’s presentation, have a class discussion about their findings,
particularly focusing on the strengths and weaknesses of their evidence.
3 Isit possible to come to a conclusion about which was the most important reason? Each

student should write their own personal conclusion, reflecting on why they regarded
some evidence as more significant than other evidence.

—
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Source 2.18 New Zealand flax plant l  Source 2.19 A Norfolk Island Pine tree ]
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WHAT WERE THE EXPERIENCES OF
o &L, SLAVES, CONVICTS AND FREE SETTLERS
e ON THEIR JOURNEYS?

In this section we investigate the experiences of slaves, convicts and free settlers
on their journeys to new lives far from their homelands. We also explore the
reasons behind the slave trade - a trade that resulted in the forced removal and
mistreatment of millions of Africans during the 18th and 19th centuries.

THE TRANSATLANTIC SLAVE TRADE

Slavery is as old as human history. It was a feature of life in the ancient world,

and also a feature of African history before the arrival of the Europeans.
Traditionally, African tribal leaders made slaves of their captured enemies.
From the 1600s onwards, the European powers began to exploit African
resources. This meant looking to Africa for trade goods, territory and
then human cargo in the form of slaves.
During the 1700s, Britain became a major player in the trade

that had previously been dominated by the Portuguese and the

Spanish. Britain’s participation in the slave trade was driven by

the profit motive. Merchants were happy because their ships

were full on each of the three legs of the triangular trade (see

Source 2.9). Profit, along with a sense of European superiority,

ensured that the slave trade grew rapidly. It lasted until 1833 in
the British Empire and until 1863 in the United States.

At the end of each leg of the trade route, merchants’ profits
increased. The slaves they captured in Africa were sold for profit in
the Americas and raw materials like sugar, tobacco and, later, cotton
were taken on board. These were then shipped to Europe for sale. In

Europe, cheap manufactured goods were loaded on board and carried back to
Africa for sale at a profit.

< l By the end of the 18th century, it is estimated that up to 12 million Africans had been
ource 2.20 Slaves . . s . .
were shackled before taken as slaves to the West Indies, South America and Britain’s American colonies. The
Efa'cg Eﬁitpiﬁgﬁﬁdh?éf tof:cea size of the slave trade was not just the result of the need for cheap labour as the number of
Americas. sugar, tobacco and cotton plantations expanded in the Americas. It was also due to the high,
premature death rate among slaves. This meant that more slaves were always needed to
maintain the size of the workforce.
Unlike convicts, who could have opportunities in a new land after completing their
sentences, slaves had very little to look forward to. Slavery usually lasted for life, and a

slave’s children were born into slavery.
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FIG.IV. »
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Transportation of slaves

Perhaps the most notorious leg of the
transatlantic slave trade was the ‘middle
passage’. This was the section of the journey
in which slaves were transported from Africa,
across the Atlantic Ocean to the Americas. The
journey would have lasted anywhere from one
to six months. Slaves were packed below deck,
often in chains, where they were forced to lie
side by side in cramped conditions with little
headroom.
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Slave ship companies went to great lengths
to find the best way of packing their human
cargo for shipment. The ‘best way’ was of
course the most profitable way, but there was
debate about how they could achieve this. Some
favoured the ‘loose pack’ method, arguing
that by giving slaves a little more room, not as
many would die from the appalling conditions.
Those slaves who did survive the ‘loose pack’
would also arrive in better condition and fetch
a higher price at the slave markets. Others
favoured the ‘tight pack’ method, with many
more slaves loaded onto a single ship. It was
argued that even if some died or reached the
Americas in poor health, there would still be
more slaves to sell. ‘Tight pack’ was generally
more popular, on the basis of profits. Of course,
it did not take into account the price in human
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suffering. l Source 2.21 A plan of the British slave ship Brookes in 1789, showing
how 454 slaves were loaded in accordance with the ‘tight pack’ method
following the Slave Regulation Act of 1788. Before the Act, the 'tight pack’
method would have meant the ship carried up to 740 slaves.

APPLY 2.6

1 Often, one of the most difficult things for historians and students of history to do is
understand the actions and ideas of people who lived in the past. Sometimes, the things
people did or thought seem incompatible with the way many people think and act today.
Slavery is a good example of this.

a Use the key concept of empathetic understanding to put yourself in the place of a
slave owner in one of the American colonies. Write a 200-word explanation of why
slavery is an acceptable and necessary practice.

b  Now put yourself in the role of the enslaved man or woman owned by the same slave owner.
Write a 200-word explanation of why slavery is wrong and should never be practised.

REVIEW 2.5

1 What was the triangular slave trade?

2 What was the ‘middle passage” and why was it notorious?

3 What did the terms ‘loose pack’ and ‘tight pack’ mean for slave traders? Why was 'tight
pack’ favoured?
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STRANGE BUT TRUE

It was common for
rebellious slaves to
have their hands,
and then their heads,
cut off. The severed
body parts were then
passed around to
other slaves below
deck as a warning. To
some African tribes,
the severing of their
heads was the worst
imaginable fate. They
believed that without
their heads, their
spirits would never
find their way home.

STRANGE BUT TRUE

In one case, a
newborn baby whose
slave mother had
died in childbirth
on a slave ship was
left out in the sun to
die, and was later
thrown overboard.
The captain was
found not guilty of
murder because
there had been

no premeditated
malice’. The court
ruled that the captain
had not planned for
the woman to die,
and that without a
mother the child
would have died
anyway.

THE EXPERIENCES OF SLAVES

Slaves were kidnapped from the north-west coast of Africa - from places such as Guinea (a
French colony) or Gold Coast (a British colony). Slave catchers used rope nets to capture
young Africans. Often, Africans were captured while they were out hunting, and their
families would never have known what happened to them. They were herded into cages and
then loaded onto slave ships.

The conditions under which slaves were shipped to the Americas were brutal. The
quarters for the slaves below the decks of slave ships were little more than leaking, ocean-
going dungeons. In summer, the heat below decks was stifling. In winter, the slaves, with
little clothing and no blankets or bedding, would shiver with cold. It was almost impossible
for slaves to find a comfortable position because of overcrowding and the fact that they were
in chains. Much of the time, they were forced to lie in their own urine and excrement. The
only relief might come when small groups were allowed briefly on deck, while still in chains,
to be hosed down with sea water. The slaves were fed the bare minimum of food required to
keep them alive, in order to reduce costs and maximise profits. Slaves also had limited access
to fresh water.

Many slaves attempted escape during the journey or tried to end their misery by jumping
overboard. Some also refused to eat. Slave-ship captains responded by ordering crew members
to smash the teeth and force feed these troublesome slaves. Slavers also used a special tool,
like a pair of pliers, called the speculum oris. The pointed ends were jabbed between the jaws
and then, with the turn of a screw, the ends opened and forced the jaws apart.

I
i f”,}

"u

Source 2.22 An illustration from The lllustrated London News, 20 June 1857, showing how slaves were l
packed together on board slave ships

EXTEND 2.3

1 A slave ship by the name of Zong provides an example of the types of attitudes that slave
owners held towards their slaves during this period. Conduct research on the Internet
about the Zong massacre. Prepare a 250-word essay describing the events leading up to
the massacre, and explain why it is a significant historical event.
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Transportation of slaves
Source 2.23

I was soon put down under the decks, and there I received such a greeting in my
nostrils as I had never experienced in my life; so that, with the loathsomeness of the
stench, and crying together, I became so sick and low that I was not able to eat, nor
had I the least desire to taste anything. I now wished for the last friend, death, to
relieve me; but soon, to my grief, two of the white men offered me eatables; and, on
my refusing to eat, one of them held me fast by the hands, and laid me across, I think,
the windlass, and tied my feet, while the other flogged me severely ... The white people
looked and acted, as I thought, in so savage a manner; for [ had never seen among my
people such instances of brutal cruelty ... The closeness of the place, and the heat of
the climate, added to the number in the ship, which was so crowded that each had
scarcely room to turn himself, almost suffocated us ... The air soon became unfit for
respiration, from a variety of loathsome smells, and brought on a sickness among the
slaves, of which many died ... This wretched situation was again aggravated by the
... chains, now ... unsupportable, and the filth of the necessary tubs, into which the
children often fell, and were almost suffocated. The shrieks of the women, and the
groans of the dying, rendered the whole a scene of horror almost inconceivable.
Extract from the autobiography of Olaudah Equiano, who was captured and sold as a slave in Benin.

He wrote about his experiences in The Interesting Narrative of the Life of Olaudah Equiano,
or Gustavus Vassa, the African, published in 1789.

-L Source 2.24 The various forms of restraint used .L Source 2.25 A steel slave whip used in the 19th century on ships transporting
for slaves. The three metal prongs around the slaves
neck ensured that if a slave managed to escape,
he could not lie down.

INTERPRET 2.3

1 Read Source 2.23 written by Olaudah Equiano. What does the fact that this is a written
source indicate about his life after being taken from Benin? Does his slavery have any
impact on the reliability or bias of this as a historical source?

2 Outline your reaction to the instruments shown in Sources 2.24 and 2.25. Explain why the
commander of a slave ship would have had a very different reaction.

3 With a partner orin small groups, discuss the motivation behind the development of
instruments like these.

4 Explain how Sources 2.23 to 2.25 help you to understand the operation of the slave trade.
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Arrival in the Americas

1 Use the When the slave ships docked at one of the American ports, the slaves were unloaded and
information in the prepared for auction. Sores and wounds were covered with tar to make them less visible,
text and Source and troublesome slaves were given laudanum (made from opium) to sedate them. The

2.26 to create

two 200-word
descriptions of a
slave auction. One
should be from
the perspective of
a potential buyer,
the other from the
perspective of a
slave waiting to be
sold.

slaves were paraded like animals before the interested buyers. Potential purchasers would
examine them thoroughly, look in their mouths, feel their muscles and even comment on
their ability as potential breeders of more slaves. The entire process was dehumanising and
undignified, and the slaves had no idea where they were or what was ahead of them.

_

Source 2.26 A coloured engraving depicting a slave auction in America’s Deep South, c. 1850 l

The experiences of African slaves in the Americas varied according to when they were
transported, what skills or physical attributes they had, where they were sent and who
bought them. The majority of slaves brought to the southern states of North America and
the West Indies worked on plantations and farms. They were given new names and usually
went by the surnames of their masters. They worked long hours in the cotton, sugar or
tobacco fields, and lived in simple huts with few comforts. Slaves also worked in the house
and tended animals and vegetable patches. Female slaves were often at the mercy of male
members of the household, and the illegitimate children of these masters were also born
into slavery.

Slaves who tried to escape were severely punished. Whipping was common for those
who were caught, and repeat offenders could have their teeth filed into points so that it was

Source 2.27 The l obvious to all that this slave was troublesome.

scarred back of a slave lth h th Ki ] 1 .

the result of a brutal Although there were some kind masters, slaves were always considered to be property, not
series of whippings human beings, under US law. For example:

e Under the law, slaves could be bought and sold by their owners and separated from their
families.

» Slaves were not allowed to own property of their own, and were not allowed to leave their
master’s land without permission.

« Laws were passed that made it illegal for slaves to learn to read or write.
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+ Slaves were not allowed to be out after dark or join with groups of other slaves, except for
supervised work or in church.

» Slaves were never allowed to hit or challenge a white person, but a white person could kill
a slave while punishing them without breaking the law.

» The slave owners attempted to wipe out any memory the slaves had of their African
heritage.

There were exceptions, however. Some slave owners taught their slaves to read and write.

Many slaves managed to preserve memories of their African heritage, parts of their

traditional languages and stories from their past. There were also slave owners who would

never sell or separate families, and other slave owners who set their slaves free when the

slaves reached retirement age.

1 Why do you think a law was created to make it illegal to teach slaves to read and write?
Discuss as a class.

2 In 1948, the United Nations passed a Universal Declaration of Human Rights. Go to the
website of the United Nations and examine this declaration. Compare the rights of slaves
with what the modern world accepts as being essential for all people.

3 Use the information provided in this section (together with your own research) to create an
audio-visual presentation showing what conditions were like for slaves being transported
on slave ships. Your presentation should feature images, text and music and be 3-5
minutes in length.

EXTEND 2.4

William Wilberforce is famous for leading
the opposition to the slave trade in Britain.

1 Conduct research to find out about
William Wilberforce’'s background. Do
you think his background influenced his
attitude about slavery? Give reasons for
your response.

2 What evidence is there that Wilberforce
polarised the British (made them
take sides)? Find two sources that
demonstrate different perspectives/
opinions about Wilberforce.

3 Do you think that William Wilberforce
deserves to be called a hero? Explain
your answer.

4  What evidence have you found that
contests the view of Wilberforce as a

hero? l Source 2.28 William Wilberforce

REVIEW 2.6

1 Describe the way in which African slaves were captured at the height of the African slave
trade.
2 Qutline the legal rights of slaves under American law during the years of the slave trade.

3 Select any one of the sources used in this section and describe how it has helped you
understand the experiences of slaves in this period.

2.2 WHAT WERE THE EXPERIENCES OF SLAVES, CONVICTS AND FREE SETTLERS ON THEIR JOURNEYS?
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THE EXPERIENCES OF CONVICTS

Although conditions for convicts being transported during this period were not generally as
cramped as they were for slaves, conditions were still extremely harsh. Like slaves, convicts
spent most of the voyage restrained below deck. The majority of convicts transported on
board the First Fleet were in reasonable condition when they arrived in New South Wales
in 1788, although they must have been stunned at the new environment they found
themselves in. The seasons were reversed and the landscape was unlike anything they had
ever experienced before.
Later convict arrivals had a worse experience on the journey over. The Second Fleet
sailed from Britain in June 1789, and conditions for convicts in these ships were appalling.
Cruel punishments carried out by captains and crew, lack of food rations and diseases such
as scurvy, dysentery and typhoid all combined to make the journey a horrendous experience.
STRANGE BUT TRUE On top of this, one ship, the Guardian, struck ice and couldn’t complete the journey. About
______________ 25 per cent of the 1250 male convicts in the Second Fleet died on the journey, and many

UL RE died soon after arrival. This compared with a less than 3 per cent death rate on the First

Lady Juliana into Port

Jackson in 1790 - Fleet. The only exception was the Lady Juliana - the first transport ship to carry only female
with an all-female convicts.

cargo of 226 convicts On the Second Fleet’s return to Britain, stories of convict suffering led to legal action
on board - more against some of the seamen and contractors. This forced the authorities to review the

than doubled the transportation process. Ships were only despatched twice a year, at the end of May and the

population of women
in the new colony of
New South Wales.

beginning of September to avoid the dangerous southern hemisphere winter conditions.
Independent surgeons were appointed to supervise the treatment of convicts, and a bonus

was paid for the safe arrival of convicts.

Conditions and punishments on convict ships

Source 2.29

We soon found out that we had a troublesome cargo ... as I may say more noise
than danger. When any of them, such as Nance Ferrel [Elizabeth Farrell] ...
became very troublesome we confined them to the hold and put on the hatch ...
This, we were soon convinced, had no effect as they became in turns outrageous,
on purpose to be confined ... I, as steward, found it out by accident ... in the hold
I came upon a hogshead [cask] of bottled porter [dark beer] with ... empty bottles
in it ... We were forced to change the manner of punishing them ...  was ... to
take a flour barrel and cut a hole in the top for their head and one on each side
for their arms. This we called a wooden jacket. Next morning, Nance Ferrel, as
usual, came to the door of the cabin and began to abuse the agent and captain ...
to her mortification the jacket was produced, and ... two men ... put it on ... She
could only walk or stand ... she began to get weary and begged to be released ...
but in a few days was as bad as ever ... We were forced to tie her up like a man,
and give her one dozen with the cat-o’-nine-tails ...

An account by John Nicol, steward on the Lady Juliana, in John Nicol,
Life and Adventures, 1776-1801, Text Publishing, 1997, pp. 122-124
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l Source 2.30 An engraving depicting conditions of a convict ship Source 2.31 A 19th-
century illustration
depicting the harsh

punishment given out

INTERPRET 2.4 to convicts while being
transported from
Explain what the Sources 2.29 to 2.31 have in common. Britain to Australia.
X . It shows a prisoner
How can these sources help you to understand the attitude of authorities towards who has been flogged
convicts at this time? until his back is raw,

. . . . suffering a brine (salt
Outline the impact the treatment shown in these sources could have on the attitude of water) b%th while his
convicts when they arrived in Australia. back is scrubbed with a

broom.

What is John Nicol's ‘troublesome cargo’? What does he mean when he describes it as
‘more noise than danger’?

Which source do you think is the most useful and reliable for helping a historian
understand the way convicts were treated during the trip to Australia? Explain your
response.

REVIEW 2.7

Compare the conditions that slaves and convicts had to endure during their
transportation. What are the main similarities? What are the main differences?

Using the statistics provided, identify the approximate number of male convicts who died
on the Second Fleet. What percentage was this of the total?

What were the main diseases that convicts suffered from during the journey to Australia?
Outline the arguments for and against punishment being so severe on the convict ships.
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THE EXPERIENCE OF FREE SETTLERS
STRANGE BUT TRUE

The Great Britain

was the first steam-
powered, iron-hulled, ~ Australia generally took four months if winds were favourable.

Free settlers emigrating to Australia from Britain during much of the 19th century travelled
in wooden sailing ships known as clippers (fast sailing ships). The journey from Britain to

ocean-going ship. Steerage passengers were those travelling on the cheapest tickets. They did not have

Over the years, it their own cabins, but were accommodated in the areas originally designed to be cargo
carried more than

15000 immigrants
to Australia. On a
trip from England to

holds. These were usually on the lowest deck, below the water line. In these areas there was
little light or ventilation. During bad weather, hatches would be closed, which meant that
steerage passengers would find themselves confined below. There was no separate dining

Melbourne in 1841, area, and meals were brought from the galley (kitchen) to a common space (see Source
it took on board 550 2.33). Under these conditions, people often became sick or even died as a result of poor
chickens, 250 ducks, hygiene and infectious diseases.

150 sheep, 55 turkeys Conditions improved for steerage passengers as new ships were built, and steam-

and geese and 30
pigs to feed the 750
passengers and 130
crew.

powered, iron-hulled ships were introduced. In the late 19th century, ocean-going
steamships carried the majority of settlers to Australia from this time. They were much
more spacious than the earlier clippers and had grand saloons for first-class passengers.

Some steamships even provided cabins and dining saloons for the steerage class.

Experiences of settlers - journey and arrival

Source 2.32

Of the persons embarked at Dundee, there were 79 married couples, three single
men and eight single women, and 150 children of all ages. Three adults have died,
one of fever, occasioned by exposure to the hot sun at St. Jago, one of malignant
scarlet fever, and lately one of typhus. Twenty-three children have died of various
diseases, but mostly of affections of the bowels, arising from unsuitable food

... she is an old ship, not particularly leaky ... She was the reverse of comfortable
in her 'tween decks, being encumbered with luggage to such a degree, that in bad
weather, when most persons were below, it was difficult to pass from one end of
the ship to the other. The provisions and water were wholesome, and served in
sufficient quantities. I had the usual medical comforts supplied to convict ships
... The emigrants were almost invariably quiet and orderly ... I had no other
ground of complaint than their inattention to cleanliness. An insurmountable
difficulty, in preserving due cleanliness and ventilation, arose from the enormous
quantity of luggage they were permitted to bring on board ...

Statement by David Thompson, Esq., RN, Surgeon Superintendent of the ship John Barry, with emigrants
from Scotland, Immigration Report of 1837 to the British Parliament

Source 2.33

This morning a little after three o’clock, one of the passengers came down and
called out land and lighthouse ahead, but he called out don’t get up - What

an idea, to tell us to lay in bed when Australian shores were in sight, you may
imagine with what light hearts we quickly dressed and went up on deck ... With
what feelings I first sighted my new country I cannot describe, suffice it is to

say, they were of a mingled character, joy and sadness, first of all a feeling of
sadness crept over me, as when I was out of sight of Australia I felt a kind of link
still binding me to the dear ones I had left behind me in Old England, but this
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morning I knew that our journey was almost terminated ... About 1/2 past 4 we
saw the first Australian sunrise, first thing the sky was bathed in one mass of
bright red and then changed to green and an endless variety of magnificent tints
... far different than in the manufacturing towns in Lancashire ...

Extract from the diary of 19-year-old Ally Heathcote, who migrated from England in 1874 (Museum Victoria,
Immigration Museum). She and her family arrived in Melbourne on 16 November 1874 after a 52-day journey.

EXTEND 2.5

1 Explain the
difficulties
historians

Source 2.34 An 1870 illustration showing British emigrants in the steerage (cheapest) class of a wooden l could face

ship gathering for a meal using sources

to reconstruct

INTERPRET 2.5 the life of a free
settler such as
1 What evidence can you find in Source 2.34 to support the understanding that steerage Ally Heathcote,
passengers were travelling on the cheapest tickets? or the life of
2 Examine David Thomson’'s account of the journey from Britain to Australia in Source a convictora
2.32. What does he see as the main problems facing the free settlers travelling to former slave
Australia? What solutions do you think he would recommend? mentioned in
3 Read Source 2.33 and explain why Ally Heathcote would feel both joy and sadness as she previous units,
saw the Australian coastline for the first time. such as Olaudah
4 What evidence can you draw from these three sources to support the suggestion that the Equiano [see

journey of free settlers to Australia was a happier experience than that of convicts? Source 2.23).

REVIEW 2.8

1 What advances in shipbuilding allowed free settlers travelling to Australia in the late
19th century to have a more pleasant journey than those who had travelled earlier?

2 Select two sources of evidence provided in this section and explain how they helped you
understand the experiences of free settlers travelling to Australia in the 19th century.
Make a judgement about how useful and reliable these sources were in helping you reach
your understanding.

3 Outline the major differences between the experience of convict and steerage
passengers travelling to Australia in the early part of the 19th century.
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WHAT WERE THE EXPERIENCES OF SLAVES, CONVICTS AND FREE
SETTLERS ON THEIR JOURNEYS?

|
» Investigate the main features of slavery, including transportation
1 Explain why Britain became involved in the slave trade. Include the main arguments for
Britain’s involvement in this trade. (10 marks)

2 Using Source 2.21, explain how the triangular trade worked. Outline why it made slavery
a profitable venture for merchants and investors. (10 marks)

3 Describe the conditions slaves had to endure from capture in Africa through to sale in
the Americas. (10 marks)

4 Outline the restrictions slaves had placed on their lives once they arrived in the
Americas. (10 marks)

» Use sources to construct the experiences of a slave sent to the Americas, or a convict or
free settler sent to Australia

5 Compare and contrast the experiences of slaves, convicts and free settlers. To organise
your ideas, create a table with three columns in your notebook:

Slaves to the Americas Convicts to Australia Free settlers to Australia

e Use the sources in Section 2.2 as examples to put under each of these headings.

e Once you have completed your table, you will have sufficient information to
summarise the elements that each list has in common, as well as the major
differences. (30 marks)

6 Outline and explain the different perspectives a slave, convict and free settler would
have about their experiences. Make sure your response is supported by specific
references to the sources you used in the previous question. (30 marks)

TOTAL MARKS [ /100]

RICH TASK

Experiences of free settlers - the journey and life in Australia

The aim of this task is for you to become familiar with the impact social class and wealth
had on settlers” experiences on their journeys, and their opportunities in Australia.

1 Sources 2.35 and 2.36 clearly show the differences class and wealth had on the
experience of travelling to Australia in the 1850s. Examine the two sources and list the
differences in travel experiences you can observe.

2 You now have to validate your observations by finding other sources to support your
conclusions. Find at least one primary and one secondary source that support the
conclusions you have drawn from Sources 2.35 and 2.36.

3 Now consider whether the differences that were apparent on board the ships carried
into life in Australia. Sources 2.37 and 2.38 are two examples of housing in Sydney from
the same period. Both sites are still standing, and are potential site studies. Conduct a
digital site study of both Vaucluse House and Susannah Place, and find evidence that will
help you draw conclusions about the way people would typically live in both locations.
Remember that Vaucluse House also included servants.

4 After considering all the evidence you have gathered, argue for or against the suggestion
that free settlers in 19th-century Australia simply lived the same lives they had in Britain
in a better climate.

O e e e et e e e e e e e e e e e e e e e e e e e e e
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In this Rich Task,
you will be learning
= i and applying the
following historical
skills:
» Analysis and use
of sources
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to ‘The historian’s
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Source 2.36 An engraving from 1850 depicting the shared accommodation in a ship carrying poor
needlewomen from Britain to Australia

HECKPOINT

i Source 2.37 Susannah Place in The Rocks, i Source 2.38 Vaucluse House in Sydney, built

Sydney, built in the 1840s between 1805 and the 1840s
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2.3 HOW DID LIFE CHANGE FOR PEOPLE

e WHO MOVED T0 AUSTRALIA?

Although convicts transported to Australia were forced migrants, there were
opportunities for them there once they had served their sentences. Unlike
convicts, free settlers to Australia could look for ways to improve their lives as
soon as they arrived. Despite the opportunities, many settlers, particularly those
who chose to live on the frontiers, faced huge challenges.

CONVICT LIFE IN A NEW LAND

Once convicts arrived in Australia, their future was largely dependent on their attitude. If
they served their time, there were plenty of opportunities for work in a colony establishing
itself on the other side of the world. Skills in such areas as building and food preparation
ensured a bright future. The overall experiences and way of life of many convicts transported
to Australia were positive. The climate, food and living conditions would have been superior
to what they would have experienced in Britain. In addition, their new home offered real
opportunities for a better life in the future, with the chance to own their own land. These
opportunities were increasingly limited for poorer, working-class people in Britain.

Varied experiences

The experiences of convicts in Australia varied greatly. In the first decades in New South
Wales, many convicts were housed in government barracks similar to prisons and were sent
out daily, often in jail gangs (groups of prisoners forced to work on public projects, and
sometimes all chained together in ‘chain gangs’ to prevent escapes), to clear land and build
roads, bridges and houses (see Source 2.39).

Source 2.39 An l
illustration of a
government jail gang

in Sydney, 1830
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Convicts were also assigned to work for free settlers, officials or soldiers. They worked
on farms or as labourers in private businesses such as breweries, brickworks, saddleries or
blacksmiths. The treatment of assigned convicts depended on the nature of their master.
Most were harsh and demanding, but some also showed compassion and fairness, teaching
assigned convicts skills that would assist them once they had served their terms.

Female convicts were sent to institutions known as female factories (female-only
workhouses similar to prisons) while waiting to be assigned work with a free settler. They
were also sent to female factories as a punishment for any offences committed while in the

colony. Female convicts who were about the give birth or had very young children would also
be housed in female factories. There they were given duties such as washing clothes in the
laundry, needlework and ropemaking.

Assigned convicts

Source 2.40

Mr Robert Arlack belonged to a class at that time ... who looked solely upon
their assigned servants or government men as machines for getting money, and
who, with this view worked them most unmercifully ... In fact, they considered
convicts to be only a more expensive kind of labouring cattle ... they never
thought of giving these unfortunate wretches a single ounce of any nourishment
they could possibly avoid ...

Extract from James Tucker, Ralph Rashleigh, 1845 (reprinted in 1952 by Angus & Robertson)
Source 2.41

The overseer rises at day break, and rings a bell, which is affixed to a tree, as a
signal for the men to proceed to their labour ... The bell is rung again at eight
o’clock, when the men assemble for breakfast, for which they are allowed one
hour; they again return to their labour till one o’clock, when they have an hour
for dinner, and they afterwards labour from two till sunset.

Extract describing convicts’ daily routine on Dunmore Station, from An Historical and Statistical Account of
New South Wales as a Penal Settlement and as a British Colony, John Dunmore Lang, 2nd edn, 1837

Source 2.42

I am happy to inform you that [ am now very comfortably situated within a mile
of Hobart Town ... As to my living, [ find it better than ever I expected, thank
God, [ want for nothing in that respect. As for tea and sugar, I could almost
swim in it.
Extract from a letter by convict Richard Dillingham to his parents, in Harley Forster (ed.),
The Dillingham Convict Letters, Cypress Books, 1970

INTERPRET 2.6

1 Identify the origin of each of the sources provided here and examine the reference
information. On the basis of this information only, how reliable do you think each is?

2 What can you learn about the lives of assigned convicts from these sources?

3 How would you explain the range of attitudes and experiences of the people quoted?

4 What additional research would you need to carry out in order to gain a clearer picture of
the treatment of assigned convicts?
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Places of secondary punishment

Many convicts sent to the Australian colonies in the 19th century could suffer brutal
treatment from jailers and prison guards. Convicts who re-offended while serving their

original sentences were dealt with most harshly by being sent to places of secondary
punishment. The Coal River settlement (later known as Newcastle, New South Wales),
Norfolk Island (in the Pacific Ocean, 1600 kilometres east of Sydney) and Macquarie Harbour
(Tasmania) were all established to deal with these offenders. Norfolk Island was the harshest
and was reserved for the ‘absolute worst’ convicts. The degrading treatment convicts received

there was designed to punish rather than reform, as a warning to convicts on the mainland.

Convict life on Norfolk Island

Source 2.43

100 lashes: For saying ‘O My God’ while on the chain for Mutiny [rebellion]
100 lashes: Smiling while on the chain

50 lashes: Getting a light to smoke

200 lashes: Insolence to a soldier

100 lashes: Striking an overseer [work boss] who pushed him

8 months’ solitary confinement, on the chain: Refusing to work

3 months’ ditto: Disobedience of orders

3 months’ Gaol: Being a short distance from the settlement

100 lashes before all hands in the Gaol: Insolence to a sentry [soldier]
100 lashes: a song [presumably one of the Irish ‘treason songs’]

50 lashes: Asking gaoler [jailer] for a chew of tobacco

100 lashes: Neglect of work

Punishment record of convict William Riley during two years in heavy irons after a convict mutiny on
Norfolk Island, in Robert Hughes, The Fatal Shore, Collins Harvill 1987 p. 480

Source 2.44 An artist’s l
impression of convicts

at work on Norfolk

Island

INTERPRET 2.7

1 Carefully examine Sources 2.43 and 2.44. How many of the situations mentioned in
Source 2.43 have the potential to be applied to the convicts shown in Source 2.447

2 How many lashes did William Riley receive as punishment?

3 Which of these sources provides the best evidence for a historian arguing that
conditions on Norfolk Island were cruel and inhuman? Justify your response.
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Emancipated convicts and expirees

Convicts in the Australian colonies who were good workers and did not reoffend could be
rewarded in a number of ways. Those who showed that they could be trusted with some
limited freedoms were granted a ‘Ticket of Leave’. This allowed them the freedom to work for
pay in a specified area, but they were not permitted to leave the area. Other convicts who were
especially well behaved could have their sentences reduced and be emancipated (set free).
These people were known as emancipists. Convicts who served the full term of their sentence
without reoffending were also set free. These people became known as expirees.

Convicts played an important role in the development of Australia. In most cases,

Source 2.45 Portrait of l

their labour in towns and on farms went unnoticed or unacknowledged. However, some _
Francis Greenway

ex-convicts went on to take up significant positions in colonial society after their release.
Well-known ex-convicts include Francis Greenway (architect; see Source 2.45), James
Blackburn (engineer), William Bland (surgeon), John Davies (journalist and publisher),
William Field (pastoralist and businessman), Simeon Lord (merchant and magistrate), Mary
Reibey (businesswoman; see Source 2.46), Robert Sidaway (theatre organiser), Samuel Terry
(merchant) and D’Arcy Wentworth (surgeon and pastoralist; see Source 2.47).

APPLY 2.9

1 Conduct research on the Internet to gather evidence that will help you to decide whether
William Charles Wentworth (son of D’Arcy Wentworth) can be described as a significant
individual in Australian history. Write a 100-word paragraph summarising your findings

and stating your position. l Source 2.46 Portrait of
Mary Reibey

2 Select one male and one female convict mentioned in the text or in the list below and
conduct research to investigate their lives and achievements. Useful weblinks to help you
in your research into the experiences of individual convicts can be found in the obook.

Francis Greenway John 'Red’ Kelly
Alexander Pearce William Redfern
Mary Wade Mary Bryant

Write a 100-word informative text for each that describes their experiences as convicts,
and how their lives changed as a result of being transported. Include relevant sources that
you have evaluated for their reliability and accuracy.

EXTEND 2.6
l Source 2.47 Portrait
1 Discuss the similarities and differences between convicts and slaves in a 250-word of D’Arcy Wentworth.
written response. Use information from this chapter, together with additional research, There is some dispute
. . as to whether D'Arcy
to compare these groups of people in terms of their treatment and status. Wentworth should be
described as a convict
because he actually
volunteered to go to
REVIEW 2.9 Botany Bay just before
being sentenced for
1 List the major changes that convicts would have been forced to make when they first highway robbery.

arrived in Australia.

2 List some of the tasks convicts could expect to be given when they arrived in Australia.

3 Explain the term ‘place of secondary punishment’. Provide the names of three places that
were set up for this purpose.

4 Define the terms ‘Ticket of Leave’, ‘emancipist’ and ‘expiree’.

5 Identify the range of opportunities that a convict could take up after serving his or her
sentence.

6 Name a convict and explain how he or she benefited from transportation to Australia.
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THE LIVES OF FREE SETTLERS IN AUSTRALIA

Settlers, squatters and selectors

Early settlers in Australia came in search of a
better life or to make their fortune. Some settlers
had agricultural backgrounds, but others, such
as the military officers who were given large land
grants, had no farming experience.

Squatters were settlers who cleared
stretches of land and occupied them with their
sheep and cattle, without official ownership.
They lived on the frontiers, far away from
government regulation and supplies. Squatters

ik were often the first to explore parts of inland

¥ y‘"""f i# ‘__,-;“ i pi: A ot .,.A,l""'" - Australia, and chose the most fertile land to
R RIS sy St 3 o 7/ settle on. The government later gave licences
Source 2.48 A 19th- | to squatters, allowing them to lease the land they already occupied. Some squatters became

century painting showing

. - .
a squatter farming sheep very wealthy and were the pioneers of Australia’s wool industry.

In the 1860s, the governments of the Australian colonies sold blocks of land that they
had previously leased to squatters. The new settlers who bought small areas of land to farm
were known as selectors. Wealthy squatters purchased most of the fertile land they had
cleared and worked, and selectors were often left with the poorest farming land without easy
access to water.

The life of settlers in Australia could be harsh. Even with the help of convict labour, it
could take years to clear their land of trees and establish their crops and livestock. Food was
scarce, and settlers initially lived in basic bark shelters, or built ‘wattle and daub’ huts made
of tree branches and clay.

APPLY 2.10

1 Discuss the ethics of governments selling land they had previously licenced to squatters.
Do you think the Australian government would be able to do this today?

w The lives of early Australian settlers

Source 2.49

... the selector’s ... stock of ready money is usually exhausted by the time he has
ringed and felled a few trees upon the site of his future homestead, erected a hut of
slabs and bark, furnished it with a trestle bed and blankets, a rudely-constructed
table and bench, a few cooking utensils, an axe, a spade, a crosscut saw, and a
supply of flour, tea and sugar ... and when he has broken up a few perches of land
and put in his first crop, he is not unfrequently compelled to seek for work in the
neighbourhood at fencing or road-making, in order to maintain himself until the
‘kindly earth’ shall have yielded him her increase [produce a crop] ... In some cases
the free-selector, who is fortunate enough to be the possessor of a horse and to be
quick and dextrous [skilled] in the use of the shears, sets out in the beginning of
August for the woolsheds in the south of Queensland, or in the north of New South
Wales, to fulfil a yearly engagement at sheep-shearing ... returning in time to gather
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in his own crops, and with cheques in his pocket representing at least a hundred
pounds ... He is thus enabled to purchase a few head of stock or a better description
of plough, to build a more commodious [spacious] hut, and to supply the wife and
children, for whom he has been making a home in the bush, with such articles of
wearing apparel [clothes] as they may stand in need. There is plenty of hard work
and very little recreation in such a life ...

Descriptive sketch of Victoria c. 1860, Picturesque Atlas of Australasia, 1886

Source 2.50

Each stockman’s hut stood by itself in a clearing, leagues distant [miles away]
from any other dwelling, and as far as might be from the nearest scrub, in the
thickets of which the Blacks could always find an unassailable stronghold.

The settler depended for safety upon the keenness of his hearing, the
excellence of his carbine [rifle], and the Blacks’ superstitious dread of darkness,
which makes them averse to leaving their camp except on moonlight nights, or
with an illumination of burning firesticks.

Extract from Rosa Praed, Australian Life: Black and White, 1885
Source 2.51

Then there was a garden, fenced in with hurdles, over which our tame kangaroo
took his daily constitutional [walk]; but nothing grew in it except pumpkins
and fat-hen [a type of weed]. Well for us that they did flourish, for we lived on
pumpkins and mutton for three months, during which time the drays were
delayed by flooded creeks, and the store was empty of flour, tea, sugar, and all
other groceries.

Description of life on Naraigin, a sheep station 300 km from Brisbane, c. 1850s, in Rosa Praed, Australian Life:
Black and White, 1885

‘A e |

e

l Source 2.52 A settler
family’s bark house
¢.1870, New South
Wales

INTERPRET 2.8

1 Identify information in Sources 2.49, 2.51 and 2.52 that is confirmed in Source 2.50.
Is there any reason to regard one source as more reliable than any others?

2 |sthere evidence in any of the sources that they were created by an actual squatter?
Does this affect their reliability?

3 Explain how these sources can be used to provide evidence to support the contention
that the life of settlers could be harsh.
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The gold rush in Australia

STRANGE BUT TRUE The discovery of gold at a sawmill in California in 1848 sparked a gold rush that led to
______________ the spectacular growth of the west coast of the United States. As people flooded to the

There had been goldfields, San Francisco was transformed from a city of 1000 people in 1848 to more than
reports of gold 25000 people by the end of 1849. Edward Hargraves had been one of the hopefuls who had
discoveries in travelled there. Although he was unsuccessful at finding his fortune in California, Hargraves

Australia before

felt that the landscape in California was similar to the land around Bathurst, west of Sydney.
1851. However, the

It was Edward Hargraves’ well-publicised discovery of gold near Bathurst in 1851 that started

New South Wales

government had the gold rush in Australia.

been unwilling to Living conditions were hard for everyone on the Australian goldfields. In places like

make these finds Bendigo, for example, around 40000 people lived close together in tents. Water and fresh
public, because food was scarce. Garbage piled up around the diggings and toilets were simply holes dug in the
they did not want ground. The unsanitary conditions and poor diet led to diseases such as dysentery and typhoid.

criminals thinking
that transportation
would give them free
passage to a place
where they could get

Most ‘diggers’ worked from dawn until dusk, six days a week. It is estimated that more than
80 per cent of the population on goldfields were male, as women generally remained at home
with their children. Some women did brave the difficult conditions to keep the family together,
but they risked death or disease from the lack of sanitation and medical care. Children under

rich. They changed the age of five made up the majority of deaths on the goldfields.

this view after seeing In the early years of the gold rush, most miners were able to make reasonable returns,
how the 1848 gold and alluvial gold washed up in creek and river beds was relatively easy to find. By the 1850s,
rush helped to much of the alluvial gold had already been found, and miners had to dig mine shafts to

develop California.

find reef gold many metres below the surface. All miners had to pay a licence fee, which was

bitterly resented. It became one of the factors that contributed to the Eureka rebellion in
1854 (see Section 2.4).

Source 2.53 Paintings l Source 2.54 Miners near a mine shaft in the Gulgong or Hill End area, New South Wales c.1870 l

like this one helped
to create the legend

of Hargraves as the REVIEW 2.10
discoverer of gold in
Australia. 1 Outline the differences between a squatter and a selector.

2 Create a table outlining the main arguments for and against making the journey to
Australia as a free settler. Based on your list, do you think you would have decided to
make the journey?

3 When and why did the Australian gold rush begin?

4 What made conditions on the goldfields so harsh?

5 Which group made up the majority of deaths on the goldfields?
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THE IMPACT OF CONVICTS AND SETTLERS ON

INDIGENOUS PEOPLES

The settlement of Australia brought together two very different cultures. For the Europeans,
a successful living was dependent on ownership of land, cultivation of the soil, building
houses and fences, and outward demonstrations of progress. The Indigenous peoples

in Australia had no concept of private ownership or of demonstrating ownership with
boundaries and fences. They believed that they belonged to the land, with an elaborate
culture and spirituality that gave meaning to their lives.

Impact in the early years of colonisation

In the early years of settlement, Governor Phillip, the first governor of New South Wales, was
instructed to treat the Indigenous people kindly and to share with them all the ‘benefits of
white civilisation’. However, there was no recognition of Indigenous rights to the land, and
little attempt to understand Indigenous culture. Well-meaning settlers gave the local people
European food and clothing, but also alcohol and tobacco which were bad for their health.
Gradually the Indigenous people became dependent on European goods and lost many of their
hunting and food-gathering skills. Over time this led to further disintegration of their culture.
One of the most devastating impacts of European colonisation was disease. The
Indigenous peoples had no resistance to serious diseases such as smallpox and cholera.
Even illnesses such as influenza, the common cold, measles and chickenpox proved fatal.
Aborigines were dying in their thousands, while the number of newborn babies was
declining year by year.

Pemulwuy and early resistance

A Bidjigal man known as Pemulwuy led significant resistance to the early British settlement
in the Sydney region. In 1790, he speared and killed Governor Phillip’s gamekeeper
(someone employed to protect the animals on private land), and by 1792, he was leading
the resistance in the Parramatta area to the west of Sydney. He would often raid British
camps for food or in retaliation for ill-treatment of Aborigines. In 1797, he led a raid on
the government farm at Toongabbie. Settlers retaliated by sending a hunting party after
Pemulwuy. They shot him seven times. He was captured and placed in hospital, but escaped
and was among a group of Aborigines who met the Governor’s party at Botany Bay a month
later. This helped create the legend that he could not be killed by bullets. Pemulwuy became
celebrated as the leader of resistance among Aboriginal people in the Sydney region. As

a result, Pemulwuy’s campaign against the British was so effective that on 1 May 1801
Governor King issued an order that Aborigines near Parramatta, Georges River and Prospect
could be shot on sight. Pemulwuy himself was shot dead the following year. His head is
rumoured to have been removed and sent to Britain. The return of Aboriginal remains to
Australia has been an ongoing issue for British and Australian governments since this time.

EXTEND 2.7

1 Find out what the total population of Indigenous Australians is estimated to have been in
1788. How reliable is this estimate?

2 |If the total population had decreased by 90 per cent in 1850, how many Aboriginal people
would there have been in 18507

3 As aclass, discuss whether Pemulwuy’s story supports or contests the argument that
the British settlement of Australia was an example of peaceful colonisation.

STRANGE BUT TRUE

It has been
estimated that the
total population

of Indigenous
Australians
decreased by about
90 per cent from
1788 [the time British
settlers arrived) to
1850. A key reason
for this devastating
decline was the
spread of disease
against which the
Aboriginal people
had no resistance.

l Source 2.55 Detail
from the only known
illustration of Pemulwuy
by Samuel Neele
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Impact of settlement on Indigenous Australians

Source 2.56 An engraving c.1820 depicting an Indigenous family l Source 2.57 This photo of European settlers surrounded by l
at Port Jackson Aborigines is believed to be the first photo taken in Australia. It
was taken on 1 January 1855.

INTERPRET 2.9

1 Examine Sources 2.56 and 2.57. Source 2.57 was created 35 years after Source 2.56. List
the continuities and changes you can observe in the two sources.

2 Do you think a photo is a more or less reliable historical source than a painting? Explain
your response.

3 What evidence is there of traditional Indigenous lifestyles in these sources?
4 How could historians use these two sources?

Violence on the frontier

Apart from disease, the displacement (forced
removal) of Indigenous peoples from their
land was a major cause of their decline.
Their lifestyle appeared nomadic and this
led many settlers to believe that they could
be moved from place to place with no
negative consequences. As the pastoralists
and their livestock moved across the
Western District and Gippsland, Aborigines
were simply driven off their traditional
lands. This often resulted in clashes with
other Indigenous groups. Indigenous
Australians responded in various ways. Some
decided it was better and easier to accept
their fate and become dependent on the
white settlers. Others strongly resisted those
they saw as invaders of their land. Cut off
from their traditional sources of food, they
killed sheep and cattle for food and some
also attacked white property. These attacks

Source 2.58 An etching c. 1860 entitled Natives attacking shepherd’s hut l often led to retaliation by white settlers.
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Contestability on the extent of violence

The extent of violence towards Indigenous Australians has caused considerable controversy
among historians. Some argue that violence and massacres were widespread, while others
suggest that these claims have been exaggerated. Studies have estimated that around 1000
Indigenous people died as a result of violent attacks involving European settlers. Although
the numbers are contested, it is generally accepted that considerably more Aborigines were
killed by whites than there were whites killed by Aborigines.

It is difficult for historians to know the whole truth about these violent clashes. They
took place in remote areas and massacres were often denied, or numbers of deaths were
under-reported. It was illegal to attack Aboriginal people and whites found to have killed
them could be tried for murder. At Myall Creek, New South Wales, in June 1838, 12
stockmen murdered 28 Aboriginal people, many of them women, children and the elderly.
This event has two distinctions. It is one of the worst examples of a brutal and unprovoked
attack on Aborigines. It is also the only case in which white men were found guilty and
punished for violence against Aboriginal people. Seven men were convicted and hanged for
the events at Myall Creek.

The situation at Federation

By 1900, the majority of people of Aboriginal descent were living on reserves,
protectorates or missions. In Queensland, the Northern Territory and Western Australia,
some Aborigines were living between the two cultures - working on cattle properties but still
camping around waterholes and living off the land. They were able to maintain some links
to their traditional culture and way of life. There were also Aborigines living on the fringes
of towns and cities. Many of them did not feel that they belonged to either culture.

Overall, the Indigenous people had poorer health, shorter life spans, lower educational
levels and a greater likelihood of imprisonment than the white population of Australia.
Their place on the margins of the newly formed nation was clearly illustrated through the
Constitution. The new federal government was given no power to legislate over Aboriginal
matters and Aborigines were not to be counted in the census. Furthermore, under the
Franchise Act of 1902, Aborigines were denied the right to vote in federal elections even
though many had been able to vote in the colonies before 1900.

Waves of immigration from 1788 had helped to make Australia one of the most
prosperous, free and democratic nations in the world by 1900. Unfortunately, the country’s
original inhabitants were denied full participation in the benefits of this bountiful land.

REVIEW 2.11

1 Outline the major differences between Indigenous Australians and European settlers in
terms of their attitudes to the land and way of life.

2 What were the major things that white settlers introduced to Aborigines in the first years
of British settlement? Explain the impact they had.

3 Who led Aboriginal resistance to the British in the Sydney area in the early years of
European settlement?

4 Outline the main consequences of Indigenous Australians being displaced from their
traditional lands.

5 Explain the significance of Myall Creek as a historical site.

6 Outline the legal, political and social position of Indigenous Australians at the time of
Federation.
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HOW DID LIFE CHANGE FOR PEOPLE WHO MOVED TO AUSTRALIA?

. » Investigate and report on the changing way of life of convicts, emancipists or free
settlers

Explain the difference between a convict, an emancipist and a free settler. (3 marks)

N

CHECKPOINT

Outline the difference between the way convicts and free settlers were treated on arrival

in Australia. (7 marks)

3 Identify a convict who became a successful emancipist and evaluate their contribution to
Australia. (20 marks)

4 Outline the way historical sources can help us to understand the way of life free settlers
experienced on the frontier. In your response, ensure that you have referred to at least
three specific sources. (10 marks)

5 Explain the disadvantages of life on the goldfields for the thousands of settlers who went

to seek their fortune there. (10 marks)

» Describe the impact that convicts and free settlers had on Indigenous peoples

6 Describe the impact of British settlement on the Aboriginal people of the Sydney region
during the early years of settlement. What evidence can you use to support your answer?
(10 marks)

7 Explain how the arrival of free settlers and squatters on the frontier affected Indigenous
Australians in those areas. (10 marks)

8 Argue for or against the suggestion that the gold rush in Australia improved lives and
opportunities of Indigenous Australians. (10 marks)

9 Outline the situation for Indigenous Australians at the time of Federation. Discuss the
positive and negative impacts convicts and free settlers had on Indigenous Australians
up to that time. (20 marks)

TOTAL MARKS [ /100]

RICH TASKS

Investigate a reserve, protectorate or mission

1 In pairs or small groups, select a specific
reserve, protectorate or mission to
research.

a Show its location on a map and
investigate any evidence of the
attitude of British settlers towards
Indigenous Australians there and the
way in which they treated them.

b Come toa conclusion about whether
the Aboriginal inhabitants benefited

from the situation. Discuss your l Source 2.59 Blankets are distributed to Aborigines
findings as a class. at a mission in New South Wales, ¢.1888

Georgiana McCrae - a typical Australian?

Read the brief biography of Georgiana McCrae provided in Source 2.60, then complete the
following activities.

1 Georginia McCrae was a free settler who journeyed to Australia in the 19th century.
As a class break the biography into a timeline of the main achievements and events of
her life.

O e e e et e e e e e e e e e e e e e e e e e e e e e
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2 Add any details about her life (and the conditions she lived in) to the different events on

the class timeline. In these Rich Tasks,
3 Insmall groups, select one of these events for further research. Research that event you will be learning
and answer the question: Was McCrae’s experience typical of free settlers in Australia at and applying the
that time? following historical
4 Come back together as a class and discuss whether Georgiana McCrae was a ‘significant Sl
Australian’. » Analysis and use
of sources
Source 2.60 .
» Perspectives and
Georgiana McCrae was a daughter of the Duke of Gordon. In Britain she was interpretations

recognised as an excellent painter and in 1820, at the age of 16, she won a silver
medal from the Royal Society of Arts for her work.

» Research

» Explanation and

communication.
In 1830, Georgiana married Andrew McCrae, a lawyer ... In 1838, he booked

passage to Australia, which he believed offered huge opportunities. Georgiana,

For more
unable to travel at that time due to illness, is said to have raised the funds to information about
purchase passage by painting miniatures ... She and her children landed at Port these skills, refer
Phillip on 1 March 1841. When Georgiana arrived in Melbourne the settlement was to ‘The historian’s
only five years old and was a virtual shanty town. toolkit".

The cottage her husband had rented in Lonsdale Street was nothing like Gordon
Castle, where Georgiana had lived in her youth. The cottage had an outdoor toilet,
mud and animal faeces underfoot and a hole in the roof for the cooking fire smoke to
escape. The privileged life she had led as a member of the English upper class was
well and truly over.

In February 1842 they moved to
Mayfield, on the Yarra River ... designed
by her and described as ‘one of the first
superior houses erected in the Colony’.
In 1843, Andrew took up the ‘Arthur's
Seat’ run near Dromana, and there built
a house in which the family lived from
1845 to 1851. Georgiana is said to have
welcomed local Aboriginal people when
they passed through each year. Georgiana
was acknowledged by other runholders
for being as useful as a drover among
cattle and horses, and was renowned as
a ‘medicine woman'.

Although her husband moved
about, including going to the goldfields,
Georgiana remained in Melbourne. There
she died in 1890 at the age of 85. Source 2.61 A self-portrait of Georgiana McCrae ]

Biographical information about Georgiana McCrae
from the Australian Government website
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_ B WHAT WERE THE SHORT- AND LONG-TERM
ez IMPACTS OF THE MOVEMENT OF PEOPLES?

Huge increases in the numbers of people moving around the world between
1750 and 1901 had wide-reaching effects in both the short and long term. In this
section, we will briefly examine the effects that these movements had on the
development of societies in North America and Australia. There are a number
of similarities between the USA and Australia during this period. Both were
expanding from British colonies to become independent countries, and their
development was heavily reliant on the influence and hard work of people from
foreign places.

CONSEQUENCES OF THE TRANSATLANTIC

SLAVE TRADE

In the short term, the slave trade made European and American merchants extremely rich
and helped establish the sugar, tobacco and cotton industries in North America. However,
over the course of the 19th century, as the Industrial Revolution spread, machines did more
and more of the work that had been previously done by hand. This made slave labour less
important and slaves less valuable.

Consequences of slavery for the United States

An immediate and enduring consequence of the transportation of African slaves to the
Americas is the cultural and ethnic make-up of populations in the United States, and
countries across the Caribbean and South America, such as Cuba and Brazil. In each of
these countries there are high percentages of people of African descent.

The American Civil War

The United States became the destination for 645000 Africans who had literally been stolen
from their homes. Slavery became limited to the southern states by the 19th century. As
campaigners started to question the morality of the entire concept of slavery, it became an
increasingly divisive issue in the USA. In 1860, Abraham Lincoln was elected on a platform
of preserving the unity of the nation. He set out his vision in his famous ‘House Divided’
speech (see Source 2.63).
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Lincoln’s election led to the secession (withdrawal) of 11 southern slave states from the
Union. They created a new nation - the Confederate States of America. The southern army
fired the first shots of the civil war on 12 April 1861. The war was fought for four years
and tore the nation apart, often dividing friends and families as well as armies and leaders.
In 1863, President Lincoln issued the Emancipation Proclamation freeing all slaves in the
Confederate states. When the war ended in April 1865, slaves in the middle states, which
had not seceded, were also freed. The political make-up of the modern United States was
forged by what President Abraham Lincoln called the second American Revolution that came

with the Union victory in the Civil War.

l Source 2.62 An artist’s
impression of one of
the bloody battles of
the American Civil War

Slavery divides the United States

Source 2.63

A house divided against itself cannot stand. I believe this government cannot
endure, permanently, half slave and half free. I do not expect the Union to be
dissolved - I do not expect the house to fall - but I do expect it will cease to be
divided. It will become all one thing or all the other. Either the opponents of
slavery will arrest the further spread of it, and place it where the public mind shall
rest in the belief that it is in the course of ultimate extinction; or its advocates
will push it forward, till it shall become alike lawful in all the States, old as well as
new - North as well as South.

Abraham Lincoln, in a speech delivered in 1858

INTERPRET 2.10

1 Canyou identify Lincoln’s perspective on slavery from Source 2.63? Give reasons for
your answer.

2 What does Lincoln identify as the cause of the United States being a "house divided'?

l Source 2.64 Abraham
3 What is the purpose of this speech? What is the significance of the date of the speech? Lincoln
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Contribution of the descendants of African slaves

Over the decades, most descendants of the transported slaves also suffered physical and
emotional damage, even after the end of slavery in 1865. Nevertheless, their contribution

to the nation that became their home was significant, both
economically and culturally. Despite their low social position,
by the end of the 19th century, African Americans were
probably more important to the American economy than they
had been in the slavery era. They provided much of the unskilled
and semi-skilled labour force, and in most cases their pay was
lower and their conditions poorer than for white workers. Even
though their access to education and other opportunities was
poor, some black Americans played leading roles in medicine,
business, writing, invention and music during this period. By

l Source 2.65 The transportation of African slaves to the the turn of the 20th century, the movements that would see
Americas has had an impact on the cultural and ethnic . . . . o
make-up of modern societies there. African Americans strive for equality were beginning.

EXTEND 2.8

1 Research
the cultural
and ethnic

backgrounds of
the populations
of the United
States, Cuba and
Jamaica today.
What percentage
of each of these
populations are
the descendants
of African
slaves?

APPLY 2.11

1 The following people were well-known African Americans:
e Dr Daniel Williams (surgeon)
¢ Frances Ellen Watkins Harper (poet and writer)
e Jan Matzeliger (inventor)
e |da B Wells (journalist and newspaper editor)
e Dr WEB Du Bois (historian and sociologist)
e Mary McLeod Bethune (teacher)

a Conduct research on the life of one of these people and prepare a 150-word report
that outlines the key contributions and achievements he or she made to American life
and society. Include a photograph if one is available.

b Do you believe this person should be remembered as a significant historical figure?
Justify your response.

Consequences of slavery for Africa

In the long term, a growing number of historians argue that a combination of the slave
trade and European colonialism contributed to the under-development of many African
countries. Slavery and colonialism exploited Africa’s people and resources, and money and
people were taken from Africa. Some of those people were potential leaders who might have
made a difference for the better had they been able to stay in Africa.

The way the slave trade worked, in which Africans often captured people from other
tribes and then sold them to the Europeans, also weakened the sense of unity and trust that
might have developed within African communities. Unity, trust and political stability are
important to economic development. The slave trade was also an easy way for some African
communities to get rich. They were therefore less inclined to look for other ways to generate
an income and create wealth.

REVIEW 2.12

1 Explain the differences between the consequences of the slave trade for:

e Africa e Britain e North America
2 Qutline the impact of the American Civil War on slavery in the United States of America.
3 Why were African Americans important to the American economy after slavery ended?
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THE DEVELOPMENT OF THE AUSTRALIAN

NATION

Australia changed dramatically in the period between 1788 and 1901. It started as a tiny,
struggling British colony on Sydney Harbour that by 1901 was a united (federated) and
independent nation.

The convicts who were forced to come to Australia together with the free settlers and
diggers who came here in search of new fortunes all contributed to Australia’s development
as a nation. Up until the 1820s, convicts were important in building infrastructure; that
is, the bridges, roads and public buildings of the new colonies. As the colonies expanded
inland, convicts increasingly worked for the growing numbers of free settlers. It appears that
most convicts chose not to return to Britain after serving their sentences.

In 1840, transportation of convicts to New South Wales came to an end. By this time,
the free populations of the colonies outnumbered the convicts. There had been growing
demands among the free settlers for a say in local government and more political freedom.
By 1850, there were six colonial settlements, and the cities of Sydney, Hobart, Brisbane,
Perth, Adelaide and Melbourne had all been established.

After 1851, the gold migrants made an enormous contribution to the economic
development of Australia. The gold wealth, coupled with the efforts of pastoralists, small
farmers, merchants, manufacturers, professionals and labourers, ensured that the period
from 1860 to 1890 was a time of economic boom.

The one group who suffered during this period were Indigenous Australians. The 19th
century was the period of colonial expansion that destroyed their cultural links to the land.
Indigenous Australians found themselves on the fringes of the new society, as their lives,

values and traditional attachments were all swept aside by European ‘progress’.

e

Source 2.66 A photograph of Sydney, taken ¢.1900 from the North Shore, looking across to Sydney Cove. l

APPLY 2.12

1 Find a modern photograph showing the same area of Sydney as shown in Source 2.66.
What have been the major changes in the last century?
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STRANGE BUT TRUE

In 1820 there

were 36000 non-
Indigenous people
living in New South
Wales. Free settlers
who were born in
Britain were given
the nickname
‘sterlings’, after the
British currency (the
pound sterling). By
this time, around
9000 people had
been born in the
colony and were
under the age of

12. The nickname
‘currency lads and
lasses” was used

to refer to these
children because
they were the

first generation of
children born in the
colony - where paper
currency rather than
pounds sterling was
used.

STRANGE BUT TRUE

A livestock count in
1800 recorded 6124
sheep in the new
colony. In the 1820s,
Australia imported
around 5000 merino
sheep from Europe.
These imports laid
the foundations

of the Australian
wool industry. In
2001, Australia had
approximately 111
million sheep and
lambs and accounted
for around 9 per
cent of world sheep
numbers.



Developing industries

The labour and skills of convicts and settlers cleared the land and developed Australia’s
agricultural industries. In particular, the wool industry became the economic backbone of
the country. Australia’s manufacturing industries were also developing, although by the
end of our period of study in 1901, manufacturing was relatively small in scale compared to
industries in Britain (see Source 2.67).

Australian industry around 1900

Source 2.67

The first Australian factories were based on the waterfront - repairing visiting
vessels, brewing beer and making biscuits. The early industrialisation of the late
19th century led to an expansion into the fringe suburbs of the main coastal
settlements, creating thousands of new jobs for boilermakers, engineers, iron
founders and brickmakers. The decline in goldfields activity earlier in the century
[around the 1860s] had left many English immigrants unemployed and, as was
said, ‘threw them into’ the newly industrialised workforce and suburbs. At the
end of the century, despite rapid
industrialisation the manufacturing
sector was still dominated by many
smaller factories. Even in Victoria, the
most industrialised colony, factories of
more than fifty employees drew only
half of the registered workforce. The
older trades in small workshops, such
as saddlemaking, coachbuilding and
dressmaking, still outnumbered the

new, expanding engineering trades

Source 2.68 A photograph taken ¢.1900 of Darling Harbour, Sydney. It was a J_, developed by the burgeoning tram and
transport hub where railways brought export products such as coal and wool railways industries.

to the docks, and rail, ships and horse-drawn vehicles carried them away for

distribution around Australia. By 1905, Darling Harbour was also the site of a Australian Manufacturing to Federation,
gasworks and coal-fired power stations. ABS 1301.0 - Year Book Australia, 2001

INTERPRET 2.11

1 Explain how Sources 2.68 supports or challenges Source 2.67.
2 What did the earliest factories in Australia produce?

3 Outline the things in Source 2.68 that provide evidence that Darling Harbour was a
transport hub.

4 Would a historian use Source 2.68 as evidence of rapid or slow change in transportation
in Australia? Explain the reasons for your response.

Impact of the gold rush settlers

The discovery of gold and the consequent mass movement of people created key ingredients
for the making of a modern Australia.
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A major increase in population

A new wave of free settlers to Australia trebled the population in only 10 years. Although the
gold migrants were still predominantly British, there was a broader range of nationalities who
arrived during this period, including Chinese, Germans, Italians and Americans.

A booming economy

The added wealth and population contributed to a boom and major development in the
eastern colonies. Roads, bridges, railways and impressive public buildings were a feature

of the age. It was a time when Melbourne became, for a while, at least, the largest city in
Australia, overtaking Sydney. The gold rush also made Melbourne the financial and banking
centre of Australia well into the 20th century.

New political ideas

Those who came to Australia in search of gold brought with them a range of new progressive
political ideas. There were Americans committed to democracy and republicanism, Irishmen
opposed to wealthy British landholders, and European liberals who had hopes of a better
world where freedom of the press, freedom of religion and the freedom to protest were
available to all. Then there were the Chartists - a working-class democratic movement

that called for the vote for all men over 21 and a parliament elected annually. The miners’
charter linked to the famous Eureka rebellion on the Ballarat goldfield in 1854 included

the Chartist’s ideas. The Eureka rebellion was partly about unfair practices and taxes on the

goldfields, but it also reflected growing concerns about political rights. It is suggested that the l Source 2.69 The

e s . . Eureka flag, raised
constitutions drawn up by the colonies in the 1850s were more democratic than they might b; Iﬁeag Oladgmirs ;’.2 e

have been had the Eureka Rebellion not occurred. part of the famous
rebellion in Ballarat in

1854. The flag became
Nationalism and racism a political symbol
and is historically
linked to nationalism,
radicalism and

resulting anti-Chinese racism were factors that encouraged the Federation movement. It republicanism.

The movement of thousands of Chinese to Australia during the gold rushes and the

was no coincidence that the first law passed by the new Australian parliament in 1901 was
the White Australia Policy, enshrined in the Immigration Restriction Act, that banned non-

whites from entering Australia. One of the most remarkable features of Australian history
1 Investigate the

Eureka rebellion.
As a class discuss
your findings; for

has been the transition from a nation born, in part, out of racism to one of the world’s most
successful multicultural societies.

Australia’s population at Federation example, does it
provide evidence
In the later decades of the century, more migrants poured into the Australian colonies. There of changing
was also a growing population of native-born Australians. At the time of Federation in 1901, political interests
over 77.2 per cent of the population count in Australia were Australian-born (2 908303 in 19th-century
people) and 22.8 per cent stated that they were born overseas (857 576 people). Australia? What
contribution
did it make
REVIEW 2.13 to Australia’s

national identity?
1 When did convict transportation to New South Wales end?

2 Which was Australia’s most important rural industry for much of the 19th century?

3 Why did Melbourne become Australia’s main financial and banking centre in the second
half of the 19th century?
4 What evidence is there that Australia was ‘in part, a nation born out of racism’?
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CHECKPOINT

= L T T

WHAT WERE THE SHORT- AND LONG-TERM IMPACTS OF THE
MOVEMENT OF PEOPLES?

» Describe the immediate and longer-term consequences of transporting African slaves to
the Americas

Identify three industries that rapidly developed as a result of slavery. Explain why slaves
were so crucial to this development. (5 marks)

2 Analyse the argument that slavery and European colonisation have had long-term
negative consequences for African countries. (20 marks)

3 Explain how the presence of slavery helped lead to a civil war in the United States.
(10 marks)

4 |dentify examples of how African Americans were able to make positive contributions to
19th-century American society. (10 marks)

» Assess the impact of convicts and free settlers on the development of the Australian
nation

5 Explain how Australia changed between 1788 and 1901. Use relevant sources that
support your explanation. (15 marks)
6 Evaluate the contribution of convicts and free settlers to those changes. (20 marks)

7 Identify the links between free settlers becoming more numerous than convicts and the
push for political changes in Australia. (10 marks)

8 Explain why the gold rushes made such a major contribution to Australia’s economic
development. (10 marks)
TOTAL MARKS [ /100]

RICH TASK

Australian identity

What is a typical Australian? What values and beliefs does Australia represent? To what
extent was Australian identity established in the 19th century? These are difficult questions
that historians, politicians and students still argue about. This rich task is designed to help
you develop your own opinion about Australia’s national identity and its origins.

1 Discuss Sources 2.70 to 2.72, which depict ‘typical Australians’ in the 19th century.

In what way do these figures represent ‘typical Australians’?

Are they relevant only to the 19th century?

What characteristics do these figures typically have?

What could they contribute to a sense of national identity?

" Qo N T o

Who is excluded from this view of Australia?

2 Select an alternative type of person from 19th-century Australian life to those shown
here to research. After you have finished researching, answer discussion questions a to
d about your type of person.

3 Discuss your findings as a class. Can you agree on what constitutes a ‘typical Australian’
or identify agreed aspects of an Australian identity? How many of these aspects of an
Australian identify have survived into 21st-century Australian society?
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In this Rich Task, you

will be learning and

applying the following

historical skills:

» Analysis and use of
sources

» Research

» Explanation and
communication.

For more information
about these skills,
refer to ‘The
historian’s toolkit".

Source 2.70 l

Source 2.71 i Source 2.72 i
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Source 3.1 This machine, known
as the Edison Universal Stock
Ticker, was one of the earliest
electronic communication devices.
It transmitted information relating
to the price of gold and stocks over
telegraph lines from around 1870
up until 1960. Today, stock tickers
such as this serve as a reminder
of the early days of capitalism.

X » 48 Co
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PROGRESSIVE IDEAS AND
MOVEMENTS: CAPITALISM

Between 1750 and 1918, many parts of the world underwent enormous social and political
transformations. Systems of government that had dominated for hundreds of years were broken
down and more liberal and progressive ideas took hold. A nhumber of progressive ideas and
movements went on to have profound effects on the modern world - they included capitalism,

socialism, egalitarianism, nationalism, imperialism, Darwinism and Chartism.

In this chapter we will briefly examine the most important progressive ideas and movements
of the time before engaging in a detailed study of capitalism, and how it went on to shape
economic and social systems around the world, including in Australia.



WHAT PROGRESSIVE [DEAS AND MOVEMENTS 3 1
DEVELOPED BETWEEN 1750 AND 19187 B

In this section you will:

» identify key historical events, such as the Enlightenment, the American War of
Independence, the French Revolution and the Industrial Revolution, that contributed to the
development of a range of progressive ideas and movements

» examine the underlying ideas associated with these historical events and describe how they
influenced the development of progressive ideas and movements

» outline the key principles of the following progressive ideas - capitalism, socialism,
egalitarianism, nationalism, imperialism, Darwinism and Chartism.

meneeennnennnnennnnnnn CHECKPOINT 3.1

WHAT IS CAPITALISM AND HOW DID T DEVELOP? 3 . 2

In this section you will:

» outline and explain the origins of capitalism

» describe the main features of capitalism

» identify the ideas of supporters of and opponents to capitalism and explain their differences
» trace changes in attitude to the idea over the period

meneennnnennneennnnnn. CHECKPOINT 3.2

WHAT WERE THE SHORT- AND LONG-TERM IMPACTS 3 3
OF CAPITALISM ON AUSTRALIA AND THE WORLD? =

In this section you will:

» Assess the short- and long-term impacts of capitalism on Australia and the world
» discuss the relevance of the idea today

e CHECKPOINT 3.3



PROGRESSIVE [DEAS AND MOVEMENTS - A TIMELINE

\L Source 3.3 The Battle of Princeton, painted in
1784, shows General George Washington
leading his army against the British in the
War of Independence on 3 January 1777.

1775-1776
The start of the American
c. 1650-1800 Revolution and the US Declaration 1778
S D of Independence. This Declaration With the arrival of the
TIQEHSE T};gg;eg? reenatsgnarat{?:rvtvi?ael? embraced egalitarian ideas. First Fleet at Botany Bay, 1838-1848
religion influenced the development T British imperialism extends The Chartist Movement
of many countries. to Australia. calls for a series of democratic
reforms including the right to
T vote for all male adults.
1760-1914

The Industrial Revolution

1650 1750 1760 1790 1800 1810 1820
0L S | S— 10

1789

c. 1750 The French Revolution begins,
ending the rule of a centuries-old
monarchy in France.

The Industrial Revolution begins
in England, and continues -
into the 20th century. 1776

Adam Smith publishes
An Inquiry into the Nature and
Causes of the Wealth of Nations,
creating a foundation for some
of the fundamental ideas
of capitalism.

Source 3.2 Watt's steam 1|
engine, invented in 1776,
had a significant impact

on the early years of the
Industrial Revolution
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|L Source 3.5 An Australian
Labor Party poster, c. 1928

c. 1850

The start of the Irish nationalist
movement. An Irish Free State,
separate from Britain, would eventually
be formed in 1922.

1904
The Australian Labor Party 1922
1871 is elected federally and the ..
- . o X The British Empire
Unification of Germany. first socialist party in the world reaches its
to be elected. greatest extent.

1840

1850

1848

Karl Marx and Fredrich Engels
publish The Communist
Manifesto. Marx and Engels
are highly influential in
the socialist movement.

1860 1870 1880 1890 1900 1910 1920 1930

1

1861

Unification of Italy and 1901

separation of the northern . . 1917
ltalian states from the Th? /;ustrtahtanfcolonles The Russian Revolution
Austro-Hungarian Empire ecerale fo form @ and the victory of the

single nation.

1859 Bolsheviks results in the
Charles Darwin publishes world's first socialist state.
On the Origin of Species,

which demonstrates that humans were
created by evolution, not by God.

g Source 3.6 Charles Darwin

Source 3.4 The taking é
of the Bastille. The
prison was symbol

of repression for

the revolutionaries

REVIEW 3.1

1 What was the ‘Enlightenment’?

2 Place the Russian, American and French revolutions in
chronological order.

What was the name of the first socialist party in the world
to be elected to government? Where did this happen?
What evidence does the timeline provide to support

the idea that this was a time when nations wanted to
establish their independence?
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WHAT PROGRESSIVE IDEAS AND
o I MOVEMENTS DEVELOPED BETWEEN
e 1750 AND 19187

The period from 1750 to 1918 saw a number of new ideas and movements arise
that challenged the ways in which societies had been organised for centuries.
From the mid-17th century, philosophical ideas based on reason rather than
religion dominated discussions about society. This period became known as the
Enlightenment. It accompanied the development of scientific inquiry and rational
thought, and provided the basis for many modern-day secular (non-religious)
states, including Australia.

THE ENLIGHTENMENT

The Enlightenment began around 1650 and lasted about 150 years. It was an important
period in history, which led to the birth of the modern world. It started with a group of
thinkers questioning ideas about science, religion, government, education and society in
general that had been accepted for centuries. Enlightenment thinkers such as John Locke;
Voltaire; Jean-Jacques Rousseau; and Charles-Louis de Secondat, Baron de La Brede et de
Montesquieu (better known as Montesquieu) contributed ideas that formed the foundations
for how modern governments and societies are organised.

The ideas of happiness and progress

The pursuit of happiness and progress were important for many important thinkers during
the Enlightenment. Voltaire saw the history of human society as a continuous ladder of
progress and improvement. One of the results of this progress would be increased happiness.

l Source 3.7 The great thinkers of the Enlightenment: Locke, Voltaire, Montesquieu and Rousseau
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For John Locke, who first commented on the pursuit of happiness in 1690, happiness was
linked to liberty and to the freedom of the individual. In 1776, Thomas Jefferson also saw
a connection between liberty and happiness. It is for this reason that ‘life, liberty and the
pursuit of happiness’ were enshrined (protected) as basic human rights in the United States
Declaration of Independence.

Another of the key beliefs of the Enlightenment was that people had the potential to be
better. The Enlightenment therefore encouraged society to introduce reforms to tap human
potential in an attempt to make both the individual and society better.

Ideas of government

One of the most influential Enlightenment writers was Jean-Jacques Rousseau. Rousseau
introduced the idea of the ‘social contract’. According to Rousseau, a social contract exists
between the state (the rulers or lawmakers) and people who are governed by the state.
Under the contract, the state has a duty to govern well and to be just (fair). In return, the
people keep their part of the contract by giving up some of their natural freedoms in order
to gain the protection of the state. Rousseau’s ideas had a major impact on the people who
overthrew the monarchy of King Louis XVI during the French Revolution of 1789. His ideas
underpin the democratic French government formed after the revolution as well as many
laws in France today.

Montesquieu wrote about the separation of powers (see Source 3.8). This separation of
powers was meant to prevent any one part of the government becoming too powerful. The
idea became part of the United States Constitution and is also reflected in the Australian
Federal Constitution. In Australia, power is

separated into three branches: the Executive
3 branches of a

(the Governor General), the Legislature government

(Parliament, where power is again split
between the House of Representatives and
the Senate) and the Judiciary (the High
Court of Australia).
The optimism about making the world
a better place and the belief in human
potential that were central to Enlightenment
thinking was reinforced by the changes
that came with the Industrial Revolution. ' : .
People were remaking the world. At the SEITE LSRG JRIEED]
time, the advances in medicine, science and

technology suggested that Voltaire was right
l Source 3.8 Montesquieu’s idea of the separation of powers in government

became a feature of many of the governments of the modern world, including
climbing of a continuous ladder of progress. the United States and Australia.

when he likened all of human history to the

REVIEW 3.2

1 Identify four significant thinkers of the Enlightenment.

2 Explain how the United States Declaration of Independence, the US Constitution and the
Australian Constitution were all influenced by the Enlightenment.

3 Explain what Rousseau meant by the ‘social contract’.
4 Explain how the Enlightenment and Industrial Revolution were linked.
5 Outline how the Enlightenment changed ideas about the way people should be governed.
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STRANGE BUT TRUE

During the War

of Independence,
Benjamin Franklin
was an American
diplomat in France.
For many French
people, he came

to symbolise the
ideas and values of
the new American
republic. His image
appeared on fans,
brooches and all
kinds of household
items, even chamber
pots (pots stored
under the bed and
used when someone
needed to go to the
toilet during the
night). It was said
that even King Louis
XVl had a chamber
pot with Franklin's
image on it.

A TIME OF REVOLUTION

There were two influential 18th-century revolutions that went on to influence the
development of progressive ideas and movements: the American Revolution (1775-1783)
and the French Revolution (1789-1799). While Americans were fighting to free themselves
from British colonial rule, the French sought to put an end to the rule of the monarch.
The idea of egalitarianism suggested that all people are born equal and therefore deserve
equal rights and opportunities. The principle of egalitarianism did not fit with the unequal
distribution of wealth and power held by the British monarch (in North America) and the
French monarch and aristocracy. It served as a motivating factor in both revolutions.

The 18th century also brought with it a revolution of a different kind, the Industrial
Revolution. At this time, advances in technology changed the way people worked and the
way that society was organised. Because of the dramatic changes in working conditions and
the often tense relationships between wealthy employers and their poor employees, many
new and progressive ideas were introduced.

The American Revolution

The American Revolution is a historical term that refers to a number of events and
developments that took place during the second half of the 18th century. Together, these
events and developments combined to transform the 13 British colonies on the east coast of
North America into a new republic named the United States of America.

Boston Tea Party

Before the American Revolution, the 13 colonies on the east coast of North America had
been part of the larger British North America. Over time, however, the inhabitants of these
13 colonies became resentful of British rule. In particular, they were angry when the British
government made decisions that affected the colonists without consulting them.

When the British government introduced the Tea Act in 1773, with the intention of
providing financial assistance to the East India Company (a large British company), it
effectively lowered the tax on Company tea in the colonies. The colonists, including local tea
smugglers who were concerned about the effect of cheaper British tea on their profits, were
resentful that their views could not be represented in British Parliament when decisions
like that were made. The tea smugglers played an important role in a significant event in
American history known as the Boston Tea Party. Tea smugglers, along with other colonists,
dressed as Mohawk Indians and dumped a large load of the cheaper Company tea into
Boston Harbor. This was a direct challenge to British control, and became a rallying point
for Americans. It publicised the American demand of ‘no taxation without representation’

- meaning that colonists were no longer willing to be subjected to British regulations if they
did not have representation (a vote) in the British Parliament.

War of Independence

Britain's response to the Boston Tea Party was to impose direct British control on the colony
of Massachusetts, the state in which Boston is located. When the military governor tried

to seize American weapons, military clashes broke out between the resisting Americans and
the British Army. The American response led to a Declaration of Independence on 4 July
1776, which announced the formation of the United States of America. Among the leaders
and thinkers who contributed to the Declaration of Independence were Thomas Jefferson,
Benjamin Franklin and John Adams.
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The Declaration claimed that ‘all men
are created equal’, and asserted that people
were endowed with certain unalienable
rights (rights that one is born with and
that can never be taken away). This was
revolutionary thinking at a time when the
idea of rights for all people was regarded
as a philosophical concept rather than
something practical.

The war continued until 1783, when a
treaty between Britain and the USA formally

ended the war, and recognised the USA as

an independent state. Indians, dumping tea in Boston Harbor in 1773

The French Revolution

Shortly after the end of the American Revolution in 1783, another revolution started across
the Atlantic Ocean in France. Discontent with the French royal family and the aristocracy
in general had been growing in France during the reign of Louis XVI. A meeting of the
Estates General (legislative assembly) in May 1789 brought together the three estates of the
realm - the nobility, the clergy and the people. Unable to agree on a power arrangement,
the third estate - the people - formed a National Assembly demanding a constitution and
political representation. This signalled the start of the French Revolution.

Storming of the Bastille

On 14 July 1789, as popular discontent with the political system in France simmered, an
angry mob of people stormed a fortress prison in Paris known as the Bastille. This event,
more than any other, became the symbolic flashpoint of the French Revolution. The Bastille,
which had been a state prison, represented royal power and the ancien régime - the old
system of government. More importantly, the Bastille contained a large store of explosives.
The date of the fall of the Bastille is still a public holiday in France.

l Source 3.10 The Taking of the Bastille. The prison was a symbol of repression for the revolutionaries.
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L Source 3.9 An artist’s depiction of American colonists, dressed as Mohawk

STRANGE BUT TRUE

The Bastille has
become a symbol

of the French
Revolution around
the world. It is often
remembered as
housing thousands
of innocent people
imprisoned by a
corrupt and uncaring
king, but at the time
the fortress was
stormed to retrieve
a large store of
explosives there
were only seven
prisoners inside.
Four of these were
common criminals
charged with forgery,
two were insane, and
the last was an Irish
lord imprisoned for
debts.



Declaration of the Rights of Man and of the Citizen

The first version of the most fundamental document of the French Revolution - known as
the Declaration of the Rights of Man and of the Citizen - was passed by the Constituent
French Assembly on 26 August 1789. It reflected the view of the influential French political
thinker Jean Jacques Rousseau that the rulers only govern with the consent of the people who
are governed. The separation of powers into executive, legislative and judicial branches of
government, as advocated by the French political philosopher Montesquieu, was also included.
The Declaration of the Rights of Man and of the Citizen opened by claiming that all men
were born free and remained equal in rights. It claimed that sovereignty (the independent
authority of a country over its own lands) should essentially be the responsibility of the
nation. This was a direct challenge to the established belief of European monarchies that
sovereignty was the responsibility of God and God’s representatives on Earth - that is,
kings. Thomas Jefferson, who had been a major contributor to the American Declaration,
was ambassador in Paris in 1789. He was in consultation with the French revolutionaries as
they framed their own document. Although these ideas form the basis of most democratic
governments today, at the time they were regarded as radical.

Reign of Terror

In 1791, it was proposed that France would be run by a constitutional monarchy with an
elected government assembly limiting the king’s powers (similar to the way in which Britain
and Australia function today). This arrangement caused a crisis in government, and the
following year the monarchy was abolished. On 21 January 1793, Louis XVI was executed
on the guillotine. This sent shock waves through the royal houses of Europe, who moved to
defeat the republican French.

The French population was divided, and the revolutionary government’s Committee of
Public Safety assumed control of public life. It instituted a ‘reign of terror’ against perceived
enemies of the republic, and records indicate that 16 594 prisoners were guillotined (had
their heads chopped off). It has been suggested the actual figure may be as high as 40000.

The revolution ends

By 1804, Napoleon I had been crowned Emperor of France, and started a period of French
territorial expansion and imperialism. Although it seemed as if France had again reverted
to a form of monarchy, the French Revolution introduced significant change. It showed that
rulers could no longer take their subjects for granted. It has been suggested that the French
Revolution laid the groundwork for establishing equitable systems of government across

the Western world. Certainly, the American and French revolutions changed forever the
relationship between governments and those they govern, and introduced the concept of
rights for all people.

The Industrial Revolution

The Industrial Revolution is the name given to the period of enormous social, economic and
cultural changes brought about by a process of industrialisation (the move from an economy
based on farming and agriculture to one based on manufacturing and industry) that took
place in Britain from the mid-1700s, and then spread to the rest of the world. The Industrial
Revolution lasted for more than 150 years, beginning around 1750 and continuing until
around 1914. The Industrial Revolution changed almost every aspect of daily life and brought
about profound economic changes. Manual labour and horse-drawn machinery had previously
been the basis of the economy, but the spread of steam- and coal-powered machinery made
agriculture, manufacturing and many other industries vastly more efficient.
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The traditional economy, dominated by landowning nobility, gave way to capitalism.
Under capitalism, entrepreneurs could invest in land, machinery and equipment, and hire
workers to make a profit for them. The emergence of factories meant that people migrated
to urban areas to work, leading to the rise of cities. Average incomes increased, populations
rose dramatically, and a strong middle class emerged in society.

Working conditions in the early 20th century m

INTERPRET 3.1

1 Examine Source
3.11 and identify
potential health
and safety risks
for the child
workers.

2 What does the
source tell you
about working
conditions in the
United States at
the start of the
20th century?

Source 3.11 Children work in a factory in Georgia, USA, at the turn of the 20th century. l

The Industrial Revolution held the great promise of improving lives; however, people did not
benefit from it equally. In cities, there was a huge divide between those who had been made
wealthy by the economic changes and the masses of factory workers living in overcrowded
slums. It was the perceived oppression of the working classes that gave rise to the ideas

of socialism, which aspired to having all members of society share equally in the profits

of their labour. Chartism was a movement that sought more equal rights and political
representation for workers.

As the nations of the industrialised world developed, countries began to look outside
their own borders for resources, land and cheap labour to increase their own wealth and
power. Throughout the 18th and 19th centuries, European countries expanded their
influence and created great empires, dividing up Africa, Asia and other parts of the world
between them. Many parts of the world came under European control as imperialism
swept across the globe. Independence movements also ushered in a new era of nationalism,
as people began to build a sense of national identity.

Furthermore, the traditional teachings of the Catholic Church were challenged by
the rational thinking that was behind the ideas of the Enlightenment and new scientific
discoveries. One of the most important of these new ideas was Darwinism, which suggested
a scientific rather than a religious explanation for life on Earth.

REVIEW 3.3

1 Who was the link between the American Declaration of Independence and the French
Declaration of the Rights of Man and of the Citizen?

2 |dentify any long-term impacts of the American and French Revolutions.
3 Explain the link between the Industrial Revolution and capitalism.
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A TIME OF NEW IDEAS

Since the time of Plato in ancient Greece, thinkers have argued about the best way to
organise society. During medieval times in Europe, the Catholic Church dominated
thinking, and most rulers drew links to God to establish legality and justify their authority.
This situation changed in the 18th and 19th century as a number of key events and
developments challenged the way people thought and how they acted. As discussed, key
among these events were the American Revolution, the French Revolution and the Industrial
Revolution. In response to these events, philosophers and statesmen asked key questions
about why societies should be organised in the way they were. The answers to these
questions gave rise to a range of new ideas and movements that brought about change.

Sometimes this period of revolution is called the age of ‘isms’ because so many political,
social and economic concepts developed. There were a number of ‘isms’ that still contribute
to the way societies are organised today. Several are introduced briefly below.

Capitalism

The Industrial Revolution transformed the way society and the economy were structured.
Previously, most Europeans had lived in feudal societies. Peasants ‘rented’ farming land from
nobles or the Church and paid for it by providing labour and a portion of their harvest. In
return, nobles provided security to the peasants. The Industrial Revolution brought about the
end of feudalism. Instead of having to be a landowning noble to gain wealth, people could
now invest in machinery, hire workers, and make goods to sell for a profit. Unlike in a feudal
society, capitalists had no sense of obligation to their workers. Capitalism became a system
for running the economy that evolved with the Industrial Revolution.

Most economists do not agree on an exact definition of capitalism, but all capitalist
systems have some principles in common. Under capitalism, people work for wages; goods
and services are sold for a profit; and there is competition between those who are providing
the goods. Finally, the means for creating those goods (such as factories and machinery) are
privately owned. Capitalism will be discussed in more depth in Section 3.2.

Socialism

The Industrial Revolution also created new
forms of inequality. While some people
became very wealthy by investing capital and

managing factories, a huge class of working
poor was created - people who no longer
benefited from the social obligations and
responsibilities of feudal lords. In order to
address the inequality they saw in society,
politicians and philosophers began to
develop radical ideas - socialism was one of
them. Socialism is the idea that all people
in society should have equal opportunity

to share in the wealth that is created in the
economy. In a socialist society, the state

(or government) manages and allocates

resources so that they are distributed equally

Source 3.12 An American cotton millin 1912 - new machinery transformed the i among citizens.
textiles industry during the Industrial Revolution.
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Capital and labour w

CAPITAL asp LABOUR.

Source 3.13 A satirical cartoon from 1843, entitled ‘Capital and Labour’

INTERPRET 3.2

Identify the
differences
between the

lives of ‘capital’
and ‘labour’ in
Source 3.13.
What point is the
cartoonist making
about capital and
labour?

What do you think
the cartoonist’s
purpose was?
What type of
publication do
you think it may
have originally
appeared in?

Karl Marx was an intellectual who popularised the ideals of socialism through an economic
and social system called communism. Together with his colleague Friedrich Engels, Marx
wrote The Communist Manifesto, a book that inspired numerous revolutions and revolts
during the 19th century and into the modern day.

The 19th century was a turbulent time for politics in Europe and elsewhere in the
world. Socialism provided a vehicle for the unhappy masses to express their discontent. In
1848, a wave of revolutions swept through Europe and Latin America, as workers and the
middle classes attempted to impose socialist societies. While these revolutions ultimately
failed, they showed the widespread support for socialism around the globe. Throughout
industrialised countries, workers began to form trade unions to fight for reforms that would
protect them from exploitation by their employers, and governments implemented reforms
to benefit workers.

Australia has a history of powerful trade unions and socialist ideas. The first socialist
government to be elected in the world was in Australia. The Australian Labor Party
represented workers and implemented reforms to protect workers’ rights. Many of the
institutions and policies we take for granted today are the products of socialism. These
include a minimum wage, state hospitals and schools, and a social welfare system (which
includes unemployment benefits, public housing and medical care).
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Conduct
research on the
Internet about
The Communist
Manifesto,
written by

Karl Marx and
Friedrich Engels
in 1848. Prepare
a 150-word
written report
outlining 3 of the
most significant
influences it

has had on the
modern world.



1 Egalitarianism
was an ideal that
was spoken about
in Australia at the
time of Federation.
Conduct research
to find out whether
Australia in 1901
was established
as an egalitarian
society.

Source 3.14 The signing l
of the Declaration of
Independence, 1776

Egalitarianism

Egalitarianism is the idea of equality among people. The word comes from the French égal,
meaning ‘equal’. Egalitarians argue that all people should be considered to have equal social
status or worth as human beings and be entitled to equal opportunities in society. As a
political philosophy, it also helped to justify demands by the working-class for the vote and
direct political representation.

In 1783, at the end of the American Revolution, the American leaders wrote a
Declaration of Independence based on the principles of egalitarianism. The United States
of America had previously been ruled by the British, under the assumption that kings had
a divine right to rule and were superior to the rest of the population. The Declaration of
Independence included the words, ‘all men are created equal that they are endowed by their
Creator with certain unalienable Rights, that among these are Life, Liberty, and the Pursuit
of Happiness’'. This refuted the divine right of kings in favour of an egalitarian society where
all had rights. When the French Revolution championed ‘liberty, equality and fraternity’, it
was also popularising the concept of egalitarianism.

Equality at this time had its limits however. The men who drafted the American
Declaration of Independence had in mind white men when they suggested that all men are
created equal. Women did not have the same rights as men, and black slaves in the United
States had almost no rights at all.

Nationalism

Nationalism refers to a strong identification with a nation or a particular national identity.
While we might think of countries like Germany or Italy as being many centuries old, it was
not until relatively recently that they actually existed as independent nations. For example,
until 1861, the region that is now Italy was comprised of smaller political states, each
having its own monarch or ruler. Likewise, regions of what is now Germany were part of the
kingdom of Prussia until 1871. Before the modern era, people tended to think of themselves
as belonging to kingdoms, tribes, cities or religions, rather than to countries.

From the time of the American and French Revolutions in the late 18th century, the idea
of the sovereignty of the people began to emerge. This idea suggests that a country is defined
by its people and belongs to its people, rather than to a king, queen or ruler.

The birth of nationalism was closely linked to the decline of the absolute power of
monarchies and imperialism. As empires around the world began to break apart and
colonies and territories sought independence, the concept of nationalism expanded.

118 OXFORD INSIGHT HISTORY 9 AUSTRALIAN CURRICULUM FOR NSW STAGE 5



The birth of Irish nationalism in the 6"”‘ 2o Cin 9% .
” i 5 \ .(\. e

mid-19th century shows how nationalist -~ EXTEND 3.2
ideas can change a society. At that time, 1 Designa
Ireland had been directly ruled by England postcard

similar to the
one shown in
Source 3.15,
encouraging
national pride
in a federated
Australia in

the lead-up to
Federation in
1899. Be sure to

since 1603. After the widespread suffering
caused by a famine in the 1840s, a
movement for independence began, as
many felt that British rule in Ireland was
responsible for their problems.

Irish nationalism arose in the call
for all Irish people, both Catholic and
Protestant, to work together to achieve
independence. As part of the formation

of national identity, Gaelic language and slhces e

culture began to be revived and in 1914 a o dher

volunteer militia was formed to fight for

represent
self-rule. The nationalism of the early 20th Australia as a
century resulted in the 1916 Easter Rising nation.

in Dublin with Irish nationalists declaring
their own republic. After seven days of
fighting the uprising was over, but it spurred
further action. The fight for independence
continued and in 1922 the Irish Free State
was formed after an agreement was reached

with England. Ireland became a full republic jﬂ Source 3.15 A postcard of 1908 encouraging Irish
national pride. The woman is holding the Irish
nationalist flag and the postcard reads Erin go
the United Kingdom. bragh, meaning ‘Ireland forever’.

in 1937. Northern Ireland remains part of

Imperialism

Imperialism is the geographic expansion of one state or people and the resulting domination
over another. The Age of Exploration, from the early 15th century to the 17th century,
opened up the world to many countries in Europe and led to the discovery of new lands and
shipping routes. The discovery of the Americas by Christopher Columbus, for example, took
place in the 1450s. With this greater geographic knowledge of the world, powerful European
nations - including Great Britain, Spain, France, Portugal, the Netherlands, Austria-
Hungary and the Ottoman Empire - began expanding their empires to take advantage of the
resources (such as land, labour and raw materials) that other countries or regions had to
offer.

By the 1890s, imperialism had created a very different world. The developed nations of
Europe had expanded their territories, extending their political and military power over non-
European countries and regions. European powers controlled vast areas of Africa, Asia and
the Middle East, and were exploiting these territories for raw resources and labour.

There were three main reasons for the dramatic spread of imperialism in the 19th
century. First, the ‘great powers’ of Europe wanted to consolidate their power, so they
scrambled for global territory. The empires were in a race for global domination that
continued until the beginning of World War I. Second, the Industrial Revolution spreading
through Europe demanded greater resources. The ‘untouched’ lands beyond Europe could
be cheaply exploited to fuel this expansion - particularly if precious metals such as gold
could be found. Finally, explorers and early European settlers were eager to ‘civilise’ native
populations around the world and convert them to Christianity.
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The British Empire

\
: Rarveer
. ) AASEA
e -
-
o ———
F |
. 4
A ltnin I
a
-
ra
e
[
$ £F ofcan
VLt
N NS
? Py /
S - {
S T S e
3L
BRER Vs o R
L e (R i T e Bar) e Ll
A —=r > 3
5 o e ‘A -
X - L LLATEANTIC OCEAR
o
-t _)" - le S e )
.- A y b
| Do [ 574
\;l
o Lo CHART OF THE WORLD s |
<L o il ) .
VS Baws b - Scwnils  ———il. |
& o B , ” ——
. - - e —— e O -
st 1 " > -
R ’»'.////‘ ¥
k ) XN ' k
= 74 &8 ! "~ ’ -
oo ol VN - Bk
- w L . 5 [
/Mo n ) *
? 1 YT 1
Saretth :"
: “ ~ r “ » ¢ r ' < o ‘ “ N Viergss bt |
S - e e - Lassd ‘K'\
g : PRGC wetm @ e S B S T el L SO (S ad| WS SO A8 W il B B S A58
A " « ' » - ¥ - - W = ' . - [ M e X - ) w r we q “w K e 8 W

1

3

INTERPRET 3.3

In the 1800s, it was often said that the ‘sun
never set on the British Empire.” Explain
how Source 3.16 could help you understand
the statement.

Outline how Source 3.17 helps you understand
the way in which imperialism worked.

What evidence do these sources provide
about Britain’s power at this time?

Source 3.17 This cartoon published in 1876 illustrates l
the wealth and power of the British Empire. The lion

(representing Britain) is shown clutching the key to

from an Egyptian official. Control of the Suez Canal

in Africa and India dramatically, strengthening and
expanding the British Empire.

THE LION'S SHARE.

 Gare d gui la towche 2*

India (representing the Suez Canal). The Suez Canalis a
shipping channel that was built through Egypt in 1869 to
connect Europe with Asia. In the background, a British
politician is shown buying a large stake in the Suez Canal

allowed the British to cut travel times to their colonies
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Darwinism

Darwinism is the set of ideas and concepts that explain how all plant, animal and human
life on Earth began from simpler life-forms and changed over millions of years. In 1859,
English naturalist Charles Darwin published a book called On the Origin of Species, which
transformed our understanding of how complex life and the variety of species on Earth
came into existence.

By observing similar animals in different environments, most famously the animals of
the Galapagos Islands, Darwin formulated a scientific theory called evolution. The theory
of evolution linked three related ideas that explained how complex life formed. First, there
is variation within any population. Second, the traits that organisms have are hereditary,
which means that they are passed on from parents to offspring. Third, the animals or plants
in a population that are better suited to their environment are more likely to survive. This
idea is commonly referred to as ‘survival of the fittest’. Darwin concluded that traits that
made an animal more likely to survive would eventually be found in most animals within
a certain population. In a different environment, a different set of traits would be found.

In this way, animals changed - or evolved - into different forms, leading to the variety of
species we see in nature today.

Today, Darwinism is accepted by most people as scientific fact. At the time, however, it
was hugely controversial. While some heralded it as a highly influential and important work,
many people saw it as challenging the religious beliefs that had been held for a long time,
and rejected the idea that humans had any relation to apes or other animals. They may also

have feared the ever-expanding influence of science, which was now extending into areas of
thought in which it had previously held little authority.

Reactions to Darwinism

S SOCIETY ropy, | INTERPRET 3.4

ELTy 3. PF -
ELTy 0 A.t"‘,"’:N:!’;
ALy

1 What aspect of Darwinism is Source 3.18
focusing on?

2 Does the cartoon support or reject
the theory of evolution put forward
by Darwin? Justify your answer with
evidence from the source.

Source 3.18 A cartoon from Harper's Weekly in l
1871 showing Charles Darwin confronted by a
gorilla. Darwin holds On the Origin of Species

under his arm.
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THE UNENFRANCHISED!
RALLY AROUND YOIR FLAG.

“The REPUBLIC for France, and the
CHARTER for England.”

NOTICE.

A PUBLIC

Chair to be taken at 5 o'Clock.

e —

Source 3.19 A poster l
calling people to a
meeting to support the
1848 petition

APPLY 3.2

1 Examine the
demands of the
Chartists listed
above.

a How many of
them have
become part
of Australia’s
modern
political
system?

b What role did
the Eureka
Stockade
play in
having these
demands
met?

Darwin’s findings also influenced ideas on roles in society, with the development
of social Darwinism by the English philosopher Herbert Spencer. Spencer applied
evolutionary theory to society, arguing that the stronger members of society would naturally
dominate the weaker, as in nature. Therefore, those people were destined for wealth and
power because of their strength. These ideas appealed to the wealthy industrialists of the
time and provided a justification for their actions, often at the expense of the workers and
larger society as a whole.

Chartism

Chartism was a British working-class movement that took place in the 1830s, calling
primarily for political reform. In 1832, middle-class men were granted the vote, but
working-class people continued to be excluded. In response, a group of men (made up
of members of Parliament and workers) published the People’s Charter in 1838. Chartism
wanted to give all men the vote and stop the wealthy from dominating political decision-
making. The Charter called for:

 votes for all men over 21 years of age

» equal constituencies, so that the same number of voters would choose a representative in
each electorate

« removal of the rule that only property owners could be members of parliament

» secret ballots

* payment for members of parliament

« annual general elections.

The Charter obtained more than 1.2 million signatures before it was presented to
parliament, where it was rejected. It was again rejected in 1842 when it was presented
with three million signatures, and again in 1848. Nevertheless, by 1918 all but one of the
demands (an annual general election) had been adopted.

The Chartists and other early trade unionists were met with political repression, and
several were transported to Australia as convicts. In Australia, they continued to demand
equal political representation. At the 1854 Eureka Stockade - an armed rebellion in which
gold miners in Ballarat fought the colonial forces of Australia to protest unfair taxes - the
leaders of the revolt put forward the same demands of the People’s Charter. Although the
revolt was suppressed, all but one of the demands had been met within a year. As was the
case in Britain, only the annual general election was not granted.

REVIEW 3.4

1 Identify some of the policies that exist today in Australia that are based on socialist
ideas.

2 The Declaration of Independence did not result in equal rights for all members of
society. Who was not included as being ‘equal’?

3 Why did nationalism begin to emerge in the 1770s?

4 Explain the reasons for the spread of imperialism in the 19th century.

5 Why was Darwinism considered to be controversial at first?

6 Explain why we can say the People’s Charter was influential, even though it was never

formally accepted by the British parliament.
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WHAT PROGRESSIVE IDEAS AND MOVEMENTS DEVELOPED BETWEEN
1750 AND 19187

» ldentify key historical events, such as the Enlightenment, the American War of .
Independence, the French Revolution and the Industrial Revolution, that contributed to the CHECKPOINT
development of a range of progressive ideas and movements

1 Outline the significance of the following events in changing the way people thought about In this Rich Task,
government and life: you will be learning
e the Enlightenment and applying the
e the American War of Independence following historical
e the French Revolution skills:
e the Industrial Revolution » Analysis and use

e the publishing of The Communist Manifesto. (20 marks) of sources

) o . . . . . » Research
» Examine the underlying ideas associated with these historical events and describe how

. N » Explanation and
they influenced the development of progressive ideas and movements

communication.
2 Explain the significance of each of the following concepts in shaping the world we live
in today, and discuss the limitations governments placed on the interpretation of them

For more
during the period 1750-1918: information about
e happiness these skills, refer
e equality to ‘The historian’s
o liberty toolkit".

e sovereignty. (25 marks)
» Outline the key principles of the following progressive ideas - capitalism, socialism,
egalitarianism, nationalism, imperialism, Darwinism and Chartism.
3 Create a glossary that explains the meaning of each of the following terms in a way that

you can understand:

e capitalism

e socialism

e egalitarianism

e nationalism

e imperialism

e Darwinism

e Chartism. (15 marks)

TOTAL MARKS [ /50]

RICH TASK

Debating significance: The Communist Manifesto vs On the Origin of Species
Two of the most influential books ever written, The Communist Manifesto and On the Origin of
Species, were products of the freedom of thought that had its roots in the Enlightenment.

In two groups, research the reception of each book at the time of publication. Examine
what made them controversial. Explain their ongoing significance.

After you have completed your research, as a class discuss their impact. Can you agree
whether one was more influential than the other? Is there any text from your lifetime that
has similar significance?
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3.2 WHAT IS CAPITALISM AND HOW DID IT
e DEVELOP?

For the remainder of this topic, we will explore the development and influence of
capitalismin detail, including its origins, the role of key thinkers in its development,
and the short- and long-term effects it has had on Australia and the world.

Not only has capitalism influenced how societies are governed and the ways
in which people live, it has also become the dominant economic system in the
world. The rise of capitalism coincided with the changes created by the Industrial
Revolution. Suddenly, there were new ways of making money and new types
of labour. This brought about major changes in economic systems and social
relations. In this section, we will discuss the broad principles that are common
to ideas of capitalism, as well as the history and context of capitalism’s rise.

ECONOMIC SYSTEMS BEFORE CAPITALISM

Before the rise of capitalism, feudalism was the dominant economic system across much
of the Western world and parts of Asia. Under this system, society was divided between
peasants (or commoners) and nobles. In Europe, the nobility and the Church owned all the
land. Peasants farmed the land and were forced to provide labour to the nobility and pay
them a portion of the harvest. Wealth under feudal systems was not measured in money,
but land ownership. The nobility and the Church owned practically all of the land and were
extremely powerful.

Most peasants lived off the land, having to pay the landowners for the use of it. They
occasionally traded goods to obtain products that they could not make themselves. The conditions
that commoners and peasants endured were often very harsh, and they had few freedoms.
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Source 3.20 View of l
Venice in the 18th century.
Shipping fuelled the busy
trade in the city.
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Despite the dominance of the feudal system, there were still a number of different
economic systems operating at the time. In the port cities of Venice, Lisbon, Bruges and
Amsterdam, governments and traders provided goods for profit and built up huge wealth. The
system here was not feudal, but neither was it based on capitalism as we know it today. The
trade was not competitive. Instead, governments implemented high tariffs to protect local
producers and often operated trade monopolies (meaning they were the only people selling a
particular product). Nevertheless, the beginnings of capitalism emerged from this system.

Adam Smith and the origins of capitalism

One of the most influential thinkers in the rise of capitalism was Adam Smith. He was a
philosopher who wrote many works challenging the ideas of feudalism. In 1776, Smith
published An Inquiry into the Nature and Causes of the Wealth of Nations. To this day, it
remains one of the most influential books on economics, and can be seen as the starting
point of capitalism as a ‘big idea’.

The Wealth of Nations, as it became known, discusses the idea that people are motivated
both by self-interest and by a desire to be fairly judged by others. Smith believed that, under
capitalism, people would make decisions that would benefit themselves:

It is not from the benevolence of the butcher, the brewer, or the baker that we
expect our dinner, but from their regard to their own interest.

Smith believed that a capitalist system would operate efficiently and fairly. He described
an ‘invisible hand’ that he believed would make markets work fairly. If a product was too
expensive, it would not be sold and an alternative product would enter the market. If a worker
was not well paid, he would find another job that paid more. Capitalism would work for all

members of society, because customers or employees could move elsewhere if they were not l Source 3.21 Adam
Smith was an

influential capitalist

that would cause them to be judged harshly by others. This meant that employers would pay thinker.
fair and reasonable wages, and shoppers would not buy products that would harm people.
Smith believed that people’s basic motivations would ensure the system remained balanced.

happy with the product or their employer. In addition, people would avoid making decisions

Smith's ideas were very popular at the time. They coincided with the beginning of the
Industrial Revolution, and governments and universities around Europe were supportive of
the system he proposed. Smith may have been too optimistic about human nature and the
balance that would be created under a capitalist system. Later in the chapter, we will explore
how 20th- and 21st-century governments and societies have responded to his ideas.

EXTEND 3.3
1 Analyse the basic elements of Smith’s beliefs and conduct further research to answer
the following questions:
a Do you think his suggestion that capitalism would operate ‘efficiently and fairly’ was
realistic?
b Do you think it has proved accurate over time?

REVIEW 3.5

1 Explain how feudalism determined the way the maj