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SUCCESS FOR EVERY STUDENT

Our brand new two-volume series, English for Queensland, is written specifically for the new QCAA
English General Senior Syllabus. The series is designed to exemplify possible learning pathways
and model approaches to text analysis and creation. It provides deep and complete coverage of the
syllabus in an accessible format that encourages all students to succeed.

English for Queensland Units 3 & 4 ensures the best learning outcomes for students. Key features
include:

+ comprehensive coverage of the new syllabus

+ reinforcement of key knowledge and skills from Years 7 to 10 English

+ ahandy write-in textbook format
+ anexpert author team writing in a highly engaging, direct and concise style

+ clear topic sections to scaffold student learning and aid navigation

USING ENGLISH FOR

QUEENSLAND UNITS 3 & 4

+ arange of engaging classic, contemporary and media texts, including digital, multimodal and
visual texts

+ differentiation support through a range of appropriately levelled Your turn questions and
activities for each section

+ targeted support and resources for assessment, including exam preparation and practice

+ astandalone reference section (Chapter 14 ‘English toolkit’) that supports the acquisition of key
skills and provides practical ready-resources, such as templates, proformas and checklists.

Each chapter opening The comprehensive
page introduces the content is rich in visual

key concepts and skills material, as well as

included in the chapter, authentic texts and text
and incorporates key extracts.
syllabus information.
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American Dreams

v w———————— .

Ve Chapter chudes & comparative study of tws bextic
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Margin glossary definitions
aid understanding by
helping students quickly
and easily find the meaning
of unfamiliar terms.
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Your turn tasks are
included for each topic,
and answers to every
question in the Student
book are provided on
Teacher obook assess.

A generous amount
of space is provided
for students to write
answers to task
questions.
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rang
inutes that enters the public ‘conversati
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Comprehensive
and targeted
support is provided
for assessment,
including exam
preparation and
practice.

9 to be submitted with no lor

obook assess

English for Queensland Units 3 & 4 is supported by a range of
engaging and relevant digital resources via obook assess.

Students receive:

+ acomplete digital version of the Student book - the obook -

with added notetaking and bookmarking functionality
+ afree Australian Concise Oxford Dictionary look-up feature

» arange of interactive, auto-correcting, multiple-choice
assess quiz questions

+ access to work assigned by their teacher, such as reading,

homework, quizzes and assignments

+ the ability to use their cloud-based obook anywhere, anytime, on any device.

In addition to the student resources, teachers also receive:

» adetailed course planner and teacher notes

» answers to all questions and assessment tasks in the Student book

+ the ability to set up classes, set assignments, and view all available content and

resources in one place.
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PREPARING 10 STUDY UNITS 3 & 4

Your success in English can be achieved through the consistent and systematic use of
frameworks that are transferable from one situation to the next - from one text to the next.
Being able to analyse and interpret one particular text is not enough.

As analysing and interpreting texts is such an important skill, the focus in this chapter is
on general advice and tips for English. It details frameworks and ideas that you can adapt to
just about any situation that involves the comprehension and creation of stories, arguments

and literary responses.
Focus questions:
What are text frames and how will they be useful to you when reading?
What is the model of language that underpins a study of English?
What are your goals [personal, academic, cultural/sporting, work-related) for this year?
How can you set yourself up for success? What study techniques might work for you?

SYLLABUS ALIGNMENTS

The approaches and frameworks discussed in this chapter can be applied to Units 3 & 4
of the QCAA English General Senior Syllabus.

This chapter features:

e areview of four frames that can be useful for making interpretations of texts

e areview of the Language in Use model that underpins the approach to interpreting
and creating texts in the syllabus

e astarting point for reflecting on your own study skills coming into Units 3 & 4

e explicit links to relevant cognitive verbs

e practical strategies and skills for English (and beyond).

4 ENGLISH FOR QUEENSLAND UNITS 3 & 4 OXFORD UNIVERSITY PRESS



REVIEW OF KEY INFORMATION
FROM ENGLISH FOR QUEENSLAND
UNITS T& 2

Before you proceed with Units 3 & 4, it is worth reminding yourself about two frameworks that
will assist you when interpreting (i.e. reading, viewing and listening) and creating (i.e. writing,
speaking and signing) multimodal texts. Summarised in this section are:

+ frames for interpreting texts

+ the Language in Use model.

Interpreting texts using frames

Your assessment in English usually requires you to demonstrate your ability to analyse, interpret
and evaluate various types of texts. In this book, we will use the umbrella term interpret to refer
to all the different processes involved in reading and understanding meaning.

Interpreting texts involves using your subjective standpoint in the world to make sense of
how someone else has used language to create meaning. Even when we agree with our peers
about the meaning of a text, in our minds we are linking that text to a different (possibly unique)
set of memories, past experiences and related texts. Sometimes this means we interpret a text
differently from someone else. To ensure our interpretations are based on personal responses
that have been rigorously considered, it's important that we keep the big picture in mind and
always push to look at the text from different angles.

One metaphor that we recommend using to ensure that your personal response contains

multiple elements of interpretation is ‘framing’. By ensuring that we look at a text through
multiple frames, we give ourselves a system for seeing different things and creating
rich responses to the work of others. To really get a 'big-picture’ understanding
of a new text, you should figuratively place each of the frames shown on page 6
over the text to generate ideas about personal, structural, cultural and critical
meanings. Being able to integrate and synthesise these various meanings is
essential for your success in Units 3 & 4.

CHAPTER 1T PREPARING TO STUDY UNITS 3 & &
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Find a short text (a blog post, a review, a news story or an extract from a novel or play). Read it
a few times, applying a different reading frame each time. With other students, reflect on the

following questions:

What did you find easy? What did you find difficult?
If you strike difficulty with particular frames, what can you do to solve that problem?
Who can you get help from with particular frames?

ENGLISH FOR QUEENSLAND UNITS 3 & 4
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Language in Use

We are going to use the Language in

Social purpose and genre
Genre: a type of text that uses language
to achieve a particular social purpose
(or a goal]. The purpose is achieved
in a distinct sequence of steps.

Use model to help us make sense of
some of the ‘bigness’ and complexity

of language. A model is a way of
representing aspects of the world
and can be a useful thinking tool.
The model allows us to think about
the way language is used in different
contexts relevant to Senior English
(e.g. everyday, civic, literary and

academic contexts).

One version of the model is presented
in the diagram in Source 1. The double-
headed arrows indicate a two-way influence;

that is:

+ the purpose, genre and register influence the

Register: field and subject
matter, roles and
relationships, mode

Source 1 The Language in Use model

selection of language for a text, and

+ choices in language can affect, challenge or subvert the register and genre.

For example, a student is expected to be polite and deferential when speaking to the
principal, but a student could challenge the relationship by sitting in the principal’s chair, calling
her ‘mate’ and asking, rather than answering, questions.

Questions to guide text creation

Whether you are writing, speaking, signing or producing a multimodal text, you should ask
yourself the questions listed in Source 2 before you start. Your answers will help ensure that
the text you produce is both appropriate (i.e. fit for purpose) and effective (i.e. does its job well).

Source 2 Questions to ask yourself about texts

ASPECT OF LANGUAGE | GUIDING QUESTIONS
IN USE MODEL

Purpose and genre

Register

Field and subject matter

Roles and associated
relationships

OXFORD UNIVERSITY PRESS

What is the social purpose of the text?

Therefore, what genre (or combination of genres) would be most
appropriate? (Refer to Source 3.)

What field will you be involved in (e.qg. literary criticism, journalism,
civic activism)?

Within this field, what is your subject matter? Alternatively, what
question do you need to answer?

What role do you need to adopt (e.g. journalist, film critic, blogger,
student of literature)?

Who is your audience (e.g. the general public, an online special
interest group, older adolescents, an examiner)?

What relationship should you assume between you and your audience:
- close & - distant

- equal € - unequal

- values aligned €& = values not aligned?

(Continues on next page)

genre
(also known as
‘text type’) a type

of text that uses
language to achieve
a particular social
purpose or goal in
a distinct sequence
of steps or stages

register

a collective term
encompassing

field and subject
matter, roles and
relationships, mode
and medium; these
variables influence
language choices

field

the general area of
activity (e.g. football
training, literary
studies, biology,
civic protest) in
which a text useris
using language

subject matter

the specific content
or topic of a text (e.qg.
frogs within the field
of biology or marriage
within the field of
literary studies)

role

the identity or

part (e.g. coach,
literary critic,
scientist) that one
adopts in a specific
communication
context

relationships

the power, distance
and alignment of
values that influence
the language people
use with each other
in a specific context

CHAPTER 17 PREPARINGTO STUDY UNITS3 &4 7



mode

a channel of
communication,
most commonly
written, spoken,
visual, audio

(i.e. sounds),
gestural and spatial

medium

the method or
technique of
communication
used to produce
a text (e.g. paper
and pen, film
stock, digital file,
live in front of an
audience)

Source 2 cont.

ASPECT OF LANGUAGE | GUIDING QUESTIONS
IN USE MODEL

Mode and associated

medium images?

- Is the task mainly written or spoken? Are you required to include

- How will the text be conveyed (e.g. on paper, digitally, face to face)?

Language and other

features you need to use:

Given the context above, what type of meaning-making resources will

- language (e.g. noun and verb groups, evaluative language, cohesion,
aesthetic features and stylistic devices)

- spoken features (e.g. intonation, rhythm, pitch, intensity)
- images (e.g. gaze, colour, shot type)
- gestures and body language (e.g. eye contact, gesture, body movement

and orientation)
- sign language

- sound (e.g. soundscape, sound effects, silence)

- space (e.g. bound/unbound, bonding]

- some combination of the above?

The questions in Source 2 can also be helpful to consider when interpreting texts, especially
when holding up the structural, cultural and critical frames. For example, when applying the
structural frame, you would find it helpful to think more about the structure and features of the
text in relation to the register: what do these reveal about the field of the text, the role adopted
by the writer, the intended audience and the assumptions about relationships?

Source 3 Key genres for Senior English

GENRE FAMILY

Story

SOCIAL PURPOSE

TYPICAL STAGES

recount to recount events

narrative to resolve a complication in
a story

anecdote to share an emotional
reaction to a remarkable
event

exemplum to judge characters/people
or behaviour in a story

news story to report a significant event

8  ENGLISH FOR QUEENSLAND UNITS 3 & 4

Note: Optional stages are shown in brackets

- orientation
- events

- orientation
- complication
- (evaluation)
- resolution

- (coda)

- orientation
- complication
- (evaluation)

- orientation
- complication
- (evaluation)

- lead
- angles

(Continues on next page)
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GENRE FAMILY

Argument

Response to text

@Your turn

exposition

discussion

challenge

review

character analysis

compositional

analysis

analytical essay

(interpretation)

analytical essay
(critical response)

Thinking about Language in Use

Read your first assessment task sheet carefully. Then,
in small groups (if possible), see how many of the
questions from Source 2 you can answer. Remember,
not all the information will be given to you explicitly -
you might have to make inferences based on your
prior knowledge of and experience in English.

SOCIAL PURPOSE

to argue a point of view

to discuss two or more
points of view

to rebut a position on an
issue

to assess the value of a
literary, visual or musical
text

to evaluate character(s) in
a text

to analyse the elements
used to compose a
culturally significant work

to interpret themes/
messages or aesthetics of
a text

to analyse and evaluate the
themes, ideas, aesthetics
or messages in a work

OXFORD UNIVERSITY PRESS

TYPICAL STAGES

Note: Optional stages are shown in brackets

- [background)

- thesis

- supporting arguments
- reinforcement of thesis

- (background)
- issue

- sides

- resolution

- position
- rebuttal

- context
- interpretation of elements of text
- judgment

- character presentation
- character description
- character judgment

- context
- analysis
- summary/judgment

- thesis: theme identification and preview of
elements

- element evaluation
- theme reiteration

- text evaluation

- deconstruction of text
- challenge to message




INDEPENDENT STUDY FOR
ENGLISH: GUIDE AND TIPS

Before reading any further, stop for a moment and think about your various goals for this year.
Hint: It's a good idea to write these down and pin them up somewhere prominent in your study space.

Cultural/sporting

Do | want to perform Personal
in the school musical? Am | aiming for a happy
Help my team win last year at school?
the grand final? Am | aiming to begin or

maintain a relationship?

Academic !
What grade am | ‘(
aiming for in English?
What ATAR do
| want to achieve?

Employment

Do | need to earn enough
to help support my family?
Do | want to save for
agap year?

——

r—
o >
3 ) N
R 4
J p— N k\\\~
Source 4 Questions to consider in your final year of school

In all likelihood, you will be aiming for some combination of goals; the important thing is
to achieve balance in your life. And this won't happen without some planning, persistence and
discipline.

The remainder of this chapter will focus (mainly) on your academic goals, and especially how
you can maximise your grades in General English. We'll be focusing on three main areas:

time management + preparing for study: planning, and space and time management
having the ability

to use your time + key thinking processes for English

effectively and + concentration, memory skills and overlearning.

productively at . .

school, at work and Along the way, we'll try to address some common issues that students of English face.
at home

Preparing for study: planning, and space
and time management

In this section, we focus on some key skills that will set you up for success. While these ideas are
especially directed at your studies in English, they can be adapted for any subject.

Please note that ‘reading’ will be used throughout to cover reading, viewing and listening; ‘writing’
will be used as a convenient term to capture writing, speaking and creating multimodal texts.

10 ENGLISH FOR QUEENSLAND UNITS 3 & 4 OXFORD UNIVERSITY PRESS



Planning

Study in English will mainly involve engaging closely with a range of different types of texts,
especially stories, arguments and literary responses. Having a clear purpose for your reading is
crucial. While personal pleasure from your reading, viewing and listening is always a bonus, in
English you might also be aiming to:

obtain background information on the context of a new text or a particular author

clarify an emotional reaction (i.e. why did I react in the way that I did to that text? Is it
something in my personal or family background? How did the author use structure and
language to position me?)

identify patterns of evidence to test and justify an interpretation
.. do something else.

Each purpose will require a slightly different approach to your study and associated reading.

Source 5 provides a couple of illustrative examples of what this might mean.

Source 5 Planning for reading (illustrative examples)

Space management What if | don’t

Ideally, you need a permanent, personal space of your own where you
can study as free from distraction as possible. This space should have where | live?
everything you need within easy reach and be kept as tidy as is practicable.

Study essentials might include the following:

To read a novel for personal - sitin a comfortable chair or lie down in a hammock or bed

pleasure (always a good - ensure the space is as distraction-free as possible
idea on the first reading)

- allow yourself to be immersed in the world of the story
- share your immediate reactions to the text with friends (e.g. via social media)

To identify patterns of - slow down the pace of your reading

evidence to test and justify - underline key passages and write annotations (e.g. on colour-coded sticky notes)
an interpretation

- keep an open mind as you read; because of your own, unique background and experience,
you might have a different perspective on a text from someone else

- discuss ideas with others (e.g. via a focused chat session)

have my own
quiet space

aroom with a door you can close
a desk and a comfortable chair

shelving (e.g. for set texts, textbooks, other reference books) and storage
(e.g. for pens, paper, paper clips, sticky notes)

a noticeboard and/or whiteboard - for reminders, or as a calendar
with due dates marked, rough ideas, or important information

good lighting (preferably natural during the day)

a fan (or air conditioner) and heater, depending on the season -

make sure these are safe to use You might be able to
find space elsewhere.

an area free from distractions (e.g. Can you charge your phone Try the local library.

on the other side of the room, away from your desk or outside the Also, many schools run

homework clubs outside
room?) of school hours.

access to the internet, with a dictionary and thesaurus
bookmarked in your browser.

OXFORD UNIVERSITY PRESS CHAPTER 1 PREPARING TO STUDY UNITS3 & 4 11



infer

draw a conclusion
based on evidence
and reasoning
rather than what is
explicitly stated in
a text

analyse

break down a text
into its component
parts in order to
find patterns and
relationships, and
to explain and
interpret the text

interpret

draw conclusions
about the
meaning(s) of a
text; this involves
reading the

text closely and
drawing on your
own knowledge,
experience and
world view

evaluate

make judgments
about a text,
based on criteria
and/or your
world view

synthesise
combine ideas,
information,
analysis and
interpretation into
a coherent whole,
in order to create
and display new
understanding

Time management

As we saw earlier, you may have a number of goals for your final year in high school: academic (and
not just for English), personal, cultural/sporting and employment. Time will need to be allocated to
each goal. In addition, you will need to allocate time for typical daily activities, including:

+ eating (and food preparation)

+ household chores or a part-time job

« moderate, daily exercise (essential) If youre having any major
issues, make sure you get
»  relaxation help from a trusted adult.
. . . . . You could share your problems
» social bonding activities with family with friends, an uncle or aunt,
and friends a home-room teacher, deputy
. principal or guidance officer,
+ atleast 8 hours of sleep per night. who will have access to a

, . range of resources and services
So you don't end up feeling that might help you solve

overwhelmed, it might be useful to your problem.
draw up a weekly timetable. This could

be done using the calendar function

in your mobile phone, or you might prefer a hard copy that you pin to a noticeboard. Important
tasks can also be placed in your mobile phone’s ‘Reminders’ app.

Once you have drafted a plan, stick to it as closely as you can. However, if you don't quite hit
your targets, be kind to yourself because the plan can be reviewed at the end of each week and
modified as necessary. Also, avoid overplanning - a too detailed plan won't leave space for the
inevitable, unexpected disruptions.

There is one more important activity for which to set aside time. To maximise success in
all your subjects, daily wide-reading of self-selected texts (these can be good-quality non-fiction,
podcasts, blogs, online news stories, etc.) is essential; this can help you expand your general
knowledge and develop your vocabulary (for which exposure to written language is crucial). You
also need to work on your thinking processes for reading, viewing and listening (see below), but
20-30 minutes per day of wide-reading is a very good discipline to get into.

Key thinking processes for English

By now, no doubt you have heard a lot about cognitive verbs. As you know, a verb is a doing,
thinking, saying, feeling or being word. However, in the syllabus, ‘cognitive verb’isused as a
convenient term for what happens in your head as you read and produce texts; that is, your thinking
processes. In the next two sections, we outline the thinking processes that will be useful for:
+ reading, viewing and listening
+ writing, speaking and creating.

This discussion will draw explicitly on Queensland Curriculum and Assessment Authority’s
(QCAA) official list of cognitive verbs, but will also expand on those where required.

Finally, it is assumed that most of the information and tips are prompts and reminders for
you, rather than being completely new.

Reading, viewing and listening

If your task is to analyse and interpret texts, the following are some tips on when and how to apply
particular thinking skills. Crucially, research shows that engagement in learning is increased for
students who actively apply practical strategies such as those in Source 6. Even when students aren’t
especially interested in the content, merely using the strategies diligently tends to improve engagement.

The tips in Source 6 can be used in conjunction with the four reading frames reviewed
earlier. If you're having trouble with any of these processes (or you have particular learning
needs), make sure you talk to your English teacher early in the year.
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Source 6 Thinking processes for reading, viewing and listening

Before reading/
viewing/listening

During reading/
viewing/listening

After reading/
viewing/listening

investigate and understand the context (historical,
social, cultural, political)

make predictions about the text

determine your purpose for reading (e.g. for
pleasure, to obtain information, to clarify an
emotional reaction, to identify patterns of evidence,
to test and justify an interpretation; something else?)

identify field and subject matter, roles (including
‘intended’ or ‘ideal readers) and relationships
generate questions as you read (e.g. what, where,
when, how, why, what if ...?)

visualise and create sensory images (touch, smell,
taste, hearing) in your head

determine connections to prior knowledge,
experience and other texts

explore connections between various parts of the text
- identify patterns and discontinuities

infer meanings (e.g. What aren’t you told directly but
can work out for yourself?)

monitor your reading and apply strategies to solve
comprehension problems

analyse the key features of the text, including
structure and language

interpret the overall meaning/s of the text

test ideas against textual evidence and other
people’s interpretations

determine and select important information in
relation to an assessment task

evaluate the text and make judgments about it,
including in comparison to other texts

develop an argument in relation to the text and justify
it with patterns of textual evidence (analytical and
critical responses)

apply knowledge of the text to experiment with and
create new texts (imaginative responses)

synthesise your responses and understandings
reflect on your personal reading experience

conduct research, if necessary
brainstorm what you know already and
what you want to know (e.g. via a KWL)
base predictions on an analysis of

the cover, scanning chapter titles

and headings, and your own prior
knowledge/experience

read/view/listen to the text more
than once

engage emotionally with the text -
especially during a first read

use the probe questions for the four
reading frames (see page 6)

create a double-entry diary for key
passages (especially useful when
re-reading)

underline key sections, annotate the
text (using sticky notes if necessary)
create flow charts, graphic organisers,
mind maps, story maps, sociograms
etc.

see the writing process in the
next section

base judgments on established
criteria, as well as personal and
socially agreed values, attitudes
and beliefs

More specific tips related to reading complex novels and plays are provided in Chapter 12.

Writing, speaking and creating

Source 7 on the following page recommends a process for writing responses for assessment, either as
assignments, under supervised conditions or in external exams. This writing process can be adapted as
required for multimodal and spoken tasks. The bottorm row of the table lists key thinking that would be useful
to apply at each stage of the process. Finally, although it is represented in a linear manner, you can revisit

stages as many times as necessary and the process can be adapted for the specific task.

It's important that you consistently follow a logical and systematic process such as the one shown
in Source 7. If each stage is completed diligently, you will be able to submit your task with confidence.
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Source 7

A suggested
writing process for
creating responses
in assessment
(modify as required
for multimodal and
spoken tasks)

infographic

a visual
representation
that combines
information or
data with graphic
elements, e.g. as a
chart or diagram

discerning
discriminating,
insightful; showing
intellectual
perception and
good judgment;
making thoughtful,
astute choices
selected for value
or relevance

manipulate

adapt or change a
genre, structure,
language feature
or ideas to suit
one’s purpose;
control in a skilful
manner
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CLARIFY THE TASK
REQUIREMENTS

INTERACT WITH THE
CONTENT

APPLY THE CONTENT
TO THE TASK

Task context

- infer and interpret the - investigate and explore - explore the connections
requirements the texts between the task and texts
- determine important - understand and for study
information in the task, comprehend the texts - generate ideas (especially
including key words and - analyse the texts studied for imaginative tasks)
due dates in the unit - consider a range of
- analyse the task - draw conclusions possible responses to
requirements, including - (See also ‘Interpreting the task

genre, subject matter/
question, roles and
relationships, and modes

- identify the key tasks to be
undertaken

texts using frames’ on
pages 5-6.)

Concentration, memory skills and
overlearning

This might seem a bit old-school, but there are times throughout the year when you will need
to remember large blocks of information; for example, for supervised writing tasks (including
the external exam) and live spoken tasks. Research suggests that there are two critical steps
in learning content in any subject:

1 taking good-quality notes
2 reviewing your notes thoroughly.
Let's take a closer look at these steps.

Taking notes (encoding your learning)

The first step is to encode what you are learning and turn it into a form that makes sense to
you. This might involve translating information from a text into a written set of notes using
mainly words, an infographic, a graphic organiser or a similar visual design.

In English, you will want to make notes
from two main sources. The suggested
strategies identified in Source 8 can all
be found easily through online research,
and we willillustrate many of

- - - ; [/
these at various points in \ ‘ \
.. SR 4 ‘i ‘

the book.
:.P



GROUP YOUR IDEAS
LOGICALLY

- sort and classify ideas
(e.g. according to criteria
or textual elements)

- develop ideas more fully

- evaluate the strengths and
limitations of ideas

- decide on the most
effective ideas

ORGANISE THE
CONTENT ACCORDING
TO THE APPROPRIATE
STRUCTURE

- consider the most suitable
generic structure for your
purposes, combining
genres if desired

- create a plan

- sequence your most
discerning ideas according
to that structure

- synthesise your ideas
about the text(s) and/or

WRITE YOUR DRAFT

REVISE YOUR DRAFT,
MAKING MODIFICATIONS
AND CORRECTIONS

Editing and
proofreading

execute your plan - judge the draft according

construct a response to criteria
use, manipulate and - identify errors (especially
experiment with in language use and

structures and language punctuation) and other

features problems

express complex ideas - modify and revise your
concisely, clearly and draft as required
accurately

justify ideas (persuasive,

issue analytical and critical

responses)

Source 8 Strategies for notetaking in English

Classroom talk, including
explicit teaching by the
teacher, and small group

Try using the Cornell note taking system (see Chapter 14 for more information)

discussion
Texts studied closely - story maps: a visual means of summarising the main elements of a story.
in class - sociograms: a chart of relationships between people (in the real world) or characters

in stories

- cartographical maps: try representing a setting as a map using clues from a story you
are reading

- trading cards: search for the ‘ReadWriteThink’ Trading Card Creator for a clever way of
creating succinct notes on various aspects of stories (including setting and characters)

- mind maps: a way of summarising and categorising information under various headings,
and showing the relationships among the information (see Source 9). There are some
good, easy-to-use, inexpensive apps (e.g. SimpleMind) available for computers and
mobile phones

- retrieval charts: special tables that allow you to systematically organise notes under
consistent headings (e.g. a three-column analysis)

- flow charts: special diagrams that help you summarise a process or sequence of
information (e.g. in a factual text). Along with other types of charts, these can be created
easily using SmartArt in Word (or a similar program/app)

This is just a sample of useful strategies. Find a selection that works for you.
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Character

o analysis
Identifying

Some ke
patterns Interpretation !

language
features

Analysis
and .
interpretation Composing
‘essays’
B Selection
of relevant
ANALYTICAL subject
ESSAY matter

Social
and
literary
history

Literary

terminolo
Aesthetic§ =

features

Stylistic
devices

Source 9 Sample mind map of elements involved in writing an analytical essay

Reviewing (storing your learning)

Once you have a good set of comprehensive notes, make sure you review these thoroughly

and frequently. This might be as simple as reading over the notes from time to time. This is also
where informal study groups work well: teaching the content to someone else can be a great way
to learn new material.

If it's important to learn the notes off by heart (e.g. for a test), find some good memorisation
strategies. You might like to try:
+ recording the notes and playing them back
+ saying the notes aloud (walking around and speaking dramatically can also help your memory)
+  reproducing the notes in writing
+ translating written notes into a visual representation.

In all these cases, it is important to put your notes to the side and try not to look at them
unless you absolutely have to. The more times you do this, the more confident you will become.

It's also worth doing some online research on other ways to enhance your memory; for example,
through the use of flashcards, and a technique known as the ‘memory palace'.

In addition, if you are learning lines for a script (e.g. a monologue or play intervention), you
might find the following curated sites useful:

+  ‘'12tips for learning lines’ <www.dramaresource.com>
+ 'How to memorise lines fast’ <www.backstage.com>

+ 'How to memorise lines: Tips from top Chicago stage actors’ <www.chicagotribune.com>.
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These all contain further useful tips, including references to apps you can download.

It's worth remembering too that healthy eating, exercise, meditation and sleep can all have
a positive impact on memory and recall. Finally, harness the power of overlearning. This is the
well-known practice of knowing something well and continually reviewing it, practising it and
memorising it. In this way, information can be easier to retrieve from your memory, and this
memory is likely to be more resilient. Another way of putting this is: ‘use it or lose it' - in other
words, if you don't make use of the things you are learning, they are likely to become much
harder to retrieve from your memory.

mYour turn

Preparing for effective study

Over the course of this section, we have covered a number of study skills that can be useful for

you when studying English Units 3 & 4. Before embarking on your studies in English this year,
take time to review and make some notes about the following:

your goals (academic, personal, cultural/sporting, employment] for the year - write these
down and post them somewhere prominent so you can refer to them frequently

your study space - set this up so that (where possible) you have a private, personal space
devoted to study. If this isn’t possible, find an alternative space for quiet study

your time management - based on your goals, draft a week-long timetable. Try this out and
review it at the end of the week. Think about what rewards you can give yourself for staying

disciplined and achieving your weekly goals.

Conduct further research to find out more about some thinking and memory skills that you

think might help you. Remember, seek the early advice of a trusted adult when necessary.

FOR THE TEACHER

Check your obook assess for the following additional resources for this chapter:

Answers Teacher notes assess quiz

overlearning
learning something
to the point where
responses become
automatic and
instinctual

Answers to the Your turn tasks Useful notes and advice for An interactive auto-correcting
in this chapter teaching this chapter, including multiple-choice quiz to test
syllabus links student comprehension
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UNIT 3: INFAKING CONNECTIONS BETWEEN TEXTS

Your first textual studies (and assessment tasks) for Senior English will be based on Unit 3.
This unit is all about comparing texts to explore their connections and adding your own voice
to broader social conversations about concepts and issues. In one study, you will conduct a
critical comparative analysis of two texts. In the other study, you will look at a wider range of
texts to explore media representations of a specific social issue.

Focus questions:

e How do we interpret the connections between texts?

e Whatis a concept and what is an issue? How are they different?
e How do literary and media texts represent concepts and issues?

SYLLABUS ALIGNMENTS

The approaches and frameworks discussed in this chapter can be applied to both topics in Unit 3
of the QCAA English General Senior Syllabus. This chapter contains material and activities that
are intended as a foundation for other chapters in this book as outlined below.

UNIT 3 TOPIC TEXT STUDY ASSESSMENT
GUIDANCE
Topic 1: ‘Conversations about Chapter 4 or Chapter 5 or Chapter 6 Chapter 7

concepts in texts’

Topic 2: ‘Conversations about Chapter 8 Chapter 9
issues in texts’

This chapter features:

e approaches to exploring textual connections
e consideration of how concepts and issues are represented

e consideration of how the context of a text shapes the way we interpret its messages about
concepts and issues

e discussion of how texts position audiences to adopt perspectives on concepts and issues.

The chapter includes exploration of the following texts:

TEXT AUTHOR PRESCRIBED?

Burial Rites (2013) Hannah Kent Yes - literary
Written text (prose text - novel)

Macbeth (1606) William Shakespeare Yes - literary
Written text (play)

Nineteen Eighty-Four (1949) George Orwell Yes - literary
Written text (prose text - novel

The White Earth (2004) Andrew McGahan Yes - literary
Written text (prose text - novel

Opinion article Sarah Bakewell No - non-literary

Written/multimodal text [media)
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WHAT CONNECTS TEXTS?

In Unit 3, the first textual connection you will be offered will relate to the subject matter of the
texts (the field). These subject matters, or fields, must represent a common:

» concept (e.g. aspiration, human progress, justice) in Topic , or
+ issue (e.g. mass surveillance) in Topic 2.
Further, the English syllabus suggests focusing your attention on the following areas when
you are considering the subject matter of the texts in question:
Syllabus Objective 3: create and analyse perspectives and representations of
concepts, identities, times and places.

Source: English 2019 v1.5 General Senior Syllabus © Queensland Curriculum & Assessment Authority

This checklist can help you consider all these areas when you analyse texts.

Source 1 Checklist for text comparison in Unit 3 relating to syllabus Objective 3
| |
Concepts v Are these texts both trying to represent the same concept? Is that
= interesting and significant, or coincidental and trivial?

v/ If the two texts clearly are both trying to represent the same concept,
then what are some related concepts you can compare and contrast?

v/ Are these texts both trying to represent similar kinds of people (e.g. in
terms of age, gender, ethnicity/nationality, religion, social role)? Is that
interesting and significant, or coincidental and trivial?

v Do the texts represent situations from the same time period/s? Is that
interesting and significant, or coincidental and trivial?

v Did the texts originate around the same time (e.g. are they from the
same week, year, decade, era)? Is that interesting and significant, or
coincidental and trivial?

v s there a focus in the text on exploring and
illuminating: individual identities, collective
identities or a balance of both?

Places v Do the texts represent the same places
(e.g. countries, states, towns, settings)?
Is that interesting and significant, or
coincidental and trivial?
v Did the texts or authors originate from
the same place? Is that interesting and
significant, or coincidental and trivial?

Before commencing Unit 3 it is assumed that you have
already completed Units 1 and 2 of Senior English and have
a firm grasp on:

+ therole of perspectives in texts and ways of
representing perspective

+ therelationship between texts and culture, and
ways of representing cultural identity.
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Considering concepts and issues in the
context of culture

Texts can be connected by any aspect of their language use. Considering the context of culture
will help to illuminate points of connection between texts. Look at Source 1l in Chapter 1. The
context of culture relates to the outer circle, where the social purpose and genre of a text are
identified. Any time we try to understand messages about a concept or an issue in a text, we first
have to consider the context of the culture it was produced in (and for).

Consider, for example, how differently some types of texts (e.g. comic books) have been
valued at various times and by various cultural groups.

There are multiple aspects to the cultural context of a text. To understand the social purpose
and genre of a text, we can consider the extent to which it is reflecting or resisting conventions

based on:
v historical context: representing a real time period, or based on an imaginary or alternative

history/future
+ political context: including hierarchies of political power
+  social context: including hierarchies of power in social groups
» cultural context: including customs and habits

v geographical context: including the location and physical features of the place where the
action occurs.

For each of these, we can think about both the context of the author and their original
audience, as well as the contexts of the audiences that have experienced the work since then,
including ourselves.

Importantly, when you think about cultural context you also have to think about how the
world views of people living in a specific time and place can ‘'speak through' a text as all texts
arise out of the knowledge, experiences, values, attitudes and assumptions that frame the
author’s social and cultural context. Consciously or unconsciously, the world views of the
author and their community are incorporated into the text that they create. So, through the
representations of issues and concepts within and between texts, a conversation is also taking
place about the world views underpinning those representations.

For example, the success of the film Black Panther (2018) lies partly in its challenge to
historical but ongoing representations of race in popular culture in the United States. This is, in
turn, part of a broader conversation about issues and concepts regarding race in various parts
of the world. Similarly, the world views underpinning Henry Lawson's 1892 short story, ‘The
Drover’'s Wife' are explored and challenged by modern readers in texts such as Leah Purcell’s
2016 play The Drover’s Wife and Ryan O'Neill's 2018 collection of short stories in The Drover’s
Wives: 99 Reinterpretations of Henry Lawson'’s Australian Classic.

@ Your turn
'persowal. p

H ”ﬂ' Articulate your cultural context

H {' T T TTTTTTTTTTTTToTTTTTTToTToToTToTToT

:1 ,1 1 Concisely describe each of the following aspects of your own cultural context. Write in your

2-:_“33 notebook or on a computer if you need more space.

@ historical context:

cultural | b political context:
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v social context:

d cultural context:

¢ geographical context:

! Discuss your answers to Question 1 with a classmate or your teacher.
- Were any aspects of your current context difficult to define?
- Which category was easiest to define?
- To what extent would you say that your understanding of Australian or Queensland politics,
society or culture is based on assumptions rather than facts?

Connecting via literary and media texts

In Unit 3, you will encounter at least one literary text in Topic 1, and in Topic 2 you must study
arange of media texts. You will be asked to look for connections between texts, and this will
include considering their styles and conventions.

In literary texts, which are imaginative and story based, authors can make purposeful
references to another text, even ones from much earlier historical periods. Allusions and
intertextual references are two well-used literary devices for signalling connections to earlier
work. The literary ‘conversations’ that are produced by re-using or linking to existing cultural
references can span a long time, with some intertextual references linking back to texts
from ancient civilisations. In media texts, references can also be made directly using mode-
appropriate devices (e.g. hyperlinks in online texts).

Text connections: Conceptual, intertextual, personal

Aside from the way texts are explicitly connected by referencing each other within the text,
or conceptually connected by the representations they offer, there is one more important
connection to consider: your own connection to the texts that you study in Unit 3.

Sometimes texts ‘'speak to each other’ because the audience sees a link. Perhaps there is a
reference to something in your history or memory that the authors could not have predicted,
but that your experience and perspective leads you to make a connection around. This personal
conversation that we have with texts as we interpret them is an important one to note, as it will
provide a source of material for your own writing and speaking and, more importantly, gives
personal relevance to your textual studies.

@Your turn

Locating textual connections

1 Comic books, music videos and novels are examples of texts that have been enjoyed
differently by various people, for various reasons, in various time periods. Give another
example of a type of text that has changed cultural status over time.

! Give an example of a text that contains an allusion to another text.

3 What strategies do you know for comparing meanings in multiple texts (e.g. graphic
organisers])? Note them in your notebook or on a computer and share them with your
classmates.
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allusion

in a literary sense,
the way a text
invites readers to
make connections
to another text
(story, poem,
argument, etc.)
without the author
referring to it
explicitly

intertextual
reference

the relationship
between

different texts,
which shapes or
influences their
meaning for the
author and reader
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concept

an abstract idea
that does not exist
in one particular
time or place.
Language is used
to represent these
abstract ideas

by naming them
and associating
them with other
‘concrete’ things
that can be located
in time and place
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WHAT IS A CONCEPT?

A conceptis an abstract idea - that is, something that can't be pointed to in the physical world. The
word has a Latin origin and it came into use in the mid 1500s when scientists and philosophers were
thinking in new ways about the difference between perceptions (things you learn through your
physical senses) and thoughts. When we ‘conceive’ something, we think about it conceptually.

Representing concepts

When we conceptualise something, we make a picture of it in our mind. But how do we make
these mental pictures?

Let’'s take the concept of ‘home’ as an example. When I say the word ‘home’ to you, you might
think of your own home, or other homes you've been in. You might conjure a mental image of a
house or an apartment, if those are where you and most people you know live. You might think
of homes you've seen or read about in fictional stories, and about the meanings that characters
in those stories ascribe to their homes (e.g. Dorothy in The Wizard of Oz; House Stark in Game of
Thrones). You might think of renovation shows on television or home improvement magazines
and websites and the pictures in them. You will also think of a raft of images, sounds, smells,
feelings and tastes relating to home that would never occur to others because we each have
unique personal experiences of home.

In English we are interested in the ways authors represent the world. Authors represent
concepts through their language use and textual choices. Think of how much your concept of
home changes, for example, if we extend the noun: a home, the home, our homes. Authors direct
what you think about a concept through the language they use.

Abstract noun groups

By now, you should know that a noun is a naming word (person, place, thing, idea). In sentences,
anoun can be used as the thing around which a group of other words are clustered. This group
of words is called a ‘noun group’ and can consist of six elements.

Read the extract from George Orwell's Nineteen Eighty-Four (Source 2) and see how the nouns
have been categorised by element in Source 3.

In this extract, the protagonist, Winston Smith, is talking to his superior, O'Brien, about a
banned book supposedly written by the mysterious, revolutionary figure, Goldstein.

Saurce 2 An extract from Nineteen Eighty-Four

“You have read it?’ said Winston.

‘| wrote it. That is to say, | collaborated in writing it. No book is produced individually, as
you know.’

‘Is it true, what it says?’

‘As description, yes. The program it sets forth is nonsense. The secret accumulation
of knowledge - a gradual spread of enlightenment - ultimately a proletarian rebellion -
the overthrow of the Party. You foresaw yourself what it would say. It is all nonsense. The
proletarians will never revolt, not in a thousand years or a million. They cannot. | do not
have to tell you the reason: you know it already. If you have ever cherished any dreams of
violent insurrection, you must abandon them. There is no way the Party can be over-thrown.
The rule of the Party is forever. Make that the starting point of your thoughts.’

George Orwell, Nineteen Eighty-Four, Secker & Warburg, 1949, Book 3, pp. 300
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Source 3 Elements of a noun group

no book
description
the program
the secret accumulation

a proletarian revolution

Although a pronoun (e.g. you, I, it) can function as the thing, notice how in these examples it is
always a noun (e.g. book). Note that other elements (e.g. What else?) can also contain a noun (e.g.

‘knowledge’ in the prepositional phrase ‘of knowledge’). In addition, some nouns are concrete,
e.g. 'abook’, while others are more abstract, e.g. 'knowledge".

Winston wants to know if Goldstein's book is true. In answering the question, O'Brien draws

a distinction between the book as description and program - both are abstract nouns. O'Brien

then elaborates on the abstract ‘program’ by specifying its steps in a sequence of abstract noun

groups separated by dashes (-). In Source 4, the nouns (all abstract) are underlined.

Source 4 A flowchart representing ‘the program’ as a sequence of noun groups

The secret accumulation
of knowledge

a gradual spread of a proletarian
enlightenment rebellion

the overthrow
of the Party

The abstractions here can be unpacked further. For example, the abstract idea of a
proletarian rebellion captures the action in the real world of ‘poor people rising up against
another group of people called the Party’. As O'Brien goes on to explain to Winston, these
abstract ideas that make up ‘the program’ are false: ‘There is no way the Party can be
overthrown' This powerful and troubling idea is central to the concepts of individual freedom
and state power developed through the novel.

Imagery and visual language

A stretch of language that is visually descriptive is referred to as ‘imagery’. Assuming the
reader shares experiences and background knowledge with the writer, imagery can help
readers create mental pictures of a person, scene or event. Imagery can be created through
the careful selection of specific nouns (and detailed noun groups), precise verbs and the use
of figurative language (e.g. similes, metaphors and personification). In a story, imagery serves
important functions:

+ Itadds authenticity to a piece of writing, helping readers to ‘'suspend disbelief’' and immerse

themselves in the storyworld. This is one of the real pleasures of reading for many people.

+ The pleasure gained from this type of immersion also means that readers are more likely
to adopt an invited reading (see Chapter 3 for detailed information about invited readings)

and less likely to consider the story critically. In this way, world views underpinning stories

might remain unexamined.
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knowledge

concrete noun

a naming word that
labels something
that can be
physically touched,
seen or otherwise
sensed (e.g. dog,
car, tree, mountain,
Sam)

abstract noun

a naming word
that does not label
something that
can be physically
touched, seen

or otherwise
sensed; instead,
observable actions
and behaviours
are packaged up
into generalised
ideas and concepts
(e.g. freedom,
power, knowledge,
sexism)
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Sources 5 and 6 are two contrasting examples of imagery from novels by Australian writers.
Source 5 is from Burial Rites by Hannah Kent, a story set in Iceland in the nineteenth century.
In this scene, a blizzard is raging and the protagonist, Agnes, decides to open the doors to the
house where she is living.

T
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I’'m not sure why | opened the door to look outside. | suppose | was curious. But some \\\‘% < W \
strange compulsion took me and | unlocked the latch to peek out at the weather. \\\\\\\\ \\\\

It was an evil sight. Dark clouds bore down upon the mountain range and under their ‘\ \\\ W\
smoky blackness, a grey swarm of snow swirled as far as you could see. The wind was
fierce, and a great, icy gust of it suddenly blew against the door so hard that it knocked me
off my feet. The candle on the corridor wall went out in an instant, and from within the croft
Bjorn shouted what the Devil | thought | was doing, letting the blizzard into his home.

Z . | heaved against the door to shut it, but the wind was too strong. My hands stiffened with
/7 i (N the cold rush of air. It was as though the wind was some form of ghoul demanding to enter.
Then, all of a sudden, the wind dropped, and the door slammed shut. As though the spirit
had finally entered and closed the door behind it.

Hannah Kent, Burial Rites, Bolinda Publishing, 2013, pp. 144
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\\\\@ The image created here is of the weather, of course - and it is a type of weather (a blizzard)
\\\ \\\\\ \\\ almost totally unknown in Queensland. It is likely that most readers would be familiar with
y \ \ snowy weather, however, from children's picture books, television, movies and even their
\ \ own experiences while travelling. To help readers conjure mental images, notice Kent's use of
‘ \ \\ \ carefully constructed noun groups: ‘dark clouds’, ‘'smoky blackness’ (of the mountains), ‘a great
\ \ \ icy gust’ and the ‘cold rush of air’. There are also some nice alliterative clauses; for example,
\ \ \ ‘a grey swarm of snow swirled as far as you could see’. Central to this description is the
\ personification of the blizzard as ‘'some form of ghoul demanding to enter’. In this way, the storm

is given life and agency (the ability to act on its own).

As happens in many stories (especially Nordic noir and Gothic novels), weather plays an
important, recurrent role in Burial Rites; it is a motif that takes on symbolic importance. The
harsh environment is a menacing backdrop to the story and suggests that humans (and our
petty problems) are at the mercy of bigger forces beyond our control: there is a wildness lurking
behind our human activity.

Source 6 is from The White Earth by Andrew McGahan, which is set on a property on the
Darling Downs in southern Queensland. In this extract, eight-year-old William and his mother
are living with his great-uncle after the death of William's father. In this scene, William and his
great-uncle are camping in a remote part of the property where his great-uncle has called a
secret meeting of white landowners. William has been left alone.




Source 6 An extract from The White Earth

The air had turned cold.

William sat up, hugging his arms around himself. It was coming. A moment, a thing - he
was suddenly alert to its approach. His limbs ached, and the pain in his ear was piercing,
but he found that he could see everything around him with chill clarity. Every tree, each
individual leaf, was a crystal-edged shadow. The black bulk of the hills rose against
the paler darkness of the sky. A thousand stars blazed noiselessly high above. And yet
everything might have been frozen, the trees, the hills, the stars, paused in an instant of
expectation. Even the insects that crawled in the grass had fallen still. The small animals
that burrowed in the earth or hunted each other across the ground had ceased their
activities. The night birds that stood sentinel in the trees, black eyes shining, had become
stone. Every creature was motionless. Up on the hill people argued and fires burned, but all
around them the land stood deathly still in anticipation.

And in answer, something came to William from out of the night.

Andrew McGahan, The White Earth, Soho Press, 2006, pp. 213-14

The first sentence in Source 6 draws on a common convention in supernatural stories: the
drop in temperature when a supernatural phenomenon is imminent. The image that follows this
has two phases:

+ the sudden ‘chill clarity’ of William's sight, in contrast to the limits in his physical abilities and
hearing

+ the stillness of the natural environment, as conveyed through verb choices (e.g. ‘the trees,
the hills, the stars, paused’; 'The small animals [..] had ceased their activities’) and quality
adjectives (e.g. ‘the insects [..] had fallen still’; 'Every creature was motionless'). At the end of
the second paragraph, note that the land is personified: it ‘stood deathly still". Also note the
adverb ‘deathly’, used to intensify how still the land is.

Unlike Source 5, Source 6 does not represent the environment as menacing and potentially
destructive. Instead, the atmosphere is one of expectation and anticipation: something is
coming to William, but we don't (yet) know what.

The imagery in the two extracts invites the reader to create very different mental images of
nature and the environment. However, a common thread is the idea that humans and nature are
inseparable: we are a part of a world that we barely understand or control.

Motifs, symbols and themes

In Burial Rites, weather in its various manifestations is a recurring feature of
the story and, as such, can be regarded as a motif. Moreover, this motif takes
on symbolic meaning in the story and can be connected to the more abstract
idea (or theme) of human destiny that runs through the novel. Likewise,
nature in its various manifestations is a motif in The White Earth, and also
takes on symbolic significance. In this case, it is connected to the theme of
humans' relationship to the land. theme

motifs

symbolism

This relationship between the elements of the story can be represented as
cogs in a wheel, working together to help the reader infer meanings and take
away messages from the story.
Source 7 A representation of the

relationship between motif, symbol and
theme in stories

OXFORD UNIVERSITY PRESS CHAPTER 2 UNIT 3: MAKING CONNECTIONS BETWEEN TEXTS 25



@Your turn

| Relating concepts to our values, attitudes and beliefs

1 Consider this line from Shakespeare’s Hamlet: ‘Nothing is either good or bad, but thinking
makes it so’ (Act Il, Scene 2]. Hamlet speaks this line after disagreeing with Rosencrantz on
whether Denmark is like ‘a prison’.

a Do you think some concepts carry more negative or positive meanings than others?
Discuss this with a classmate and note an example of a concept that can be considered to
have both negative and positive connotations.

b Ofthe following concepts, circle the ones that you think have positive cultural
associations and be prepared to discuss your choices.

love war truth justice ambition power rebellion

! Consider the concepts listed in the table below. Write notes in the empty columns on how
each concept could be seen in a negative or positive light depending on past experiences.

weather
home
animal rights
the weekend
change
3 Compare your responses to Questions 1 and 2 with those of your classmates. Reflect on

instances when your different perspectives or world views led to the same answers, and
instances when they led to different answers. Provide an example of each.

& My classmates and | tended to agree that
because we share the value:/ attitude / belief that

b Something a classmate disagreed with in my responses was that

perhaps because we have different values / attitudes / beliefs about
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issue

a contentious topic
or a problem that
people talk about
in relationtoa
definable event,
time and place

OXFORD UNIVERSITY PRESS

WHAT IS AN ISSUE?

Unlike a concept, which is represented using abstract language, an issue must be represented
by identifying actual people, times and places in the real world. Issues can be defined in broad
and specific terms. As we add more concrete contextual information, the issue becomes more
narrowly defined and can be easier to discuss.

Concrete nouns indicating people, times
and places

In Section 2.2 we looked at abstract nouns and the work they do to represent a concept.
Sometimes issues can be represented too broadly, or too conceptually, to be discussed and
debated easily. One example of this is the issue of ‘reconciliation’. As an abstract noun,
reconciliation represents a socially and culturally constructed package of images and related
ideas that is understood differently by different people.

Using this conceptual example of ‘reconciliation’ let's consider how the scope of current
social issues can be defined more precisely:
+  broadly: Indigenous rights and recognition in Australia

»  specifically: Indigenous incarceration rates and deaths in police custody; land rights and
Native Title claims; current and projected gap between non-Indigenous and Indigenous life
expectancy, employment and educational outcomes; recognition for Indigenous art forms,
artworks and artists.

Note that issues always relate to concepts because we always go beyond
our perceptions of an issue (information we have sensed about ‘who,
what, when, where?’) to think about the circumstances and people
involved in an issue in conceptual ways. The reason ‘Indigenous rights
and recognition in Australia’ is such a broad concept is that although
‘Indigenous’ and ‘Australia’ are concrete nouns telling us who the issue
relates to and where it is located, information about what kind of rights
and recognition, and the time when the issue took place is
missing.

Representing concepts and
issues in news media

In Unit 3 Topic 2 you will conduct a media study to see how an
issue has been represented across a variety of sources. The
issue should be one that has had news coverage in the past
12 months. You can locate conceptual themes within media
texts and compare these to shed light on how different texts
position you, using language, to think about a specific issue.

Source 8 on pages 28-9 gives an opinion about the
broad issue of technological enhancement. Read the
article and use it to consider the representation of both
issues and concepts in Your turn 2.3.
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Source 8 An opinion article

Humanity is 3 work in
progress, constantly
adding technology

Sarah Bakewell, The Guardian,
1 October 2012

Some technologies we successfully
adaptnow feel as natural tous as our
own hands and eyes.

On 2 September 2010, Karen
Throsby became the 1,153rd person
to swim the Channel, taking 16
hours and nine minutes, and keeping
herself going on handfuls of jelly
babies passed down by her support
team. Many Channel swimmers are
purists: wetsuits are banned, never
mind performance-enhancing drugs.
The sport sees itself as an assertion
of human ability in natural form.
Throsby, a sociologist researching
the effects of extreme sports, takes
a different view.

She was a speaker at last
Saturday’s Human Limits, a Wellcome
Collection symposium linked to its
Superhuman exhibition on physical
and mental enhancement. The
question it investigated was how
much technology can add to a human
being before it becomes something
else — a cyborg, perhaps, or a
superhuman, or a post-human, or a
transhuman. What are our limits?

Some speakers discussed the
‘singularity”: the idea that in a few
years’ time we may converge with
our technology to the point that some
as yet inconceivable superhuman
entity emerges. Others highlighted
the fear or even disgust we can
feel when new inventions threaten
our sense of who we are; uneasy
about our authenticity, we look back

SOURCE 9 Comedian David Walliams readies to swim the Channel for
charity. The Vaseline used to prevent chafing is technology too.

nostalgically to an era assumed to be
simpler, more human.

Throsby’s contribution was to remind
us that even something as elementally
‘human’ as marathon swimming
involves many artificial techniques:
gaining weight, acclimatising to the
cold, monitoring one’s psychology, and
developing new micro-senses — an
awareness of tiny differences in water
temperature, a heightened kinetic sense
of the body’s balance and position, and
so on. It means self-transformation, and
is filled with ‘uncountable, mundane
bodily technologies’. Channel swimmers
use rubber caps, sunblock, Vaseline
to prevent chafing, sleek swimsuits
and energy-boosting snacks. They are
accompanied by boats with GPS.

And they use goggles, an
invention variously attributed to
Polynesians, Persians and the Inuit,
but later improved by innovators
such as first female Channel swimmer
Gertrude Ederle, who smeared
paraffin wax on motorcycle glasses in
1926 to make them watertight. More
recently, goggles have been made
with better rubber, adjustable straps
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and prescription lenses. It would be
hard to swim far or fast without them.

As always, successful technologies
tend to disappear in their use,
becoming almost indistinguishable
from ourselves and our own efforts.
A smartphone sits in our hand
announcing: ‘l am technology’, but the
spectacles through which we peer at
its screen, the pocket into which we
slip it and the heel with which we
stamp it into the ground in a rage if it
malfunctions all feel as natural as our
own hands and eyes. It takes a leap
of thought to realise that Vaseline and
jelly babies are technology, too.

Human Limits asked how much
technology we can add before
losing ourselves, but there is also
the question of how human we
remain if familiar enhancements
are taken away: not just devices but
practices — our mastery of writing,
our elaborate educations, our knives
and fires and cooking-pots, our
language, our laboriously polished
social skills. At what point do we
cross the line into being no longer
ourselves?
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As human beings, we tread a
narrow ridge where we roughly
know who we are, with landscapes
of mystery, anxiety and ambiguity
on each side. But the ridge does not
run straight, or lead in a predefined
direction. It is partly up to us to
decide what a human being is.

‘Man is rightly called and judged

creature, wrote philosopher
Pico della Mirandola in 1486, opining

that we are wonderful not because
we live up with the angels, or down
with  more modest beasts, but
because we occupy an intermediate
realm in which we invent and alter
ourselves. ‘Neither a fixed abode nor
3 form that is thine alone nor any
function peculiar to thyself have we

given thee,’ he imagines God saying
to man. ‘Thou, constrained by no
limits, shalt ordain for thyself the
limits of thy nature.’

Of course we are hemmed in by
mishaps and errors, and technology
goes wrong. But to a large extent we
are our own works in progress. And
when all goes smoothly, we don't
even know it.

3 great miracle and a wonderful

QYour turn
li

persona L‘~—ﬂ
Positioning an audience by linking issues and concepts H |5

i i

= |
1 Doyou agree that the broad issue represented in this article is technological enhancement? : &l

=
Explain your answer, citing a quote from the article. .’2'---~ )

f
|
i

structural
. —n

|

! What other specific issues are discussed in the article? —

3 The writer is sharing her perspective on the issue/s. List the people and events that she
shares a ‘vision’ of.

4 How does the image selected to accompany the article advance or detract from the author’s
message?

5 Annotate the article: Two conceptual themes that are evident in this text are those of
‘aspiration” and ‘human progress’. Choose one of these concepts and annotate the opinion
article to locate ways that language has been used to construct the concept (e.g. using
abstract nouns and imagery).

FOR THE TEACHER

Check your obook assess for the following additional resources for this chapter:

Answers Teacher notes
Answers to the Your turn tasks in

this chapter

assess quiz
Useful notes and advice for
teaching this chapter, including
syllabus links

An interactive auto-correcting
multiple-choice quiz to test
student comprehension
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UNIT 4: RESPONDING CRITICALLY,
RESPONDING CIREATIVELY

The second unit of textual studies (and assessment tasks) for Senior English is Unit 4: Close
study of literary texts. In this unit you read, listen to or view two literary texts in depth to
explore how the personal, social, historical, authorial and cultural contexts influence their
meaning. You then offer creative and critical responses to these texts.

Focus questions:

What systematic processes can help to guide the analysis of literary texts and the creation

of responses to literature?

How does an invited reading differ from an alternative or resistant reading?

Why are aesthetic features of language and text so integral to literary meaning?

How do ‘cognitive’ processes relate to the texts we analyse and create in English?

SYLLABUS ALIGNMENTS

The approaches and frameworks discussed in this chapter can be applied to both topics in
Unit 4 of the English General Senior Syllabus. This chapter contains material and activities that
are intended as a foundation for other chapters in this book as outlined below.

UNIT 4 TEXT STUDY ASSESSMENT GUIDANCE
Topic 1: ‘Creative responses to literary texts’ Chapter 10 Chapter 11
Topic 2: ‘Critical responses to literary texts’ Chapter 12 Chapter 13

This chapter features:

e processes for creating and analysing texts with respect to their social purpose

e information about invited, alternative and resistant ways of reading

e discussion of how aesthetic features and stylistic devices create meaning

» exploration of key cognitive processes relating to ‘close analysis’ and ‘responding to texts’.

The chapter includes exploration of the following

texts/extracts:
TEXT CREATOR PRESCRIBED?
‘Rain’ (2011) Poet - Hone Tuwhare No - literary
Written text (poetry)
Wuthering Heights (1847) Author - Emily Bronté No - literary
Written text (prose - novel]
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STUDYING LITERATURE

In Unit 4, you will undertake a close study of two literary texts. Based on these studies you
will create your own literary text for internal assessment and - during the external exam - an

analytical essay. While these have specific assessment purposes for English, during this unit
you will develop your understanding of how to read complex texts, and to draw on a range of
thinking skills to respond to complex texts in an appropriate and coherent manner. These skills
are applicable across a wide range of occupations.

To assist in the assessment tasks ahead of you we have outlined suggested steps that you

- can follow when creating your own literary texts and analytical essays. You will also have the

opportunity to reflect on your own writing process when creating new texts.

Processes for interpreting and creating texts

\ In Chapter |, we described the Language in Use model that underpins the understanding of texts
b in the English syllabus. In this chapter we suggest ways you can apply this model to respond to

N literature and create the type of literary-oriented texts required in Unit 4.

Creating imaginative and analytical texts

/ With a focus on the Language in Use model, the process of creating a text starts with a
consideration of the social purpose of the text. What is the text trying to achieve? Are you trying
response to tell a new story or explain a critical response? The choices you make about language use
using analysis should all flow from that one starting point, as shown in Source L.

and interpretation
as the basis for
constructing new
meanings and
creating new texts
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Source 1 Steps for creating imaginative and analytical texts in Unit 4

mYour turn

Auditing your writing process

1 & Individually, consider how you normally approach the writing in an assessment task. What
is the first thing you do? Do you make plans before writing? If so, what do they look like?
Are they written only, or do you include visuals (drawings, diagrams, flowcharts etc.)?

b How systematic and thorough are you at considering all aspects of your writing? Use
Source 1 to edit your planning process. Where are your strengths and where could you do
better? How often do you try to write with an audience in mind beyond your teacher? What
do you do when you come to a block - a problem - with your writing?

! Share your responses with your peers. What similarities and differences do you notice? How
do you think your own writing habits can be improved?
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CREATING INVITED AND CRITICAL
READINGS

Studying English involves constantly creating. Even when you're not creating actual texts such
as stories or essays, you're still in a constant state of creating responses and readings of the
texts around you. In this book we have already talked about taking time to hold up different
‘frames’ to look at a text in different ways and to gain a deeper understanding of it. But most of
us don't walk around with these frames constantly on our mind (unless we are very practised at
this kind of literacy).

Invited, alternative and resistant readings

When we look beyond the invited reading of a text, we gain access to new options, including the
choices of creating an alternative reading, or even a resistant or oppositional reading. Consider
the definitions of various types of ‘readings’ from the glossary of the English & Literature
Extension 2020 syllabus:

Readings: the meanings produced when a reader applies particular meaning-making strategies
or reading practices to interpret a text; some ways of interpreting texts include:

> invited readings
by reading with the text, the reader produces the meaning/s the text seems to
invite

> alternative readings

by reading across the text, the reader may challenge aspects of the invited
reading/s but not totally oppose it/them

> resistant or oppositional readings
by reading against the text, the reader recognises the invited reading/s, but
challenges or opposes it/them.

Source: English & Literature Extension 2020 v1.1 General Senior Syllabus
© Queensland Curriculum & Assessment Authority

There is nothing in this to say that you must choose one way of reading the text and lock
itin forever. You might shift between a range of interpretations and readings as you read and
re-read (or watch or hear) texts or parts of texts.

In order to look beyond the ‘invited reading’ of a text, it is vital to consider both how a text
uses language and its cultural context. It is also important to cast a critical eye on the identities
that are given voice in the text and the cultural assumptions behind its messages. Sometimes
we have no interest in doing this kind of text work. For example, in our use of everyday
informational texts such as tickets, labels, lists, menus, announcements and notes, we are often
only interested in the invited reading - it is usually the meaning we came for and the only one
we wish to know.

But what about when we choose to accept the invited reading of other kinds of text, like
personal correspondence, a work of journalism or literature? What happens when we read
these types of text without any cultural or critical thought? When we read a text that has
been created for an aesthetic purpose and prompts an emotional or critical reaction, we owe
it to ourselves to question that reaction, even just a little, to check we are not blindly taking in
harmful or damaging messages and possibly perpetuating them.

32 ENGLISH FOR QUEENSLAND UNITS 3 & 4 OXFORD UNIVERSITY PRESS



One story, multiple ‘readings’: An example

To illustrate, let's consider the well-known western fairytale ‘Cinderella’, the tale of the young
woman who is mistreated by her ‘evil’ stepmother and stepsisters, but ends up marrying a
prince. The sympathetic construction of the character of Cinderella and the depiction of her
eventual escape from her tormentors invites readers to cheer Cinderella’'s success and to
believe that - for young women - one day their prince may also arrive and 'save’ them.

However, some readers would choose to resist and challenge this invited reading. For
example, a reader could interpret the story as reinforcing traditional, unequal roles of women
and men. This resistant reading relies not just on interpreting this one story, but also on
recognising the story as part of a larger cultural pattern - that is, all the other stories (e.g.
‘Rapunzel’, ‘Snow White’, early Disney filmms) that perpetuate similar conservative values. Other
readers might resist the construction of the other women in the story, especially the stepmother
and stepsisters. While their treatment of Cinderella might have been unpleasant and even
immoral from one perspective, as an alternative reading, perhaps it is understandable given the
position of women at the time the original story was written. The stepsisters were just as much
victims of their gender and birth as Cinderella, dependent on a ‘good’ marriage for financial
comfort and relative freedom in their adult lives.

Analysing aesthetic uses of language

A threshold concept for your study in English is the meaning of the terms aesthetic and aesthetic
features. Sometimes people limit the word ‘aesthetics’ to a study of whether things are beautiful or
pleasant to experience. But when something is described as having an aesthetic quality, this means it
has special meaning because of the way our senses perceive key elements. Language used aesthetically
goes beyond its functional purpose (e.g. communicating information and sharing ideas) and
engages artistic strategies for providing a sensory experience and eliciting emotional responses.
For example, a text may describe a special sound or evoke a meaningful image. Language used as
an aesthetic feature doesn't have to be ‘pleasing’, but these features do have to engage our senses to
prompt an emotional response of some kind.

Stylistic devices are applications of any language or textual features that are constructed
to emulate or challenge an established style. The content of a text, as well as the structure,
shape and sequence of material within a text, can all be seen as opportunities to create and
analyse style. Styles, like other aspects of language, are socially constructed - social groups
form subcultures that, through their own choices in language use, create styles (e.g. gothic,
country and western, journalistic, archaic, Shakespearean, romantic, K-pop). New styles can be
created when innovative trends and fashions gain a following, and established canons can be
challenged.
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aesthetics
principles
concerned with
beauty and artistic
taste

aesthetic feature
any language or
textual feature that
provides a sensory
experience or
elicits an emotional
or critical response

stylistic devices
language

and textual
features that

are constructed
to emulate

or challenge
established styles

create

to use language,
sound and images
to produce a text;
to bring the text
into existence

canon
any collection

of texts that is
considered an
authorised list
or authoritative
sample of

its category
(e.g. 'Western
literary canon’
refers to lists of
important works
in the category
of 'Western
literature’); in
popular culture
it can refer to
the authoritative
‘rules’ of

an original
storyworld)
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Syllabus advice on aesthetic features and stylistic devices

Literary texts frequently use language to engage us emotionally through aesthetic experiences.
They also draw inspiration from a range of established styles. But aesthetic features are found
beyond literature too, in media texts and even in personal, community and workplace texts.

Some features and techniques that can be used as aesthetic features and stylistic devices are
listed in the English General Senior Syllabus and reproduced in Source 2.

Source 2 Features and techniques that can be used as aesthetic features and stylistic devices

EXAMPLES OF AESTHETIC FEATURES INCLUDE:

> poetic devices such as alliteration, assonance, imagery, metaphor, personification, simile,
symbolism

> written devices such as imagery, irony, metaphor, motif, personification, representation,
symbolism

> spoken devices such as imagery, motif, rhetoric, symbolism

> film devices such as costuming, editing, imagery, motif, photography, screenplay,
symbolism

> dramatic devices such as costuming, dialogue, motif, style, symbolism.
Stylistic devices can be any literary device or technique, such as:
> textstructures

> juxtaposition (e.g. of two contrasting settings)

> approaches to narration

> theuse of narrative viewpoint

> approaches to characterisation

> use of figurative devices

> use of rhetorical devices (e.g. repetition)

> control of sentence length and form

> literary patterns and variations

> sound devices

> visual devices.

Source: English 2019 v1.5 General Senior Syllabus © Queensland Curriculum & Assessment Authority

This list is not exhaustive, and some techniques are listed in multiple places. We do
not advise using this list as a shopping list of devices to search for, but it is a good place to
get inspiration for the range of things you might comment on in your analytic writing, or
experiment with in your imaginative writing.

Example analysis: Interpreting imagery

The following poem is by the distinguished Maori poet, Hone Tuwhare (1922-2008). He
addresses rain directly using second person (‘you’), telling the rain what it means to him. This is
achieved through the aesthetic feature of imagery, with Tuwhare accumulating details based on
the five senses: sense of sight, sense of sound, sense of taste, sense of smell and sense of touch.
Sometimes the images are conjured metaphorically (e.g. lines 2-5); sometimes Tuwhare invites
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the reader to connect with their own memories (e.g. lines 14-15) to work out what he means; and
at other times, he uses specific, quality adjectives (e.g. lines 18-19). Together, these images weave
a spell, helping the reader conjure their own memories of rain with their associated emotions.
However, lines 22 to 30 suggest that rain is more than just a physical phenomenon - it also has a
metaphysical significance. What do you think Tuwhare meant in those final lines?

Source 3 ‘Rain’ by Hone Tuwhare

LINE ‘RAIN’ BY HONE TUWHARE

1 Rain

2 | can hear you

3 making small holes
4 in the silence

5 rain

6 If | were deaf

7 the pores of my skin
8 would open to you

% and shut

10 And |

" should know you

12 by the lick of you

13 if | were blind

14 the something

15 special smell of you
16 when the sun cakes
17 the ground

18 the steady

1) drum-roll sound
20 you make

21 when the wind drops
22 But if |

23 should not hear

24 smell or feel or see
25 you

26 you would still

27 define me

28 disperse me

29 wash over me

30 rain

Hone Tuwhare, ‘Rain’, in Small Holes in the Silence: Collected Works, Godwit,
(Random House), 2011 p. 88 ® Hone Tuwhare 2011
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In longer texts such as novels, the emotions provoked by imagery can play a more complex
role in the development of a story. Indeed, in many stories the geographical setting (as
represented through imagery) almost becomes a character, playing a significant role in the
story. Possibly one of the most famous novels in which this happens is the gothic tale Wuthering
Heights by Emily Bronté, first published in 1847. Set on the Yorkshire moors in England, it is
the story of the tempestuous, mutually destructive relationship between the fiery Catherine
Earnshaw and the orphan boy Heathcliff. In Source 4 (from Chapter 3 of the novel), a man called
Lockwood has been visiting his landlord, the brooding adult Heathcliff. Lockwood's sleep in
his ‘oak closet’ (a form of bed) is disturbed by the wind-blown branches of a pine tree tapping
on his window. As you read, consider how Bronté uses aesthetic features such as imagery to
encourage strong emotional reactions from the reader.

Source 4 Extract from Wuthering Heights

[..]l remembered | was lying in the oak closet, and | heard distinctly the gusty wind, and
the driving of the snow; | heard, also, the fir bough repeat its teasing sound, and ascribed
it to the right cause: but it annoyed me so much, that | resolved to silence it, if possible;
and, | thought, | rose and endeavoured to unhasp the casement. The hook was soldered
into the staple: a circumstance observed by me when awake, but forgotten. ‘| must stop it,
nevertheless!” | muttered, knocking my knuckles through the glass, and stretching an arm
out to seize the importunate branch; instead of which, my fingers closed on the fingers of
a little, ice-cold hand! The intense horror of nightmare came over me: | tried to draw back
my arm, but the hand clung to it, and a most melancholy voice sobbed, ‘Let me in - let me
g in!” "Who are you?’ | asked, struggling, meanwhile, to disengage myself. ‘Catherine Linton,
Y \\ // ey replied, shiveringly [...] ='I'm come home: I'd lost my way on the moor!" As it spoke, |
\ / discerned, obscurely, a child’s face looking through the
window. Terror made me cruel; and, finding it useless to
attempt shaking the creature off, | pulled its wrist on to
the broken pane, and rubbed it to and fro till the blood
ran down and soaked the bedclothes: still it wailed,
‘Let me in!" and maintained its tenacious grip, almost
maddening me with fear. ‘'How can I!" | said at length.
‘Let me go, if you want me to let you in!" The fingers
relaxed, | snatched mine through the hole, hurriedly
piled the books up in a pyramid against it, and stopped
my ears to exclude the lamentable prayer.

Emily Bronté, Wuthering Heights, Project Gutenberg, 2007,
Chapter 3, http://www.gutenberg.org/files/768/768-h/768-h.htm

All texts (especially stories) use imagery in some way to represent places, as well as
construct characters and depict events. As you read, listen to or view texts in Senior English,
take note of the imagery used and consider the possible symbolic role it plays in stories.
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@ Your turn —

. ; . [ '::;ﬂ’
What's your appetite for analysis? ‘!f; g
1 Language invites us to be and do things in the world - in English, we examine and analyse H‘ H

texts to gain insights into textual meaning, and to ensure we understand clearly what we are 2—:--:.‘ !“

being invited to do and be.

a Do you enjoy analysing language and texts? Explain why/why not.

b Do you enjoy exploring alternative and resistant readings of texts? Explain why/why not.

! What are 2-3 aesthetic features that you would like to learn more about? Write them down
here. Then talk to your teacher or another expert to get some further information about and
resources for each.

3 Inrelation to literary analysis, debate the following with a peer or as a class: ‘Ignorance is bliss".

- Affirmative side: It is better to be oblivious to the way texts work and feel happy with the
stories they invite you to believe.

Negative side: It is better to become aware of the way texts work, even though this could
bring challenge and discomfort.

DIWUNIVERSITY PRESS




COGNITIVE PROCESSES FOR
CRITICAL AND CREATIVE
RESPONSES

We have already offered some resources in Chapter 1 to support your critical and creative
response to texts. Importantly, the processes of critical reading can provide opportunities
for creative response, as seen in the critical reading frame (see page 6) where a suggested
critical response is “‘What can we create to challenge this text by adapting, intervening in or
transforming it?’

The cognitive processes defined in the English General Senior
Syllabus that are most closely linked to textual response are:

+  ‘investigate’ (investigating/investigation)

+ ‘analyse’ (analysing/analysis)

L . . . Respond to
+ 'determine’ (determining/determination) textu’;“nput
+ ‘'appraise’ (appraising/appraisal)
+  ‘evaluate’ (evaluating/evaluation)
. . . . . Interpret
+ ‘interpret’ (interpreting/interpretation). meanings and
messages

When we respond to a text, we use processes (such as those listed
above) to make new meanings, and in turn, new texts. Responding
in English involves more than analysing texts; you also have to use Produce new
your analysis to interpret and explain what a text means, both to you critical or
and to others. creative work
After you have responded to a text by examining and analysing
it, and you have considered its meaning, you have the option of
turning your interpretation into the basis of a new text (see Source 5). Source 5 A process for
You can produce a critical response to texts, where your response turning a textual response
is communicated directly in a logical argument (e.g. a review, into a new critical or
character analysis, compositional analysis, interpretation or critical creative work
evaluation), or a creative response to texts, where you respond in the
form of an imaginative work (e.g. intervention, fan fiction, adaptation or transformation). An
old-school way of saying this is that you can write a response as fiction (creative/imaginative),
or non-fiction (critical/evaluative).

Cognitive processes assessed in Unit 4

The QCAA English General Senior Syllabus uses a variety of verbs to describe the cognitive
work involved in doing English. By ‘cognitive work’ we mean the mental processes you need to
undertake to get a job done.

In Chapter | you were offered a breakdown of the thinking processes that are involved in the
before, after and during phases of reading/listening/viewing (see Chapter ], Source 6, p. 13). In the
following sections we will look at the key cognitive processes that are named in the assessment
objectives for Unit 4, specifically, analyse, create and use.
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Analysing

In English it feels like we are analysing all the time. Let's face it - we are! The syllabus uses the

word ‘analyse’ in several objectives, but it is vital that you understand that there are a range of

complementary processes that help us:

» conducting a robust analysis (by correctly identifying, differentiating and categorising
language/text choices)

» analysing the most important things in a text (by considering available choices before rushing
into analysis)
» avoiding misanalysis (by applying contextual knowledge)

» relating analysis of text parts to find patterns across the whole text (by synthesising your
analytical findings).

A range of additional cognitive processes relating to analysis are outlined in Source 6.

Source 6 Some significant cognitive processes featured in English

These eight cognitive processes can be presented as pairs to capture some of the important
analytical work we do with texts in English.

Compare and contrast ~When you are asked to compare and contrast language/texts, you are
being asked to look at them beside each other and notice what is the same
(compare) and what is different (contrast). Often when you are asked to
compare texts, the act of contrasting is implied.

Consider and explore During an analysis of language/texts, you must ensure that you periodically
step back to make room for alternative meanings and messages.
Considering involves thinking carefully, perhaps by applying multiple
reading frames, before moving on. Exploring involves moving between the
big contextual picture and the fine-grained text work to discover meaning.

Reflect and critique In English, both reflection and critique are conducted systematically. These
processes involve deep thinking that relates textual analysis to personal
understandings (reflection), and social/cultural understandings (critique).

¥ /
‘

Judge and evaluate Analysing texts always requires judgment, as we are always coming to
conclusions or forming opinions about the evidence in front of us. When
we make those judgments against a specific set of criteria (e.g. whether
a text is conforming to the elements of a style or genre] we are applying
judgment to evaluate.

Analysing to support a critical response: Interpreting and explaining
Explaining how texts work and interpreting their meaning involves close analysis of language and of
text structures. Some people love this work, and some people find it challenging. You may need help
from your peers, your teacher or an expert to improve your analytical skills and you will learn more

and improve your text analysis skills every time you complete a close textual study.

Don't forget that the point of all this analysing is to improve your ability to make
interpretations of your own. When you produce a critical response (e.g. an essay) you must go
beyond identifying techniques or features; you must also explain how you think they work.
Your identification and explanation should provide an interpretation of the significance (‘'So
what?’) or relevance (‘Why should I care?’) of the text to an audience.
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Creating

The other big action we are invited to undertake in English is creating. Just like text analysis,

text creation involves a range of complementary processes to help us:

+ share perspectives with an intended audience (by expressing interpretations and imaginative
ideas in new texts)

+ produce complete texts from a range of potential ideas (by appraising which ideas are strongest)

v carefully construct the new text (by designing the content around a generic structure,
manipulating language for effect and experimenting with drafts)
+ conform to or challenge an established style (by making decisions about how to use and
arrange language features in a text).
When you produce a creative/imaginative response, you use your interpretation to
make choices about whether to extend or challenge the meanings of the original text. Your
interpretation will be based on any invited, alternative or resistant readings you had.

Other processes underpinning text creation

A variety of cognitive processes related to creating are indicated in the objectives for English.
It is important to keep in mind that in this sense, creating involves producing any kind of new
imaginative or analytical text. Looking closely at the objectives for Unit 4 in the English General
Senior Syllabus, you can see that there is one objective that signals what you will create.

Syllabus objective 3: Students will create perspectives and representations of concepts, identities,
times and places in their own imaginative texts, and analyse these in literary texts created
by others.

Source: English 2019 v1.5 General Senior Syllabus © Queensland Curriculum & Assessment Authority

Connected to this objective are the two assessments in Unit 4, which are:

» Internal assessment 3, where you create perspectives and representations of concepts,
identities, times and places in an imaginative, creative response

» External assessment, where you create a response that analyses perspectives and
representations of concepts, identities, times and places in literary texts created by others.

Note that there is a strong connection between the 11 syllabus objectives for this unit. This means
that a created text that successfully meets Objective 3 (explained above) will also see you:

+ construct meaning to ‘establish and maintain’ appropriate roles and relationships
(Objective 2)

+ develop, manipulate and predict responses when you ‘use’ and ‘'make use of’ language
(Objectives ], 4, 5, 8-11)

+ select and synthesise material to emphasise and/or support certain perspectives and ideas
(Objective 6)
+ organise and sequence information based on conventions of genre and style (Objective 7).

Using language to support an effective textual response

The syllabus objectives are a good guide to the features that markers will be looking for in the
imaginative and analytical texts that you produce for English, including:

+ patterns and conventions of the required genres (Objective 1)

+ aesthetic features and stylistic devices (Objective 3)

+ cohesive devices (Objective 8)

+ grammar and language structures (Objective 10)

+ mode-appropriate features (Objective 11).
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Activating your knowledge of language to increase the depth of your interpretation and
creative work is not intended to feel like ticking off a shopping list. When you ‘use’ these aspects
of language in English, it is supposed to be with the aim of giving your knowledge a purpose:
either to extend the knowledge by processing it analytically to find meaning, or to put the
knowledge into practice by creating something new for an audience.

QYour turn

Self-assess your writing levels

1 Use the levels below to self-assess your experience in writing creative and critical
responses before embarking on the Unit 4 assessment tasks.

INTERNAL ASSESSMENT 3: CREATIVE
RESPONSE (IMAGINATIVE WRITING)

800-1000 WORDS

2 HOURS + 15 MINS PLANNING
(WITHIN 5 DAYS)

Conditions

- Level 1: Have never completed creative
writing under these conditions.

- Level 2: Completed creative writing under
these conditions last year.

- Level 3: Have completed creative writing
under these conditions several times.

Activity

- Level 1: Have never completed creative
writing that is supposed to respond to other
texts.

- Level 2: Have previously completed one kind
of creative response (e.g. intervention, fan
fiction, adaptation).

- Level 3: Have previously attempted or
completed various kinds of creative
response.

} Discuss your level of writing with your teacher and let them know if you have any concerns

EXTERNAL ASSESSMENT: CRITICAL
RESPONSE (ANALYTICAL WRITING)

800-1000 WORDS

2 HOURS + 15 MINS PLANNING
(SINGLE SESSION]

Conditions

- Level 1: Have never completed analytical
writing under these conditions.

- Level 2: Completed analytical writing under
these conditions last year.

- Level 3: Have completed analytical writing
under these conditions several times.

Activity

- Level 1: Have never completed analytical
writing that gives a critical perspective.

- Level 2: Have previously completed one kind
of critical response (e.g. analytical essay,
exposition, critical evaluation).

- Level 3: Have previously attempted
or completed various kinds of critical
response. - -

about your ability to meet the assessment objectives in Unit 4.

FOR THE TEACHER

Check your obook assess for the following additional resources for this chapter:

Answers Teacher notes
Answers to the Your turn tasks in

this chapter

Useful notes and advice for
teaching this chapter, including
syllabus links

OXFORD UNIVERSITY PRESS

assess quiz

An interactive auto-correcting
multiple-choice quiz to test student
comprehension
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COMPARATIVE STUDY OPTION I: ASPIRATION

This is one of three options for study as part of Unit 3, Topic 1: Conversation about concepts
in texts. The focus of this section is on the representation of the concept of ‘aspiration’ in two
texts, F. Scott Fitzgerald's The Great Gatsby and Peter Carey’s short story ‘American Dreams’.
We will also examine public conversations about this concept in other texts, including the
documentary Park Avenue: Money, Power and the American Dream.

Focus questions:

What is aspiration?

How have ideas about the concept of aspiration changed over time?

How are representations of aspiration shaped by cultural context?

What can we learn from texts about the concept of aspiration?

How do texts affect our ideas about aspiration?

How can texts affect our aspirations?

How can we talk about the ways texts contribute to a discussion about aspiration?

This study will culminate in a piece of public writing that analyses, compares and
evaluates the representations of the concept of aspiration in The Great Gatsby and ‘American
Dreams’. See Chapter 7 for a suggested culminating task for this comparative study.

SYLLABUS ALIGNMENTS

This chapter aligns with Unit 3, Topic 1 of the QCAA English General Senior Syllabus:
‘Conversations about concepts in texts’.

This chapter features:

e astudy of one literary text from the prescribed text list for English and EAL (required)
e astudy of an additional literary text

e texts of two types: prose text (novels) and prose text (short story)

e aliterary work from a different time, place and culture.

The chapter includes a comparative study of two texts:

TEXT AUTHOR PRESCRIBED?

The Great Gatsby (1925) F. Scott Fitzgerald Yes - literary
Written text (complete prose text - novel)

‘American Dreams’ (1974) | Peter Carey No - literary
Written text (complete prose text - short story)
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REPRESENTING THE CONCEPT OF
‘ASPIRATION’

“To accomplish great things we must not only act, but also dream; not only plan, but also
believe.
(From an introductory speech at a session of the Académie Francaise, 24 December,
1896) - Anatole France, Works of Anatole France
The word ‘aspiration’ comes from the Latin aspirare, which means 'to strive for' or 'to seek to
reach’. Aspirations are the ideas and goals that drive us, and give us hope for the future and
something to aim for.

We enjoy texts that are aspirational in their nature: stories of people overcoming the odds,
and working and striving for a better future. In Australia, we particularly celebrate those stories
that represent ‘the underdog’ - the characters who have the odds stacked against them but put
up a good fight in the hope of success. These stories are uplifting and inspiring, showing us that
individuals can overcome the trials of life and become better people, whatever it takes.

@Your turn

Consider your aspirations

Hold up the personal frame and answer the following questions.

1 What are some of your goals for the next:

- week?
- year?
- bSyears?

- 10years?

] When people ask, ‘What do you want to do when you finish school? what is your answer?

3 Draw a concept map in your notebook or on a computer, placing the word ‘aspiration’ at the
centre. Brainstorm all the things you can think of that people might strive for in life.

US author Roxane Gay wrote the extract reproduced in Source lin an essay about heroes and
aspirations in response to a high-profile police shooting in the United States.

Source 1 An extract from Bad Feminist

There's a great deal about our culture that is aspirational - from how we educate ourselves
to the cars we drive, to where we work and live and socialize. We want to be the best. We
want the best of everything. All too often, we are aware of the gaping distance between who
we are and whom we aspire to be and we desperately try to close that distance. And then
there are superheroes, mythical characters embodying ideals we may not be able to achieve
for ourselves. Superheroes are strong, ennobled, and graceful in their suffering so we

don’t have to be. In Superman on the Couch, Danny Fingeroth writes, ‘A hero embodies what
we believe is best in ourselves. A hero is a standard to aspire to as well as an individual

(Continues on next page)
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Source 1 cont.

to be admired.” We crave the ability to look up, to look beyond ourselves and toward
something greater.

We are so enamoured of this idea of the heroic that we are always looking for ways
to attribute heroism to everyday people so we might get just a bit closer to the best
version of ourselves, so the distance between who we are and who we aspire to be might
become narrower.

Heroism has become overly idealized, so ubiquitous that the idea of a hero is
increasingly diluted. Athletes are heroic when they are victorious, when they persevere
through injury or adversity. Our parents are heroes for raising us, for serving as good
examples. Women are heroes for giving birth. People who survive disease or injury are
heroes for overcoming human frailty. People who die from injury or disease are heroes for
enduring until they can endure no longer. Journalists are heroes for seeking out the truth.
Writers are heroes for bringing beauty into the world. Law enforcement officers are heroes
for serving and protecting. As Franco and Zimbardo suggest in ‘The Banality of Heroism,’
‘By conceiving of heroism as a universal attribute of human nature, not as a rare feature of
the few ‘heroic elect,” heroism becomes something that seems in the range of possibilities
for every person, perhaps inspiring more of us to answer that call.” Or maybe we have an
excess of heroism because we have become so cynical that we no longer have the language
or the ability to make sense of people who are merely human but can also rise to the
occasion of greatness when called upon.

Roxane Gay, Bad Feminist, Harper Collins, 2014, pp. 331-2

structural Hold up the structural frame and answer the following questions.

-

1 How does Roxane Gay define the concept of aspiration in the extract in Source 1?

] What issues in our culture does Gay identify with the use of the words ‘hero” and ‘heroic’?

3 Why do you think Gay uses the idea of superheroes to frame her discussion?

When answering the following question, hold up the cultural frame.

) == | 4 Do you think it is more beneficial for society to view heroism as something everyone can
outtural 9 achieve, or a term only applicable to a select few?

-
el
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The American Dream

A key lens through which we can understand aspiration in both Fitzgerald's novel The Great values

Gatsby and Carey's short story ‘American Dreams’ is the notion of the American Dream. the things that are
The beginnings of the American Dream can be seen in a quote from the United States E;g;?;;s;eismed

Declaration of Independence (signed in 1776) that reads, ‘We hold these truths to be self-evident, particular

that all men are created equal, that they are endowed by their Creator with certain unalienable communities. The

Rights, that among these are Life, Liberty and the pursuit of Happiness'. The term has come to tﬁgg:;j;';tciéﬂes

represent a set of traditional US values, including beliefs that: people make, and

o . . . their attitudes
» every citizen has a right to freedom and opportunity + hard work leads to prosperity towards various
» everyone has an equal hope of succeeding in life » aspirations are valid. topics

Over time, the markers of this success changed. Following the First World War, mass
manufacturing made luxury goods cheaper and more readily available to everyone. The rise
of Wall Street and the stock exchange meant that educated men could make their fortune
trading money rather than working hard in traditional occupations. With the rise in secretarial
work and the labour shortages following the war, many women were able to secure gainful
employment for the first time.

However, the divide between rich and poor grew: while for some it was easier to attain the
markers of prosperity, for others the lack of material gains served to heighten their sense of not
achieving the American Dream.

@Your turn

Considering the cultural significance of the American Dream =

________________________________________________________________________________ cultural
Use the cultural frame to answer the following questions. '

1 Read the quote from the Declaration of Independence again. Highlight any words that are
interesting or unfamiliar and write down their definitions in your notebook or on a computer.

! Theideals laid out in the Declaration of Independence applied only to those who were
citizens at the time. Which groups of people do you think might have been excluded by the
declaration? (You may need to briefly research the history of the United States.)

3 Why do you think the promise of the American Dream would be attractive to immigrants to
the United States?

4 a Whatvalues do you think might underpin the ‘Australian Dream’?

b In more concrete terms, what might attainment of the Australian Dream look like?
How would you know you have achieved it?
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ASPIRATION IN THE GREAT GATSBY
AND 'AMERICAN DREAMYS'

In this section, we are particularly concerned with how the concept of ‘aspiration’ is represented
in two texts: F. Scott Fitzgerald’s 1925 novel The Great Gatsby and Peter Carey's 1974 short story
‘American Dreams’. We will start by looking at The Great Gatsby because it was written first, and
because it establishes ideas about ‘aspiration’ that underpin aspects of Carey's story.

text

any passage of Considering the cultural context of

language that makes

meaning. Texts The Great Gatsby

can come in a huge
variety of forms The Great Gatsby i v ref dt th tA i 1", Al ide other f

(e.q. a shopping list, e Great Gatsby is commonly referred to as 'the great American novel' Alongside other famous
a novel, an email, works like Harper Lee's To Kill a Mockingbird and John Steinbeck'’s Of Mice and Men, readers can
a conversation, a gain a varied understanding of the ways early twentieth century America defined itself.

movie, an artwork, As it is nearly 100 years old, The Great Gatsby is essentially a historical novel, and approaching
a maths equation, a . . . . .

school uniform or the text requires an understanding of its historical and cultural context. Once you understand

a cereal packet) this, you can better decode the perspectives represented in the novel.

@Your turn

Social and historical contexts

cultural %

Hold up the cultural frame to investigate the
context of the novel.
perspective 1 The context of The Great Gatsby is
in simple terms, a somewhat different from the world we
point of view or way know. To understand it, you will need to
of thinking about d h. Using the int i
situations, ideas, o some research. Using the internet,
arguments and texts. or the books in your school library, find
Italso refers to the answers to the following questions. Write
way the text positions the answers in your notebook or on a
a reader/viewer/ ter. Y. teach aht ask
listener, or how a computer. Your teacher might ask you
systematic way of to complete this activity in groups and
thinking is embedded present your findings to the class.
in atext(e.g.a
feminist perspective, a Who was F. Scott Fitzgerald? Why is he
an eCOlOtQ'Cal a significant author?
perspective, . . Source 2 Ascene from the 1974 adaptation of the film
a Kalkadoon b How did the First World War affect P

C . } The Great Gatsby
perspective) the economy in the United States? You

should consider both the post-war
depression and the increase in consumerism.

¢ How were women'’s rights changing in the 1920s?
d What was prohibition?
¢ What was New York like in the 1920s? Why is it called the Jazz Age?

Who were the Lost Generation? Why are they significant?
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Physical settings in The Great Gatsby

Within the cultural setting, Fitzgerald makes use of a range of locations around New York asthe =~ symbol

physical settings for his novel. While these are based on real places, Fitzgerald imbibes them a Symtic,’l 1S
sometnin

with symbolic significance to reinforce the themes of his novel. that standgs for

something else,

East Egg especially something
tangible (e.g. a

The eggs are two peninsulas that jut out into the bays of Long Island Sound and are shaped flickering candle)

like eggs. East Egg is home to the wealthy ‘old money’ and represents tradition and the upper that represents an

abstract idea (e.g.
the brevity of life)

echelons of the class system. Daisy and Tom live in East Egg.

West Egg

Nick (the narrator in The Great Gatsby) describes West Egg as ‘the
less fashionable of the two' (1926, p. 5) eggs. West Egg is where the
newly wealthy congregate, and is home to both Nick and Gatsby.
While Nick can barely afford to live there, a home in West Egg
represents the achievement of Gatsby's financial aspirations. West
Egg signifies new money and consumerism.

Manhattan

Manhattan is the business district of New York. It is where Nick and
Tom work, and where Tom keeps an apartment for his mistress,
Myrtle. It is also the scene of the dispute between Tom, Daisy and
Gatsby. Manhattan represents many of the evils of consumerism,
financial corruption and infidelity.

The Valley of Ashes

The Valley of Ashes is a wasteland that lies between the eggs

and Manhattan. It is where the rubbish of New York is dumped

and burnt. George and Myrtle live here at their petrol station. It
represents the decay of the American Dream, the plight of the poor,
and the issues wealthy New Yorkers choose to ignore.

Source 3 East Egg is home to the wealthy elite in
The Great Gatsby.

@ YOUf thn Source & West Egg is where the newly wealthy live

. . in The Great Gatsby.
Mapping key locations

Using the information above and your knowledge of the text, draw a
map of the novel The Great Gatsby. You can research the geography
of the New York region, but you should draw the map yourself. You

should include:

- the key locations listed above

- the paths of important journeys made in the novel

- the locations of characters’ houses, the hotel in Manhattan and
Wall Street.
Compare your map with your classmates” and decide who has

represented the novel most effectively. Source 5 The Valley of Ashes in Fitzgerald's The Great
Gatsby symbolises the decay of the American Dream.
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How is the story told? Narration: Voice and

perspective
internal focalisation There are two key questions to ask when considering how a story is told: ‘Who sees?’ and ‘Who
narration that is , . . .
limited to a single speaks?’ By now, you would be aware that the consciousness of the focaliser in a story can be
character inside internal, external or omniscient. When an identified character takes on the narration of a story,
the story they can be considered to be reliable or unreliable.
external focalisation While the character of Jay Gatsby lends his name to the title of our novel, he is not in fact
narration that is the narrator. The story is told by his neighbour, Nick Carraway, using internal focalisation, and
from a character the use of ‘Great’ in the title is a value judgment that is reflective of Nick’s point of view. Read

outside the story
who has no insight
into characters’

Source 6, in which Nick introduces himself.

Source 6 Extract1from The Great Gatsby

minds

omniscient

focalisation In my younger and more vulnerable years my father gave me some advice that |'ve
when the narrator been turning over in my mind ever since.

is external and , . o ) .

all-knowing, often Whenever you feel like criticizing any one,” he told me, ‘just remember that all the
able to getinside people in this world haven't had the advantages that you've had.’

h ters’ head S . P
characters heads He didn’t say any more but we've always been unusually communicative in

reliable narrator a reserved way, and | understood that he meant a great deal more than that. In
someone the consequence I'm inclined to reserve all judgments, a habit that has opened up many
reader can trust c o

curious natures to me and also made me the victim of not a few veteran bores ...
unreliable narrator Reserving judgments is a matter of infinite hope. | am still a little afraid of missing
someone the something if | forget that, as my father snobbishly suggested, and | snobbishly repeat,

reader might not
be able to trust

a sense of the fundamental decencies is parcelled out unequally at birth.

And, after boasting this way of my tolerance, | come to the admission that it
has a limit. Conduct may be founded on the hard rock or the wet marshes
but after a certain point | don’t care what it's founded on. When | came
back from the East last autumn | felt that | wanted the world to be in
uniform and at a sort of moral attention forever; | wanted no more
riotous excursions with privileged glimpses into the human heart.
Only Gatsby, the man who gives his name to this book, was exempt
from my reaction - Gatsby who represented everything for which
| have an unaffected scorn. If personality is an unbroken series of
successful gestures, then there was something gorgeous about
him, some heightened sensitivity to the promises of life, as if
he were related to one of those intricate machines that register
earthquakes ten thousand miles away. This responsiveness
had nothing to do with that flabby impressionability which is
dignified under the name of the ‘creative temperament’ - it was
an extraordinary gift for hope, a romantic readiness such as | have
never found in any other person and which it is not likely | shall
ever find again. No - Gatsby turned out all right at the end; it is what
preyed on Gatsby, what foul dust floated in the wake of his dreams that
temporarily closed out my interest in the abortive sorrows and short-
winded elations of men.

Source 7
Sam Waterston
as Nick Carraway
in the 1974 F Scott Fitzgerald, The Great Gatsby, Penguin Books, London, 1926, pp. 1-3
adaptation of The

Great Gatsby.
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@ Your turn .
|
Consider Nick's role as the narrator l Il
Hold up the structural frame and answer the —
following questions.
structural
1 Laterin the novel, Nick asserts that, ‘| am one of the few honest people that | have - a-‘r
ever known'. [p. 63) How does Source 6 establish the notion that he is an honest, -
trustworthy narrator? '
! Do you believe that Nick is capable of reserving ‘all judgments’? Is any person capable of
such a stance?
3 InSource 6, on the first page of the novel, Nick indicates that he has moved from New York
back to the mid-West, a place that becomes symbolic of traditional US values, and that the
events that follow occurred in the past. How does this affect Nick’s reliability as a narrator?
4 The second half of the extract introduces Gatsby. Highlight all the evaluative language language
Nick uses to describe Gatsby. literally, a set
) of words and
5 Despite these positive descriptions, Nick says, ‘Gatsby who represented everything for the system for
which | have an unaffected scorn’. using them that

@ How does this relate to Nick's assertion that he reserves all judgment? What does this 's common to a
community of

suggest about his narration? people. More
recently, the term
has also come

to be applied
metaphorically to
the systematic and
meaningful uses

b This presents something of a paradox - Nick claims to scorn everything Gatsby ofimage, sound,
body language,

represents, yet he uses positive language to describe him. Why do you think this might be? typography, and
soon
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6 Itisinteresting that Fitzgerald has chosen a narrator who exists on the edge of the story.
He is not the title character of the novel. What are the effects of using such a narrator?
What does this say about Nick as a character?

} Source 6 establishes a strong tone of admiration that pervades the rest of the novel. How do
you think Nick feels about Gatsby? How does this change throughout the novel?

§ What judgment is Nick making when he comments on the ‘foul dust’ that ‘floated in the
wake of” Gatsby’s dreams?

personal Hold up the personal frame to answer the following questions.

L 19 Considerthe title.

H (B a What does it mean to be ‘great'?

b Make a list of people you think are worthy of being called ‘great’. What characteristics
make them great?

¢ Compare your ideas with your peers’. What is similar? What is different?

10 If you were to write a novel about someone using a similar title (e.g. The Great Darcy or
The Great Mrs Lacey), who would you write about? What would be your focus?

Now return to the structural frame and answer the next question.

structural 11 Inlight of the extract reproduced in Source 6, and given your knowledge of the novel, how

—

{ might the word ‘Great’ in the title be viewed as ironic?

, A
- ~

52 ENGLISH FOR QUEENSLAND UNITS 3 & 4 OXFORD UNIVERSITY PRESS



The characters’ American Dreams

One of the first people to write about the American Dream was James Truslow Adams, in his
1931 book, The Epic of America. His view of the American Dream is expressed in Source 8.

Source 8 An extract from The Epic of America

The American Dream is that dream of a land in which life should be better and richer and
fuller for everyone, with opportunity for each according to ability or achievement. It is a
difficult dream for the European upper classes to interpret adequately, and too many of us
ourselves have grown weary and mistrustful of it. It is not a dream of motor cars and high
wages merely, but a dream of social order in which each man and each woman shall be
able to attain to the fullest stature of which they are innately capable, and be recognized by
others for what they are, regardless of the fortuitous circumstances of birth or position.

James Truslow Adams, The Epic of America, Little, Brown, 1931, p. 404

Adams shared concerns of authors like Fitzgerald, and others of the Lost Generation who
questioned the integrity of the American Dream in a modern world. Regardless of how true it
remained to the ideals of their ancestors, the American Dream continued to be an aspirational
target for US society, and notably, the characters of The Great Gatsby.

Source 9 Leonardo
DiCaprio plays

the role of Jay
Gatsby in the 2013
adaptation of the

film.

@ Your turn

Develop a personal response

1 While there are different ways to measure attainment of the American Dream, some key T —
elements are consistent. What constitutes the American Dream for the following characters? B r‘,
How do they achieve their dreams? Make a list for each in your notebook or on a computer. i.
- Tom - Wilson - Nick i N
- Daisy - Myrtle - Gatsby e

! Compare your ideas with those of your peers and consider:
- Which character’s aspirations most align with your own?
- Which character’s aspirations are the most foreign to you?
- Which are still relevant in the modern world?

3 Pretend you are writing an article about each character. Try to express each character’s
aspirations in a short headline (maximum of six words). Compare your headlines with those
of your peers and select the best headline for each character.
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representation
the way texts
construct
concepts,
identities, times
and places,
underpinned

by the cultural
assumptions,
attitudes, beliefs,
values or world
view of the writer,
shaper, speaker/
signer, designer
(and of the reader,
viewer, listener)

Source 12 Daisy and Gatsby, played by
Mia Farrow and Robert Redfordinthe 1974 is an interesting contrast to the young boy who wrote schedules for self-

adaptation of The Great Gatsby.
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Gatsby’s aspirations

Jay Gatsby is a striking representation of the concept of aspiration. Frustrated with his situation
inlife, Gatsby sets out early to better himself and achieve success: the American Dream.
Read what Nick has to say about Gatsby in Source 10.

Source 10 Extract 2 from The Great Gatsby

The truth was that Jay Gatsby, of West Egg, Long Island, sprang from his Platonic
conception of himself. He was a son of God - a phrase which, if it means anything, means
just that — and he must be about His Father’s Business, the service of a vast, vulgar and
meretricious beauty. So he invented just the sort of Jay Gatsby that a seventeen-year-old
boy would be likely to invent, and to this conception he was faithful to the end.

F. Scott Fitzgerald, The Great Gatsby, Penguin Books, London, 1926, p. 104

Nick’'s use of ‘Platonic conception of himself' refers to the philosopher Plato’s contentious
‘theory of Forms' (or ‘theory of Ideas’) in which he considers the relationship between the real
world and the ideal versions of reality humans can create in their minds. Essentially, this is the
way we can dream or visualise versions of ourselves and attempt to become them, either by
knowingly emulating our dreams, or unwittingly becoming too occupied by them. For Gatsby,
this started early in his life: he planned a program of self-improvement, changed his name from
James Gatz and befriended Dan Cody as a mentor and patron.

We learn in Chapter 4 of the novel that Daisy and Gatsby met prior to the events of the novel.
They shared a brief romantic affair before he was sent to war in 1917, and despite promising to
wait for him, Daisy married Tom before Gatsby could return.

Gatsby recounts this to Nick in Chapter 8 (see Source 11).

Source 11 Extract 3 from The Great Gatsby

| can't describe to you how surprised | was to find out | loved her, old sport. | even hoped for
a while that she'd throw me over, but she didn’t, because she was in love with me too. She
thought | knew a lot because | knew different things from her ... Well, there | was, way off my
ambitions, getting deeper in love every minute, and all of a sudden | didn’t care.
What was the use of doing great things if | could have a better time telling
her what | was going to do?

F. Scott Fitzgerald, The Great Gatsby, Penguin Books, London, 1926, p. 159

Gatsby's aspirations from this point in his life onwards tend to
focus on making himself ‘good enough’ for Daisy. He sets about
amassing wealth and creating a new personal history for himself
to explain his position in life. He purchases a colossal house, an
ostentatious yellow car and a refined wardrobe, and sets about
attracting the notice of Daisy Buchanan once again.
Daisy is central to Gatsby's aspirations. She becomes a symbol of
his dreams, and acts as a figment of his romantic aspirations, but
also a marker of success. Without the love and approval of Daisy, his
efforts to better himself appear to him as somewhat meaningless. This

improvement for his own sake.
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@Your turn

Consider the Platonic conception of self

Hold up the personal frame to answer the following questions. pevsonal -

1 A ’Platonic conception of self' is a person’s idealised version of themselves. It may, for
example, be a ‘better’ or ‘truer’ image that heightens their good qualities and reforms
their defects. What features would your Platonic conception of yourself possess? In your

notebook or on a computer: e
& create a representation of the features of your Platonic conception of yourself. You might
like to write a list of characteristics, create a collage, draw an image or write a creative
piece such as a poem or diary entry.
b consider whether your Platonic conception of yourself is attainable. If so, what steps would
you have to take to achieve it? If not, how close could you get to attaining it, and how?
v discuss whether you are you comfortable with the steps you would have to take to
achieve this conception of yourself. Are the steps moral? Legal? Physically possible?
Explain your reasoning.
Now apply the structural frame to answer the next questions. structural

! What features do you think were important to Gatsby in his Platonic conception of self? |

Explain your ideas with references to the text.

3 Inyour notebook or on a computer, create a timeline or chronological list of the steps in
Gatsby’s transformation from a boy called James Gatz into the Jay Gatsby we meet in the
novel.

Take a position

4 Doyou support Gatsby's attempts to ‘better himself'? Why or why not? Plan two to three
main points for your answer in your notebook or on a computer; then write a full-paragraph
response.

Once Gatsby buys his house on the tip of West Egg, his hopes for Daisy are in literal view.
Gatsby becomes obsessed with his view of the green light at the end of her dock, across the
bay from him. Read the extracts reproduced in Sources 13, 14 and 15 and consider how this light
operates as a symbol for Gatsby's aspirations.

Source 13 Extract &4 from The Great Gatsby

But I didn’t call to him for he gave a sudden intimation that he was content to be alone - he
stretched out his arms toward the dark water in a curious way, and far as | was from him

| could have sworn he was trembling. Involuntarily | glanced seaward - and distinguished
nothing except a single green light, minute and far away, that might have been the end of
a dock. When | looked once more for Gatsby he had vanished, and | was alone again in the
unquiet darkness.

F. Scott Fitzgerald, The Great Gatsby, Penguin Books, London, 1926, pp. 22-3
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Source 14 Extract 5 from The Great Gatsby

‘If it wasn't for the mist we could see your home across the bay, said Gatsby. 'You always
have a green light that burns all night at the end of your dock.’

Daisy put her arm through his abruptly but he seemed absorbed in what he had just said.
Possibly it had occurred to him that the colossal significance of that light had now vanished
forever. Compared to the great distance that had separated him from Daisy it had seemed
very near to her, almost touching her. It had seemed as close as a star to the moon. Now it
was again a green light on a dock. His count of enchanted objects had diminished by one.

F. Scott Fitzgerald, The Great Gatsby, Penguin Books, London, 1926, p. 99

Source 15 Extract 6 from The Great Gatsby

And as | sat there brooding on the old, unknown world, | thought of Gatsby’s wonder when
he first picked out the green light at the end of Daisy’s dock. He had come a long way to this
blue lawn and his dream must have seemed so close that he could hardly fail to grasp it. He
did not know that it was already behind him, somewhere back in that vast obscurity beyond
the city, where the dark fields of the republic rolled on under the night.

Gatsby believed in the green light, the orgastic future that year by year recedes before
us. It eluded us then, but that's no matter - tomorrow we will run faster, stretch out our
arms farther ... And one fine morning -

So we beat on, boats against the current, borne back ceaselessly into the past.

F. Scott Fitzgerald, The Great Gatsby, Penguin Books, London, 1926, p. 192

Apply the structural frame to answer the following questions.

1 The colour of the light is important in creating symbolism. Make a list of the connotations of
and your own associations with the colour green. What ideas does it symbolise?

structural
. —_—

X
B

connotations
the implied

meanings or
associations
of a word or

phrase. Akind of ! Consider the light as a symbol. Why is it significant that Gatsby is obsessed with a light at

Ccourialgrtzl“t;iigage, the end of a dock? What function do lights have? How do maritime lights work? Why is the

vary based light’s location important?
on aperson’s
experiences -
words can mean
slightly different
things for different
people
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Answer the following questions in your notebook or on a computer.

3 Source 13illustrates the first time readers meet Gatsby. Why is it significant that he is alone
and looking at the green light?

4 Why does the green light lose its significance in Source 14?

5 The final line of Source 14 reads, ‘His count of enchanted objects had diminished by one’.
What has Gatsby lost in attaining Daisy in real life? Has he only lost a light?

6 Why does Nick say that Gatshy’s dream is ‘already behind him’ in Source 15? What is he
unable to grasp, and why?

1 Nick uses second-person perspective to talk about the ‘orgastic future’ in Source 15. What
is he talking about? How might this be a comment about the American Dream?

Gatsby’'s demise and the destruction
of the American Dream

Fitzgerald's tale is not a happy one. In some ways, it is possible to view Gatsby as a
tragic hero:

+ Readers are positioned to like Gatsby and support his hopeful efforts.

+ His fatal flaw could be said to be his blind ambition and inability to rationalise the fact that
time has moved on and prevented his romantic attainment of Daisy.

» Readers witness his inevitable downfall and understand the restoration of order at the
conclusion of the novel.

It is also possible to argue that Gatsby himself operates as a symbol of hope and aspiration.
However, his hopes are unattainable from the moment Daisy weds Tom, because Gatsby hopes
for a pure romance in which Daisy loved only him. He believes that if Daisy will only say that
she never loved Tom, it will be like her marriage never happened. This can be seen in an extract
from The Great Gatsby Chapter 6 (see Source 16).

Source 16 Extract 7 from The Great Gatsby

‘| wouldn't ask too much of her," | ventured. "You can’t repeat the past.’

‘Can’t repeat the past?” he cried incredulously. ‘'Why of course you can!’

He looked around him wildly, as if the past were lurking here in the shadow of his house,
just out of reach of his hand.

‘I'm going to fix everything just the way it was before,” he said, nodding determinedly.
‘She’ll see.’

He talked a lot about the past and | gathered that he wanted to recover something, some
idea of himself perhaps, that had gone into loving Daisy. His life had been confused and
disordered since then, but if he could once return to a certain starting place and go over it
all slowly, he could find out what that thing was ...

F. Scott Fitzgerald, The Great Gatsby, Penguin Books, London, 1926, p. 117
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irony

a language
technique in which
what is said is not
what is meant. It
often implies the
opposite meaning
of what is said
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It is interesting here to consider Gatsby again in terms of the American Dream. His dreams
are tied up in Daisy - by elevating his status to that of the wealthy upper class, he will finally
be good enough for her in a way that he wasn't in 1917. However, his methods for doing so have
become warped - he is no longer the hard-working young boy he once was. Gatsby's money is
gained through various illegal means. This is not the traditional ideal of the American Dream.

Gatsby's downfall begins when he is confronted with the reality of time moving on.

Source 17 Story timeline

Gatsby meets
Daisy’s daughter.
He is shocked, and
unable to deny the
fact that Tom and
Daisy have
consummated their
marriage. This child
will always exist as
a reminder of that.

The fight occurs in
Manhattan. While
Daisy admits that
she loves Gatshy

she will not say
that she never
loved Tom. Gatsby
is crushed - he
cannot ‘turn back
time’.

Myrtle dies. It is
ironic that Daisy
was driving the car
that hit her. Daisy
symbolised
everything Myrtle
wanted: wealth,
Tom, love. Myrtle is
killed by her own
American Dream.

Wracked with grief,
George kills Gatsby.
Again, there is
irony that George,
the poorest hard-
worker in the novel,
is the one to
murder the
embodiment of
hope.

@Your turn

Fitzgerald's representation of the American Dream

Hold up the personal frame to answer this question:

1 What is your personal reaction to Gatsby’s sentiments in Extract 7 (Source 16)? Do you think
reliving the past would do Gatsby any good? What could he change?

Now hold up the structural frame to answer the following questions.

! Atwhat point do you think Gatsby realises that he is not going to achieve his aspirations?
Is he still optimistic at his death?

3 Look back to the American Dreams you identified for the major characters in the novel in
Your turn 4.2d.
a Which characters achieve their dreams in the course of the novel?

b Which characters do you think may go on to achieve them after the end of the novel?

¢ Which characters fail? What caused them to fail in the novel?

OXFORD UNIVERSITY PRESS



d What trends can you find? Are there particular types of dreams or characters that
succeeded or failed more than others?

4 Consider the relationship between Myrtle and Daisy. Daisy seems to have everything Myrtle
aspires to.

a Comment on the way Myrtle tries to achieve her aspirations. Do you think this aligns with
the traditional values that underpin the American Dream?

b Whatis the significance of Daisy driving the car that kills Myrtle? What comment do you
think Fitzgerald might have been trying to make?

Take a position

Answer the following questions in your notebook
or on a computer. You will need to write one to
two paragraphs for each question.

5 Gatsby and Tom both represent different
versions of wealth and masculinity in the
novel. Consider their similarities and
differences (it may help you to make a list
of both). How does Tom operate as a foil to
Gatsby? What values, attitudes and beliefs
does Fitzgerald endorse through their
contrast?

6 George is characterised as weak, snivelling and very poor, yet is arguably the most honest
and hardworking character in the novel. Why is it significant that he is the one to kill Gatsby?
What comment does this make about the achievability of the American Dream for those
in poverty?

} Itcan be argued that Gatsby had to die at the end of the novel. After the Manhattan fight
he loses grip on his hope for a life with Daisy. He has nothing to live for because he is so
committed to his aspirations. Do you support this reading of the text? Defend your response.

§ Whatis the significance of the final line of the novel, ‘So we beat on, boats against the
current, borne back ceaselessly into the past’? What comment do you think Fitzgerald
ultimately makes about the American Dream?

foil

a character whose
traits are the
opposite of another
character’s
(usually the
protagonist). This
contrast is created
to highlight the
traits of the other
character

values, attitudes and
beliefs
perspectives that
individuals or
groups think are
true and important,
which therefore
shape their

world view
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Colour symbolism in The Great Gatsby

Fitzgerald makes effective use of colour imagery for symbolic effect throughout The Great
Gatsby. An appreciation of this symbolism can deepen your understanding of the novel and may
prove to be a useful tool for your own creative writing.

We are going to consider the use of four key colours, but once you start looking for them, you
will notice other colour references throughout the novel.

Green

The green light at the end of Daisy’s dock is the most recognised symbol in the novel, and you
have already considered its significance to Gatsby in Your turn 4.2f. However, saying that the
light simply represents Daisy is an over-simplification: the green light is symbolic of hope and
the future, both for Gatsby and the US people. We can gain a broader understanding of the
symbolism of the colour green when we link it to other instances in the text. Nick refers to the
first US settlers gazing on the 'fresh, green breast of the new world’ and states in the final throes
of the novel, ‘Gatsby believed in the green light, the orgastic future that year by year recedes
before us'. It is interesting, then, that Gatsby attaches these hopes to Daisy and her green light,
as Daisy is a figment of his past, and is unattainable in the future.

Yellow and gold

While they are very similar, yellow and gold represent different ideas
in the novel.

Gold is symbolic of old money. We often see these references in
relation to Daisy: she is the ‘golden girl’; her house is fronted with a
bank of windows ‘glowing now with reflected gold’; and she stops
to notice the ‘pale gold odour’ of the flowers in the garden.The
connotations around gold and wealth are obvious - for years it was
one of the most stable and valuable commodities in the world.

Gatsby has amassed great wealth, and he makes some shows
of linking himself with the colour gold. His bedroom is largely
unadorned, except for the notable ‘toilet set of pure dull gold".
However, Gatsby's gold is only ‘gold coloured’ or ‘dull gold’, not the
pure hue we see associated with Daisy and old money.

More frequently, Gatsby is associated with the colour yellow: the
colour of new money. While Gatsby tries to elevate himself to the level
of the Buchanans, he falls short: Gatsby is yellow, not quite gold. Most
obviously, he drives a beautiful yellow Rolls Royce.

The other obvious use of yellow is in the sign for Dr TJ Eckleberg,
the long-gone oculist whose yellow glasses still stare out over the
Valley of Ashes, and bear witness to Myrtle's death. While George
believes they are the literal eyes of God watching over his unhappy
life, it is more likely that they are a kind of warning symbol, looking
upon the wasteland that symbolises the materialism (of people like the
newly rich) that has destroyed the American Dream.

White

White is generally associated with Daisy. Complete the questions in
Your turn 4.2h to consider the significance of white, and how all of the
Source 19 The colour white in The Great Gatsby  colours work together to enhance Fitzgerald's message.
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@Your turn

Consider the significance of colour symbolism

Use the cultural frame to answer the following question. 1

cuLtura-L
1 Colour associations vary around the world. What connotations does the colour white have
in Western cultures?

Now, using the ideas you developed in Question 1, apply the structural frame to answer the structural

following questions. =]

! What is significant about the following references to the colour white?

REFERENCE SIGNIFICANCE

Across the courtesy bay the white palaces
of fashionable East Egg glittered along the
water. (Chapter 1)

They were both in white and their dresses
were rippling and fluttering as if they had
just been blown back in after a short flight
around the house. (Chapter 1)
Sometimes she and Miss Baker talked at
once, unobtrusively and with a bantering
inconsequence that was never quite
chatter, that was as cool as their white
dresses and their impersonal eyes in the
absence of all desire. (Chapter 1)

Daisy and Jordan lay upon an enormous
couch, like silver idols, weighing down
their own white dresses against the
singing breeze of the fans. (Chapter 7)

‘Is she from New York?" | asked quickly.
‘From Louisville. Our white girlhood was
passed together there. Our beautiful
white ..." [Chapter 1)

‘Oh, sure,” agreed Wilson hurriedly and
went toward the little office, mingling
immediately with the cement color of the
walls. A white ashen dust veiled his dark
suit ... (Chapter 2)

The largest of the banners and the largest
of the lawns belonged to Daisy Fay’s
house. She was just eighteen, two years
older than me, and by far the most popular
of all the young girls in Louisville. She
dressed in white, and had a little white
roadster and all day long the telephone
rang in her house and excited young
officers from Camp Taylor demanded the
privilege of monopolizing her that night,
‘anyways, for an hour!" (Chapter 4]

(Continues on next page)
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cont.

REFERENCE SIGNIFICANCE

When | described him - | was half asleep -
she said in the strangest voice that it must
be the man she used to know. It wasn't
until then that | connected this Gatsby with
the officer in her white car. (Chapter 4)

An hour later the front door opened
nervously, and Gatsby in a white flannel
suit, silver shirt and gold-colored tie
hurried in. He was pale and there were
dark signs of sleeplessness beneath his
eyes. (Chapter 5)

His heart beat faster and faster as
Daisy’s white face came up to his own.
He knew that when he kissed this girl,
and forever wed his unutterable visions
to her perishable breath, his mind would
never romp again like the mind of God.
(Chapter 6)

3 From the beginning of the novel, Daisy warns Nick that she is ‘pretty cynical about
everything’, and after Gatsby's death, he realises that she is ‘thoughtless” and ‘careless’.
In your notebook or on a computer, write a description of Daisy’s character. You should aim
to write two to three paragraphs and support your ideas with references to the text [quotes).

4 Consider the symbolism of Daisy’s name: What are the colours of a daisy? What does this
symbolise about Daisy’s character?

5 Consider the ways Fitzgerald uses yellow and gold. What comment does this make about
the American Dream?

Construct a creative response

6 Now that you have a better understanding of the symbolic ways Fitzgerald uses colour,
try using these ideas in your own writing.
Choose one of the prompts below and write a descriptive scene in your notebook or on a
computer. While your text may feature narrative elements, you should focus on writing
sensory description. Write at least two paragraphs.

- Prompt 1: Write a scene set in the modern world that uses the same colour symbolism
as you found in The Great Gatsby. You might like to rewrite one of Fitzgerald’s scenes, or
create your own.

- Prompt 2: Create your own colour symbols for use in a scene. You might like to give new
meaning to colours Fitzgerald has used, or make use of different colours in your writing.
Consider the cultural connotations of colour you already hold: you may like to emphasise
these, or subvert them entirely.

62 ENGLISH FOR QUEENSLAND UNITS 3 & 4 OXFORD UNIVERSITY PRESS



Considering the cultural context of ‘American
Dreams’

‘American Dreams' is a short story written by Australian author Peter Carey and published
in1974. While Carey now resides in New York, he spent a great deal of time in small towns in
Australia, growing up in Bacchus Marsh in rural Victoria, and moving to the Sunshine Coast
shortly after this story was published. Carey makes use of a small-town setting in ‘American
Dreams’ to draw contrasts between the United States and Australia, and to question the
longevity of some traditional Australian values.

@Your turn

Consider the setting

Hold up the personal and cultural frames and answer the following questions in your notebook  personal .o
or on a computer. ﬂ

1 Give a brief recount of the places you have lived in your life. Have you lived in small towns or
cities? Compare your experiences with those of your peers. 2"’ .=

] Whatis it like to live in a small town? If you have not experienced it, you should do some
research. You might like to start with Carey’s hometown of Bacchus Marsh.

3 ‘American Dreams’ is about a town of 800 people. Can you find similarly sized towns? L\ -Lf_—«»:’f
cultural
4 Make a list of what you perceive are the positives and negatives of living in the country and i
living in the city. Which do you think you would prefer? Why? } Rl

Read Source 20, which is an extract from the opening of ‘American Dreams’, and consider
how it establishes the setting and the central tension for the narrative to follow.

Source 20 Extract 1 from ‘American Dreams’

No one can, to this day, remember what it was we did to offend him. Dyer the butcher
remembers a day when he gave him the wrong meat and another day when he served
someone else first by mistake. Often, when Dyer gets drunk he recalls this day and curses
himself for his foolishness. But no one seriously believes that it was Dyer who offended him.

But one of us did something. We slighted him terribly in some way, this small meek man
with the rimless glasses and neat suit who use to smile so nicely at us all. We thought, |
suppose, he was a bit of a fool and sometimes he was so quiet and grey that we ignored him,
forgetting he was there at all.

When | was a boy | often stole apples from the trees at his house up in Mason’s Lane.
He often saw me. No, that’s not correct. Let me say that | often sensed that he saw me. |
sensed him peering out from behind the lace curtains of his house. And | was not the only
one. Many of us came to take his apples, alone and in groups, and it is possible that he chose
to exact payment for all these apples in his own peculiar way.

Yet | am sure it wasn't the apples.

What has happened is that we all, all eight hundred of us, have come to remember small
transgressions against Mr Gleason, who once lived among us.

Peter Carey, American Dreams’, in Collected Stories, Penguin Books, Australia, 2015, p. 231
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@Your turn

Analyse Extract 1

structural Hold up the structural frame to answer the following questions about the extract.
1 1 The opening line of the story reads, ‘No one can, to this day, remember what it was we did

= to offend him'. How does this line immediately create tension?

] Prior to the final line of this extract, Mr Gleason is not named. He is simply ‘he’” or "him’,
though he is described in some detail. How does this introduction to Mr Gleason position
readers to respond to him?

3 How is the rest of the town characterised in comparison to Mr Gleason?

4 What are your predictions for the rest of the story? What might be the significance of the
title ‘American Dreams’?

Australian dreams

The significance of the title of the story ‘American Dreams' is quickly introduced.

Source 21 Extract 2 from ‘American Dreams’

My father, who has never borne malice against a single living creature, still believes that
Gleason meant to do us well, that he loved the town more than any of us. My father says we
have treated the town badly in our minds. We have used it, this little valley, as nothing more
than a stopping place. Somewhere on the way to somewhere else. Even those of
us who have been here many years have never taken the town seriously. Oh yes,

the place is pretty. The hills are green and the woods thick. The stream is full
of fish. But it is not where we would rather be.

For years we have watched the films at the Roxy and dreamed, if not of
America, then at least of our capital city. For our own town, my father says
" we have nothing but contempt. We have treated it badly, like a whore. We
have cut down the giant shady trees in the main street to make doors for
the school house and seats for the football pavilion. We have left big holes in the
countryside from which we have taken brown coal and given back nothing.

The commercial travellers who buy fish and chips at George the Greek’s care for
us more than we do, because we all have big dreams of the big city, of wealth, of modern
houses, of big motor cars: American dreams, my father has called them.

Peter Carey, American Dreams’, in Collected Stories, Penguin Books, Australia, 2015, p. 232

ENGLISH FOR QUEENSLAND UNITS 3 & 4 OXFORD UNIVERSITY PRESS



@Your turn

Analyse Extract 2

Hold up the structural frame to answer the following questions about the extract. ctructural
r —'r

1 Why does the narrator’s father say that the residents have ‘treated the town badly’?
4

[ -

! How is the setting of the story developed in this extract? Support your response with
evidence from the text.

3 Why does the narrator’s father describe the residents’ dreams as ‘American dreams'?

4 How do you think the sentiment of American dreams will link to Gleason later in the story?

Now use the personal frame to answer the following questions about some texts you are P“”f“[;;;ﬁ
familiar with, EH
5 For many years, there has been a concern in our society that Australia is becoming 51' [k i
‘Americanised’ because our popular culture is being influenced by the United States. 2:—_; ;
Consider your own interactions with popular culture. ) )
& Make two lists of texts you enjoy reading or interacting with: one list for Australian texts culture o
and another for US texts. You can list any text types: books, films, television shows, _t:gacshasroacc_;(irlstlc
. i , i
magazines, blogs and so on. behaviour and

customs that

are shared by a
group of people
and evidenced in
the way they use
different genres to
b Which do you interact with most: Australian or US texts? create texts

¢ What do these texts have in common? What is different about Australian and US texts?

d How aspirational are the US texts? What do you aspire to within the texts?
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The complication of the story is introduced when Mr Gleason retires and buys a block of land on
a hill overlooking the town. His actions perplex the residents.

Source 22 Extract 3 from ‘American Dreams’

Bald Hill towered high above the town and from my father’s small filling station you
could sit and watch the wall going up. It was an interesting sight. | watched it for two
years, while | waited for customers who rarely came. After school and on Saturdays |
had all the time in the world to watch the agonizing progress of Mr Gleason’s wall. It
was as painful as a clock. Sometimes | could see the Chinese labourers running at a
jog-trot carrying bricks on long wooden planks. The hill was bare, and on this bareness
Mr Gleason was, for some reason, building a wall.

In the beginning people thought it peculiar that someone would build such a big wall
on Bald Hill. The only thing to recommend Bald Hill was the view of the town, and Mr
Gleason was building a wall that denied the view.

Peter Carey, ‘American Dreams’, in Collected Stories, Penguin Books, Australia, 2015, pp. 234-5

@Your turn

Analyse Extract 3

struetwral  Hold up the structural frame to answer the following questions about Extract 3.
1
e | 1 Look back to your predictions about the plot of the story in Your turn 4.2j. How does this
compare to your predictions?

! Whatis the effect of the contrast between the narrator’s actions and the building of the wall?
3 Whyis the final paragraph of this extract ironic?
4 Why do you think Mr Gleason is building a wall around his block of land?

| Now hold up the cultural frame to answer Question 5 in your notebook or on a computer.

cultural V‘-:\'-,'-:_

. H 5 Why do you think Carey has chosen to use a cultural stereotype in characterising the
\4\ builders of the wall as Chinese? What critique might this make about the global economy?

66 ENGLISH FOR QUEENSLAND UNITS 3 & 4 OXFORD UNIVERSITY PRESS



The wall stands in place long enough for the town to forget about it before Mr Gleason'’s death.
At that time, his wife oversees the removal of the wall. Source 23 details the town's first
reactions to what they find behind the wall.

Source 23 Extract 4 from ‘American Dreams’

And between us and Mrs Gleason was the most incredibly beautiful thing | had ever seen

in my life. For a moment | didn’t recognize it. | stood open-mouthed and breathed the
surprising beauty of it. And then | realised it was our town. The buildings were two feet high
and they were a little rough but very correct. | saw Mr Dyer nudge my father and whisper
that Gleason had got the faded U in the BUTCHER sign of his shop.

| think at that moment everyone was overcome with a feeling of simple joy. | can’t
remember ever having felt so uplifted and happy. It was perhaps a childish emotion but |
looked up at my father and saw a smile of such warmth spread across his face that | knew
he felt just as | did. Later he told me that he thought Gleason had built the model of our town
just for this moment, to let us see the beauty of our town, to make us proud of ourselves
and to stop the American Dreams we were so prone to. For the rest, my father said, was not
Gleason’s plan and that he could not have foreseen the things that happened afterwards.

| have come to think that this view of my father’s is a little sentimental and also, perhaps,
insulting to Gleason. | personally believe that he knew everything that would happen.

Peter Carey, ‘American Dreams’, in Collected Stories, Penguin Books, Australia, 2015, pp. 239-40

The narrator is the catalyst for the next series of complications. There are interesting
overtones here of Dylan Thomas's radio play Under Milk Wood, which narrates the dreams of the
residents before following the implications of these dreams throughout the day.

In ‘American Dreams’, Mr Gleason had also replicated the residents of the town in his model,
going about activities that were quintessential of their routines. The narrator removes the roof
from one of the model houses and finds Mrs Cavanagh and Craigie Evans in bed together - not
Mr Cavanagh! Other residents see what he has uncovered. Source 24 deals with the aftermath.

Source 24 Extract 5 from ‘American Dreams’

And then we all stood around in little groups and regarded the model town with what could
only have been fear. If Gleason knew about Mrs Cavanagh and Craigie Evans (and no one
else had), what other things might he know? Those who hadn’t seen themselves yet in the
town began to look a little nervous and were unsure of whether to look for themselves or
not. We gazed silently at the roofs and felt mistrustful and guilty.

Peter Carey, American Dreams’, in Collected Stories, Penguin Books, Australia, 2015, p. 241

@Your turn

Analyse Extract &4

Hold up the structural frame to answer the following questions about the extract. structural
1 Why do you think the narrator, and others, were overcome by the ‘surprising beauty’ of what |

Mr Gleason had created? Why might it ‘'stop the American dreams’ they were ‘prone to’?
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! Does Mr Gleason’s creation support the narrator’s father’s belief that he ‘loved the town
more than any of us'? Explain your reasoning.

3 How is Mr Gleason characterised in this extract? What do you think will be the ‘things that
happened afterwards’?

The Americans

Word of the model’s existence quickly spreads and the site is preserved (after removal of
‘certain controversial items’). The minister for tourism addresses the town and promises that
their businesses will flourish with an increase in tourism.

Source 25 Extract 6 from ‘American Dreams’

The Americans would come, he said. They would visit our town in buses and in cars
and on the trains. They would take photographs and bring wallets bulging with dollars.
American dollars ...

Well, they did come. And let me tell you how it has all worked out for us.

The Americans arrive every day in buses and cars and sometimes the younger ones come
on the train ... On Bald Hill there are half a dozen telescopes through which the Americans
can spy on the town and reassure themselves that it is the same down there as it is on Bald
Hill ... To tell the truth most of us are pretty sick of the game. They come looking for my
father and ask him to stare at the gears on Dyer’s bicycle ... They stand around him. Often
they remember the model incorrectly and try to get my father to pose in the wrong way.
Originally he argued with them, but now he argues no more. He does what they ask ...

Then | know they will come to find me. | am next on the map. | am very popular for some
reason. They come in search of me and my petrol pump as they have done for four years
now. | do not await them eagerly because | know, before they reach me, that they will be
disappointed.

‘But this is not the boy.’

‘Yes,  says Phonsey, ‘this is him all right.” And he gets me to show them my certificate.

They examine the certificate suspiciously, feeling the paper as if it might be a clever forgery.
‘No,’ they declare. [Americans are so confident.) ‘No," they shake their
heads, ‘this is not the real boy. The real boy is younger.’

‘He's older now. He used to be younger.’

... The Americans pay one dollar for the right to take our
photographs. Having paid the money they are worried about
being cheated. They spend their time being disappointed and
| spend my time feeling guilty, that | have somehow let
them down by growing older and sadder.

Peter Carey, American Dreams/, in Collected Stories,
Penguin Books, Australia, 2015, pp. 242-5
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@Your turn

Analyse Extract 6

Hold up the structural frame to answer the following questions about the extract. Sl
1 What attitudes do the US tourists have towards the residents of the town? In your notebook ]

or on a computer support your answer with evidence from the extract. ="

] How does this extract, which forms the closing stages of the narrative, make the title of the
story seem ironic?

3 There are other instances of irony operating in this extract. Explain how the following
features work ironically to develop the meaning of the text.

a 'On Bald Hill there are half a dozen telescopes through which the Americans can spy on
the town and reassure themselves that it is the same down there as it is on Bald Hill.’

b ‘'And he gets me to show them my certificate.
They examine the certificate suspiciously, feeling the paper as if it might be a clever
forgery. 'No,” they declare. (Americans are so confident.)’

4 What is the effect of the closing sentence of the extract?

Now hold up the cultural frame to answer the following questions in your notebook or on a =
computer. eultural g '

\=

5 What comment might Carey be making about the process of ‘Americanisation’?

6 How does Carey represent cultural stereotypes in the story? (Consider the roles of
Australians, Chinese and Americans.)

} Gleason's motives for creating the model town are unclear. Below are some possible
statements Carey might have been making about Australian society in the 1970s.

Australians should be happy with their society as it is.
Americans are not aspirational.
Australians are easy to take advantage of.

Australians can’t get stuck in time; they must develop.

e & QC o o

Australians are too quick to follow US trends.

Compile evidence from Extracts 1 to 6 to support each statement. Then, write a one-
paragraph argument about which statement you believe is most applicable to the text.
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Source 26

Carey Mulligan as
Daisy Buchanon in
the 2013 adaption
of The Great Gatsby.

structural
. —n

|

B
- ~

world view
encompasses

a person’s
experiences,
assumptions and
beliefs about the
world, and their
valuing of certain
ideas and things.
Broad world views
are shared by
groups of people
within a community

COMPARING REPRESENTATIONS
OF ‘ASPIRATION" IN THE TEXTS

It is useful to consider Fitzgerald's The Great Gatsby and Carey's ‘American Dreams’ as
companion texts; while they are written from different cultural perspectives, they both explore
concepts and issues surrounding the integrity of the American Dream.

Aspiration and the American Dream
in The Great Gatsby

Fitzgerald is critical of the state of the American Dream in post-war United States.

While he never saw active service on the battlefield, Fitzgerald did enlistas a

lieutenant in the First World War to fight alongside the bulk of his generation, many

of whom did not return. Those who did found a United States that was unfamiliar and
lacked many of the traditional values they had risked their lives for.

The young people of the United States were able to live a life their forefathers had only

dreamed about. Mass-manufacturing and the rise of jobs in finance and administration meant

that many could afford the trappings of luxury. Prohibition was failing and the black market
alcohol industry (bootlegging) provided another means of making money for those willing to
break the law, and supported the strong call for celebratory alcohol in the post-war years. Women
were ‘liberated’ - they had grown accustomed to earning their own money and had won the right
to vote. Those who had survived the war celebrated their very right to live.

However, tensions developed within the older generations of US society. Some of those who
knew what it was to work hard resented the wealth of the newly rich. For many of the working
class, great riches, luxury items and the types of parties immortalised in The Great Gatsby would
be forever out of reach. A generation of men who had served in the war were suffering under
the strain of post-traumatic stress disorder, which would not be recognised until the 1950s. Some
women did not want to be ‘liberated’ and dealt with the tension of wanting to maintain their
stable domestic lives when the world was telling them to make the most of their ‘freedom’.

@Your turn

Fitzgerald’s representation of aspiration

Hold up the structural frame and answer the following questions in your notebook or on a
computer.

1 Consider the way each of the characters in the novel symbolises particular feelings within
US society by collecting evidence from the text to answer these questions:

& What world view does Daisy represent about older generations of women in
US society?

What world view does Jordan represent about the liberated women in US society?
What world view does Tom represent about the ‘old money’ in US society?
What world view does Gatsby represent about the newly rich in US society?

What world view does George represent about the working class poor in US society?

-—Cc & Q o

What world view does Myrtle represent about poor women in US society? Does she
represent positive or negative ideas about women'’s liberation?

g/ How does Nick represent traditional US values in the novel?
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Now use the critical frame and answer the following questions in your notebook or on a eritical

computer.

] Inlight of your responses to Question 1, what comment do you think Fitzgerald is making _——
about the American Dream in post-war society? To answer this question fully, you may need

to consider writing a series of paragraphs.

3 What comment do you think Fitzgerald makes about the concept of aspiration in The Great

Gatsby? Write one to two paragraphs.

4 To what extent is this message relevant to modern audiences? Australian audiences?

Write one to two paragraphs.

A comparison of Gatsby and Gleason: the

dreamers

Both The Great Gatsby and ‘American Dreams’ feature a character whose dreams eclipse those of
the people around them. While they are aspiring to very different things, a lot can be learnt from
a comparison of the dreamers: Jay Gatsby and Mr Gleason.

JAY GATSBY MR GLEASON

- Gatsby’s aspiration is for economic power to
win Daisy.

- He is god-like in his own illegal empire.

- Gatsby focuses on reshaping himself to
overcome the challenges of society.

- Gatsby’'s dream is for himself.

- He challenges social issues and aspires to
overcome them.

@Your turn

Comparing texts

Gleason is critical of his town’s aspiration to
‘Americanness’.

He fashions himself as a god-Llike figure by
creating a replica of the town.

Gleason seeks to challenge society to change.
Gleason's dream is for the community.

He challenges social issues and aspires to
overcome them.

Hold up the personal frame and answer the following questions. P‘“‘"’"”,“L.;:;ﬁ’

1 Which character do you identify with more: Gatsby or Gleason? Why? ‘f! {
‘f 1

! Which character do you think is more successful in changing the attitudes of those

around them? Why?
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3 How does an understanding of The Great Gatsby help readers make sense of the short story
‘American Dreams’? Respond by writing a paragraph in your notebook or on a computer.

MYWAL S0 4 How does ‘American Dreams’ contextualise The Great Gatsby and make it relevant for
C_')J Australian readers? (You should discuss the ideas presented in The Great Gatsby in comparison
el to those in ‘American Dreams’). Respond by writing a paragraph in your notebook or on a

computer.
resistant reading Now apply the critical frame to consider how these texts relate to each other. Answer the

after analysing following questions in your notebook or on a computer. You will need to write at least one
the world view(s)

embedded in a text paragraph for each response.

d ideri . . . T
ngsﬁgpesgaeprsmg 5 What views of, or ideas about, ‘aspiration’ are left out of:
and silences, & The Great Gatsby?

readers can
consciously choose

to challenge the 6
text, interpreting

itin a way that the
author probably @« To what extent do they represent the idea that aspiration is the American Dream?
did not intend,

and to ‘resist’ the

{“Ozt Co_mmO]” } Aresistant reading is one in which readers do not accept the dominant values, attitudes and
iztrer(;:q;tn;?;n that beliefs presented by the author. In what ways is it possible to take a resistant reading to the
‘typical readers representation of aspiration in these two texts?

might make

b ‘American Dreams’?

Consider the conversation about aspiration between the two texts (the ways they relate to
each other).

b What flaws do they highlight in this representation of aspiration?

Park Avenue: Money, Power and the
American Dream

One of the reasons The Great Gatsby is still studied
all over the world is because it represents concepts
such as ‘aspiration’ in a universal way that is still
applicable to readers today. Additionally, there are
parallels in the cultural setting that make its study
particularly interesting.

Alex Gibney's 2012 documentary Park Avenue:
Money, Power and the American Dream explores issues
around the distribution of wealth in the United States.
The film investigates the residents of two streets called
Park Avenue, both in New York. One of the streets is
situated in South Bronx, an area where 40 per cent of
the population lives in poverty. The other Park Avenue
islocated in the Upper East Side of Manhattan.

The latter street is the focus of the documentary: it
is home to 740 Park Avenue’, the apartment building
with the highest concentration of millionaires in the
country. The documentary is critical of the political
power concentrated in the building - many of the
residents provide large donations to political parties,
and the documentary implies a link between these

donations and laws that help to protect their business
Source 27 A still from the documentary Park Avenue: Money, Power — empires.
and the American Dream

72 ENGLISH FOR QUEENSLAND UNITS 3 & 4 OXFORD UNIVERSITY PRESS



@Your turn

Consider the cultural context

1 Park Avenue: Money, Power and the American Dream is
widely available. If possible, watch the documentary.
If not, conduct research into the residents of 740
Park Avenue.

! While Gatsby was written before 740 Park Avenue was
built, the novel depicts the lifestyles of a similar strata
of society. Conduct research into the lifestyles of the
wealthy in the 1920s. You might like to start with the
parties hosted by the Vanderbilt family, and continue
to investigate some of the people who attended.

While Australia does not boast a single building that

is as wealthy or powerful as 740 Park Avenue, similar
economic issues exist in our own society. Incredibly, the
top 1 per cent of the economic population possesses as
much wealth as the bottom 70 per cent of the country
combined. While the rich in Australia continue to prosper,
the wealth of the bottom 50 per cent has continued to fall
over the past 20 years. The situation for young people

is particularly bleak, with concerns that millennials will
be too old to pay off a 30-year mortgage once they have
saved up the deposit required for a house deposit.

@Your turn

Relevance to modern Australians

Source 28 The entrance to 740 Park
Avenue, which features in Park Avenue:
Money, Power and the American Dream.

Apply the personal frame and answer the following questions. porEeRal tﬁ
=1

I

1 Do you think the dream of home ownership and financial stability is still applicable to

" H
Australians? ‘L‘ fi

! How could we define an Australian dream that is not tied to financial prosperity?
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Bringing your ideas together:
Australian dreams

While Australia does not have a formal document like the United States
Declaration of Independence, which clearly sets out the founding values of
the nation, we have some similar world views drawn from our collective
experiences. In 1999, the Australian Government, under then Prime Minister
John Howard, commissioned the composition of a preamble to the Australian
Constitution to attempt to give expression to some of these shared values.

Source 30 Preamble to the Constitution

Source 29

John Howard,

Australian With hope in God, the Commonwealth of Australia is constituted by the equal sovereignty of
Prime Minister all its citizens.

1996-2007 _ o _ .

The Australian nation is woven together of people from many ancestries and arrivals.
Our vast island continent has helped to shape the destiny of our Commonwealth and the
spirit of its people.

Since time immemorial our land has been inhabited by Aborigines and Torres Strait
Islanders, who are honoured for their ancient and continuing cultures.

In every generation immigrants have brought great enrichment to our nation’s life.

Australians are free to be proud of their country and heritage, free to realise themselves
as individuals, and free to pursue their hopes and ideals. We value excellence as well as
fairness, independence as dearly as mateship.

Australia's democratic and federal system of government exists under law to preserve
and protect all Australians in an equal dignity which may never be infringed by prejudice or
fashion or ideology nor invoked against achievement.

In this spirit we, the Australian people, commit ourselves to this Constitution.

@ Your turn
Comparing cultural contexts
cutt@Fa-Li:-:;-;:' Hold up the cultural frame and consider the following questions.

1 What similarities and differences do you notice exist between the proposed preamble to the
Australian Constitution and the quote from the United States Declaration of Independence
on page 477

! John Howard was criticised for using the word ‘mateship’ in this context.

a What are the connotations of the word ‘mateship’?

b Whodo you think might feel excluded by the use of the word ‘mateship’?
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3 Howwelldoes Source 30 represent your ideas about what constitutes the ‘Australian Dream’?

Having considered some of the ways the concept of aspiration is represented in literature, you
will have a chance to compare these representations with your own ideas in an extended piece
of writing. Before you do so, you should consider and respond to the questions in Your turn 4.3f.

@Your turn

Develop a personal response

Use the personal frame to answer the following questions. personal

el
H “'ﬁﬂ‘
I= 5l

e =

i H

1 What do you aspire to?

i |
] What do others aspire to?
3 What could you challenge in society to make the world better?
4 What have you learnt from the texts studied in this unit?
5 What do you want to say to the world about aspiration, hopes and dreams?
6 How will you say it?
FOR THE TEACHER g
Check your obook assess for the following additional resources for this chapter: E
Answers Teacher notes assess quiz
Answers to the Your turn tasks Useful notes and advice for An interactive auto-correcting
in this chapter teaching this chapter, including multiple-choice quiz to test
syllabus links student comprehension
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COMPARATIVE STUDY OPTION 2:
HUMAN PROGRESS

This is one of three options for study as part of Unit 3, Topic 1, ‘Conversations about concepts
in texts’. The focus of this chapter is a comparative study of the representation of the concept
of ‘human progress’ in two texts: the film Hidden Figures (directed by Theodore Melfi) and
poetry by Marshallese poet Kathy Jetnil-Kijiner.

Focus questions:

Why do humans create texts about their progress?

What representations of human progress are evident in the film Hidden Figures and

selected poems by Kathy Jethil-Kijiner?

What ideas about human progress are prompted by comparing and contrasting the

representations in the selected texts?

How do the film and poems position audiences to think about particular issues, places and
times?

How could alternative perspectives on human progress be represented?

How can you draw from the analysis of these texts to develop your own perspective on

human progress?

This study will culminate in a piece of public writing that analyses, compares and
evaluates the representations of human progress in the texts. See Chapter 7 for a suggested
culminating task for this comparative study.

SYLLABUS ALIGNMENTS

This chapter aligns with Unit 3, Topic 1 of the QCAA English General Senior Syllabus,
‘Conversations about concepts in texts’.

This chapter features:

e astudy of one literary text from the prescribed text list for English and EAL (required)

e astudy of an additional literary text from the prescribed text list for English and EAL

e texts drawn from two syllabus categories: selection of poems; multimodal text (film)

e aliterary work that contains perspectives and representations from the Asia-Pacific Region.

The chapter is a comparative study of two texts:

TEXT CREATOR PRESCRIBED?
Hidden Figures (2016) Director: Theodore Melfi | Yes - literary
Multimodal text (feature film)
Poems (2016-2018): Poet: Kathy Jetil-Kijiner | Yes - literary
e ’History project’ Written and multimodal texts
e ‘Bursts of Bianca’ (poetry selection)
e ‘Crash’
e ‘Tell them’

e ‘Dear Matafele Peinam’
e ‘Anointed’

76 ENGLISH FOR QUEENSLAND UNITS 3 & 4 OXFORD UNIVERSITY PRESS



EXPLORING THE CONCEPT OF
'HUMAN PROGRESS

The concept of ‘'human progress’' is something that can be thought of as a single concept, or as
two concepts paired together. What does it mean to ‘be human’? What does it mean to ‘'make
progress’? As you engage in this study, you may find yourself pulling these ideas apart so you
can think about them separately, as well as together.

As young adults, you are entering a phase
of life where you (a human) may be thinking
more and more about what you should do with
your time and energy (your progress). And
that is one aspect of human progress we want
you to think about: the progress of individual
humans. But there are other aspects too, like
the way groups of humans (e.g. a cultural or
social group) move forward and find ways to
develop and thrive. Or thinking bigger still,
consider the whole of humanity and how we
are progressing as a species.

As you watch the film Hidden Figures and
read the poetry of Kathy Jetiil-Kijiner in this
comparative study, identify and examine the
messages they offer in relation to the concept
——— E of human progress. Throughout this study
you will consider your own views on human

POEMS FROM A
MARSHALLESE DAUGHTER |

Source 1 Movie poster for Hidden Source 2 Cover of the book /ep Ji/tok:  progress, and the perspectives provided in the
Figures (2016) Poems from a Marshallese Daughter texts about our society and culture.
(2017)
@ Your turn
personal Concept exploration

[
I=

3

: 1 Before we begin studying texts in depth to discover how human progress has been represented
” 1 in written, spoken and visual language, pause to think about the concept and note down your
ﬁf___ﬂ thoughts.

1 Create two concept maps in your notebook or on a computer: one for the word/concept ‘human’
and one for the word/concept ‘progress’. You could use these prompts as starting points:

N N Qc%(’/ h N s ’
C 4 fa
N oA K N N4
“% N Ey &
S o N v
N P N s
N ’ N ’
verb noun
—————— PROGRESS - === = -
x 7 AN / Ve AN /‘@/
s N a s N
> %, & %
< 9, N g
7 N C/Q / o
R % s o,
Q ® (¢
N4 N s N
7 AN s \’O/\‘S\
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synonym
aword or phrase
that has the
same meaning as
another word or
phrase

metaphor

a special,
figurative use

of vocabulary in
which the qualities
of one thing are
transferred to
another thing or
person (e.g. lam
the generator’)
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Discuss the following propositions with a classmate or in a class discussion forum and decide
whether you agree or disagree with each. Write some notes in the table to explain your position.

PROPOSITION AGREE/DISAGREE? NOTES

Humans make more and more progress with each new
generation.

Some humans are making progress, but others are not.

Unless all of humanity is making progress, none of us
can say we are really thriving.

School students are not experienced enough to have a
view on human progress.

It is easy to measure human progress.

Most Australians are likely to have the same view about
human progress.

In 1958, American activist and Baptist minister Martin Luther King Jr. wrote this passage in
a book titled Stride Toward Freedom: The Montgomery Story.
Human progress is neither automatic nor inevitable. Even a superficial look at history
reveals that no social advance rolls in on the wheels inevitability. Every step towards
the goal of justice requires sacrifice, suffering, and struggle; the tireless exertions and
passionate concern of dedicated individuals ... This is no time for apathy or complacency.
This is a time for vigorous and positive action.

a What words in the quote would you say are synonyms for ‘progress’?

b Write down at least one example of ‘progress’ being described metaphorically in the quote.

¢ Come up with another metaphor for ‘progress’.

d ‘Human progress is neither automatic nor inevitable.” Do you agree? Why or why not?
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Representing: Being human, making progress

We can start thinking about what it means to be human by considering the notion that we are
all part of the human race - that is, the biological species Homo sapiens. Often, when trying to
learn about people from other cultures, ethnicities or nations, there can be a tendency to focus
on what is different between two groups, rather than what is similar. But thinking about ‘being
human' can involve thinking more broadly about our shared experience.

However, human beings don't individually experience the world in the same way. This makes the
notion of a global ‘humanity’ difficult to imagine, as we do still belong to discrete cultures, ethnicities
and nations. We also each have a totally unique
perspective on the world around us as a result of
existing in a particular time and place.

The conversations about human progress
that will be evident in your text studies in this
chapter relate closely to the push and pull of the

two ideas above - that we are all part of one ;

humanrace, and that we are also all unique (et

individual humans. The texts you study here ? ”

have been chosen because they represent L)

important ideas about what progress looks like beginning present future
for humans, and about the ways in which we z

pursue, stand up for and respond to different Human HIStOI’V

types of progress.

@Your turn

Different perspectives on human progress personal :a,
-------------------------------------------------------- ll

Source 3 Screenshot from the online video The question of human progress

Watch the short video, The question of human progress to learn about some different & l
perspectives on human progress. A link is included on your obook. i |
1 The five ‘frames’ (or world views) relating to human progress put forward in the video are:
theistic frame: human history is explained by divine forces

chaos frame: human history has no coherent story

decline frame: humans are pretty much getting worse

progress frame: humans are pretty much getting better

e & © o 8

cyclical frame: human history is explained by constant forces.

Circle the perspective that is currently closest to your own view and, in your notebook or
on a computer, write a short explanation of your view.

] Inyour notebook or on a computer, brainstorm any ideas you have about human progress in
two lists:
- 'Things that show the human race is flourishing’
- 'Things that should make us worried about the future of humanity’.

3 Inyour notebook or on a computer, write about some of your hopes for the future of
humanity. For example, what would you like to see us do or achieve in the next five years, or
in the next 50 years?

4 Create a digital or paper-based collage/diagram that explores your own perspective on
human progress and positions the viewer to see the concept from your point of view. You
could draw on your responses from Questions 1-3 for ideas about what to represent.
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public writing

any written work
that is published
for a broad
audience. This
includes feature
articles and
opinion articles in
widely distributed
magazines and
newspapers, as
well as articles,
reviews and essays
in literary journals,
websites, zines,
and blog posts that
are self-published
or hosted on a
larger website

Public writing about human progress

In Chapter 7 we go into greater depth about what it means to write for a public audience,
including the audience and social purpose of your writing, the choices of publishing medium
generally available, and the distinction between self-publishing and writing for an established
publication.

For now, let's consider the kinds of concepts and broad issues that might arise in a piece of
public writing about human progress. Consider the meanings and messages about human
progress offered in Sources 4 and 5.

Source 4 Media text extract 1

HUManify's “susfainabilifyu is no excuse for abandoning
planet Earth

‘Spreading out into space will completely change the future of humanity,” says Stephen
Hawking. It ‘may be the only thing that saves us from ourselves. | am convinced that
humans need to leave Earth".

The world-famous physicist was talking at a recent science festival in Trondheim,
Norway. And his keynote speech to the Starmus Festival about giving humanity a sense of
purpose raises some very important questions about our views of positive futures.

For Hawking ‘a new and ambitious space programme would excite (young people), and
stimulate interest in other areas, such as astrophysics and cosmology’. Humans have to
leave Earth, he explained, due to an array of threats including asteroid strikes, resource
depletion, overpopulation, deforestation, decimation of animal species, and the effects of
human made climate change (particularly rising temperatures and melting ice caps).

Yet hearing such a viewpoint in response to the challenges we face leaves me cold. We
cannot flee the apocalypse forever, leaving a chosen few to flourish on other planets; we
need positive visions for humanity here on Earth.

Stephen Allen, ‘Humanity’s “sustainability” is no excuse for
abandoning planet Earth’, The Conversation, 17 July 2017

Source 5 Media text extract 2

Human trials on Earth are the key to how we will survive
on Mars

In Europe, 250 years ago, there was a red, dusty, alien environment out there on the
frontier. Hostile, unknown, dangerous. Six months away on a ship, if you survived at all.

How could you live there? Why would you go at all? What would you do there?

That was Australia. Now look at us. Can anything that those early explorers did compare
in importance to us with the fact that they decided to go there and set up a colony?

A Mars colony would be a truly wonderful thing. A whole new branch of humanity, with
its own customs, laws, science, business, music, art, dance and literature.

It would be an inspiration even to those who would never go. It would make some good
headlines, for a change. It would be giving something positive to the future, instead of
always robbing it.

Graham Mann, ‘Human trials on Earth are the key to how we will
survive on Mars', The Conversation, 2 September 2016
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Sources 4 and 5 are extracts from opinion articles, meaning that they contain clearly stated
viewpoints as well as persuasive language techniques and stylistic choices. These sources both draw
heavily on contrast: contrasting images and contrasting ‘what was’ with ‘'what s’ or ‘what could be'.

Positioning audiences to accept your ideas

Allinformation, even information that is deemed objective or unbiased, has been collected by
an author with particular experiences and interests and is communicated with a specific social
purpose. Information communicated in English always includes, grammatically and by default,
someone's perspective. Information is never neutral; it is always assembled by an author and
reflects their values, attitudes and beliefs.

Not all information is aimed to be presented objectively. Sometimes we are given information
to persuade us of something, or to get us thinking about something deeply by presenting a range
of positions. The language chosen by the author will reflect many contextual factors, including:

+  how urgent they see the need to persuade you (their role in delivering the message)

+ how open they believe you are to understanding and accepting their message (their
relationship with you).

Some public writing, such as a news story is intended to represent multiple perspectives and
to use objective language to minimise bias in the storytelling. Other genres of public writing
have different objectives, and can tolerate a narrower perspective or deployment of aesthetic
and persuasive language. In any case, it is important for the audience to understand how
language is being used.

@Your turn

These extracts are both from articles about the possibility of establishing a human colony on
Mars. In your notebook or on a computer write up to half a page explaining an example from
either extract where contrast, story or imagery is used to position this issue as arelevant or ="l
pressing concern for readers.

structural

1

eritical

_______________________________________________________________________________________________________ Gigae 5 )
S —

Perspectives as reflections of world views )

The study of human progress offers a good opportunity to revise the notion of world view. At
its core, your world view is how you see the world, metaphorically speaking. It is about your
philosophies, beliefs and ideologies. Your world view shapes how you interpret the things you
see happening in the part of the world that is right in front of you.

It is important to remember that two people can ‘see’ the same piece of information (e.g. a
picture, or a word) but interpret it differently based on their world view.

@ Your turn
'pevsowat‘.:,‘.-, .

As your comparative text study advances, your knowledge and understanding of human . ﬂ
progress — as well as your perspectives and positions on the concept - may change. In your B {
notebook or on a computer, record your opinions in relation to the following questions before |
commencing your text study. o

TN
1 What frustrates you the most about human society now, and what do you imagine would
make for positive progress in that area? critical
! Doyou feel you have a significant stake in seeing humanity make progress, or in seeing the C‘D)
status quo retained in any specific areas of our society or culture? Explain your answer. e
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character arc

the transformation

that takes place for
a character over the
course of the story

archival footage
(also called stock
footage) refers to
video recordings
that have previously
been used for other
purposes

'HUMAN PROGRESS" IN HIDDEN
FIGURES AND POETRY BY KATHY
JETNILKIJINER

In this section, we focus on the ways the concept of ‘human progress’ is represented in two texts:
the film Hidden Figures (directed by Theodore Melfi and released in 2016) and a collection of six
poems by Kathy Jetiiil-Kijiner (published in page and/or video format from 2016 to 2018). We will
hold up structural, cultural and critical frames as we compare contemporary perspectives on
human progress across a range of areas, including equal rights, technological advancement, the
environment and social justice.

Film study: Hidden Figures

Hidden Figures tells the stories of three female African-American ‘human computers’ who
performed calculations at National Aeronautics and Space Administration (NASA): Katherine
Johnson (played by Taraji P. Henson), who calculated flight trajectory space missions; Dorothy
Vaughan (Octavia Spencer), a mathematician who became a programmer and the first African-
American female supervisor at NASA; and Mary Jackson (Janelle Monae) the first African-
American female engineer at NASA. Through the character arc of each of the three women we
gain various perspectives on the social issues represented.

Historical and cultural context of the story

The film Hidden Figures covers issues and concepts relating to three historically significant
sources of human progress in the twentieth century:

+ the Civil Rights Movement in the United States

+ second-wave feminism

+ the Space Race between the Soviet Union (USSR) and the United States.

Although some aspects of the film are fictional, as
a 'biographical drama’ it has used stylistic devices (e.g.
inclusion of archival footage) to connect audiences with
historically authentic situations and problems.

Referencing history using archival footage
The archival footage used throughout the film includes:
» interviews with Soviet cosmonauts

+ television coverage and footage of Alan Shepard’s
launch into space

+ extracts from President John F. Kennedy's famous
‘Moon speech’

+ television coverage and footage of the 1961 attack on
the Freedom Rider bus.

Source 6 From left: Octavia Spencer, Taraji P. Henson and Janelle
Monae in Hidden Figures
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At times, the archival footage includes historically significant quotes from speeches or
interviews. When this is examined alongside the scenes occurring before and after the footage,
as well as with respect to the overall messages of the film, additional meanings can emerge.

Source 7 Extracts from JFK's ‘Moon speech’

For the eyes of the world now look into space, to the moon and to the planets beyond, and we
have vowed that we shall not see it governed by a hostile flag of conquest, but by a banner of
freedom and peace.

.. We set sail on this new sea because there is new knowledge to be gained, and new rights
to be won.

.. We choose to go to the Moon in this decade and do the other things, not because they are
easy, but because they are hard.

Transcript of extracts from President John F. Kennedy's ‘Moon speech’, September 1962

For this activity, and the remaining activities in this chapter, we have assumed that you have watched
the film Hidden Figures in its entirety. Answer questions 2 and 3 in your notebook or on a computer.

1 Use the table to collect analytical notes about the ways archival footage is used to create
meaning in the film Hidden Figures.

structural
—n
T
’,r \
|

cultural "-;\;-"*'_

RELEVANT MESSAGES SCENES IMMEDIATELY PERSPECTIVES THAT

DIRECTLY SPOKEN IN THE | BEFORE AND AFTER, OR AUDIENCES ARE

FOOTAGE IN MONTAGE POSITIONED TO ACCEPT

Interviews with Soviet
cosmonauts

TV coverage and footage of
Alan Shepard’s launch into
space

Extracts from President
John F. Kennedy’s ‘Moon
speech’

TV coverage and footage
of the 1961 attack on the
Freedom Rider bus

! Research the stylistic conventions of a biographical film, or ‘biopic’. In your notebook or on
a computer, identify some ways that the film Hidden Figures draws on (or challenges] the
conventions of this style.

3 How can stories about personal and social histories give insights into current issues?
Answer with reference to an example from the film Hidden Figures.
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ﬁ Representing social progress in the storyworld

Race and gender relations are two dominant thematic categories relating to social progress in
Hidden Figures. There are repeated representations of racism and racial segregation, as well as
references to gender equality and the female characters’ experiences of social progress.

¥ Social progress: Gender
On multiple occasions the dialogue in the film includes direct reference to gender equality.
At other times, the messages about gender equality are represented with imagery to create

meaningful symbols or motifs.

Source 8 The dialogue between Katherine Johnson and Lieutenant Colonel Jim Johnson when they meet
for the first time

Lieutenant Colonel Jim Johnson: Pastor mentioned you're a computer at NASA. That's
pretty heady stuff.

e

Katherine Johnson: Yes it is.

LTC Jim Johnson: They let women handle that sort of ... [sees Katherine looking offended] ...
That's not what I mean.

Katherine Johnson: What do you mean?

LTC Jim Johnson: I'm just surprised at something so taxing.

Katherine Johnson: Oh Mr. Johnson, if I were you, I'd quit talking right now.
LTC Jim Johnson: I don't mean no disrespect.

Katherine Johnson: I will have you know, [ was the first negro female student at West
Virginia University Graduate School. On any given day, I analyze the binomial
levels for air displacement, friction and velocity. And compute over ten thousand
calculations ... by hand. ... So yes, they let women do some things at NASA, Mr.
Johnson. And it's not because we wear skirts. It's because we wear glasses.

Hidden Figures, 2016

Social progress: Race

The concept of 'race' is interesting to interrogate in the context of this study, where we have
framed 'humanity’ as one species: Homo sapiens. With this world view, humans are seen as a
single species and our differences as mostly cultural. When we view humanity as a single race,
people can still be categorised based on various social and cultural factors such as ethnicity,
language, religious belief or nationality. The category of ‘race’, however, is reserved for the
collective species.

An alternative to a biological construction of race is a social construction of race. The
film Hidden Figures reflects social constructions of race (and, by extension, racism) relevant
to the context of the United States in the 1950s and 1960s. The subject matter of the film
directly engages with African-American experiences during the Civil Rights movement. As a
contemporary production, it invites audiences to reflect on ways that racism has shaped our
recent history, on marginalisation of non-white and non-male identities, and on the power
of individuals to personally and collectively overcome social oppression based on racial
discrimination.
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Source 9 Still from Hidden Figures

Source 10 The conversation between Katherine, Dorothy, Mary and a police officer on the side of the road, %
where the women's car has broken down

’ \

State Trooper: You have identification on ya?

Katherine Goble: Yes sir. We're just on our way to work. At Langley. NASA, sir.

[Mary, Katherine and Dorothy all display their NASA ID cards.]

Dorothy Vaughan: We do a great deal of the calculating getting our rockets into space.
State Trooper: All three of ya?

Mary Jackson: Yes, officer.

[The State Trooper studies Mary's ID card for a few moments.]

State Trooper: NASA. That's somethin’. Had no idea they hired ...

Dorothy Vaughan: There are quite a few women working in the Space Program, sir.

Hidden Figures, 2016

Katherine Johnson: There's no bathroom for me here.
Al Harrison: What do you mean there is no bathroom for you here?

I

. Katherine Johnson: There is no bathroom. There are no colored bathrooms in this building

| or any building outside the West Campus, which is half a mile away. Did you

i know that? [ have to walk to Timbuktu just to relieve myself, and I can't use

: one of the handy bikes. Picture that, Mr. Harrison. My uniform, skirt below my

: knees, my heels, and a simple string of pearls. Well, I don't own pearls. Lord

i knows you don't pay coloreds enough to afford pearls! And I work like a dog, day
: and night, living off of coffee from a pot none of you want to touch! So, excuse

i me if T have to go to the restroom a few times a day.

Hidden Figures, 2016
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@ Your turn
structural

{1 Signs, labels and passes

Complete these activities in your notebook or on a computer.

1| 1 Collect examples of times when a physical sign, label or pass was used in the film Hidden

cultwral "Gl

Figures to indicate segregation/limitation or inclusion/access.

! Locate examples in the film where a character arc is used as a device for developing the
following themes: power/empowerment, crossing boundaries and social justice.

3 How can stories about individuals represent the struggles of a larger social group? Write an
extended answer of up to half a page that includes an example from the film.

4 Katherine changes her last name after marrying. Discuss with a classmate:
- What does this symbolise in the context of the storyworld?
- In what ways might this symbolism resonate (or not] with contemporary audiences?
- How might this symbolism be interpreted differently depending on your world view?

Representing racism

5 What motivations are attributed to individual characters who display racist attitudes or
behaviours? Give two examples.

6 Identify an example of overt racism represented in the film.

Identify an example of covert (‘casual’) racism represented in the film.

§ What position is taken in the film on the relative progress of movements for racial and
gender equality?

9 After Katherine’s monologue (Source 11), Al Harrison makes the grand gesture of smashing
down the toilet sign to end segregation of bathroom facilities in the workplace. What
meaning did you take from this scene?

Representing technological progress in context

Interwoven through the story of social progress is the story of an emerging technology
and an emerging role required to work it: the machine computer, and the role of
computer programmer. In Hidden Figures, the machine that features as the new, more
powerful computer in the narrative is an IBM 7090 data-processing system. The new
programmers, led by Dorothy Vaughn, needed to learn the programming language
Fortran in order to program the machine computer and avoid redundancy.
The film also represents the technological progress required to create materials and
structures that can withstand space travel. The character arc of Mary Jackson is crucial
to developing this representation.

%(x* <z
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@Your turn

Machines, humans and automation = =

structural

Answer these questions in your notebook or on a computer.
1 The introduction of the IBM computer creates an opportunity for Dorothy Vaughn, but makes ) ===
Katherine Johnson’s position as a human computer redundant. eultural "G5

a How does the film-maker extend Katherine’'s character arc to reassure the audience of
her ongoing success?

b Does the film leave any unresolved questions about the possible negative impact of
machines and automation?

¢ Give an example of visual language used in the film to represent the magnitude of
opportunities provided by new technologies.

! Akeytheme in the film is the impact of machines and automation on human labour. What
other themes relating to technological progress can you identify?

3 Inwhat ways does the film hold up a mirror to our contemporary experiences with machines *
and automation? *

4 Write 2-3 paragraphs describing ways the film illustrates the proposition that ‘progress is a
double-edged sword".

Representing personal progress

One of the stylistic devices of the film Hidden Figures is the use of different characters to provide
multiple narrative viewpoints. While Katherine Johnson stands out as the lead character in
the story, alternating with Katherine’'s viewpoint are the perspectives of Mary Johnson and
Dorothy Vaughn.
Although Katherine can be identified as the protagonist in the story, all three characters
act as focalisers for the narrative. We see scenes from each of the characters’ lives that do
not involve the others, as well as scenes with the characters together. By opening the film
with a scene featuring all three characters as a band of close friends and ending the film with
postscripts about the outcome of all of their real-life stories, the film-makers position us to \ /
consider all three identities and personal journeys as equally significant. - * /\,

Source 12 Mary Jackson attends class as the only female and Source 13 Katherine G Johnson outside the facility at NASA
non-white. named after her.
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@Your turn

sewetwral — Character study

Answer these questions in your notebook or on a computer.

1 Make notes about the character arcs of Katherine, Dorothy and Mary to locate points in the
plot where a key moment of personal success or growth takes place.

! Research the plot conventions of a ‘hero’s journey’. Do you find any character in Hidden
Figures portrayed as being on a heroic journey? Why or why not?

3 What unique perspective on social issues of the time is provided by each of the following
narrative focalisers: Katherine Johnson, Dorothy Vaughn and Mary Jackson?

4 In what ways can the stories of personal progress in Hidden Figures be interpreted as
symbolic of social progress in the context of the United States?

5 In what ways can the stories of personal progress in Hidden Figures be interpreted as
representative of human progress generally?

Poetry study: Kathy Jetnil-Kijiner

Poetry has a long tradition of being produced orally, as a
text that is memorised and reproduced through verbal
speech or songs. However, it also has a rich tradition
of being written down and reproduced in print and
there is a multitude of poetic devices specific to the
layout of words on a page.

Contemporary poets have at their disposal
both ‘page’ (written down) and ‘stage’ (spoken)
poetry conventions and audiences. Poets such as
Kathy Jetiil-Kijiner also utilise digital technologies
for producing ‘video poems’, which layer the audio

track of the poem being read aloud onto a video for
additional visual meaning.

In this poetry study we will explore six poems by

Source 14 Marshallese poet Kathy Jetni- Kathy Jetriil-Kijiner: five from the poetry volume /ep
Kijiner addresses the United Nations (UN)  Jjaltok (2017), and one that is published online. All are
Climate Summit in 2014 available as written texts and four of them are also

spoken, either as video poems or speeches.
+ 'History project’ (written, lep Jaltok, and spoken/video poem)

+  ‘Bursts of Bianca’' (written, Iep Jaltok)

+ ‘Crash’ (written, Iep Jaltok)

+  ‘Tell them'’ (written, Iep Jaltok, and spoken/video poem)

+  ‘'Dear Matafele Peinam’ (written, Iep Jaltok, and spoken, UN Climate Summit)

+ ‘Anointed’ (written and spoken/video poem).
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Historical and cultural context: The Marshall Islands

The Republic of the Marshall Islands (the Marshall Islands) is located in the Pacific Ocean and is
part of the larger geographic area of Micronesia. The islands are spread out over 29 coral atolls,
including the Majuro, Bikini and Enewetak Atolls.

Between 1946 and 1962 sites in the Marshall Islands formed most of the area known as the
'U.S. Pacific Proving Grounds’, where the United States carried out nuclear weapons tests. Sixty-
seven of these tests were conducted at Bikini and Enewetak Atolls between 1946 and 1958. In
contemporary times the rising sea level poses a significant threat to the islands and there is
much debate about the role of the global community in reducing environmental damage, in
particular in light of changes in global climate.

The legacy of nuclear testing and the potential future destruction of the islands due to climate
change are recurring themes in Jetnil-Kijiner's poetry. Central messages about the historical
context relate to the unjustified displacement and loss that the Marshallese have experienced
due to the actions of larger world powers. The United States is constructed in several poems as
wielding colonial power and facilitating the destruction of Marshallese culture.

Poetry and activism

Jetnil-Kijiner's poetry can be described as political poetry when it:
+ addresses specific political actors, or

+ refersto political issues, and

+ ispublished in a public forum.

Source 15 Runit
Island on the
Enewetak Atoll,
Marshall Islands.
To the left is the
Dome, containing
80 000 cubic
metres of toxic
nuclear waste.

By publishing her poetry on open-access digital platforms, the poet has been able to
reach a wide global audience, enabling her political messages to reach beyond the Marshall
Islands and the United States. The use of multiple modes and poetic forms - written poems,
live performance, video poems - increases the likelihood that an audience will find the work
appealing or engaging, which helps to achieve the activist aims of the poems.
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Source 16 Location of the Marshall Islands

Islands and atolls: Watch the video poem ‘Anointed’

Watch the video poem 'Anointed’. A link is included in your obook. Jetiiil-Kijiner opens the video
poem for ‘Anointed’ with the following message written on a black screen, and with the sounds
of ocean waves heard in the background.

[black screen] After WWII the United States tested 67 nuclear weapons in the Marshall Islands.
[black screen] Two decades after testing ended, contaminated waste was collected and
dumped in a crater on Runit Island in Enewetak Atoll.

At the conclusion of the poem further written notes appear on screen, this time overlayed
onto video scenes from Enewetak.

[footage of children playing] The people of Enewetak returned home after three decades of
being displaced.

[footage of children playing] Their community is 15 miles downwind from where the nuclear
waste is buried.

[footage taken as driving down a road of local houses] Most islands in Enewetak and Bikini
Atolls are still considered uninhabitable.

birds eye view of water lapping the shoreline] In 2017 the United Nations adopted the Treaty
on the Prohibition of Nuclear Weapons.

Currently 122 countries have agreed to adopt the Treaty.
[black screen] None of the 9 nuclear-armed countries have joined the Treaty.
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Although ‘Anointed’ is one of the poet’'s more recent poems, it is a good choice for starting
your poetry study because it is a poem connecting you to present experiences. Watching/
listening to the video poem may also help you read the page poems by helping you to imagine
the poet's voice, expression and body language as you process the written text.

ONLY QUESTIONS, HARD AS CONCRE

Source 17 Still from the video poem ‘Anointed’

Human progress and the environment

One of the central themes of Jetiil-Kijiner's poems is the need for harmony between humans
and the environment. The connection between the Marshallese people and their land is a
motif in most poems in this study, as are contrasts in imagery relating to the islands and the
Marshallese in the times before the era of nuclear testing (represented as bountiful, productive
and idyllic), and after (represented as hard, lifeless and mutilated).

Source 18 Public writing: Opening paragraphs of ‘A ground zero forgotten’

A boy and his grandfather are fishing in the shallows off their tiny island, a dot of green
in the sapphire eternity between Hawaii and Australia. The flash comes first, silent and
brighter than the sun, from a four-mile-wide fireball beyond the horizon. The sky turns
blood red. Wind and thunder follow.

Even 61 years after, Tony deBrum gets ‘chicken skin” when sharing his memories of the
largest American nuclear-weapons test - the biblical, 15-megaton detonation on Bikini
Atoll, 280 miles northwest of his island. Its flash was also seen from Okinawa, 2,600 miles
away. Its radioactive fallout was later detected in cattle in Tennessee.

Dan Zak, ‘A ground zero forgotten’, Washington Post, 27 November 2015
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@Your turn

Persffat;-?[‘{ Geographical context and the environment

I -
i [H
:ﬁ:',; A 1 How are words and images used in the video poem ‘Anointed’ to represent geographical
) ‘ context? Annotate your copy of the poem to note a range of examples.

Answer these questions in your notebook or on a computer.

stwetwral ] Studying geographical context can include using words like biogeographic, ecosystem,
| geochemistry and geopolitics.
- a Write the definitions for any of these four words that you are unfamiliar with.
e b Write down whether you think knowing words such as these is important when thinking
cultural G about the concept of ‘human progress’. Explain your answer.

3 Hadyou heard of the Marshall Islands before beginning this poetry study? Talk with a
classmate or your teacher about your prior knowledge of the Marshall Islands. Then write
down three things you know about the Marshall Islands, two things you would like to learn
more about and one question you would like to ask.

Interpreting the poem ‘Anointed’

4 Watch the video poem ‘Anointed’. A link is included in your obook. In line 3 of the poem the
speaker asks, 'What stories will | find?’ List the stories you can locate in the poem.

5 At the end of the poem, the speaker poses two questions as the final two lines: ‘Who gave
them this power?’ and "Who anointed them with the power to burn?’

a Who does the pronoun ‘them’ refer to?
b What makes ‘anointed’ a significant word choice in this line?

6 Annotate the poem to trace choices of first-person and second-person pronouns, noting
also the use of singular and plural pronouns.

a Locate the pointin the poem where the speaker stops addressing the island directly and
explain the meaning of this change.

b Howare pronouns used in various ways to position the audience throughout the poem?
Make notes of a few examples.

} Give an example of how analogy or metaphor have been used in the poem to create messages
relating to human progress. (Write an analytical paragraph.)
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Poem: ‘History project’

The poem ‘History project’ is an autobiographical account of the poet’'s own experience
researching and authoring a history project at 15 years of age on nuclear testing in the Marshall
Islands. The speaker in the poem, as in all of the poems in this study, represents ideas from a
first-person perspective, inviting the audience to hear the speaker’s voice as the poet’s own
voice. The poem positions the audience to see, in a matter-of-fact way, a series of historical
sources through the eyes of the poet, as she recalls experiencing them at 15. It is one of the first
poems the poet recorded as a video poem and is also published in the volume Iep Jaltok.

Source 19 The opening three stanzas of ‘History project’

At fifteen | decide

to do my history project

on nuclear testing in the Marshall Islands

time to learn my own history

| weave through book after article after website

all on how the U.S. military once used

my island home

for nuclear testing

| sift through political jargon

tables of nuclear weapons

with names like Operation Bravo

Crossroads

and lvy

quotes from american leaders like
90,000 people are out there. Who
gives a damn?

I’'m not mad

| already knew all of this

Kathy Jetiil-Kijiner, ‘History project’, in lep Jaltok: Poems from a Marshallese
Daughter, The University of Arizona Press, 2017, p. 20

Source 20
American military
commander
Commodore

Ben Wyatt (left)
addressing the
people of the Bikini
Atoll, Marshall
Islands in 1946,
moments before
they were removed
and relocated
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Who is the speaker in a poem?

Unlike a story, which has a narrator, the voice we imagine when we read a poem is called the
voice of the speaker. This connects poetry to its oral tradition and refers to the fact that even
‘page poetry’ is written to be spoken aloud as well as read.

Whether or not we know much about a poet, we still find ourselves imagining that when we
read a poem it is the poet's own voice that we are hearing, and their own experiences being
recounted. This need not be the case: poets are as capable as prose fiction writers at creating
characters and storyworlds that are imagined, not biographical. However, when the poet has
not constructed a clear alternative character and the poem is expressed using first person
perspective, the audience is positioned to hear the poem as though it is the poet’s own voice.

In the case of Kathy Jetiil-Kijiner’'s poetry, the subject matter of the poetry can be easily
linked to her biography and to textual records of her perspectives. As a living poet, she is
accessible for interviews and other means of dialogue, and recordings of some of her public
speeches are found on her website alongside her poems. By creating poems in written form as
well as spoken word videos, Jetiiil-Kijiner provides audiences with an opportunity to hear her
voice and to deeply grasp her intended meaning by gaining additional insights from her vocal
pitch, pause, pace, volume and cadence, as well as non-verbal meanings.

@Your turn

personal e POem study: ‘History project’

- [
l ‘ 1 Answer these questions in your notebook or on a computer.
if ; ‘ 1 Research poet Kathy Jetfil-Kijiner using the poet’s website and other sources.
LN a What is the poet’s stated position on climate change?
b What significant perspectives has the poet shared about Marshallese culture?

structural

{ ¢ How does knowing about the poet’s context influence your reading?

- ] Inthe opening stanza, the poet writes of using a history project as ‘time to learn my own

history’. In the second stanza, a range of historical information is listed, but in the third

stanza Jethil-Kijiner shares, ‘I already knew all of this'".

& Give 2-3 examples of things the poet learned about her history that are described after
stanza 3.

b Compare the imagery in stanza 2 to the imagery in stanzas 4, 5 and 6. How is imagery
used across these stanzas to express messages about humanity or human history?
Write a half-page answer.

cultural =

3 How is capitalisation used throughout this poem to reflect the poet’s values, attitudes and
beliefs?

4 Watch the video poem version of ‘History project’, available on the poet’s website. Explain
how visual elements such as the setting, lighting, shot length/angles and the non-verbal
aspect of speech contribute to communicating meanings in the poem.

5 Give an example of how contrast has been used in the poem to create messages relating to
human progress.
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6 Inher page poetry, Kathy Jethil-Kijiner uses sentence length and line breaks more often than
punctuation to shape the pace of the poem and create moments for pause and reflection.

& Read the lines below from stanza 16 of the poem "History project’ aloud several times,
experimenting with pace.

b Rewrite the lines below as a single prose sentence, adding elements such as
punctuation and italicising or underlining words to indicate your preferred intonation,
pace and points of emphasis.

LINE  'HISTORY PROJECT’

89 At 15

90 | want radioactive megatons of tnt and a fancy degree
21 anything and everything | could ever need

92 to send ripples of death through a people who put goats
93 before human beings

94 so their skin

95 can shrivel

96 beneath the glare

97 of hospital room lights

98 three generations later

} Read the entire poem aloud at least once (without stopping if you can) and reflect on
whether this helped you understand any significant parts.

Poem: ‘Bursts of Bianca’

‘Bursts of Bianca' is quite a sad poem. It is about the poet’s experience of visiting her niece Bianca
in the hospital during Bianca's chemotherapy treatment. The subject matter reflects the real
story of Jetfiil-Kijiner's cousin Bianca, who died at 8 years of age from leukaemia.

Source 21 Stanzas 6 to 7 of ‘Bursts of Bianca’

This is not uncommon
You remind yourself
This situation?

Not so rare y |
Most Marshallese 4 Wy
can say they've mastered the language of cancer

Bianca doesn’'t know much English

and yet she knows

what blood cells mean

what bone marrow, catheter

and remission therapy means

Kathy Jetqil-Kijiner, ‘Bursts of Bianca’ in lep Jaltok: Poems from a Marshallese Daughter,
The University of Arizona Press, 2017, pp. 39-40
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vignette

a description of a
short scene that
paints a picture or
provides an insight
for the audience;
itis not intended
to tell a complete
story on its own.
Avignette is part
of a larger work
and may have no
plot, or it may

be developed as
an anecdote or
exemplum

\

The poem is spoken from a second-person perspective, creating the effect of the poet
writing to herself about one of her memories. The memory of the visit to the hospital is recalled
in fragments, representing the traumatic nature of the experience, or of the act of remembering,
or both. Imagery is contrasted throughout the poem, with imagery used to represent Bianca as
opposed to her situation, positioning the audience to adopt the values, attitudes and beliefs of
the speaker.

@Your turn

Poem study: ‘Bursts of Bianca’

Answer these questions in your notebook or on a computer.

1 Annotate the poem to identify the tense used in each stanza. What changes in tense can you
observe in the poem?

! How does the poet use tense as a device to shift the perspective in the poem from ‘in the
moment’ to ‘looking back’?

3 Consider the pronouns and tense used at this point in the poem (stanza 12):
and when visiting hours are over it's
not easy
it's harder than you'd think

a Who does ‘you' refer to in this stanza?

-

Did the metaphor of 'visiting hours’ being ‘over’ (or any other metaphor in the poem)
provoke an emotional response from you? Explain your response to any metaphorin
the poem.

4 The subject matter of this poem is personal and tragic. Has the poem helped or hindered
your connection to themes shared with other poems in this study (e.g. loss’, ‘health’,
‘justice’)?

Poem: ‘Crash’

In the poem ‘Crash’, the poet presents a narrative, telling us about a car crash that the speaker
lived through with a friend and recounting some of the encounters that followed. We can glean
from the reference to calling ‘9-1-1' that the story in this poem is taking place in the United States,
and many of the speaker’s personal attributes align with the poet’s so we are positioned to read
the poem as the poet’s own story.

As people and places are referred to in abstract terms (‘a looming mountain’, ‘my friend’, ‘the
hospital’) rather than directly named, the audience are further positioned to read themselves
into the story, to put themselves in the speaker’s shoes. A series of vignettes reveals ways in
which the speaker experiences casual