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How can | investigate
the ancient past?

Historians and archaeologists have their own sets of skills to analyse and understand
societies in the past. Historical skills involve interpreting sources of evidence from the past,
promoting debate and encouraging investigation.

‘ I Learning I

| can evaluate the
impact of the rise and
fall of societies.

| can explain why a
society developed.

| can explain how a
society developed.

| can describe the
origins of societies.

| can identify the origins

of societies.
C
[ON0)
cg'g Background
00 and origins
0320
000
= C oo
nxXo

der

| can evaluate how
societies were
influenced by significant
people and ideas.

| can explain why ideas
influenced people and
events.

I can explain how ideas
influenced people and
events.

| can describe key
people, ideas and
events.

| can identify key
people, ideas and
events.

Significant
people, ideas and
events

2 Good History NSW Stage 4

The Learning ladder lists the knowledge and skills you
will learn. Each has five levels of difficulty. Learning skills
at the bottom of the ladder will help you to master

the skills at the top of the ladder.

| can evaluate the
legacy of a society.

| can explain why a
society has a legacy.

| can explain the impact
of one society on
another.

| can describe the
legacy of a society.

| can identify the legacy
of a society.

Impact and
legacies

| can evaluate patterns
of continuity and/or
change.

| can explain patterns
of continuity and/or
change.

| can explain
continuity and change.

| can describe continuity
and change.

| can identify
continuity and change.

Continuity and
change

| can analyse cause
and effect.

| can explain why
something was caused
or why it led to certain
effects.

| can explain how
something was caused
or its effect.

| can describe causes
and effects.

| can identify a cause
and an effect.

Cause and
effect



| can evaluate
historical perspectives.

| can compare
perspectives.

| can explain a
perspective.

I can describe
perspectives.

| can identify the
perspective of a person
from the past.

Perspectives

| can evaluate
historical significance.

| can explain why
something is historically
significant.

| can explain
something historically
significant.

| can describe
something historically
significant.

| can identify something
historically significant.

Significance

Historical concepts and skills

| can evaluate the
evidence supporting a
historical interpretation.

| can explain change or

| can summarise the

| can compare historical
events on a timeline.

interpretations.

| can follow timeline
conventions.

| can explain an
interpretation of history.

| can describe an | can place events on a

interpretation of history.

| can identify a historical

| can read a timeline.
debate.

Contestability Chronology

causality from a timeline.

timeline chronologically.

Source 1: Parts of
afemale skulland a
headband discovered

by archaeologists

in Germany in 2017.

The 3200-year-old

blue glass beads in the
headband were traced
to ancient Mesopotamia.
The discovery helps to
prove that there was
trade between Germany
and Mesopotamia in
the Bronze Age.

| can evaluate sources
to determine their
accuracy, usefulness
and reliability.

| can explain the
historical context of
a source.

I can apply historical
knowledge to explain
sources.

| can describe
a source.

| can identify the
origin of a source.

Source
analysis

Steps in skills
progression

Investigating the ancient past 3
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Why does history matter?

History is the study of our past. It is easy in our busy modern world to forget that every
invention, every country and every idea has a history, which is a long chain of events
that lead to right now. Studying history helps us to understand our world.

Thinking like a historian

Historians specialise in the study of history.
Historians conduct investigations by asking
questions and analysing sources. Sources can be
written evidence from the past, such as letters,
inscriptions and books. Sources can also be
artworks, photographs, tools, toys, clothing and
stories passed down from one generation to the
next. Sources can even be human remains.

After considering a range of sources, historians
interpret the evidence, make judgements and
communicate their conclusions.

As a history student, your goal is not to
memorise facts or dates; your goal is to think like
a historian.

Three reasons why history matters

A historian’s role has three parts: historians ask
questions, examine sources and use evidence to
answer questions or tell a story about the past.

@ Exploring history helps you
to develop powerful skills

Many people think that history is just a set of facts
about events that happened in the past. However,
history is much more than facts. Studying history
gives you access to a new set of skills. Think of
these skills as your ‘superpowers’. This year you
will practise skills such as asking interesting
questions, expressing opinions, thinking critically,
processing information, analysing, researching
and communicating. These skills will help you to
succeed inside and outside your history classroom.

Source 1: Look closely at the tree in this photo. What canit tell b
you about events in the past? Think like a historian: Ask questions,
examine sources and use evidence. Ask yourself, ‘Why did
humans remove a large panel of bark from this tree a long time
ago? What might they have used it for?’

4 Good History NSW Stage 4



4 Source 2: This statue is
of Thucydides, a historian
who lived in ancient Greece.
[Theophil von Hansen
(1884 CE), Statue of
Thucydides]

Exploring history is the closest
you will get to time travel

@

Do you want to know how the Egyptian pyramids were
built? Do you wonder why the Great Wall of China

was constructed? Are you interested in gladiatorial
battles? Do you want to know how democracy started?
Have you ever wondered what Australia looked like

60 000 years ago? The study of history allows you to
take a trip back in time to discover fascinating people
and events, and to understand the how and why of

our world.

®

Studying history can help us to understand ourselves
better. Human history is a long story about everything
that people have ever done. There is a lot to take in
from this story. We can learn what we should and
should not do, and we can also learn about who we are.

Exploring history helps form
your identity
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Source 3: Dr Clare Wright is a historian living in Australia today.

Learning
ladder 1.1

Background and origins

0 Identify the role of a historian.
e Describe the sources a historian might investigate.

9 Explain how studying history gives you new thinking
skills.

e Explain why history isimportant.

Source analysis

o Sources 2 and 3: Identify these two historians.

9 Source 1: Describe the image in this source.

e Sources 2 and 3: Explain how these sources
demonstrate the value people place on studying
history.

o Source 2: This statue was created over 2300 years

after Thucydides lived. What does that tell you about
peoplelivingin 1884 CE?

Source analysis, page 475
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How do historians
measure time?

The concept of time means different things to different cultures. In some cultures,

time is considered circular — meaning that events happen in a series of repeating cycles.
In other cultures, the concept of time is linear and continually changes (from past,

to present, to future).

Timelines

Historians often view time as linear. They use timelines
to put historical events in order. This order is known as
chronological order, from the Greek kronos (meaning
time) and logos (meaning order).

Dating methods

All cultures that see time as linear have their own
dating method. This dating method is usually based

on an important event. For example, in Christian
cultures, the birth of Jesus is the most important event
in history. Therefore, Christians measure time from
around the birth of Jesus. Events that happened before
the birth of Jesus are identified as ‘BC’, meaning
before the birth of Christ, while events that happened
after the birth of Christ are identified as ‘AD’, which
stands for anno Domini (a Latin phrase meaning ‘in
the year of our Lord’).

In Japan, the emperor was believed to be a direct
descendant of the goddess Amaterasu. Time, therefore,
is measured in relation to the reign of an emperor. The
current Emperor Naruhito’s reign is known as Reiwa.
Naruhito ascended the throne in 2019 or ‘Reiwa 1", Source 2: The Nativity, showing the birth of Jesus Christ.
So the year 2020 is called ‘Reiwa 2’ and so on. This image was created by Dunois Master in 1455 CE.

PN

Timeline dates are spaced out evenly

Arrow here 1930 CE 1940 CE 1950 CE 1960 CE 1970 CE Arrow here
means time means time
goes back goesoninto
into the past | | | the future
1932 CE: 1946 CE: 1967 CE:
Opening of the First post-WWII Referendum on
Sydney Harbour migrants arrive in including Aboriginal
Bridge Australia Peoplesin the Census
Source 1: Atimeline of key P \ ‘
events in Australian history, \
1930-1970 CE Key events are placed in correct position

6 Good History NSW Stage 4



In Muslim cultures, time is measured
from the year Muhammad left Mecca and
went to Medina (a journey known as ‘the
hijrah’). This occurred in the year 622,
which is called 1 AH, meaning anno Hegirae
(translated as ‘in the year of the Hijrah”).

Since different cultures use different
dating methods, the world has adopted a
common dating term: ‘CE’ for ‘Common
Era’ and ‘BCE’ for ‘Before Common Era’.
As a reference point, CE is the same as AD
and BCE is the same as BC. We will use
‘CE’ and ‘BCE’ throughout this text.

Periods

Historians who see time as linear also use
periodisation. They break time up into
distinct periods. These periods are known
as Prehistory, Ancient, Medieval, Early

V'S
M O(.jerrlI and M ocIern. The start of a new Source 3: Emperor Meiji (reigned 1867-1912 CE) shown with a range of other emperors.
period is determined by a key event that The background features important Japanese gods (kami), including the goddess
causes dramatic changes to society. Amaterasu. This painting was created by Toyohara Chikanobu in 1878 CE.
Many cultures A number of ancient Invention of the The Industrial
develop writing cultures collapse printing press Revolution
I I I I
Prehistory Ancient period Medieval period Early Modern period Modern period
before 3000 BCE 3000 BCE-c.500 CE c. 500 CE-1450 CE 1450 CE-1789 CE from 1789 CE

4 Source 4: Diagram showing the five main historical periods

@) Learning ladder 1.2

Background and origins Continuity and change
0 Source 1: List the key events shown on the timeline. o a Sources 2 and 3: Identify the key events that form the
e Describe the term ‘chronology’. basis of the Christian and Japanese dating systems.
e Source 1: Explain how: b Calculate the current yearin CE, AD and AH.
a thetimeline dates are spaced on the timeline ¢ Sources 2,3 and 4: In which periods were Source 2 and
Source 3 created?

b thekeyevents areincluded on the timeline.
e Source 4: Describe the way historians have broken up

0 Source 1: Explain why there are arrows at each end of . . . .
history into time periods.

the timeline.
e Source 4: Explain how historians have determined when

Create a timeline of key events in your life from your . .
e i ¥ ¥ one period ends and another begins.

year of birth to the year you started high school. You

might like toinclude events such asthe year youstarted 0 SQUIC? 4 Explgin I’VhV periodisation is an example of
primary school, the year a brother or sister was born, or historical continuity and change.
the year you moved house. e How do the constructions of circular time and linear time

demonstrate the concept of continuity and change?
Continuity and change, page 477

Investigating the ancient past 7
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How did humans
develop?

The universe is approximately 13.8 billion years old. Earth came into being about
4.5 billion years ago and life first emerged on our planet around 3.6 billion years ago.
It would be another 3 billion years before primates appeared and a further

59 million years before humans evolved.

Evolution of homo sapiens

About 300 000 years ago, the species we belong to,
homo sapiens, evolved from earlier primate ancestors
in Africa (see Source 2). Homo sapiens means

‘wise human’in Latin.

Migration of homo sapiens

Around 70 000 years ago, homo sapiens started
migrating out of Africa to all the major landmasses

of the Earth (see Source 3). This happened in a few
different waves: humans first travelled to the Middle
East, then India, Asia and Australia, then to Europe and
the Americas.

The world during the Ice Age

; Elevation

10 000m i
‘ above sea level

l Om (sea level)

sea level

We do not know why our distant ancestors left
Africa. Some scientists have suggested that humans
left because there were too many people in the area,
or because they were looking for food and resources.

The migration of early homo sapiens was possible
because they lived during the period known as the
Ice Age (the Pleistocene epoch: c. 2.5 million years ago
to c.12 000 years ago). During the Ice Age, much of
Earth’s water was frozen at the northern and southern
tips of the planet, which meant the seas were more than
100 metres lower than they are today. Consequently,
land masses that are today separated by water were
connected (see Source 1). When the Ice Age ended, the
water melted and the seas rose to their current levels.

4 Source 1: During the Ice Age, sea levels were much lower and land bridges joined the Australian mainland to Tasmania and Papua New Guinea.

8 Good History NSW Stage 4



Source 2: p
Humans evolved from

earlierand now-extinct
primates.

Carbon dating of tools and jewellery found
at archaeological sites — as well as DNA analysis
of human remains - has enabled scientists to
pinpoint the time when humans first reached
Australia, the Americas, Asia, Europe and the
Pacific region. For example, artefacts uncovered in
Kakadu in Australia in 2018 CE led archaeologists
to conclude that First Nations Peoples have lived
in Australia for around 65 000 years.

Source 3: Hunting tools and equipment found in a cave shelter p
in West Arnhem land in the Northern Territory

The migration of homo sapiens from Africa
to all the world’s major landmasses

15-24.000 years ago 4500 years ago

25000 years ago
40000 years ago 359

70-75 000
years ago

12-20000 years ago

Equator
30000 years ago 0 2500  5000km
I |
AO years ago Scale true at equator
65000 years ago x
Legend
= Homo sapiens 800 years ago

4. Source 4: Early human migration patterns

Investigating the ancient past 9
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Early human societies

The early human societies were established in the
valleys of major rivers. These rivers provided an
abundant, constant supply of fresh water and fertile
soil. Rivers also allowed people to travel easily, and the
physical barrier of the water helped to protect territory
from invaders.

The Tigris and Euphrates Rivers

Humans started to settle in Mesopotamia around

10 000 BCE. Mesopotamia was situated in the fertile
valleys between the Tigris and Euphrates Rivers
(modern-day Iraq, Kuwait, Tlrkiye and Syria).

These rivers flooded unpredictably and violently.
The world’s first complex society was founded in
Sumer, in southern Mesopotamiain c. 5500 BCE.

The Nile River

In about 6000 BCE in northern Africa, groups of
hunter-gatherers began settling along the Nile

River and growing crops. This river allowed people
to easily travel the long distances between the
separate kingdoms in the Upper and Lower Nile.
These kingdoms were unified by about 3150 BCE,
which led to the development of an Egyptian society.

Source 5: A timeline from the beginning

of the universe to the end of the ancient
world. Historians use ‘c/, meaning ‘circa’ or
‘about’, when they don't have an exact date.
v

Source 6: Sites of p
early societies

Ke
.ideas

time

c. 13.8 billion years ago

line -

c. 3.6 billion

""""""""" ears ago
The ‘big bang’: the yearsa 9

explosion of matter that Life begins
began the universe on Earth

c. 4.5 billion
years ago

Earthis formed <«

The Indus River

Another society developed along the Indus River,

in modern-day north-west India and Pakistan.

There is evidence of farming in this area from around
4000 BCE. By about 2600 BCE, many towns and cities
had been established. The Indus River society was at its
peak from about 2500 BCE to 2000 BCE.

A modern-day world map showing the rivers along which
early societies were located

AUSTRALIA

AFRICA

e

s

\Y)

Legend 2500 5000 km
| |

~- River
(scale accurate at equator)

c. 250 000 years ago

First modern humans
are living in Africa

c. 40000 years ago

Homo sapiens are
living in Europe

_

c. 65000 years ago <«

Homo sapiens are
living in Australia

c. 15000
years ago

Homo sapiens
arelivingin
the Americas <«

c. 75000 years ago

Homo sapiens are
living in Asia

<

The Ice Age c. 1.8 million years ago-12 000 years ago
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The Yellow River (Huang He)

The Yellow River is considered to be the cradle of
Chinese culture. Some archaeologists suggest the
area was settled by 9500 BCE. By about 2500 BCE,
tribes had united to solve common problems such as
flooding and irrigation.

Learning
ladder 1.3

Background and origins

o Source 6: Identify the locations of the river societies.

=

e Source 2: Describe the physical changes you can see
as humans evolved.

e Source 4: Using the source, explain how humans
travelled from Africa to Australia.

o Sources 1and 3: Using the sources and your
knowledge, explain why historians know when humans
reached Australia.

e Evaluate the benefits and disadvantages of settling

near river systems for humans.

AMERICA Chronology

0 When did humans first exist on Earth?

e Place these events into chronological order, from
the oldest to the most recent:
« 70000 years ago: humans reach India
+ 40000 years ago: humans reach Europe
+ 20000 years ago: humans reach North America
+ 45000 years ago: humans reach China
+ 65000 years ago: humans reach Australia.

SOUTH
AMERICA

e Create a timeline using the dates from Question 2.

0 Source 5: Explain how the timeline demonstrates the
concept of change.

Chronology, page 472

Source: Matilda Education Australia

2500 BCE <« > 146 BCE
Indus River Romans conquer
N '_3_5_0_0_?@_ ~ society is at Greece
Writing is invented its peak
in Sumer 2500 BCE

------- 753 BCE <« P> 30 BCE

YellowRiver |  ------ | | | -----

society Rome is Romans

founded conquer Egypt

5000 8CE 3150 BCE 480 BCE it
R Egyptian The Greek The
Farm_lng society Classical Western
begins in the B begins Age begins « Roman
Middle East Empire falls <«

The Bronze Age
c.3200 BCE-1200 BCE

Investigating the ancient past 11
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What evidence
do we have of humans
In ancient Australia?

Artefacts, visual sources, oral histories and
human remains show that humans have
been living in Australia for 65 000 years.

Source 1: An excavation by archaeologists at the Warratyi rock p
shelter in the Flinders Ranges in South Australia found a bone from a
diprotodon. This suggests humans were hunting and eating megafauna
(giant animals) about 49 000 years ago. The megafauna became extinct
as a result of climate change during the Ice Age.

Source 2: An axe-grinding stone found
in Kakadu National Park in the Northern
Territory in 2017 CE is the oldest found
artefact confirming the occupation of

Australia 65 000 years ago. The tool-making Source 4: A drawing found at Nawarla Gabarnmang in the Northern Territory is Australia’s
technology developed by early Australians oldest known visual source evidence of First Nations Peoples; it is thought to have been painted
was the most advanced in the world. 28 000 years ago. Rock art gives us clues about the everyday lives and beliefs of the first Australians.

Source 3: The
discovery of Australia’s
oldest human remains
at Lake Mungo in New
South Wales, along
with other artefacts,
has provided evidence
about Australia’s
ancient past and how
people lived. Mungo
Man is thought to have
died 43 000 years ago.

12  Good History NSW Stage 4




Source 5: The Kulin Tanderrum (ceremony) is the annual meeting

of the five clans of the Kulin Nations: Wurundjeri, Boon Wurrung,
Taungurung, Dja Dja Wurrung and Wadawurrung. Through ceremonies,
stories and art, First Nations Peoples connect to the Dreaming and to
the ancestral spirits that created the world.

Learning
ladder 1.4

Background and origins

o Identify four sources of evidence for the presence
of humansin ancient Austalia.

e Source 4: Describe the source shown in this image.

e Source 6: Explain how First Nations Peoples’ oral
histories are valuable to historians.

o Sources 1-6: Explain why these sources prove
continued First Nations Peoples’ occupation of
Australia from 65000 years ago.

Cause and effect

0 Source 1: Identify the cause of the megafauna
extinction.

e Source 3: Describe an effect of the discovery at
Lake Mungo.

e Sources 1and 6: Explain the effect of the Ice Age
on ancient Australia.

e Source 5: Explain why the Kulin Tanderrumis held
every year.

o
Source 6: The Torres Strait Islands formed when the land bridge
between Australia and Papua New Guinea was submerged at the end of
the Ice Age, 8000 years ago. First Nations Peoples’ oral histories from
all around the Australian coastline provide evidence of their experience
of the rising sea levels at the end of the Ice Age. These stories have been
passed down for generations over thousands of years.

Cause and effect, page 480
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How do we know the age
of an ancient artefact?

Archaeologists often work with historians. They study human societies by finding and
analysing artefacts. Artefacts are objects made by humans in the past. Archaeologists
use different methods to establish the ages of artefacts and sites.

Working out the exact age of an object is easy if

the date is marked on the item, which is often the
case with coins and inscriptions. However, for many
objects, archaeologists need to use relative and
absolute dating methods to establish the age of

an item.

Relative dating

Relative dating establishes whether an artefact

is older or younger than other artefacts that have
been found. Archaeologists use stratigraphy to
date artefacts. Different artefacts are found in
different strata (or layers) of rock and soil. By dating
a stratum (a layer), archaeologists can assume that
the artefacts found in that stratum are the same age.

However, using stratigraphy to date artefacts
can sometimes be unreliable, as the movement
of earth over time can mean that objects move to
layers in which they were not originally located.

Another form of relative dating relies on the
principles of typology. This is where artefacts are
put into chronological order (organised from the
oldest to the most recent object) based on features
such as decoration, construction material and shape.

Absolute dating

Absolute dating methods measure the physical
properties of an object and use these measurements
to calculate its age.

One absolute dating method is radiocarbon
dating (also known as carbon dating). This method
is used to date organic matter (that is, something
that once lived, such as animals and plants). From
the moment an animal or a plant dies, the amount
of carbon-14 (a radioactive form of carbon) in the
plant or animal starts to decrease at a constant
rate. By measuring the amount of carbon leftin an
organic object, archaeologists can estimate when
an animal or plant lived.

14 Good History NSW Stage 4

Radiocarbon dating has helped to confirm that
First Nations Peoples have inhabited Australia for
65 000 years, changing earlier misunderstandings
that Aboriginal Peoples had been in Australia for
20 000 years.

Source 1:

A cross-section of
an archaeological
site showing layers
(or strata) of rock
and soil

Bedrock




Source 2: Wandjina Rock
Art, Mowanjum Country, the
Kimberley, Western Australia,

c. 40 000 BCE , . | ‘ / Leqrning
ladder 1.5

Although rock art does not contain any organic
matter, archaeologists have been able to use

radiocarbon dating to determine its age by analysing BaCkground and origins

fossilised wasp nests that had formed on the rock © sourcer:

art thousands of years ago. By dating the wasp nests a Identify how many layers are shown in the
found on the rock art, scientists have then been able to diagram.

determine the age of the rock art. b Which layer is the most recent?

e Describe the objects that radiocarbon dating
can be used to date.

e Explain how typology is used to date objects.

Newly cut tree e Explain why stratigraphy may sometimes be an

unreliable dating method.

Beam from

Continuity and change
a building

0 Source 1: Identify the changes in transportation
revealedin Layer 3and Layer 4.

9 Describe how archaeological dating methods have
changed.

s =27 4 i
- 1930
Beam from an :

older building e Source 2: Explain how radiocarbon dating has
changed earlier understandings of First Nations
- Peoples’ occupation of Australia.
Source 3: Dendrochronology is an absolute dating method that is o Source 3: Explain why dendochronology

used to date wood by examining the rings in the timber. Each year,

trees grow a new outer layer of bark and add a ‘ring’ to the trunk.
Archaeologists have developed ‘master’ sequences of rings that go

back thousands of years for different geographic regions, with which '
samples from wooden artefacts can be compared. § \ ......................................................................................

demonstrates the concepts of continuity and
change.
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How do we know about
the ancient past?

Ancient societies left behind all kinds of evidence in sources, including human remains,
visual sources, artefacts, oral history and written accounts. This evidence tells historians
and archaeologists how ancient people lived and even what they thought.

Human remains

The physical remains of modern humans can give us lots
of useful information. By carbon dating the bones, we
can tell roughly how old a skeleton is. Archaeologists

can also figure out how old the person was when they
died by examining their teeth. Occasionally, we can tell
how someone died, with damage to the bones indicating
aviolent death. We can even use human remains to
determine what diseases a person suffered, where they
lived and what they ate.

Visual sources

Visual sources from the ancient period include paintings,
etchings and bas-relief sculptures. These sources a
depict scenes from everyday life, images of important Source 1: This skeleton was found in Germany in 2016 CE. This person
people and religious scenes. We can use them to learn Yvasa high-status womgn who was buried with ela.bora.te bronze

b h | h h ked what food jewellery. The skeleton is dated to c. 2000 BCE. Historians use ‘¢,
about what people wore, how they worked, what too meaning circa, when they only have an approximate date.
they ate, what they believed and what they thought

was important.

P Artefacts
Source 2: Ploughing the Fields, a scene from the Tomb of AN a.rtefaCt _'S any object made by humans. Durlr.lg the .
Sennedjem, Deir el-Medina, Egypt, c. 1200 BCE. Sennedjem was ancient period, people created many artefacts, including
an Egyptian official and royal tomb builder. He may have painted weapons such as arrowheads, axes, spear points and
T‘s image himself for his own tomb. spearthrowers. Archaeologists have found beautiful

jewellery made of bronze, silver and gold, and beads
made from coral or precious stones.

They have also found everyday
household objects, such as
eating utensils, toys,
cooking pots and combs.

Source 3: This oil lamp P

with servant girl decoration

(173 BCE), made from bronze
and gilded with gold, was found
in the tomb of Princess Dou Wan
(c.180 BCE-c. 110 BCE), Han dynasty.
The creator is unknown.
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Oral history

Another important historical source is oral
history, or stories that are passed down from
one generation to the next. The epic Greek
poems the ‘lliad’ and the ‘Odyssey’, written
down by Homer during the 8th century BCE,
are based on much older ancient Greek
story-telling traditions about an ancient war,
popularly known as the Trojan War. While
historians and archaeologists cannot find
any evidence that the Trojan War actually
happened, in 1868 CE, archaeologists found
the ancient city of Troy in Hisarlik, Tlrkiye.

Written accounts

In some ancient societies, people developed writing
because they needed to record agricultural produce
and trade activity. Archaeologists believe that writing
first appeared in Mesopotamia in 3500 BCE. By 3000
BCE, the people of Sumer in southern Mesopotamia
were using triangular-shaped writing tools to press
symbols into soft clay to record numbers. These pictures
were eventually simplified as symbols that represented
language sounds. People in other societies also began
writing shortly after the Mesopotamians. In the valley
of the Indus River (in modern-day Pakistan and north

India), Harappan script appeared around
3300 BCE. Hieroglyphs emerged
in Egypt c. 3200 BCE.

Source 5: Clay tablets P
were used to record
agricultural produce

in Mesopotamia,

c.3100 - 2900 BCE.

fter becoming Emperor, he would rise
early, before daylight even, to deal with
his private letters and official reports.

Source 6: Excerpt from a history book called The Twelve Caesars
(119 CE) by Suetonius, an ancient Roman historian. In this excerpt,
he writes about the morning routine of the ancient Roman

Emperor Vespasian.

ight for your country - that is the best, the only omen!
You, why are you so afraid of war and slaughter?
Even if all the rest of us drop and die around you,
grappling for the ships, you'd run no risk of death:
you lack the heart to last it out in combat - coward!
But if you hold back from the bloody foray here
or turn some other soldier back from battle,
winning him over - you with your soft appeals -
at one quick stroke my spear will beat you down,
you’ll breathe your last!

Source 4: The ‘lliad’, Book 12, presumed to have been written down by the
ancient Greek poet Homer, c. 750 BCE

Learning
ladder 1.6

Background and origins

o Identify the five types of sources.

e Describe modern examples of visual, artefact and
written sources.

6 Explain how visual sources can help us to understand
the past.

e Explain why some human societies developed writing.

e Sources 1-4: Which of these do you think would
be the most useful for a historian? Explain your
reasoning.

Source analysis

0 Sources 2 and 3: Identify the origin of each source:

a Whoisthe creator of the source?

b When was the source made?

¢ Whattype of sourceis it - visual, artefact or
written?

e Source 3: Describe the source.

e Sources 2 and 6: Explain what useful information
each source provides.

o Source 1: Using the source and your knowledge,
explain what the study of human remains can tell
historians.

e Source 4: Historians have found little evidence of the
Trojan War, but believe thatit may refer toone ormore
ancient wars fought during the 3000-2000s BCE.
Why is this source still useful?

Source analysis, page 475
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Who are the historians?

In some societies, the ancient period saw the beginning of written historical accounts
and the emergence of ‘historians’. Historians of the ancient period not only wrote to

record the events of the past but also wanted to entertain their readers and to show
the role the gods played in human societies.

Herodotus

Herodotus was an ancient Greek historian
and lived c. 484-425 BCE. He is believed
to have been the first person to write
down historical events in an orderly
fashion and is therefore known as

the ‘father of history’ in Europe.
Herodotus mainly wrote about the

kings of ancient Greece and the

battles in which they engaged. He
travelled around the Mediterranean
world, conducting interviews and
researching stories for his histories.

He wrote history to preserve the past,
amuse readers and demonstrate that,
throughout Greek history, the gods

often intervened.

Pamphile of Epidaurus

Pamphile of Epidaurus was a historian who
was borninc. 25 CE. She lived in Greece,
which was then under the control of the
Roman Empire. Pamphile is best known
for her book, Historical Commentaries
(c.60 CE), a collection of 33 history

texts. Much of this book has been lost,

but we know about its existence from the
many references to it in the works of other
ancient historians.

Pampbhile may also be the author of
Treatise on Women Famous in War (c. 60 CE),
which is a book of biographies of famous women
from the ancient Roman period. Pamphile worked
constantly on her history writing, and diligently
recorded whatever she learned from those around her
and from what she read in books. Pamphile pioneered
the ‘miscellaneous history’ form, which consisted of
retelling interesting anecdotes from the past. This style
of history writing became popular in ancient Rome
during the 2nd and 3rd centuries CE.

18 Good History NSW Stage 4

4 Source 1: Image of

Ban Zhao, from Joseph
Amiot (1778 CE), Memories
Concerning the History,
Science, Arts and Customs
of the Chinese

Sima Qian

Sima Qian is known as the ‘father of history’ in China.
He was the author of Records of the Grand Historian
(c.109-91 BCE) and was the official historian for the
Han court in China. His book was the first to cover
the 2500-year period of Chinese history from the
time of the legendary Yellow Emperor to the reign of
Emperor Wu of Han. It is the best and sometimes only
source for a long period of Chinese history.



ere are presented the results

of the inquiry carried out by

Herodotus of Halicarnassus. The
purpose is to prevent the traces of human
events from being erased by time, and
to preserve the fame of the important
and remarkable achievements produced
by both Greeks and non-Greeks; among
the matters covered is, in particular, the
cause of the hostilities between Greeks
and non-Greeks.

Source 2: Herodotus, The Histories, c. 430 BCE

Sima’s book broke new ground. It not only included

histories of the emperors but also referred to the lives of

other individuals, such as foreigners, poets, jesters and
assassins. In addition, Sima Qian conducted extensive
research and composed his history by reading court
documents and memorials, interviewing eyewitnesses,
visiting places where historical events had happened
and reading documents from regions outside of China.

As court historian, Sima Qian was obliged to write a
history that pleased the Han emperor and justified his
right to rule. Any criticism of the Han emperor would
result in severe punishment. Indeed, Sima Qian almost
lost his life after he defended the actions of a Han
military leader, Li Ling, who had led an unsuccessful
campaign in 99 BCE.

Ban Zhao

Ban Zhao was an ancient Chinese historian. She was
bornin Chinain c. 45 CE and was highly educated,
with expertise in mathematics, astronomy, poetry and
history. She wrote Lessons for Womenin 80 CE and also
completed her brother Ban Gu’s work on the history of
the Han Empire, The Book of Han (111 CE). Ban Zhao’s
purpose in writing her history was to demonstrate the
superior rule of the Han dynasty (209 BCE-220 CE)

in China. The Book of Han was heavily influenced by
Sima Qian’s Records of the Grand Historian and was
the first to cover a single Chinese dynasty. It is widely
recognised as the best source for the Han period.

Source 3: Statue of Herodotus, Austrian Parliament building, Vienna

Learning
ladder 1.7

Significant people, ideas and events

0 Identify four early historians.
e Source 1: Describe the work of Ban Zhao.

e Explain how Herodotus conducted research for his
histories.

e Explain why Pamphile is not as well-known as
Herodotus.

e How accurate are the histories of Herodotus and
Sima Qian?

Significance

0 Identify the ‘father of history’ in China.
e Describe the significance of Pamphile’s work.

e Source 2: Using the source and your knowledge,
explain how Herodotus'’s work is significant.

e Explain why Records of the Grand Historianis a
significant work.

Significance, page 486
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How did citizenship
develop in the
ancient period?

The idea of citizenship began in the ancient period. Its meaning, however, was very

different from how we view citizenship today.

What is citizenship?

In Australia today, a person who is a citizen is
considered a member of the nation. Any person born
in Australia, regardless of sex or race, is automatically
acitizen, aslong as they have at least one parent who
is a citizen or permanent resident of Australia. Other
people need to apply to the Australian Government
to become citizens. Australian citizens can vote

in elections, seek election to parliament and have
protection under Australian law.

Citizenship in ancient Greece

In the late sixth century BCE, the ancient Greek
city-state of Athens established the world’s first
democracy. In this system of government certain
people, known as citizens, played a role in how the
city-state was governed. A person was considered
acitizen if they had one parent who was a citizen.

From 451 BCE, however, the idea of citizenship
changed. Pericles, an ancient Greek politician,
introduced a new law which stated that a person was
not considered a citizen unless both their parents
were citizens. It is believed that Pericles’s Citizenship
Law (451 BCE) was introduced to limit the number of
people who could claim the privileges of citizenship
at atime when Athens was enjoying a period of
great prosperity.

While both men and women could be considered
Greek citizens, full citizenship rights were only really
extended to wealthy men. When a boy turned 18 years
old, he could attend the Assembly and vote on whether
new laws should be passed. At 30, a man was eligible
to serve on the Assembly for a year. During that year,
he and others on the Assembly were responsible
for proposing new laws. Although poor Greek men
had voting rights and the right to serve in important
government positions, in practice they were not able

20 Good History NSW Stage 4

to serve. Only wealthy men who donated funds to public
buildings or religious ceremonies were able to become
influential enough to secure votes for public office.

Women were considered citizens, but were barred
from holding public office and voting. They could,
however, participate in public life through religious
rituals if they were priestesses. Foreigners (known as
metics) and slaves could not become citizens. They were
not allowed to own property or participate in religious
rituals. In addition, metic men had to serve in the army
and pay a monthly tax.

Citizenship in ancient Rome

Roman citizenship was similar to the Greek model.

All citizens were regarded as equal under the law,

and wealthy male citizens played important roles in
government. However, while poor Greek male citizens
were not able to access government positions, poor
Roman male citizens (known as plebeians) had access
to a Plebeian Council where they could vote on laws that
affected them directly. They could also serve as elected
officials on the Plebeian Council.

Rome also offered a second-class form of citizenship
to freed slaves. Freed slaves (known as freedmen) could
not vote in the Roman Assembly, but they had the full
protection of the law and could marry Roman citizens.

In addition, the children of freedmen were able to
become full citizens.

... it was resolved, on the motion of Pericles, that no
one should be admitted to the franchise [vote] who
was not of citizen birth by both parents.

Source 1: Aristotle (c. 322 BC), Athenian Constitution, Part 26.
Aristotle was an ancient Greek philosopher. Here he refers to
Pericles, an ancient Greek politician, who had lived 100 years
before.



Source 3: Painting of the ancient Greek politician Pericles making his famous Funeral
Oration (431 BCE). In this speech, Pericles honoured those who had died in the first
year of the Peloponnesian War and encouraged Greek citizens to defend democracy.
[Phillipp von Foltz (1852 CE), Pericles Gives the Funeral Speech]

Learning
ladder 1.8

Significant people, ideas and events

. . - . Identify two rights enjoyed by Australian citizens.
Another difference from ancient Greek citizenship 0 Y g jovedny

was that, from 212 CE, Rome allowed people from

its conquered territories to become Roman citizens.
Although it may have just been a way to raise more taxes,
the edict of Emperor Caracalla nonetheless extended
full Roman citizenship to all subjects of the empire.

e Source 3: Describe the rights and responsibilities of
ancient Greek citizens.

e Explain how Roman citizenship was different from
Greek citizenship.

e Explain why poorer citizens had fewer rights than
wealthier citizens.

Perspectives

he Emperor Caesar Marcus Aurelius

S Antoni Pius d o Sources 1and 2: Identify whose perspectives are
everus Antoninus Pius decrees: shown in the sources.

I ... give everyone in the Roman world e Sources 1and 2: Describe the roles of the people

the Roman citizenship: preserving customary law, whose perspectives are shown in the sources.

e Sources 1and 2: Explain the perspective of each
source on citizenship.

without additional privileges. It is necessary for

the masses not only to share in our burden, but
e Sources 1and 2: Explain why the ancient Greeks

believed that citizenship should be for Greeks only
but the ancient Romans (after 212 CE) believed it
should be open to non-Romans living in the empire.

also to be included in victory. This decree will
spread the magnificence of the Roman people ...

Referring to the taxes that exist at present, all

e Evaluate the ancient Greek and ancient Roman
perspectives on citizenship.

are due to pay those ... as it is the law ...

Source 2: The Edict of Emperor Caracalla (212 CE).
Caracalla was an emperor of Rome (198-217 CE).
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How can we protect
our heritage?

It is important that we conserve the remains of the past — including the artefacts
and cultural sites of ancient societies, such as those of First Nations Peoples —

as these are part of our heritage.

Our heritage

The stories, ideas, sites and objects that have been
passed down to us are our heritage. Our heritage helps
us to understand our place in a larger story, whether it
be the story of our family, community, nation or world.
By making places of exceptional natural or cultural value
into National Heritage sites or World Heritage sites,

we are trying to protect them for future generations.

Threats to ancient sites and artefacts

Ancient sites around the world are being damaged by
pollution and tourism. The chemicals in polluted air eat
away at buildings and monuments such as the carvings
on the Athenian Parthenon in Greece and the face of
the sphinx in Egypt. Ancient sites are also damaged
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by tourists; the trampling feet of large crowds causes
significant erosion and, unfortunately, tourists have been
known to graffiti ancient sites and to chip off pieces of
buildings and monuments to take home as souvenirs.

Natural disasters, theft and conflict have also
damaged and destroyed many ancient sites. In 1980 CE,
a major earthquake in Italy severely damaged the ruins of
the ancient city of Pompeii. In 2001 CE, two large statues
of Buddha that were carved into the cliffs at Bamiyan in
Afghanistan in the third and fourth centuries CE were
destroyed with anti-aircraft guns. This was part of an
attempt by the Taliban to erase any evidence of other
religions from Afghanistan.

¥ Source 1: The Parthenon is an ancient temple situated in the
Acropolis in Athens, Greece. The Acropolis is a major tourist
attraction, attracting more than 16 000 visitors every day.
The Parthenon was originally constructed between 447 and
432 BCE. The Greek Government works hard to conserve
this ancient cultural site, which is an important part of Greek
heritage. In 2019 CE, a major project was started to reinstate
up to 360 ancient stones and install 90 new pieces of marble.
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Industry, such as the mining industry in Australia,
is also responsible for the destruction of ancient sites.
In 2020 CE, in order to expand an iron ore mine,

a mining company blasted the Juukan Gorge in the
Pilbara in Western Australia. A cave in this gorge

was a sacred site for First Nations Peoples; it not
only contained evidence of human occupation from
46 000 years ago but also provided a 4000-year-old
genetic link to present-day First Nations Peoples.

Conserving sites and artefacts

Conserving the remains of the past is ongoing work.
Archaeologists need to identify potential threats to sites
and determine how each site can best be protected.

In 1960 CE, the United Nations Educational,
Scientific and Cultural Organization (UNESCO)
embarked on the conservation of the temples at Abu
Simbel in Egypt. The temples had been constructed
more than 3000 years ago by Pharaoh Ramses Il and
were in danger of being flooded. An international team
worked to cut the templesinto blocks and transport
them to a new location where they were reassembled.
The protection and conservation of the temples ensures
that the shared heritage of the people of the world can
be enjoyed and studied by future generations.

Source 2:

The relocation
of the temples
at Abu Simbelin
Egypt, 1963 CE

Learning
ladder 1.9

Impacts and legacies

0 Identify four ways that ancient sites are threatened.

e Source 1: Describe how the Acropolis is being
restored.

e Source 2: Using the source and your knowledge,
explain how the temples at Abu Simbel were
relocated.

o Explain why itisimportant to conserve the remains
of the past.

Cause and effect

0 Source 1: Identify why the Greek Government wants
to preserve the Acropolis.

e Describe the cause of the destruction of Juukan
Gorge.

e Explain the reason for UNESCO's efforts to save the
temples at Abu Simbel.

e Explain the effect of the destruction of Juukan Gorge
on the world’s heritage.

Cause and effect, page 480
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Who owns an artefact?

During the 19th and 20th centuries, many artefacts were stolen from countries
by colonisers and invaders. Should these artefacts now be returned?

The removal of artefacts

Many societies have lost artefacts due
to theft by invaders and colonisers.
Some of these artefacts have been
kept in private collections, while
others have ended up in museums.
Travellers and soldiers often
helped themselves to artefacts

as souvenirs. For example, in

1917, Australian soldiers took a
Byzantine mosaic floor (622 CE)
from Shellal, Palestine. It is now in
the Australian War Memorial.

Colonisers took artefacts from
the people they colonised. During
the early years of the British colony
in Sydney, the Gadigal people repeatedly complained
to British authorities that their weapons, canoes
and other belongings were being stolen from their
campsites. Similarly, colonisers in the United States took
the weapons, clothing and tools of Native Americans.
Many of these objects were sold to collectors or taken to
universities as exotic, ‘primitive’ objects to be studied.

Other artefacts were purchased or removed by
archaeologists. British diplomat Lord Elgin purchased
Greece’s Parthenon marbles in 1816 CE from Greece’s
imperial rulers at the time, the Ottoman Empire.
European archaeologists excavated and then removed
the contents of tombs, temples and palaces throughout

-
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A Source 1: Shellal Floor (622 CE), on
display in the Australian War Memorial

the Middle East and North Africa during
the nineteenth and early twentieth
centuries. In1904-1914 CE, German
archaeologists removed the entire
Ishtar Gate (569 BCE) from Babylon
(now Iraq), brick by brick, and
reassembled it in Germany.

Does it belongin
a museum?

In many cases, the placement of
artefacts in museums and private
collections has ensured their study,
preservation and survival. Some
artefacts that are in museums
today would not have survived
intact, due to ongoing wars or environmental damage.
Museums have been able to provide technology and
expert knowledge to preserve and restore delicate
objects. In addition, many museums are open free to the
public, allowing everyone to access the artefacts and
expand their understanding of other cultures.

The impact of the removal of artefacts

The theft of cultural objects has done enormous damage
to societies around the world, especially those that
suffered the destruction of their culture due to invasion
and colonisation. The return of these objects is a moral
issue — theft of other people’s cultural artefacts is
wrong. Itis also an important cultural issue.

Source 2: The Parthenon Marbles



he British Museum tells
the story of cultural
achievement throughout
the world, from the dawn of
human history over two million
years ago, until the present day.
The Parthenon sculptures are

a significant part of that story.

The Museum is a unique
resource for the world: the breadth
and depth of its collection allow a
global public to examine cultural
identities and explore the complex
network of interconnected
human cultures ... The Parthenon
sculptures are a vital element
in this interconnected world
collection. They’re a part of the
world’s shared heritage ...

Source 4: The British Museum (2024 CE),
‘The position of the Trustees of the British
Museum’, British Museum website.

Many cultural artefacts hold religious significance or
provide a link to ongoing cultural practices. In addition,

artefacts can help restore culture that has been lost.
First Nations Peoples, such as those from Australia,
Canada, New Zealand and North America have been
campaigning for the return of their stolen artefacts.
Former colonised countries such as Iraq, Greece, India
and Benin have also called for the return of artefacts
from museums in Western Europe and North America.
These artefacts hold great significance for the cultures
in which they were created.

t’s not just the items, it’s the spirit attached ...
The people who once owned them, their spirit
went with them ... [The return of the items
is] a very, very powerful event and it helps in the
cultural revival that’s going on.

Source 5: Murrandoo Yanner (2019 CE), Chairperson of the
Gangalidda Garawa Native Title Aboriginal Corporation, quoted
on the AIATSIS website page ‘Return of Cultural Heritage'. Here he
explains the importance of returning cultural artefacts.
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Source 3: Visitors

admiring the Ishtar Gate
at the Pergamon Museum,
Berlin, 2018 CE

Learning
ladder 1.10

Impact and legacies

0 Source 1: Identify the artefact shown in this source.

e Source 1: Describe how this artefact arrived in
Australia.

e Sources 2 and 3: Explain how museums can be
beneficial for artefacts.

e Explain why people have taken artefacts from
other cultures.

Contestability

o Identify the debate over the ownership of artefacts.

e Describe the different groups calling for the return
of artefacts from European and North American
museums.

e Source 4: Explain how the British Museum justifies
its ownership and display of artefacts from around
the world.

e Source 5: Using the source and your knowledge,
explain why the return of artefactsis important.

e Evaluate the two positions on artefact ownership.

Contestability, page 488
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How do | conduct
a good inquiry?

Now that you've finished the introductory chapter, it's time to conduct your own
historical inquiry on the ancient past. Throughout the chapter you have developed
knowledge and understanding of the ancient past. Background knowledge is important
because it helps you make connections to new information, ask better questions and
consider different perspectives. As you progressed through the chapter, you have
gathered information through classroom discussion, highlighting, note taking and
answering questions. Now you are ready to start planning your own historical inquiry!

A historical inquiry gives you the opportunity to be
an active historian: forming questions, interrogating
sources and communicating insights about the past
on a topic of your choice.

What do you see?
Who is involved?
What are the key features?

When and where was this
The chapter has covered the origins and happening?

legacies of the ancient past in addition to
significant people, events, ideas and beliefs.

i ?
What would you like to know more about? UET: Clo Bt Ul £1oels det

How do you think people were

e Early human migrations, pages 8, 9 affected at the time?
* Ancient Mesopotamia, page 17 How is this similar to or different
* Archaeological dating methods, page 14 from today?
* The role of UNESCO, page 23
* The return of First Nations Peoples’ artefacts, What did different groups
page 25 think about this?

Why is this important to know?

Return to the relevant pages in the chapter and
What does it make you wonder?

read them again.

Next, complete the ‘see, think, wonder’ process
to help develop ideas you might cover in your
inquiry.

Jot down your answers to these questions.

Your answers will help you to formulate your own

research ideas. Once you have worked through this Throughout the chapter, you have been working
process, you are ready to start the historical inquiry. to move up the Learning ladder. An inquiry
Refer to page 492 of the How-to chapter for investigation is a great opportunity to expand

your knowledge and attempt new skills.

When planning your inquiry, consider how the
experiences and perspectives of individuals and
groups shaped societies, beliefs and events in
the past. Think about how the past has had an
impact on the present. Use the How-To chapter
to support your planning and research.

a step-by-step guide to this process.
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How can | understand

ancient Egypt?

Ancient Egyptian ideas are all around us. We can see these ideas in mathematics,
astronomy, science, medicine, in glorious monuments and in modern religions.

‘ I Learning I

| can evaluate the
impact of the rise and
fall of societies.

| can explain why a
society developed.

| can explain how a
society developed.

| can describe the
origins of societies.

| can identify the origins

of societies.
C
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| can evaluate how
societies were
influenced by significant
people and ideas.

| can explain why ideas
influenced people and
events.

I can explain how ideas
influenced people and
events.

| can describe key
people, ideas and
events.

| can identify key
people, ideas and
events.

Significant
people, ideas and
events
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The Learning ladder lists the knowledge and skills you
will learn. Each has five levels of difficulty. Learning skills
at the bottom of the ladder will help you to master

the skills at the top of the ladder.

| can evaluate the
legacy of a society.

| can explain why a
society has a legacy.

| can explain the impact
of one society on
another.

| can describe the
legacy of a society.

| can identify the legacy
of a society.

Impact and
legacies

| can evaluate patterns
of continuity and/or
change.

| can explain patterns
of continuity and/or
change.

| can explain
continuity and change.

| can describe continuity
and change.

| can identify
continuity and change.

Continuity and
change

| can analyse cause
and effect.

| can explain why
something was caused
or why it led to certain
effects.

| can explain how
something was caused
or its effect.

| can describe causes
and effects.

| can identify a cause
and an effect.

Cause and
effect



S
Source 1: Thisis a fragment of a wall
painting showing Queen Ahmose-
Nefertari; the painting is in the Tomb

of Kynebu in Thebes, c. 1150

=i

| can evaluate
historical perspectives.

| can compare
perspectives.

| can explain a
perspective.

I can describe
perspectives.

| can identify the
perspective of a person
from the past.

Perspectives

BCE.
Sy

| can evaluate
historical significance.

| can explain why
something is historically
significant.

| can explain
something historically
significant.

| can describe
something historically
significant.

| can identify something
historically significant.

Significance

Historical concepts and skills

| can evaluate the
evidence supporting a
historical interpretation.

| can compare historical
interpretations.

| can explain an
interpretation of history.

I can describe an
interpretation of history.

| can identify a historical
debate.

Contestability

| can explain change or
causality from a timeline.

| can summarise the
events on a timeline.

| can follow timeline
conventions.

| can place events on a
timeline chronologically.

| can read a timeline.

Chronology

| can evaluate sources
to determine their
accuracy, usefulness
and reliability.

| can explain the
historical context of
a source.

I can apply historical
knowledge to explain
sources.

| can describe
a source.

| can identify the
origin of a source.
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What can we learn
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from ancient Egypt?

Located in northern Africa along the
banks of the Nile River, ancient Egypt
grew to become a powerful society.
Ancient Egyptians were innovative:

they developed systems of government,
new ways to communicate, new building
techniques and unique religious beliefs
that drew from the natural world

around them.

Ancient Egypt was one of the first ancient societies.
It started around 3100 BCE and ended when the
Romans defeated the Egyptian army in 30 BCE.

Ancient Egyptians built some of the largest
monuments ever created by humans without modern
technology. They were obsessed with death and with
preparing for the afterlife. Indeed, the pyramids,
including the Great Pyramid at Giza, were built as
magnificent tombs for the rulers of ancient Egypt,
known as pharaohs, to aid their journey to the
afterlife.

Learning about a culture so different from
our own gives us insights into human nature, and
removes the limitations of our modern ways of
thinking. If we want to learn from history, studying a
civilisation that lasted for thousands of years, such as
ancient Egypt, is essential.

Source 1: Ancient Egypt timeline

Ancient Egypt in northern Africa
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A Source 2: Ancient Egypt was located along
the banks of the Nile River in the desert.

Source: Alamy
and Peter
Hermes Furian

v c. 3500 BCE « > c. 3200 BCE > c. 2550 BCE [ c. 1968 BCE
Ke Papyrus sails Hieroglyphic Papyrus Mentuhotep Il
. d y are used script made from reunites
o1CAS yo on boats emerged paper is used north and
timeline forwriting | south Egypt
c. 6000 BCE c. 3100 BCE c. 2560 BCE ¢ 1650 BCE
Different groups of Menes unites Upper Great Pyramid The Palestinian
hunter-gathers start and Lower Egypt of Gizais built Hyksos dynasty
settling in the valley and establishes ancient rules parts of Egypt
of the Nile River and Egypt's Istdynasty <« for nearly 100 years <
B growing crops
EarlyDynastic = Old Kingdom
period 2686-2181 BCE 2125-1650 BCE
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Source 3: This sandstone

Main periods of ancient Egypt
statue of Pharaoh Ramses Il

stands in the Luxor Temple in Old Kingdom (C' 2686-2181 BCE)

the ancient city of Thebes. The Old Kingdom was the period in which the
Ramses Il was the third ruler pyramids were built. It was a time of prosperity and
of the 19th dynasty of ancient security. At the end of the Old Kingdom, ancient

Egypt (reign: 1279-1213 BCE). . . .
e s the Egypt fell into decline and became divided.

JiEerariul pharaoh of the Middle Kingdom (c. 2125-1650 BCE)

ew Kingdom. He built more
emples and monuments than During the time of the Middle Kingdom, ancient

Egypt was reunified and its power and culture were
restored. Pharaohs kept large standing armies to
defend the region.

The New Kingdom (1550-1069 BCE)

The New Kingdom was the most prosperous time
in ancient Egypt. This period saw the greatest
expansion of the ancient Egyptian empire.

Learning
ladder 2.1

Background and origins

o List the three main periods in ancient Egyptian
history.

e Source 3: Describe the period in which Pharaoh
Ramses Il lived.

e Source 2: What does the source suggest about the
importance of the River Nile to ancient Egypt?

o Explain why ancient Egypt can be considered an
innovative society.

Chronology

c. 1473 BCE

Hatshepsut

c. 1336 BCE c. 332 BCE

Tutankhamun Alexander the Cleopatra

0 Source 1: Was the reign of Ramses Il before or
after that of Tutankhamun? Explain your answer.

becomes becomes Great takes becomes e List these events in order, from the oldest to the
pharaoh pharaoh control of pharaoh most recent event:
agﬂegt Egkyptl 30 BCE Romans take control of Egypt
R 3200 BCE Hieroglyphic writing emerges
. . . . . . (. 1799 CE Rosetta Stone is discovered
c.Bl(?SO C'Blggg _C'1_96_E_3§E_ .C_SO. I?(.;E. 2560 BCE Great Pyramid of Giza is built
s 5= Rosetta Stone Romans e Create a timeline using the events in Question 2.
Ahmosel | Ramsesl! is carved with take ) o
reunites becomes hieroglyphics, Greek control of e Source 1: Explain how the timeline demonstrates
Egypt pharaoh and Demotic text Egypt continuity and change in ancient Egypt.

New Kingdom , ", R
foobohte JEL 1,; e T O /e
N
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How did the Nile River
sustain life?

The Nile River was central to life in the desert. The river provided necessary resources
such as fresh water for drinking and growing crops. The Nile River also provided a means
of transporting goods, which enabled trade.

The life-giving Nile River

The Nile was critical to human survival in the
desert. Apart from fresh drinking water, the

river also provided fertile land where Egyptians
could grow crops such as wheat for food and

flax for clothing. The ancient Egyptians used the
papyrus reeds that grew along the banks of the
river to make baskets, sandals, boats and paper.
They also built irrigation channels to funnel water
from the river to irrigate crops growing inland.

The inundation

Each summer, the Nile River rose by up to
eight metres as it carried rain that had fallen
atits source, almost 7000 kilometres away.
The flooding was ‘the inundation’; the ancient
Egyptians thought it was the work of Hapi, the
god of the Nile and the yearly flooding.

The annual inundation carried rich silt that
was deposited along the flooded banks of the
river. Farmers depended on the Black Land of
rich soil to grow their crops, as much of the dry
Red Land could not be used for farming.

While the inundation brought nutrients to
the soil, which made growing crops easier, the
flooding also disrupted life in Egypt between
June and September. Although houses and
other buildings were built on land above the
floodline, most of the farmland was under water
for months every year. During the inundation,
farmers worked on large building projects such
as the pyramids.

Ancient Egyptians organised their calendar
around the annual cycle of the Nile River.
The three main seasons (see Source 3) were:

akhet: the flood season
proyet: the growing season
shomu: the harvest season.

32 Good History NSW Stage 4

The Nile River as a highway

The Nile was ancient Egypt’s main transport and
communication route. Boats that headed north used oars
against the river’s current. Boats that went south relied on
their sails to catch the wind blowing from north to south.

Small skiffs made from papyrus reeds were used to
fish and hunt birds in the marshes along the river banks.
Cargo boats transported grain and other supplies. Huge
wooden barges transported massive blocks of stone from
quarries to building sites.

Source 1: The Nile River was an important
resource for the ancient Egyptians.
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Source 2: Ancient Egyptians made small fishing boats by strapping P
together bundles of papyrus reeds. This painting from the tomb of the
scribe Nebamun shows him hunting birds in the marshes by the Nile
River. Nebamun is joined by his wife and daughter. [Painting from the
tomb of Nebamun, ¢. 1390 BCE]

4 Source 3: The ancient Egyptian farming calendar

~

Learning
ladder 2.2

Background and origins

o Source 1: Identify three different activities shown
in the illustration.

e Source 2: Describe the scene shown in the source.
e Explain how the inundation occurred.

o Source 1: Explain why the ancient Egyptians needed
to build irrigation channels.

e Evaluate the positives and negatives of living near
the River Nile for the people of ancient Egypt.

Continuity and change

o Source 3: Identify the three seasons of the ancient
Egyptian farming calendar.

e Source 1: Describe how this scene would change
during the season of Akhet.

e Explain how the inundation changed everyday life
inancient Egypt.

° Explain why the inundation was also an example
of continuity.

e Evaluate the advantages and disadvantages of living
in a society affected by seasonal change.
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What was the ancient
Egyptian origin myth?

The ancient Egyptians believed that history was cyclical — that history repeated

over and over. The gods had established the pattern of history at the beginning of time.
During each cycle, the upholders of order (ma’at) fought the forces of disorder until the
forces of order won and the universe was renewed.

The ancient Egyptian creation myth appeared, a lotus blossom bloomed, signalling

The ancient Egyptians believed there were eight gods the birth of the Sun god Ra. Ra sneezed and

(called the Ogdoad). The Ogdoad consisted of four created the god of air and the goddess of moisture.

frog-headed male gods and four serpent-headed They in turn produced Geb (Earth) and Nut (sky).

female gods: Nun and Naunet represented water; Geb and Nut had four children - Osiris, Isis, Set and

Heh and Hauhet expressed the notion of infinity; Nephthys.

Kek and Kauket stood for darkness; and Amun and

Amunet reflected the concept of hiddenness. These The Osiris myth

gods represented the watery darkness that existed The Osiris myth was one of the most important in

before the creation of the world. ancient Egypt. Osiris became the first king of Egypt.
From these eight gods came a cosmic egg that His brother Set was jealous. Set enticed Osiris into

contained the god responsible for creating the a coffin, shut the lid and hurled him into the Nile

first land to arise out of the waters. After the land where he died. Set then ruled Egypt himself.
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Source 1: The Sun god Ra rising from the land. The three orange

circles represent the sun at different times of the day. At either side Source 2: Isis restoring Osiris
are the goddesses of the north and south, pouring out the waters to life by fanning him with her
that surround the mound, while the eight stick figures are the gods wings. [Bas-relieffound inthe
of the Ogdoad hoeing the soil. [Image from the Book of the Dead of Temple of Isis, Aswan Dam,
Khensumose, c.1075-945 BCE] Egypt, 380-362 BCE]
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Meanwhile, Isis, the sister and wife of Osiris,
searched for her husband’s body. She eventually found
Osiris’s body and decided to bring him back to life. Isis’s
efforts to restore Osiris to life became the basis for the
embalming and mummification practices in ancient
Egypt. Once Osiris was brought back to life, he and Isis
had a son: Horus, the god of the sky.

In the story, Osiris represents rightful kingship
and order (ma’at), while Set represents violence and
chaos. Set’s murder of Osiris symbolises the cyclical
struggle between order and disorder. During the New
Kingdom period, Osiris’s death and renewal came to be
associated with the annual inundation of the Nile, which
brought the fertile soils to Egypt.

The role of Horus

When Horus grew up, he challenged Set for the kingship
of Egypt. During one phase of their long violent struggle,
Set tore out Horus’s eyes, which were later restored

by the god Thoth. Finally, Geb appeared and ruled

that Horus was the rightful king. Horus and Set were

reconciled and order was restored. -~ . . o . ,
Source 3: Horus guiding Ani to Osiris for judgement in the afterlife.
Horus then performed the funerary rites for his [Image from The Book of the Dead of Ani, c. 1250 BCE]

father Osiris, who became the king of the Underworld.
Horus remained as king of the living. Every pharaoh was
then believed to embody the god Horus.

Learning
ladder 2.3

Background and origins

° Identify the eight gods of the Ogdoad.

e Describe how the world was created, according to
the ancient Egyptians.

e Explain how the Osiris myth represents ancient
Egyptians’ belief in the cyclical struggle between
order and disorder.

o Explain why Horus was important to the pharaohs.

Source analysis

0 Source 3: Identify the origin of the source.

e Source 2: Using this source, describe the role of Isis
in the Osiris myth.

e Source 1: Explain how the source represents the
ancient Egyptian creation myth.

e Source 3: Using the source and your knowledge,
explain why the Osiris myth was important to
ancient Egyptians.

Source analysis, page 475
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What was the social
order of ancient Egypt?

The society of ancient Egypt was organised

. . Pharaoh Source 1: The social hierarchy in
by class, in a system called a hierarchy. 0\ 9 ancient Egypt had clear divisions
At the top was the pharaoh and their family. between groups of people based

on their wealth and employment.

At the bottom were slaves and peasants, ‘
who made up most of the population. |
Ruled by a god-king @ Nobles

The pharaoh was the leader of ancient Egyptian

society. Nearly all the pharaohs were men, with

some notable exceptions such as Hatshepsut, Government ministers
Twosret and Cleopatra. The ancient

v

and high priests

Egyptians believed the pharaoh was
human and also embodied the Town mayors, district governors,
god Horus. priests and doctors
Scribes belonging
to many ranks
Artists and craftsmen
Professional soldiers
(from 1550 BCE)
Peasants (farmers and servants)
Slaves
The pharaoh was the link between the gods and the - Thedivine responsibilities included officiating
people and, therefore, he had both earthly and divine over religious ceremonies, selecting sites for new
responsibilities: temples and, most importantly, maintaining ma’at,
The earthly responsibilities included upholding the which is the order and balance in the world and the
law; defending Egypt from invaders; and managing heavens. The pharaoh’s role as chief priest of Egypt
the requirements of building, farming, mining allowed him to fulfil his divine responsibilities.
and trading. The pharaoh commanded the army, High priests also helped the pharaoh in his role as
controlled all the land and resources, made the laws chief priest.

and collected taxes. Government ministers helped
the pharaoh with these tasks.
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The pharaoh'’s power

The pharaoh was an all-powerful being. Huge
monuments were built for pharaohs in the form of
temples, statues and tombs so that they would be
remembered after their death.

Source 2: Pharaoh Tutankhamun'’s gold coffin showed symbols

that indicated the pharaoh'’s power and status as a god.
A 4

Cobra
headpiece

Crook

False
beard

Flail

Significant people, ideas and events

n Source 1: Identify the group at the bottom of the social
hierarchy.

e Source 2: Describe the features of the source that
identify the pharaoh as a powerful figure.

e Explain how crimes were dealt with in Ancient Egypt.

0 Explain why the pharaoh had both earthly and divine
responsibilities.

Continuity and change, page 477

@ Learning ladder 2.4

Pharaohs wore symbols of their power, including:
a cobra headpiece that showed the pharaoh’s
readiness to strike at enemies
an animal tail that represented the pharaoh’s
strength and fertility
a false beard that symbolised the pharaoh’s status
asagodon Earth
aflail (or whip) that indicated the pharaoh had
ultimate authority
a shepherd’s crook that showed the pharaoh looked
after his people.

The rule of the pharaohs lasted 3000 years over

31 dynasties. Adynasty is a sequence of rulers from the
same family. The family maintains power over multiple
generations by handing down the throne to an heir
within the family’s ranks. This system provided stability
and continuity for the civilisation of ancient Egypt.

The pharaoh and the law

The pharaoh made the laws and was the supreme
judge. There were two kinds of crimes in ancient Egypt:
criminal offences and civil offences.

Criminal offences included murder. These offences
were tried by a judge, and convicted criminals were
given severe punishments, such as being thrown into
the Nile to be eaten by crocodiles or impaled on a stake.

Civil offences included theft or failing to pay loans.
Guilt in these cases was decided by a god. Pieces of
pottery with the word ‘guilty’ were spread out on one
side of the road and other pieces labelled ‘not guilty’ on
the other side. A priest carried a statue of a god down
the road. The statue ‘leant’ towards the right decision.

Continuity and change

a Source 1: Identify the group that was included in the
social hierarchy after 1550 BCE.

e Describe how the pharaoahs were remembered after
their death.

e Explain how dynastic rule provided continuity in
ancient Egypt.

0 Explain why the pharaoh’s association with the god
Horus ensured continuity.

e Evaluate the advantages and disadvantages of
dynasticrule.
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Key individual

Who was Ramses II?

Ramses Il was one of the most powerful ancient Egyptian pharaohs. He was
worshipped by his people and feared by his enemies. He also built more monuments
and temples — mostly celebrating himself — than any other pharaoh.

The rise of a pharaoh

Known as ‘Ramses the Great’, Ramses Il was the third
pharaoh of ancient Egypt’s 19th dynasty. He ruled for
66 years, from 1279 to 1213 BCE, in the period of the
New Kingdom. Ramses Il was groomed from birth to
succeed his father, Seti |, as pharaoh. He was raised
in royal palaces, waited on by handmaids and nurses,

and educated in writing, poetry and art.

Ramses Il was also destined to be a great warrior,
and he was trained in the art of combat. He became
an army captain at the age of 10, and by 14 he was
accompanying his father on military campaigns.
Ramses Il became pharaoh at the age of 25, following

the death of his father.

Wives and children

The pharaoh was expected to provide heirs to
continue the dynasty. Ramses Il was particularly
successful in fulfilling this responsibility: he fathered
over 100 children! He married his first wife, Nefertari,
around 1280 BCE, when he was 26. Over the course
of his life, Ramses Il had eight main wives, dozens

of lesser wives and many unmarried partners

(called concubines).

Source 1: Four huge statues of Ramses Il sit at the P

entrance to a temple in Abu Simbel. This temple
was carved out of a sandstone cliff on the west
bank of the Nile River during Ramses Il's reign.
[Abu Simbel temple, 13th century BCE,
sandstone, Aswan, Egypt]
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Ramses Il gave his male heirs important positions
and trained his first 12 sons to succeed him as pharaoh.
However, Ramses Il lived to the age of 91 and none of
his first 12 sons outlived him. His 13th son, Merneptah,
became pharaoh after Ramses Il died in 1213 BCE.

The dynasty ended 150 years later.

Building projects

Ramses Il built more monuments and statues than any
other pharaoh. His extensive building program covered
the land along the Nile River from north to south to
reflect his vision of Egypt as a great nation and himself
as a great ruler. Ramses Il also replaced the names of
previous rulers on monuments and temples with his
own. His palaces, temples, monuments and statues are
grand and contain accounts of Ramses II’s glorious and
powerful rule. A new capital called Per Ramessu was
built in the northern delta region. At the time, it was
considered to be the greatest city in Egypt.
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One of the most magnificent buildings constructed
during the reign of Ramses Il is the main temple at Abu
Simbel (situated in modern-day Aswan in southern
Egypt). It took about 20 years to build, and Ramses I
made sure there was no question as to who had built the
spectacular monument: four colossal 20-metre statues
of the pharaoh sit next to the temple’s entrance (see
Source 1). Built to commemorate Ramses II’s victory at
the Battle of Kadesh, scenes of the pharaoh at the battle
and making offerings to the gods adorn the halls of
the temple.

4 Source 2: Ramses Il in his chariot
at the Battle of Kadesh

Was Ramses |l a
significant leader?

Ramses Il took his earthly
responsibility to protect his
people seriously. During the

66 years he was pharaoh,
Ramses Il defended the country’s
borders and recovered lands lost
in previous battles. His peace
treaty with the Hittites in 1258
BCE was the first in history.

It ensured a long period of

peace and stability for the
ancient Egyptians.

After his death in 1213 BCE, Ramses II’s legacy
lived on. Egypt remained prosperous, despite the huge
expense of finishing Ramses II’s building projects.

As a result of this prosperity, Ramses Il was loved by
his subjects and nine pharaohs of the 20th dynasty
(1190-1187 BCE) took his name.

Most historians agree that Ramses Il was a very
significant pharaoh, noting that Egypt was at the height
of its power during Ramses’s reign. However, Ramses’s
ongoing fame and popularity was due not only to Egypt’s
prosperity but also to his extensive self-promotion.
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Source 3: Ramses |l grasping a Hittite, a Libyan and a Nubian by their hair. Ramses Il sent strong, simple
messages in the visual images he created in public places and temples. He promoted himself as superhuman

and god-like, as this image suggests. [Limestone relief, 13th century BCE]
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Poem of Pentaur

Like Monthu, god of war, was I made,
With my left hand hurled the dart,
With my right I swung the blade,

Fierce as [the god] Baal in his time, before their
sight.

Two thousand and five hundred pairs of horses
were around,

And I flew into the middle of their ring,

By my horse-hoofs they were dashed all in pieces
to the ground,

None raised his hand in fight,

For the courage in their breasts had sunken quite;

And their limbs were loosed for fear,

And they could not hurl the dart,

And they had not any heart

To use the spear;

And I cast them to the water,

Just as crocodiles fall in from the bank,

So they sank.

And they tumbled on their faces, one by one.
At my pleasure [ made slaughter,

So that none

E’er had time to look behind, or backward fled,;
Where he fell, did each one lay

On that day,

From the dust none ever lifted up his head.

Then the wretched king of the Hittites, he stood
still,

With his warriors and his chariots all about him
in aring,

Just to gaze upon the valour of our king.

Source 4: This translation of the ‘Poem of Pentaur’ was published

in Hardwicke D. Rawnsley (1892 CE), Notes for the Nile,
London.

The Battle of Kadesh

The ‘Poem of Pentaur’ is the official account of the Battle
of Kadesh in 1275 BCE between the Egyptians and the
Hittites. The poem was commissioned by Ramses Il and
he liked it so much he had it inscribed on the walls of
some of his temples.

According to the ‘Poem of Pentaur’, in the
Battle of Kadesh, Ramses Il single-handedly defeated
an army of 2500 Hittite chariots, cutting down
his enemies with spear and sword and running
over their bodies with his horse-drawn chariot.
The Hittites surrendered following the pharaoh’s
superhuman display.

However, historians do not believe the account
of the Battle of Kadesh told in the ‘Poem of Pentaur’.
They do agree that Ramses Il was a master of
propaganda. Propaganda is biased or misleading
information used to promote a point of view.

Learning
ladder 2.5

Significant people, ideas and events

o Source 1: Identify the monument shownin this source.

e Source 3: Describe how the power of Ramses Il is
demonstrated in this source.

e Explain how Ramses Il prepared to become the
pharaoh during his youth.

o Source 1: Explain why Ramses Il undertook such an
extensive building program in Egypt.

e Analyse the short-term and long-term effects of
Ramses II's self-promotion.

Significance

o Source 2: Identify Ramses lI's role in this source.

e Source 4: Describe how Ramses Il portrayed himself
as a great warrior in this poem.

e Sources 2, 3and 4: Explain how Ramses Il used
propaganda to promote himself as a significant
military leader.

o Explain why Ramses |l could be considered a
significant leader of ancient Egypt.

e Animportant aspect of historical significance is
relevance. How important is Ramses lI's rule today?
Why is Ramses Il remembered?
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What was everyday
life like in ancient Egypt?

Peasant farmers made up most of ancient Egypt's population, but they have left
no written evidence of their lives. Evidence of the lives of peasants comes from the
perspectives of the wealthy that were painted on tomb walls and written on papyrus.

Peasants

Peasants accounted for 80 per cent of ancient
Egypt’s population. They were the second-lowest
class in the social hierarchy (slaves were the lowest).
Most peasants were tenant-farmers who worked
on land owned by the pharaoh, growing crops
and farming animals.

During the annual flooding of the Nile
River when the farmland was under water,
adult male peasants enrolled in work gangs
for public works such as repairing roads and
canals. Some men signed up to work on large
building programs such as the pyramids to
ensure they had an income throughout the
year. Money did not exist in ancient Egypt;
workers were paid in food and goods, such
as firewood.

The peasants in ancient Egypt enjoyed
few comforts and lived in simple mudbrick
homes with only mats for furniture. Their diet
consisted of bread, fish, beans, onions and
beer. Unlike the nobility, peasants only ate
meat on special occasions.

o not let me find fault with you in your duties. Do not
fail to have things in perfect order. Also, pick for
me many plants, lotuses and flowers, and others
worth offering. Further, you are to cut 5000 boards and
200 timbers; then the boat that will bring me can carry them,
since you have not cut any wood this year - understood?
On no account be slack. If you are not able to cut them you
should approach Woser, the mayor of Hu. Pay attention:
the herdsman of Cusae and the cowherds who are under my
authority, fetch them for yourself in order to cut the wood ...

Source 1: This letter was written by Sennefer, the mayor of Thebes, to the
peasant tenant-farmer Baki, son of Kyson, in c. 1420 BCE.
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Women Women were expected to marry and raise a family.

Unlike most other cultures of the time, in ancient Egypt, Parents arranged their children’s marriages. Girls
women were regarded as being almost equal to men. married from about 12 years of age and were mothers
Men were still considered to be the head of households, by their mid-teens. Girls in wealthy families could

but women had considerable power and independence attend school. Records show that some women became
in running the house, raising children and working in doctors, so there were opportunities for wealthy women
the family business. Peasant women worked with their to be well-educated.

husbands. When the husband was away, the wife would

run the business and the home.
n ancient Egypt a woman enjoyed the same

Source 2: Evidence of the lives of peasants in ancient Egypt comes rights under the law as a man ... A woman was

to u§ from §ources commlssmneq bY the wealthy members of entitled to administer her own property and
society. This fragment of a wall painting from the tomb of Onsu

shows peasants working hard, sowing and harvesting. [c. 1450 BCE] dispose of it as she wished. She could buy, sell, be
v a partner in legal contracts, be executor in wills

and witness to legal documents, bring an action
at court, and adopt children in her own name ...
In short, an ancient Egyptian woman enjoyed
greater social standing than many women of
other societies, both ancient and modern.

Source 3: Barbara Watterson (1994 CE), Women in Ancient
Egypt, St Martin’s Press, New York

Learning
ladder 2.6

Significant people, ideas and events

0 Source 2: Identify three activities the peasants are
doingin this source.

e Describe the work done by peasant farmers during
the inundation.

e Explain the role of women in ancient Egypt.

o Source 3: How did the lives of women in ancient
Egypt differ from the lives of women in other ancient
societies?

Perspectives

o Source 2: Whose perspective does this source
show?

9 Source 3: Describe the author’s perspective on
women in ancient Egypt.

9 Source 1: Explain the author’s perspective on the
peasants of ancient Egypt.

e Sources 1and 2: Compare the two perspectives
on peasants in ancient Egypt.

Perspectives, page 484
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How were pictures
used to communicate?

The picture symbols found on many ancient Egyptian statues,
tombs and temples are called hieroglyphs. The meanings

of these symbols were only unlocked in 1822 CE when the
Rosetta Stone was deciphered.

Hieroglyphics Source 1: b
. . This sculpture is of
From around 3200 BCE, the ancient Egyptians an ancient Egyptian

used hieroglyphic writing. This complicated system scribe sitting in
involved more than 750 picture symbols (called his writing pose
hieroglyphs); some symbols represented sounds (c.2600-2350BCE).
and others represented entire words.

Hieroglyphs took a long time to write, so they were mainly
used in special circumstances such as on the walls of tombs,
monuments, religious texts and temples. Simpler scripts were
used in daily writing to record crop yields or taxes.

The role of scribes

Most people in ancient Egypt could not read or write — only
priests and government officials were literate. There were
also specially trained ‘professional writers’ called scribes.

Scribes trained from a young age (from the age of
six or seven) for many years to master hieroglyphs and
become excellent writers. Scribes were well-regarded
in ancient Egyptian society because of their rare and
important skill.

W Source 2: This source shows hieroglyphics written on papyrus.
[Unknown creator (c. 1000 BCE), Priestess Hent-Maui and a
Sacred Baboon Worship the Sun God Ra]
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Writing was practised on cheap materials, such as
flakes of limestone, until a young scribe graduated to
writing on papyrus. Papyrus was the first paper-like
material used by a society. It was made from the river
plant of the same name. Our word ‘paper’ comes from
the word papyrus.

Unlocking the code

After Egypt became part of the Roman Empire around
30 BCE, people gradually forgot how to read and
write hieroglyphs.

In 1799 CE, a French soldier found a piece of black
granite with symbols on it near the ancient Egyptian
town of Rosetta. For many years, scholars tried to

Source 4: The Rosetta Stone was created in 196 BCE and
rediscovered in 1799 CE. It was decoded around 20 years later,
unlocking the meaning of the

hieroglyphs used in
ancient Egypt.
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Z 4 Source 3: The picture symbols
of the hieroglyphic writing
system represent words,
sounds, ideas and objects.

—

decipher what was written on the stone. In 1822 CE,
around 20 years after the Rosetta Stone was discovered,
Jean-Francois Champollion worked out that the

same message was written three times on the stone:

in hieroglyphs, in ancient Egyptian demotic script

(a cursive form of hieroglyphic writing) and in ancient
Greek. By comparing the languages, Champollion
unlocked the ancient hieroglyphic writing. The key to
Champollion’s breakthrough was his realisation that
hieroglyphs not only stood for alphabet letters, but also
for sounds, ideas and objects.

Learning
ladder 2.7

Significant people, ideas and events

o Source 3:

a Identify the form of writing in this source.
b Usethe source to write your own name.

e Describe the role of scribes in ancient Egypt.
e Explain how scribes were trained.

e Explain why scribes were highly regarded in ancient
Egyptian society.

Source analysis

o Source 2: Identify the origin of this source.
e Source 4: Using your knowledge, describe the source.

e Source 4: Explain how this source enabled historians
to translate hieroglyphics.

e Source 4: Explain why this source is valuable to
a historian studying ancient Egypt.
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What did the ancient
Egyptians believe?

Religion played a central role in people’s lives. Ancient Egyptians believed that
nearly everything was controlled by the gods or goddesses, who were closely

linked to nature.

The role of the gods

Ancient Egyptians believed that gods and goddesses
controlled the environment and every aspect of people’s
lives, including love, health and death. Each city and
town had its own god and a special place of worship
built to honour them. For example, a temple was builtin
honour of Sobek, the god of water and the Nile River, on
the banks of the river near the town of Kbm Ombo.

The form taken by Egyptian gods and goddesses
was usually a human body with the head of an
animal. There was often a connection between the
characteristics of the animal and the role of the god.
For example, the goddess Bastet was the cat-headed
protector of homes (see Source 1). Cats killed the
rats and mice that invaded grain stored in people’s
houses.

Source 1: The ancient Egyptians believed many gods and
goddesses controlled life on Earth and in the afterlife.
v

Ra Horus

God of the Sun,
supreme lord and
creator god

God of the sky
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Horus, the god of the sky, was shown as a man
with the head of a falcon. Horus was closely linked to
the pharaoh, who was thought to be the human form
of Horus on Earth. Horus was often depicted with the
symbols of a pharaoh: a sceptre (a long pole), an ankh
(alife symbol) and a white and red crown (see Source 1).

According to Egyptian mythology, gods and
goddesses could transform themselves into their animal
form on Earth. Sacred animals were worshipped and a
person could be put to death for killing one. As a god
himself, a pharaoh could be portrayed as a sphinx
with a human head and an animal body, such as that
of alion.

The afterlife

The ancient Egyptians believed that when a person
died, their heart was weighed to determine if they had
done good deeds throughout their life. If they passed
this test, their soul could travel to the afterlife.

L]
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Bastet Isis Osiris
Protector of the Goddess God of the dead
home and goddess of of healing and ruler of the
childbirth and fertility and magic underworld



Hunefer offers gifts to the gods. Judges rule on how worthy Hunefer is to enter the afterlife.

TR LT T
Anubis takes Hunefer to the Anubis weighs Hunefer’s heart to see if it is Horus takes Osiris greets
weighing of the heart. as light as a feather. The crocodile-headed Hunefer to the Hunefer in the
Ammit will eat the heart if it is too heavy. afterlife. afterlife.
a
To ensure that a person’s soul could survive in the Source 2: This illustration on papyrus is from The Book of the Dead
afterlife, the ancient Egyptians believed that their body of Hunefer. Hunefer was a scribe in the 19th dynasty. This illustration

was created around 1285 BCE. Hunefer'’s heart is being weighed
against a feather from the headdress of the goddess Maat to see if it
is light enough for him to enter the afterlife. This is why hearts were

Wealthy Egyptians spent a lot of time and money left in Egyptian mummies while all the other organs were removed.
preparing for the afterlife. In addition to coffins,
upper-class Egyptians bought furniture, clothing, food
and magic amulets for their tombs. They also purchased

an important book, the Book of the Dead, which L :
contained spells to help the person on their journey @ eq rnlng
through the Underworld to the afterlife. Ordinary I d d

Egyptians did not have elaborate tombs and instead q er 208

might have been buried with a few personal items.

must be preserved. The process through which the body
was preserved is called mummification.

Significant people, ideas and events

o Source 1: Identify which god the ancient Egyptians
may have prayed to when they were sick.

e Describe the purpose of the Book of the Dead.

e Sources 1and 2: Explain the role of the god Anubis
in the afterlife.

e Source 2: Explain why a feather was used to weigh
the heart.

Perspectives

o Source 1: Identify the mostimportant god for the
ancient Egyptians.

e Describe the ancient Egyptian perspective on the
power of the gods.

e Explain the ancient Egyptian perspective on the
sacred nature of certain animals.

o Compare the ancient Egyptians’ perspective on life

Anubis Maat Sobek with their perspective on the afterlife.
God of Goddess of God of water
mummification truth, justice and the O .
and the afterlife and harmony Nile River O Perspectives, page 484 .
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How were people
mummified after death?

Ancient Egyptians believed that the soul could not survive in the afterlife unless the
body was preserved, so great care was taken to prepare the body of the deceased.

Preparing for the afterlife

Ancient Egyptians believed that when a person died, their spirit left their body.
If a person’s body was preserved their spirit could survive in the afterlife.

To make sure bodies were preserved, ancient Egyptians used
embalming to stop decomposition and wrapped bodies

in strips of linen, in a process called mummification.
This process was so expensive, however, that only
the elite of Egyptian society could afford it.

Source 2: An ancient Egyptian ‘house of the dead’, showing the mummification process

1 Mourners follow the deceased person 4 Theorgansaredried, rubbed with

PN

Source 1: Internal organs (except
for the heart) were removed from
the body during the mummification
process and placed in special
containers, called canopic jars,

to preserve them so that the soul
could journey to the afterlife.
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as they are taken to the house of
the dead.

The body is washed as a jackal-headed
chief priest reads from the Book of
the Dead.

The lungs, stomach, liver and intestines
are removed from the body. Only the
heart is left. The brain is removed by
pushing a hook up through the nostrils.

scented oils and put into four
canopic jars:
lungs: jar with a baboon’s head
stomach: jar with a jackal’s head
liver: jar with a man’s head
intestines: jar with a falcon’s head.

5 The bodyis covered in salt for 70 days to

remove any moisture. It is then washed
in water and covered in scented oil.



Source 3: Cat mummies have been found in the

tombs of ancient Egyptians. This mummified cat is
from 332-330 BCE. Cats were mummifed so that their
owner could inhabit the body of the cat in the afterlife.

Learning
ladder 2.9

Significant people, ideas and events

0 Source 2: Identify the building shown in this source.

e Source 2: Describe the role of the chief priestin the
mummification process.

e Explain the mummification process.

e Sources 1and 2: Explain the purpose of each of the
canopicjars.

Cause and effect

o Source 3: Identify the cause of cat mummification.
e Source 2: Describe the effect of amulets.

e Source 2: Explainhow a person’s statusin life affected

6 The embalmed body is wrapped in linen bandages, and

amulets (objects believed to protect the dead in the their mummification.
Underworld) are placed in the folds of the bandages. © cxplain why ancient Egyptian death rituals were so
Prayers are read from the Book of the Dead. elaborate.

7 The mummy iswrapped in up to 20 layers of bandages

. . . X ; e Analyse the causes and effects of displaying the
and painted with sticky resin from pine trees.

mummies of ancient Egyptians. Should museums

8 The completed mummy is put into a coffin. Important continue to display them?
people had multiple coffins, one inside another,
which were placed inside a stone container called HOW ) Cause and effect, page 480
a sarcophagus. TO !
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Site study

What have we learned from
the tomb of Tutankhamun?

Who was Tutankhamun?

During the 18th dynasty of ancient Egypt, in the period
of the New Kingdom, a young boy took the throne. He
ruled for just over a decade (c.1336-1327 BCE) and
died when he was only 19. His name was Tutankhamun.

The discovery of Tutankhamun’s tomb

Tutankhamun’s tomb was discovered in 1922 CE by

an archaeological team led by Howard Carter. The tomb
is located in the Valley of the Kings in Upper Egypt, which
is where most of the pharaohs of the 18th, 19th and 20th
dynasties were buried.

For over 3000 years, the entrance to Tutankhamun’s
tomb was hidden beneath 200 000 tonnes of rubble,
which had been deposited when the Valley of the Kings
flooded a year after Tutankhamun’s funeral. This rubble
hid the tomb from thieves, who had looted most of the
other pharaohs’ tombs in the valley.

When Carter first entered Tutankhamun’s tomb, he
raised a candle to peer inside and saw:

etails of the room within emerged slowly
from the mist, strange animals, statues,
and gold - everywhere, the glint of gold.

Source 1: Howard Carter (1923 CE), The Tomb of Tutankhamun
Based on His Diaries, Cassell & Co., London.

¥ Source 2: Photographs taken in 1922 CE of Howard Carter and
his archaeological team and some of the artefacts found in
Tutankhamun’s tomb

3 VLR I8 ¢
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Howard Carter’s discovery soon became one of
the most famous archaeological discoveries of all
time. Since the tomb was almost wholly intact and
had hardly been looted, we have been able to learn
much about the life of pharaohs and the burial
rituals of ancient Egyptians.




The annex Two sentries
contained guarded the
furniture, food, entrance to
wine and oil. the burial

chamber.

The antechamber
housed items required
for Tutankhamun'’s

time in the afterlife.

It contained four
chariots, three beds and
other household items.

-
Source 3: The tomb of Tutankhamun contained the pharaoh’s burial
chamber and rooms filled with items a ruler might need in the afterlife.

Significant people, ideas and events

0 Sources 2a and 2b: Identify what is happening in these
sources.

e Sources 1and 3: Describe what Howard Carter saw when
he opened the tomb.

e Explain how Tutankhamun’s tomb had remained mostly
undisturbed for 3000 years.

e Explain why the discovery of Tutankhamun’s tomb was
soimportant.

e Analyse the benefits and ethical issues involved
inremoving the artefacts and mummy from
Tutankhamun’s tomb.

Around 200 000
tonnes of rubble
needed to be
cleared to access
the tomb.

In the burial chamber, Tutankhamun’s
mummified body lay in a gold
body-shaped coffin inside two
ghe other coffins. Three burial
L " v\ chambers surrounded
o this nest of coffins,
each larger than
the next.

The treasury chamber
contained the pharaoh’s
treasures, such as gold
statues, weapons and
jewellery. In a golden shrine,
there were four canopic
jars containing the young
pharaoh’s liver, lungs,
stomach and intestines.

Source analysis

c Source 1: Identify the origin of the source.

e Source 3: Describe the contents of the treasury
chamber.

e Source 3: Explain how the artefacts found in the annex
were to be used.

e Source 2c: Explain why it was important to photograph
the tomb before the artefacts were removed.
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How were the pyramids
constructed?

Ancient Egyptians believed that
pharaohs became gods in the aofterlife.
In preparation, pharaohs built temples to
the gods and constructed huge pyramid
tombs for themselves.

Building the pyramids

The ancient Egyptians built amazing temples,

obelisks and pyramids. One of the most impressive

constructions is the Great Pyramid of Giza. This pyramid

was originally 147 metres tall and was built using

2.3 million blocks of stone. The base is an almost perfect

square, with each side of the pyramid facing one of the

four points of the compass. - 3 . ’/Jlli
N )

/
2 &
Source 1: Huge blocks ' .
of stone were cut by driving wooden
stakes into the rock. The stakes were then made wet to

construct the pyramids? make them expand and split the rock. About 100 000 men

The huge blocks of stone used to build the pyramids worked for 20 years to build the Great Pyramid of Giza.
were cut in quarries (see Source 1). Stone was stronger
than the mudbricks used to build houses and it lasted
much longer. The stone blocks used for the Great
Pyramid of Giza are carved and placed so precisely that
not even a knife blade can fit between them.

The ancient Egyptians did not have modern tools,
machinery, wheels or work animals. So how did they

= ‘Q @ 52
The ancient Egyptians relied on human power to 1,__‘([9’.‘;&;,!.",J I
move the giant blocks of stone from the quarries to the \\'L(\'M&

building sites; each stone weighs at least 2.5 tonnes.
Until recently, nobody really knew how they moved
the blocks. Log rollers, sledges, ramps and oil-slicked

ALY

v i

slipways have all been suggested as methods used
to build the pyramids. NS

In 2014 CE, scientists from the University of T et et 24 A AU VA,
Amsterdam used a sled to pull heavy stone across sand. BHIASRUE payC PNy
They found it is much easier to pull a sled across wet ' H( "{y
rather than dry sand. This theory — that the ancient AURLAD
Egyptians moved heavy objects on sleds over wet sand — -~
. L . Source 2: This wall painting is from the tomb of the nomarch
is supported by awall painting uncovered in the tomb of Djehutihotep (c. 1932-1842 BCE). It shows his huge statue being
Djehutihotep (see Source 2), which shows water being dragged on a sled with a person pouring water in front of it. It is likely
poured in front of a sled carrying a huge statue. that water was poured in the path of the sled to reduce friction.
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Huge ramps were A capstone called a pyramidion
probably builtto  sat on top of the pyramid.

help drag stone It was made from polished

blocks to higher granite and covered

levels. with glittering metal,
probably gold.

Historians think that the stone
blocks were dragged on sleds
across the sand or on rolling
logs across harder surfaces.

Deterring thieves

Inside the pyramids, there were false doors,

dead-end passages, piles of rubble, low ceilings,
statues of the most feared gods and written curses that
were intended to deter thieves. These deterents had
little effect; robbers would often break into pyramids
searching for gold; they would tear at the wrappings of
mummies looking for amulets, often ripping off their
heads, arms and hands.

ilded coffins, amulets of precious stones,

exotic imported artefacts all proved too

tempting for thieves. When embalmers
began to include protective amulets, precious
stones, gold, or silver within the mummy
wrappings, even the deceased’s corpse came
under threat. Robbers probably attacked royal
tombs soon after the king’s funeral, and there
is evidence of corruption among the necropolis
employees charged with protecting the tombs.

Source 3: David P. Silverman (1997 CE), Ancient Egypt, OUP.

Source 4: A representation of how the
Great Pyramid of Giza may have been built
A 4

The pyramid was covered
with white limestone panels.

Heavier blocks of granite were used
around the burial chamber. The granite
was transported on barges from near the

. city of Aswan, about 800 kilometres away.

Learning
ladder 2.11

Significant people, ideas and events

o Identify the purpose of the pyramids.
e Source 4: Describe the appearance of the pyramids.

e Explain how the ancient Egyptians tried to deter
thieves from breaking into the pyramids.

e Source 3: Using the source and your knowledge,
explain why the pyramids were robbed.

Significance
0 Source 4: Identify the significant monumentin the

source.

e Source 1: Describe how the ancient Egyptians cut
stone blocks.

e Sources 2and 4: Using the source and your knowledge,
explain how the ancient Egyptians were able to move
stone blocks from the quarries to the pyramid site.

0 Explain why the pyramids are considered historically
significant.

Significance, page 486
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How did ancient Egyptians
connect with other people?

Ancient Egyptians connected with people from other societies through trade,
immigration and conflict.

Trade

Much of the contact ancient Egyptians had with people
from other societies occurred through trade. Pharaohs
sent trading expeditions to source goods the country
needed but did not have.

Egypt exported grain, papyrus, flax, sandals, beer, wine,
cheese, dried fish and linen cloth to other regions. Egypt
imported luxury goods, such as silver, spices, cedarwood,
incense, exotic animals, gold and ivory, and slaves.

resources, principally gold mines. The pharaohs who
came after Djer defended Egypt’s borders and used
patrols to protect resources and trade routes.

Immigration

In the early 18th century BCE, there was an influx of

immigrants into Lower Egypt. The immigrants brought
with them superior weaponry using new technologies,
including the horse and chariot, bows that could shoot

further, bronze axes and hard body armour.
Before 525 BCE, the ancient Egyptians did not use

currency and traded goods using the barter system.

To make trading easier, they used the deben as a unit of
measurement. For example, one deben might be worth
100 bushels of grain and 45 metres of wood.

Conflict

The ancient Egyptians adopted this new weaponry
and from around 1550 BCE, ancient Egypt had a
permanent army that consisted of professional
soldiers. This army became one of the largest and
most powerful in the world; it secured Egypt’s borders
and launched attacks on neighbouring countries.

While most trade occurred peacefully, some was
established by force. Pharaoh Djer, who ruled Egypt
during the 1st dynasty, attacked Nubia to secure valuable

Commodities traded and trade routes in north Africa and west Asia during the time of ancient Egypt
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e Cattle

e Silver

o Copper

© Mineral powders*

0 Horses

e Camels

© Monkeys and baboons
9 Ostrich eggs and feathers
{ Exotic woods*

m Stone

@ Semiprecious stones

@ cold

@ Cedarwood
@ Iron

@ Lapis lazuli**
@ Turquoise

@ Ivory

@ Chickens

)
)
; @ Incense

| = Trading route

* for eye make-up
**e.g. frankincense
*** blue mineral used in jewellery

4 Source 1: Ancient Egyptians exchanged goods such as grain and papyrus for luxury items including silver and spices.
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Source 2: This image is from the

N BTN D a2 RSST nadawra s P TR (AR TR T T LT = es o 77 Tomb of Rekhmire (1479-1420

hallla v & -

Y BCE). In the top panel it shows

{-m-ﬁ people from Punt bringing ebony
wood, elephant tusks and a

‘ myrrh tree in the middle panel,
people from Crete bringing gold
vases and jewellery; and in the
lower panel, Nubians bringing
cattle, a giraffe, ababoonand a
leopard. These goods were paid
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2= : L I = as tributes to ancient Egypt.
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For example, in 1275 BCE, Ramses Il marched his army
into Syria to the Battle of Kadesh, which involved about
6000 chariots; thisis the largest recorded chariot battle
of all time. Once subdued, other nations were forced to
pay a tribute, an annual payment of goods, to Egypt to
ensure good relations continued. If they failed to pay
this tribute, Egypt would invade them.

Learning
ladder 2.12

Impacts and legacies

¥ Source 3: During the time of the Middle Kingdom, the ancient
Egyptians adopted a new way of fighting, using chariots and bronze 0 Source 1: Identify three items imported by ancient
weapons. During battle, pharaohs wore a special blue crown, known Egypt.

as the khepresh. [Herbert M. Herget (1941 CE), King Thutmose Il e Source 2: Describe the annual tributes paid to
Drives his Chariot into Battle Near Har Megiddo] ancient Egypt

e Explain how ancient Egypt’s bartering system worked.

e Source 1: Explain why Egypt’s geographical position
was an advantage for trade.

e Evaluate the advantages and disadvantages for
Nubia in its relationship with Egypt.

Cause and effect

o Identify the cause of ancient Egypt’s trading
expeditions.

e Describe the cause of Pharaoh Djer’s attack on
Nubia.

e Explain how the immigration of people from Palestine
was a cause of Egypt’s rise as a military power.

0 Source 2: Explain why Egypt’s neighbours paid
tributes.

Cause and effect, page 480
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Key individual

Why were Hatshepsut'’s
monuments defaced?

Hatshepsut's reign was one of the most peaceful and prosperous in ancient Egypt’s history.

Who was Hatshepsut? Hatshepsut was successful in her efforts to
Hatshepsut was the main wife of Pharaoh Thutmose II. re—establish ancient Egypt’s trade network.s, which
When he died in 1479 BCE, his son Thutmose Ill, born had been disrupted by the Hyksos occupation of Egypt
to one of his other wives, was next in line. Thutmose Il (1650-1550 BCE). Most importantly, she made a trade
was very young (around the age of two) and, at first, expedition to the land of Punt (c. 1460 BCE). Historians
Hatshepsut acted as regent. But then, for reasons currently believe the land of Punt was located south of
that are unknown, she proclaimed herself - the ancient Egyptian empire, near modern-day

Eritrea. The ancient Egyptians began buying
gold, resins, timber, ivory and slaves from Punt.
They also bought live myrrh trees to transplant
in Egypt. This is the world’s first recorded
attempt to transplant foreign trees.

pharaoh in 1473 BCE, stating that the
sun god Amun-Ra had ordained her rule.
Thutmose Il did not get to rule on his
own until Hatshepsut died in 1458 BCE
(when he was 23).

Hatshepsut dressed as a male
pharaoh and wore a beard to
demonstrate her right to rule. However,
she also made sure that every text and
inscription that referred to her used
female pronouns - ‘she’ and ‘her’.

Hatshepsut’'s monuments

Hatshepsut’s restoration of trade made
ancient Egypt very wealthy. This allowed
Hatshepsut to embark on a large
monument-building program in Egypt.
Her building works included the Temple
of Karnak, the Temple at Deir el-Bahri
and the Fortress of Western Thebes.
Many of her monuments contained
inscriptions that celebrated her reign.

Hatshepsut's establishment
of peace and prosperity

Hatshepsut led several major military
campaigns, against Nubia, Syria,
Palestine and Gaza, to protect her
empire. When Thutmose Ill turned
16, he became the leader of her
armies. Aside from these wars, the
remainder of Hatshepsut’s reign

was relatively peaceful.

Why were Hatshepsut's
monuments defaced?

When Hatshepsut died, her stepson
Thutmose 11l cut out her name from
all her monuments and destroyed
her statues. All references to her as
‘pharaoh’ of Egypt were scratched
out at the Temple of Karnak, and

her statues at Deir el-Bahri were
damaged. Wherever a reference to
her as ‘pharaoh’ was scratched out,
it was replaced with ‘Thutmose III’ or
sometimes with the names of earlier
pharaohs, such as ‘Thutmose II’

or ‘Thutmose I'.

Source 1: Restored life-sized statue of P
Hatshepsut from the Temple at Deir el-Bahri,
c.1470 BCE. Parts of it were found during
excavations conducted in 1843 CE and 1926 CE.
Hatshepsut is shown wearing the traditional
headdress and kilt of a male pharaoh. The titles on
the sides of the throne read ‘The perfect goddess,
lady of the Two Lands’ and ‘Daughter of Ra'’.
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The destruction of a former pharaoh’s
monuments was not unusual. Hatshepsut
herself had altered or destroyed
monuments built by previous pharaohs.
Pharaohs often did this to establish the
importance of their own reign. However,
they rarely scratched out the name of a
previous pharaoh.

Historians have proposed a range of
explanations for the erasure of Hatshepsut’s
name. Some conclude that Thutmose Il didn’t
like his stepmother and resented that she had
held on to power for so long. Others argue that
Hatshepsut’s name was erased because the male
pharaohs who succeeded her felt threatened by
her great success as a female pharaoh.

Rediscovering Hatshepsut

The erasure of Hatshepsut’s name meant that she was
almost lost to history. By the middle of the 19th century,
however, archaeologists had started to read the
hieroglyphics on some of Hatshepsut’s temples and
found that Thutmose Il had made some mistakes.

While he had erased Hatshepsut’s name and replaced

it with his own, there were still several inscriptions that
contained the word ‘she’ instead of ‘he’. For example, an
inscription at Deir el-Bahri had the name of the pharaoh
as ‘Thutmose II’ but forgotten to change ‘her’ to ‘his’, so
that it read ‘Amun is satisfied by her monuments’. Today
historians are undertaking more thorough research,
striving to restore Hatshepsut to her rightful place

in history.

atshepsut’s achievements are relevant to

us precisely because they were ultimately

rejected and forgotten - both by her own
people and by the subsequent authors of history.
She was the most formidable and successful woman
to ever rule in the ancient Western world, and yet
today few people can even pronounce her name ...
the traces she left behind teach us what it means to
be a woman at the highest echelons of power ...

Hatshepsut had to carve out her own niche in

a society that identified power with masculinity.
To do this, she had to explore what feats a woman
could accomplish.
Source 3: Kara Cooney (2014), The Woman Who Would Be King:

Hatshepsut’s Rise to Power in Ancient Egypt, Crown Publishers,
New York.

4 Source 2:Partof

a badly damaged
limestone statue of
Hatshepsut, found
in the Temple at
Deir el-Bahri

Learning
ladder 2.13

Significant people, ideas and events

0 Identify three important buildings built during
Hatshepsut's reign.

e Describe how Hatshepsut brought peace and
prosperity to ancient Egypt.

e Source 1: Using the source, explain how Hatshepsut
demonstrated her right to rule.

e Explain why Hatshepsut was a significant ruler of
ancient Egypt.

e Source 3: What does the author of the source mean
about Hatshepsut’s significance as a woman ruler
in the ancient world? Explain your answer.

Contestability

a Source 2: Identify what has happened to this source.

e Describe what Thutmose Il did to try to erase
Hatshepsut from history.

9 Source 2: Explain how historians recovered
Hatshepsut's place in history.

e Explain the two different theories historians have
suggested to explain the erasure of Hatshepsut's
name.

e Which theory do you support? Why?

Contestability, page 488
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What are the legacies
of the ancient Egyptians?

The ancient Egyptians left a lasting legacy through their unique buildings, inventions
and discoveries that contributed to the development of the modern world.

Amazing buildings and monuments

The pyramid is recognisable around the world as a
symbol of ancient Egypt. The Great Pyramid of Giza was
the tallest building on Earth for more than 3800 years.
This pyramid is the only remaining structure of the
Seven Wonders of the Ancient World, which were the
most remarkable structures of the ancient world.

How the ancient Egyptians constructed these giant
monuments without the help of modern technology
confounded historians for centuries. The size,
orientation and precision of the pyramids show their
amazing skills in mathematics, astronomy, architecture
and engineering. Each year more than 10 million
tourists visit Egypt to marvel at the museums, temples,
pyramids and monuments.

Source 1: Ancient Egyptians used a surveying instrument called
amerkhet to tell the time at night.
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Scientific achievements

Ancient Egyptians also left a legacy through their

scientific ideas and inventions, including:
measuring time using the sundial, water clock
and merkhet (see Source 1)
their mathematical achievementsin using
the cubit to measure length and the deben to
measure quantities, and using geometry to build
the pyramids
their observations of astronomy, which led to
the development of the Egyptian civil calendar,
with 365 days and three seasons of 120 days
each; the seasons had four months of 30 days;
this is the basis of the calendars we use today
their medical knowledge and remedies, which
were the most advanced of any society at the
time; ancient Egyptians used herbs and animal
products to treat wounds and even performed
surgery
technological advances such as the potter’s
wheel and the development of the first
paper-like material, which was made from
papyrus reeds
the first cosmetics can be traced back to the
ancient Egyptians; creams and powders were
used to make skin look lighter while black kohl
was used as eyeliner and mascara.

Written language

The ancient Egyptians were among the earliest
peoples to use symbols to represent individual
sounds. Egyptian hieroglyphic script contained

24 symbols that stood for single letters, much like
the English alphabet today. Ancient Egyptians also
began using papyrus for their written texts.



Source 2: Tourists flock to the pyramids
and sphinx at Giza in Cairo, Egypt.

Source 3: Ancient Egyptians invented papyrus in c. 3000 BCE.
It was made from thin strips of papyrus reeds that were soaked,
pounded, woven together and then pressed into sheets.

Learning
ladder 2.14

Impacts and legacies

o Source 2: Identify the major monumentsin the
source.

e Source 3: Describe how papyrus was made.
e Explain how measuring time would change society.

o Source 2: Explain why ancient Egypt continues to
fascinate people.

Significance
0 Identify three significant scientific achievements

made by the ancient Egyptians.

e Describe the significant mathematical achievements
of the ancient Egyptians.

e Explain how the Egyptian calendar is the basis of our
calendar today.

Q Source 1: Explain why the merkhet is a significant
invention.

e Analyse the inventions of the ancient Egyptians.
Which invention do you think has the greatest
significance today and why?

Significance, page 486
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How do | conduct
a good inquiry?

Now that you've finished the chapter, it's time to conduct your own historical inquiry
on ancient Egypt. Throughout the chapter you have developed knowledge and
understanding of ancient Egypt. Background knowledge is important because it helps
you make connections to new information, ask better questions and consider different
perspectives. As you progressed through the chapter, you have gathered information
through classroom discussion, highlighting, note taking and answering questions.

Now you are ready to start planning your own historical inquiry!

A historical inquiry gives you the opportunity to be

an active historian: forming questions, interrogating it clo yrob see:

Who is involved?
What are the key features?

When and where was this
The chapter covered the origins and legacies happening?

of ancient Egypt in addition to significant people,

events, ideas and beliefs. What would you like to

know more about? What do you think about that?
How do you think people were
affected at the time?

sources and communicating insights about the past
on a topic of your choice.

* The gods that the ancient Egyptians worshipped,

page 46 ) ) How is this similar to or different
* The role of female pharaohs in ancient Egypt, from today?
page 57
* The life of Tutankhamun, pages 50, 51
e The Battle of Kadesh, pages 41, 55 What does it make you wonder?
What did different groups think

* The monuments of ancient Egypt, pages 37
to 39, 58

Return to the relevant pages in the chapter and

read them again.

about this?
Why is this important to know?

Next, complete the ‘see, think, wonder’
process to help develop ideas you might cover
in your inquiry.

Jot down your answers to these questions. Throughout the chapter, you have been working

Your answers will help you to formulate your own to move up the Learning ladder. An inquiry
research ideas. investigation is a great opportunity to expand

your knowledge and attempt new skills.

When planning your inquiry, consider how the
experiences and perspectives of individuals and
groups shaped societies, beliefs and events in
the past. Think about how the past has had an
impact on the present. Use the How-to

chapter to support your planning and research.

Once you have worked through this process,
you are ready to start the historical inquiry.
Refer to page 492 of the How-to chapter for
a step-by-step guide to this process.
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How can | understand
ancient India?

The ancient Indian society flourished from around 2800 BCE to 550 BCE The developments
of the society spawned two of the world’'s most important religions today — Hinduism and
Buddhism — and led to breakthroughs in mathematics.

Learnlng The Learning ladder lists the knowledge and skills you
will learn. Each has five levels of difficulty. Learning skills
a e r at the bottom of the ladder will help you to master
the skills at the top of the ladder.

| can evaluate how
| can evaluate the S | can evaluate
. . societies were | can evaluate the - | can analyse cause
impact of the rise . N . patterns of continuity
s influenced by significant legacy of a society. and effect.
and fall of societies.

people and ideas. and/or change.

| can explain why
something was
caused or why it led
to certain effects.

| can explain why
ideas influenced
people and events.

| can explain patterns
of continuity
and/or change.

| can explain why a

| can explain why a
society developed.

society has a legacy.

. | can explain how I can explain the . | can explain how
| can explain how a . ; : | can explain :
. ideas influenced impact of one o something was
society developed. . continuity and change. .
people and events. society on another. caused or its effect.

| can describe

| can describe the kev people. ideas | can describe the | can describe | can describe causes
origins of societies. yaﬁd er/ths legacy of a society. continuity and change. and effects.
| can identify the I ca:oldleen‘?g)é:sey | can identify the | can identify | can identify a cause
origins of societies. pandpe\;ents legacy of a society. continuity and change. and an effect.
c 0 o
o) Significant -
9 Background eog le. ideas Impact and Continuity and Cause and
=90 and origins people, legacies change effect
D= and events
090
L S
nNx o
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| can evaluate

historical perspectives.

| can compare
perspectives.

| can explain a
perspective.

I can describe
perspectives.

| can identify the
perspective of a

person from the past.

Perspectives

| can evaluate
historical significance.

| can explain why
something is historically
significant.

| can explain
something historically
significant.

| can describe
something historically
significant.

| can identify something
historically significant.

Significance

Historical concepts and skills

| can evaluate the
evidence supporting a
historical interpretation.

| can compare historical
interpretations.

| can explain an
interpretation of history.

| can describe an
interpretation of history.

| can identify a
historical debate.

Contestability

| can explain change
or causality from
a timeline.

| can summarise the

events on a timeline.

| can follow timeline
conventions.

| can place events
on a timeline
chronologically.

| can read a timeline.

Chronology

Source 1: This painting depicts
the Buddha holding a lotus
flower. [Painting from Ajanta
Caves, Maharashtra, India,
painted 5th century BCE]

| can evaluate sources
to determine their
accuracy, usefulness
and reliability.

| can explain the
historical context
of a source.

I can apply historical
knowledge to
explain sources.

| can describe
a source.

| can identify the
origin of a source.

Source
analysis

Steps in skills
progression
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What is ancient India?

Ancient India saw the rise and fall of several societies, cities, kingdoms and empires.

The Indus Valley society

The first great Indian society, known as the Indus
Valley society, lasted from 2800 BCE to 1300 BCE.
The people of the Indus Valley formed one of the
oldest settled societies in the world, with cities,
multi-storied houses and bronze tools. Around
1800 BCE, the Indus Valley society was affected by
a severe and prolonged drought. This, along with

a collapse in trade with Egypt and Mesopotamia
(Iraq), led to the abandonment of the cities by
1700 BCE and a gradual collapse of the Indus
Valley society.

The Vedic society

From about 2000 BCE onward, small groups of
people, known as Indo-Aryans, travelled south into
India. The Indo-Aryans used iron tools, horses and
chariots. They established a new society in India,
known as the Vedic society (2000-500 BCE).

The Vedic society is famous for the Rigveda
(1700-1100 BCE), a book of Hindu hymns and
scriptures written in Sanskrit.

The Mauryan Empire

The Indus River region was conquered by the
Persians in 516 BCE and by the Greeks in 327 BCE.
It was not until 322 BCE that the Indian Mauryan
Empire managed to regain control of the Indus
Valley. During the Mauryan period, communication,
trade and Buddhism expanded across South-East
Asia. The Mauryan Empire lasted until 185 BCE.

Source 1: Ancient India timeline

v
2800 BCE
Indus valley Key
society 'deas

== timeline

2500 BCE

Beginnings of
Hinduismand
Jainism

2000 BCE

Indo-Aryan
migration
into India

Good History NSW Stage 4

Source 2: Ruins of the Indus Valley city of Harappa showing
awell-organised grid layout and a rounded building within a
walled citadel in the background, which may have been built

as the administrative and military zone of the city.

535 BCE

The Persians
invade India

500 BCE

Buddha
teachesin
North India

p 327 BCE

The Greeks
invade India

322 BCE

Mauryan
Empire
begins

Great Stupa
built at Sanchi

260 BCE

Ashoka
embraces
Buddhism

268 BCE

Ashoka
becomes the
third Mauryan

emperor

> |




Gupta Empire
destroyed by

Gupta Empire

P> Hinduism is revived

The Gupta Empire

The Gupta Empire (320-550 CE) is sometimes
referred to as the ‘golden age’ of India. Great
developments occurred in literature, architecture
and science, and Hinduism was revived as India’s
main religion. Indian culture became very influential
in South-East Asia.

Source 3: Bronzeox P
(c.2000 BCE) found
at Harappa

Learning
ladder 3.1

Background and origins

o List the four major periods in ancient Indian history.

e Describe the Gupta Empire.

e Sources1and2: Using the sources and your knowledge,
explain the features of the Indus Valley society.

e Explain why the Mauryan and Gupta empires had a
significantimpact on South-East Asia.

Chronology

o Source 1: When was the Great Stupa built?

e List these events in chronological order, from the
oldest to the most recent:
+ 322 BCE: Chandragupta I becomes emperor
+ 326 BCE: Battle of the Hydaspes
+ 563 BCE: The Buddha is born
+ ¢.500 BCE: The Indian epic, the ‘Ramanyana’,

is written.

9 Create atimeline using the events in Question 2.

o Source 1: Explain how the timeline demonstrates the
concept of religious continuity and change.

Chronology, page 472

Ancient India



How di

3.2
d India’s

geography influence

its deve

lopment?

India’'s geography supported the development of a dynamic society that was at the

heart of the ancient world, enabling a stea

dy flow of trade goods, military technology

and religious ideas between India and other societies to its north, east and west.

Physical features of the region

Ancient India was divided into three main geographical
regions: the great triangular peninsula that projects
into the Indian Ocean; the Himalayan and Karakorum
mountain regions to the north and west; and the river
plains of northern India, stretching from the Indus River
in the west to the Ganges River in the east. All three
areas have played a role in its history.

Ancient India

The peninsula

India is called a peninsula because it is surrounded by
water on three sides: the Indian Ocean to the south, the
Arabian Sea to the west, and the Bay of Bengal to the east.
Small fishing settlements began to appear in the coastal
regions from 6000 BCE. By c. 350 BCE, the settlements
had grown into established trade towns. There was a
vibrant sea trade between these towns and Arabia, Greece
and Rome to the west and South-East Asia to the east.

Mountain ranges called the

A Source 1: Key physical features of India

Good History NSW Stage 4

Source: Matilda Education Australia
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here is a forest, by name Vindhya ... It is beauteous

with trees watered with the ichor [immortal fluid]

of wild elephants ... the ground is covered with
torn fruit and leaves shaken down by restless monkeys ...

Source 2: This was written by Banabhatta, who was a writer and poet
in the court of King Harsha Vardhana (606-647 CE) in north India.
[Banabhatta (c. 650 CE), Kadambari]

The mountains that frame India protected
the country to the east, but the Khyber and the
Bolan passes in the north-west allowed a series
of invaders into the west River Plains region,
including the Persians under King Darius | in
516 BCE and the Greeks under Alexander the

Source 3: The highest mountain range in the world,
Great from 327-325 BCE.

the Himalayas mark the northern border of India
and separate it from China.

River plains

Three great rivers run through India: the Indus,
the Brahmaputra and the Ganges. The first great
Indian society, known as the Indus Valley, was
centred on the Indus River plains. The soils of the
Indus River plains, known as khadar soils, are rich and
fertile. The Indus people grew rice, wheat, lentils, beans
and cotton. The fresh water and fertile soils made the
Indus Valley a good place to settle.

Learning
ladder 3.2

Background and origins

o Source 1: Identify the three main geographical
features that influenced the development of
ancient Indian society.

Source 4: The Hindu religious ritual of

bathing in the Ganges River at the ancient

and spiritual city of Varanasi. The Ganges

River supplies fresh water and transport

to the people of India. Itis also a

spiritual river. Known as Ganga Ma - .
Mother Ganges - the river is revered v ( i
in the Hindu religion as a goddess " 24 '
who cleanses sins and guides the W 4T "‘ v

dead on their path to heaven.
v

e Describe the key geographical features of ancient
India.

9 Source 4: Explain how the River Ganges is significant

f toHindus.

( 8.

sl 0 Explain why the coastal plains of India were
important to its development of international

sea-trade links.

e Sources 1,3 and 4: Analyse the importance of the
geographical features of India to the development
of ancient Indian trade, warfare and religion.

Cause and effect

0 Source 2: Identify the cause of the torn fruitand
leaves on the ground of the forests.

e Describe the effect of the rivers on the settlement
of the Indus Valley.

e Explain how the Indus River plains were a cause of
the development of the Indus Valley society.

o Explain why the Kharakorum Pass had an effect on
Indian trade and society.

e Evaluate the positive and negative effects of the
mountain passes for ancient India.

Cause and effect, page 480
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How did the
world begin?

The people of ancient India followed a number of different religions, each with its own
creation myth. Of these, the Hindu creation story is the best known. Hinduism developed
over 5000 years, with its origins stretching back to the Indus Valley society.

The Hindu creation story

Hindus believe that time is cyclical and that the universe is repeatedly
created and destroyed. This cycle was put in place by the creator god,
Brahma. Brahma created the universe from a lotus flower that
grew from his navel. Brahma separated the lotus flower into

three parts — the heavens, the earth and the sky.
The earth was shaped like a wheel and at
its centre was a mountain, named Mount
Meru. Mount Meru was a heavenly place,
encircled by the River Ganges. Brahma

then split himself into two parts to create
amale and a female. From this male
and female all beings were created.

After Brahma created the
world, the god Vishnu preserved
the world and its people.

Shiva, the god of death,

will ultimately destroy the
universe, allowing Brahma to
start the process of creation
all over again.

The Great Flood

One of the most popular

Hindu stories is that of Manu

and the Great Flood. Manu was
the father of the human race.

He is believed to have written
the Manusmriti (Laws of Manu),
an important book of laws that all
Hindus must follow.

)1,%.; & “f-:.-—'/: P
r
X

In the story, Manu had lived for
10 000 years, faithfully worshipping
Brahma. One day Manu was sitting beside
a stream when a small fish called out to

him from the water: ‘Please, protect me! This bigger -~ ) ) )
fish is chasine me.’ Manu scooped the little Source 1: The Hindu god Brahma (centre), recognisable by his four
Ishisc ng ' u pedup : faces, with Chitragupta (left), who records the activities of humans,

fishand placed itin a pond. The fish started to and Sarasvati (right), the goddess of wisdom. [An illustration by an
grow and quickly became too big for the pond. unknown artist from the Bhagavata Purana, 1793 CE]

a—"“'\-, «
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The fish called out to Manu again:
‘Please, place me into the River
Ganges.” Manu did as the fish asked. But
again, the fish began to grow and before
long was too large for the river. ‘Please,
take me to the ocean,” asked the fish.
When Manu put the fish into the ocean,
it revealed itself to be none other than
Brahma himself. Brahma then warned
Manu of the coming destruction of the
world by a great flood.

‘Build an ark,” Brahma advised, ‘and
place in it the seven wise people (rishi)
and the seeds of everything.” As soon
as Manu had built his ark and filled it as
Brahma had told him, it began to rain.

It rained so much that everything in

the world was covered with water and
destroyed. Meanwhile, the ark floated
on the water. When the waters receded,
the ark came to rest on the highest peak
of the Himalayas. Manu left the ark and
began to prepare for the new age.

best Mother, best

River, best Goddess,

Sarasvati, as soon as
we are without (the power of)
expression, O Mother, create
for us expression.

Source 3: The Rigveda, I1:41:16
(c.17700-1000 BCE). The Rigveda is a
collection of hymns, written during the

Vedic period. A Source 2: Manu and the seven rishiin the ark,
with Brahma in fish form, during the Great Flood

) Learning ladder 3.3

Background and origins

0 Source 1: Identify the Hindu creator god shown in
this source.

e Describe the Hindu understanding of time.

e Explain how the world was created, according to Hindu
mythology.

e Explain why the Great Flood story is an example of the
Hindu concept of cyclical time.

Source analysis

o Source 1: Identify the origin of the source.

e Source 2: Describe the scene shown in the source.

e Source 3: Explain how the goddess of wisdom, Sarasvati,
is described in this source.

o Source 2: Explain why Manu is an important figure in Indian
mythology.

Source analysis, page 475
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How was ancient Indian
soclety organised?

Ancient Indian society was based the caste system, which divided people into four classes
based on occupation and birth. Outside of the caste system were the ‘'untouchables’ and slaves.

India’s caste system

A key feature of ancient Indian society was its division
into four castes. The caste system originated with the
arrival of Indo-Aryans into India from c. 2000 BCE.

Early Brahman scriptures organised the people
of tribal societies into four varnas. The word ‘varna’
means ‘class of men’. The four varnas are said to have
originated from Brahma, the Hindu god of creation.
According to the Rigveda hymns, a cosmic man named
Purusha used his body to create society. Brahmans
(leaders) came from Purusha’s head, Kshatriyas
(warriors) from his arms, Vaishyas (commoners)
from his thighs and Shudras (labourers) from his feet
(see Source 2).

Your caste determined your place in society and your
occupation. Your caste also determined who you could
marry, a system that persists today. A survey in 2016 CE
revealed that only five per cent of marriages in India are
between people from different castes.

Source 1: This street sweeper
is one of hundreds of millions of
untguchables and lower-caste
Hindus.

While the Brahman scriptures defined the varnas,
they did not state that people had to remain in the caste
they were born into. Furthermore, the early scriptures
do not place any restrictions on the lower caste, Shudra,
participating in religious rituals. By 200 CE, however,
the Manusmritihad been written and became much
more important in Hinduism. The Manusmriti contained
laws that restricted a person to the caste they were born
into and forbade Shudras from participating in religious
rituals. Modern-day Hindus disagree over whether the
Manusmritiis meant to be taken literally or is meant as
a guide for the caste system.

Untouchables

Outside the caste system were the ‘untouchables’

(now known as Dalits), the poorest, dark-skinned Indians
who swept the streets, buried the dead and collected
garbage. They were regarded as impure. They were
forbidden to use the same wells as higher-caste Indians
and from living in the villages. Untouchables made up
about five per cent of the ancient Indian population.

Slaves

Another group of individuals who
sat outside the caste system were
slaves. Slaves were usually people
who had been captured during war,
but sometimes were people who had
sold themselves into slavery in order
to pay off their debts. Slaves mainly
worked in upper-caste households
doing domestic work. Slaves were
rarely set free, unless they saved
their master from death or they
managed to pay off their debts

(as slaves could earn money in their
spare time). Although slavery was
outlawed in India between 1860 CE
and 1926 CE, there are around eight
million people in India today who are
illegally enslaved.



Source 2: )
The Indian
caste system

Significant people, ideas and events

° Identify the four classes in the caste system and the
two groups outside the caste system.

e Source 2: Describe each of the four classes in the
caste system.

e Explain how the caste system developed.

e Why was the untouchable class important to the
development of ancient Indian society?

Continuity and change, page 477

Learning ladder 3.4

e Explain the role of the groups outside the caste system.

Brahmans: mouth

Duties: teaching, studying and
performing sacrificifial rites; later,
thinkers, law-givers, judges and
ministers of state as well as priests.

Kshatriyas (2nd class): arms

Duties: protection of the people.
They were kings, nobles and warriors.

Vaisyas (3rd class): thighs
Duties: tending of cattle, trade and
commerce. They were landowners,
merchants and money lenders.

Shudras (4th class): feet

Duties: service to the other three
classes. They were workers, craftspeople
and peasants, all of whom were barred
from taking partin Aryan religious
rituals.

Dalits

Outside of the Hindu caste system
were the Dalits or the untouchables.
They were the poorest group in society
who swept the streets and collected
the garbage.

Continuity and change

0 Source 1: Identify how thisimage represents continuity from
ancient India to today.

e Describe how the practice of slavery has changed in India
from the ancient period to today.

e Explain how the caste system has remained the same since
ancient times.

0 Explain why a person could not change their caste after the
1st century BCE.

e Which groups would be reluctant to change the caste
system? Why?

Ancient India
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What did the ancient
Indians believe?

The ancient Indians developed many different religions, the most important of which were
Brahmanism, Hinduism, Buddhism and Jainism. All four contained the idea of rebirth, and
the concept of seeking escape from the endless cycle of life and death.

Brahmanism

Brahmanism was the religion of the Vedic culture.

Its main religious texts are the ‘Four Vedas’: the Rigveda,
the Yajurveda, the Samaveda and the Atharvaveda.

The Sanskrit word for prayer is ‘brahman’, and the priests
who conducted the rituals that protected believers

were also called Brahmans. Brahmanism said that if you
behaved well in this life, you would be reborn into a higher
class in the next life. If you behaved badly, you would be
reborn into a lower class or even as an animal.

%& S i
s "
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The only way of escape was to work your way up through
rebirths to being a Brahman (priest). If you then led a good
life, you would finally free your soul to reach Supreme Bliss.

Hinduism

Hinduism, which is the dominant religion in India today,
developed out of Brahmanism. The sacred texts of Hinduism
are the Four Vedas that originated in Brahmanism, as well
as later texts such as the Upanishads and the epic poems
the ‘Mahabharata’ and the ‘Ramayana’.




Hinduism began to take the form known today
in the time of the Gupta emperors, that is, in the
4th century CE. It was under the Guptas that the first
statues of the gods and the first Hindu temples were
created, either in brick or carved into rock.

There are hundreds of Hindu gods and goddesses,
but the two main gods are the god Vishnu and the
god Shiva. Hindus do not need Brahman priests to
conduct rituals to protect them. They can take part
in fasts and in pilgrimages to their god’s shrine, thus
helping themselves to become a Brahman and freeing
themselves from rebirth.

Hindu followers believe bathing in the holy waters
of the Ganges River washes away their sins and allows
them to be freed from the cycle of rebirth. Known as
Ganga Ma — Mother Ganges — the river is revered in
the Hindu religion as a goddess who cleanses sins
and guides the dead to heaven. Pilgrims travel from
all over India to important spiritual places such as
Varanasi to scatter the ashes of their relatives on
the holy waters so their souls will go to Heaven.

Source 2: Hindus celebrating the fertility
of spring and enjoying the Holi Festival in
Benke Bieri Temple at Vrindavan in 2017 CE.
They throw colourful powder called gulal
at one another.

Source 1: Standing four-armed Vishnu,
€. 450 CE, found in Uttar Pradesh, India

Ancient India



Source 3: Buddhist monks pray in front of the holy Bodhi Tree
at Bodh Gaya, where Buddha experienced enlightenment.

AR S

Buddhism

The Buddha (c. 563-483 BCE) was born as Siddhartha
Gautama, the son of a Hindu rajah from the Shakyan
tribal republic in north India. When he was 29 years old,
Gautama decided to leave his wife and children and seek
salvation. First, he tried punishing his body with beatings
and starvation, but that did not help.

One day, he sat under a type of fig tree and
meditated for 49 days. He believed that the world was
full of suffering, which was caused by human desires.

He thought there was a ‘Middle Way’ between the
extremes of asceticism and worldly life, so he suggested
an Eightfold Path: doing the right thing in life in your
ideas, resolutions, speech, conduct, livelihood, efforts,
recollections and meditation. By following the Path,

Source 4: The Mahabodhi (‘Great Awakening’) Temple is an ancient and restored Buddhist P
temple in Bodh Gaya, India. Some of the elements of this World Heritage site date back to
the time of Emperor Ashoka (268-233 BCE). It was the first temple built by Emperor Ashoka
following his conversion to Buddhism. Bodh Gaya is the site where the Buddha attained
enlightenment under the Bodhi Tree. A descendant of that tree is also found at Bodh Gaya.
The site has been a key destination of Buddhist pilgrims for more than 2000 years.

Good History NSW Stage 4

the soul would reach nirvana without going through the
cycle of rebirths. Gautama was now the Buddha or the
‘Enlightened One’ and he set out to preach and convert
others to his way of thinking. The tree under which he
satis known as the Bodhi Tree because it is here that the
Buddha achieved bodhior enlightenment.

Buddhism became a
major religion in India under f
the Emperor Ashoka, but é
had largely disappeared AN
by the late 12th century CE
due to the Muslim invasions
between the 11th and
13th centuries.




Source 5: AJain nun prays at the

< feetofthe holy Lord Bahubal
hen by rivers covered with flowers, f .« statue, carved from asingle

and gaily adorned with reeds of \ 4% . pleceof rock dated 981CE.

varied hue, the goodly monk sits

on the bank in ecstasy, and he finds no greater
joy than this. When the rain pours down at
night, and elephants trumpet in the distant

Learning
ladder 3.5

Significant people, ideas and events

thickets, the monk sits in the hills in ecstasy,
and finds no joy greater than this.

Source 6: Theragatha (Verses of the Elder Monks) (5th century
BCE), author unknown. A Buddhist scripture of 264 poems, the
poems were recited by Buddhist monks to help them overcome
temptation and live a pure life.

o Identify the four major belief systems of ancient India.
e Describe the beliefs of Buddhism in ancient India.

e Sources 4 and 6: Explain how these sources
demonstrate Buddhist practices in ancient India.

o Explain why the Ganges is holy to Hindus.

e Suggestreasons why there hasbeensomuchreligious
diversity in India.

Jainism

Mahavira came from the same area of India as the
Buddha and was also the son of a rajah. He left home
at the age of 30 to seek salvation. Like the Buddha, he
found enlightenment and founded an order of monks.

Jains are passionate supporters of ahimsa.
They think the whole world is alive with souls that
can feel pain even if they cannot express it. Even the
unintentional killing of an ant can weigh the human soul
down and cause a worse rebirth. The only way to free
oneself from constant rebirths is to not harm anything.
A Jain monk strains his water before he drinks it so as
to not harm creatures living in the water; he wears a
face-cloth through which he breathes so he does not
harm the wind.

Perspectives

0 Source 6: Identify the Buddhist perspective on nature.

e Describe the differences between the Brahman and
Hindu perspectives on the role of priests.

e Explain the Jain perspective of ahimsa.

0 Compare the Hindu and Buddhist perspectives on
escaping the cycle of rebirth.

Perspectives, page 484

Ancient India



I
3.6

What was daily life
like in ancient India?

The lives of people in ancient India were greatly shaped by their caste and whether

they were men or women.

Men

Men had a prominent role in their families. The oldest
male in a family was considered the head of the
family. He had legal control over everyone else and
was also responsible for performing the sacred rituals
to honour the ancestors of the family. When he died,
the oldest son would take his position. Men were also
responsible for ensuring that women were respected
and cared for.

Men who belonged to the higher castes were
able to serve their society at all levels: as priests,
kings, warriors, officials, magistrates, merchants and
artisans. Those of the Shudra caste were expected to
undertake the hard manual labour in ancient India,
building roads, digging wells and constructing houses
and forts.

Women

During the Vedic society period, higher-caste women
were able to own property, inherit property from
their parents and generally had the same freedom
as men to come and go as they pleased. Some
higher-caste women were highly educated and took
part in debates at public assemblies. However, by
the beginning of the Gupta Empire, higher-caste
women’s lives had become much more restricted.
They had to obey their husbands, could not own
property and could not remarry if their husband
died. They also had to remain indoors and were only
allowed out of the house on religious festival days,
accompanied by their husbands.

man is not allowed to unjustly abandon his wife ...
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Source 1: Most Shudra * > .
women in ancient India
livedinruralvillages.
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He permits daughters to inherit [if he has no sons] ...

There can be no division of property between a
husband and a wife, because they are linked together and have

joint custody of the property ...

Source 2: Extracts from the Apastamba Dharmasdatra (c. 400 BCE), a book of Hindu law
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In contrast, the lives of Shudra women remained
the same throughout the ancient period. They lived
in villages where they prepared food, spun yarn, wove
cloth, cultivated the fields, looked after the cows and
checked the family finances each day.

n childhood a female must be subject

to her father, in youth to her husband,

when her husband is dead to her sons.
A woman must never be independent ...

She must always be cheerful, clever in
the management of her household affairs,
careful in cleaning her utensils, and
economical in spending ...

Source 3: Extract from the Manusmriti (200 CE),
abook of Indian law

Children

It was considered very important for married couples

to have children, as children were expected to support
parentsin their old age. For this reason, boys were
preferred over girls, as a girl would leave her family on
marriage to live with and care for her in-laws. In addition,
the parents of girls were expected to provide a dowry
(money or property) to her future husband for her
upkeep. Girls spent their childhood learning to cook, sew,
weave and clean and were married at around the age
of12 to 15. Boys tended to be older when they married,
especially higher-caste boys, who could not marry until
they had completed their education. A girl was able

to choose her husband from a group of suitable men
(selected by her father). When the girl had made her
choice, the future groom had a garland placed around his
neck and the couple were married on the spot.

Only boys from the Brahman, Kshatriyas and Vaisyas
castes were educated in ancient India. They were taught
to recite the Hindu scriptures to learn the dharma,
so that they might live a virtuous life and help form
a peaceful society.

Learning
ladder 3.6

Significant people, ideas and events

0 List words that describe the role of menin
Indian society.

e Describe the main differences between the lives
of girls and boys in ancient India.

e Explain how higher-caste boys were educated.

e Explain why boys were preferred to girls in ancient
India.

e Analyse the significance of caste and gender to
aperson’s life in ancient India.

Source analysis

0 Source 2: Identify the origin of this source.

e Source 1: Describe the lives of Shudra women
in ancient India.

9 Source 2: Explain the rights held by higher-caste
women during the Vedic period.

e Sources 2 and 3: Explain the contexts of these
sources.

Source analysis, page 475
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How was ancient
India governed?

Kingdoms, republics and empires all featured in ancient India.
At the heart of these different forms of government was the
authority of the ruler whose laws had to be obeyed.

Government of ancient India

There were three main types of government in
ancient India:
kingdoms, ruled by a king
republics, governed by an elected king and
his officials
empires, ruled by an emperor and his appointed
governors.

Kingdoms

By 500 BCE, the Vedic tribes of the Indus Valley had
formed themselves into kingdoms, each headed

by a king (raja) who had absolute power and was
considered divine. There were 16 Vedic kingdoms in
all. Kingship was hereditary, passed down the male
line from fathers to sons.

Kings needed vast resources and wealth to
maintain armies and their own power. The people
of ancient India did not pay taxes to support the
king, but were expected to give gift-offerings.
The gift-offering eventually became compulsory.

Republics

There were also a number of small republics (states
with elected representatives), such as Varijji and
Madra. These were also headed by a king, but he
was elected to his role and was assisted in his rule
by officials who were also elected to their positions.
The officials could give advice to the king, but
ultimately, decisions about how to run the republic
were left to the king. Most of the republics had died
out by 300 CE, with the rise of the Mauryan Empire.

Empires

The main empires of ancient India were the
Mauryan, Satavahana and Gupta empires. Each

of these large empires was divided into smaller
provinces that were headed by a governor. Each
governor was responsible for running the province
along the guidelines dictated by the emperor.

Good History NSW Stage 4



Law in ancient India

In ancient India, laws were supposed to be derived
from dharma (sacred law), which was contained

in the Manusmriti. In practice, however, the local
community decided what was right and wrong, so
laws in ancient India varied from place to place.

There were four different kinds of courts:
the village court

the guild court in the cities

the courts with judges appointed by the king

the king’s court, which resolved disputes that
could not be decided in the lower courts.

The courthouse was decorated with flowers, statues of
gods, paintings and a seat for the judges. There could be
as many as five magistrates in the courts, but generally
there were three: a king’s official, a wealthy merchant
and a scribe. There was no jury and the defendant had
to defend himself in front of the magistrates.

The king’s court

It was important for the king to provide justice to his
subjects. If the king decided legal cases correctly,
protecting the weak and helpless and restoring
order, then he would be assured of a brief visit
to Swaga Loka (heaven).

In the earliest kings’ courts, the king was
the executioner, hitting the guilty over the
head with his sceptre (ceremonial sword).

4 Source 1: Execution by elephant was a brutal

Known as gunga rao, the accused person
was crushed to death under the elephant’s
feet under guidance fromiits trainer.

[Louis Rousselet (1877 CE), Execution by
an Elephant in Baroda]

he ancient Manusmriti or

Laws of Manu, written down

around 200 CE, prescribed
execution by elephants for a number of
offenses. If the criminal stole property,
for instance, ‘the king should have any
thieves caught in connection with its
disappearance executed by an elephant.’

Source 2: Patrick Olivelle (trans.) (2004 CE), The Law
Code of Manu, Oxford University Press.

type of execution used for 2000 years in India.

4 Source 3: Babylonian silver
coin (reverse), 322 BCE. This
coin was made to celebrate
Alexander the Great's victory
over King Porus. Alexander is
shown on horseback, while
King Porus is shown riding an
elephant. King Porus ruled a
region that today encompasses
northern India and Pakistan.

Later there were death penalties of various kinds, some
fitting the crime. Those who stole military equipment
were shot to death with arrows; if you broke a dam wall,
you were drowned in the dam!

Elephants were also used to execute or punish
lawbreakers. This was because the elephant was
a symbol of royal authority. In addition, the use of
elephants showed that the king or emperor was able to
control powerful creatures, which demonstrated to his
subjects that he could therefore wield control over them.

Learning
ladder 3.7

Significant people, ideas and events

0 Identify the three forms of governmentin ancient
India.

e Describe how empires were governed inancientIndia.
e Explain how early kings carried out the law.

o Explain the difference between kingdoms and
republics in ancient India.

e Assess the power of kings in ancient India.

Cause and effect

0 Source 3: Identify the reason why this coin was made.
e Describe two examples of punishments that
fit the crime.
e Sources 1and 2: Explain how elephants were used to
carry out the law.
0 Explain why the king was likely to decide legal
cases fairly.
e How did the king’s role as an enforcer of the law
increase his power?

Cause and effect, page 480
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Key individual

How did Emperor
Ashoka rule India?

Ashoka (268—233 BCE) was one of the greatest emperors of India. He came to the throne in
268 BCE as the ruler of the Mauryan Empire, the largest empire India had ever seen. He was
originally a ruthless and violent ruler but changed his nature after converting to Buddhism.

The conquest of Kalinga

In 261 BCE, Ashoka defeated the last large independent
Indian kingdom, Kalinga. While walking through the
streets of Kalinga after his conquest, rejoicing in his
victory, Ashoka was struck by thousands of dead bodies
strewn about him. His conquest had come at a terrible
human cost: 100 000 people killed, almost as many
wounded and 150 000 taken prisoner and enslaved.

Ashoka’s remorse over the misery he had caused by
his conquest of Kalinga, together with a meeting with
a Buddhist monk in the same year, changed him from
aviolent emperor into an extraordinary ruler.

Buddhism as the state religion

Ashoka’s conversion to Buddhism led him to make
Buddhism the state religion in 260 BCE. He also did
away with the idea that he was divine, and instead
pioneered a ‘Buddhist’ model of rule. According to
this model, Ashoka’s right to be emperor was based on
his promotion of Buddhism to his subjects, his moral
example to his subjects and his personal devotion

to Buddhism. Ashoka funded the building of many
stupas and supported the establishment of Buddhist
monasteries throughout the empire. He also sent
missionaries to the great ancient centres of Sri Lanka,
Syria, Egypt and Greece.

Ashoka’s rock and pillar edicts

Some of the main objects that have survived from
Ashoka’s time are his rocks and pillars. The rocks
and pillars contain edicts, inscriptions that explain
Ashoka’s ideas of dharma (sacred law) and tell his
subjects how to live a moral life. Archaeologists
have found about 60 of these inscriptions so far.

Good History NSW Stage 4

The inscriptions were written in the language of the
local people of Ashoka’s empire, mainly Sanskrit and
Magadhi (a language once spoken in north India
and Nepal). There are even inscriptions in Greek
and Aramaic (an ancient Canaanite language) in

the north-west of India. The rock and pillar edicts
were installed over Ashoka’s empire, including one
in Kandahar in Afghanistan, which is how we know
Ashoka’s empire stretched that far.
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hus speaks the Beloved of the Gods,

[Emperor Ashoka]: When I had

been emperor for twenty-six years I
forbade the killing of the following species
of animals: the parrot ... the wild duck ... the
4 Source 3:
The Sarnath pillar,
placed by Ashoka.
The four lions with
open mouths face
the four quarters of
the world. The wheel
underneath the lions
represents Ashoka as
a Chakravatin, or ruler
who rules ethically and
benevolently’. Today,
the Ashoka Chakra is
found at the centre
of the Indian flag.

goose ... the raven and the common crow ...
the she-goat ... the sheep and the sow ...
The same being alive shall not be injured:
whether because of their uselessness or
for the sake of amusement, they shall not
be injured ... Chaff which contains living
things must not be set on fire. Forests must
not be burned in order to kill living things
or without any good reason.
Fifth Pillar Edict
The Beloved of the Gods [Emperor

Ashoka] believes that one who does wrong
should be forgiven as far as it is possible to
forgive him.

Thirteenth Major Rock Edict

Source 1: Emperor Asoka’s rock and pillar edicts told his
subjects how to lead a moral life based on the teachings
of Buddhism.

Learning
ladder 3.8

Significant people, ideas and events

o Source 2: Identify the kingdom conquered by Ashoka
in261BCE.

e Describe how Ashoka established Buddhism as his
empire’s religion.

e Source 3: Using the source and your knowledge,
explain the nature of Ashoka’s leadership.

e Explain why Ashoka promoted Buddhism in his
empire.

Significance

0 Identify one reason why Ashoka might be considered
agreatleader.

e Describe the rock and pillar edicts left behind by
Emperor Ashoka.

Source 2: Mauryan Emperor
Ashoka led his army into battle
to capture the independent
kingdom of Kalinga. Mortified by
the human cost of his conquest,
Ashoka converted to Buddhism
and led a peaceful empire.

e Explain what the rock and pillar edicts tell historians
about the size of Ashoka’s empire and the people
withinit.

0 Source 1: Explain why Ashoka’s rule shows he was an
enlightened emperor.

Significance, page 486
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Site study

What was the Great
Stupa at Sanchi?

The Great Stupa at Sanchi

The Great Stupa at Sanchi is one of the oldest stone Source 1: The Great Stupa at Sanchi
structures in India. Emperor Ashoka ordered its v .
construction to honour the Buddha around 250 BCE. Harmika Chattras

square platform) (umbrella
Not many buildings are left from Ashoka’s time, ‘.;.(q P ) (¢ )

including his palace, as nearly all were made of wood.

Although Sanchiis not an important
site in the life of the Buddha, Ashoka felt
Sanchiwas a good location for stupas and
Buddhist monasteries, as it was a small,
quiet village where monks would be able
to practise their meditation. In addition,
it was close to the thriving city of Vidisha,
where monks could beg for food.

Ashoka built a total of eight stupas 3 i
at Sanchi. Around 145 BCE, the Great ; v
Stupa was rebuilt to almost double -t ' ‘
its original size and encased in stone.
Four toranas were added around
35 BCE and four stone images of the
Buddha were placed on the walls of
the Great Stupain c. 400 CE.

Torana (gateway)

Good History NSW Stage 4



Source 2: Detail of the northern torana of the P
Great Stupa at Sanchi (c. 35 BCE). The Buddha is
represented by the Bodhi Tree (centre of the top panel).

What is the purpose of a stupa?

Originally, stupas were burial mounds.
Inside the stupa were relics of the Buddha
and his followers in a jewelled casket.

The ashes of the Buddha were generally
buried in stupas built at locations linked

to important events in the Buddha’s life.
People could honour the Buddha’s memory
by walking around the circular path outside
the stupa and meditating.

Following his conversion to Buddhism,
Emperor Ashoka had the original
burial-mound stupas opened. The remains
of the Buddha and his devout followers
were then distributed to the thousands of The new stupas included other important structures
new stone stupas he built all over India. such as toranas (gateways) and chattras (umbrellas).
The placement of the dome and the gates is perfectly
aligned with the four positions of the compass,

Anda (dome) with the chattras lining up with the ‘axis mundi’
(centre of the world).

Mehdi (path

around the stupa) Leq rning
ladder 3.9

Significant people, ideas and events

Vedika
(fenced enclosure)

0 Source 1: Identify the key features of the Great Stupa.

e Sources 1and 2: Describe the northern torana of the
Great Stupa.

e Source 1: Explain how Buddhists used the Great Stupa.

o Explain why Emperor Ashoka built the Great Stupa
at Sanchi.

Continuity and change

o Identify the reason why very few buildings are left
from the time of Emperor Ashoka.

e Describe how the Great Stupa changed between
145 BCE and 400 CE.

e Explain how Emperor Ashoka changed the original
burial mounds of the Buddha and his followers.

o Explain why Ashoka'’s stupas demonstrate the
concept of continuity and change.

Continuity and change, page 477
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How did ancient India
affect other societies?

Ancient India traded with other societies in the ancient world, leading to the introduction
of new resources and new ideas. Not all contact was peaceful, as attempts to expand
power led to war and conflict within India and with neighbouring regions.

Good History NSW Stage 4

Asian trade routes in 400 CE

Trade contacts

From the 1st century BCE, the south-west monsoon brought Egyptian, Greek,
Arabian and Roman merchants to coastal Indian towns. They came in ships

laden with linen, wine, glass, pottery, copper, tin, lead and gold and silver coins.
Roman coins dating from the 3rd century BCE to the 5th century BCE have been
found on both coasts of the Indian peninsula and on ancient trade routes that
ran between the coasts. The foreign merchants waited in India for the north-east
monsoon to blow them back home in ships packed with pepper, cloves, ivory,
perfume, cotton, silk, diamonds, gold and pearls.

In turn, Indian traders used the monsoonal winds of the Bay of Bengal to take
ceramics and gems to South-East Asia, where they purchased spices. The Indian
merchants returned to India, where they sold these spices to Roman merchants
at a good profit.

Source 1: Lakshmi, the Indian goddess of wealth. This statue was found buried under the
ashes of Pompeii in Italy (the city itself was buried during the eruption of Mt Vesuvius in 79 CE).
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4. Source 2: Travel to India was helped by monsoon winds from the south-west between April and September.
Travel from India was driven by monsoon winds from the north-east between November and February.

Source: Matilda Education Australia



Source 3: Relief sculpture depicting a scene from the ‘Mahabharata’,
the longest poem ever written (5th-7th centuries CE). It is located in
the Kailashnath Temple, part of the Ellora Caves complex, Maharashtra.

Warfare with other societies

Indian armies were divided into four sections: infantry,
cavalry, chariots and elephants. The army of the first
Mauryan emperor, Chandragupta I, contained 9000
elephants, 600 000 foot soldiers and 30 000 cavalry.
War elephants were highly prized in Indian armies.
They were mainly used to charge at the enemy. A line of
charging elephants instilled great fear in enemy forces,
causing them to break ranks and flee in terror.

India suffered a series of invasions from the
5th century BCE onwards. The first was that of the
Persians under King Darius |, who annexed the area
north-west of the Indus River from 516 BCE until
334 BCE. Then in 327 BCE, Alexander the Great invaded
India, establishing several small Greek states in the
Indus Valley. Later, the Greeks formed the Seleucid
Empire in west India in 312 BCE. The invasions resulted
in thousands of deaths and much suffering, but also
brought a number of benefits to ancient India. The
Persians established the ancient university of Taxila
(c. 450 BCE), which drew on Persian, Greek and Indian
knowledge to become one of the greatest learning
centres in the region. The ancient Greek invasions,
meanwhile, led to Greek influences on Indian science
andart.

Learning
ladder 3.10

Impact and legacies

0 a lIdentify the goods brought to India by foreign
merchants.

b Identify the goods foreign merchants purchased
in India.

e Source 3: Describe the types of warriors shown in
this source.

e Source 2: Using the source, explain the trade between
India and:

a Aksum
b China.

e Source 2: Using the source and your knowledge,
explain why trade networks to and from India were
so extensive.

e Source 1: What does this source demonstrate about
the relationship between India and Rome?

Cause and effect

0 Source 1: Identify the reason why the statue was
buried under ash.

e Describe the effects of conflicts between India and
other empires.

9 Explain how monsoonal winds affected India’s trading
relationships.

Q Explain why elephants were prized in ancient Indian
armies.

e How beneficial were the effects of the Persian and
Greek invasions for ancient India?

Cause and effect, page 480
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Was the Gupta Empire
a golden age?

The Gupta Empire (320-550 CE) was a time of cultural splendour and scientific
development. But was it really a’‘golden age'?

Art and architecture

The Gupta emperors included Samudragupta
(835-375 CE), Chandragupta Il (375-415 CE)
and Kumaragupta | (415-455 CE). Samudragupta
and Chandragupta Il were known as great patrons
of the arts. They provided support to poets, artists
and architects, especially in the northern regions
of the empire. The Ajanta and Ellora caves are
examples of exquisite Gupta artistry. While many of
the buildings of the Gupta period were destroyed
during invasions, the remaining temples and
sculptures demonstrate the grandeur of Gupta
art and architecture. It was during this period that
sculptures of the Hindu and Buddhist gods were
created for the first time.

Chess

The game of chess was also developed in India
during the Gupta period. Known as chaturanga,

the original game featured four types of playing
pieces — infantry, cavalry, chariotry and elephantry
(which in Europe, became known as pawns, knights,
rooks and bishops). It was originally played on an

8 x 8 uncheckered board. From India, the game
spread along the Silk Road to Persia and China.

Mathematics and science

Mathematics advanced greatly during the Gupta
Empire. One of the most significant developments
was the invention of the Indian numeral system.
The system is based upon 10 Brahmi symbols
representing the numbers from zero to nine.

In addition, the ancient Indian number system

was the first to use base 10. This means that any
natural number can be written down using these
symbols. Invented and developed during the Gupta
period, the system came to be adopted by Arab
mathematicians in the 800s CE and had spread to
Europe by the 1200s CE. Today, Indian numerals
are the most common numeral system in the world.

Good History NSW Stage 4

Gupta scientists such as Aryabhata also made major
discoveries. Building on the studies of the ancient
Greeks and Mesopotamians, Aryabhata determined that
the Earth was spherical and also that the Moon is visible
at night because it reflects the Sun’s rays.

The dark side of the Gupta Empire

Even though there were important advancements and
great cultural innovation, the Gupta period was not a
‘golden age’ for most people. The Gupta period saw an
extension of privileges for men in the Brahman caste.
The Brahmans were given large land grants by the

Source 1:Buddhist worship hall, Ajanta Caves, c. 480 CE
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Source 2: Anillustration
of Brahman.women playing
chaturanga, ¢. 1805 CE

Gupta emperors to administer. They collected taxes and
forced peasants to work on their land. Women, including
those in the upper castes, lost power and were unable
to own property, leaving them dependent on their
husbands. Moreover, the untouchables became even
more isolated from the rest of Indian society. So, while
the upper caste became wealthier and more powerful,
the lower castes and the untouchables became poorer
and more oppressed.

he imposition of forced labour (vishti)

and several new levies and taxes from

the Gupta period onwards further
undermined the position of peasants ...
villagers were forced to contribute money and
provisions to royal troops and officials when
they halted at or passed through the village.
They were required to supply flowers and
milk to them. Cattle were also furnished for
transport. Apart from these contributions,
several new taxes came to be collected from
the villagers. All this must have increased the
burden of taxation on the peasantry. Forced
labour, taxes and other dues became all the
more oppressive ... [and] generated much social
tension, leading to peasant protest ...

Source 3: D.N. Jha (2009), Ancient India: In Historical Outline,
Manohar, pp. 155-6.

Learning
ladder 3.11

Impact and legacies

0 Source 1: Identify the site shown in the source.

e Describe how Samudragupta and Chandragupta |
developed the arts.

e Source 2: Explain how chaturanga came to be played
around the world.

e Explain why the mathematical developments of the
Gupta era were significant.

Contestability

o Identify the debate about the Gupta Empire.

e Describe how the Gupta Empire could be seen as
agolden age.

e Source 3: Explain how the Gupta period could be
seenasadarkage.

o Compare the different interpretations of the
Gupta period.

e Sources1to 3: Using the sources and your knowledge,
evaluate whether the Gupta Empire was a golden age.

Contestability, page 488
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iInfluence culture
around the world?

Ancient India had a profound impact on the cultures of Europe, South-East Asia and China.

Religious influence

Wherever Indian merchants, Brahmans and Buddhist
missionaries went, they took their religion, art

and culture. Indian influence was especially seen

in Sri Lanka, Cambodia, Thailand and Indonesia,
where societies embraced Hinduism and Buddhism.
The prominence of these beliefs could alternate
depending on the ruler, so a state with Hindu gods
could become Buddhist with the next ruler, and

vice versa. People on the island of Bali to the north
of Australia worshipped Hindu gods, while on the
nearby island of Java the Shailendra kings supported
Buddhism. In the early 9th century CE, they built one
of the most stunning Indian-inspired buildings in the
world, the Great Stupa of Borobudur.

Buddhism was taken by monks and merchants
along the Silk Road into Tibet, China, Korea and Japan.
Buddhist monks travelled from China and South-East
Asia to study at the great Indian Buddhist monastery of
Nalanda. At Nalanda, 10 000 monks and scholars from
all over Asia studied together, learning logic, medicine,
mathematics, astronomy, literature, the Hindu Vedic
texts and the sacred Buddhist texts.

Indian warfare

There were also important military contributions.
The game of chess, derived from the Indian game
chaturanga, made an art of military strategy. Ancient
India also pioneered the use of elephants in warfare,
a practice that would be employed for centuries on
the battlefields of South-East Asia.

Science and mathematics

In addition to using a small set of symbols to represent
all numbers and inventing the base 10 number system,
ancient Indian mathematicians created the concept of
zero, the decimal system and the concept of infinity.

Good History NSW Stage 4

Their mathematical studies formed the basis for the
later development of algebra, calculus and trigonometry
ideas. All of these ideas have profoundly shaped the
modern world.

he civilisation of India can be said to

have the most important and powerful

influence not only on the Oc Eo culture
but also on the contemporary cultures of the
Southeast Asian region in general, through

processes of trade and cultural [exchange].

This influence is evident in the social

organisation, religious architecture, objects
and technologies. The Hindu and Buddhist

architectural elements in Oc Eo adhere to
common construction standards derived

from Indian architectural models, while still

displaying distinct local characteristics.
Additionally, high-quality pottery types
imported from India, including fine clay
material and polished black pottery, have
been found dating back to the earliest phase

of Oc Eo culture.

Source 2: Nguyen Hoang Bach Linh (2023), ‘Archaeology of
the Oc Eo Culture (Southern Vietnam): Exploration, Research,
and Achievements’, Ancient Civilisations and Cultural
Resources, vol. 1, pp. 39-70. The location of Oc Eo on the
Mekong River was highly advantageous because the city was
able to conduct trade with other societies in South-East Asia
using the river.

Source 1: The great Stupa of Borobudur,

located in Java, Indonesia, is the largest
Buddhist temple in the world.




ndian learning, Indian religious

insights and Indian ideas are

among the crucial foundations
of the world. Like ancient Greece,
ancient India came up with a set
of profound answers to the big
questions about what the world is,
how it operates, why we are here
and how we should live our lives ...
In matters of science, astronomy
and mathematics, India was to be
a teacher of the Arab world, and
hence Mediterranean Europe too.

Source 4: William Dalrymple (2024), The Golden
Road: How Ancient India Transformed the World,
Bloomsbury Publishing, p. iv.

4 Source 3: Relief showing Khmer soldiers and war
elephants on the Bayon Temple, Cambodia, 1190 CE

ladder 3.12

Impact and legacies

S o @ Learning

0 Source 1: Identify an example of ancient Indian
religious influence in Indonesia.

e Source 3: Describe how ancient India influenced
medieval Cambodia.

e Explain how ancient Indian religious influences can be
seen in South-East Asiaand China.

o Explain why the work of ancient Indian
mathematicians was so significant.

e Evaluate the legacy of ancient India for the world.

Perspectives

0 Sources 2 and 4: Identify the authors of these
sources.

e Sources 2 and 4: Describe each source’s perspective
on ancient India.

e Sources 2 and 4: Explain how the two perspectives
on ancient India are similar.

e Sources 2 and 4: Explain why the two perspectives
focus on different aspects of ancient India.

Perspectives, page 484
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How do | conduct
a good inquiry?

Now that you've finished the chapter, it's time to conduct your own historical inquiry
on ancient India. Throughout the chapter you have developed knowledge and
understanding of ancient India. Background knowledge is important because it helps
you make connections to new information, ask better questions and consider different
perspectives. As you progressed through the chapter, you have gathered information
through classroom discussion, highlighting, note taking and answering questions.

Now you are ready to start planning your own historical inquiry!

A historical inquiry gives you the opportunity to be
an active historian: forming questions, interrogating
sources and communicating insights about the past
on a topic of your choice.

What do you see?
Who is involved?
What are the key features?

When and where was this
The chapter has covered the origins and happening?

legacies of ancient India in addition to significant
people, events, ideas and beliefs. What would you

like to know more about? What do you think about that?

* The use of elephants in the army, 3.10 aHf?;\’cSeC;IY;EUﬂ:Z";tanop|e were

* The Battle of Hydaspes, 3.1 How is this similar to or different
* The ancient Indian epics: the ‘Mahabharata’ from today?

and the '‘Ramayana’, 3.5
* The rock and pillar edicts, 3.8

What d it mak der?
* The life of Aryabhata, page 3.11 ar cioes It make you wonaer

What did different groups think
Return to the relevant sections in the chapter and about this?

read them again. Why is this important to know?

Next, complete the ‘see, think, wonder’ process
to help develop ideas you might cover in your
inquiry.

Jot down your answers to these questions.

Your answers will help you to formulate your own
research ideas. Throughout the chapter, you have been working

to move up the Learning ladder. An inquiry

Once you have worked through this process,
investigation is a great opportunity to expand

you are ready to start the historical inquiry. Refer to
page 492 of the How-to chapter for a step-by-step
guide to this process.

your knowledge and attempt new skills.

When planning your inquiry, consider how the
experiences and perspectives of individuals and
groups shaped societies, beliefs and events in
the past. Think about how the past has had an
impact on the present. Use the How-to

chapter to support your planning and research.

Good History NSW Stage 4
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How can | understand

ancient China?

China has made impressive cultural, philosophical, technological and political achievements
over thousands of years of history. With an imposing past and emerging future,
understanding this culture is crucial to grasping the modern world.

‘ I Learning I

knowledge
progression

Stepsin

| can evaluate the
impact of the rise

and fall of societies.

| can explain why a
society developed.

| can explain how a
society developed.

| can describe the
origins of societies.

| can identify the
origins of societies.

Background
and origins

der

| can evaluate how
societies were

influenced by significant

people and ideas.

| can explain why
ideas influenced

people and events.

| can explain how
ideas influenced

people and events.

| can describe
key people, ideas
and events.

| can identify key
people, ideas
and events.

Significant
people, ideas
and events

62 Good History NSW Stage 4

The Learning ladder lists the knowledge and skills you
will learn. Each has five levels of difficulty. Learning skills
at the bottom of the ladder will help you to master

the skills at the top of the ladder.

| can evaluate the
legacy of a society.

| can explain why a

society has a legacy.

I can explain the
impact of one
society on another.

| can describe the
legacy of a society.

| can identify the
legacy of a society.

Impact and
legacies

| can evaluate
patterns of continuity
and/or change.

| can explain
patterns of continuity
and/or change.

| can explain

continuity and change.

| can describe

continuity and change.

| can identify

continuity and change.

Continuity and
change

| can analyse cause
and effect.

| can explain why
something was
caused or why it led
to certain effects.

| can explain how
something was
caused or its effect.

| can describe causes
and effects.

| can identify a cause
and an effect.

Cause and
effect



| can evaluate
historical perspectives.

| can compare
perspectives.

| can explain a
perspective.

I can describe
perspectives.

| can identify the
perspective of a
person from the past.

Perspectives

| can evaluate
historical significance.

| can explain why
something is historically
significant.

| can explain
something historically
significant.

| can describe
something historically
significant.

| can identify something
historically significant.

Significance

Historical concepts and skills

L :
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| can evaluate the
evidence supporting a
historical interpretation.

| can compare historical
interpretations.

| can explain an
interpretation of history.

| can describe an
interpretation of history.

| can identify a
historical debate.

Contestability
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Source 1: Yu the Great, c. 2200-2100 BCE.

A legendary ruler in ancient China famed for his
introduction of flood control, he is said to have
protected the Chinese empire from the effects of
a mighty deluge by using tortoise shells as drain
pipes. He also made a system of irrigation canals
that relieved floodwater into fields, and he spent
great effort dredging the riverbeds.

| can explain change
or causality from
a timeline.

| can summarise the
events on a timeline.

| can follow timeline
conventions.

| can place events
on a timeline
chronologically.

| can read a timeline.

Chronology

P diing 'ﬁpﬂ“’d >

| can evaluate sources
to determine their
accuracy, usefulness
and reliability.

| can explain the
historical context
of a source.

I can apply historical
knowledge to
explain sources.

| can describe
a source.

| can identify the
origin of a source.

Source
analysis

Steps in skills
progression

Ancient China 63
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What can | learn about
ancient China?

Ancient China was a dynamic and innovative society that had a lasting influence
on the ancient world.

. Source 1: The Great Wall of China - the world’s longest wall -
Ea rIy dynqstles was built to protect China’s northern border from invaders.
Farmers began to settle in the valleys formed by the This part of the Great Wall was built during the Ming dynasty

Yellow River more than 6000 years ago. According (1368-1644 CE), but the original wall, made of stone and
to legend, the first Chinese settlements were ruled Emmed St ieatesionic. 206 BCE.

by the kings of the Xia dynasty (2070-1550 BCE).
Archaeologists and historians have not found any

evidence for the existence of the Xia dynasty, but they

have found evidence for its successor, the Shang dynasty
(1550-1045 BCE), including temple remains and

bronze, jade and stone artefacts.

-

Castiron
Start of the invented

Zhou dynasty inChina

Source 2:

Ancient China timeline
v

! Key Chinese start to | Start of the
.ideas make bronze | . is born Warring States

tlmeline ‘ } period
._._Q-.§ ] D )

c. 1600 BCE

Sl - Chinese priests engrave

Agriculture signs on bones; this is
| beginsalongthe the earliest example Confucius
» Yangtze River of Chinese writing > isborn

Shang dynasty begins <

551 BCE
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The Zhou dynasty (1046—256 BCE)

The Zhou dynasty saw the emergence of three
important Chinese philosophies: Confucianism, Taoism
and Legalism. Towards the end of the 5th cen<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>