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HOW TO USE

the Jacaranda Humanities Alive resource suite

The ever-popular Jacaranda Humanities Alive 8 has been re-published for the Victorian Curriculum. It is
available as a single, 4-in-1 title and as subject-specific titles: Jacaranda History Alive 8, Jacaranda
Geography Alive 8, Jacaranda Civics and Citizenship Alive 8 and Jacaranda Economics and Business
Alive 8. The series is available across a number of digital formats: learnON, eBookPLUS, eGuidePLUS,
PDF and iPad app.

Skills development is integrated throughout, and explicitly targeted through SkillBuilders and dedicated
skills topics for History and Geography.

This suite of resources is designed to allow for differentiation, flexible teaching and multiple entry and

exit points so teachers can teach their class their way.

Features

All topics start with an
Overview which includes
a pre-test to gauge
students’ readiness

to begin.

An online workbook is
available for customisation
and printing.

SkillBuilders, Thinking
Big research projects and

Reviews are available online
for every topic.

Skills keys identify each
question according to the
skill targeted, providing

insights into skills
development. Progress and
results can be tracked and
filtered by skill online.
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3 The Vikings (c. 790-1066)

= 3.1 Overview
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3.1.1 Links with our times
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This s ot the only image of Vikings
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SOURGE 2 A map of the Ottoman Empire in 1400, showing some of the major batties.

Explare more with myWordHiskrglias

« The Western and Isiamic world > Ottoman Empire

5.5 ACTIVITY 1

. Who was the battle between?

b. Why was the battle fought?

. What tactics were used in the battie?

d. Why was the victorious side able to win?
ot fun ie?

Dutarminng historicsl sgancance
5.5 EXERCISES
5.5 Exercise 1: Check your understanding
1. Hst najor powers in Ages?
2 Hs1 i
3. HS1 Who was the founder of the Ottoman Empire?
4 o
5 Hs1 Li
theirrespoctive accomplishments.
5.5 Exercise 2: Apply your understanding
1. HS3 Examine SOURCE 1.
{a) Which city connects Europe and Asia?
©) you pax i India?
(©) Explain the part that in Bursa, Edi i ing major cties.
2

Topics open with

an inquiry question to
spark students’ curiosity
about the topic.

OnResources feature
boxes provide guidance
about additional
resources online.

Corrective feedback
and Sample responses
are available online for
every question.

A range of activities is
provided to promote
deeper inquiry, encourage
collaboration and help
students to develop their
research skills.

Exercise sets at the end
of each subtopic allow
students to check and
apply their understanding.
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Content is presented using age-appropriate
language, and a wide range of engaging
sources, diagrams and images support

concept learning.

9.10 skillBuilder: Making your own notes History, work and leisure
The kinds of skills you will learn while
from sources e Kinds of skl You wi earn whi SOURGE 2 Conservation work on Bodiam Castie, i East
Skillbuilders 'ying Y ol Sussex, England. The moated castle was built during the
[ many careers. These skills will help medieval period in 1385 CE.
youto:
model and Why i note-making useh « carry out research
Notses Beryg « draw conclusions and make decisions
develo - park r
‘p . o and understand based on evidence
« recognise the difference between fact
key skills in sttt MU ikt . e ik e e
revent the gatherng of food whils the land recovered. It helped: o conserve fmited food suppiies and other naturl
context. bl bed P! + understand that there is usually more
Unfmunate\y rahui came too late mr the moa. Although the young birds were an important food source of the than one way of thinking about any
‘adult moa lacked any natural predators prior to human settlement. The moa became an abundant problem
and important oo source, with both the meat o the bird as well as s arce eggs providing a felne forthe 1. + think eriti

The bones of the bird were used to make ornaments and and even the shells of the giant eggs were used to
carry water. The meat of the moa could be preserved and became a valuable trading good.

+ communicate effectively.
A knowledge of history is important in our

Archaeologists believe the moa was hunited to extinction by the 1seeth cait.ry. As a result, the Hise e 380 -
disappearad ik hestony. As you wil mes Lider in S choptec f2is bad 2 ugs Impect on te Maced pecgie. everyday lives too. And history gives many
people great personal pleasure. How much
Select your learnON format to access: ‘more enjoyment do people experience from
* 00 asplaration of The sl (Tl mef travel, books and movies when they know about
+ A steg-try-shep ol weh .. the history that shaped the pl: Ived!
* a0 ACtvity 10 abow yOu 10 DrRCti tha shil et me 00 1) the history that shaped the places involved
+ questions to test your application of the skill. History and demacracy
Tn Australia we live in a democratic society. This means we have the right to choose our political
A Lo . representatives and leaders through voting. We cannot vote responsibly, however, unless we can make our
|n1?':1.cfl1(t0pIC, 9.11 Thinking Big research project: own jdgements about th ideas hes leades put forward. To dothat, we ned to know something sbout
a in . the past.
9 Polynesian travel show
Big research
. DISCUSS
project 0 How may understanding our past help us avoid repeating mistakes? [Ethical Capabiity] |~
You e & reponer on & Faeel Show and your iatest

provides |8 sxngmert o 12 cove e ot the jeumeys fuat the
opportunities
for students to * the ol srzuct acaruro

1.2 EXERCISES

Getads of tha progect task b
delve deeper, . facha your peofect work 1.2 Exercise 1: Check your understanding
’ + an assessment rubric. 1. HS1What is history?
think creati\/ely 2. HS1 Fillin the spaces in the following passage by choosing words from the box below.
and work [ civtsations boliefs autures. events rosearch |
collaboratively. n Historians cond into past and soceties. Historlans ry to build
E_L Resources upapicture of theideasand ________ of people in the past, how they lived and acted and how their

lives were shaped by

. HS1 Why is it important to learn historical skis?

'HS4 What can we gain from understanding our heritage?

. HS1 Expl you understand to be fact and opinion. Give an example from your
own experience.

e

Discuss features

explicitly address
Curriculum Capabilities.

SOURCE 1 As 8.16 Revie

35k 300 i W, Ths e, evechn i 360 GE. coryayes Roman Emperce Theodoekss | 37003
his court.

8.16.1 Kay knawedige summary
Use this dot point summary to review the content covered in this topic.
8.16.2 Reflection

Fatect o y 9 uing

[+ 1 Resources

WWorkdasck Tlefecion e 3134
Crossword e 1114
W Ietecnctivey S0 WO T S 0G8 (oA it R

KEY TERMS
archigeiazn a group ofislands

Iheri-beet a disease caused by alack of vitamin B
bwa @
Iarozace a rich sik fabric with a raised pattern

caliaraghy the art of beautiful handwriting
ansimed control of a country from one central location

@il war a war between two competing groups within one country

o alarge group of closely related people

esnsenpt a person ordered by the government to do compulsory miltary duty.

Links to the
myWorld
Atlas and

Explors tmone with myWordHiskeyalios

delberaties having the power to make decisions

g v 1ap

myWorldHistory

yhaze
Atlas are S 90nipe.> Syaickrs Peyin. hestage a person kept fo security

. - Chine ¥
+ Orrmre = Tmferradon of the Morvan Wrks

.

rovided S
B 2.3.2 Invaders and migrations
throughol The Exrly Middie Ages weee lines of conflict csnved by vinkn smvisions by nossdic iribes who bees e N "‘9" e At

ly black and
out of the steppes of Central Asia, the deserts of the Arabian peninsula and the cold lands of northern miospayan e s e Sy
» maase-ico

Europe. Ammoag the ivaders were groups Necing odhers who i imvadod their homelmds. Land cocupied g gun with & long barrel
by sigaificust groeps is shown in SOURGE 2. flerienimpe folding paper nto diferent shapes and designs

palanaiin a sort of couch that
Germanic peoples it on their shoulders

The Geths migratad scuth 6 the foget a person appointed to rule a country if a monarch is too young or il to do so
CE foroed the G 10 S it Roaian oot wandering Semurl who hadifo Jor or masier

The Gutles, Vardals, Burgusdisns wed Franks were Germrac peop)
Black Sea coast in the thisd cenoiry. levion by e Huns in 3

tentuory. From the 1 couury. the Godhs &idditho Ontrgoehs ans Visgatts while the Viadals and
B pled 1 the folk the of Gaul
" #8113 2 person who claims to communicate with evil sprts through mystic ituals
uns o
From atout 1N CE. Central Asizes nomadds calbed Hans svaded esstern Esrope. These ferocious fighters e the iy odvear and

satickod their encs firing senims frvm horsehack, They cievod ost & hige empee from Cereal Avia

10 Geraisny before an sliasce of Rumuss, Visigoths and Burgendass defeaod them i 455 CE. e psece Errodetion s ok ccl iy )

A range of questions and a

post-test are available online to . ,
Key terms are available in

test students’ understanding of

the topic every topic review.
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learn

Jacaranda Humanities Alive learnON is an immersive digital learning platform that enables student and

teacher connections, and tracks, monitors and reports progress for immediate insights into student learning
and understanding.

It includes:

o a wide variety of embedded videos and interactivities

e questions that can be answered online, with sample responses and immediate, corrective feedback
o additional resources such as activities, an eWorkbook, worksheets, and more

o Thinking Big research projects

o SkillBuilders

o teachON, providing teachers with practical teaching advice, teacher-led videos and lesson plans.

teach

Conveniently situated within the learnON format, teachON includes practical teaching advice, teacher-led

videos and lesson plans, designed to support, save time and provide inspiration for teachers.

teachON

2 ’I O The emerging power of western
' Europe

Learning intention
Display and explain the following learning intention to the class:

By the end of this subtopic you will have learned how changes between the fifteenth and
eighteenth centuries enabled western Europe to come to dominate much of the world.

HITS #1 Setting Goals

Introduction

Briefly introduce the subtopic by asking students to consider how much the West influences the
rest of the world today. Ask them to consider such things as Western fashions, communications
technologies, movies, popular music and the dominance of English as an international language.
Then have a brief class discussion about how this came about.

HITS #3 Explicit Teaching
HITS #7 Questioning

Teaching points

This teacher-led video will use the interactivity A modern artist’s impression of a fifteenth-century
caravel (int-4077) to discuss how new shipbullding methods helped western European expansion.

B

4 Interactivities

9 myWorld History Atlas

Teacher-led videos.

seses
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| Historical skills and concepts

1.1 Overview
1.1.1 Links with our times

The people in samurai costume here are
re-enacting a battle on Honshu Island, Japan. You
probably know about samurai from watching films
or television, or from reading books or comics.
Some of your ideas about this class of warriors
may be based on fact and some may be based on
misconception.

We know that the samurai were highly skilled
Japanese warriors who served a daimyo (a great
feudal lord of Japan). The term samurai in Japanese
literally meant ‘those who serve’. We know that
the samurai had to follow a code of conduct known
as bushido. This called for loyalty and obedience
to the daimyo lord, as well as self-discipline, honour and respect. A samurai’s armour was elaborate and
decorated, yet designed to be strong and to allow the wearer to move easily in battle. We also know that
many women were samurai warriors.

We know these things because archaeologists and historians use clues like skeletons, coins and weapons
as well as many other historical sources to bring the past to life. History uses evidence that includes all
kinds of traces, from stone fragments to old books, paintings and photographs. History involves using such
evidence in an attempt to find the truth about what happened in former times.

Resources

eWorkbook Customisable worksheets for this topic

Video eLesson Investigating the past (eles-1057)

LEARNING SEQUENCE

1.1 Overview

1.2 Why we study history

1.3 Historical skills

1.4 Ages, time and chronology

1.5 Detective work and archaeology

1.6 Dating historical evidence

1.7 Perspectives and empathy

1.8 SkillBuilder: Sequencing events in chronological order

only only

1.9 Review

To access interactivities and resources, select your learnON format at www.jacplus.com.au.
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1.2 Why we study history
1.2.1 How and why do we study history?

History is a journey of discovery through time. , ,
Often it will excite you, and sometimes it will SOURCE 1 A woodblock ukiyo-e print by Utagawa
you, Kunisada Il of a puppet in kimono being manipulated

shock and amaze you. Sometimes it will seem by two bunraku puppeteers, c. 1850
as though the people of past societies were from
another planet. At other times their actions and
ideas will be as familiar to you as those of your
friends and neighbours.

What is a historian?

In our own times there are many links with

the past. For example, many people in modern
societies attend performances of plays. This art
form originated in some city-states of ancient
Greece, where it was an important aspect of their
culture. Research into past civilisations, cultures
and societies is the work of historians. They

try to build up a picture of how people in other
times lived and acted. Historians try to make
sense of past ideas, customs and beliefs, the ways
people were ruled and how they made their living.
Historians inquire into the past by examining
sources. Historians also try to understand and
explain how people’s lives were shaped by other
people and events, what they thought about their
times and how they brought about changes in their
own world.

DID YOU KNOW?
Bunraku puppetry was founded in Osaka, Japan, in the seventeenth century. The puppets are life-sized and
hand-carved. Visible puppeteers manipulate them to perform a play.

1.2.2 The value of history

Some people question the need to understand the past. But there are many very good reasons for studying
history. Knowledge of history helps us to understand our heritage. We start to understand where our ideas,
languages, laws and many other aspects of our lives came from. We can also develop more open minds
and learn to appreciate cultures that are different from our own. Conservation work similar to that shown
in SOURCE 2 is one of the key responsibilities of archaeologists.

History, the present and the future

Perhaps you already know that we can never understand the time we live in or what the future may hold
if we do not understand the journey that brought us to this point. Human societies did not appear in the
present as if from nowhere. They developed over many thousands of years. By understanding the past we
might just be able to avoid repeating past mistakes and make our world a better place in the future.
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History, work and leisure

The kinds of skills you will learn while
studying history are also important in

SOURCE 2 Conservation work on Bodiam Castle, in East
Sussex, England. The moated castle was built during the

many careers. These skills will help medieval period in 1385 CE.
you to:

A knowledge of history is important in our
everyday lives too. And history gives many
people great personal pleasure. How much

carry out research

draw conclusions and make decisions
based on evidence

recognise the difference between fact
and opinion

understand that there is usually more
than one way of thinking about any
problem

think critically

communicate effectively.

more enjoyment do people experience from
travel, books and movies when they know about
the history that shaped the places involved!

History and democracy

In Australia we live in a democratic society. This means we have the right to choose our political
representatives and leaders through voting. We cannot vote responsibly, however, unless we can make our
own judgements about the ideas these leaders put forward. To do that, we need to know something about
the past.

DISCUSS

How may understanding our past help us avoid repeating mistakes? [Ethical Capability]

1.2 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

1.2 Exercise 1: Check your understanding

1.

HS1 What is history?

2. HS1 Fill in the spaces in the following passage by choosing words from the box below.

civilisations beliefs cultures events research
Historians conduct into past and societies. Historians try to build
up a picture of the ideas and of people in the past, how they lived and acted and how their

lives were shaped by

. HS1 Why is it important to learn hlstorlcal skills?
. HS4 What can we gain from understanding our heritage?
. HS1 Explain what you understand to be the difference between fact and opinion. Give an example from your

own experience. Y
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.2 Exercise 2: Apply your understanding

1. HS3 Bunraku, as seen in SOURCE 1, was created towards the end of the Tokugawa Shogunate. What might
you be able to understand about Japan under the Shoguns just by using this source as evidence?

2. HS3 Look closely at SOURCE 2. The United Kingdom’s National Trust relies on memberships and donations
to preserve the remains of this medieval castle. Why do you think so much effort goes into conserving such
traces of the past?

3. HS4 Today we live in a world where people are sometimes killed over differences in religion. How might a
knowledge of history help bring understanding between different religions?

4. HS6 Suggest why any one of the following possible events might have historical significance in the future for
a historian researching and writing about the age we are living in.

(@ There was an increase in the number of Australians who did not practice religion.
(b) Inequality (the gap between rich and poor) increased in Australia.
(c) The Australian Government took in more refugees.

5. HS4 Think of at least one event from the past where the people involved have not learned from earlier

experiences and events. Explain what happened.

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

1.3 Historical skills

1.3.1 What are historical skills?

There are a number of historical skills shown in SOURCE 1 that you will learn and use throughout your study
of history. You will quickly learn some of these skills in this topic, and become more proficient in all of
them as you explore later topics. Each historical skill is explained in more detail below.

SOURCE 1 A diagram showing the five historical skills

SeruEmsn Using historical Identifying Analvsing cause Determining
chr%nolo 9 sources as continuity and ax q e?'fect historical
9y evidence change significance

1.3.2 Sequencing chronology

Chronology involves recording events in order of time. It is an important skill in history because historians
need to know the sequence of how things occurred in order to make sense of what happened. A story will
make more sense if we start at the beginning and work towards the end. For example, your morning routine
is likely to consist of waking up in the morning, getting dressed, eating breakfast, then brushing your

teeth. After this you might travel to school then attend your first class for the day. This is an example of
chronology; it is your sequence of events in order of time for your morning.

A historian will use a timeline to see how one event might have contributed to another. A timeline
representing the sequence of events in your morning can be seen in SOURCE 2. However, there is much
more to history than putting events in order and understanding the sequence and flow of events. As a history
student you will also need to be aware of continuity and change, and cause and effect, as well as long-term
causes and short-term triggers.
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SOURCE 2 A simple timeline representing the sequence of events during a typical morning

Wake up
in the Eat
morning breakfast

Travel to
school

Attend
first class

Get
dressed teeth

i

1.3.3 Using historical sources as evidence

It is important to analyse sources from the time we are studying to judge how reliable they are and explore
the different points of view, or perspectives, of people from the past. This also involves questioning later
sources that are interpretations of that time.

Primary and secondary sources

Evidence refers to the available facts or information that indicates whether something is true or really
happened. Evidence can come from two types of sources: primary sources and secondary sources.
Primary sources were created or written in the period of time that the historian is investigating. Secondary
sources are reconstructions of the past written or created by people living at a time after the period that the
historian is studying.

Depending on the event and place, primary sources might include bones, stone tools, letters, newspapers,
art, photographs or many other traces. For most periods of history we can divide primary sources into
written and archaeological sources. Written primary sources can include such things as poems, songs,
letters, myths and legends. They might have been written on paper, painted on stone walls or inscribed in
stone, metal or clay in ancient languages. Archaeological sources are objects that were made in the past.
They include many kinds of artefacts such as tools, weapons, pottery, coins, games, toys and jewellery.
Some artefacts have written sources inscribed on them. Archaeological sources also include works of art
such as sculptures and paintings, and constructions such as tombs, temples and sometimes entire cities.

Secondary sources include books and articles. They can also include websites, models, timelines,
computer software and documentary films. To create secondary sources, historians often:

o locate information in primary sources

o interpret that information

¢ use it to explain what happened.

Analysing and evaluating sources
Historical sources are valuable but they do not explain themselves. When using historical sources as
evidence, historians will need to ask questions of each source, such as where did the source come from
(origin) and why was it created (purpose)? A source may be fact or someone’s opinion — that is, it could
be biased. One way to test sources for reliability is to compare them with other sources. If this evidence
leads to the same conclusion, we call it supporting evidence. If it leads to different conclusions, we have
contradictory evidence. When we use sources to try to find out about the past, we have to ask some
questions. For example:

o What type of source is this?

o Who wrote or created this source and when was it written or created?

TOPIC 1 Historical skills and concepts 5



e Why was this source written or created?

What evidence does the source provide?

What was happening at the time the source was written or created?
Can I trust the source?

SOURCE 3 Some types of primary sources

Remains of = Remains of B
Maps and buildings [ shipwrecks Statues Translations of
diagrams in works of ancient
writers

Paintings and
carvings in tombs &
and caves

Preserved body
or skeleton

q;?

Weapons — 3 [ | ! Photographs and
r v | e reconstructions

Mosaics . Angignt
inscriptions
Coins Graffiti
Tombs What other people

Pots and cups have written

Figurines

Using evidence from sources, historians form a hypothesis (a possible theory to explain what happened).
To test the hypothesis we look for evidence that supports it. We also look for other evidence that contradicts
it. We need to be careful. We have to ask: What other information do I need to support my theory?

Just as in the investigation of a modern crime, we look at what contributed to an event and how those
things fit together. We ask questions that begin with who, what, where, when, how and why. In this way,
history is like any other kind of investigation, but it is more difficult because there are often gaps in our
evidence. We usually cannot find all the clues we need. It can be like trying to solve a jigsaw puzzle when
many pieces have been lost.

Wherever historians find sources and whatever methods they use to test their hypotheses and interpret
the past, there will always be differing interpretations that are debated and contested. The issue of
contestability is a very important concept in the study of history. Historical debates are ongoing. They
occur when, for example, there is a lack of evidence or when different perspectives (points of view) lead
to different conclusions. There are ongoing debates on many things, including the causes of particular wars
and the roles of particular individuals, groups and ideas in bringing about significant changes.

1.3.4 Identifying continuity and change

Historians study the changes that have occurred over time. However, some things remain constant over
periods of time. It is important to be able to identify when a change has occurred and when things have
continued unchanged. This ability is known as identifying continuity and change.
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Change refers to something that is different from what has occurred in the past. This may occur over a
long period of time and, in this case, it may be difficult to detect the precise moment of change. Change can
also occur dramatically or suddenly. Such changes are often associated with single events and are referred
to as turning points in history. Continuity refers to the things that endure, relatively unchanged, over time.
You will find that many things remain the same across long periods of time in history. Sometimes these
continuities last into the modern world.

We can make comparisons between and among historical events occurring at the same time, between and
among historical periods, and between present time and the past.

SOURCE 4 Edinburgh Castle located on Castle SOURCE 5 Modern townhouses in Clayton,
Rock, in Edinburgh, Scotland. The buildings of the Melbourne. Today, most of us do not live in castles
castle date from the twelfth to the twenty-first or need their protection. However, some things do
centuries. stay the same.

1.3.5 Analysing cause and effect

In history, events do not simply occur without reason. Every event will have a cause and is likely to be
the cause of subsequent effects or consequences. Being able to identify patterns of cause and effect is an
essential skill for historians that allows them to explain how and why things happened in the past. This skill
can also make it possible to predict what may take place in the future.

Causes may include people, societies, politics, beliefs, economics or any other historical factor. Likewise,
effects can include impacts on people, societies, politics, beliefs, economics or any other historical factor.
It is important to understand that not all causes leading to a specific event are as equally significant as each
other — some causes may have more influence than others.

The ability to analyse cause and effect ) ) ) ]
. d understandi £ . SOURCE 6 An illustration featuring medieval peasants.
requires a good understancing ol sequencing Peasants were at the bottom of the feudal social order in

chronology. We can identify series of medieval Europe.
historical events and developments over time,
both in the short term and in the long term.
Some causes occur immediately before an
event began, while others may have existed
for several years, decades or centuries before
they caused the event. Some effects occur
immediately after an event or action, while
others may occur years, decades or centuries
following the event or action.

Feudalism was the social order established
in medieval Europe. This system involved the
king owning all the land in a kingdom and a
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hierarchy of members of society, arranged in order of importance. Following the king, the next most
powerful class were the nobles. In return for the right to land and control over peasants who worked it, the
nobles gave the king their loyalty, and provided him with a proportion of taxes collected from the peasants.
Below the nobles were the knights. In return for land, they gave loyalty to their lord, fought for him and
provided him with taxes from their peasants. Peasants were at the bottom of the feudal hierarchy.

Feudalism had a number of causes. Following the collapse of the Roman Empire in 476 CE, tribal groups
including the Vikings increasingly invaded Western Europe. Common people who had no protection moved
onto the land of wealthy and powerful landowners. In return for working the land, they received protection.

Feudalism also resulted in a number of effects. The nobles became responsible for the people lower down
in the hierarchy. The peasants sustained the land and therefore drove the economy. However, most of the
peasants were bound to the land and were unable to obtain their freedom. Their lives were dictated by the
landowner.

1.3.6 Determining historical significance

Historical significance relates to the importance that is assigned to particular aspects of the past. These
aspects may include events, individuals or groups, developments in the past, ideas or movements, and
historical sites. There is far too much history to study or learn all of it. We need to make judgements
about what is important and what is less important. For this reason, this is an essential, yet challenging,
historical skill.

When we try to establish the significance of an aspect of the past, we have to consider a number of
questions. For example:

e How relevant was it to people living at that time?

o How many people were affected?

o How did it change people’s lives?

o How long were people’s lives affected?

o How important and long-lasting were the consequences?

o How relevant is it to the contemporary world?

SOURCE 7 A statue of emperor SOURCE 8 A line engraving by Theodor de Bry showing Spanish
Charlemagne (Charles the Great) conquistadors leading Native American slaves on an expedition,

in Germany c.1590
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1.3 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 |dentifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

1.3 Exercise 1: Check your understanding

. HS1 Identify the five historical skills.

. HS1 Explain what is involved in sequencing chronology.

HS1 Describe the difference between primary sources and secondary sources.

HS1 Provide two examples of written sources and two examples of archaeological sources.

HS1 How do historians create secondary sources?

HS1 Explain what the term biased means and why we might not be able to trust a primary source.
HS1 Describe a way to test primary sources for reliability.

. HS1 Complete the following sentences by choosing words from the box below.

PNOO A ON

contestability theory debate contradict evidence

(@) A hypothesis is a or possible explanation that has to be tested by looking for
that might support it and other evidence that might it.
(b) is the situation when particular interpretations of the past are open to
9. HS1 Explain what a historian is doing when identifying continuity and change.
10. HS1 Outline the difference between short-term causes and effects and long-term causes and effects.
11. HS1 Describe a way to establish the significance of an aspect of the past.

1.3 Exercise 2: Apply your understanding

1. HS3 Look at the mind map in SOURCE 3 and describe each of the sources pictured.

2. HS3 Suggest what we might learn about the past from one of the types of primary sources listed in the
mind map.

3. HS3 Why would it be wrong to think that primary sources are always more reliable than secondary
sources?

4. HS3 Make a list of some kinds of primary sources that could be used to create a history of your school (a
secondary source). Beside each source in your list, write down what you think you could find out by using it
as evidence.

5. HS4 Examine SOURCES 4 and 5 closely. Identify the changes that have occurred between the medieval
castle and the modern townhouse. Identify the similarities (or continuities) between the medieval castle and
the modern townhouse.

6. HS5 After looking at the illustration of peasants seen in SOURCE 6, imagine that you have travelled back in
time to meet these people. Explain to them the causes of the social system that they are living in and the
effects of this society.

7. HS6 Examine SOURCES 7 and 8 closely. How significant was the life of a Native American slave as
opposed to the life of Charlemagne? Explain your answer.

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

1.4 Ages, time and chronology
1.4.1 Dividing the past

At Year 8 level we will be investigating the Middle Ages or medieval history and early exploration. To
make sense of the past we divide it into ages or periods that have something in common. Prehistory is the
prehistoric period (the time before people invented writing as a means of recording activities and events).
It ended at different times in different parts of the world. For example, in China it ended thousands of
years ago, while in Australia it ended a little over 200 years ago. We also use the terms Stone Age, Bronze
Age and Iron Age. These refer to materials that people had learned to shape into tools and weapons in
prehistoric and ancient times. Ancient history covers the time from the earliest civilisations around 3000
BCE to around 650 CE.
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SOURCE 1 A timeline showing some events from 3000 BCE to modern times

ANCIENT
HISTORY

MEDIEVAL
HISTORY

MODERN
HISTORY

PREHISTORY <

o

{«

|

BCE

c. 2900 BCE
Earliest known writing recorded in Mesopotamia.

c. 2550 BCE
Great Pyramid built at Giza in Egypt.

2000 BCE
Knossos palace built on Crete.

This timeline is divided

S

into 1000-year sections.
1279 BCE

Rameses the Great
becomes pharaoh of Egypt.

1100 BCE ,
Decline of Mycenaean ¢ Key dates and brief
civilisation on Greek mainland descriptions of events

7

S 9

Q
1O

are given.
776 BCE
First known Olympic Games
The timeline is broken
l [_ 753 BCE to show a break in the
time scale.
Y, Rome founded.
"0— 356 BCE
Alexander the Great is born.
o— 221 BCE
o\L First Qin emperor unifies China.
146 BCE .
@ Rome conquers Greece. Where appropriate,
< a timeline is divided
into eras.

392 CE
Christianity becomes official
religion of Roman Empire.

632 CE
Death of Mohammed

900 CE
Most Mayan cities in decline (South America)

1340 CE
Black Death reaches Europe.

1500 CE
World sea exploration begins.

1789 CE
French Revolution

Brackets are used
to mark a specific

period of history.
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Counting time
In Australia, the system we have traditionally used to count years is one that was first used in Christian
countries in AD 525. In this system, AD stands for anno Domini (Latin for ‘in the year of our Lord’). The
year AD 2012 means 2012 years since the birth of Christ. However, although this system is still commonly
used throughout the world, many historians now use the term CE (Common Era) instead of AD. The dates
are the same: 2012 CE is the same year as AD 2012. We count forward, so 50 years later the year would be
AD 2062 (or 2062 CE).

BC means ‘before Christ’, and for these years we count backwards. Therefore, 500 BC would be
300 years earlier than 200 BC. Historians now commonly use the term BCE (Before Common Era) in place
of BC.

BP and circa

In prehistory many dates are uncertain. It is common to use BP (Before the Present) to indicate about how
long ago something happened. For dates BP, the year 1950 CE is agreed upon as ‘the present’. When dates
are uncertain we put ‘c.” before them because it stands for circa (Latin for ‘around’).

To convert years BP to years BCE, it is close enough to simply subtract the current date and round it off.
For example, in the year 2000 CE, a date of 8000 BP would be (8000 minus 2000) — that is, c. 6000 BCE.

Other ways of counting time
There are other ways to count time. For example, Islamic countries start counting from the time of the flight
of the prophet Mohammed from Mecca. This occurred in the year Christian countries call 622 CE.

DID YOU KNOW?

There is an easy way of getting it right with centuries. The first 100 years after the birth of Christ is called the first
century CE. The first 100 years before the birth of Christ is called the first century BCE. To work out what century
a date is in, you simply add one (1) to the number of hundreds in a date. So the year 2011 is in the twenty-first
century CE. The year 705 BCE is in the eighth century BCE.

1.4 ACTIVITY

Using SOURCE 1 as a model, make a timeline of your life up to the present. On it, write the important events of
your life. Use the terms AD or CE, century and decade. Then explain how your timeline helps you to present an
overall picture of your life so far. Sequencing chronology

1.4 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

1.4 Exercise 1: Check your understanding

1. HS1 Explain how the prehistoric period differs from ancient times.

2. HS1 What is medieval history?

3. HS1 Explain how Islamic countries count time.

4. HS2 Write the meaning of the terms ages, BC, AD, BCE, CE and BP.

5. HS2 |dentify two events that occurred during the medieval period. >

TOPIC 1 Historical skills and concepts 11



1.4 Exercise 2: Apply your understanding

1. HS2 Calculate the number of years between 195 BCE and 755 CE.

2. HS2 The year 2020 is in the twenty-first century CE, so work out in which century each of the following years
occurs: 705 CE, 1890 CE, 315 BCE.

3. HS2 Why do you think the date for the building of the Great Pyramid has ‘c.’ (for ‘circa’) before it?

4. HS4 We use the terms Stone Age, Bronze Age and Iron Age to refer to ages in which people used those
materials as their most advanced materials. Suggest an appropriate name (based on materials) for the age in
which we now live.

5. HS3 Study SOURCE 1. Why do you think that the medieval period is also known as the Middle Ages?

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

1.5 Detective work and archaeology
1.5.1 Written sources and archaeological sources

As you know, our evidence for the past comes from primary sources — sources that were created in the
time we are investigating. Depending on the event and place, primary sources might include bones, tools,
weapons, letters, newspapers, works of art or photographs. For prehistory we have no written primary
sources, but for most periods of history we can divide primary sources into written sources (including
poems, songs, letters, myths and legends) and archaeological sources (including tools, pottery, coins, toys,
paintings, jewellery, tombs and entire cities).

As a historian tests their hypothesis, he or she will compare sources with other sources to assess
reliability and to ensure that the theory is supported by evidence. Historians often draw on the work of other
experts for their sources.

1.5.2 Archival research

When historians research historical periods during which written records were kept, they often find many
of their primary sources in archives. These are organised collections of records. For example, historians
researching the history of Christianity in medieval times might carry out their research in the Vatican
Archives. These records of the Roman Catholic Church are held at its headquarters in Rome.

1.5.3 Digging up the past

Historians also draw on the work of archaeologists. These experts examine the physical remains of the past;
they collect or record and interpret them. Sometimes we already know where to find such archaeological
sources. Very often, however, archaeologists have to dig to find evidence of the past. Generally, the older
the site, the deeper the dig has to be.

Deciding where to dig

The first decision archaeologists have to make is where to dig for remains of past times. Many remains are
buried over time by wind-blown sands, sediments from floods or volcanic ash. Some remains are hidden but
there may be clues to their whereabouts in sources such as old documents.

12 Jacaranda History Alive 8 Victorian Curriculum Second Edition



SOURCE 1 Activities at an archaeological dig

A Finds are carefully washed and labelled to record the trench and layers in which they were found.
B Strata revealed by the trench help archaeologists to date the various layers of the dig.

C Brushes and trowels are used to carefully uncover objects.

D Objects and sections of the site are photographed.

E After the site has been searched for objects, earth is removed from the trench.

F Positions of objects are recorded using drawing frames divided into squares.

G An ongoing record of progress at the dig is kept.

TOPIC 1 Historical skills and concepts 13



Modern archaeologists also use a
number of scientific techniques. Aerial
and satellite photography can locate
patches of earth that have different
temperatures or different vegetation
caused by buried settlements or tombs.
Sonar equipment can be used to locate
relics, including sunken boats, that lie
beneath seas.

SOURCE 2 Remains of a ditch called a moat that was dug around
a castle at Old Sarum in England in the eleventh century CE

e

Excavating remains

Once the site for an excavation, or
dig, has been decided there are several
steps to follow. Archaeologists have

to obtain permission to dig from

the government of the country in
which the site is located. They then
survey the site, marking it out in
squares with pegs and strings. When
digging commences the archaeologists
must be careful not to damage remains. The remains might be close to the surface. But in sites that have
been occupied for a long time there can be several layers of remains. These layers are called strata and
the oldest remains will normally be in the deepest strata. As they remove earth, the archaeological team
searches carefully for remains. They label each find to record the square and level in which it was found.

Help from other scientists

Other scientific experts and new technologies are frequently used to help archaeologists to interpret their
finds. Such experts include forensic pathologists who examine human remains to find evidence of what
people ate and what might have caused their deaths. Technologies include computer programs that can
analyse remains of buildings to create 3D images suggesting how they once looked.

DID YOU KNOW?

When archaeology began in the eighteenth century, some archaeologists were wealthy amateurs. They had no
real training, and some of their expeditions destroyed more than they saved when they dug up ancient treasures.
Among the greatest of all twentieth-century scientific archaeologists was an Australian, Vere Gordon Childe
(1892-1957). He became a leader in the archaeology of prehistoric times.

1.5.4 Survival by chance

Only some archaeological traces of the distant past have survived. Many more have been destroyed by a
range of causes. These include:
¢ demolition and rebuilding
e natural decay and erosion by wind, rain and floods
o theft. Almost all of the tombs of the Egyptian pharaohs were robbed of their treasures in ancient times.
e war. Many ancient towns and cities were smashed and burned in wars.
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1.5.5 Clues from pottery

One of the most common and important sources

of archaeological evidence is pottery. Pottery is
made by shaping wet clay and then baking the clay
so that it hardens and keeps the shape the potter
has given it. Pottery has been made for about

10 000 years in much of East Asia, the Middle East
and the Mediterranean region. It was used in much
the same way that we use glass and plastic bottles
and jars today — mainly for holding and storing
food and drinks. There is a lot of evidence from
pottery because people threw away their broken
pots. The broken pieces are called sherds and even
small pieces can help in building up a picture of
the past.

SOURCE 3 Painted pottery from ancient Greece,
fifteenth or sixteenth century BCE

1.5 ACTIVITY

Working in small groups, list reasons why there would usually be more archaeological evidence from medieval

times than from ancient and prehistoric times.

Analysing cause and effect

1.5 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

1.5 Exercise 1: Check your understanding
1. HS1 Complete the following sentences:
(@) Primary sources include

sources (including poems, letters and legends) and

sources (including tools, pottery, paintings, jewellery and entire cities).

(b) Archives are organised of

sources.

HS1 What three tasks describe the main work of archaeologists?

HS1 Name two technologies that help archaeologists to locate sites for digs.

2.
3. HS1 List the kinds of clues that help archaeologists to decide where to dig.
4.
5.

HS1 List two causes of destruction of archaeological traces.

1.5 Exercise 2: Apply your understanding

HS1 Write descriptions of four activities that people are performing in SOURCE 1.

1.
2. HS3 Examine SOURCE 2.
(@) Describe what you see in the photograph.

(b) Explain why it is obvious that humans did something to change the landscape shown in the photograph.
(c) What might an archaeologist expect to find on a dig at this site?
3. HS3 Look closely at the details in SOURCE 3. Use these details and information in the caption to form a

hypothesis about the civilisation that made these items.

4. HS3 Imagine you are one of the people in SOURCE 1 and that the site you are excavating is thought to be
the remains of a city that was destroyed in a war. Describe in a diary entry your feelings about your day’s
work, what you might hope to find and what you might actually have found.

5. HS6 Why is pottery such an important source of evidence for archaeologists?

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.
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1.0 Dating historical evidence

1.6.1 Dating techniques

Being able to date evidence allows historians to place
events and human behaviours in time order. It also helps
to identify any links between past groups of people.
Sometimes it allows experts to detect fakes. Some dating
methods will not reveal how old something is — just
whether it is older or younger than something else.
These methods are called relative dating techniques.
Two of these are stratigraphy and fluorine dating.

Stratigraphy is the study of the different strata or
layers revealed when a slice is cut down through the
earth. Fluorine testing is used to determine how long
an object has been underground. For example, the longer
that bones lie in the earth, the more fluorine they absorb
from the soil. So the more fluorine it has, the older
the bone.

Absolute dating techniques are used to work out the
actual age of something or someone. Archaeologists
combine these with relative dating techniques. For
example, if absolute dating techniques prove that an
object is 1000 years old, and the object was found in
a particular stratum (or layer), then archaeologists can
generally assume that any objects found in strata below
this will be more than 1000 years old.

There are many different absolute dating techniques,
including radiocarbon dating and tree-ring dating.

1.6.2 Radiocarbon dating

All living things absorb C14, which is a radioactive form
of carbon. This chemical process stops when the human,
plant or animal dies. Then any C14 in the once-living
tissue starts to decay. Scientists know the rate at which
C14 breaks down. By working out how much of it still
remains, they can work backwards to establish the likely
date of death, and hence the approximate age.

1.6.3 Tree rings tell stories
about the past

What might seem like one of the strangest of all dating
methods involves using tree rings and so we call it
tree-ring dating. The scientific name for this method is
dendrochronology. All trees have tree rings and they
can help with dating old objects. But the technique only

works if the objects were made of wood. The age of a tree

is worked out by counting the number of rings in the
wood. A new ring is formed every year in a tree’s life.
The width and shape of each ring depend on
environmental conditions such as rainfall and soil type.

SOURCE 1 Limitations of radiocarbon
dating. This diagram indicates different types
of objects that might be found during the
excavation of a site that has been occupied
over thousands of years. Radiocarbon dating
gives approximate dates before the present.
There is a 95 per cent chance that the true

date falls within 200 years either side of any
estimated radiocarbon-dated age. However,
radiocarbon dating cannot date anything that
died more than about 40 000 years ago. In such
remains there will not be enough C14 left for
radiocarbon dating to work. Artefacts such as
stone tools cannot be dated this way because
they were never alive. But if they were found
alongside a layer of plant remains or charcoal,
that material could be dated, and the age of the
tools would probably be similar.
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All trees of the same type growing in the same area will have the same environmental conditions, so the
pattern of their growth rings will be very similar.

Sometimes the age of wooden items such as spear handles and roof beams can be worked out by
matching the growth rings in the wood with those in a dated sample from trees in the same area — as long
as they are of the same species.

DID YOU KNOW?

In recent years, DNA evidence has become another important scientific method for discovering information that
can be used by archaeologists and historians. DNA samples can tell us who people’s ancestors were. Using DNA
analysis, scientists have found that the ancestors of all modern humans came from Africa.

1.6 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

1.6 Exercise 1: Check your understanding

1. HS1 What are strata?

2. HS1 Will objects found in a lower stratum be older or newer than those found in a higher stratum?

3. HS1 What is radiocarbon dating, and how can knowing the rate at which C14 breaks down help in finding
out the likely age of any once-living remains?

. HS1 What is another name for dendrochronology (see SOURCE 2)?

. HS1 Explain the difference between stratigraphy and fluorine dating.

.6 Exercise 2: Apply your understanding

. HS1 How might dendrochronology help in finding out the age of wooden objects?

. HS3 Look at the artefacts illustrated in SOURCE 1. Describe the kinds of changes that must have happened

in ways people lived at this site over many ages.

3. HS4 Imagine you are an archaeologist investigating a recently discovered medieval site. You have found
pottery, books, wooden furniture and bones. Identify and describe the dating techniques you could use to
work out the ages of each item and which of them is older than others in order to discover what changed
over the centuries during which the site was occupied.

4. HS6 Explain why it is important for historians to be able to date evidence.

5. HS6 Identify what you consider to be the most accurate dating technique. Justify your response.

N= = 0

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

1.7 Perspectives and empathy
1.7.1 Understanding how they thought and felt

It is very important for historians to empathise with those they study. This means trying to understand how
people thought and felt at different times in the past. At different points throughout this book you will be
asked to put yourself in the situation of someone in the past. This is not a creative writing task, in which you
can let your imagination run wild. Rather, you will be using historical imagination. This requires using your
imagination, but basing your ideas on evidence.

We try to understand the perspectives of people in the past through exploring their points of view,
attitudes and values. Often we can get a sense of the way people thought and felt through primary sources
such as diaries or through visiting museums and historical sites. Using empathy, we work with all the
evidence we have in order to imagine what the past was like for people who were there at the time.

TOPIC 1 Historical skills and concepts 17



We need to consider such questions as:
e« Who were these people?
o Where did they live?
o How did they live?
o What mattered to them?
o What did they believe in?
o What did they see, hear, taste, smell and feel?
e What did they fear and what did they hope for?

¢ Did they have feelings similar to or different from ours?

o Did they all think and feel the same as one another, or did they have differing perspectives?

How should we judge people in the past?
When we learn about some of the things people did in
the past, it is natural that we make moral judgements.
For example, it would be easy to dismiss the Vikings as
bloodthirsty raiders. Viking raids began in England at
the end of the eighth century; raids, attacks and then
invasions in Britain and Ireland continued for more
than 200 years. The behaviour of pillaging and looting
Vikings might be considered to be cruel, violent or
ruthless by today’s standards. However, we should try to
avoid judging people in the past by beliefs or standards
that did not exist in their time. There are a number of
possible reasons why Vikings raided and colonised
other regions. These reasons include the pressure of
growing population and limited farmland, fighting
among different Viking groups and an awareness of the
availability of great wealth in foreign lands.

SOURCE 1 An artist’s impression of Vikings
raiding the coast from their beached longship

SOURCE 2 The Oseberg ship (a well-preserved Viking ship discovered in a large burial
mound in 1903) on display at the Viking Ship Museum in Oslo, Norway

~ T
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It is also worth noting that Vikings were explorers, farmers, fishermen, poets and traders. They were
spiritual people and their society was governed by a primitive form of democracy. We should remember
that in the future, people may think that many kinds of behaviour we consider normal are, by their
standards, wrong.

SOURCE 3 A reconstructed Viking Age harbour settlement at Bork Vikingehavn, a living history museum
in Denmark

DISCUSS
Working in small groups, think of something that happens in our own time that some people believe is wrong. An
example could be the way some countries are wealthy while in others children die of starvation and preventable

diseases. Do you think that at some time in the future people might consider ours to have been an unjust age?
[Ethical Capability]

1.7 ACTIVITY
Using the internet and/or other information sources, find the meaning of the word ‘sympathy’. Explain how
empathy is different from sympathy. Remembering and understanding

1.7 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

1.7 Exercise 1: Check your understanding

1. HS1 What does it mean to empathise with people you study?

HS1 How is historical imagination different to just letting your imagination run wild?

HS1 Why could it be wrong to judge people from past times by the standards of our times?

HS1 Outline your understanding of historical perspective.

HS1 Identify the questions that might be asked when using empathy in order to imagine what the past was

like for people who were there at the time. (3

akrwN
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1.7 Exercise 2: Apply your understanding

1. HS3 Compare SOURCES 1 and 2. What are the similarities between these sources? What are the
differences?

2. HS3 Examine SOURCE 2.
(@) Imagine that you are living in the past and can see this ship sailing towards your home in England.

Describe how you feel.

(b) How do you think that modern visitors to the Viking Ship Museum in Oslo feel when looking at the ship?
(c) How would you explain any changes in attitudes over time?

3. HS3 Imagine you are one of the Vikings shown in SOURCE 1 and describe:
(@) what you can see, hear, taste and smell
(b) how you feel about what you are doing and your chances of survival
(c) how you feel about the people living in the region that you are raiding.

4. HS3 Look closely at SOURCE 3. What conclusions might visitors to Bork Vikingehavn make about the
Vikings?

5. HS6 Why do you think that it is important for historians to empathise with the people that they study?

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

1.8 skillBuilder: Sequencing events in
chronological order

ine
What is a timeline?
A timeline is a diagrammatic tool for placing events in chronological order 28 June
(the order in which they happened). A simple chronology would be one, for e e Gomany pldges
example, that showed in sequence, or time order, key events of a day in assassinated oy
your life. Generally, timelines are constructed using a sequence of dates
with the addition of descriptive labels. A timeline may cover a short period
or many centuries. Timelines may be as simple as a horizontal or vertical
line, or highly visual with use of colour and images.

Select your learnON format to access:
e an explanation of the skill (Tell me)
e a step-by-step process to develop the skill, with an
example (Show me)
e an activity to allow you to practise the skill (Let me do it)
e questions to consolidate your understanding of the skill.
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1.9 Review

only

1.9.1 Key knowledge summary
Use this dot point summary to review the content covered in this topic

1.9 Exercise 1: Review
Select your learnON format to complete review questions for this topic.

Resources

eWorkbook Crossword (doc-31320)

Interactivity Historical skills and concepts crossword (int-7583)

KEY TERMS

absolute dating techniques methods used to assess the age of something (e.g. radiocarbon dating,
tree-ring dating)

anno Domini Latin for ‘in the year of our Lord’

artefact an object made or changed by humans

biased one-sided or prejudiced, seeing something from just one point of view

cause and effect the concept that every historical event will have a cause, and every event or action is likely to
be the cause of subsequent effects or consequences

chronology a record of past events in order of time, from Latin chronos meaning time and logos, meaning to
work out

civilisations term used to describe societies that have towns and features such as complex forms of government
and religion

continuity and change the concept that while many changes occur over time, some things remain constant
contestability when particular interpretations of the past are open to debate

evidence information that indicates whether something is true or really happened

heritage everything that has come down to us from the past

hypothesis (plural: hypotheses) a theory or possible explanation

Latin the language of ancient Rome

Middle Ages or medieval history the period from the end of the Roman Empire in the West in the fifth century
CE to the end of the Renaissance around 1500 CE

perspective point of view or attitude

primary sources objects and documents that were created or written in the period of time that the historian
is investigating

relative dating techniques methods used to assess whether something is older than something else

(e.g. stratigraphy, fluorine dating)

secondary sources reconstructions of the past written or created by people living at a time after

the period that the historian is studying

significance the importance assigned to particular aspects of the past, for example, events, developments,
movements and historical sites.

strata (singular: stratum) distinct layers of material beneath the ground, built up over time, that provide
information for archaeologists and geologists

timeline a diagrammatic tool representing a period of time, on which events are placed in chronological order
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1.8 skilBuilder: Seqguencing events in chronological
order
1.8.1 Tell me

What is a timeline?

A timeline is a diagrammatic tool for placing events in chronological order (the order in which they
happened). A simple chronology would be one, for example, that showed in sequence, or time order, key
events of a day in your life.

Why are timelines useful?
Timelines are useful because they can help us make sense of events in the past. Timelines are particularly
useful in the study of history. Creating a history timeline will help to:

o understand the order in which events occurred

o describe the time distances between events

o identify what has changed over time

o identify what has stayed the same over time

o analyse how one event might relate to other events

o compare what might have been happening in different places at the same time

« assess if one event might have led to another event (cause and effect).

SOURCE 1 A simple chronology
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Generally, timelines are constructed using a sequence of dates with the addition of descriptive labels.
The timeline may span thousands of years (see SOURCE 2) or cover a very short period (see SOURCE 3). In
print, timelines may be as simple as a horizontal or vertical line, or highly visual with use of colour and
images. Using digital technology, online timelines can be interactive, where users can click on a date and
see a descriptive label, an image or even hear an audio narrative or sound effects.

SOURCES 2, 3, 4, 5 and 6 show some examples of highly visual timelines that could be presented in printed
history text books.
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SOURCE 3 An example of a timeline that
covers a short span of time

28 June

Archduke 5 July
Franz Ferdinand Germany pledges

assassinated support for its ally
Austria-Hungary

SOURCE 4 An extract from a timeline that provides some illustrative
material to accompany descriptive text labels

PREHISTORY (Before 3000 BC)

1 000 000 BC Fire was one

of the first tools used by
ancestors of modern

humans, perhaps as early as
1.4 million years ago.

IDEAS AND INVENTIONS

E;C’_/\'||||||||||||||||||||||||\
000 000 40 000 35 000 30 000 25000 20 000
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SOURCE 6 An example of a timeline that uses a drawing of an object related to the subject
or theme of the timeline

7
9
0

v
SPACE RACE 1969 — Neil Armstrong is "
first person on the moon. '

Ve

1968 — First crewed lunar

flight is made by Apollo 8 with
Frank Borman, James Lovell 1965 — 18 March. Alexei
and William Anders on board. 4 Leonov makes first

/,

— spacewalk from Voskhod 2.
1965 — 3 June. Ed White is
first American to spacewalk ' 1963 — 16 June. First woman
from Gemini 4. / > \ in space is Soviet cosmonaut
1962 — 20 Feb. First American Valentina Tereshkova.
in orbit is John Glenn aboard 1961 — 12 April. Yuri
Friendship 7. Gagarin is first man in
1961 — 5 May. Alan Shepard % > space aboard Vostok 1.
is first American astronaut to S5 1957 — 4 Oct. USSR
make sub-orbital flight. / / launches Sputnik 1, the first
artificial earth satellite.

- f

afiier SRS
| S ]

1.8.2 Show me

How to create a timeline
Timelines can cover very short or very long periods of time.

They can focus on just a few months or years.

They can focus on big, sweeping changes over thousands of years.

In most cases, they are divided up into equal blocks of time, such as decades or centuries. This is not
essential but it helps us to see not only the order of events but how close or how far apart they were.
A break in the timeline (using a zig zag line, for instance) can show a long span of time between one
date and the next.

To make equal blocks of time you need to use a scale — for example, 1 centimetre = 10 years.
Timelines can be horizontal (across the page) with the earliest dates on the left and later dates to

the right.

Alternatively, they can be vertical (down the page), in which case the dates usually run from the
earliest at the top to the latest at the bottom.

Often we have only approximate dates for events in ancient history. In those cases, we put ‘c.’ in front
of the date. It stands for the Latin word circa, which is Latin for ‘around’ or ‘about’.

Step 1
Study the below timeline. Look at the way this timeline has been constructed.

It is a vertical timeline.
It has been divided into centuries.
A scale of 1 centimetre = 1 century has been used.

Step 2
A completed timeline has a clear title.
The title should state:

the time period covered
the subject or theme
the beginning and end dates.
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Timeline of the rise and fall of kingdoms and empires in Egypt and Mesopotamia between 3000 BCE and
1000 BCE

O— ¢. 3100

c. 3000 —O Egypt is united.

The first cities are
built in Sumer.

O— c. 2686
Egyptian Old Kingdom begins.

O— c. 2400
Akkad conquers Sumer.

€.2200 —O O— c. 2181
Akkadian Empire falls. Ur dominates Egyptian Old Kingdom ends.
Sumer.
O— c. 2040
€. 2000 —O

Egypt is reunited under the Middle Kingdom.
Elamites (from Iran) conquer Sumer.

c. 1800 —O

O— ¢. 1786
Babylonian Empire is founded.

Egyptian Middle Kingdom ends.

O— c¢. 1595
Hittites invade Mesopotamia
and destroy Babylon.

c.1570 —O
Egyptian New Kingdom is founded.

O— ¢.1070
Egyptian New Kingdom ends.
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1.8.3 Let me do it

Complete the following activities to practise this skill.

1.8 ACTIVITIES

1. Construct a timeline of Europe and the Mediterranean world between 476 CE and 1683 CE.
e Use a vertical timeline.
e Divide it into centuries.
e Decide on the scale you will use.
Key events for your timeline:
1066 CE William of Normandy wins the Battle of Hastings and becomes King of England.
476 CE  Western Roman Empire ends.
1096 CE The Crusades start.
711 CE Islamic forces conquer Spain.
1215 CE King John of England is forced to sign the Magna Carta
787 CE  First recorded Viking raid on England.
1298 CE Osman | founds the Ottoman Empire.
1347 CE The Black Death breaks out in Europe.
1429 CE Joan of Arc drives the English out from Orleans.
1453 CE Crusades come to an end when the Ottomans take Constantinople.
1529 CE Advancing Ottoman forces defeated at Vienna.
1683 CE Ottoman forces again defeated in Vienna. Many see this as the beginning of the decline of the
Ottoman Empire
Your timeline will help you to analyse and compare events.
2. Answer the following questions based on the timeline you have drawn.
a) What time span does your timeline cover (i.e. how many years in total are covered by your timeline)?
(b) Which event on your timeline was the earliest?
c) How many years elapsed between the start and the end of the Crusades?
(d) How many years elapsed between the start of the Ottoman Empire and the beginning of its decline?
(e) What event of significance took place in the fifth century?

(
(
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1.9 Review

1.9.1 Key knowledge summary

1.2 Why we study history
o Historians investigate and interpret the past.
o History helps us to understand our heritage and appreciate other cultures.
o History helps us to understand the present and what the future may hold.
o History provides us with essential skills.

1.3 Historical skills

« Sequencing chronology refers to recording past events in order of time.

« Using historical sources as evidence relates to analysing sources to judge how reliable they are and
explore the different points of view, or perspectives, of people from the past.

o Identifying continuity and change is the ability to recognise that, while many changes occur over time,
some things remain constant.

o Analysing cause and effect relates to understanding that every historical event will have a cause, and
every event or action is likely to be the cause of subsequent effects or consequences.

o Determining historical significance is the ability to make judgements about the importance assigned to
particular aspects of the past, for example, events, developments, movements and historical sites.

1.4 Ages, time and chronology
o Historians divide the past into ages and periods.
o In Australia we count time using a system that was developed in Christian countries, but there are
other systems.
o Using chronological order and timelines helps us to recognise cause and effect.

1.5 Detective work and archaeology

o There are several different kinds of sources we can use.

o Sources need to be assessed for reliability as historians test their hypotheses.
Archaeologists use several techniques to find remains of the past.
The skills of other scientists contribute to discoveries in archaeology.
Pottery is an important source of archaeological evidence.
o Some archaeological remains survive while others are destroyed.

1.6 Dating historical evidence
o Relative dating techniques help us determine if a source is older or newer than another source.
e We can find the age of many sources using absolute dating techniques.
1.7 Perspectives and empathy
o Historians try to discover how people thought and felt at different times in the past.
o Using historical imagination requires using your imagination but basing your ideas on evidence.
o We should avoid judging people from the past by the standards of our own age.

Resources

eWorkbook Crossword (doc-31320)

Interactivity Historical skills and concepts crossword (int-7583)
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KEY TERMS

absolute dating techniques methods used to assess the age of something (e.g. radiocarbon dating,
tree-ring dating)

anno Domini Latin for ‘in the year of our Lord’

artefact an object made or changed by humans

biased one-sided or prejudiced, seeing something from just one point of view

cause and effect the concept that every historical event will have a cause, and every event or action is likely to
be the cause of subsequent effects or consequences

chronology a record of past events in order of time, from Latin chronos meaning time and logos, meaning to
work out

civilisations term used to describe societies that have towns and features such as complex forms of government
and religion

contestability when particular interpretations of the past are open to debate

continuity and change the concept that while many changes occur over time, some things remain constant
evidence information that indicates whether something is true or really happened

heritage everything that has come down to us from the past

hypothesis (plural: hypotheses) a theory or possible explanation

Latin the language of ancient Rome

Middle Ages or medieval history the period from the end of the Roman Empire in the West in the fifth century
CE to the end of the Renaissance around 1500 CE

perspective point of view or attitude

primary sources objects and documents that were created or written in the period of time that the historian
is investigating

relative dating techniques methods used to assess whether something is older than something else

(e.g. stratigraphy, fluorine dating)

secondary sources reconstructions of the past written or created by people living at a time after

the period that the historian is studying

significance the importance assigned to particular aspects of the past, for example, events, developments,
movements and historical sites

strata (singular: stratum) distinct layers of material beneath the ground, built up over time, that provide
information for archaeologists and geologists

timeline a diagrammatic tool representing a period of time, on which events are placed in chronological order
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2 From the ancient to the
modern world

2.1 Overview

Ideas, religion and exploration. How did the changes of the Middle Ages reshape the world?

2.1.1 Links with our times

In this topic we will examine the enormous changes that reshaped the world from about 650 to 1750 CE.
Following the fall of the Western Roman Empire new forces shaped the old civilisations of Europe, western
Asia and North Africa. Change also came to the old civilisations of East and South Asia while newer
civilisations emerged in Africa, the Americas and other parts of Europe and Asia.

Great changes began in the fifteenth century, as Europeans rediscovered the learning of the ancient world
and made great advances in arts and sciences. This time was also called the Age of Exploration. It was a
time when voyages of discovery brought into contact peoples who had not known of each other’s existence.

Resources

eWorkbook Customisable worksheets for this topic

Video eLesson From the ancient to the modern world (Part 1) (eles-1059)

LEARNING SEQUENCE

2.1 Overview
2.2 Examining the evidence
2.3 People on the move
2.4 Religions on the move
2.5 A different way of life
2.6 Rulers, religion and the changing map of medieval Europe
2.7 Migrations, invasions and empires in Asia
2.8 Population, cities and trade
2.9 Muslim traders and Africa
2.10 The emerging power of western Europe
2.11 Portuguese and Spanish voyages of discovery
2.12 Vasco da Gama opens the East
2.13 Consequences of the discoveries

2.14 SkillBuilder: Explaining different historical interpretations
2.15 Thinking Big research project: Time travel brochure
2.16 Review

To access a pre-test and starter questions and receive immediate, corrective feedback and sample responses
to every question, select your learnON format at www.jacplus.com.au.

only only only
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A timeline from the Ancient to the Modern World

630
Muslims conquer much of the Middle East.

793

The Vikings begin attacking Christian settlements.
Attacks continue until the Vikings convert to
Christianity c. 1000.

1066
The Normans conquer England.

1100-1199
Feudal lords dominate Japan.

1218-1260
The Mongols invade Afghanistan, Persia,
Russia, parts of eastern Europe and China.

1280
The Mongol Empire reaches its peak.

1368
The Ming dynasty is founded in China.

1410
The first portable clock is invented.

1446
By this year, Portuguese explorers have mapped
Africa’s north-west coast.

1498
Vasco da Gama sails from Portugal to India.

1543
Nicolaus Copernicus publishes his theory
that the Earth is not the centre of the universe.

Dutch sailors first land in Australia.

1608
Hans Lippershey makes the first telescope.

1756
The Seven Years’ War begins between Britain and
France.

Qe

9

600-799
Christianity spreads throughout much of Europe.

800
Charlemagne is crowned as ‘Emperor
of the Holy Roman Empire’.

c. 802
The Khmer Empire is founded in Cambodia.

1099

The First Crusade captures Jerusalem from
the Muslims.

1206

The Delhi Sultanate spreads Islam in India.

1291
The Last Crusade fails.

1405-33
Chinese admiral Zheng-He leads a fleet from China
to eastern Africa.

1453
The Christian city of Constantinople falls to the
Muslim Turks.

1492
Christopher Columbus sails from Spain and reaches
the Americas.

1517
Martin Luther takes the first steps in the Protestant
Reformation.

1534
Jacques Cartier of France makes his first voyage
to North America.

1600
By this year, about one million African slaves have
been transported to the Americas.

1607
The first British colony in North America is founded.

1681
The French sail the Mississippi River
and claim a vast territory in North America.



2.2 Examining the evidence
2.2.1 How do we know about the world between c. 650 and 17507

Generally we know more about the period between ancient and modern times than about many ancient
societies because more evidence has survived. However, we know less about many medieval societies than
we know about some ancient societies such as China and Rome. As you know, history is based on evidence
from primary sources. There are gaps in our evidence because some societies in the period from around 650
to 1750 did not keep written records, some sources have been lost and most people could not read or write.

Can we always trust written sources from this period?

We have to be very careful about what written sources we trust. Very often we only have the recorded
evidence of one side in a conflict. Also, the people who made written records usually came from the
privileged groups in a society. For example, in China during this time, most written records were made
by scholars who served as government officials. In Europe, especially during the Dark Ages, most written
records were made by monks and other church people. Although such people did not all see things the
same way, we need to look out for bias.

Archaeological sources

We have many archaeological sources from these times. Some medieval sources have been discovered by
archaeologists. Some still stand where they were built. Many of them tell us about religious beliefs. There
are Christian churches, Muslim mosques, Buddhist and Hindu temples, Jewish synagogues, the sacred sites
of other religions and the art that represents the ideas of these faiths. Other remains tell us about everyday
life, work and trade. These include towns, their walls and marketplaces, and traces of medieval villages.
Sources like castles, weapons and armour tell us about war, which was a constant feature of these times.

SOURCE 1 Medieval stocks at Stow-on-the-Wold, England. As punishment for small crimes during the Middle
Ages, people had their feet locked in stocks like these.

¢ T o "
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SOURCE 2 The Tha Phae Gate is one of five original gates still in the walls of the city of Chiang Mai. This city was

\

founded in northern Thailand in 1296.

Unsolved mysteries
There are still unsolved mysteries about these times and you will encounter some of these in other
subtopics. Perhaps in time we will know more through the discovery of lost archaeological traces, but
we will probably never know the answers to some questions. Here are a few examples of mysteries or
problems that historians have continued to investigate and debate:
o Why were the followers of a new religion, Islam, able to conquer huge areas during the seventh
century?
e Why was western Europe backward compared with the Byzantine and Islamic Empires during the
Early Middle Ages?
o What happened in societies where there were no written records, such as in Australia, parts of Asia
and Europe, and most of Africa, America and the Pacific?
o Why was western Europe able to begin to dominate the world from the sixteenth century?

Using the sources
You will begin to gain an understanding of these times from just a few sources. Remember that to analyse a
source you need to ask historical questions, for example:

o What is this source?

o When was it made or built or created?

e Where is it from?

e Who created this source?

o Why did it exist?
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SOURCE 3 From the journal of Christopher Columbus, written for the King and Queen of Spain during
Columbus’s voyage of 1492, during which he accidentally discovered America

Your Highnesses, as Catholic Christians, and princes who love and promote the holy Christian faith, and are
enemies of the doctrine of Mahomet, and of all idolatry and heresy, determined to send me, Christopher
Columbus, to . . . India to see the said princes, people, and territories, and to learn their disposition and the
proper method of converting them to our holy faith; and furthermore directed that | should not proceed by land
to the East, as is customary, but by a Westerly route, in which direction we have . . . no certain evidence that any
one has gone. So after having expelled the Jews from your dominions, your Highnesses, in the same month of
January, ordered me to proceed with a sufficient armament to the said region of India . . .

2.2 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

2.2 Exercise 1: Check your understanding

1. HS1 Why do we know less about many medieval societies than we do about some ancient societies such as
China and Rome?

2. HS1 History is based on evidence from primary sources. Why are there gaps in our evidence about some
ancient societies?

3. HS1 Explain why written sources from the period 650-1750 CE are quite likely to be biased.

4. HS1 How can archaeological sources provide us with information about the period from 650 to 1750 CE and
in many cases provide evidence of aspects of the period?

5. HS1 There are still unsolved mysteries about the period from 650 to 1750 CE. What are historians doing
about this?

2.2 Exercise 2: Apply your understanding
1. HS3 Analyse SOURCE 1 using the following questions.

(@) What is it?

(b) What was it used for and how would it have been used?

(c) Where is it located?

(d) During what period of history was it used?

(e) What conclusions about that time can you draw from this source?
2. HS3 Using question 1 as a model, frame at least three questions that you could use to analyse SOURCE 2.
3. HS3 Read SOURCE 3.

(@ Who instructed Columbus to make this voyage?

(b) What was their attitude to Muslims, Jews and other non-Christians?

(c) When did the voyage take place?

(d) In which direction was Columbus ordered to sail to reach India?

(e) Refer to a world map to find out what undiscovered continent would have stood in his way.
4. HS3 What evidence do we have about medieval societies?
5. HS3 What do we need to be careful of when analysing sources from the medieval period?

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.
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2.3 People on the move
2.3.1 Civilisations under attack

During the fourth century CE, great empires existed in Europe, Asia and Africa. These were the Roman
Empire, the Sassanian Empire of Persia, the Gupta Empire of India and the states that replaced the Han
Empire of China. These civilisations were based on farming. Most of their people were peasants whose
work supported ruling classes of nobles, warriors and priests. Outside these empires, most people were

nomadic herders. Migrations of nomads would cause centuries of chaos and bring enormous changes to
the empires.

India and China

The Gupta Empire was founded in India in 320 CE when Prince Chandragupta defeated his rivals. His son
went on to create an empire stretching across northern India. This great civilisation was destroyed at the end
of the fifth century by the White Huns, barbarian nomads who massacred entire populations.

DID YOU KNOW?

The time of the Gupta Empire was considered a golden age in India. It saw great advances in art, literature,
mathematics and science. Indian scholars revolutionised mathematics by developing a symbol for zero and the
numerals we now use in place of Roman numerals. They knew the Earth was round and that it orbited the Sun.

Printing was invented in China under the Tang dynasty. The earliest printed book was produced in 868 CE, long
before printing was first used in Europe.

In China, the Han dynasty had controlled a vast empire that had trading links with Rome and Persia, but
the Han were overthrown in 220 CE. It took over 360 years of civil wars between the Chinese states, and
invasions by Turkish and Mongolian nomads, before China was restored under the Sui dynasty (580-618
CE) and the Tang dynasty (618-907 CE).

The fall of the Western Roman Empire

The Roman Empire weakened from about 180 CE. Over the following three centuries, Rome’s power
collapsed as people the Romans called barbarians swept into its territories. In 476 CE, a German chieftain
named Odoacer deposed the last Western Roman emperor. Historians often use this event to mark the end
of the ancient world and the beginning of the Middle Ages.

The Byzantine and Persian empires

Despite constant attacks by their nomadic enemies, two great empires remained. These were the Eastern
Roman (Byzantine) Empire in Europe and the Sassanian Empire in Persia. The Goths, Franks and others
who formed kingdoms in the former lands of the Western Roman Empire regarded themselves as Roman
and acknowledged the authority of the Eastern Roman emperor in Constantinople (see SOURCE 1).

For centuries the Byzantine Empire kept ancient Roman culture alive. For a short time in the sixth
century it managed to regain territories of the Western Roman Empire. But the Persian and Byzantine
empires were weakened by destructive wars with each other. Persia was conquered by Muslim Arabs in 651
CE. A shrinking Byzantine Empire survived until 1453 CE when its capital, Constantinople, was overrun by
the Turks.

TOPIC 2 From the ancient to the modern world 27



SOURCE 1 A relief sculpture in the Hippodrome of Constantinople. The Hippodrome was the centre of Byzantine
political, social and sporting life. This sculpture, erected in 390 CE, portrays Roman Emperor Theodosius | among
his court.
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Explore more with myWorldHistoryAtlas

Deepen and check your understanding of this topic with related case studies and auto-marked questions.
e Expanding contacts > China: the Middle Kingdom

e Overview > Transformation of the Roman World

e Overview > Byzantine Empire

2.3.2 Invaders and migrations

The Early Middle Ages were times of conflict caused by violent invasions by nomadic tribes who burst
out of the steppes of Central Asia, the deserts of the Arabian peninsula and the cold lands of northern
Europe. Among the invaders were groups fleeing others who had invaded their homelands. Land occupied
by significant groups is shown in SOURCE 2.

Germanic peoples

The Goths, Vandals, Burgundians and Franks were Germanic peoples. The Goths migrated south to the
Black Sea coast in the third century. Invasion by the Huns in 372-5 CE forced the Goths to flee into Roman
territory. From the fifth century, the Goths divided into Ostrogoths and Visigoths while the Vandals and
Burgundians occupied Roman territories. In the following century the Franks conquered most of Gaul.

Huns

From about 370 CE, Central Asian nomads called Huns invaded eastern Europe. These ferocious fighters
attacked their enemies by firing arrows from horseback. They carved out a huge empire from Central Asia
to Germany before an alliance of Romans, Visigoths and Burgundians defeated them in 455 CE.
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Celts

Celtic tribes had spread to Britain and Ireland after 500 BCE. Following the Roman invasion of Britain in
43 CE, the Celts (Britons) lived under Roman rule until the Roman army left Britain in 410 CE. The Britons
were then overrun by invading Saxons, Angles and Jutes.

Saxons, Angles and Jutes

These tribes from Germany and Denmark invaded Britain in the fifth century. The Britons fought back but
they were steadily driven into the western corner of their island. In most of Britain, the invaders destroyed
every trace of Roman civilisation.

The word England comes from a phrase meaning ‘Angle people’s land’, and the invaders came to be
known as Anglo-Saxons. They lived in villages in small kingdoms. Each Anglo-Saxon king was a war
leader who ruled with the help of thanes (nobles) and the Witan (a kind of early parliament or council of
advisers). Anglo-Saxon England united as a nation only in the tenth century after it was almost completely
conquered by Danish Vikings.

The Anglo-Saxons spoke the earliest form of English, which is called Old English. However, they had no
written language until they became Christians from the seventh century. Among their few written records
is the Anglo-Saxon Chronicle, a year-by-year record of events in their kingdoms. It was commenced four
centuries after the invasions. Another famous Anglo-Saxon text is the epic saga Beowulf. This legend of a
Scandinavian warrior was handed down by word of mouth until it was written down between the eighth and
eleventh centuries (see 3.2 Examining the evidence).

Rouran (also called Juan-Juan) and Avars

The Rouran were nomadic tribes who raided China’s northern borders from the fourth century to the sixth
century. They expanded westwards, causing other tribes to flee before them. In 552 CE, their power was
broken by Turkish tribes, who revolted against them, and northern Chinese armies. It is possible that

the Avars who moved into eastern Europe about this time were the Rouran. The invading Avars caused
Slavic peoples (Serbs and Croats) to flee south. They, in turn, pushed the Greeks further down the Balkan
Peninsula. The Avar state was finally destroyed by Franks and Bulgarians in 796 CE.

Turks

In the sixth century, the Turks spread south almost to India and west to the Caucasus, where they became
known as Khazars. From the eighth century, their ruling classes adopted Judaism as their religion. In the
tenth century, the Russians destroyed the Khazar Empire.

Bedouins

In the seventh century following the rise of Islam, Bedouin nomads poured out of the deserts of the Arabian
Peninsula, conquering all before them.

Norse (or Vikings)

From the eighth century to the eleventh century, the Norse peoples from Sweden, Norway, Denmark and
Finland created new terrors. They plundered and settled coastal areas as far apart as Ireland, Russia, the
Byzantine Empire and Italy (see topic 3 The Vikings).

Magyars
In the ninth and tenth centuries, Hungarian nomads called Magyars attacked central and western Europe. In
955 CE, German forces inflicted such a massive defeat upon them that the Magyars fled back to Hungary.

<
Explore more with myWoﬁd HistoryAtlas

Deepen and check your understanding of this topic with related case studies and auto-marked questions.
e Overview > Invasion of Britain
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2.3 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 |dentifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

2.3 Exercise 1: Check your understanding

1. HS1 Which Asian empires suffered invasions from nomadic peoples?

2. HS1 What event do historians often use to mark the end of the ancient world?

3. HS5 What developments caused the collapse of the Persian and Byzantine empires?

4. HS1 In the civilisations that suffered invasions, the peoples’ way of life was based on farming. How did the
way of life of the invading tribes differ from that?

5. HS1 Identify three geographical regions that invading tribes came from.

2.3 Exercise 2: Apply your understanding

1. HS3 Look closely at SOURCE 1. Explain why it is useful as evidence of the continuity of Roman culture
through the Byzantine Empire.

2. HS3 Using information from SOURCE 2, the text in this section and a modern map, draw up two columns. In
the first column place the names of each invading or migrating group. In the second column, write down the
place that each group threatened, invaded or occupied.

3. HS3 Describe the main changes brought to the world by invasions and migrations between the fifth century
and the eleventh century CE.

4. HS6 Explain why the fall of the Roman Empire is regarded as an event that is of great historical significance.

5. HS4 Explain why the history of the Byzantine Empire can be regarded as an example of continuity in a
period of great changes.

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

2.4 Religions on the move

2.4.1 Islam’s spread

The spread of Islam and Christianity in the Early Middle Ages shaped the world we live in today. From
the seventh century, the rise of Islam in the Arabian Peninsula created a powerful new civilisation that
expanded into three continents while Christianity gradually spread throughout Europe.

The religion of Islam was founded in Mecca (modern-day Saudi Arabia) by the prophet Mohammed
(570-632 CE). Its followers were called Muslims, and by the time of Mohammed’s death all the Arabian
tribes had converted to Islam. Within just over one hundred years, Muslim Arabs conquered vast areas of
Asia, Africa and even south-western Europe.

o Between 630 CE and the early eighth century, the Muslims conquered Syria, Jordan, Palestine and
Iraq. They took Egypt from the Byzantine Empire and overthrew the Sassanian Empire in Persia.
Muslims came to rule most of Spain and Central Asia up to the borders of China.

o Generally, conquered peoples were not forced to become Muslims. Many continued to practise
other religions.

o Muslim expansion threatened Christian states. Constantinople, the capital of the Byzantine Empire,
withstood Arab sieges during the 670s and in 717. In 718, the Bulgarians blocked Arab advances into
south-eastern Europe and, in 732, the Franks stopped the Muslim advance into France.

 In the ninth century, Muslim armies pushed into southern Italy. The Muslim Turks conquered
Constantinople in the fifteenth century, ending the Byzantine Empire.

DID YOU KNOW?

In 607 CE, the Bishop of Rome, Boniface lll, became the first leader of the Christian Church to use the title
‘Pope’. The Byzantine Empire did not recognise his authority and held that the Byzantine Emperor was the
Church’s head.
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Explore more with myWofI%:lHis’roryATIos

SOURCE 1 The Byzantine Christian church of Hagia Sophia was
converted to a mosque by Constantinople’s Turkish Muslim conquerors.

Deepen and check your understanding of this topic with related case studies and auto-marked questions.
e Overview > Spread of Islam

e The Western and Islamic world > Medieval Christendom

e The Western and Islamic world > Holy Roman Empire

2.4.2 Spreading Christianity

Christianity became the state religion of the Roman Empire in 391 CE. It had spread throughout the
Roman Empire and into Ethiopia and Nubia (now known as Sudan) in Africa by the time Rome fell. Islam
overwhelmed Christian rule in the Middle East and North Africa but Christianity was to spread through
Europe during the Early Middle Ages.

The Germanic kingdoms that replaced Roman rule all became Christian, beginning with the Goths in
the fourth century and ending with the Franks, whose king, Clovis I, was converted in 479 CE.
Christianity had been brought to Britain during the Roman occupation, and Ireland was converted in
the fifth century.

Christian missionaries began converting Anglo-Saxons in England and the Frisians in the Netherlands
in the late seventh century.

Christianity expanded further when Charles the Great, known as Charlemagne, came to be king of the
Franks in 768 CE. He crushed the Saxons in Germany and forced them to become Christians, defeated
the Lombards in Italy, attacked the Muslim Moors in Spain and crushed the Avars.

Charlemagne united much of France, Italy and Germany under the Carolingian Empire. In 800 CE, the
Pope crowned him ‘Emperor of the Holy Roman Empire’. However, Charlemagne’s empire broke up
quickly after his death.

From 793 CE, Vikings attacked Christian settlements. They sacked monasteries and churches and
carried off Christian prisoners to be sold as slaves.

By the end of the Early Middle Ages, Europe was almost completely Christian. The Bulgarian Empire
adopted Christianity in 864 CE. Byzantine priests converted the Russians of Kiev Rus about 990 CE.
In approximately 1000 CE, the Magyars and Vikings became Christians and Viking raids ended.
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SOURCE 2 A map of Europe in 1000 CE. By this time, most of Europe had converted to Christianity.

M TAT 7 T
R . W
BYZANTINE EMPIRE Nation Q.fm; o= e
o 9
Croats People n
P ’/J’_“J—:‘ - SRy
{ 2 1500

Patiin_aks

NORMANDY !

ATLANTIC =P | e >~
< et ) Pétzmakil = : -~"”‘/"/

T eE

Magyar

. FRANCE } v tribes Y g’ KHAZAR
AT L & s < Goths\ ~—o & KHANATE
L < TMUTOROKAN ‘L.

BULGARIAN
EMPIRE /

BLACK SEA  GEOR

4 ;
/ \ -
N X i
x . %RCELONA b

LOMBA! |i

* Constantinople
,<

UMAXY)AES

- PRINCIPALITIES i —
~ CALIPHATE 4 b & S
(Muslim) 2 MED, , & BY ANTINE EMPIRE & <5
/£ Rz SO 8 ",;\ e e p
e T ".,o € 4 \? 2082 % \

o Ty v T g Lo
/H\_,W/\_\// S g, 4 , < T
FATIMID CALIPHATE 2’

N FATIMID
(Muslim) vB‘\A_ = CALIPHATE
e Vi = (Muslim)

Source: Map drawn by Spatial Vision.

SOURCE 3 A high cross at SOURCE 4 The broken round tower of a

a Christian monastery site monastery at Drumcliffe, Ireland. Monks
founded in 547 CE at used such towers for storage, as bell towers,
Drumcliffe, Ireland. The and as lookouts and refuges during Viking
carved Bible scenes were raids.

originally painted in bright

colours.
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2.4 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

2.4 Exercise 1: Check your understanding

1. HS2 When and by whom was Islam founded?

2. HS2 What areas did Muslims conquer between the seventh and ninth centuries?

3. HS2 Which Muslim invaders destroyed the Byzantine Empire in the fifteenth century?

4. HS1 Who was Charlemagne and why did the Pope crown him ‘Emperor of the Holy Roman Empire’
in 800 CE?

5. HS1 Make a list of European peoples who had converted to Christianity by 1000 CE.

2.4 Exercise 2: Apply your understanding

1. HS3 Look closely at SOURCE 1. What clues does it provide for the conversion of this church to a mosque?

2. HS3 Examine SOURCE 2. What part of Europe was still under Muslim rule in 1000 CE?

3. HS3 Explain why the Christian high cross in SOURCE 3 would have been covered in brightly painted Bible
scenes.

4. HS3 Look closely at the features of the round tower in SOURCE 4. Explain how the design of this tower
would have helped to protect Irish Christian monks from Viking raiders.

5. HS4 Describe the changes brought to the world between ancient and modern times by the spread of Islam
and Christianity.

6. HS6 Explain how the spread of Islam and Christianity in the Early Middle Ages was significant for the
modern world.

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

2.5 A different way of life
2.5.1 Life in the countryside

In Europe during the Early Middle Ages, smaller, weaker states replaced the Roman Empire. A new kind
of self-sufficient society developed. Some big cities declined while others grew and population levels
changed. There was less trade and learning; wars were frequent and destructive; and plagues could be
devastating.

As the Roman Empire collapsed, landowners could no longer prevent their slaves from leaving. The huge
plantations worked mostly by slaves broke down and, about 500 CE, the amount of farmed land shrank. But
between 700 and 1000 CE, farm production grew. Warmer weather during those centuries probably helped.
From about 800 CE, a new way of farming, known as the three-field system, developed on the manors of
big landowners.

A new social system

Local power and loyalties replaced the central power of the former Western Roman Empire. The new states
did not have ancient Rome’s power to collect taxes and to keep professional armies, so kings depended

on local landowners to fight for them. This made big landowning families increasingly powerful and local
rulers weaker. With such changes came feudalism. Under the feudal social system, peasants worked land
and received protection in return for serving a landowner — usually a lord or a knight. The landowner held
land in return for serving a king (see topic 4 Medieval Europe).
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SOURCE 1 A modern artist’s reconstruction of a typical medieval peasant family house

2.5.2 Population, learning, cities and trade

At the beginning of the Early Middle Ages, population levels fell because of wars, shrinking food
production, epidemics and loss of jobs in manufacturing and trade. In 542 CE, over 230 000 people died of
a plague in Constantinople. This same epidemic may have killed 100 million people worldwide. However,
from the sixth century, population levels rose and they continued to rise until the early fourteenth century.

Literacy and learning SOURCE 2 A statue of
Charlemagne (see SOURCE 2) was the first ‘Emperor of the Holy Charlemagne in Vatican City
Roman Empire’ (see 2.4 Religions on the move). He made his 3 ‘
capital, Aachen, a great centre of learning. However, in most of
western Europe during much of the Early Middle Ages,

learning survived only in monasteries.

In contrast, literacy and the learning of ancient Greece and Rome
were kept alive in the Byzantine Empire. In the same period, Islamic
societies experienced a golden age of learning as ancient books from
Egypt, Greece, Rome, Persia and India were translated into Arabic.
This helped the Islamic world to advance further in science and
medicine than Christian Europe.

Cities and trade "

Under the Roman Empire, cities had administered provinces, raised taxes and been centres for trade and the
production of goods. Cities no longer served these purposes, and so their populations declined. However, by
the tenth century, many European cities were growing again. Trade became difficult because there was no
longer a big and powerful central state to construct and maintain roads. Wars and lawlessness also made

it dangerous to travel or transport goods over long distances. By the eighth century, Europe’s trade had
fallen to a tiny fraction of the level of the first century. This was partly because Muslim expansion had cut
Europe’s trade routes to the east. In contrast, Islam’s network of caravan trade routes was huge.

TOPIC 2 From the ancient to the modern world 35



SOURCE 3 A map of cities in Europe, western Asia and North Africa in 528 CE
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SOURCE 4 A map of cities in Europe, western Asia and North Africa in
1000 CE
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DID YOU KNOW?

Arab conquests in Central Asia and Africa gave Muslims control of gold and silver mines. Some of this wealth
was used to purchase weapons, timber, furs and slaves from Europe. Vikings supplied the slaves by kidnapping
people during raids. European merchants did the buying and selling that delivered the slaves to the Arabs.

2.5 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

2.5 Exercise 1: Check your understanding

1. HS1 What happened to the ancient Roman system of farming on plantations worked by slaves?

HS4 Why were the new local rulers weak compared to those who once held power in the Roman Empire?
HS1 Explain what epidemics are and what effects they could have.

HS1 What role did monasteries play in preserving learning?

HS4 List reasons why population levels fell in the first centuries of the Early Middle Ages.

ah N

2.5 Exercise 2: Apply your understanding
1. HS3 What can you tell about the way of life of medieval peasants from SOURCE 1?
2. HS3 Look at SOURCE 2.
(@) Describe the way Charlemagne is portrayed in this statue.
(b) What were his achievements that would have led to him being considered worthy of such a statue? You
may need to refer to 2.4 Religions on the move to answer this question.
3. HS3 Compare SOURCES 3 and 4 and check them against SOURCE 2 in subtopic 2.4.
(@) List the cities with populations over 23 000 people in the year 528 CE.
(b) List the cities with populations over 23 000 in the year 1000 CE.
(c) Which of the second group of cities were under Christian control?
(d) Which of the second group of cities were under Muslim control?
(e) As cities were centres of trade and learning, what conclusions can you draw about changes in trade and
learning in the Muslim and Christian worlds during the Early Middle Ages?
4. HS4 Create a mind map to demonstrate the main changes in Europe between the fall of the Roman Empire
and around 1000 CE in:
(@) farming
(b) population levels
(c) learning
(d) cities
(e) trade.
5. HS5 Identify and describe the reasons why the Muslim world was more advanced than the Christian world
during the Early Middle Ages.

_ = =

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

2.0 Rulers, religion and the changing map of medieval
Europe
2.6.1 Rulers and the people

Later medieval times saw the growing power of rulers and big landowners, increased inequality, the further

spread of major religions and an increase in the scale and destructiveness of warfare.
Under feudal systems in medieval times, kings were at the top of societies. In many kingdoms, all land

theoretically belonged to the king. The next most powerful class was made up of tenants-in-chief (big noble
landowners). They were followed by sub-tenants (knights and lesser clergy). Each of these groups received

lands from those above them in return for serving or fighting. At the bottom of society were the peasants,
who worked to provide a surplus for those above them (see SOURCE 1).
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Inequality was common to all medieval civilisations. In most societies, slaves were only a small
proportion of the population. However, by around the tenth century, serfdom became the lot of most
peasants. Conditions varied from place to place, but generally, serfdom meant that peasants were not free
to leave the land. It also meant that feudal lords had the right to force serfs to work for them, to tax them
and to place other burdens on them. It was a kind of slavery that ended in most of western Europe by the
fifteenth century, but continued in eastern Europe and much of Asia and Africa until much later.

SOURCE 1 A diagram showing the organisation of medieval society under feudalism. From the tenth century,
increasing numbers of peasants were serfs.

The MONARCH gave land to the tenants-in-chief who paid rent in the form of
continuing loyalty and military support.

The TENANTS-IN-CHIEF (lords and bishops):

e provided fully equipped knights to serve 40 days per year in the
monarch’s army

¢ provided the king with money, advice and prayers as appropriate.

The SUB-TENANTS (knights and lesser clergy) received land from the
tenants-in-chief in return for:

¢ fighting wars for the king or praying for his success

¢ guarding and protecting the person and property of the
tenant-in-chief.

The sub-tenants allocated spare land to the PEASANTRY,

who paid for the use of this land by:

e working the knight’s or the lord’s land as well as their own
® paying taxes in the form of crops.

War

Wars continued to be frequent and many were fought on a bigger scale. New technologies made them

even more destructive. The invention of the stirrup enabled heavily armed knights to fight on horseback.
New weapons such as the crossbow and longbow caused high casualties. Castles and walled cities offered
some protection until gunpowder was adopted for war. By the fourteenth century, wealthy kings could

hire mercenary armies to fight their rivals and crush rebellious nobles by using cannons to smash castle
walls. Peasants were the main victims — armies killed and maimed them, stole their food and animals, and
destroyed fields and villages.

2.6.2 Religion and rulers

Traditional local religions declined due to the spread of Islam, Christianity and Buddhism. Increasingly,
rulers claimed to be chosen by gods. In Christian Europe, kings claimed to rule by ‘divine right’; that is,
they were God’s chosen representatives on Earth. In Africa and in the Buddhist and Hindu kingdoms of
Asia, rulers claimed to be demigods.

DID YOU KNOW?

In 1054 CE, the Christian Church split, creating a division that has lasted to the present. Western Europe followed
the Catholic Church while most of eastern Europe followed the Orthodox Church.
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In societies where rulers claimed such powers, religious leaders usually supported them. This meant
that attempts to overthrow a ruler could be seen as rebellion against a society’s god or gods. In Christian
Europe, priests taught ordinary people that their unequal position in society was God’s will and that they
must accept it. Generally, people did as the Church told them. Life was short and the promise of heaven
offered hope of a better life after death. The threat of burning in hell was a big incentive to obey the Church
(see SOURCE 2). However, such threats did not prevent nobles and kings waging war against one another.
Nor did they prevent members of royal families murdering each other to gain power.

SOURCE 2 Detail from medieval ltalian artist Fra Angelico’s The Last
Judgement, 1432-1435

DISCUSS
In small groups, discuss what you think each social class in a feudal society would have gained from
religious ideas. [Intercultural Capability]

In small groups discuss ways in which religious beliefs helped rulers to maintain their power.
[Intercultural Capability]
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2.6.3 The changing map of Europe

The map of Europe changed often during later medieval times. Kings of strong states increased their power
while some new kingdoms also became powerful. From 1095 CE, Europe launched Crusades to take the
Holy Land from the Muslims (see topic 4 Medieval Europe). Crusader states were set up in the Middle
East, but Acre, the last crusader stronghold, fell to the Muslims in 1291. By the end of the Middle Ages,

Christians had driven the Muslims out of Spain. However, Muslims came to dominate Europe’s Balkan
Peninsula.

SOURCE 3 A map of Europe in 1328
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Western Europe

In 1066, William, Duke of Normandy, invaded and conquered England with an army of Norman knights.
In the following centuries, Norman England invaded Ireland, conquered Wales and fought to dominate
Scotland. From 1337, England fought the Hundred Years’ War with France over English claims to the
French throne. The war saw the weakening of the power of feudal lords because kings came increasingly
to depend on standing armies of peasant infantry armed with longbows, rather than mounted knights. From
1445 to 1485, England was divided by civil war (the War of the Roses) over rival claims to its throne.

Southern Europe

In the eleventh and thirteenth centuries, the Muslims were driven out of Portugal, southern Italy and Spain,
with the last stage being the capture of Granada in 1492. In Italy, independent city-states grew wealthy
through control of trade in the Mediterranean Sea.

The Byzantine Empire and the Balkans

In the eleventh and twelfth centuries, the Byzantine Empire was powerful. However, Bulgaria had a
successful rebellion in 1185 and crusaders captured Constantinople in 1204. The Byzantine Empire
disappeared when the Ottoman Turks captured Constantinople in 1453. By the end of the Middle Ages, the
Turks controlled the entire Balkan Peninsula.

Central Europe

Throughout later medieval times, the area that is now Germany and other modern central European states
formed the Holy Roman Empire. It was made up of several kingdoms, principalities and city-states.
Hungary became powerful and Poland formed a huge state through a union with Lithuania, the last part of
Europe to be converted to Christianity.

Eastern Europe
In the thirteenth century, the Mongols (Tartars) from Central Asia invaded eastern Europe, conquering huge
areas of Russia and creating vassal states. In the sixteenth century, the Tartars were driven out of Russia.

-

~,
Explore more with myWoﬁd HistoryAtlas

Deepen and check your understanding of this topic with related case studies and auto-marked questions.
o Overview > Byzantine Empire
e Overview > Invasion of Britain

2.6 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

2.6 Exercise 1: Check your understanding

1. HS1 Explain what it meant to be a serf.

. HS1 Rulers and nobles waged wars but which class usually suffered regardless of which side won?

. HS1 Why do you think rulers claimed to be chosen by gods or claimed to be demigods themselves?

. HS1 What did ‘divine right’ mean?

HS1 Suggest why rulers might have felt less fear of hell than their subjects felt.

HS1 Against which countries did Norman England make war?

HS4 How did the Hundred Years’ War change the nature of medieval warfare?

. HS1 When were the Muslims driven out of most of south-western Europe? Y

ONOGAON
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2.6 Exercise 2: Apply your understanding

1. HS3 Referring to SOURCE 1, explain how people at each level of medieval society benefited from those
below them.

2. HS3 Which social class really provided everything for all higher classes?

3. HS3 Analyse SOURCE 2 using the following questions.
(@) Who created this source?
(b) For what reasons might it have been created?
(c) Describe the tortures suffered by the sinners in this depiction of hell.
(d) How do you think believing in the possibility of such an afterlife would affect people’s behaviour?

4. HS3 Examine SOURCE 3.
(@) What were the main states in central Europe?
(b) Which part of Europe was controlled by the Mongols in the thirteenth and fourteenth centuries?

5. HS2 Create a timeline of events in Europe during later medieval times using the dates and references in this
subtopic.

6. HS2 Outline the conclusions you can draw from your timeline about territory gained or lost in medieval
Europe by Christians and Muslims.

7. HS4 Describe how rulers, war and religion changed Europe during late medieval times.

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

2.1 Migrations, invasions and empires in Asia
2.7.1 Change in Asia and the Pacific

Outside the Islamic and Christian worlds, other peoples )

the move. From about the eighth century, great SOURCE 1 The Longhua pagoda in
we.:re O,H T g y,'g Shanghai is a seven-storey Buddhist
migrations and invasions took place and new empires arose temple. It was constructed in the tenth
far from the old centres of civilisation. century during the Song dynasty.

East Asia r

On the islands of Japan, a social system developed that was
similar in many ways to European feudalism. From 794 to
1192, the powerful Fujiwara family dominated Japan. Rulers
depended on local lords called daimyo to control local areas
(see topic 8 Japan under the shoguns).

In China, the Tang dynasty fell in 907 because of
rebellion and invasions by nomads. The Chinese empire
fell apart until its southern territories were restored under
the Song dynasty (960-1279). Under the Song, China
experienced a golden age in literature, the arts and sciences,
and produced new inventions including gunpowder and
printing with moveable type.

11
=

i

South and South-East Asia

From the seventh century, most of India was divided into
Hindu kingdoms that were often at war with each other.
However, Muslims from Afghanistan came to dominate the
north-west. By 1206, they had captured most of northern
India, which became known as the Delhi Sultanate.

Indian traditions also influenced civilisations that emerged
in much of South-East Asia from the sixth century. This
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region came to be dominated by the Khmer Empire with its centre at Angkor in Cambodia from the
beginning of the ninth century to the early fourteenth century. Distinct from the rest of South-East Asia,
northern Vietnam was strongly influenced by Chinese culture, as it was part of the Chinese empire from the
fourth century until it broke away and formed the state of Dai Viet in 939.

The Pacific

Also during this period, and unknown to the peoples of the continents, there were big movements of
Polynesian peoples who navigated over vast distances across the Pacific Ocean. Their first migrations
probably started from Malaya and Indonesia. Polynesians left no written records, but it is believed they
reached Easter Island and Hawaii about 500 CE and New Zealand about 1000 CE (see topic 9 Polynesian
expansion across the Pacific).

-
Explore more with myWoﬁd HistoryAtlas

Deepen and check your understanding of this topic with related case studies and auto-marked questions.
o The Asia-Pacific world > Khmer Empire

e The Asia-Pacific world > Japan under the shoguns

o The Asia-Pacific world > Polynesian expansion

2.7.2 The rise and fall of the Mongol Empire

Arguably the most amazing event of these times was the eruption of hordes of ferocious mounted warriors
from Central Asia. In 1206 CE, a chief called Temujin became khaghan of the Mongol and Turkic tribes.
He took the title Genghis Khan and united the tribes into a disciplined army that fell upon surrounding
civilisations, killing and conquering over an enormous distance.

Why did the Mongols conquer?

One theory is that the Mongols needed to expand the territory they controlled. Low rainfall had reduced the
amount of grass available for their stock, and the Jin and Xia dynasties that controlled northern China had
cut off the trade upon which the Mongols depended. These states and China became Genghis Khan’s first
targets for invasion.

How did the Mongols conquer?

As they conquered other societies, they took some of the defeated men into their own armies; foremost
among these were the Turkic Uighurs. The Mongols used cavalry, consisting of lightly-armed, fast-moving
archers and lancers. They used giant catapults to bombard town and city walls. But their main weapon was
terror. If a city or town refused to surrender, the Mongols would massacre everyone. It is possible that 90
per cent of Eastern Persia’s population died in Mongol invasions. Many millions were also killed in China
and Russia.

SOURCE 2 From the Muslim scholar Ibn al-Athir, The Complete History, written c. 1231

This thing involves . . . the greatest catastrophe . . . which befell all men generally, and the Muslims in particular

For . . . these Tatars spared none, slaying women and men and children, ripping open pregnant women and
killing unborn babies . . .

Tatars conquered most of the habitable globe, and the best, the most flourishing and most populous part . . .
in about a year; nor did any country escape their devastations which did not fearfully expect them and dread
their arrival.

Moreover they need no . . . supplies, for they have with them sheep, cows, horses . . . the flesh of which
they eat . . .

Stories have been related to me . . . as to the terror of the Tatars . . . so it is said that a single one of them
would enter a village or a quarter wherein were many people, and would continue to slay them one after another,
none daring to stretch forth his hand against this horseman . . .
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The Mongols in East Asia and South Asia

. . . . SOURCE 3 The sacking of Suzdal by Batu
Genghis Khan advanced into China in 1207 after defeating

Khan from a sixteenth century Russian

the Jin and the Xia empires north of China. His grandson, chronicle. In February 1223, Suzdal, the
Kublai Khan, completed the invasion in 1260 and founded capital of a Russian principality, was
the Mongolian Yuan dynasty. In 1368, the Chinese rebelled captured by a Mongol army led by Batu

Khan and burned to the ground.

and founded the Ming dynasty. Over the next thirty years,
the Chinese drove the Mongols out. Under Ming, China’s
prosperity was restored, manufacturing and trade increased,
and thousands of peasants were conscripted to build vast
palaces and to strengthen the Great Wall.

In 1281, Kublai Khan sent a huge fleet with 150 000
soldiers to invade Japan. While the Japanese were
desperately fighting to prevent the landing, a typhoon
destroyed the Mongol fleet.

The rulers of several states decided that it was better to
become vassal states and pay tribute to the Mongols rather
than be conquered. These states included Burma, the Khmer
Empire and some Thai states.

Mongol forces led by Timur the Lame captured Delhi and
massacred its people in 1398. After Timur left, India broke
up into warring states. In 1526, Babur, another descendant
of Genghis Khan, defeated India’s Hindu and Muslim kings
and founded the Mughal dynasty.

The Mongols in eastern Europe and western Asia
In 1218, Genghis Khan ordered his generals to complete China’s conquest while he led other Mongol forces
west. Mongol armies invaded Russia and penetrated eastern Europe as far as Hungary and Poland by 1241.
Lithuania, Bulgaria and Serbia became vassal states.

Other Mongol armies invaded the Muslim lands of western Asia, including Persia. They destroyed the
Abbasid Muslim dynasty and occupied its capital, Baghdad, in 1285.

Running the Mongol Empire

The Mongol Empire was the largest contiguous empire in human history. At its peak, it was four times the
size reached by the Roman Empire. The Mongols encouraged trade because of the benefits it brought them,
and they tolerated different religions. Their own religion was shamanism but they provided tax benefits to

Buddhist, Daoist, Islamic and Christian clergy to win support.

The collapse of the Mongol Empire

After Genghis Khan’s death, his empire was divided between his sons and grandsons, creating four
khanates. From 1269, the khanates often fought each other. There was also division within khanates as
some Mongols wanted to adopt the settled ways of the people they ruled while others wanted to keep their
nomadic traditions. Gradually, the Mongols lost control of lands they had conquered.

DID YOU KNOW?

In China, Kublai Khan and his successors encouraged painting, theatre, and advances in science, engineering
and medicine. They employed Confucian scholars and Buddhist monks as advisers; oversaw the construction
of palaces, roads and postal stations; and encouraged travel, trade and the exchange of ideas between the East
and the West.
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SOURCE 4 A map of the Mongol Empire near its peak in 1280
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Source: Map drawn by Spatial Vision.

Explore more with myWo:fI‘dHistoryAﬂos

Deepen and check your understanding of this topic with related case studies and auto-marked questions.
o Expanding contacts > Mongol Empire

2.7 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 |dentifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

2.7 Exercise 1: Check your understanding

1. HS1 What did the social system of Japan have in common with that of medieval Europe?

2. HS1 Which older civilisations influenced South-East Asia?

3. HS1 What were the Mongols’ motives for invading countries in the beginning of the thirteenth century?
4. HS1 How were the Mongols able to overwhelm many great civilisations?

5. HS1 Why were the Mongols tolerant of different religions in their empire?

2.7 Exercise 2: Apply your understanding

1. HS3 In what ways does SOURCE 1 provide evidence to support the view that the Song dynasty was a golden
age in China?

2. HS3 Use SOURCES 2 and 3 to answer the following questions and to support your answers.
(@) How did the Mongols strike fear into their enemies?
(b) Why were Mongol armies able to advance without waiting for supplies? »
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3. HS3 Study SOURCE 4 and compare it with maps of modern-day Asia and Europe.
(@) Which modern-day countries occupy the land controlled by each of the Mongol khanates in 1280?
(b) Name the places outside the Mongol khanates that were attacked by Mongol armies.

4. HS4 Referring to the sources and other information in this subtopic, explain why the age of the Mongol
Empire can be regarded as a turning point in Asian and European history.

5. HS6 Explain why the Mongol Empire has great historical significance.

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

2.8 Population, cities and trade
2.8.1 The rise of the cities

Many of the great changes that occurred between the 1400s and about 1750 resulted from events or ideas
from later medieval times. These included the spread of Islam to India and parts of South-East Asia, the
opening of trade under the Mongol Empire and the fall of Constantinople. Later medieval times also saw
advances in farming and sailing technologies, and the growth of populations, cities and trade. All of these
changes would influence the world in the centuries to come.

World population grew because changes in technology enabled more food to be produced. New
technologies spread across Europe, Asia and Africa through trade routes. Important technological
changes included:

o the mouldboard plough, which enabled heavy European soils to be turned and drained

o better irrigation methods

o improved breeds of farm animals, providing more meat from each animal

« the horse collar, enabling horses to pull heavier loads without choking

e improving crops and enriching soils

o cultivation of rice in areas such as the huge Ganges Delta in India

o the spread of techniques for growing crops such as corn in the Americas.

The population of Europe, Asia and Africa reached about 235 million by 1250 CE. But in the early
fourteenth century, population levels fell due to:

« epidemics, especially the Black Death (bubonic plague) that began in 1347 and reduced the population

by possibly a third

« the Little Ice Age (a cold period in the Northern Hemisphere), which caused many famines because

much less food could be grown.

However, the population again grew rapidly after about 1350, reaching about 400 million by 1500.
Environmental problems also grew. Forests were cut down for wood and to clear more land for farming,
which increased soil erosion and flooding.

The number of big towns and cities once again
grew. This was possible because:

o improved agriculture provided

a surplus to feed people in towns and cities

o towns and cities were growing centres

of trade, populated mainly by merchants
and skilled craftsmen and their families.

As cities became wealthy, their power grew. In
some European countries, representatives of cities
sat alongside lords and church leaders as advisers
to kings. Some trading cities came to be almost
independent states, governed by wealthy citizens.

SOURCE 1 Cities like Genoa in Italy became
wealthy trading ports from the fifteenth century.
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2.8.2 Trade routes

Trade expanded along ancient trade routes including the Silk Road, and new trade networks were opened.
Goods traded included spices, silk, tea, salt, horses, gold and slaves. Land trade routes criss-crossed Europe,
Asia and North Africa. Sea trade routes crossed Europe’s Atlantic coast; Africa’s east coast; the Baltic,
Mediterranean, Black, Red and Arabian seas; the Bay of Bengal; and the South China Sea. Long-distance
voyages were very dangerous but they were helped by new technologies in ship-building and inventions
such as the mariner’s astrolabe and the sternpost rudder. The Chinese developed large ships that could
carry hundreds of sailors and merchants. Between 1405 and 1433, Chinese admiral Zheng-He took a fleet
all the way from China to east Africa.

SOURCE 2 A map of trade routes of Europe, Asia and Africa in later medieval times
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DID YOU KNOW?

Towns could be dangerous places to live. There were few effective ways of getting rid of wastes, so the smell in
towns was usually terrible. Also, fires in workshops and houses spread quickly and often. The city of Rouen in
France was destroyed by fire eight times in 25 years.
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A
Explore more with myWo%HistoryA’rlos

Deepen and check your understanding of this topic with related case studies and auto-marked questions.
e Overview > Non-European exploration

2.8 ACTIVITY
Conduct research and write a brief account of the reasons for the wealth and power of one trading city in this
period. Analysing cause and effect

2.8 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

2.8 Exercise 1: Check your understanding
1. HS2 Many of the real changes that occurred between the 1400s and about 1750 resulted from events or
ideas from which time period?
2. HS1 Copy the following sentences and complete them by filling in the gaps.
(@) The world’s population rose until the early century because enabled
agriculture to produce more .
(b) In the early fourteenth century, population levels fell in Europe, Africa and Asia due to and

(c) Clearing forests for agriculture caused problems such as and flooding.
3. HS5 Give two reasons for the increase in the number of large towns and cities in the Late Middle Ages.
4. HS1 Name some of the goods that were exchanged along trade routes.
5. HS1 How did the mariner’s astrolabe and the sternpost rudder improve travel by sea?

2.8 Exercise 2: Apply your understanding
1. HS3 Look closely at SOURCE 1. Identify and describe the features that provide evidence of Genoa’s past
prosperity as a trading port.
2. HS3 Imagine you are a merchant who is about to set out along one of the trade routes shown in SOURCE 2.
Make a plan for your journey. Include:
(@) a copy of the route you will take
(b) a list of provisions for your journey
(c) alist of places where you will get fresh supplies of food
(d) an estimate of the distance of your journey. (Hint: Use the scale in SOURCE 2.)
3. HS3 Choose one of the trade routes in SOURCE 2.
(@) Name the medieval cities along the route.
(b) Use a modern atlas to list the countries and/or seas crossed by this trade route.
(c) Make a list of at least five questions that a historian could ask about this trade route.
4. HS5 How might the location of a city along a trade route contribute to its prosperity?
5. HS5 Why would some cities such as Genoa and Venice have gained huge advantages from their locations?

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

2.9 Muslim traders and Africa

2.9.1 Trade, wealth and slavery

In the seventh century, Muslim Arabs conquered coastal North Africa. From there, Arab traders gradually
spread along the east coast. Because traders could cross the deserts with camels, Arabs were able to spread
Islam south of the Sahara into several West African kingdoms.

By the thirteenth century, Arab Muslims lived in and traded from bases in African coastal towns, from
modern-day Somalia to Tanzania. Arab dhows brought manufactured goods to Africa from the Arabian
Peninsula and India. Goods included weapons, tools, cloth, glass and pottery. The boats sailed back
carrying slaves, ivory and gold.

48 Jacaranda History Alive 8 Victorian Curriculum Second Edition



SOURCE 1 A map of medieval Africa showing the rise and fall of kingdoms
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Ghana

Ghana was the strongest of the farming kingdoms that
arose in West Africa from the ninth century. Ghana

was located north of the modern state of Ghana in what
is now Mali. In 1062 CE, Muslim Amazigh (Berber)
nomads attacked Ghana, but it took 14 years before they
captured its capital, Kumbi. Ghana collapsed but Mali
rose in its place in the thirteenth century.

SOURCE 2 Conical tower within the ruins of
Great Zimbabwe

Mali

The first ruler of the Mali Empire was Sundiata
(1230-1255). He expanded its territory and gained
control of the gold trade, in which Arab traders
transported gold north through caravan routes. Mali’s
rulers became Muslims and gained great wealth. When
Mana Musa, who ruled Mali from 1312 to 1327, went
on a pilgrimage to Mecca, he took a huge party with
him, including 12 000 slaves dressed in silk. Arab
scholars were brought to Mali and, in the fourteenth
century, they built a university at Timbuktu that operated
until the sixteenth century, when invaders from Morocco
destroyed it.

Other African civilisations

By the fifteenth century, Islam also influenced

other wealthy African trading states, including the Hausa city-states, Kanem and the Songhai Empire.
City-states also emerged in Guinea. In the sixteenth century, Portuguese and Dutch explorers visited some
of their towns, including Benin. Between the thirteenth century and the fifteenth century, Great Zimbabwe
became a wealthy African kingdom by trading gold through Muslim merchants on the coast.

2.9 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

2.9 Exercise 1: Check your understanding

1. HS1 In which parts of Africa did Arab influence spread in medieval times?

2. HS1 How did the camel and the dhow help Muslims to trade and spread their influence in Africa?
3. HS1 What types of cargo did Arab traders bring into and take out of Africa in their dhows?

4. HS6 What did Sundiata accomplish as ruler of the Mali Empire?

5. HS6 Why is Timbuktu significant?

2.9 Exercise 2: Apply your understanding

1. HS2 Create a timeline of medieval milestones in Africa using the information in this subtopic.

2. HS3 Using SOURCE 1 and a modern atlas:
(@) make a list of West African kingdoms in the Middle Ages
(b) find out which modern countries occupy the sites of these kingdoms.

3. Look carefully at SOURCE 2 and explain how it provides evidence of a great civilisation.

4. HS4 Using the sources and other information in this subtopic, identify what changed in Africa due to the
activities of Muslim traders.

5. HS5 Explain how Muslim traders were able to spread their influence in Africa between the seventh century
and the sixteenth century.

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.
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2.10 The emerging power of western Europe
2.10.1 New ways of thinking

Western Europe was changed by three great movements during early modern times. The first was the
Renaissance that began in the fifteenth century. The second and third were the Scientific Revolution and
the Enlightenment of the eighteenth century. Early modern times also saw western Europeans spread their
power by finding new sea routes, exploring, taking control of trade, conquering new lands and founding
colonies. Three things — new ideas, the quest for riches and new uses for inventions — made this possible.

When Marco Polo visited China in the thirteenth century, he was amazed by its wealth and culture.
Nobody in his time could have imagined that western Europe would come to dominate the world. The
changes that made this possible started with the Renaissance in Italy in the 1400s. It was a period of
renewed interest in the learning and arts of ancient Greece and Rome. It led to a movement in which some
people began to think more independently and to seek a better understanding of their world.

The Scientific Revolution

The Renaissance brought a scientific revolution that encouraged thinkers to challenge authority and be
guided by observation and reason. But such thinking was dangerous as the Catholic Church still expected
people to follow its interpretations of science. Among the most famous of the new scientific thinkers were
Leonardo da Vinci (1452-1519) and Galileo Galilei (1564-1642). Galileo proved by observations that the
Earth rotated around the sun and he published his findings in 1632. But the Church still insisted that the
Earth was the centre of the universe; they put him on trial and threatened him with torture. Galileo was
forced to recant (take back what he had proved) and was kept under house arrest for the remainder of his
life. However, challenges to old beliefs could not be stopped completely. Increasingly, the Church found it
harder to crush new ways of thinking, especially after printing presses helped new ideas to spread.

SOURCE 1 The trial of Galileo, painted in the seventeenth century

==

The Enlightenment

By the eighteenth century, educated Europeans were influenced by what came to be known as the
Enlightenment. In this period, a number of remarkable Europeans carried out their own experiments in
the search for greater understanding. In this ‘Age of Reason’, thinkers criticised old systems of power.
Their ideas would inspire others to overthrow the power of the Church, kings and nobles in the French
Revolution, which began in 1789.
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2.10.2 The quest for riches and the use of inventions

In the thirteenth century, the Mongols had encouraged trade and foreign contacts throughout their empire.
European merchants had travelled along the Silk Road, creating a growing European demand for luxury
goods from Asia. This demand contributed to the search for a sea route to Asia, especially after 1453 when
the Ottoman Turks captured Constantinople and took control of overland trading routes linking Europe and
Asia. By the 1400s, many merchants had become very wealthy. Some became bankers who lent money to
rulers. Merchants encouraged artists and architects and saw that great profits might be made by funding
exploration to find a sea route to Asia.

Western Europe’s expansion was also made possible by its use of inventions from other cultures. Many
inventions that Europeans adopted originated in China and had been in use for hundreds of years. These
included gunpowder, the compass and printing. Clockwork had been invented in the Byzantine Empire.
Modern mathematics had spread from fourth century India through the Islamic world to Europe. Lateen
sails had been used for centuries on Arab dhows. But Europeans put such inventions to better use. Printing
spread rapidly after Johannes Gutenberg produced the first European book on a printing press using
moveable type in 1445. By 1500, there were about a thousand printers in Europe and new ideas were
spreading widely through printed books. The first portable clock was made in 1410. Hans Lippershey, a
Dutchman, made the first telescope in 1608.

SOURCE 2 A modern artist’s impression of a fifteenth-century caravel

A Caravels were about 15 metres long and weighed about 80 tonnes. They were smaller, lighter and faster than the
later Spanish galleons.

B Food supplies included salted fish, pickled meat, weevil-infested biscuits, rice, dried beans, chickpeas and raisins.

On long journeys, sailors often became very sick with scurvy (caused by a lack of vitamin C) as they had no fresh

fruits and vegetables.

Water and wine were stored in casks and often went ‘off’ on long journeys.

Square sail

As well as ordinary seamen, a ship’s crew included carpenters, cask makers and sailmakers.

A mix of square and lateen (triangular) sails made caravels easy to manoeuvre, especially when sailing into

headwinds.

Lateen salil

H Wooden planks were fixed side by side onto the hull with wooden pegs. To keep the ship steady under sail, the
bottom of the hull was often filled with gravel.

I A rudder at the back of the ship (adapted from the Chinese) meant the ship could steer without oars.

m m OO

[2]
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Mathematics, compasses, telescopes and clockwork were very important for navigating ships. In the
fifteenth century, a new shipbuilding method emerged in Europe. It used the lateen sails of Arab dhows
with the fixed square rigged sails that had been used in ancient galleys to produce the world’s first real
ocean-going ship, the caravel (see SOURCE 2). From the beginning of the sixteenth century, carracks were
developed from caravels. These new ships were bigger, faster and could be sailed under different wind
conditions.

DID YOU KNOW?

The first paperback books were printed in Venice by Aldus Manutius. They were made without heavy covers so
that they could be carried in saddlebags.

DISCUSS
Form small groups to discuss ways in which the printing press, gunpowder and the compass could have
contributed to the growth of European power. Determining historical significance

Hold a class discussion on how history might have been different if the printing press had never been invented.
[Critical and Creative Thinking Capability]

el
Explore more with myWoﬁd HistoryAtlas

Deepen and check your understanding of this topic with related case studies and auto-marked questions.
e Overview > The West visits the East

2.10 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

2.10 Exercise 1: Check your understanding

1. HS1 What new attitudes marked the Renaissance, the Scientific Revolution and the Enlightenment?
2. HS1 Describe the attitude of the Catholic Church to these new ways of thinking.

3. HS1 Why was the Church unable to stop the spread of scientific thinking?

4. HS1 Why was the Silk Road important for trade?

5. HS1 What motivated Europeans to find a sea route to Asia?

6. HS1 Describe the role of merchants in the quest for a sea route to Asia.

2

.10 Exercise 2: Apply your understanding
1. HS3 Look closely at SOURCE 1.
(@) Describe what is happening in this painting.
(b) Why was Galileo on trial?
(c) How would you explain the different perspectives of Galileo and the people who were prosecuting him?
2. HS3 Using SOURCE 2, identify three features of the caravel that would have made it more suitable than
earlier ships for sailing across oceans.
3. HS6 Draw a mind map to show how new ways of thinking, the quest for trade and the use of inventions
contributed to Europe’s expansion from the fifteenth century.
4. HS5 How would the invention in 1445 of printing presses with movable type have made the spread of new
ideas quicker and easier?
5. HS5 What advantages would Western Europe have gained from the invention of the telescope?

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.
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2.11 Portuguese and Spanish voyages of discovery
2.11.1 Diaz, Columbus and Magellan

The spirit of inquiry that marked the Renaissance also contributed to European exploration and the
expansion of Europe’s influence throughout the world. Sea travel was extremely dangerous but there were
huge profits to be made, and so the Portuguese and Spanish sailed through unmapped waters towards what
many thought were the edges of the Earth.

Between the seventh and thirteenth centuries, Muslims had been the world’s leading explorers and
traders. But from the fifteenth century the lead was taken by the Portuguese and soon after by the Spanish.
The small kingdom of Portugal took the first steps. Prince Henry, the governor of Portugal’s southern
coastal region from 1419, encouraged shipbuilders, sailors and cartographers. He founded a school for
navigation and obtained funds from Italian and German bankers. Henry wanted to take over the African
coastal trade from the Muslims. By 1446, Portuguese expeditions had explored and mapped the northwest
coast of Africa and brought back cargoes of gold and slaves.

SOURCE 1 A map from Cosmographia printed in Germany in 1482. The map shows what Europeans knew of the
world at that time
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In 1487, Portugal sent Bartholomew Diaz to find an eastern route to India by sailing around Africa.
Diaz sailed down the west coast and reached the bottom of Africa but he had to turn back because many
of his crew had died from diseases and the others refused to sail on. Ten years later, Vasco da Gama would
succeed where Diaz had failed.
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Columbus

With financial backing from Spain, Christopher Columbus, an Italian explorer, set out in August 1492 to
find a western route to Asia. At that time, nobody in Europe knew that the Americas existed. So when
Columbus reached the Americas in October, he believed he had reached Asia. Between 1493 and 1504,
Columbus made three more voyages to the ‘New World’, as the Americas were called. He established
Spain’s first American colony on the island of Hispaniola and set the pattern of brutal Spanish treatment
of the Native Americans.

SOURCE 2 A map of the Americas drawn in 1587

Magellan

Ferdinand Magellan was a Portuguese sailor but, like Columbus, he worked for Spain. Magellan believed
that he could travel west to Asia if he sailed south of the route Columbus had taken. In 1519 he set out with
five ships. Three reached the Philippines and the Moluccas but only one ship survived to return to Spain
through the Indian Ocean in 1522. That ship had circumnavigated the world.
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P
Explore more with myWo;:I%d HistoryAtlas

Deepen and check your understanding of this topic with related case studies and auto-marked questions.

SOURCE 3 A map of Magellan’s voyage around the world in 1519-1522
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o Overview > European exploration

2.11.2 Motives for empire-building

In the sixteenth century, Portugal gained an empire that included Brazil and ports in Africa, India, Malaya
and China. Spain’s empire included the Philippines and much of the Americas. Forces that motivated
Portugal and Spain included:

rivalry with Muslim countries
and the desire to take trade from
the Muslims

the search for legendary but
non-existent Christian kingdoms
in Africa and Asia

growing demand for luxury
goods from Asia

the search for gold and silver that
could increase European wealth
and be exchanged for Asian
luxury goods such as spices,
silks, cotton and porcelain

the desire to convert
non-Christians to Catholic
Christianity.

SOURCE 4 Part of the Alhambra, built near Granada in Spain by
Muslims who ruled most of Spain and Portugal through much of
the Middle Ages
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2.11 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 |dentifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

2.11 Exercise 1: Check your understanding
1. HS1 Why might Columbus have believed that he was in Asia when he reached the Americas?
2. HS1 Of the five motives for empire-building listed in this section, which were mainly concerned with wealth

and trade?

3. HS1 What were Spain’s and Portugal’s religious motives for conquests and empire-building?
4. HS1 Which of the five motives do you think were the most important to the Spanish and Portuguese? Give

the reasons for your choice.
5. HS6 What did Diaz accomplish for Portugal?

2.11 Exercise 2: Apply your understanding

1. HS3 Read the information on Magellan’s voyage and look at SOURCE 3. Imagine that you are a member of
the crew on the sole surviving vessel of Magellan’s five ships. Describe how you would feel about the

hazards of your voyage.

2. HS3 Compare SOURCES 1 and 2 and explain what Europeans knew about the world in 1587 that they did

not know in 1482.

3. HS3 Look closely at the small section of the Alhambra in SOURCE 4. How would such achievements of the
Muslims have influenced Spain’s and Portugal’s desire to take international trade from them?

4. HS4 Explain how voyages of discovery enabled Europeans to redraw the map of the world.

5. HS6 Describe why Columbus’s discovery of the Americas was historically significant even though it

was accidental.

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

2.12 Vasco da Gama opens the East

2.12.1 Vasco da Gama captures the spice trade for Portugal

In 1497, Vasco da Gama commanded the

first ships to sail from Portugal to India. Da
Gama returned to Calicut in India in 1502 and
captured the city as a trading port for Portugal.
The Portuguese set up other trading posts along
Africa’s west coast and along the sea route to
China. This enabled Portugal to dominate the
trade in spices and luxury goods.

Vasco da Gama grew up at a time when
Portugal’s aim was to sail around Africa’s
southern tip and on to India. Reaching India
by sea would enable Portugal to take control of
the very profitable trade in India’s spices.

On 8 July 1497, da Gama set out with four
Portuguese ships and 170 men along the route
that Diaz had taken down the west coast of
Africa. Rather than sticking close to the coast,
da Gama sailed south from present-day Sierra
Leone to reach the westerly winds of the South

SOURCE 1 A map showing Portuguese voyages of
discovery in the fifteenth century
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Atlantic Ocean. Diaz had discovered these winds a decade earlier and da Gama judged that they could blow
his ships towards the bottom of Africa. It worked, but by the time the fleet reached the Cape it had travelled
for more than three months over 8000 kilometres on the open ocean completely out of sight of land (see

SOURCE 1).
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Da Gama’s fleet then sailed up Africa’s east coast to the Muslim trading port of Mozambique where he
clashed violently with the local Muslims. Further up the coast, da Gama robbed Arab trading ships. The
fleet stopped briefly at Mombasa, provoking more hostility. The next stop was Malindi. Here, da Gama
gained help from an Arab guide. With this man’s knowledge of the winds, the fleet reached Calicut in India
in May 1498. When he was unable to persuade the Hindu king of Calicut to grant trading rights, da Gama
kidnapped several locals and set sail for Portugal with a valuable cargo of spices. When he returned to
Portugal in 1499, da Gama had lost two ships and over half of his crew had died of scurvy.

Da Gama’s second voyage

In his subsequent voyages, da Gama showed how ruthless he could be. In 1502, he led a fleet of fifteen
ships with 800 men to capture Calicut. After capturing several Arab trading ships, da Gama bombarded
Calicut with cannon fire. He also captured several rice boats and cut off the hands, ears and noses of their
crew members. In the Indian Ocean, he seized a Muslim ship returning from Mecca. After robbing the

400 passengers — including women and children — of their valuables, da Gama ordered his men to lock
them in the ship’s hold, where they all died when da Gama had the ship set on fire. Vasco da Gama received
many rewards from Portugal’s King Manuel I. In 1524, he was made governor of Portugal’s Indian trading
colonies but he died of malaria soon after arriving there.

DISCUSS
For centuries, Vasco da Gama was regarded as a hero in Portugal. Form small groups to discuss the following
question: ‘Should Vasco da Gama be regarded as a hero or as a brutal criminal?’ [Ethical Capability]

SOURCE 3 A painting by Alfredo Roque Gameiro (1864-1935) depicting the arrival of Vasco da Gama in Calicut
in 1498
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Explore more with myWoFl%dHis'roryA’rlos

Deepen and check your understanding of this topic with related case studies and auto-marked questions.
e Overview > European exploration

2.12 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 |dentifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

2.12 Exercise 1: Check your understanding

1. HS1 Which type of winds did Diaz discover when he sailed from Sierra Leone to the South Atlantic Ocean?

2. HS6 What did Vasco da Gama’s voyages achieve for Portugal?

3. HS1 Why did Portugal want trading posts along Africa’s west coast and India?

4. HS1 On 8 July 1497, when da Gama set out along the route that Diaz had taken down the west coast of
Africa, what change did he make to the journey?

5. HS1 Describe da Gama'’s return to Portugal in 1499.

2.12 Exercise 2: Apply your understanding

1. HS3 Refer to SOURCE 2 and make a list of the modern-day places in which Portugal had colonies by about
the mid-sixteenth century.

2. HS4 Using both the sources and information in this subtopic, explain why Vasco da Gama’s voyages can be
considered significant turning points in world history.

3. HS3 Look very closely at SOURCE 3.
(@) Describe what is happening in this scene.
(b) What really happened when da Gama was in Calicut?
(c) Why should paintings not always be trusted as historical evidence for the events they depict?

4. HS3 Roughly how many centuries had passed between Vasco da Gama’s arrival in Calicut and Gameiro’s
depiction of the event in SOURCE 3?

5. HS3 How reliable could SOURCE 3 possibly be and how different might it be had it been painted by a
resident of Calicut?

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

2.13 Consequences of the discoveries
2.13.1 The clash of empires

European discoveries and colonisation had huge consequences for the Europeans and for the peoples they
came to colonise or dominate.
Under the Treaty of Tordesillas, signed in 1494, Pope Alexander VI divided the rights to new lands

between Spain and Portugal. The treaty gave Spain the right to explore and colonise all lands to the west of

Cape Verde on the coast of Africa. Portugal was given the right to everything to the east, including Brazil.

However, the French, English and Dutch would not let such a ruling stand in their way. All three established
American colonies in the first decades of the seventeenth century. As Portugal’s power declined, a four-way

struggle developed between the Spanish, French, English and Dutch to dominate the New World.

DID YOU KNOW?

The desire to convert non-Christians to Christianity was one among many motives for European exploration and
empire-building. This became an even stronger motivation for Roman Catholics after the Protestant Reformation
of the sixteenth century, which led to the Catholic Church losing its power in most of northern Europe.
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The French in North America

Jacques Cartier led a series of French expeditions
exploring Newfoundland and eastern Canada from
1534. The French found that there were riches to be
gained from fish, timber and furs. They established
their first North American settlement at Quebec in
1608 and forged a harmonious relationship with
the Huron and Algonquin tribes who controlled
the supply of furs. This relationship changed the
economy of France’s indigenous allies without
threatening their way of life. However, it made

the French the enemies of the powerful Iroquois

of the Five Nations, the traditional enemies of

the Algonquin and Huron. The Iroquois allied
themselves with the English.

The British in North America

In 1607, the Virginia Company of London founded
Britain’s first successful colony in North America.
By the end of the seventeenth century, Britain had a
strip of colonies along the east coast of the modern-
day United States. While searching for an imagined
north-west passage to Asia in 1610, Henry Hudson
discovered Hudson Bay (in modern-day Canada).
Following this, Britain settled much of eastern
Canada. Unlike the French, the English were mostly
farmers and they soon made enemies of the tribes

SOURCE 1 French and British settlements and
areas of interest in North America before 1763
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whose lands they took. In the seventeenth and early eighteenth centuries, Britain also founded colonies on

several islands in the Caribbean Sea.

DID YOU KNOW?

For many years, early English and French explorers in North America thought they would find a ‘north-west
passage’ through the dangerous American wilderness that would take them to India.

The Dutch Empire

The Dutch East India Company was formed in 1602 to seize control of the eastern trade from Portugal. It
established Batavia (modern-day Jakarta in Indonesia) as a trading base. Malacca was an important link
along the trade route between India and China, and so the Dutch captured Malacca from the Portuguese
in 1641 and took over the eastern trade. To re-supply their ships on the long voyage between Amsterdam
and the east, the Dutch founded a colony at the Cape of Good Hope, the most southerly point in Africa,

in 1652.

In 1606, 1623 and 1642, Dutch sailors made landings in Australia, but they saw the country as having no
value for them. In 1621, the Dutch West India Company was formed to join in the enormously profitable
Atlantic trade. By 1642, the Dutch captured many Portuguese forts on the West African coast and took
over transportation of African slaves to colonies in the Americas. From about 1650, the English and French
joined in the slave trade as, to a lesser extent, did the Danes, Swedes and Germans. The Dutch also gained

small colonies in the Americas.
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Rivalry between Britain and France
After the 1650s, Dutch sea-power declined and there was increasing conflict between the French and the
British in North America. In 1681, a French expedition sailed down the Mississippi River and claimed a
vast area, which it called Louisiana. This stood in the way of future British expansion.

The two powers also had conflicting interests in India. By 1647 the British East India Company had
27 trading posts in India, and in 1665 it gained Bombay (Mumbai) from the Portuguese. France set up its
Compagnie des Indes to expand French influence in India and it soon clashed with the British. The Seven
Years’ War (1756-63) between Britain and France would lead to the loss of New France in America and the
decline of French influence in India.

A
Explore more with myWo:I‘dHis’roryAﬂos

Deepen and check your understanding of this topic with related case studies and auto-marked questions.
o Overview > European contact with Australia

2.13.2 Other consequences

The world changed in many ways during this age of exploration and colonisation.

o Colonial powers suppressed indigenous peoples and fought each other over territory and trade. In such
conflicts, the advantage was often held by those with the best firearms, such as cannons mounted
on ships.

o Some European traders became wealthier than the land-owning nobility.

o Silver and gold flowed into Spain and beyond. Silver was mined in the Americas and was used to
expand Europe’s trade with Asia. One of the difficulties of trading with Asia had been the fact that
Europe produced very little that Asia wanted to trade for spices and other luxuries.

o Missionaries spread Christianity among indigenous peoples.

« Millions of African slaves were captured in tribal wars. They were sold to European slave traders who
shipped them to the Americas to work in mines and on sugar, tobacco and cotton plantations. While
world population rose, the population of Africa fell.

e The impact on the indigenous peoples of the Americas was even worse. From 1500 to 1600, the
combined population of Europe, Africa and Asia increased from 418 million to 545 million. In the
same period, the population of Latin America fell from about 36 million to about 10 million. Many
people were worked to death, but most died of diseases brought by the Europeans. This is because
indigenous Americans had no immunity to diseases that had previously been unknown in the
Americas.

DID YOU KNOW?

Europe’s colonies brought great wealth into the hands of a few, but most people’s lives changed very little. By
1750, only about 2 per cent of the world’s people lived in cities.

The Columbian Exchange

Along with diseases, there was a massive transfer of other life forms between the Old World and the New
World. Europe gained new plant products such as tobacco, beans, peanuts and potatoes from the Americas.
Into the Americas they brought animals that had not existed there, including horses, cattle, pigs and sheep.
Such exchanges along with exchanges of people, technologies, ideas and beliefs have been called the
Columbian Exchange. The two centuries after Columbus’s 1492 voyage transformed the lives of many
people in both worlds.
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SOURCE 2 A map showing the triangular trade in the Atlantic Ocean.
European traders sailed from Europe to the west coast of Africa, where they
sold European goods and bought African slaves. They then transported the
slaves to the Americas. There they sold the slaves, loaded their ships with
goods and took them to Europe.
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2.13 ACTIVITIES

1. Working in small groups, identify at least one consequence of the colonisation of the Americas and the
Columbian Exchange that you believe had significant effects for the world right up to our own times. Provide
evidence for your choices and share your view with the class. Identifying continuity and change

2. In small groups, role-play the following situation. Imagine that you are a member of a settler family during the
early colonisation of the Americas that followed the voyages of discovery. You have been brought up to
believe that all people were created by God and they should be treated with compassion. You live in a
settlement that has taken land from its indigenous owners, who once farmed or hunted on that land. Not far
from your settlement there are still Native American tribes following their traditional lifestyles.

The leaders of your community have described the Native American tribes as primitive savages who need
to be forced off their remaining land or be destroyed so that the settlement can expand and become more
prosperous.

These leaders have called on you and your fellow settlers to take part in an armed attack on the
neighbouring tribe, to kill those who resist and to take their land. The settlers have called a meeting at which
you and others will have a chance to state your opinions in support of or against this armed attack.

In your role-play, different speakers should represent different views about the importance of sticking to
religious principles and about the way that your neighbouring Native Americans have been labelled as

savages.
After your role-play, examine how various cultural groups are represented, by whom they are represented,
and comment on the purpose and effect of these representations. [Intercultural Capability]
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2.13 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

2.13 Exercise 1: Check your understanding

1. HS1 What rights were given to Spain and Portugal under the Treaty of Tordesillas?

2. HS1 At which country’s expense did the Dutch expand up to the mid-seventeenth century?

3. HS1 While the Spanish and Portuguese colonised South America and Central America, which two European
powers became rivals for control of North America?

4. HS1 What advantages did colonial powers have over indigenous peoples?

5. HS5 How did the flow of silver and gold from the Americas help Europe to trade with Asia?

2.13 Exercise 2: Apply your understanding

1. HS3 Examine SOURCE 1. Why were Britain and France in conflict in North America?

2. HS3 Study SOURCE 2 and explain why this trade route has been called the ‘triangular trade’?

3. HS6 Describe the historical significance of the colonisation of the Americas for the Native Americans.

4. HS4 What changes in patterns of consumption would have resulted in Europe from colonisation of the
Americas?

5. HS4 How would the lives of many Africans have been changed by the triangular trade?

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

2.14 skilBuilder: Explaining different historical
interpretations

only

What is a historical interpretation?
To explain a past event or change, historians use evidence from historical

research to test the hypothesis, or an interpretation of the past. ; “
~—

Select your learnON format to access:

e an explanation of the skill (Tell me)

o a step-by-step process to develop the skill, with an
example (Show me)

e an activity to allow you to practise the skill (Let me do it)

e questions to consolidate your understanding of the skill.

2.15 Thinking Big research project: Time travel
brochure

only

SCENARIO

You are part of a company that has discovered the art of time travel. You need
to create a brochure that will entice paying time travellers to join you on a tour to
witness four exciting historical events.

Select your learnON format to access:

« the full project scenario

» details of the project task

» resources to guide your project work
e an assessment rubric.

~=d
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Resources

projectsPLUS Thinking Big research project: Time travel brochure (pro-0158)

2.710 Review

2.16.1 Key knowledge summary
Use this dot point summary to review the content covered in this topic.

2.16.2 Reflection

Reflect on your learning using the activities and resources provided.

only

Resources

eWorkbook Reflection (doc-31322)
Crossword (doc-31323)

Interactivity From the ancient to the modern world crossword (int-7584)

KEY TERMS

caravel a type of light, fast ship, used mainly by the Portuguese and Spanish between the fifteenth century and
seventeenth century

Caucasus the region where Europe meets Asia between the Black Sea and the Caspian Sea

circumnavigate to sail around the world

clockwork the inner workings of a mechanical clock or a machine that operates in a similar way

colony an area of a country that is ruled by a different country

compass navigation instrument that shows the direction of north

contiguous adjoining, where its parts are not separated by other states or oceans

dhow a traditional Arab sailing vessel

doctrine of Mahomet the religion of Islam; the Muslim faith, which follows the teachings of Mohammed

Gaul most of present-day France and Belgium

heresy any religious opinion that differed from that of the Roman Catholic Church

Holy Land land in the Middle East which has significant importance for Christians, Muslims and Jews

idolatry worship of idols

Judaism the religion of the Jewish people

khaghan title equivalent to emperor; Great Khan

khan title of rulers in Central Asia; ‘king’, ‘chief’

khanate territory ruled by a khan

lancers mounted troops armed with lances (spear-like weapons used when charging)

lateen sail a triangular sail rigged at 45 degrees to the mast of a boat or ship

Latin America the part of the Americas that was colonised by the Spanish and Portuguese

mariner’s astrolabe a medieval instrument used to navigate while sailing. It was used to find a ship’s latitude by
measuring the altitude of the Sun or a star.

mercenary a soldier who fights for money rather than for patriotic reasons

monastery a place where Christian monks lived

New World a term used to describe the Americas

nomadic moving around from place to place

Renaissance meaning ‘rebirth’, it refers to the flowering of the arts and sciences in late medieval ltaly and later in
north-western Europe

scurvy a painful and often fatal disease caused by lack of vitamin C >
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self-sufficient able to provide for its own needs

serfdom the position of peasants who were not free to leave the land they worked

shamanism central Asian religion based on a belief in many gods in the natural world and the power of shamans
(priests) to influence these gods

steppe a vast plain without trees

sternpost rudder a heavy board hung from the centre of the back of a ship that makes it easier to steer

Tatars another name for Mongols.

vassal state a state whose ruler acknowledges a foreign ruler as his overlord
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2.14 skillBuilder: Explaining different historical
interpretations
2.14.1 Tell me

What is a historical interpretation?

To explain a past event or change, a historian forms a hypothesis (a possible theory to explain what
happened and why it happened). The historian uses evidence from historical research to test the hypothesis.
The hypothesis is then presented as an interpretation of the past. Through questioning interpretations, you
will understand that they may be open to debate.

Why is it important to analyse and explain a historian’s interpretation?

To explain an interpretation we need to analyse it. That means to see how its different parts contribute to its
general idea. You now know that there is almost always more than one way of interpreting any past event.
This is because of gaps in evidence, because sources can be biased and because historians themselves bring
different viewpoints or perspectives to most issues.

Differing interpretations in history are similar to what happens in a court of law. In courts, even though
all members of a jury are presented with the same evidence, they can come to different conclusions. If we
analyse a historian’s interpretation and are then able to explain it we are in a better position to judge it and
compare it with other interpretations.

It is not always easy to analyse and explain a historian’s interpretation. Often the main argument will be
developed over several pages along with a discussion of the evidence used for each supporting point. In
the examples used here, the points that support the main argument are included but much of the specific
evidence for them is not included.

2.14.2 Show me

How to explain a historian’s interpretation
When you read a historian’s interpretation, you need to:
1. identify the main point of the historian’s argument
2. identify the points that are used to support the main argument.

An example

SOURCE 1 A historian’s argument about the significance of the achievements of Spain and Portugal in their
voyages of discovery and conquests, from C. H. Haring, The Spanish Empire in America, Harcourt, Brace & World,
New York, 1963, pp. 1-2

One of the most . . . spectacular movements in the history of civilisation has been . . . the Expansion of Europe . . .
[It] saw the rise and fall of great colonial empires . . . , the expansion of maritime trade into a world commerce,
and the extension of Christian missionary propaganda to the four corners of the world . . .

In this process Spain and Portugal played the most dramatic role and pointed the way for other nations to
follow. Their connection with the New World began with the initial voyage of Columbus, and for a century they
pre-empted virtually all of the western hemisphere as well as the seas eastward to China and the Philippines.
Before the seventeenth century they were the great . . . colonial powers. Not until after 1600 did the English,
Dutch and French seriously challenge their supremacy. Portugal’s imperial greatness was to be displayed
chiefly in the Orient; Spain reserved to herself the greater part of the two American continents . . . Within three
generations Spaniards discovered, subdued and colonised the most extensive territorial empire the world had
everseen. ..

To analyse and explain the interpretation in SOURCE 1:
1. first look for the main point of the argument
2. then look for the supporting points or details used to support the argument.
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The sentences or parts of sentences that state the main point have been highlighted in blue; the main
words that provide supporting details have been highlighted in green.

One of the most . . . spectacular movements in the history of civilisation has been . . . the Expansion of
Europe . . . [It] saw the rise and fall of great colonial empires . . ., the expansion of maritime trade into a
world commerce, and the extension of Christian missionary propaganda to the four corners of the world . . .

In this process Spain and Portugal played the most dramatic role and pointed the way for other nations
to follow. Their connection with the New World began with the initial voyage of Columbus, and for a
century they pre-empted virtually all of the western hemisphere as well as the seas eastward to China and
the Philippines. Before the seventeenth century they were the great . . . colonial powers. Not until after 1600
did the English, Dutch and French seriously challenge their supremacy. Portugal’s imperial greatness was to
be displayed chiefly in the Orient; Spain reserved to herself the greater part of the two American continents
... Within three generations Spaniards discovered, subdued and colonized the most extensive territorial
empire the world had ever seen . . .

In this example we can say:
1. The main argument is that Spain and Portugal played the leading role in Europe’s expansion.
2. The supporting points are:

e Spain conquered most of the Americas well before other colonisers.

o Portugal was dominant in the seas towards Asia.

o Spain created the world’s biggest empire in the Americas.

o The Dutch, English and French were not able to challenge them before 1600.

2.14.3 Let me do it

Complete the following activities to practise this skill.

2.14 ACTIVITIES

1. Using the example in the Show me section as a model, try to analyse and explain the interpretation in
SOURCE 2. Before you read SOURCE 2, look at SOURCE 3 to find the location and extent of the Inca empire.
(@) Identify the main argument in SOURCE 2.
(b) Identify the points that the author of SOURCE 2 has used to support that interpretation.

SOURCE 2 A historian’s argument about the motives of the Spanish conquistadores for their conquests,
their methods and the reasons for their success, from Niall Ferguson, Civilization, Penguin Books,
London, 2011, pages 98-101

... landing in northern Ecuador in 1532, were fewer than 200 Spaniards accompanying the man who already
claimed the title ‘Governor of Peru’ [Francisco Pizarro]. Their ambition was to conquer the Inca Empire for the
King of Spain and to secure a large share of its reputed wealth for themselves . . .

By the time they reached the Peruvian highlands, Pizarro had just sixty horsemen and ninety footsoldiers
at his command . . . The population of the empire they intended to subjugate was somewhere between 5
and 10 million.

On the conquistadores’ side, however, was an invisible ally: the European diseases to which South
Americans had no resistance — the smallpox, influenza, measles and typhus. At the same time, the
Spaniards’ horses, guns and crossbows were weapons far superior to anything in the Inca armoury; they
gave the invaders a terrifying extra-terrestrial aspect. And the Inca themselves were divided. Since the death
of Inca Huayna Capac, his sons Atahualpa and Huascar had been battling for the succession, while subject
tribes scented a chance to throw off the Inca yoke. The Battle of Cajamarca (14 November 1532) was thus
scarcely a battle at all. As Pizarro’s brother Hernando described it, Atahualpa walked into a trap when he
accepted the Spaniards’ invitation to dinner:

‘... I had arranged with the captain of the artillery that, when a sign was given, he should discharge his
pieces, and that, on hearing the reports, all the troops should come forth at once. This was done, and as
the Indians were unarmed they were defeated without danger to any Christians.’

In the words of the sixteenth-century Andean chronicler Waman Poma, the Spaniards killed the
panic-stricken Indians ‘like ants’ . . .
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SOURCE 3 A map showing the major Central and South
American civilisations — Aztec, Maya and Inca — just
before the time of the Spanish conquests

J
NORTH g_;)
E 3
" . AMERICA (/’
et RN "\
N { V2, ATLANTIC
\‘; ; I\Jxmal,ifﬁhiéﬁew%’i -
Tenochitiangi_/*Tuum =30 OCEAN

~_eCopan
0P
CENTRAL " {

AMERICA N
-
Equator b
= =<
¢ A S
( ‘\,
h SOUTH
PACIFIC CJZCO‘ . AMERICA t’
\\'l ‘[:
OCEAN |
j r/,/
N )
(% -
W E : fid A Key

r/ B Aztecs

s / 2 ' = Mayas

i ~
0 1000 2000 # 7 Incas
kilometres & C
& )

2. Based on what you have learned in this SkillBuilder, apply your skills to explain how the interpretation in
SOURCE 2 differs from the interpretation in SOURCE 1. Support your answers with examples and quotes from

each source.
(@) Do they differ about the facts?
(b) Have they used different sources?

(c) Do they have different perspectives? Or do they each focus on a different aspect of the Spanish

conquests?

Jacaranda History Alive 8 Victorian Curriculum Second Edition



2.15 Thinking Big research project:
Time travel brochure

Scenario

Imagine that you have discovered the art of travelling through time! You have started a business that offers
to take customers on exciting tours to witness four significant historical events that took place in the period
between the ancient and modern worlds.
The four stops on the tour are as follows:

Stop 1: Killala Bay on the west coast of Ireland in 807

The Vikings first raided Ireland just two years after their first raid on England and started raiding the west
coast of Ireland in 807.

A round tower at Killala Bay; Christian monks built these towers to
protect themselves from raiders.

Stop 2: Jerusalem in 1099
In the year 1099, the First Crusade captured the city from the Muslims.

The city walls of Jerusalem, viewed from the Mount of Olives
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Stop 3: The Christian city of Constantinople in 1453
In 1453, Constantinople fell to the Muslim Turks.

The Blue Mosque in Istanbul, formerly Constantinople

Stop 4: Nagasaki harbour in 1640
The Tokugawa Shogunate permitted Dutch merchants to trade from the artificial island of Dejima in 1640.

Nagasaki harbour, Japan

Task

Create an attention-grabbing brochure that will entice paying time travellers to join you on this remarkable
tour. Be sure to provide intriguing information about interesting events that occurred at each of the stops on
the tour. Follow the steps detailed in the Process section to complete this task.

Process
o Open the ProjectsPLUS application for this topic. Click the Start new project button to enter the
project due date and set up your project group. Working in groups of four will enable you to share
responsibility for the project. Save your settings and the project will be launched.
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Navigate to the Research forum, where you will find starter topics loaded to guide your research. You
can add further topics to the Research forum if you wish. When you have completed your research,
you can print out the Research report in the Research forum to easily view all the information you
have gathered.

You should first revisit the timeline in the subtopic 2.1 Overview. Using the resources in the Media
centre, research and record information about important historical events in each of the four places, in
and around the designated year for each stop on the tour.

Write up your research findings under the heading for each stop in your Research forum.

You can view, share and comment on other group members’ research findings. Be sure to enter the
source for any information you find online.

Give your time travel company a catchy name. Find images to make your brochure colourful and
exciting and to help customers understand what they might experience on the tour. Design a