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ALWAYS LEARNING

Student Book

Written specifically to meet the requirements of the

Australian Curriculum, the student book acts as a guide

for both student and teacher. It features:

* topics built around inquiry-based learning and Bloom’s
revised taxonomy

* a dedicated introduction to history skills through the
History Skills Toolbox, with skills also built into topics

* Indigenous Australians content written ~ NATIONAL

by the National Museum of Australia. MUSEUM OF
AUSTRALIA

Activity Book
The activity book is a write-in resource designed to:

* reinforce, extend and enrich learning initiated through
the student book

* be used as part of an integrated homework program
or for independent classroom use.

Teacher Companion

The teacher companion makes lesson preparation easy by
linking student book pages to teaching and learning strategies.
This teacher resource:

* creates explicit links between the student book and
the Australian Curriculum

* contains solutions to student book and activity book
learning activities.

AUSTRALIAN
CURRICULUM

W



Pearson Reader

Much more than an e-book, Pearson Reader is an
interactive online version of your student book linked to
rich media resources. Not only does it support you with
activities and teaching tools, it allows you to personalise
your class version of the student book by adding your own
links and content. Pearson Reader also enables you to
harness the collective intelligence of education professionals
by connecting you to other Pearson Reader users, building
a powerful and continually evolving web book for your
students.

Don’t miss out on your Pearson Reader Starter Pack.
When you choose to use Pearson History, you will have
free access to one chapter of the student book on Pearson
Reader along with full access to the teacher and student
interactive resources.

If you like what you see, you can add on more chapters or
upgrade to the full course content. Visit the Pearson Reader
home page at www.pearsonplaces.com.au/pearsonreader.
Pearson Places is the gateway to digital learning material for

teachers and students across Australia. Sample the range of
resources for History and register for @@ ®

free at www.pearsonplaces.com.au. ‘ Pearson Places

We believe in learning.
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Professional Learning,
Training and Development

Did you know that Pearson also offer teachers a diverse
range of training and development programs? We are
dedicated to supporting your implementation of Pearson
History, but it doesn’t stop there. We offer specific training
for the Australian Curriculum and beyond, such as our
session titled “Teaching Aboriginal and Torres Strait Islander
History in the Classroom’.

Find out more about this session and others at
Pearson Professional Learning Place at
www.pearsonplaces.com.au/professionallearning.

Customised Content

We believe in learning for all kinds of people, delivered

in a personal style. Pearson Custom is an exciting initiative
that allows you to customise the content that you teach.
Schools can be involved in choosing resources specifically
tailored to their school or year level.

Speak to your Pearson Sales Consultant to find out more.

All kinds of learning for all kinds of people,
delivered in a personal style.
Because wherever learning flourishes, so do people.

PEARSON
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PEARSON history 7 has been

created for the Australian Curriculum History
course. It provides a fully integrated approach
to teaching the two strands of Historical
Knowledge and Understanding and Historical
Skills. Through both classroom learning and
independent research and work, students will
explore these key inquiry questions:

e How do we know about the ancient past?

e Why and where did the earliest societies
develop?

CHAPTER OPENER

(237 DYDY QUESTIONS

Each chapter opens with student-focused inquiry-
based questions on the chapter topic together with a
dynamic image that can be used as a springboard for
pre-topic discussion and to develop students’ skills in
using source material.

UNIT OPENER

Each unit within a chapter
opens with a spectacular
image to engage students
with the concepts and
content they will be
exploring.

PEARSON history

What emerged as the defining
characteristics of ancient societies?

e What have been the legacies of ancient
societies?

The student book consists of nine chapters,
each built around key inquiry questions that
can be examined as they are or amended to
suit the needs of students. Students can also
use these questions as a springboard for
developing their own inquiry questions.

The chapters are scaffolded in the following
way, providing a comprehensive approach to
teaching and learning about the ancient world.

UNIT CONTENT

Unit content includes
written and visual primary
and secondary source
material, illustrations,
maps, timelines and

tables to reinforce student
learning.

LEARNING ACTIVITIES

The learning activities have been written using
Bloom’s Taxonomy. Answers require a range of
responses that incorporate the requirements of the
Australian Curriculum History course, namely:
Historical knowledge, understanding and skills,
General capabilities, Cross-

curriculum dimensions,
and Links to other
learning areas. The f
learning activities can |
be answered using

the student book as a
stimulus but also through
further independent research.

LEARNING()
ACTIVIT NS

aswer the following

about the values of




SNAPSHOT UNIT

Each chapter begins with a ‘Snapshot’ unit, which
includes a full-page map, a timeline of significant
events and a brief contextual presentation of the
topic.

SOURCE STUDY UNIT

S(lllﬂﬂE THE TREASURES oF
| u IANI\HAMI N'S

ﬁ THE BOY PHARAOH

The source study unit is designed to actively engage
students in exploring a range of written and visual
primary and secondary sources. Students will develop
the important historical skill of using and interpreting
evidence, while also improving their understanding
of key concepts such as continuity and change, cause
and effect, perspectives, empathy, significance and
contestability.

LEGACIES AND CONNECTIONS
TO ... UNIT

Within each chapter (except ‘What is
history?’) is a ‘Legacies and connections
to ... unit that draws connections between
the society being studied and the societies
investigated in other chapters. The unit
describes the legacies of the society as
well as addressing connections between
the past and the present. The ‘Legacies
and connections to ..."” unit also includes

a ‘Time to think ..., section with thought-
provoking discussion questions that are an
excellent lead-in to the inquiry tasks.

INQUIRY TASKS

m%ﬂ[ﬁ‘?

At the end of each chapter is a set of inquiry tasks,
also based on Bloom’s Taxonomy. Inquiry tasks
incorporate content from the whole chapter and
appeal to a variety of learning styles. They can be
set for further exploration and assignment work,

for individuals, pairs or small groups. The tasks
provide opportunities for further research and skills
development as well as interdisciplinary and general
capabilities learning.

CHAPTER CLOSER

Each chapter concludes with
another dynamic image that
can be used as a springboard
for post-topic discussion and
in developing skills related to
using sources.

S0l This painting shows scholars
5 Y and their books being burned
The painting is in the Nationall

1 What type of books do yo!
. burnt in the bottom left-|

painting?

2 This painting was co|
eighteenth centun

OTHER FEATURES
e Throughout each
chapter, many sources
are accompanied by
questions designed
to promote students’
understanding.

‘Did you know’ boxes
contain fun and
interesting snippets of
historical fact. They

can be used to generate
further discussion in the
classroom.




THE HISTORICAL
INQUIRY PROCESS

Historical inquiry is a process of investigation. It
aims to answer questions about the past. At the
beginning of most chapters in this student book
you will find inquiry questions that you can use as
a starting point for your investigations. You can
also modify these questions if you wish, or create
entirely new questions of your own. In working
through the inquiry tasks at the end of chapters,
or in reaching conclusions about the questions
you have created, you can follow the same process
explained here, step by step.

In preparing and drafting an inquiry question, keep
the following points in mind:

e Highlight the key concepts and words in the
' inquiry question, and rewrite what is asked
in your own words.

¢ Note what you already know in key words/
| ideas, presented as dot points.

¢ Do some extra research to expand your

' knowledge on that particular event or topic,
asking questions such as: Who were X? What
did X eat/wear/do? Where did X live; when,
how and why?

e Develop your inquiry question: what would you
' want to learn specifically about this topic?

¢ Note all the questions you will need to answer
' in order to find the final answer to your inquiry
question.

PEARSON history

€) THE INQUIRY QUESTION

An inquiry question:

¢ helps you understand the research task

e is open-ended

e will be refined during the course of your
investigation.

An example of a good inquiry question is: ‘What
was life like for women in Ancient Rome?’ This is a
good question because it is open-ended—it leads to
other questions such as: ‘What work did they do?’,
‘What were their family relationships like?’ and
‘How did life differ for rich and poor women?’

An example of a poor inquiry question is: ‘When
did Solon rule Ancient Greece?’ This is not a good
question because there is only one answer possible
(the date) and it leaves no room for further thought
or discussion.

®) DEVELOP A RESEARCH PLAN

Your plan should include the following:

e the date your work is due

e all the tasks you need to achieve and how much
time is necessary to do so

e a list of where you might find information,
such as libraries, the internet or museums, with
the types of information you might find there,
addresses and opening times

e if relevant, a list of people you could interview
and what information you might get from them

e the key terms that will enable you to conduct
your search

e a timeline or schedule showing what you want to
get done, and by when.




SUGGESTED WORKING SHEET FOR YOUR RESEARCH PLAN :
INQUIRY QUESTION: ' Datedue: @

WHAT WAS LIFE LIKE FOR WOMEN IN ANCIENT ROME? 09/06
Time | needé Where to source What type of | Search terms
i toachieve | information? i information will | |can use
Lt i | getfrom there? !
find primary 1 week ® internet artefacts (and Ancient Rome,
sources ® museum (9 am.—5 pm.) photos of), drawings, women, everyday
® school library (8 am.—3.30 pm.)  book extracts and life, work, children

letters from the time

&) FINDING PRIMARY AND

SECON DARY S_OURCES USING WORKING COPIES OF SOURCES
You must now identify, locate and select resources
appropriate to the task, and take notes. Work from copies of your sources, annotate them,

highlight or underline key words or phrases, look

In the course of your investigation you will up in a dictionary words you don’t understand,

probably be asked to use at least t.WO primary note down your ideas in dot-point form in the
and two secondary sources on which to base margin. Keep a clean copy of each source for your
your report. Your report will then become a new final report.

secondary source!

WHAT IS A PRIMARY SOURCE? WHAT IS A SECONDARY SOURCE?

A primary source is an authentic document or A secondary source is a description, report or
original item that was produced at the time of recording about the past that was produced after
the events you are studying. It might be a letter, the events being studied took place. It could be
a report, a photograph, an interview, a recording, a textbook, an encyclopaedia, a historical novel,
a drawing, a piece of pottery, a building or any a biography, a historical movie or any other
other kind of artefact or written account. It was form of text or file that recounts or analyses the
created by someone who lived at the time and is events. It may contain an opinion, as the author
therefore a great source of records or evidence. may have wanted to express their point of view
Primary sources can be found in: museums, on the topic.

online museum collections, historical sites, Secondary sources can also be found online and
buildings, libraries, galleries, exhibitions at in libraries, encyclopaedias and databases.

auction houses. For example, an encyclopaedia article about the

For example, the Great Pyramid of Giza is Great Pyramid of Giza is a secondary source on
i aprimary source from Ancient Egypt. s Ancient Egypt.

PLAN OF THE M e

BATTLE OF CANNE
AFTER STRACHEN-DATIDSON .
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#A ANALYSE AND EVALUATE
YOUR SOURCES

F

the following questions:

or each source, ask yourself

When and where was the
source produced?

Who is the author or

creator? What do we know
about them?

In what historical context

was it produced?

What are the key facts or dates
mentioned?

What are the main ideas, points of information
or opinions stated?

Is there any evidence that the source is inaccurate

or is missing some information?

For whom was it produced, and why?

USING ONLINE MATERIAL

All of the following can be found online and might
help with your research: books, newspapers,

- images and items from museum collections,
databases, reference works, indexes to library

" holdings. Here are a few tips about how to
conduct online research.

There are thousands of sites on the internet,

' so when you do a word search using a search

' engine, be as precise as possible: the more
precise your key terms are, the more refined
and accurate the result will be. For example, to
- search on Athens in Ancient Greece, type in not

- only the word ‘Greece’, but also ‘Ancient Greece’
and ‘history of Athens’.

Always question the source of an item of

- information. Check the URL: sites with the
domain labels .edu (educational institutions),

- .gov (governments) and .org (non-profit
organisations) may be more reliable than those
. with .com or .net (companies or individuals).

PEARSON history

the Agora Museum, Athens.

Examine the content of the page thoroughly.

See if the author is identified, and whether they
list their qualifications and other publications.
If not, consider this site carefully.

e Check the language used: if it is informal and
there are errors in spelling, grammar and
punctuation, be wary!

e Try to find references on the page to other
sources (print or online); look for a bibliography.
A site that has both of these is more likely to be
reliable.

Wikipedia is very popular—it is free and contains a
page on almost every topic you can think of. But it is
not necessarily written by experts, so you shouldn’t

rely on Wikipedia as your only source of information.

Note down URLs and the date you accessed a site

in a log to assist with future research and to include
in your bibliography.

Explore each source and examine its perspective in
the light of the historical inquiry question:

e What is being represented?

e How can |l interpret this source?

e |s this source useful to answer the research
questions? In what ways?

e What are its limitations?

BEeA This is a picture of an ostrakon—the name
VA%) that appears is that of Themistocles. From
Q




3 ACKNOWLEDGING SOURCES:

HOW TO WRITE A BIBLIOGRAPHY

A bibliography is a detailed list in alphabetical
order of the written and other sources you have
used when conducting your research: books,
encyclopaedias, websites, CD-ROMs, videos and so
on. You should always acknowledge the work of
others, and anyone who reads your report should be
able to find your sources. The bibliography should
be placed at the end of your report. A bibliography
should be complete and is presented in a set format
with items separated by commas. There are different
ways of constructing a bibliography, but here is one
approach:

If there are
more authors,
keep listing them

the same way
If there are more

than three authors,
list the name of
the first author,
followed by et al.

e author’s surname
e author’s first name initial
e year of publication

e ‘Title of Article’, if applicable
e Complete Title of the Book or Publication

e type of publication in brackets, if applicable—
for example, ‘(video)’ or ‘(CD-ROM)’

e publisher
e place of publication.

For example:

Addison, P., et al., 2011 Pearson History 7, Pearson Australia,

Melbourne

#3 ORGANISE AND DRAFT

e Select the sources you are going to use, and
organise them in order of relevance to the inquiry
question.

e Compare the evidence found in each source.
What are the similarities and differences in ideas,
information and perspective? Did you find any
gaps in the information gathered? If so, research
further to fill them in. If your sources are
contradictory, check their credibility: investigate
their origin and decide whether they can be
trusted or not.

e Based on the information you have gleaned from
your sources and your personal knowledge and
understanding of the facts and events, write a
draft answer to the inquiry question.

e Continue your research to make sure your
hypothesis (conclusion) holds up.

Don’t forget the
initial capital letter
for all nouns

REeA Basket from the
WA Atherton region
.’ of Queensland

Note: if a source does not have an author, list it in alphabetical
order by its title, excluding the words ‘A’, ‘An’ and ‘The"

For a source accessed on the internet, include the following,
separated by full stops. Note: the parts shown here in bold
type always remain the same.

e author’s name, if known, and year of publication, if applicable

e ‘Title of Article’, if applicable

e Title of site

e [Online]

e Available: the URL, or internet address, of the source
[accessed: the date you accessed the source]

For example:

National Museum of Australia. [Online].
Available: http://www.nma.gov.au/index.html [accessed: 25/09/2010]
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€) YOUR FINAL REPORT

You can communicate your findings in many
different ways: in a written report, an essay, a
PowerPoint® presentation, a talk, a debate or a mind
map—to name a few.

The purpose of a report is to share your conclusions
on the inquiry question based on your findings

and analyses. You should provide evidence

that your knowledge and understanding of the
historical period and your conclusions are valid by
acknowledging and presenting your sources.

Use your notes and organise them according to the
requirements of the task and its presentation. For
instance, if you have a PowerPoint presentation in
mind, sketch out your slides in order.

Develop a thesis statement that clearly states your
main argument—for example, ‘Women in Ancient
Rome lived very interesting lives.

Create a plan: introduction, arguments supported
with evidence and evaluation of your sources,
conclusion.

Write using your own words. Clearly state your
personal conclusions. Remember: if you use
someone else’s words, you need to acknowledge
this by placing the writing in single quotation
marks and ensuring your source is presented in
the bibliography.

List your sources in a bibliography.

Proofread your report before you submit it.

' USING VISUALS (ILLUSTRATIONS
- AND PHOTOS)

| Use as many photographs and illustrations as
' seem necessary to support your presentations
and reports. They can be used as evidence,
and they will also make your report more

| exciting and interesting.

When using visuals, always indicate their
. origin and label them with a short caption
- or explanation.

BEA A portrait of Liu Bang, first
i ¥4 cmperor of the Han dynasty,
P in the British Museum, London

PEARSON history

¥ EVALUATE YOUR WORK

Once you have submitted your report, evaluate it to
enable you to further improve next time. See below:
e What went well? Why?

e What went badly? Why?

e What aspects did you enjoy the most? Why?

e What aspects did you enjoy the least? Why?

e What could you have done better?

¢ How could you have used your time better?

e Finally, make a list of the elements you could
re-use in future research: places that were your
best sources of information, websites that were
more reliable than others, etc.




NOTE-TAKING

There are many ways to take notes; some are better
than others. Here are a few tips:

e Listen, read or watch carefully.

e Write your notes in a Microsoft® Word document,
in an exercise book or on A4 paper in a folder.
Do not write your notes on scrap paper.

e Use headings to organise your notes.

e Look for key phrases such as ‘The most important
aspect is ...” or ‘The causes of ...’

¢ Do not write down every word.
e Summarise what is being said or written.

e (Create a concept map or chart to help you
organise your ideas.

e Ask yourself questions and make comments on
what you have read, heard or viewed.

EXPLAIN YOUR ANSWERS

In answering a historical question, firstly, pay
attention to exactly what is asked of you. Don’t
provide too much information; don’t leave any

out, either. For example, if the question asks you to
support your answer with one example, don’t give
two: you will waste precious time, and your teacher
may not even bother reading the second example!

Elaborate on your answer. Explain why you are
answering in this way by supporting your argument
with an example, stating your sources and your
reasons for thinking that way.

WRITING AN ACCOUNT

An account is a verbal or written narration of
past events.

These few questions will guide you in your writing:
e What was the situation before the events?
Describe the historical background, the place.

e What happened? When did it happen? How long
did it last? Who was involved?

How did people react? Did the events make a
difference in their lives?

Do these events affect your life today?

In summary, what was the significance of these
events? What changed because of them?

WRITING A PARAGRAPH

A paragraph is a group of related sentences dealing
with one topic or idea.

e Start each paragraph on a new line.
¢ Introduce your topic or idea in a topic sentence.

e Develop your topic or idea in one or more
sentences—this is your argument.

e Support your argument with evidence gathered
from sources, or an example and, if appropriate,
a map or diagram.

e Finish with a clear, logical sentence that links

this paragraph with the next paragraph.
Good paragraph writing is the key to writing
effective accounts, essays and reports.

WRITING A REPORT

A report is a complete document made up of
paragraphs presented in a logical order. It should
contain:

e cover page—include your name, your class, the
inquiry question, and an illustration if you wish.

e table of contents
¢ introduction—start with a general paragraph

about the inquiry question and the questions
you've asked during your investigation.

e body—present your findings, ideas and arguments
in separate paragraphs. Order your paragraphs
from most important idea to least important idea.
Support each idea with evidence from sources
and examples, illustrations and graphs.

e conclusion—provide a summary of your report
along with your conclusions on the topic.

e appendix—attach a bibliography of your sources,
a copy of the texts and photographs of artefacts
you have used, and all other supportive material,
such as maps and graphs, that you refer to in
your paragraphs.

A few tips on presentation:

e Use clear sentences and formal speech.
e Watch your spelling and grammar.

¢ Avoid using contractions such as didn’t, she’s,
haven’t, and shortened forms of words.

e Start your sentences with a capital letter and
finish them with a full stop.

e Begin names and titles with a capital letter.

¢ Provide headings in your appendix.



OTHER TYPES OF TASKS

LAYOUT INFORMATION STYLE '

Xviii

Newspaper e Short paragraphs e A catchy, relevant title to attract ® Formal language, no slang
article e Text in columns the reader's attention e Third person (he/she) unless
e QOne or more A subheading stating the main you quote someone
illustrations, information to come in the story,

Personal diary/
journal entry

Script

Creative writing
(short story)

PEARSON history

photographs, maps or
graphs if possible

No particular structure

One line or paragraph
per character

Each line introduced

by the name of the
character speaking
(usually in bold)

Extra comments in italics

Note: if in doubt, look at
some plays in your school
or local library.

Usually, a strict word
limit. Make sure you
stick to it.

to confirm that it is an interesting
story to read

The date and your name or 'by-line’

The date and place

An account of events as they
happened for the writer on a
particular day. A series of entries
will cover a longer period of time.
Not an objective recount of events. A
diary expresses opinions and feelings.

A written transcript of a dialogue

A short introduction, stating where
and when the scene is taking place,
who the characters are, and what
their relationship is

If appropriate, commentaries on the
situation: who came in or left the
scene, what is in the background, any
extra noises, facial expressions etc.

An introduction to the scene
(people, place, time, background
events), keeping in mind the
historical context (how people used
to talk, act, dress, eat, what jobs
they had, etc.)

A short description of characters
The action!

In the past, quite a formal
tone, e.g. educated people
kept a personal journal when
on a mission or doing research
Nowadays, an informal tone
and language

First person (//we)

As far as possible, the style of
language used at the time
Formal or informal tone and
language, depending on the
situation

Spoken, or oral, language

Imaginative—show your
creative talents and your
own writing style



GRAPHIC ORGANISERS

ANNOTATED VISUAL DISPLAY (AVD)

An AVD presents images on a specific
topic accompanied by annotations such
as photographs, illustrations, diagrams
and graphs. It contains a main heading
and subheadings.

MIND MAP OR CONCEPT MAP

A mind map allows you to remember,
organise and present your thoughts and
understandings on a given topic. It is

a great way to brainstorm information
individually or in a group. Mind maps
also prompt you to think of new ideas.

Start in the centre of your page, write
or draw the topic’s main idea and with
the help of arrows and circles, add
your own ideas around it, linking them
together. Use sketches, colours, symbols
and short labels to illustrate your ideas.

A concept map organises ideas in a
hierarchical branching structure using
words and captions. Concepts can be
linked with phrases such as ‘results in’,
‘contributes to’, ‘impacts on’
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FLOW CHART

A flow chart shows the different steps to an event,
time frame or process. All steps are presented in a
box and linked to others by arrows, which indicate
the direction you should read it. Flow charts are
particularly useful as an aid to analysis or as
something to base your explanations upon.

FLOW CHART SHOWING KEY
EVENTS IN ROME’S TRANSITION
TO AN EMPIRE

Julius Caesar, dictator of Rome,
is assassinated.

_______________________

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

43 BCE v
Mark Antony, Lepidus and Octavian
rule Rome as the Second Triumvirate.

members of the Second
Triumvirate vie for power.

31 Bce
Oct‘avian becomes the first
principate’ of Rome.

Octavian is given the name
‘Augustus’ by the grateful
people of Rome for his care
of them. Rome is now well

and truly an empire.

PEARSON history

KWL CHART

A KWL chart is a table organised in three columns
showing, on a given topic, what you know, what
you want to learn, and what you have learnt. Fill
in the first two columns before you start studying
a topic; this will help you work on what you need
to learn.

ANCIENT GREEK GODS AND GODDESSES

What | want What | learnt

to learn

What | know

Warfare, wisdom,
art, literature

Athena is a goddess

Artemis is a god Hunting

Apollo is a god Foreseeing the future

Aphrodite is a goddess Love

PMI

A PMI is a three-column opinion table showing the
Pluses, Minuses, and the Interesting aspects of a
given topic or idea. It helps you develop your views
and make informed decisions.

LIFE OF SPARTAN WOMEN

MINUS INTERESTING

® |ots of exercise e did not learn ® managed farms

and sports to read and * supervised helots
® no household tasks write e cared for children
* wealthy (often) ° husban.ds' e reputation of being
morta!lty outspoken and
rate high

aggressive
® wore short skirts

the British Museum

What aspects of this
girl’s appearance
indicate that she

3.
{
.

is Spartan?

-

BEeA A bronze figurine of a
5] Spartan girl dancing
S from about 500 BCE, in



SOCIAL PYRAMID

A social pyramid is a representation of the
structure of a society. It shows the hierarchy
and the number of people involved: the
highest class will usually also be the smallest
and will therefore be shown at the top.

____________

SOCIAL PYRAMID OF ANCIENT CHINA
DURING THE HAN DYNASTY

(— Emperor

lk Civil servants
"‘Artisans
_Merchants

Han Dynasty — Ancient China

Peasants

T-CHART

A T-chart is a two-column table that lists and
analyses two sides of a topic, such as pros and cons,
similarities and differences or facts and opinions.

THE GREAT WALL OF CHINA

® |ots of people died during
its construction

® Good defence against
foreign tribes

® Great human-made ® |t was never finished

construction

TIMELINE

A timeline is a graphical representation of a
chronological sequence of events—that is, in order
of when they happened. It usually looks like a line
or an arrow with markers for major dates, and
captions or labels. It helps visualise and understand
the relationship between different events and
analyse the evolution of a civilisation.

Note that dates after 1 cE are recorded in
chronological order. Dates before 1 ck are recorded
in reverse chronological order. Remember there is
no such thing as the year zero!

2205 Yu, the last of the sage-kings,
establishes the Xia dynasty

2000 BCE|

1700? Silk is produced

1500 BCE|

1122 King Wu of Zhou defeats Di Xin,
the last Shang king

1000 BCE|

771 Zhou capital is moved from Hao
to Luoyang

551 Confucius is born

Crossbow is invented

372 Mencius is born

221 Qin conquers Warring States
210 Shi Huangdi dies

202 Liu Bang conquers his rivals and .

establishes the Han dynasty

124 Emperor Wudi establishes the
Imperial Academy

100? Sima Qian completes Historical
Records

200? Paper is invented
220 Han dynasty ends

BERA Timeline of
(W4 Ancient China
°

2205-1766 BcE
Xia dynasty

1766-1122 sce
Shang dynasty

1122-481 Bce
Zhou dynasty

481-221 Bce
Warring States
period

221-207 Bce
Qin dynasty

202 Bce - 220 ce
Han dynasty



VENN DIAGRAM

A Venn diagram consists of two or three overlapping
circles. It is used to compare and contrast the
characteristics of ideas, events, places or even people.
You can write the connections and similarities between
two events, for example, in the area of overlap, and
the aspects that are different in the remaining spaces.

Sparta Athens

in the in in

Peloponnese Greece Attica

Y-CHART

A Y-chart is a brainstorming tool that allows you to
explore an idea or topic using your senses. Divide

a circle in three equal parts labelled ‘Looks like’,
‘Feels like’ and ‘Sounds like".

Then, in a group or individually, start filling in

each part.
Colosseum

* noisy

e roar of
animals

echeers

e groans

eimmense o fear of the
e awesome gladiators
e exciting

e excitement
of the
crowd

PEARSON history

VISUALS

CREATING A MAP

A good way to ensure that your map is complete is
by using the BOLTSS system:

e Border: draw an outline of the place to be
mapped or source it from your library or online.
If the place is a country, show its borders and
present a few neighbouring countries to give an
idea of its situation.

e QOrientation: add a compass or arrow to show
which direction is north.

e Legend: in a box, create a list of all the elements
that appear on your map—landmarks, arrows,
symbols and colours—with corresponding
captions. A legend (also known as a key) helps
the reader understand your coding system and
read your map conveniently.

e Title: include a heading to show what the map
is about.

e Scale: shows how many kilometres are
represented by 1 centimetre on the paper.
This shows the reader size and distances.

e Source: always acknowledge your sources.
Note the source of your map along its edge.

Use colour. You might want to show land elevation,
different populations, kingdoms or anything else.
Maps commonly show rivers and other water
features in blue and roads in red, for example.
Show your colour coding in the legend so the
reader can identify and understand it.

Qin rule of China

N

0 800 km
[ B
Key

- Original state of Qin

[ @in expansion before
300 BCE

[:] States conquered by
221 BCE

Conquered du.ring
Qin rule of China



CREATING A FAMILY TREE

A family tree is an organiser that
helps you visualise the relationships
between family members over

time. It shows their names, dates,
and marital and parental links

with other family individuals.

It converges on the main family
member you want to study. You can
decide whether to make your way
up or down in time.

In 59 BcE, Calpurnia
Pisonis

CREATING A STORYBOARD/CARTOON STRIP

A cartoon strip or storyboard is very useful in
History for retelling an event or story.

Create a few frames and draw in them. Your
drawings should be as detailed as possible to depict
places, people and their actions. Add a heading and
some captions to each frame, giving dates, names
and short explanations.

In a cartoon strip, add speech bubbles within the
frames to insert quotations or made-up dialogue.

A she-wolf rescued them and took care of them.

In 84 BCE, Cornelia
Cinnilla (d. 69 BcE)

" Gaius Julius Caesar |
‘ (d. 85 BCE)

Aurelia
(d. 54 BCE)

V Gaius Julius Caesar |
(100-44 BCE) ’;—

”””” Julia (minor)
(d. 51 BCE)

______

—

Julia

A shepherd found them and raised them.
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CREATING A POWERPOINT PRESENTATION
A PowerPoint presentation (or presentation using
any other data presentation program) is meant
to be interesting, straight to the point, and well
supported visually. Here are a few hints to help
you achieve this:

e Do not have more than ten slides.

e Use only two or three different fonts and font
colours, and one background.

e Use 26-plus point size for text, and don’t crowd

too much information onto a slide.

e Use visuals where possible but avoid special
effects as they are distracting.

e Keep your presentation to a maximum of
20 minutes.

e Practise beforehand and time yourself to make
sure you stick to the time allocated.

e Check your spelling and grammar carefully.

e Keep a hard copy of your presentation as a back-

up just in case there is a technical problem.

e When doing your presentation, don’t just read
your slides. Explain what is on them to make it
more interesting for your audience.

OTHER ICT DOCUMENTS

TYPE KEY FEATURES

Flyer ® 1 page presentation
® Attractive and colourful
e (Catchy headline
® Graphics and design
® Short sentences
® Some white space to ease the eye

Webpage/ e Heading
Blog e Subheadings
® Paragraphs
® Graphics and design
e Links
® Your name
® Sources

PEARSON history

Crossword/ e (lues that don't give away too much
Word search e Keywords relevant to topic studied
e Use online tools to create it

Board game ® Theme
® Design and pictures
e C(Cards, dice, pieces
® Path or road for steps
® Fair set of rules to avoid confusion
® Fun

e Test it beforehand with a friend to
assess it

PREPARING AN ORAL PRESENTATION

Giving an oral presentation can be quite nerve-
racking, so here are a few hints to help you prepare
and relax:

First of all, make sure you understand your topic.
If you are not sure, ask your teacher for some
guidance.

Plan your presentation, keeping in mind the time
limit given.

Prepare your text, keeping it clear and concise.
As it is an oral presentation, your sentences
should be short.

Focus on what you find interesting, then your
presentation will be interesting to others.

Include concrete examples and supportive
evidence/sources to show your audience. Sources
can include photographs, artefacts, maps and
diagrams.

Practise beforehand to ensure you stick to the
time allocated. This will also increase your
self-confidence so you are less nervous when the
time comes to do it for real. You can do this in
front of a mirror or your family. Ask someone to
time you.

On the day:

Remember to take deep breaths before you begin.

Do not gabble: speak at a reasonable pace,
making sure you pause to allow your listeners to
follow what you are saying.

Look at your audience so they feel involved, too.
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{27 JNYYIRY QUESTIONS

How do we know | How did What challenges | What evidence

early humans
migrated ‘out of
Africa’ across
the Earth?

early humans | faced early tells us about
live? humans and the development
how did they of ancient
deal with them? | societies?

people have felt the urge to move

Over the millennia,

in what ways have
humans changed and
in what ways have they
stayed the same?

Throughout human history,

outwards from their homelands to

improve their lives. This pattern

of migration can be traced back
through the millennia to the
Stone Ages.
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1 OUT OF AFRICA

4
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Fossils and DNA provide strong evidence that From about 100 000 Bce onwards, small family
modern human beings (Homo sapiens) originated groups drifted northwards to south-western Asia,
in Africa in about 150000 Bck, during the but this migration ceased in about 70 000 BCE.
Palaeolithic period or Old Stone Age. This period Some experts think that this was because of

is so called because early people used very basic the volcanic eruption of Toba on the island

stone tools to help them survive.

g Zhoukoudian, China,

Venus of Dolni Véstonice, 14
B c. 25000 BCE

28 000-22 000 BCE

SR | ascaux. France. c. 17 000 BCE This small figurine of a woman A tooth from an early human
1.2 ! T is one of the earliest examples was found in this cave alongside
> These paintings on the walls of ceramic sculpture created by stone tools, a layer of ash, burnt
of a cave show an abundance humans. It was found at the site stones, charred bones, berry
of mammoth, bison, oxen of two early kilns along with seeds and more than 40 species
and deer. more than 700 other fired pottery of mammal fossils.

fragments.

WA quw%

S

,{ TLANTIC INDIAN

ROCEAN 1 & OCEAN

.
-

early Homo sapie
shows the routes that
first human migrants t
have taken from Africa to the =
rest of the world.

has been some controversy over the
dating of Mungo Man: some experts
believe his fossils are more than 60000
years old, while others place him at
about 42 000 BCE.



of Sumatra, a catastrophic event that lowered global
temperatures for more than 1000 years. Thus, in 60 000 BcE,
most people were still living in Africa. Apart from their
hunter-gatherer lifestyle these early modern humans

were just like us. They had the same physical and mental
capacities as modern humans, along with the ability

to adapt to any environment on Earth. Then, in about

60 000 BcE, during the final cold period of the last Ice Age,
the most important human migration out of Africa began.

PACIFIC
OCEAN

;w;\lﬁw:g Clovis people,
3 c. 9500 BCE

First artefacts of the Clovis
people, discovered in Clovis,
New Mexico, USA. These

hunters who made use of a
distinctive spearhead known
as the Clovis point.

~ settlement in Chile, South America,

LEGEND

Site of early modern human
remains

Migration of early modern
humans

Approximate date of first
evidence of modern humans

160 000 BCE

ag early as 11000 BCE. This date

is at least 1300 years earlier than
scientists had at first thought. No-
one knows how these migrating
early humans found a way through
the vast ice glaciers of North
America of the Ice Age.

people were skilled big game

(OINNDEENE Homo sapiens begin
to migrate from Africa

Humans have
settled Australia and Central
Asia; estimated world
population is one million

45000 Humans have moved into
Central and Western Europe

POIIGETS: First stone tools are -
developed in South-East Asia

38000 Estimated world population
is 1.5 million; what is now Great
Britain is settled; earliest evidence
of cremation, Lake Mungo,
Australia

EIOD[EEE First bone and ivory
needles are developed

25000 Northward migration
of Homo sapiens through Asia;
estimated world population is
three million

AU First spear-throwers

17000 Cave paintings, Lascaux,
France

15000 Crossing of the Beringia
land bridge from Asia to the

Americas

(ODN:= Glacial retreat begins
9000 First pottery is made

8000 Estimated world population
is six million

5000 Beginnings of metalwork;
farming spreads to Western Europe
3500 First pictorial evidence of

wheeled vehicles in Sumer

BEeA Timeline of prehistory
1.8
(J

200000-
40 000 BcE
Middle

-- Palaeolithic

period (Old
Stone Age)

40 000-
12 000 BcE

__Upper

Palaeolithic
period (Old
Stone Age)

12 000-
2000 BcE

-- Neolithic

period (New
Stone Age)
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sourct  Jomon shell midden from
21 asite near Kawasaki,
Japan. The Jomon

people lived in Japan from
about 13680 BcEe to 410 BcE. In
this midden archaeologists have
found fish bones, clams, oyster
shells and other shellfish remains.

U 1 What sort of dishes

d hink th
& v veenion MIGRATION BEGINS
have cooked with

these foods? It is not known for certain why the movement out of Africa began. The

hunter-gatherer lifestyle could be a precarious one, dependent on climatic
2 Conduct further conditions and the abundance of game and edible plants. When conditions
research on the .
internet to find out changed, the early humans reacted by moving on to other areas. They
what archaeologists were able to adapt successfully to just about any climate in which they
have uncovered ab'out found themselves, from the harshness of nine-month winters and sub-zero
zgil‘:i?g(f)rr:)&e:l? ;frs temperatures to the searing heat of arid desert regions and the energy-
research of middens sapping humidity of steamy tropical rainforests. By the end of the Ice Age, in
such as this one. approximately 15000 Bck, this vast migration was complete. Ice Age hunting
:::?::;r‘ffpu;rfa'gf;:gS bands and family groups had settled all of Africa, Europe and Asia. They
’ had crossed to the Americas via the Beringia land bridge and had traversed
tropical waters in canoes and on rafts to settle New Guinea and Australia.
The only continent untouched by humans was Antarctica.

HOW MANY PEOPLE THERE WERE
IN 50 000 Bce?

The answer is ‘not many’. it is estimated that the human population of
Earth in 50 000 sce was just one million. When you consider that the world’s
population today is nearly seven billion people, the world at that time was
a rather empty place. Historians hypothesise that most people at this time
probably met only a few dozen fellow humans during their entire lives.

6 PEARSON history



EVIDENCE OF HUMAN
MIGRATION

Proof of the migration of early humans can be
found at numerous archaeological sites across the
world (see Source 1.1). These comprise caves, rock
and cliff shelters, open campsites, and middens or
rubbish heaps filled with the litter of early human
life: bones, shells, seeds and broken tool and arrow
points. They allow archaeologists to estimate when
humans arrived in the areas where they are found.

The recent remarkable advances in the understanding
of human physiology, which is the study of the
working of the human body, through molecular
biology are another way in which we can learn
about the migration patterns of early humans.

By comparing DNA from fossils with DNA from
modern humans, scientists can work out how Homo
sapiens settled the Earth and when changes or splits
in the population occurred.

THAT NEANDERTHALS
WERE NEARLY
CALLED ‘STUPID
PEOPLE’?

|
|
|
|
I
The scientific conventions governing the naming I
of species say that the name published first is :
the one that sticks—Lluckily for the Neanderthals! I
In 1866 cg, the German biologist Ernst Haeckel I
proposed that they be named Homo stupidus, I
but the name Homo neanderthalensis had been I
accepted two years earlier and so that is how we |
now know them. 1

NEANDERTHALS
VERSUS EARLY HUMANS

When the first groups of Homo sapiens migrated
out of Africa, they were not alone. Populations of
Homo neanderthalensis or Neanderthals (named
after the Neander valley in Germany, where their
fossils were first discovered in 1856) were already
living in Europe and parts of Asia and had been
there since about 350 000 Bce. We know a lot about
Neanderthals since they tended to live in areas rich
with limestone caves, which preserved their bones
well and have proved to be an abundant source of
prehistoric fossils and artefacts for archaeologists.

Homo neanderthalensis was physically distinct
from Homo sapiens, with a low, sloping forehead,
a prominent brow ridge, a heavy, jutting jaw and
little or no chin. Neanderthals were also broader
shouldered than modern humans, were extremely
muscular in the upper body and in their short,
strong legs, and had very broad, strong feet. There
is much debate about Homo neanderthalensis
among archaeologists. One source of disagreement
has been whether it is a subspecies of Homo sapiens
or not. Should it really be classified as Homo
sapiens neanderthalensis?

FERA The skulls of Homo neanderthalensis (left) and
¥4 an early Homo sapiens (right)
(]

1 Trace the two skulls and label the distinctive
. features of both skulls.

2 What conclusions can you draw about the
two skulls?

~ I HUMAN MIGRATION & SETTLEMENT UNIT 2 MIGRATION



QLA A Neanderthal burial in Israel, from about
60000 Bce. Neanderthals often buried their dead
< with items for the afterlife such as parcels of

meat and rings of animal horn.

1 What does this tell you concerning
Neanderthal beliefs about life and death?

2 Does this make them human? Explain
your answer.

Most recently, archaeologists have agreed that
Homo neanderthalensis, although closely related
to Homo sapiens, is a distinct species. It is known
that the Neanderthal way of life was very similar
to that of early humans. Neanderthals, too, were
expert hunters and gatherers. Archaeological
evidence shows, however, that they tended to use
the same campsites season after season, whether
there was abundant food there or not, which
suggests that perhaps they did not adapt so well to
the varying yearly conditions. It is also known from
archaeological evidence that they buried their dead

PEARSON history

and looked after their sick and elderly. Neanderthals
were the first known people to do so.

Another debatable point has been whether
Neanderthals and the newcomers from Africa
interbred. There was fossil evidence that
suggested this, and recent analysis of DNA from
Neanderthal fossil bones now appears to confirm
that Neanderthals and early modern humans
produced offspring.

Lastly, it is not known why, despite their greater
strength and their ability to cope with living in
areas of extreme cold, Neanderthals were not able
to survive the onslaught of early humans and died
out as a species by about 24 000 Bck. It has been
suggested that Homo neanderthalensis became
extinct because it could not compete with the
superior Homo sapiens. Early humans were more
adaptable to any environment, smarter and more
technologically able than their Neanderthal rivals.




In your workbook or in a Microsoft® Word
document or Excel® file on your computer,
create a ‘Human migration and settlement’
glossary. Begin your glossary by listing these
key words and phrases and explaining their
meanings:

Homo neanderthalensis
Homo sapiens

middens

migration

Palaeolithic period
physiology

Read Units 1 and 2 of this chapter carefully and
answer the following questions.

Why is it thought that Homo sapiens
originated in Africa?

Over what time frame is the migration of
Homo sapiens from Africa thought to have
occurred? When did the biggest migration
occur? By what date was this migration largely
completed?

What is the probable reason for this
migration?

Why was Homo sapiens so successful at
colonising the Earth?

Read the section ‘Evidence of human migration’
carefully and answer the following questions.

What are the two ways in which
archaeologists can prove this human
migration took place?

With a partner and using the internet, conduct
further research into the two ways of proving
prehistoric human migration. Which way do
you think is the more accurate?

Create an A3 poster or a webpage to
demonstrate your findings. Divide your poster
or webpage in half. On the left side place your
information about the first way, and on the
right side place your information about the
second way. Across the bottom of the page,
write two or three sentences that explain your
conclusions.

Examine Source 1.2 carefully, and use the
library or the internet to find other images of the
Lascaux cave paintings.

a What do these cave paintings tell us of the
lifestyle of Homo sapiens during the Ice Age?

b Which animal do you think is depicted here?
¢ Why? Explain your choice.

Examine Source 1.4 carefully.

a Create a two-column table. In column one
write down each piece of evidence about the
Homo sapiens fossil site at Zhoukoudian and
in column two write down what you think it
shows about how these early humans lived.

b From this evidence, what overall hypothesis
can you formulate about the lifestyle and diet
of these early humans?

Examine Source 1.6 carefully.

a What could be the link between the presence
of the Clovis people in the Americas and the
disappearance of mammoths, mastodons and
the giant sloth in the same time period?

b Conduct further research on the internet to
find out more about the Clovis people.

¢ You are a prehistoric environmentalist

protesting against the extinction of mammoths,

mastodons and giant sloths. Either on poster
paper or using publishing software on a
computer, create a flyer outlining your protest.

Read ‘Neanderthals versus early humans’
carefully and then use the library and the
internet to conduct further research into Homo
neanderthalensis and early Homo sapiens.

a Create a Venn diagram that compares and
contrasts Homo neanderthalensis and Homo
sapiens.

b Using your Venn diagram to help you, answer
the following question: Why do you think
Homo neanderthalensis became extinct?
Explain your answer.



>

A

BIEeA A cave painting from
KMN Spain, dating from
® about 13000 BcE,

showing a human figure
harvesting honey from a hive
of wild bees on a cliff face. The
hunter-gatherer is using ropes
to reach the hive and smoke
from a burning brand to subdue
the bees.

U 1 What do you think
. the black specks
around the figure
might represent?

2 Even though it only
shows one figure,
how does this
painting suggest
that gathering honey
involved cooperation
between people?
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Until about 10000 BcE our ancestors were all hunter-gatherers. This meant
that they hunted animals for food and foraged for nuts and berries in order
to survive. Hunter-gatherers usually lived in small groups. As the food supply
in one area became scarce, the group would move on to the next hunting and
foraging ground. It was a generally successful lifestyle that existed for more
than 100000 years. Today, elements of the hunter-gatherer lifestyle survive,
to a greater or lesser degree, among societies in the Amazon basin, Africa,
Australia, New Guinea and the Arctic.

HOW DID THEY LIVE?

It is thought that hunter-gatherers lived in relatively small extended-family
groups of between ten and thirty people. Men would hunt for small and large
game while women and children foraged for fruit, berries, nuts and other foods,
such as eggs and honey. There is evidence that different groups would band
together for the hunting of large game. They would form hunting parties of
around 100 people and would work cooperatively to bring down huge animals
such as mammoths and mastodons.

A hunting and gathering lifestyle requires an extensive geographical area and,
once the food supply in that area is exhausted, forces the group to move on to
the next area. So hunter-gatherers were nomadic. Most groups would follow

a seasonal pattern, returning to the same hunting grounds from one year to
the next—that is, unless climatic changes required them to move further afield.
When this happened, they would move into a new area. Once there, early
humans would quickly adjust to their new conditions: a different climate, new
game to hunt, new types of food for which to forage and new shelters to find
or build. It was this ability to adapt to any conditions, no matter how different
or how harsh, that enabled prehistoric humans to colonise the Earth.



Some historians speculate that the shift from the
hunter-gatherer way of life to the settled life of
farming was one of the worst mistakes humankind
ever made. Studies by anthropologists of the few
existing hunter-gatherer societies, such as the
IKung San of the Kalahari in Africa, show that they
work far less hard than neighbouring farmers and
have a better and more varied diet.

Archaeological evidence provided by Ice Age
fossils from Greece and Turkey also shows that
early humans were better off as hunter-gatherers.
In these places men had an average height of 175
centimetres and were strong and healthy. Studies
of later fossils show that by 3000 Bck the average
height was only 160 centimetres, and there is
evidence of malnutrition and disease. There is also
some archaeological evidence that average life
expectancy fell in the new farming societies.

Groups of ancient farmers, with their settled
villages and higher populations, faced a variety of
problems that their hunter-gatherer predecessors
did not. They were more dependent on the weather
and more vulnerable to famine due to climatic
changes. Early farmers tended to have a more
limited diet based on cereal and root vegetables.
Lastly, overcrowding in their villages made them
susceptible to epidemics and disease in general.

The results of a study of African genetics,
undertaken by the University of Pennsylvania in
2009, has suggested that the home of the !Kung
San of Southern Africa—the Kalahari desert—
could be where modern humanity originated.
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. 3.3 .hun?)ans ’z%gggerent environments  Ag early humans moved northwards into Early humans adapted to this
in-about BCE Europe, they encountered large tracts of environment by learning to utilise
forest that were rich in animals such as and harvest wild cereals. -
# North America deer, aurochs and wild boar. ',

/ After crossing the Beringia land

bridge, early humans learnt to
survive by hunting herds of big
game, such as mammoth, bison
and mastodons, that roamed the
Great Plains of North America
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iThe ‘Green Sahara’

From 10000 BcE to about 4000 BcE, due to )

the wetter conditions as the last Ice Age was Kalahari ¢

drawing to a close, the Sahara was grassland, Hunter-gatherers in this arid

rather than desert. This far kinder environment region relied, as they do today,

attracted plenty of game such as lions, on moving regularly from

elephants, rhinoceros, hippopotamus—and, place to place and foraging for
] of course, early humans. seasonal plants.
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,® Northern Eurasia
,

As the ice shelf receded due to climatic changes, woolly
mammoth and rhinoceros became extinct and were
replaced by forest-dwelling game such as deer, wild
boar and aurochs. Early hunters rapidly learnt to take
advantage of this new, far easier source of food.

Japan

Early humans who migrated
here quickly adapted to a
marine diet. Shell middens
reflect the importance of
shellfish in their diet. ¢

INDIAN

OCEAN

.South-East Asia

There is evidence of
early Homo sapiens both
on the mainland and on
the islands of South-East
Asia. People adapted

to hunting either the
small game found on the
mainland or the marine
life that was abundant
on the islands.

.Australia

[.'l(.ll"(gl"\.{‘

OCEAN

\
'
1
1
1
1
¢

Initially, early humans
lived along the coast

and in the river valleys
of Australia. However,
as time passed they
adapted to the harsh,
arid environment of the
interior and settled in all
parts of the continent.

CASE STUDY: THE LOST LAND
UNDER THE NORTH SEA

Today, the North Sea is bounded by the British
Isles to the west, northern Europe to the south and
Scandinavia to the east and north (see Source 3.5).
More than 12 000 years ago, this was a vast
landscape that provided a rich abundance of life
for hunter-gatherers. It was not just a land bridge
between Europe and the British Isles.

People think this was a land bridge across which
people roamed to get to Britain, but the truth

is very different. The places you wanted to live
were the big plains next to the water and the
coastline was way beyond where it is now. This
was probably a heartland of population at the
time ... Some of this land would have made the
perfect environment for hunter-gatherers. There
is higher land where they could have built their
homes and hills they could see their prey from ...
This completely transforms how we understand
the early history of north-western Europe.

BB Professor Vince Gaffney, Director of the Institute
K¥A of Archaeology and Antiquity and Chair in
(J

Landscape Archaeology and Geomatics at
Birmingham University, UK, writing on the lost land
under the North Sea in the Guardian online, 24 April 2007

The lost land under the North Sea has been
discovered by geologists and archaeologists from
the University of Birmingham, who used 3-D
seismic images from exploration of the seabed for
oil to ‘map the best-preserved prehistoric landscape
in Europe’ They named this land ‘Doggerland.

CLIMATE CHANGE CATASTROPHE!

As the world warmed and the last great Ice Age
came to an end, the hunter-gatherers of the great
North Sea plain would have lost their hunting
grounds. Rising water levels due to increasing
temperatures and the retreat of glaciers to the north
would have flooded the low-lying plains, and the
people would have been forced to move to higher
ground in all directions. By 6000 Bct the North Sea
was formed and Britain was an island.

The fertile prehistoric plain was lost under the sea
in the space of 4000 years. At certain times and at

I HUMAN MIGRATION & SETTLEMENT UNIT 3 HUNTERS & GATHERERS
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specific locations, however, the flooding may At a time when global warming and sea
h.ave. been far quic.ker than. that, .Wi.th level rise are now accepted as amongst the
significant areas disappearing within the greatest threats to our lifestyles, the fate of the
memory of a single generation.

landscapes and peoples of the North Sea may
Professor Vince Gaffney, the author of Sources
3.4 and 3.6, believes these historical events to be
of great importance to us today as the current
predicted rate of climate change mirrors the rate of
change between 10000 and 6000 BCE.

yet be interpreted not as an academic curiosity
but as a significant warning.

B Professor Vince Gaffney, Director of the
. KXY Institute of Archaeology and Antiquity
o and Chair in Landscape Archaeology and
Geomatics at Birmingham University, UK, writing
on the Birmingham University website

OEeA As water levels began to rise in about
KB 10000 BCE, the coastline of Britain and
Europe began to alter.
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In your ‘Human migration and settlement’
glossary, list these words or phrases and explain
their meanings:

climatic changes hunter-gatherers

foraged nomadic

Green Sahara

Read the section ‘How did they live?’ carefully
and answer the following questions.

a What is a hunter-gatherer lifestyle?

b In either a short paragraph or in a table,
outline the different types of environments to
which early humans had to adapt and in what
ways they made some of those adaptations.

What do the remaining geographic areas
where hunter-gatherer societies still exist have
in common?

Using your answer to Question 2, above, create
a Venn diagram that compares and contrasts
the hunter-gatherer lifestyle and our modern
lifestyle. Make sure that you include, among
other things, food and diet, shelter, making of
artefacts, and family.

LR A reconstruction of a mammoth bone house
EWA that would have been built by Ice Age mammoth

hunters in Ukraine.

1 What materials do you think the mammoth
hunters would have used to cover the bones?

2 Why would they have had to do this?

3

At home, choose ten
to twenty packaged food items randomly
from your pantry or refrigerator and then
complete the following tasks.

a Trace the outline of a world map from this
chapter or an atlas, or download a world
outline map onto your computer and print it.

b Label your map with relevant features such as
continents, oceans, countries and major cities.
Don’t forget your BOLTSS.

¢ Look at the packaging on your food items to
find where in the world they came from.
Mark these places on your map and trace
a route from there to your home town.

d How many kilometres did your food have to
travel? How does this compare with the distance
travelled by food of the hunter-gatherers?

With a partner, carefully read ‘Case study:
The lost land under the North Sea” and answer
the following questions.

a Why is the discovery of the prehistoric
landscape so important? In your answer
consider Professor Gaffney’s statement that
this ‘completely transforms how we understand
the early history of north-western Europe’.

b What sorts of experts were required to
conduct this study? Why? You may have to
undertake some further research to answer
these questions fully.

¢ What significance do the effects of global
warming and the end of the last Ice Age have
for us today when we consider our changing
environment?

In a group of three, carefully read the section

‘A very successful way of life’. Conduct further
research in the library and on the internet to
find out more facts and arguments about this
historical hypothesis. Using the information that
you have found, prepare a five-minute debate in
the style of a television talk show on the topic:

Should modern humans return to the hunter-
gatherer way of life?

The first member of the group should take the
affirmative side of the argument, the second
member the negative side, and the third member
of the group is the host of the television show
and adjudicates the discussion.

15



source | A modern-day Tuareg
41 village in Mali, Africa, , 3 3 hd
viewed from the air. The i "y 2 D
Yy

first villages would have looked

very much like this one. B , . Joe:? w‘:@ g‘h‘
Q Ll 5 ). AHENEOETHIC

In about 10000 BcE the last Ice Age came to an end: with global warming,

the great ice glaciers of the Northern Hemisphere had receded and a warmer,
more hospitable climate and terrain replaced them. Modern humans (Homo
sapiens) were able to adapt rapidly to this more temperate environment. The
most significant way they did this was by altering the way they obtained food.
This has become known as the Neolithic Revolution. The hunter-gatherers of
the Palaeolithic period adapted to their new environment by becoming farmers
and herders. Neolithic humans domesticated animals and plants for their own
use. This radically changed the way most people lived, and eventually led to
the development of the great civilisations discussed in this book—and thus to
our own, modern world.

THE FERTILE CRESCENT

The earliest evidence of the new farming and herding way of life was found

in what is known as the ‘Fertile Crescent’ This was an area of the Middle East
that includes modern-day Turkey, Syria and Iraq. In 1906 cg, an archaeologist
named James Henry Breasted from the University of Chicago in the United
States of America first used the phrase ‘Fertile Crescent’ to describe this region.
He called it this because of its curved shape on the map and its rich, fertile soil.
It is thought that in about 10 000 BcE animals such as sheep and goats, and later
pigs, were first tamed when early Neolithic farmers, living close by wild herds
of these animals, learnt to control their movements for the benefit of humans.

|

1 THAT WE ARE
99 PER CENT
HUNTER-GATHERER?

|

1

|

| Itis hard to imagine, as

| we buy our food from

| supermarkets or online,

I that for all but the most

I recent 1 per cent of

I humankind’s history we

I lived a nomadic life. Where
I we lived and how we

: survived was dependent

; on the seasons, the

| growth cycles of plants,

| the movements of big and
| small game and the ebb

I and flow of marine life.

I This all changed with the
I Neolithic Revolution.
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In a similar way, it is thought that people may have
first planted the seeds of grains and cereals, such

as einkorn and emmer, in an attempt to maintain
their seasonal supply of plants to gather. It is in the
Fertile Crescent that archaeologists have found the
earliest evidence of settlement, dating from about
9600 Bct onwards. Jericho, Abu Hureya and Gobekli

Archaeological evidence further suggests that

the idea for farming developed independently in
several places in Asia and the Americas in the
period after 10000 Bck. It is thought that farming
spread to Europe and Africa from the Middle East
in the same period.

Tepe were all early farming villages in the region.

THEORIES ABOUT THE BEGINNINGS OF AGRICULTURE

Theory 1

Theory 2

Climatic changes

Ecological theory

As the global climate changed with the ending of the last
Ice Age, weather and climate became erratic, with cold
snaps or droughts that could last for decades or even
centuries. This meant that, to survive, Palaeolithic humans
had to take control of their food sources.

As some food sources, such as wild wheat or goats,
became more attractive to early humans, people used
them more and more often. Eventually, they cultivated or
domesticated these food sources for themselves so that
they would always have an established supply.

In some hunter-gatherer groups or societies, socially
ambitious people would gain status by giving elaborate
feasts. Others in the group would feel the need to respond
with a great feast of their own. Thus agriculture became
necessary to ensure a steady supply of prized foods

Theory 3 Social
competition
and drink.
Theory 4 Social and

Theory 5

economic factors

Population
pressure

Another theory is also related to the fact that some
hunter-gatherer bands had become increasingly complex
as societies. The archaeological evidence for this is that
in the late Palaeolithic period there was an increase in
trading of objects between different groups. There is also
evidence of the use of richly decorated objects at burials.
This would have put pressure on the various Palaeolithic
groups to create more surplus goods for trade with their
neighbours.

Some experts think that there was a worldwide increase
in population and that, as a result, the bands of hunter-
gatherers were depleting their food resources too quickly.
One way for early humans to respond to this was to start
controlling their own food production.

I HUMAN MIGRATION & SETTLEMENT UNIT 4 THE NEOLITHIC REVOLUTION
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A4 in about 10 000 BcE, many hunter-gatherers gave of the Euxine Lake sometime

This map shows the spread of farming. Starting A 't is thought that the flooding
< up their nomadic lifestyle and began to live by between 6000 BCE and 5000 BCE

farming. The earliest evidence of this trend is found in caused Neolithic farmers to move
the Middle East. Archaeological evidence also shows northwards into the forested

that farming and herding developed independently in areas of Europe, taking the idea of
other parts of the world from that time onwards. farming and herding with them.

OURCE

4 JA The sheep was a wild animal
that was domesticated quite
early by Neolithic humans, in about
10000 BCE. Sheep were highly valued
for their wool, which was much
thicker on the domesticated sheep
than on its wild forebears. .

ATLAN

PACIFIC

SOURCE

JA] The earliest evidence of ; OCEAN
o cultivation in the Americas
has been found in Panama and
dates from about 7000 BCE, but it
is certain that by 5000 BCE corn or
maize was being farmed in Central
America. It developed from a wild
grass called teosinte, which is still
found in Mexico. The growing of
this crop soon spread throughout
the Americas, and Stone Age
farmers in both arid and cooler
environments developed
strains that could flourish
in local conditions.

' LEGEND
°

Site of early agriculture

Area where farming
originated

~ Spread of agriculture

10000 sce  Approximate date when
agriculture began

OURCE

4 /3 In the Andes of

o South America,
traders domesticated
llamas for use as pack
animals to carry textiles
and other goods for trade
between the highlands and
the lowlands.

SOURCE

W] Sometime before 5000 BCE, potatoes
J were first domesticated by farmers

in the Andes. Different varieties were
developed that were able to adapt to
differing climates throughout the continent.
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In about 10 000 BCE,
o the wild wheat

varieties einkorn and
emmer were the first
cereals to be domesticated
by Neolithic people in
south-eastern Turkey. _-

9 Goats were among the first wild animals to
c be tamed by humans. This took place in about
10000 BCE in the Middle East. Goats are sociable
creatures, and it would have been straightforward
for early humans to pen entire wild herds. Goats are
very hardy and provided their owners with meat,

skins, milk and other products. SOURCE J . . .
p - Rice was first cultivated in
L

the Yangzi valley, China, and
in South Asia in about 8500 BCE,
and quickly spread throughout the
surrounding regions.

v

SOURCE

p&Yy By 6000 BCE, probably because of drought, agriculture and
Q the domestication of cattle began along the Nile. As the
Green Sahara became more arid in about 5000 BCE, farmers of
cereal crops moved south towards the East African highlands.
However, it was not until about 1000 BCE that farming became
prevalent in the rest of Africa.
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The most obvious consequence of the new r==—=—=======[==
farming way of life was the advent of permanent
settlements, which quickly developed into villages.
Early villages usually consisted of huts, of mud
brick or other simple construction, crowded together
not far from the villagers’ fields. Over time, as the
community stayed in one place, these huts became
sturdier shelters, built using better techniques and
making full use of the natural resources available in
the area.

Jericho, in the Fertile Crescent—now the West
Bank area of the Palestinian Administered
Territories—was first settled in about 9600 sce.
Its people lived in houses shaped like beehives.
They were built around courtyards with stone
foundations, plastered floors and ovens.
Archaeological excavations have revealed that
Jericho was several times destroyed, then
rebuilt in the same place. It gives us a link to
the earliest development of village life and

is therefore a significant example of the first
steps towards developing a civilisation, where

The basic diet of people in these early villages
comprised grains, such as wheat or rice, and the
meat and other produce from their domesticated
herds of goats, cattle or sheep. The villagers would
sometimes supplement or add to their diet by
hunting for wild game and foraging for berries and
nuts. As the community I’IOW. staye'd in one place, people live together in large groups and complex
people were able to store their grain, the foods they

arrangements develop.
collected, and even smoked and cured meat. L e e e o e e e e = = — - — 4

BEeA Archaeological excavation of Tell Al-Sultan,
A K] Jericho, West Bank, showing a preserved wall
°

two metres thick
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CONSEQUENCES OF VILLAGE LIFE

One of the outcomes of farming was that it enabled a
given geographic area to support more people. This
meant that the population of these new settlements grew
rapidly. As a result there was less leisure time for most of
the new farmers and there was also overcrowding, which
led to the easy spread of disease. However, it also made it
possible to produce food surpluses, which could be stored
for later use or traded for other items.

A This is a shrine figure
IMVA cxcavated at ‘Ain
@ Ghazal in Jordan.

It is a human-sized, robed
ancestral figure, which was
placed on a platform in the
home. It dates from about
7250 BcE and is now in the
National Museum of Jordan
in Amman.

n 1 Why do you think
. the ancestral figure
was kept in the

home?

2 Why do you think
it was so large and
wore robes?

Not everyone was needed to find food, so some people were
able to become specialists at jobs that were not necessarily
related to the production of food for the community. In this
category were shamans, or early doctors, priests and medicine
men, hut and canoe builders, toolmakers and potters.

EARLY RELIGIOUS
BELIEFS

Alongside this sense of community came the
beginnings of religion. New life was seen as
coming from the fertile soil in which crops

grew. Ancestor worship came into being: people
believed their dead ancestors had the ability to
bless the land, ensuring its fertility. There is much
archaeological evidence of increasingly elaborate
burial rituals, which included objects for the dead
person’s existence in the afterlife. Neolithic people
also celebrated the change of seasons and marked
the movements of the Sun, Moon and stars. They
did this by conducting ceremonies and festivals at
significant times, such as harvest, and the summer
and winter solstices (respectively, the longest and
shortest days of the year). Across Europe, Neolithic
people also built monuments using enormous
stones called megaliths. The most famous of

these monuments is Stonehenge, in England (see
Source 5.14).

___________ -
|

THAT THE PEOPLE OF
JERICHO BEHEADED
THEIR DEAD?

|
|
|
The headless body was buried beneath the floor |
|
I
|

of the family’s home. Relatives then used the
skull as the base for a clay model of the dead
person’s face and buried this in a separate pit.

I HUMAN MIGRATION & SETTLEMENT UNIT 4 THE NEOLITHIC REVOLUTION

N
-



THE DEVELOPMENT
OF TRADE

Trade and the bartering of goods began long before
the beginning of farming and the development of
permanent settlements. Even nomadic bands of
hunter-gatherers were not completely self-sufficient
as the areas they commonly visited could not supply
all the resources they needed. So communities
would set up bartering systems and exchange

goods with neighbouring groups. Over time these
practices became more complex and widespread.
Archaeological evidence for this includes shells from
the Black Sea that appear in Ukraine, hundreds of
kilometres to the north, dated as early as 18 000 BcE.
Most early trade was in grain, building materials
and stone for the making of tools.

The development of permanent villages, and then
cities, meant that communities were closely tied

to their land and the resources it supplied. Thus,
certain societies were able to control those resources
and trade them for other resources which they
themselves lacked. This took place, for example, in
Catalhoyiik, a Neolithic village in Turkey of about
7500 BcE, which specialised in trading obsidian, a
volcanic glass that was highly valued for making
knives and other tools.

O Two of the oldest examples of gold artefacts.
[MIY These grave ornaments were found in a Neolithic
S

cemetery of more than 200 graves at Varna,

y ’ Bulgaria. They date from about 5000 Bce and are now in

the Varna Museum of Archaeology. One grave contained
more than 1000 gold objects.

Do you think that the people of Varna
imported gold or was it one of their
own resources?

2 Why do you think this?

PEARSON history

HEeA An obsidian blade
ALY from Catalhoyiik,
® Turkey, from about 7000 Bce
1 How can you tell that the people
. of Catalhoylik were adept toolmakers?

2 Why do you think Neolithic people would
have found obsidian to be such a valuable
material for toolmaking?

In about 5000 Bce, metalworking in copper, gold
and silver began in the Middle East, then spread
west and north to other parts of the world. As ore
outcrops of these metals are unevenly distributed in
different geographic areas, items made from them
became valuable trade goods. An example of this
is what happened in Mesopotamia, or modern-day
Iraq and Iran. The people of the Mesopotamian
region lacked any metal ore deposits, so they
developed a trade in copper and gold from Turkey
and the Iranian Plateau in exchange for grain and
other goods.

As there were further advances in metalworking—
from copper tools to bronze and then iron tools and
weapons—trade continued to flourish throughout
the Neolithic and ancient world. There was always
a society that would trade for the commodities of
another, thereby improving the lives of members

of both societies.




In your ‘Human migration and settlement’
glossary, list these words or phrases and explain
their meanings:

civilisation Neolithic Revolution

domesticated temperate

global warming

a What is the ‘Fertile Crescent’?
b Who first called it that, and why?

Read ‘The Neolithic Revolution” and ‘The Fertile
Crescent’ and examine Source 4.2 carefully,
then answer the following questions.

a What happened to the Earth at the end of
the last Ice Age?

b How did early humans adapt to these changes?

¢ Why did Neolithic humans begin to control
their food sources?

Read ‘The first villages’ and ‘Consequences of
village life’ carefully and answer the following
question: What were the benefits and pitfalls of
this new type of community living?

Read ‘Early religious beliefs” and examine
Sources 4.14, 4.16 and 5.14. What were the early
religious beliefs of Neolithic humans?

Create a three-column table to write your
answers to the following question: When

and where were the first plants and animals
domesticated by humans, and what were they?

Examine the table ‘Theories about the
beginnings of agriculture’ carefully and then rank
the theories in order of validity, from the one

you think is the most valid to the least valid. Give
reasons for your ranking.

Read ‘The development of trade’ carefully and

answer the following questions.

a How did trade develop?

b What benefits were there for communities that
engaged in barter and trade?

¢ What would our society be like if barter and
trade had never been developed?

Overall, do you think
that living in villages was a good or a bad
development? Give reasons for your answer.

What do you think were the consequences of the
development of a widespread trading system?

Conduct further research in the library or on the
internet to find out more of the sorts of specialist
jobs that people in Neolithic societies undertook.
Then, either on a piece of A3 paper or using a
software program such as Inspiration®, create a
concept map to demonstrate the information that
you have found.

Place ‘Early village life’ at the centre of your
concept map and give your concept map a
suitable title.

You may also include appropriate illustrations.

Include a bibliography on the back of your
concept map.

Imagine that you are a hunter-gatherer who has
just been ‘converted’ to the new way of living in
one place. You think that this is such a great idea
that you want the rest of your tribe to join you in
a new village.
a Write a speech to persuade your tribe to

join you.
b Deliver your speech to your class. You may

wish to use some props to help you be more
convincing.

23
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B A Bronze Age fire-

starting kit, from about
1750 BcE. At first,

humans probably started to
use fire by taking the branches
of a tree struck by lightning,
but they soon learnt to create
fire at will by using tools such
as this flint stone.

TOOLS &
ARTEFACTS oF
EARLY SOCIETIES

IN OUR MODERN WORLD, the people who make breakthroughs in

their field are often praised and well rewarded. Yet some of the greatest
inventions ever developed occurred in prehistoric times. Nobody knows
who first came up with the ideas for the following inventions, but they set
humankind on the path to where we are now.

FIRE

Fire was the first great innovation of humankind. It is known that early forms
of humans had mastered fire, perhaps as early as 1.8 million years ago

and certainly by 500 000 years ago. The ability to create fire at will meant
that humans could live in cold environments, protect themselves against
predators and cook new foods. Later, people used fire to create clay vessels
and work metal, to make tools and artefacts that they could use to improve
their lives. There is archaeological evidence that early humans carried
toolkits for making fire.

THE NEEDLE

The invention of the needle in about 30 000 sce was
another important technological breakthrough. It ?
allowed the Ice Age people of Europe and Asia to
sew ‘tailor-made’ clothing from cured and softened
animal skins. Despite having mastered fire, Homo
sapiens would never have been able to migrate to
the colder regions of the world without this warm
clothing. The needles were made from slivers of
polished bone or ivory. The hole or eye of the
needle was bored with a sharp-pointed flint.

24

SOURCE
W4 in the cave of Courbet, Penne-Tarn, France,
o currently in the British Museum.

Bone needles from about 12500 Bcg, found

PEARSON history

ROEEA A modern sewing needle
5.3
(]




A RANGE OF TOOLS AND ARTEFACTS

Early humans were skilful at adapting to the changing environment around
them. They were equally adept at using the objects available to them

to invent tools and artefacts to improve the quality of their lives. These
included weapons for hunting and tools for harvesting to help them survive
better, and musical instruments and works of art to enrich their lives.

BOEeA A flint axe for harvesting cereal
WA crops, from between 4000 and
C 2300 Bce. The original flint

blade has been attached to
a modern handle.

B A flute made from the thigh
LR bone of a young cave bear, from
S about 45000 Bck, found in a cave

in Divje Babe, western Slovenia, and now
in the National Museum of Slovenia in

instruments known to have been made.

RO A spear-thrower
XY carved from a deer
@ antler, in the shape

of a mammoth, from

about 10500 Bcg, found in a
rock shelter at Tarn-et-Garonne,
France, and currently in the
British Museum

»
.

. .
. —

T T

R A stone sculpture with human-like features HEeA Ice Age weapons: a serrated flint,
WA as well as characteristics, from Lepenski Vir, ®:] 2 harpoon made from an antler and a
o Serbia, from about 6000 Bckg, in the National @ flint point lashed to a wooden handle,

Museum in Belgrade, Serbia from between 18000 and 10 000 Bce

Ljubljana. This is one of the earliest musical

HUMAN MIGRATION & SETTLEMENT UNIT 5
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TOOLS anp
I_-\RTEFALTS OF
EARLY SOCIETIES

B Jomon pot, from between
SN 2500 and 1500 BeE
s

26 PEARSON history

{ ' B Jomon pot, from

between 10000
S and 8000 BcE

POTTERY

By 10000 sck, the Jomon people
of Japan and, independently,
people in Mali, West Africa, were
using a potter’s wheel to make pots for

storing and carrying food and water. This made
the new way of life, as farmers settled in villages,
much easier. People were now able to stockpile
their grains and foods for times of scarcity.

It meant that the population of these villages
increased as there was often plenty of food for
all. It also meant that these communities now
had a means of transporting food, and thus could
trade their surplus foods for other commodities
with neighbouring settlements and, eventually,
with more widespread communities.

THE WHEEL

The wheel is thought to have been used first in the
Middle Eastern region of Mesopotamia between
about 5000 and 4000 scke. Historians suggest that
it developed from the potter’s wheel. The invention
of the wheel soon led to a transport revolution. It
allowed humans to travel greater distances more
quickly, and transport goods more easily, than
ever before. By 3500 sce wheeled carts were being
used in south-western Asia, and this soon spread
to Europe and India. It was not long—about 500
years —before the chariot became a popular mode
of transport, especially

for armies on
the move.

HEeA A terracotta model
LNUR of a two-wheeled
e bullock cart from

Mohenjo-Daro in
the Indus Valley,
from about 2500 Bck,
in the National
Museum of Pakistan,
in Karachi




THE FIRST WRITTEN COMMUNICATION ;SR

The first cities in Mesopotamia developed i
from farming villages into city-states that S
were administered by the priests of the
great temples or ziggurats. The priests
were responsible for storing grain and
other produce and keeping the records of
harvests. Initially this was done by using
picture writing or pictograms, which
represented actual things. Pictograms
were the basis for cuneiform writing,
which was in use as early as 3250 Bck.

Cuneiform writing eventually became
a system of wedge-shaped marks
pushed into clay tablets using a stylus
made from a reed. Important tablets
were then baked and kept in huge
libraries in the cities of Mesopotamia,
including Nippur and Uruk. Cuneiform
represented not only actual objects
and words, but also syllables and
abstract ideas. Cuneiform writing
spread to other ancient societies and
was in use for more than 3000 years.

BeGeA An example
of cuneiform
writing on a
clay tablet

S

>
v
s

4
>
v

B Development of
MK cuneiform writing
°

OBJECT PICTOGRAM ROTATED CUNEIFORM
PICTOGRAM
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TOOLS Ao
ARTEFACTS o
EARLY SOCIETIES

As part of the early Neolithic people’s desire to
worship their ancestors and also to celebrate

the seasons and the Sun, Moon and stars, huge
monuments were built. The most well known

of these are the henge monuments. These first
appeared in about 3200 sce across France, England
and Scotland, probably because stone was more
readily available for construction in these areas.
Stonehenge, in the south-west of England, is the
most famous of all the Neolithic henge monuments.
It was an amazing feat of engineering for these
early humans. The original eighty-two bluestone
megaliths, which weighed around 4 tonnes each,
were transported nearly 400 kilometres from Wales.
It has been estimated that it took more than thirty
million hours of labour to build Stonehenge. It is
thought that it was built to worship the Sun and

the Moon.

B®A Stonehenge, on Salisbury Plain in the United
LN IA Kingdom, was built between 3000 and 1500 BCE.
°

PEARSON

1 Examine Source 5.1 carefully. What do

————————

' you think are the four components required

15 (T !

1o Z | for making fire?

Z5

! % a ' To find out more, you can do more research
! ﬁ & " in the library or on the internet.
) |

o

Cwl

'Q

4

3:)

2 ' Read ‘The needle’ carefully and examine

' Sources 5.2 and 5.3, then answer the
. following questions.

a What is significant about these examples
of needles?

CREATING

. b Think about a modern electric sewing
machine. Is its needle any different?
Explain.

APPLYING, ANALYSING &

. ¢ In what ways has our clothing changed

. since the Ice Ages? Create a Venn diagram |
to illustrate the differences and similarities !
between clothing in the Ice Ages and ;
clothing today.




HiElea A scene from the
LMY Sumerian Royal
o Standard of Ur,

from about 2600 Bck,
showing a wagon with
solid wheels. The
standard is held in

the British Museum.

' Read ‘A range of tools and artefacts’ and

. examine Sources 5.4 to 5.8 carefully, then
. answer the following questions.

o

' a The flute is made from the bone of a

cave bear. What other materials did early
humans have from which to make musical
instruments? Conduct further research to find !
out what other musical instruments Stone
Age humans made.

APPLYING & ANALYSING

. b Do you think that the three Ice Age weapons
show a progression in toolmaking? Explain
your answer.

' ¢ What reasons could the maker of this spear-
thrower have for carving it in the shape of |
a mammoth? i

What does the stone sculpture suggest to you
about the lives of the people of Lepenski Vir?

To what later implement for harvesting grain, !
which is still in use in some parts of the
world today, is this flint axe a forerunner? 5

4 ' Read ‘Neolithic monuments’ and examine
= ! Source 5.14 carefully. Then use the internet
to conduct more research on Stonehenge
. and create a tourist brochure on this
' Neolithic site. You can do this by entering
‘Stonehenge’ into a search engine such
. as Google or Yahoo, and you could create
' the brochure either on paper or on a
| computer using a software program such
as Microsoft® Publisher.

APPLYING & |
CREATING

W - i
- -~

) s T

. | —

00000000000 000000000

- ——

5 ' Read ‘The wheel’ and examine Sources 5.11

- and 5.15 carefully, then answer the following !
' questions.

a Why do you think the wheels in Sources
5.11 and 5.15 were solid?

b What improvements have been made to
the design of the wheel in the past 2500
years?

 ANALYSING & |,
EVALUATING

Read ‘The first written communication” and
' examine Sources 5.12 and 5.13 carefully,
- then answer the following questions.

o)

a Why do you think pictograms evolved into
cuneiform writing?

b What were the drawbacks of this ancient
form of writing? What improvements
have been made to writing, and writing
implements, over the millennia?

Read ‘Pottery’ and examine Sources 5.9 and

' 5.10 carefully, then answer the following

' questions. |
a Why do you think the pot in Source 5.9 has
. apointed bottom? '
. b Examine the differences in design between

the two pots. What might be some reasons '
for these differences?
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e
A

78
d

VA Glacial landscape,
MW Qinghai-Tibet
o Plateau, China

BRI These four people can all trace their
W4 ancestry back to one of the 1000
(J

or so first migrants from Africa.

Which continent might now
. be home to each person?

30
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WE ARE ALL: L4
S s

‘ “Y W E |

According to the most recent genetic studies of mitochondrial DNA
(which has been passed down from mother to child since the first
Homo sapiens), all people are descended from an ‘African Eve’

who lived in approximately 150 000 Bck. Later, between 100 000
and 60 000 Bcg, about 1000 people migrated out of Africa and their
descendants populated the rest of the world.

This means that everyone outside the African continent can trace their
genes back to these 1000 or so people, and all humans can trace their
genes back to the ‘African Eve’ It also means that the genetic code of
all humans throughout the entire world is 99.9 per cent identical. The
differences in the way people look, such as their facial features, their
eye, hair and skin colouring and their height, are due to minor genetic
alterations that have taken place over the past 150 000 years.
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Similarities and connections between the societies of the Stone Age |
world were strengthened by the development of trade and trading routes. [
As goods were traded from one community to another, new ideas and I
inventions went with them—concepts such as written communication, '
when cuneiform writing spread from Sumer in Mesopotamia from about : The big chill of the last Ice
3000 BcE via its trading partners of Babylonia and Assyria; and inventions |
such as the wheel, which also originated in Mesopotamia, between about I
5000 and 4000 Bck. I
I

Age, which is thought to have
been due to minute shifts in
the Earth’s axis, caused some
of the water in Earth’s vast
———————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————— I oceans to freeze, forming the
FRO M VI LLAGE TO CITY I Arctic and Antarctic ice caps.
Underwater landmasses were
exposed, linking existing
landmasses. Siberia was
connected to Alaska, Britain
to mainland Europe, and

By 9600 Bck, village life was well established in the Middle East and, as I
I
I
I
[
; only short expanses of open
I
I
I
[
I

the centuries passed, in many other agricultural communities across the
globe. Farming communities became larger and grew into villages, then
towns and, eventually, cities. It was no longer necessary for everyone to
be involved in the production of food. Community members began to
specialise in certain jobs, such as toolmaking or being the village leader
or religious leader. So different classes in society began to form, and
eventually there came to be a social divide between those who led the
village and those who were ruled by them. Thus a hierarchical society
developed, with a smaller, elite ruling class and a far larger working
class. The basis for modern societies was formed.

water separated South-East
Asia from New Guinea and
Australia. The scene was set
for the global movement of
Homo sapiens.

In ancient times, several quite advanced societies
developed in different parts of the world. These
ancient civilisations made great achievements

in areas such as learning and culture, art and
architecture, engineering, technological invention,
government, agriculture and trade. Much of our
modern way of life can be traced all the way back to
the achievements of these ancient civilisations.

The Minoan and Mycenaean civilisations were
the early societies of Ancient Greece (2000~
146 sce), where the rival city-states of Athens
and Sparta later fought wars against each other.

Building one of the mightiest empires in history
was a major feature of Ancient Rome (753 sck -
476 ce), whose official language, Latin, greatly
influenced later languages, including English.

Within Mesopotamia, the region we know today
as Iraq and some of its neighbours, distinct
civilisations arose in Sumer (3800-1750 Bck),
Assyria (2000-609 sce) and Babylonia (1696-
639 BCE).

Based around the Nile River, the civilisation of
Ancient Egypt (3000-30 sce) was made up of
many different social classes and governed by
the wealthy, supremely powerful pharaoh.

In Persia, today’s Iran, two ancient cultural
groups, the Medes and the Persians, were
brought under the control of the Achaemenid
dynasty that ruled the Persian Empire
(550-331 BcE).

Because of its geography, Ancient China

(2205 Bce - 220 ce) was more isolated from other
parts of the world, but it became one of the most
advanced civilisations in ancient times.

Ancient India (2600 sce — 415 cg), in parts

of today’s India, Pakistan and Bangladesh,
combined the Indus Valley and Aryan
civilisations and over the centuries developed
complex spiritual ideas.

In parts of what is known as Mesoamerica
(Mexico, Guatemala, Belize, El Salvador and
Honduras) the highly developed Ancient Maya
civilisation (300 sce — 900 c&) was made up of
several city-states.

31
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The ancient world was also where the major religions
and philosophies emerged and developed as people
sought to further understand the world around them.

1 Judaism traces its origins to the Hebrews, who
lived in Mesopotamia before migrating west into
present-day Israel in about 2000 sce. According
to Jewish tradition the prophet Moses, with
God’s help, led the Jewish people out of slavery
in Egypt in about the thirteenth century sce. In
gratitude, these people agreed to serve God and
each other. Moses received from God a set of
commandments that became the foundation of
Jewish law, known as the Torah.

I Hinduism developed from the religious
practices of Ancient Indians during the early
Vedic period around 1400 sce. It was based
on the sacred books called the Vedas, which
were written down in about 600 sce. The Indo-
Aryans worshipped many gods, and ordinary
people worshipped in their homes. Holy men
or Brahmans became a very important and
powerful social class.

1 In about 700 sce, many Indian wise men began
to question the authority of the Brahmans.
Their ideas were written down in the Vedanta
Upanishads. Buddhism was founded during the
time of the Vedanta Upanishads, in about 530 sc,
by an Indian prince called Siddhartha Gautama.
Siddhartha left his family and wealth to seek
enlightenment or nirvana. Once he had achieved
this, he became known as Buddha. At the heart of
Buddha’s philosophy were the Four Noble Truths:

- Suffering is inevitable.

- Ignorance is the basic cause of suffering.
- Any ailment, when understood, can be

cured.

- There is an eightfold path to the elimination

of suffering.

Confucius (551-479 sce) was a Chinese scholar.
The philosophical questions that most interested
him were how a person could live a better life
and how to create a good society ruled by a
good government. Confucianism was the most
influential philosophy in China from the time
of the Han dynasty (202 sce — 220 c&) until

the Communist era began in modern China

in 1949 ck.

Christianity began as a Jewish movement; its
key figure is a man named Jesus, who lived

in what is now Israel between 4 sce and 33 ck.
Christians believe that any person can enter
heaven if they are prepared to turn away from
sin and that God forgives those who seek

forgiveness from him.

In a part of the Middle East then known as
Arabia, in about 610 ck, the religion of Islam was
born. Islam consists of a set of basic beliefs, a
set of basic duties and a body of principles—for
example, that there is one God, who is unique,
and that it is important to achieve social justice.
These principles are derived from the Qur’an,
which Muslims believe is the word of God as it
was revealed to the prophet Muhammad.

OTIME TO THINK ...

EVIDENCE MOVEMENT
OF PEOPLES

a The time period we are Why is it important
examining in this chapter is tens | to know how and

of thousands years ago. Yet we | why our ancestors
seem to have a lot of information | migrated across the
about our early ancestors which | globe?

allows us to hypothesise about

their way of life. Do you think

that all of this information is

accurate? Why or why not?

b How could we find out more?

PEARSON history

PROBLEM SOLVING
AND TRANSFORMATION
OF THE ENVIRONMENT

a What do you think was the
greatest achievement of
early humans in adapting
to their environment?

To ensure survival, what
changes did they have
to make to themselves?
To their environment?

CONTINUITY
AND CHANGE

a What do you
think we still have
in common with
our early human
ancestors?

What differences
are there?




In 1991 the preserved body of a Neolithic
man was found frozen in a glacier

(see Source 7.1). It has been dated to around

3350 Bce. The man was given the nickname ‘Otzi
the Iceman’ because he was found in the Otztal
Alps near the border between Italy and Austria.

Arc.haeologists and scientists have discovered that
Otzi was murdered!

.Yc?u are a homicide detective with Interpol and

It is your job to investigate Otzi’s life and death.

Conduct thorough research in the library and on

the internet to prepare a report for your superior,

which details: '
how Otzi lived

how he died

who might have murdered him.

The year is 9000 sce and you are a town
| planner from Mesopotamia. You have
i travelled to Jericho to find out how its people live.

This is so that you can take ideas back to the people

Of_Vour community, who are thinking of shifting to
this new way of living: farming.

You plan to take back a well-illustrated and labelled

poster with diagrams, maps and tables.

Information on your poster should include:
' the layout of Jericho
how its people live
what crops they farm
what sort of livestock they breed
interviews with people who live in Jericho

how successful an enterprise this has been for
the people.

INDUTRYA

You and a friend have been asked to
trace the migration of ten |_11_emt_>ers o_f
your class back to their origins in Africa.

s, Source 1.1 and your own research,
1

ing an atla
Using our ten

mark on a map of the world the route thaty- .
subjects’ ancestors took in getting from Afrlf:a in
prehistoric times to Australia today. Use a different

colour for each person.

What conclusions can you come to about how each

person’s family arrived here?

Write your answer in a short paragraph, either
below your map or on the back of the map.

' You are an environmental engineer

who has made major breakthroughs in changing
_environments to improve them for humans.

The people of the Sahara have finally had enough
of living in a desert. They want to return it to its

' state as the Green Sahara, as it was from about

- 10000 &ce until about 4000 sce. Before they commit
to this very expensive project and ask you to effect
this change, they would like an understanding of
what the Green Sahara was actually like.

Prepare a report that outlines the pros and cons of
i such a project.

Remember, however, that you have a vested
interest in persuading the people of the Sahara
that this project would be a good thing to do. (This
means that you are biased because you want your
company to get the job!) You should therefore
complete your report with a persuasive summary

that will encourage them to commit to the project.
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greatest inventions and artefacts of the Stone Age’. | "
source study as a starting point, decide whic

ing the sources in the
o u will include on your page-

inventions or artefacts yo
For each one you need to include:

a heading
an illustration
a description and history

an explanation of why it is included on t
e it has for us today.

he page, including what

importanc

Social anthropology is the study of human societies. Some social anthropologists
do this by living as a member of that society.

You are a social anthropologist who has been asked to
. investigate how people lived in either the Old Stone Age
(Palaeolithic) or the New Stone Age (Neolithic).

To do this, you and your colleagues have ‘re-created’ either a nomadic Palaeolithic
community or a Neolithic village. (You will do this through research in the library
i and on the internet.) You have lived as Stone Age people for several months.

Now, you and your partners have been asked to give an oral presentation
| between five and ten minutes long to your class.

. For your oral presentation you need to prepare:

a map of either of the following:

- the nomadic route your Palaeolithic community took to its hunting and
gathering sites

- your Neolithic village
illustrations or images of your hunting and gathering sites or your village,
and of the tools and artefacts that you used in your daily life
a journal consisting of at least five entries recording your experiences
a Venn diagram that compares and contrasts Stone Age life with modern life
a speech five to ten minutes long that outlines:
— your experiences

- what you have learnt about Stone Age life

— comparisons and contrasts with life today.
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‘Otzi the Iceman’, a Neolithic man whose
. frozen body was found in 1991 in the

Otztal Alps, near the border between ltaly
and Austria. His body and numerous fragments of
his clothing and equipment were recovered from
a deep gully which had lain beneath a glacier
for more than 5000 years. Otzi now rests in a
refrigerated room in the South Tyrol Museum of
Archaeology in Bolzano, Italy.
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{27 JNYYIRY QUESTIONS

Archaeological excavations
iIn modern-day Iraq have revealed

a picture of an amazingly advanced
ancient civilisation, which we

know as Sumer. Between 3800

and 1750 BCE these intelligent "S5
and inventive people developed

a complex society with flourishing
cities that were among the first

in the world.
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A Sumer and the Middle East
11

38 PEARSON history

1 0

CLeoeo JRGN

Major settlement
Mountain

Approximate area
of Sumer

Approximate area of
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6000 BCE|

3800 Early evidence of Sumerian

civilisation
3000 BCE
~ 2900 City-states such as Ur, Uruk,
> Kish, Mari and Luk emerge

2750 The legendary Gilgamesh
possibly reigned in this period

2500 BCE|

2371 Sargon founds Akkadian
Empire

2150 Fall of Akkad; Epic of
Gilgamesh possibly written?
2125 Sumerian king list is possibly !
inscribed on clay tablets :

2112 Ur-Nammu becomes kin:g;:of ur
2095 Shulgi becomes king of Ur

Dynasty of Babylon

1792 Reign of Hammurabi begins;
code of laws appears

1500 BCE eEea Timeline of
(W4 Sumer
°

~ 6000-3000 BcE
Prehistoric cultures

~ 3000-2300 scE
Early Dynastic period

~2250-2120 Bce
Gutian period

_2112-2004 Bce
Third Dynasty of Ur

1894-1595 Bce
--First Dynasty of
Babylon

THE LAND BETWEEN
THE RIVERS

Sumerian culture arose in the region known as
Mesopotamia, or ‘the land between the rivers’
Flowing from the mountains to the north, the
Tigris and Euphrates rivers deposited vast amounts
of rich alluvial soil, or silt, across the floodplains
where Sumer was situated. This fertile soil became
the basis for Sumer’s thriving farms. The rivers,
however, were subject to irregular flooding. The
Sumerians discovered ways of controlling these
floods using canals, levees and reservoirs. These
devices also provided water for the irrigation of
crops during the hot, dry summers.

Sumer also lay on the one of the great trade routes
of the ancient world. Its rivers and waterways

were important transport routes for trade caravans
between east and west, which brought goods such
as timber from surrounding lands. In exchange,
Sumer exported manufactured luxury items such as
jewellery. Trade became a very important source of
wealth for Sumerian cities.

SEPARATE CITIES

The Sumerians all spoke the same language,
worshipped the same gods and followed similar
lifestyles but, unlike Egypt, Sumer did not become a
united people or country. Its cities were independent
city-states, frequently at war with one another.
Sometimes alliances were formed between cities

and from time to time a city managed to become
stronger than neighbouring cities. Eventually,
however, Sumer was absorbed into the territories

of foreign empires.

ABUNDANT EVIDENCE

Archaeologists and historians are able to draw
conclusions about Sumer because of the amount
of evidence available. A very important source is
the cuneiform writing developed by the Sumerians.
Thousands of clay tablets with cuneiform script
reveal detailed information about almost every
aspect of Sumerian life. Excavations such as

those of the Royal Tombs of Ur have yielded
extraordinary artefacts that show the richness

of life in Sumer.
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source 'This stone bas-relief
21 from the Palace of

Sargon, in present-day
Khorsabad, Irag, shows timber
being unloaded from boats.
The carving is in the Louvre
Museum, Paris.

Q

THAT SOME
SUMERIAN KINGS
RULED FOR
THOUSANDS OF
YEARS ... EACH!

The Sumerian king list is
an ancient text inscribed
on clay tablets. It dates
from about 2125 sce and
records the names of
Sumerian kings, the cities
they ruled and for how
long they ruled. Alulim of
Erigug is listed as ruling
for 28 800 years and Jucur
of Kic for 1200 years!

The only female ruler
recorded, Kug-bau of Kic,
is listed as ruling for 100
years. Why do you think
such unbelievably long
reigns would be listed?

PEARSON history
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CITIES

Sumerian cities were usually surrounded by a high stone wall to fend off attack
from their neighbours. The main building in the city was the temple, or ziggurat,
built for the city’s main god. Courts and public buildings surrounded the temples.

Over the centuries, the cities grew with little planning. There were some wide
streets and perhaps a town square near the temple, but the rest of the city was

a maze of narrow streets and alleyways. Streets were unpaved, dusty and filled
with rubbish. There was no drainage and mud filled the streets and lanes when it
rained. Houses were made of mud brick and crowded together with shared walls.

Some cities became quite large. Uruk, the oldest city, reached a population of
more than 20 000 people.

FARMING AND TRADE

Sumer was a farming society. Farmers conquered the dry climate and barren
landscape through their great skill in irrigation. With this skill and with the
help of inventions such as the plough, Sumerian farms yielded a surprisingly
wide variety of food. They supported the growing populations in the cities.

Trade was an important source of wealth, and cities competed for control of the
trade routes. There were very few natural resources in Sumer. Traders set off

in all directions in search of precious materials. Their trade extended from the
Indus Valley in the east to the Mediterranean Sea in the west.

Cities became centres of production. Luxury goods such as jewellery were
manufactured and exported in payment for raw materials. Luxury goods were
also enjoyed by wealthy local people.



BEeA A gold dagger and sheath from the Royal Tombs
YA of Ur in the National Museum of Irag, Baghdad
(d

In the early years temples held the political

and economic power. As cities extended over
surrounding farmland, and wealth through trade
increased, political control grew more complex.
Increasingly, city-states were ruled by kings or
warlords. The Sumerians believed that kingship was
a gift of the gods, so the king was both leader and
chief priest. With warfare between cities a frequent
occurrence, the king was also expected to be a
military leader.

#1 In your workbook or in a Microsoft® Word
document or Excel® file on your computer,

create a ‘First civilisation: Sumer’ glossary. Begin

your glossary by listing these key words and
phrases and explaining their meanings:

bas-relief irrigation
city-states mud brick
cuneiform silt
floodplains ziggurat

#22 What do we learn about Sumerian trade from
Sources 2.1 and 2.2?

#:3 Read Source 2.4 again and answer the following

questions.

a How does Shulgi show that he is a great and

strong king?

BOEER Intensive farming in Sumer may have looked like
&1 this scene, in present-day Iraq.
°

I, Shulgi, a mighty man from the day I was born,
A fierce-eyed lion born of a dragon am I,

King of the four corners of the Universe am I,
Herdsman, shepherd of the blackheads am I,

The trustworthy, the god of all the lands am I,
The son born of Ninsun am I,

Called to the heart of holy Anu am I,

He who was blessed by Enlil am 1.

YA of Ur from 2095 to 2047 sce. Ninsun, Anu and
Enlil were Sumerian gods. From S. N. Kramer,
History Begins at Sumer, University of Pennsylvania
Press, Philadelphia, 1981.

From ‘Hymn of praise to Shulgi’. Shulgi was king
°

b What two main features of Sumerian kingship
are demonstrated in these lines?

#< How would the intensive farming shown in
Source 2.3 affect the quality of the soil?

#5 What health problems might people living in a
Sumerian city-state have experienced?

#6 Using information in this unit and your own
research, create a half-page map of a Sumerian
city. Label the main features of your city.

FIRST CIVILISATION: SUMER UNIT 2
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source |'This clay tablet dating
3.1 from about 2600 BcE in
the National Museum
of Irag, Baghdad, is from
the region of Ur and shows
offerings being made to a deity.

Q

127 If any one ‘point the

finger’ at a sister of a
god or the wife of any
one, and can not prove it,
this man shall be taken
before the judges and his
brow shall be marked

[by cutting the skin, or
perhaps hair].

134 If any one be captured

42

in war and there is
not sustenance in his
house, if then his wife
go to another house this
woman shall be held
blameless.
BEER Laws from the Code of
kWA Hammurabi, trans. L. W.
Q King, on the Exploring
Ancient World Cultures website.
This set of 282 laws made by
King Hammurabi of Babylon,
who reigned from about 1792

to 1750 Bcg, was carved in stone
and set up in a temple.

PEARSON history
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FAMILIES AND MARRIAGE

In a Sumerian family, the father enjoyed a privileged position. A husband could
divorce his wife very easily. He also had the right to take a second wife if his
first wife was not able to bear a child. Children were generally loved and cared
for, but could also be sold into slavery to repay a debt.

Although women did enjoy some rights, they were not equal to men. They
could own property, buy and sell goods, be involved in legal issues and run
their own business. If a woman worked outside the home, her job would be
related to what she had learnt in the home. She might, for instance, sell beer
she had made or become an innkeeper.

Girls were brought up to follow the traditional roles of wife, mother and
homemaker.

EDUCATION

Children of the poor worked beside their parents from a young age. Only
the sons of wealthy people attended school. Very few girls, if any, received
an education.

Gaining an education mainly involved learning the cuneiform writing script.

This was a very difficult system and took many years of hard work to master.
If a student could tolerate the harsh discipline, the long days from sunrise to

sunset, and was successful in his studies, he could become a scribe. This was

a very important role, as scribes recorded all aspects of life in Sumer.



Houses in the cities were built close together,
usually sharing walls with their neighbours. Doors
and windows were small to keep houses warm in
winter and cool in summer.

The houses of the poor were simple mud-brick
dwellings. An inner, enclosed courtyard was a
centre of family life and offered cool relief during
the hot summers. Flat roofs were also used as a
place for family life and as a cool sleeping area
during hot summer nights.

BEeA Clay model of a Sumerian
house, from about 2000 Bck,
e in the Rosicrucian Egyptian
Museum, San Jose, USA

Family burials were made in a brick vault under
the floor of the chapel or, in a house without a
chapel, under any ground-floor room. Adults were
wrapped in matting to be buried, and children who
had died were often placed in clay jars.

Archaeologists have found many clay tablets
containing Sumerian recipes. A favourite dish was
goat stew. Poorer families did not often slaughter
a goat because the live animal was important to
them for its milk. When they did, all parts of the
animal would be used in the dish—head, legs, tail
and blood.

The houses of wealthy Sumerians were larger,
sometimes with a second storey. A water container
was placed near the door so that people could wash
the dirt of the street from their feet before they
entered the house. Also built around a courtyard,
these spacious houses had reception rooms, a
kitchen, an oven for baking bread and sometimes

a small chapel. There was a lavatory with drainage
but not many houses had a bathroom.

There was very little furniture in Sumerian homes.
The home of a wealthy person would have wall-
hangings and floor rugs as well as some wooden
furniture. Wood was rare and highly valued. Dishes,
bowls, cups and goblets were made of clay or copper.

The Sumerians appear to have enjoyed a wide
variety of foods as well as an active lifestyle. Fish
were plentiful and wild animals were hunted for
meat. Wealthy people enjoyed cheese and butter,
wine, meat from sheep and goats, fruit, vegetables,
herbs and dates. Barley, bread and beer were the
main foods of poorer people.

Sumerians played sports and games. They
particularly enjoyed playing board games. There
was also hunting, fishing, boxing and wrestling.

Numerous musical instruments have been found in
royal burial sites, indicating that music was also
popular with Sumerians. Evidence shows a variety
of instruments including the harp, reed pipes, drums
and lyre.
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SUMERIAN MEDICINE

If they became ill or suffered an injury, Sumerians
could seek treatment from a healer. Some
treatments, such as the driving out of evil spirits,
were of a religious nature. Practical treatment
could also be prescribed, and Sumerian clay tablets
contain some of the world’s oldest medical texts.

FASHION

In the warm climate, Sumerians had no need for
heavy clothing. The main piece of clothing was a
woollen skirt. Men wore a short skirt with a bare
top or one shoulder uncovered. Women wore a
longer skirt with a top that covered one shoulder.
Some women wore elaborate hats or headdresses.
Men wore a neat beard or were clean-shaven.
Both men and women wore jewellery.

BIE®A These clay models of a man and a woman were
K¥A among twelve discovered during excavation of a
E— 2

44

Sumerian temple at Tell Asmar, in present-day Iraq.

PEARSON history

I THAT MEDICINE HAS
ALWAYS TASTED
BAD?

|
I |
| |
| The following instructions, in cuneiform script, 1
| were found on a clay tablet: ‘Grind up the seeds |
I of the carpenter plant with Markazi resin and 1
I thyme. Dissolve the resulting mess in beer and |
I give it to the man to drink.’ I

BEea Clay model of
KR 2 Sumerian
@ priest from

about 2400 Bck, in the
Louvre Museum, Paris

RELIGIOUS BELIEFS

Religion was very important to the Sumerians.
They were polytheistic, worshipping many gods,
and each city had its own god or goddess.

The god of Ur, for example, was the moon god,
Nanna, and the god of Nippur was the chief god,
Enlil. There were many other gods as well. The
Sumerians prayed to hundreds of deities to guard
against disasters overwhelming their lives.



If you visited a Sumerian city, the first thing you
saw would be the temple dedicated to the god of
the city (see Source 0.1). The temple, or ziggurat,
was a pyramid-like structure made of brick. It was
made up of terraces and the temple to the god stood
on the top. The purpose of the ziggurat was very
different to that of an Egyptian pyramid. A pyramid
was built as a tomb for a dead pharaoh whereas a
ziggurat was a temple and played a central role in
the religious life of the city.

Early writing was used for recording and counting
goods and stores. Over time, writing came to
express historical, religious, commercial, legal and
poetic ideas. The Sumerians wrote with pointers on
wet clay tablets, making wedge-shaped marks. This
shape gave the writing its name, cuneiform, from
the Latin cuneus, meaning ‘wedge’

Thousands of clay tablets inscribed with cuneiform
have been found, creating a unique source for
Sumerian culture.

#1 In your ‘First civilisation: Sumer’ glossary, list
these words and explain their meanings:

deities scribe

polytheistic

#22 Explain why there was very little furniture in
Sumerian homes.

There are many websites devoted to cuneiform
writing. Using a search engine such as Google and
keywords such as ‘Mesopotamia’ and ‘cuneiform
writing’, find a website that shows the development
of cuneiform writing to complete Questions 3 and 4.

#<3 Draw diagrams showing the progressive
changes in cuneiform signs such as the sign for
barley or the sign for sheep.

In what year did the sign last appear? What did
it look like then?

#4L Cuneiform was used for five different languages.
Conduct some research to find out what
they were.

BEeA Cuneiform writing, used
K¥Y here to record numbers
°

of goats and sheep

#5 Read Source 3.2 and answer the following
question.

What do these laws tell us about the values of
the time?

#6 Using Sources 3.3, 3.4 and 3.5, explain how the
Sumerians adapted their homes and clothing to
their environment.

#"7 What do Sources 0.1, 3.1 and 3.5 tell us about the
Sumerians’ attitude towards religion?

#& a Create a Venn diagram that compares
and contrasts the main foods available to
Sumerian families and modern families such
as your own.

b Write a paragraph summarising your
conclusions about the nutritional value of
both diets.

FIRST CIVILISATION: SUMER UNIT 3
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%%!EB[BW TWO IMPORTANT
g PRIMARY SOURCES
3 FROM SUMIER

HOW DO WE LEARN
MORE ABOUT SUMER?

comes primarily from
primary sources found by archaeologists. Two important primary sources
about Sumer are the Royal Tombs of Ur, which were discovered by the British
archaeologist Leonard Woolley, and The Epic of Gilgamesh.

BEeR Headdress found in the
N tomb of Lady Puabi at Ur.
It is made of gold, lapis

lazuli and carnelian, a type of - . .
reddish stone. The headdress, The British archaeologist Leonard Woolley, who spent many years excavating

from about 2600 8ck, is in the sites in Mesopotamia, discovered what he called ‘the Royal Tombs of
University of Pennsylvania Ur’ at the site of the ancient Sumerian city of Ur. As with the discovery of
Museum of Archaeology and , . . .
Anthropology, Philadelphia, USA. Tutankhamen’s tomb in Egypt, which occurred at about the same time,
this discovery caused a world-wide sensation. The tombs contained
wonderful jewellery and objects made of gold, silver and lapis lazuli, stunning
headdresses, cups, furnishings and large paintings. Remarkably, one of the
The Roval Standard tombs, like that of Tutankhamen, had been untouched by looters. Between
SOURCE e Royal Standar . I .
of Ur, in the British 1922 and 1934 Woolley returned tq Ur durlng the digging season and, in all,
° Museum excavated 1800 tombs. He was knighted in 1935.
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B Sir Leonard Woolley's
A%} cxcavation of Ur
L]

Belliled The Ram in the Thicket
I'AWA hefore restoration
[ ]

THE ROYAL STANDARD OF UR

Discovered during the excavation of the
tombs of Ur, this artefact is one of the most
famous finds of the ancient world. No one
is sure of its purpose. Its images, however,
tell us much about Sumerian culture.

RESTORING THE
TREASURES ~,

Sources 4.1, 4.2

and 4.5 are just three of

the many stunning objects N\ N
found in the Royal Tombs.

They were not, however, found

in the condition you see in these
photographs. Over the thousands

of years they lay in the tomb, they fell
into a state of disrepair (see source
4.4) and were almost unrecognisable
as the beautiful artefacts shown here.
It is a delicate and painstaking task to
restore such objects to their original
condition. They are now housed in
museums around the world where
they are carefully maintained and
displayed for the public.

BiEA The Ram in the Thicket is made
of gold, silver, lapis lazuli,

o copper, shell, red limestone and
bitumen. It is in the British Museum. 47
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TWO IMPORTANT
PRIMARY SOURCES
FROM SUMER

BEeA An extract from The
Epic of Gilgamesh.

d This Sumerian
legend was written on

clay tablets in cuneiform
script. It concerns the semi-
historical Gilgamesh, who
was King of Uruk sometime
between 2750 and 2500 Bck.
From C. M. Williams,
Chronicles: Investigating the
Ancient World, Book One,
McGraw-Hill, 1994.

BeWEIeA The biblical
I'AWA version of the
o Flood, told in
Genesis 6:9-8:20.
PEARSON history

One of the important aspects of The Epic of Gilgamesh is that it is a source of
evidence about a major event that happened millennia ago and that has also
been recorded in detail in the book of Genesis. Genesis is the first book in
both the Christian Bible and the Torah, the Jewish holy text.

The uproar of mankind [was] intolerable and sleep no longer
possible because of the babel. So the gods agreed to exterminate
mankind ...

| loaded into her [the boat] all that | had of gold and of living
things, my family, my kin, the beast of the field both wild and tame,
and all the craftsmen ... | looked to the weather and it was terrible,
so | boarded the boat and battened her down.

For six days and six nights the winds blew, torrent and tempest
and flood overwhelmed the world, tempest and flood raged together
like warring hosts. When the seventh day dawned the storm from the
south subsided, the sea grew calm, the flood was stilled; | looked at
the face of the world and there was silence, all mankind was turned
to clay ... | looked for land in vain, but fourteen leagues distant there
appeared a mountain and there the boat grounded; on the mountain
of Nisir the boat held fast. When the seventh day dawned | loosed a
dove and let her go. She flew away, but finding no resting place she
returned ... | loosed a raven, she saw the waters had retreated ...
Then | threw everything open to the four winds, | made a sacrifice
and poured out a libation on the mountain top.

Now God saw that the whole world was corrupt and full of violence
... God said to Noah, ‘The loathsomeness of all mankind has
become plain to me ... | intend to destroy them ... Make yourself an
ark with ribs of cypress.’

[Noah made the ark as God had said and when the flood came he
went into it.]

Noah went into the ark with his sons, his wife and his sons’ wives.
And into the ark with Noah went one pair, male and female, of all
beasts, clean and unclean, of birds and of everything that crawls
on the ground, two by two, as God had commanded ... The flood
continued upon the earth for forty days ... Every living creature that
moves on the earth perished, birds, cattle, wild animals ... and only
Noah and his company in the ark survived.

The water gradually receded and by the end of one hundred and
fifty days it had disappeared. On the seventeenth day of the seventh
month the ark grounded on a mountain in Ararat. After forty days
... Noah released a raven to see whether the water had subsided ...
By the twenty-seventh day of the second month everything was dry.
And God said to Noah, ‘Come out of the ark’ ... so Noah came out ...
Then Noah built an altar to the Lord.



5 Examine Sources 4.6 and 4.7 carefully, and
with a partner complete the following tasks.

77777777
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g é a List the similarities and differences in these
—— - ? g two stories of the Flood.
1 Examine Source 4.2 carefully and complete the 2 :tl b Do you think they are about the same flood?
‘(5 « following tasks. ; <Zt o What evidence supports your conclusion?
é a List as many occupations as you can observe | ¢ There are a number of differences between
T on the Royal Standard. these accounts. Are these significant
! & b What does this tell us about life in Sumerian differences? Can you suggest reasons for
! society? :

2 ' As you have learnt, artefacts from Ur and from d How dothese stories relate to what you have

?
other parts of Sumer are now in museums learned about the geography of Sumer

around the world. Which museum holds the
Royal Standard of Ur?

e Where would you look for more evidence
to support these two accounts of a great

) o ) flood?
Imagine you are visiting this museum and a

television news reporter interviews you about
the display of the Royal Standard of Ur, which
you have seen. Write your answers to the

Using the Royal Standard of Ur (Source 4.2)
as evidence, what suggestions can you
make about the role of women in Sumerian

the differences?

following questions. society?

a Good morning. Would you mind answering
a few questions about the display here in
the museum?

"4 ' a There are many flood legends from the !
77777 ancient world. Work with your partner to find
as many details as you can about these flood
legends. Create a concept map to help you
evaluate your research and decide if there
are any similarities among the legends. What
conclusions could you draw from this?

b Do you think artefacts like these should be
restored and preserved? Why? It costs a lot
of money!

¢ Should artefacts like the Royal Standard of
Ur stay in their own country? Even if their
safety cannot be guaranteed?

b Do all of these flood legends support the
occurrence of this flood as a historical event?
What other types of evidence would be
needed as well?

d Do you think great museums should return
artefacts taken from another country? Even if
they were taken years and years ago?

EVALUATING & CREATING

¢ Working with your partner, investigate the
story of Gilgamesh. Create a mind map
showing the results of your research. Use

<3 ' Carefully examine Sources 4.1 and 4.5.

- a How useful are Sources 4.1 and 4.5 to

condition.

g g ; ' _ i Bt a search engine such as Google to find

>5 @ historian studying Sumerian lifestyles? information on Gilgamesh. In text boxes,

E > ' b Conduct some research to find out what write short sentences explaining the

3 & ‘Zt knowledge and skills were needed to following puzzles. Include an evaluation of
S - restore these artefacts to their original the reliability of the websites you referred to.

i Who was Gilgamesh?

ille? ii When and where did Gilgamesh live?
Swss iii How was his story recorded?

4 Create a flow chart to show the sequence of

- events in the story of the Flood. Use either
Source 4.6 or Source 4.7 as the basis for
your flow chart.

iv Where was the original text found, and
where can we see this text today?

v Gilgamesh was on a quest. What was
this quest?

vi What is your assessment of the evidence

¢ Where would you find people with these !
for Gilgamesh as a historical figure?
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discovered in 1928 at
the Royal Tombs of Ur. It is
one of the earliest known
representations of the wheel.

| The Sumerians also gave

| us the concept of ‘a dozen’
I and the division of the

I clock to measure hours,

I minutes and seconds.
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FOA This carving of a chariot
Ml on a sarcophagus was
(J

TEGACIES 20
CTI0

Sumerian civilisation had an extraordinary influence on neighbouring
cultures. Conquerors and neighbours copied, borrowed and adapted
from the Sumerians even after they had faded as a culture.

The ziggurats with their stepped platforms became the model for
temples by the Assyrians and Babylonians for many centuries after
the fall of Ur. The Sumerian religion was also adopted throughout
Babylonia, Assyria and Chaldea.

Astronomy, the wheel, mathematics, the calendar—all passed on to
later Mesopotamian cultures and then on to other areas. Sumer had
a strong commercial identity and its use of such things as credit and
receipts spread throughout the region.

Egypt and Sumer seem to share many features. Both civilisations

rose as river settlements, they were farmers and traders and were
accomplished builders. Religion, with its many gods, played a central
role in both societies, and both cultures developed a form of writing.
There were, however, very strong differences between them. Unlike
Egypt, Sumer was not a unified country and only came under single
rule through conquest. It would appear that Egypt and Sumer came in
contact through trade and some exchange of influence can be seen

in writing, buildings and art.



BIE®A Cuneiform writing
W4 on a clay tablet
]

Do you think that
' ' I you would need

to be skilled or
unskilled to be a

scribe in Sumer?
Explain your answer.

Cuneiform writing was the most influential feature Even though it lasted a relatively short time, Sumer
of Sumerian culture for subsequent civilisations. was one of the most influential of the world’s
Cuneiform continued to be used throughout ancient civilisations. Much of modern life can

the region long after the Sumerian culture had be traced back to the Sumerians: the wheel, the
disappeared. Apart from the writing itself, Sumerian plough, city life, irrigation, the use of writing and
myths and legends were adapted and became part even the idea of a city.

of the literature of the wider Middle East. Baked
clay tablets inscribed with cuneiform survived for
thousands of years and it is because of these clay
tablets that we know so much about Sumer.

OTIME TO THINK ...

r]EVIDENCE FROM THE PAST FEVIDENCE FOR THE FUTURE

a Were you surprised at the amount of evidence a What sources do modern Australians leave for future
available about Sumer? historians?

FIRST CIVILISATION: SUMER UNIT 5 LEGACIES AND CONNECTIONS TO ...

b What did you learn about the way this evidence has b What will future historians learn from these sources?
been used?

¢ Were any sources more important than others?
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You are the curator of a small museum. The
local community has decided to hold an exhibition
that promotes knowledge and understanding of the
ancient past. Sumer will be its focus.

Your museum can only afford to display three
artefacts, but these can come from any museum

in the world. You are to choose the artefacts for
display and then present a case to the community
supporting the choices you have made. You decide
to choose objects that highlight the lives of the
people, both rich and poor.

Your presentation will be a PowerPoint®
presentation or an AVD. It will include the following
information about each artefact:

where the artefact was found in Sumer

where the artefact is at present and how it came
to be there

what the artefact represents and its purpose

what the artefact is made from and the origin of
this material

what this object tells us about the skills and lives
of the Sumerians

why you think this object should be a part of the
display about Sumer.

With a partner, conduct further research in the
school library and on the internet to find out more
about ziggurats and complete one only of the
following tasks.

Create an information booklet that outlines

the history of these imposing structures and

contains information about how they were built.

Build a model of a ziggurat, after first discussing

with your teacher what materials might be
suitable for use in constructing your model.

PEARSON history

Research the work of Sir Leonard Woolley for a class
- presentation titled ‘The archaeological achievements
of Sir Leonard Woolley'.

Your illustrated presentation should include:
" Drief biographical details and life story

the reasons behind the decision to excavate the
site of Ur

Woolley’s collaborators on this dig

the people and institutions mainly involved in
archaeology at this time and why they were involved

a description of the dig site and an assessment of
the difficulties faced

an explanation of why Woolley named some of the
tombs as ‘royal’

other dig sites in Mesopotamia and who was
conducting them

an assessment of the study of ancient sites in
Sumer in recent years

an assessment of how the recent war in Iraq
affected ancient sites and artefacts.

Museum websites such as that of the British Museum
may be helpful for this research.

- Conduct some research to find out more about

- King Hammurabi and his code of laws, then
create a Venn diagram to compare and contrast them
with laws in contemporary Australia.

Then write a paragraph that evaluates both sets of laws.
Your answer should consider the following questions.

Which laws better protect people? Property?
The community? The individual?

Which laws make people more accountable for
their actions?

Which laws encourage people to behave in a moral
or decent way?

Which laws are more fair? Why?




A statue of
Gudea, ruler of
the Sumerian

city-state of Lagash in
about 2130 BCE, in the
British Museum

5
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{27 JNYYLHY QUESTIONS

How do we |Whatis How do we What can we
learn about | history? find, select learn from
the ancient and interpret |the past?
past? historical

evidence?

e ——

History is a record or account

of past events, people, places and

ideas. History focuses on understanding )
patterns in human behaviour, especially in N\
the context of civilisations, empires, nations \\ N
and peoples, and can help us use the past o N
to learn about the future. ™~




WHAT IS

aEUCHAY &

rer Ay

.'.: Greek amphora in the

e »

JEea Submarine
g (LMl excavation
; o of an Ancient

Mediterranean Sea




A An inscription carved
(MHl in stone showing
@ cuneiform writing.

Thousands of such carvings and
clay tablets are a rich source of
information about almost every

aspect of life in Sumer.
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PREHISTORY AND HUMAN
CIVILISATION

‘Ancient history’ began when humans began to produce written records.

This time frame (from about 3500 BcE) corresponds to the rise of civilisation—
where highly developed and complex arrangements came about to manage
large groups of people living together in cities. In early civilisations, there is
some of the earliest evidence of religion, commerce, culture, law and social
development. The first civilisations were those of Sumer, Egypt and India.
Their earliest written records were usually associated with commerce—simple
lists of what people owned and what they owed. The time frame before
civilisations is known as prehistory.

WHY STUDY HISTORY?

History is important because an understanding of the past can help people
understand why things are the way there are: for example, why people

in Australia drive on the left-hand side of the road, why the majority of
Argentines speak Spanish, and why Vietnamese people first came to Australia
in large numbers in the mid-1970s. A good understanding of history is also
useful when planning for the future as it can mean that people avoid repeating
the same mistakes. Studying history also teaches you important skills, such as
how to pose questions, how to research and how to think. Best of all, learning
about historical events and the way people lived in the past is a form of time
travel. It is interesting and fun!



PRESERVING THE PAST

Historians, archaeologists and organisations such
as libraries, museums and the United Nations
Educational, Scientific and Cultural Organization
(UNESCO) believe that the study and preservation
of our past is very important. These people and
organisations believe that places and objects of
historical interest are part of our legacy and so
should be preserved for future generations.

UNESCO strives to ‘encourage the identification,
protection and preservation of cultural and natural
heritage ... considered to be of outstanding value
to humanity’ It does this through an international
agreement called the ‘Convention concerning

the protection of the world cultural and natural
heritage’, which was adopted in 1972. Under

the convention, UNESCO works towards the
preservation of significant historical and cultural
sites through its World Heritage List. More than
180 countries have signed the convention, and the
World Heritage List currently consists of 911 sites
that are considered to have ‘outstanding universal
value’. Once a site is on the list, UNESCO monitors
it and assesses whether further action or funding is
necessary to preserve it.

Museums are also very important institutions for
the study and preservation of history. Consider the
following examples.

The British Museum, London, United Kingdom:

was established in 1753 cE

has more than seven million objects in its
catalogue, 1.28 million of which can be
viewed online

employs 1000 staff
receives over five million visitors per year
is five times the size of the Colosseum in Rome.

The Smithsonian Institution, Washington, D.C.,
United States of America:

is made up of nineteen museums, nine research
centres and the National Zoo

has 156 other museums affiliated (formally
associated) with it

holds more than 136 million objects, artworks
and specimens in its collection.

P o o e e = o e = -
1

THAT THE U.S.
| LIBRARY OF

: CONGRESS IN
| WASHINGTON, D.C. IS THE LARGEST
. LIBRARY IN THE WORLD?

| .
It contains:

more than thirty-two million books and other
print materials in 470 languages

more than sixty-two million manuscripts

the largest rare book collection in North
America

the world’s largest collection of legal
materials, films, maps, sheet music and
sound recordings.

The Australian War Memorial, Canberra:
commemorates the sacrifice of Australians
in war

exists mainly to acquire and preserve military
artefacts, documents and media

has online biographical databases, as well as
a large research centre.

Other important institutions include universities,
institutes, libraries and art galleries.

HIEl®a A researcher archives and restores a medieval
manuscript using a computer. This is part of the
< Digital Image Archive of Medieval Music based

at the University of Oxford, United Kingdom.

1 Examine the screen in front of the researcher
. on the left. In what ways does the image
appear to be damaged?

2 What may have caused this?




THAT THE REMAINS

OF TASMANIAN
ABORIGINES ENDED UP
ALL OVER THE WORLD?

In the early nineteenth century ce, George Augustus
Robinson, who held the government position of
Protector of Aborigines, collected the skeletal
remains of many Indigenous Tasmanians. These
ended up on display in international museums.
Tasmania’s Indigenous population have fought for
many years for their return. In 1976 the Tasmanian
Museum returned the remains of an Aboriginal
woman named Truganini. It was not until 2007 that
the Tasmanian Aboriginal Centre (TAC) was able to
secure the return of the Indigenous remains held in
London’s Natural History Museum.

Ten

B Portrait of Truganini, a hand-coloured
(®J photograph taken by Charles Alfred Woolley
Q

in 1866 ck, in the National Library of Australia

How would you describe Truganini’s facial
' expression?

#O Prepare a script outlining a conversation that

#1 In your workbook or in a Microsoft® Word may have taken place between a member of
document or Excel® file on your computer, the Tasmanian Aboriginal Centre and a Natural
create a ‘What is history?’ glossary. Begin History Museum employee over the return of
your glossary by listing these key words and Indigenous remains. Make sure you show that
explaining their meanings: you understand why the museum wanted to

civilisation historians keep the remains and also the arguments the
discipline prehistory Tasmanian Aboriginal Centre put forward for
their return.

#22 In your own words, explain the difference
between history and prehistory. #6 Conduct an internet search to find the UNESCO

World Heritage website. Investigate the site to
complete the following tasks.
a With how many of the listed World Heritage

#3 Brainstorm possible reasons that individuals, sites are you familiar? List them.
families, communities, countries, businesses b How many sites are in Australia?
and international organisations may have for ¢ Find the World Heritage List criteria page.
preserving artefacts or other items from the past. Rewrite the criteria in your own words.

d Are there other criteria you think should be
considered? Add them to your rewritten list.

#4 Imagine you are a television journalist who e Discuss your additions with a partner or with

is covering an important anniversary of the
opening of either the British Museum or the

U.S. Library of Congress. Write a four-minute
introduction to your news story. Conduct

some further research to help you. Include the
importance of museums and libraries in general,
the significance of the museum or library you are
covering, and what visitors can expect to see.

PEARSON history

your class.

f Choose one of the historical sites with which
you are not familiar. Investigate it further and
create an AVD or a PowerPoint® presentation
that explores the site and explains its value.
OR
Explore the UNESCO World Heritage
website more thoroughly and create an AVD
or a digital presentation to showcase the
organisation’s work.
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THE HISTORIAN

People who study history in a professional capacity are called historians.
Historians are like detectives: they work from evidence (what is written,
said and preserved) to construct an account of something that has
happened in the past.

It can often be difficult for a historian to construct an account of the past.
This can be for a variety of reasons:

There is little material evidence—this is especially the case for small, or
very old, civilisations.

There is material evidence but it is fragmentary—for example, only bits
of a speech or play remain.

There is material evidence but it was written much later than the time
frame it is concerned with.

There is written evidence but it cannot be deciphered—for example,
Linear A, the language of Minoan Crete.

Written evidence can be biased (see Unit 6 of this chapter).
History is also a very dynamic discipline. As new evidence is discovered all

the time, historians must constantly re-examine the conclusions they draw
to ensure their accounts are accurate.

HERODOTUS: THE FIRST HISTORIAN

Herodotus of Halicarnassus was an lonian Greek who lived from about
484 to 425 ce and is often referred to as the ‘father of history’ He is most
famous for writing The Histories. This deals mainly with the Persian Wars

A A relief of Darius |,
YAl King of Persia, sitting
o on his throne, in the

palace complex at Persepolis,

in present-day Iran. Darius
ruled Persia during the Second
Persian War between Persia and
Greece. Darius is seated before
two incense burners. When
compared with Ancient Greece,
little written material from
Ancient Persia has survived to
the present day.

1 What problems do
. you imagine this lack
of written material

from Ancient Persia
would cause for
historians?

2 Describe what you

can see in this source.

3 What information
does this source give
us about Ancient
Persian society and
governance?

I WHAT IS HISTORY? UNIT 2 HISTORIANS IN ACTION
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of 490-480 Bck, which were fought between the the wars. The Persians was also written and

Greek city-states and Persia. Herodotus wrote performed only a few years after the Battle of
more than a generation after the events he related. Salamis, the event that brought the Second Persian
He is likely, however, to have talked with people War to an end. It is important to remember that the
who were alive at the time of the wars. Historians play would have been written for dramatic effect.
today generally agree that Herodotus’s account is Historians must ask themselves which is the most
reasonably accurate. Most, however, criticise him reliable account of the Persian Wars.
for bias. Often he was happy to accept a single
IE;CCOUI’It of an' event rather j[han corroborate it. H ISTO RIAN I N PRO FI LE: TAC ITUS
ecause of this, Herodotus is nowadays regarded
as much as a curious traveller and storyteller as Publius (or Gaius) Cornelius Tacitus, who lived
a historian. from 56 to 120 ck, was probably Rome’s greatest
historian. No one is sure where he was born or who
ALTERNATIVE ACCOUNT: AESCHYLUS his parents were. As a young man, he first studied
The Greek playwright Aeschylus provides one of rhetoric, or the art of influencing people through
only a few alternative accounts of the Persian public speaking. He later trained as a lawyer and
Wars. Aeschylus writes about the Persian Wars in married Julia, the daughter of the famous Roman
his tragedy, The Persians. Aeschylus was in the general Agricola. Tacitus entered politics in 81 or
right place at the right time to have witnessed 82 ce and began to rise to prominence. Among
(and possibly even fought in) key battles during his most important works are those listed below.

MAJOR WORKS OF TACITUS

B A statue of Herodotus outside the =.
A4 Austrian Parliament Building in Vienna. :
e ‘ Work Content Interesting fact

The Germanic tribes Tacitus observes

Germania along the Roman virtues and vices in
Empire's northern those living on the
borders frontier of the Rhine.

The Annals Roman Empire This is among the first
from 14 to 68 cE secular records to

mention Jesus.

The Histories Roman Empire Tacitus gives a short
from 69 to 96 cE survey of ancient Jews
and educated Roman
attitudes towards
them.

OTHER HISTORY
PROFESSIONALS

Historians cannot work alone. They need the help
of other professionals, including archaeologists,
anthropologists, etymologists, linguists and
conservators, to help them construct accounts of
the past.
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Archaeologists uncover most of the material
evidence of past civilisations.

Anthropologists are experts in humans—their
institutions, religious beliefs, social relationships
and culture.

Etymologists are experts in the origins and
development of words. They can help historians
interpret the meanings of words in written sources.

Linguists are experts in the features and structures
of languages. They can help historians interpret the
meanings of sentences in written sources.

Conservators ensure that material evidence is stored
in such a way that it survives. This may involve
storage in an inert gas (such as argon) or at a
particular temperature. For example, the Library

of Congress stores a copy of the Gettysburg
Address—President Abraham Lincoln’s speech at
Gettysburg in 1863, during the American Civil War—
at 10 degrees Celsius, an ideal temperature for
preserving paper documents.

#1 In your ‘What is history?’ glossary, list these
words and explain their meanings:
anthropologists evidence
archaeologists fragmentary
conservators linguists
corroborate prehistory
deciphered rhetoric

etymologists

#2 Create a mind map explaining the reasons
historians often find it difficult to construct
accounts of the past. For each reason, add a
small illustration.

#3 Imagine you are at university studying history
and have spent the day examining the works of
Tacitus. Write a personal journal entry in which
you reflect on and discuss the importance of his
work and how fortunate we are that it has been
preserved. If you could travel back in time, what
five questions would you ask him about his work?

A A conservator works to reconstruct the pieces

of a head ornament discovered in volcanic mud

Q and ash produced when Mount Vesuvius erupted

about 3500 years ago. Another eruption more than 1000

years later destroyed (and preserved) the Roman city

of Pompeii.

U What challenges do you think this conservator
. faces in her work preserving the head ornament?

#4 Using half a page in your
workbook, create a grid with four boxes. In the
first two boxes, note down the main strengths and
weaknesses of Herodotus'’s account of the Persian
Wars. Do the same thing for Aeschylus’s account in
the remaining boxes. Review the information, and
decide which account is more likely to be accurate.
Describe the conclusions you have drawn (and your
reasons) in an extended paragraph.

#S Write and publish a job description for a historian.
Make sure you cover the work he/she is likely to
do, the people he/she will work with, and the
personal qualities he/she will need. Set it out like
a job advertisement from the internet or a
newspaper.

I WHAT IS HISTORY? UNIT 2
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HelElea Excavations at the
KMN Roman Forum in Rome.
o The site is marked out in

a grid with string, a technique
commonly used to assist
untrained or inexperienced
diggers and to ensure accurate
record keeping.

1 List all the ‘tools of
. the archaeologist’
that you see in this

photograph.

2 Do the diggers look
trained or untrained?
On what evidence
have you based your
answer?

3 What are some of
the advantages and
disadvantages of
trained and untrained
diggers on an
excavation site?
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WHAT IS ARCHAEOLOGY?

Archaeology is a discipline that is closely associated with history. Like
historians, archaeologists study the past. Where historians are primarily
concerned with written records, archaeologists are primarily concerned with
material evidence, such as human remains, tools and pottery.

FIELDWORK

Much of the work of an archaeologist is fieldwork. Sites of archaeological
interest can be identified in several ways—for example, by accident during
a construction project or by examining aerial photography. Often, newer
technologies such as ground-penetrating radar and infra-red and thermal
imaging equipment are used to confirm whether it is worth excavating the
site. This is because excavation work is expensive.

AN ARCHAEOLOGIST'S TEAM AND THEIR TOOLS

The team can include: The tools can include:

diggers, trained or untrained brushes, hand trowels, small picks

draftspeople, to provide detailed scale or hammers, fine dental tools

drawings sifting screens
surveyors buckets to remove debris
photographers notebooks, pencils, tags and

finds specialists, e.g. in pottery, information cards

axe heads cameras

conservators, to protect material
evidence

surveying equipment, including GPS



‘I FOUND SOMETHINGY

Accurate and detailed record keeping is very
important in fieldwork. When material evidence
is found, its context must be recorded—that is:

Where was the object found?

What was it found in (soil, peat or other
material)?

What was it found with?

This information can help archaeologists date the
object and understand its significance. For example,
an arrowhead found on its own means something
different to hundreds of arrowheads found in a
similar location (which may indicate a battle).

Consider the examples of Troy and Mohenjo-Daro.

TROY

Ancient Troy, on the coast of the Aegean Sea

in modern-day Turkey, was discovered by the
archaeologist Heinrich Schliemann and was
excavated in four stages between 1871 and 1890.
It was identified in Homer’s The Iliad as the city
of King Priam.

kW1 the eighth stratum of Troy (785-700 BcE); it is currently

A relief of a horse and rider. This artefact belongs to
o displayed at the Canakkale Museum in Turkey.

Artefacts found by Schliemann were smuggled by him
Nine different cities were discovered in the same out of Turkey to Berlin, Germany. They disappeared

location (each with a different stratum, or layer of after the Second World War and were rediscovered in
earth). The earliest Troy dates from between about Moscow, Russia, in 1993. This treasure included gold

3000 and 2600 BcE; the most recent, from about jewellery (earrings, hair rings, beads, pendants) and a
334 BcE to the fifth century ck. gold sauceboat and flask.
HEA The remains of Mohenjo-Daro,
K] in present-day Pakistan
(J
Based on the material remains shown -
in this photograph, what can we 20"
hypothesise about Mohenjo-Daro and :

its inhabitants before the city was
abandoned? .



MOHENJO-DARO

Mohenjo-Daro was the largest and most complex
city of the Indus Valley civilisation in Ancient
India. The site dates from between 2600 and

1800 BcE. It was accidentally found in 1924 ce when
a Buddhist stupa (a dome with a significant relic
inside) was excavated.

Mohenjo-Daro was a large and well-planned city,
approximately 250 hectares in size. It had a citadel
and a large public bath. Its houses were well

built, in many cases double-storeyed and

with bathrooms.

The lowest strata of the city are under water and
have not yet been excavated.

FOUND AND LOST

Archaeologists face many challenges in their
work. One such challenge is that artefacts are
often fragile. Changes to the environment can also
have a negative impact on sites of archaeological
significance. Sometimes these environmental
changes are natural—for example, when coastlines
are eroded by sea water. Other environmental
changes are the result of human activity—for
example, when houses and roads are built, when
wetlands are drained for farmland, and in mining.
Air pollution can also damage archaeological
sites, monuments and artefacts when substances
such as carbon and sulfur react with water in the
atmosphere and turn into acid rain.

In modern societies it is not practical to preserve
every archaeological site. For instance, in
England alone there are 600 000 registered sites
of archaeological significance; only the most
important of these, numbering about 13 000,

are protected by the Ancient Monuments and
Archaeological Areas Act 1979.

P o e e e e e e e
1

THAT BARGES BUILT
| FOR LEISURE WERE
I SEARCHED FOR

TREASURE, THEN LOST?

In the fifteenth century ce, Cardinal Prospero
Colonna hired an architect to locate two Ancient
Roman ships dating from the first century ce at
the bottom of Lake Nemi in central Italy. The
ships were rumoured to contain great wealth
and art. More than 1400 swimmers were hired
for the search, and the ships were found in about
20 metres of water. Other searches were made
in the following centuries. In 1928 ce, Benito
Mussolini, then ruler of Italy, ordered Lake Nemi
drained. By 1932, the ships had been exposed;
their hulls were very well preserved. The ships
were then faithfully restored. Unfortunately,

in 1944, during the Second World War, as the
German army retreated through Italy, the Nemi
ships were set alight and completely destroyed.

SOIEA A historic shipwreck on the beach at Ainsdale in
<¥A north-western England. Once shipwrecks have ’
LJ

been raised to the ocean'’s surface, their wood
must be stabilised by carefully removing the water
without damaging the wood.
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DATING

Dating material evidence is important in both
archaeology and history. Dating helps archaeologists
and historians develop a chronology, or arrangement
of dates, events and so on. There are two types of
dating: relative and absolute.

RELATIVE DATING

Relative dating involves close examination of the
object’s context (see above). Relative dating is the
older of the two types of dating and is approximate.
There are three types of relative dating:

typology—a date is given for an object because
it is of the same type as another object for
which the date is known (for example, a
distinctive style of pottery)

association—a date is given for an object
because it is found next to another object for
which the date is known (for example, a coin
found in a grave)

stratigraphy—a date is given for an object
because it is found in the same stratum, or layer
of earth, as another object for which the date

is known.

ANALYSING STRATA
Stratigraphy is based on the principle that older

strata are found underneath more recent strata.
Strata can be formed by natural and human

processes—for example, ash from a volcano, or

a Roman road. Strata can also be interrupted by
natural and human processes—for example, a
mudslide or the digging of a hole—so archaeologists
must be careful with their work and their
interpretations.

ABSOLUTE DATING

Absolute dating is a more modern and precise form
of dating material evidence. There are many types
of absolute dating, including:

analysis of ancient calendars—for example, the
Aztec calendar

scientific analysis of varves (ice sheets produced
every year in very cold areas), which can tell us
about climatic conditions over time.

Dendrochronology involves analysis of tree rings,
which form in pairs in tree trunks each year.

The thickness of a ring is determined by climatic
conditions—for example, a year of drought will
produce a very narrow ring whereas a long
growing season and good rainfall will produce a
thick ring. Trees of the same species growing in a
particular region show the same tree ring patterns.
Consequently, by analysing hundreds of samples,
archaeologists can create detailed chronologies.
By comparing a sample from the same region with
the chronology for that species, archaeologists can
therefore date buildings made of wood.

- bt ‘Human migration
3 1- ¥ SeEEE and settlement’
A :."" ’.t. SRR AR chapter to help you.
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Radiocarbon dating is one of the absolute dating
techniques most widely used by archaeologists.

All organic material (including living things such

as humans, seeds and wood) contains carbon,

and a small, known proportion of that carbon

is a substance called carbon-14. Carbon-14

is radioactive. This means it is unstable and
deteriorates over time at a known rate. Scientists are
able to measure the proportion of carbon-14 that
remains and work backwards to determine when the
object, or the material that it is made of, was alive.

HEA Scrolls from the Roman town of Herculaneum,
in present-day Italy, undergoing radiocarbon

& dating. Carbon is extracted from the sample in
the form of carbon dioxide. This carbon dioxide is then

condensed using liquid nitrogen, allowing the amount
of carbon-14 it contains to be measured.

PEARSON history

Scientists are in the process of developing even
more advanced techniques for absolute dating. One
is optical dating, which involves using a laser to
release (and measure) the energy stored in quartz
grains. This technique is still experimental, but has
the potential to date non-organic material that is
hundreds of thousands of years old.

DNA ANALYSIS

Deoxyribonucleic acid (DNA) is a molecule found in
the cells of all living things. In the case of humans,
DNA is like a ‘blueprint’ for our bodies to function
properly. This blueprint is carried in our genes,
which are short segments of DNA that determine
characteristics such as hair colour, eye colour and
height. Your genes are inherited from your mother
and father and, in turn, from their ancestors.

Thus, in your DNA you carry a complete ‘map’ of
your evolutionary past that includes every person
you are descended from. Through DNA analysis,
scientists can therefore determine whether two
people are related, and how closely. This applies to
people living today as well as to skeletal remains
many thousands of years old.

HOW IS DNA ANALYSED?
A scientist analyses DNA by:

1 grinding up a biological sample—for example,
a bone fragment

2 using chemicals to purify the sample, which
means removing material that is not DNA

3 using a technique called polymerase chain
reaction (PCR) to make more of the DNA that
remains

4 using PCR again to attach dyes to the ends of
individual DNA strands—a different coloured
dye is used for each of four different chemicals
that are arranged in different orders within
samples of DNA

5 using a DNA sequencing machine to separate
the dyed DNA and determine the exact sequence
(order) of the four chemicals in the sample of
DNA. The order in which these chemicals occur
creates the blueprint that carries information
from one generation to the next.



this sample shows that modern Europeans
descended from Cro-Magnon men and women, the first
modern-looking humans.

#1 Inyour ‘What is history?’ glossary, list these
words or phrases and explain their meanings:

absolute dating #6
aerial photography
association

context

dendrochronology
deoxyribonucleic acid (DNA)
excavation

fieldwork #7
genes

radiocarbon dating

relative dating

stratigraphy

typology

varves

#2 What is the difference between a historian and
an archaeologist?

. . . #8
#&3 What is the difference between relative and

absolute dating?

#4 Write a paragraph outlining the importance of
fieldwork to archaeology and the ways fieldwork
is carried out, including how sites are discovered.

#5 Examine Source 3.5.

a Locate the rubbish pit dug in the medieval
period. Why would archaeologists need to take
special care in interpreting what they find here?

B A 28 000-year-old thigh bone fragment, found r=—==-=-=-=-=-=-="=
in southern Italy. The DNA extracted from THAT YOUR FAMILY
- TREE HAS VERY DEEP
ROOTS?

|

|

| |
| |
1 In 2008, two men living in north-western |
| Germany discovered they were related to each I
| other via a 3000-year-old shared ancestor! The I
I men, Manfred Huchthausen and Uwe Lange, were |
I among 300 locals who had given DNA samples to |
I archaeologists examining the remains of twenty- |
I three skeletons found in a nearby cave. The I
I remains dated from between 1000 and 700 sce. 1

b What conclusions can you draw about how
this site has been used over time?

¢ Create an annotated timeline that shows the
history of the excavation in Kent.

Create and publish an A4 information sheet for
untrained diggers that covers:

a the tools they may be asked to use
b what they may be asked to do at the site

¢ what to do when they find something of
interest

d the importance of accurate and detailed record
keeping for relative dating

Create a flow chart that deals with the
development of dating techniques over time.
Your flow chart should begin with relative dating
techniques and end with optical dating. Write

a paragraph underneath it identifying some of
the strengths and weaknesses of both older and
newer techniques.

Imagine you have the chance to visit either
Mohenjo-Daro or Troy. Your application to the
relevant authorities for permission to do so
should cover:

a the importance of archaeology

b things about the site that interest you

¢ four or five questions you would like answered
in the course of your visit
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QA An artefact such as this glass
(W4 perfume pot from Ancient Greece
O is a primary source. It is on display

in the Ashmolean Museum at the
University of Oxford, UK.

What hypothesis do you think
you could make about Ancient
Greek society from examining

this perfume pot?
—
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PRIMARY SOURCES

Historians construct accounts of what has happened in the past from
the ‘pieces of the puzzle’ that are available from source material. Source
material can be classified as either primary or secondary.

Primary sources are sources that were created at or around the time being
studied. There are three main types of primary source material:

what is written—for example, drawings, paintings, photographs,
tomb and tablet inscriptions, maps, letters, memoirs, diaries, books,
ephemera (items not originally intended to last for a long time—for
example, receipts, advertising material, train tickets)

what is said—for example, oral histories, audio recordings, film, video

what is preserved—for example, artefacts such as axe blades, temples,
tombs, Canopic jars, perfume pots.

USING PRIMARY SOURCES

It is easy to assume that the most accurate and comprehensive histories
are found in primary sources. This is not necessarily the case. In practice,
it is often difficult to find primary source material. For instance, some
primary sources have been destroyed, either accidentally or deliberately. It
is also often difficult to use primary source material. Obviously, not being
able to read Ancient Greek will be a problem if your source is written in
Ancient Greek. Even when the primary source is in your own language
there can still be potential obstacles. For example, material published in
English before 1900 ck often contains words we recognise but that now
have a different meaning—so in today’s usage a ‘craze’ may be the latest
fashion, but it used to mean a crack in the glaze of pottery.



Paintings and other works of art can be particularly
valuable primary sources. They not only tell us
about artistic techniques and materials, but also
about what people thought, aspired to and feared.
For instance, images of the Christian heaven
produced in Europe during the Middle Ages often
show rich pastures and the presence of saints and
cherubs (a type of angel often depicted as winged
children). When an understanding of these images
is combined with an understanding of other
artefacts that have survived—such as churches and
religious sculptures—historians are able to produce
comprehensive accounts of religious life in medieval
Europe.

SECONDARY SOURCES

Secondary sources are sources that were created
well after the time being studied. Not all secondary
sources are produced by historians: they can also be
produced by artists, cartographers (people who make
maps) and filmmakers, among others. For example:

A% inscription of a letter (in Greek) from the Roman
governor of Achaea to the Greek city of Dyme,
An artist may be commissioned to create is a primary source. This inscription is in the Fitzwilliam

a sculpture commemorating the sixty-fifth Museum at the University of Cambridge, UK.
anniversary of the Allied bombing of Dresden
(a city in Germany) during the Second World
War. The sculpture may focus on the large loss
of life among civilians.

Qe A written source from Ancient Rome, such as this
(]

A cartographer may be asked by a museum

or university to produce a detailed annotated
map of the Battle of Hastings in 1066 cg, which
heralded the Norman conquest of England.

A filmmaker may wish to create a biography
of Martin Luther, the German monk who
challenged the power of the Roman Catholic
Church in the early sixteenth century.

THAT WE HAVE
FIRST-HAND
ACCOUNTS OF LIFE
IN ANCIENT ROME?

I
|
|
|
| by the very people being studied. For example,
I much information about Ancient Rome can be
|
|
|
|

found in the works of Marcus Cicero (106-43 sce), a
Roman statesman, lawyer, philosopher and orator.
Fourteen books, fifty-eight speeches and more than
800 letters written by Cicero have been preserved.

BEe An eighteenth-century ce French depiction of
WA the phases of the moon
@
What does this source tell us about

|
|
I
|
|
Often, primary sources are written or produced I
I
|
|
I
|
| eighteenth-century knowledge of astronomy?
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BATTLE OF CANNE

PLAN OF THE

AFTER STRACIHEN-DAVIDSON,

GREATER ROMAN CAMP (§

BOEeA This map is

a secondary

® source. It
deals with the Battle
of Cannae, in which
Hannibal (a famous
general from Carthage)
defeated the Romans
during the Second
Punic War in 216 BCE.

How does this
. map help you to
understand why

Hannibal won
the Battle of
Cannae?

70

BT An example

S
script, from

the Minoan palace at
Knossos, Crete, held by
the Heraklion Museum
in Greece

A of Linear A

When secondary sources are produced by historians,
they are constructed from primary sources and the
work of other historians. These secondary sources
recount events of the past. They also generalise,
analyse, interpret and evaluate these events in the
light of common or popular viewpoints associated
with their own time frame.

PEARSON history

INTERPRETING AND
EVALUATING SOURCES

How do we make sense of source material?
Sometimes this is difficult, especially if we don’t
understand the language the source is written in.
A good example of this is one of the forms of
writing used by the Minoans—Linear A—which has
never been deciphered in modern times.

Both primary and secondary sources require
thorough examination and evaluation. One
important reason for this is that written material
always reflects the author’s values and attitudes.

THE ROSETTA STONE AND
HIEROGLYPHS

‘Cracking the code’ of the Rosetta Stone more than
180 years ago helped historians develop a more
accurate account of Ancient Egyptian history. This
was because it enabled them to decipher hieroglyphs
for the first time.

The Rosetta Stone was created in 196 Bck. It is
actually a decree that was made by the then ruler
of Egypt, Ptolemy V. This decree was written on
the stone in three languages: the known Ancient
Greek and Egyptian Demotic, and the unknown



#1

#2

#3

#4

In your ‘What is history?’ glossary, list these

words or phrases and explain their meanings:
cartographers primary sources

ephemera secondary sources

Draw up two tables of two columns and six to
eight rows each.

a In the first table, head the columns ‘“Type of
primary source’ and ‘Example’.

b In the second table, head the columns “Type of
secondary source’ and ‘Example’.

¢ Fill in both tables using the information in this
unit.

d Add to each table two or three of your own
examples of each type of source.

In a short paragraph discuss the similarities and
differences between primary and secondary
sources.

Write a key facts box about:
a Cicero
b the Rosetta Stone

In each case, note the main reason why

the preservation and translation of these
primary sources has been significant for our
understanding of the past.

Ancient Egyptian hieroglyphs. The Rosetta Stone
was discovered in 1799 cg, but was not fully

deciphered until 1822, by Jean-Francois Champollion.

Champollion translated the Greek first, then the
Demotic. The hieroglyphs could then be translated.

FEeA At its tallest point, the Rosetta
WAl Stone is 1.44 metres high. It weighs
Q approximately 760 kilograms and

is permanently displayed in the
British Museum.

What is it about this stone that
would have excited historians as

soon as they saw it?

#O Imagine you are a historian and a source has
just been uncovered that deals with the Persian
Wars. The author is a Persian but nothing more
is known about him or her. What do you need to
know about this source before you can decide
whether it is credible or not?

#6 Create an A4 information sheet for a person
new to the study of history who has uncovered
a historical source. Make sure your information

sheet will help them to:

a work out whether the source is a primary
source or a secondary source

b understand the source as they read it

¢ examine and evaluate the source

#"7 Think back over the past twenty-four hours. What
primary source material would be available that
‘proves’ (is historical evidence for) what you did
and ate, and who you spoke to? Consider what
may have been written, said and preserved.

#& Create a family time capsule of ten items. You can
include things that have been written, said and/
or preserved. Select them carefully, as they need
to represent all family members as well as key
shared experiences. Write up and attach a note
for each, explaining the meaning and importance
of the item.

I WHAT IS HISTORY? UNIT 4
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SOURCE| The H1 marine

5.1 timekeeper, in the

National Maritime

Museum, Greenwich, UK,
was made by Lincolnshire
carpenter John Harrison in
1735 ck. A later clock won
Harrison the Longitude Prize
for the first timepiece accurate
and robust enough to be
used on ships at sea. This
allowed mariners to calculate
longitude, or position east or
west of the prime meridian.

UNDERSTANDING TIME

What then is time? I know well enough what it is,
provided that nobody asks me; but if I am asked what
it is and try to explain, I am baffled.

B The Christian theologian Augustine,
X \writing in the fifth century ce
°

Time is an abstract concept that humans developed in order
to understand and measure change in our environment.
There are many ways of understanding time. For instance,
we can predict that an event will occur in the future, it

can be happening now, or it can be understood to have
happened in the past.

Historians have found it useful to divide the past into
different time periods. In Unit 1 of this chapter, for instance,
you learnt that the time frame before written records and
civilisations began is known as ‘prehistory, and everything

B English astronomer Sir William Henry that happened after that is ‘history’ Historians also divide
4 Mahoney Christie (1845-1922 cg). the past into ancient, medieval and modern periods. These
< Christie played an important role in t t dto d ibe fixed iods of ti . 1d
establishing Greenwich, England, as the prime e_rms are not used to descrl e. I.Xe penq S.O me 1m wor
meridian in 1884. World time zones are now history, but general characteristics of societies. Japan’s
based on the time in Greenwich. ancient period, for instance, was from 400 ck to 1185 ck,
E—
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its medieval period was from 1185 to 1868 cE, and
its modern period began after that. Most Western
historians associate the ‘modern’ period with the
aftermath of the Black Death in Europe and the
beginning of the Italian Renaissance: these events
occurred in the fourteenth century ck.

This book is concerned with both prehistory and
ancient history—that is, the history from the rise of
civilisations in Sumer, Egypt and India to the fall of
the Roman Empire. The end of this period is usually
taken by Western historians to be 476 cg, when
Rome was sacked by the Visigoths.

THE PRIME MERIDIAN

Before the establishment of a world standard

time in 1884 ck, the world was not divided into
twenty-four time zones. Instead, every village,
town and city had its own local time. For example,
in the United States of America time varied from
one locality to the next by a minute for every

19 kilometres one travelled east or west. This had
not been a particularly significant problem for
earlier societies as most people did not move from
one place to another in any great hurry. However,
the invention of the first practical steam engine

in the late eighteenth century and the spread of
railways across the world in the nineteenth century
meant that people could cover large distances far
more quickly than before.

In 1884, U.S. President Chester Arthur organised the
International Meridian Conference to decide upon
a world standard time. Delegates from twenty-five
countries attended the conference in Washington,
D.C. and within three weeks they had agreed that
the prime meridian (the imaginary line joining the
Earth’s poles at 0° longitude) would pass through
the Royal Observatory at Greenwich, London. A
universal day was adopted that began at midnight
at Greenwich, and time around the world has been
measured universally, with some local variations,
ever since.

THAT THE Y2K BUG
DIDN'T BITE?

1

|

1

: At the end of 1999 ce, many people were

; concerned about the beginning of a new century

1 and a new millennium. In particular, they thought
I that computers’ internal clocks would be unable

I to cope with the change of date. This was because
I the clocks had originally been programmed with

I a shorthand version of the year (99) so the year

I 2000 ce would appear as 00 and therefore would

: not make sense to the computer. This supposed

| problem was known as the Y2K (short for ‘year

I 2000°) bug. Many people stocked up on food

i and other essential items; some even predicted

| that planes would fall from the sky. In the end,

I millions of dollars were spent and very little

I happened except that a few automatic teller

I machines went offline in China.

CALENDARS

Different societies have different ways of measuring
time. In Australia, we measure time according to
the Gregorian calendar, a modified form of the
Julian calendar. The Julian calendar was introduced
by Julius Caesar in 46 Bce. Our calendar is almost
identical to it. The only alterations have been those
made by Pope Gregory VIII in 1582 cg, which set
the year at 365 days and altered the calculation of
leap years.

Islamic societies use a calendar that is different
from the Gregorian calendar. It calculates the

year from the date the prophet Muhammad fled
persecution in Mecca in 622 ce. The Muslim
calendar is also lunar (it follows the waxing and
waning of the moon), so its year is shorter than the
Gregorian year by eleven days. Jewish and Hindu
societies also have their own calendars.

I WHAT IS HISTORY? UNIT 5
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CHRONOLOGIES AND
TIMELINES

Chronology (the arrangement of dates, events

and so on) is important to historians. Knowing
when something occurred can help evaluate the
significance of an object; it can also help develop
our understanding of continuity (when things stay
the same) and change, and the reasons for both.

Until recently, the most common way of dating
events in Australia and the Western world was to
use the terms BC and AD. sc is an abbreviation for
‘before Christ’ and ap an abbreviation for anno
Domini, which is Latin for ‘in the year of the Lord.
These terms show a Christian perspective that was
common among early modern historians, but which
made some later historians uneasy. A new system

was devised, replacing these terms with more neutral

ones that refer to the same years—BCE, or ‘before
the Common Era’, and CE, or ‘of the Common Era’
Occasionally, the term BP, or ‘before present’ is used
to describe events that occurred in the past. Because
the ‘present’ is always changing, this time scale can
be confusing and is therefore not a common way of
dating events.

A timeline is a visual representation of time. Events
are placed on a timeline in chronological order—
that is, in order of when they occurred, from the
earliest to the most recent. Those dates before 1 ce
are recorded in descending order—that is, counting
down towards an imaginary ‘year zero’. Dates from
then on are recorded in ascending order from 1 ck.

THAT YOU MAY NOT
HAVE BEEN BORN
WHEN YOU THINK
YOU WERE?

The use of Bce and ce in place of Bc and apis widely
considered an improvement, not only because
these terms are more inclusive of non-Christians,
but also because historians are now confident
that Jesus Christ was born in about 3 or 4 sce and
not in the year zero. There is no such thing as the
year zero, anyway!

PEARSON history

31 Bce Roman Republic ends; -,
Roman Empire begins |

1 Rome’s population is one million

43 Rome invades Britain

79 Vesuvius erupts; Pompeii and
Herculaneum are destroyed
80 Colosseum is completed

116 Rome conquers Iran and Iraq
122 Hadrian’'s Wall is built

212 Citizenship is awarded to all
free men in the Empire

235 Barbarian invasions of Rome
begin

250 Empire-wide persecution of
Christians

286 Empire is split in half and
ruled by two emperors

312 Constantine becomes leader
of western half of Empire;
Christian church is recognised;
gladiator contests end

324 Empire is united again

395 Roman Empire is divided into
western and eastern halves

410-455 Invasions of Rome by
barbarians

476 Roman Empire ends

Beliied A sample annotated
S®A timeline for the period
Q of the Roman Empire

31 Bce - 476 ce

Roman Empire



BEA A modern reproduction of a calendar
developed by the Maya civilisation

d of Mesoamerica, perhaps as early as
3000 Bce. The Maya had several calendars,
including a lunar one of 260 days and a
solar one of 365 days. They are still used
today in some communities in Guatemala.

#1 In your ‘What is history?’ glossary, list these
words or phrases and explain their meanings:

AD chronological order
BC chronology

BCE Gregorian calendar
BP Julian calendar

CE lunar

ancient history prime meridian

#2 Identify three different ways that are mentioned
in this unit in which time can be divided into
periods.

#&3 What is the prime meridian? Why is it important
for measuring time?

#4 What is problematic about the designation sp?

#O Write a paragraph explaining why the
designations ‘BCE’ and ‘CE’ are now more
common than ‘BC’ and ‘AD’.

#6 Imagine it is the morning of 31 December 1999 ct.

Write a number of journal entries that highlight
the different types of attitudes brought about by
the new millennium. Your journal entries could
focus on religious fears or hopes, scepticism
and/or concerns about technology.

#"7 Several different types of calendars are
mentioned in this unit. Choose two of them
and create an annotated visual display (AVD)
that illustrates the key features of each one and
compares and contrasts them.

#& Imagine you are a delegate at the International
Meridian Conference in 1884. You support
establishing the prime meridian in Greenwich,
London, and also the creation of world time
zones. Do either of the following.

a Prepare the speech you will deliver on the first
day of the conference, outlining the benefits of
international cooperation on this issue.

b Create a newspaper article (with headline)
announcing Greenwich as the site for the
prime meridian.
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HEea A scene from the
[ MU film Gladiator
(J
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WINDOWS INTO HISTORY

Primary and secondary sources are often described as ‘windows into history’
Imagine that there is a massive brick wall in front of you. It stretches as far
as you can see, to both left and right, and extends upwards into the sky. On
the other side of the wall is a complete set of ‘facts’ about a historical event
you are interested in. You notice that there are a number of windows in the
wall. Each window is a different shape and size. Some are easy to see through
and give a good (but not perfect) view of what is on the other side; others are
opaque, or are positioned too high or too low to show a lot of what is going
on. Sometimes what is seen from one window contradicts what is seen through
another. Each window represents a historical source and gives a slightly
different version of what happened; this is because each account is written
from the author’s point of view.

BIAS

When written material reflects an author’s values and attitudes, it is said to be
biased. There are many types of bias. Some examples are:

class bias—shown by a point of view that reflects an economic position,
such as an aristocrat’s view of slaves and slavery

geographical bias—shown by a point of view that reflects where the author
comes from, such as a Corinthian’s view of the Persian Empire

racial bias—shown by a point of view that reflects the racial or ethnic
background of the author, such as an Indian writer’s view of a non-Indian.



THAT OPINIONS ARE
NOT THE SAME AS
FACTS?

1

|

| Afactisinformation that is known to be true—
I for example, ‘paper was used in Ancient China’.
I Opinions are information that can be disputed—
I for example, ‘Alexander the Great was the

I greatest military leader in world history’.

gender bias—shown by a point of view that
reflects gender, such as a male writer’s view of
women

religious bias—shown by a point of view that
reflects religion, such as a Roman pagan’s view
of Christianity.

In general, historians try to write their material
from a neutral point of view. This means that they
attempt to cover all the reliable source material
produced on a topic without bias.

BOEA A statue of
W4 the historian
o Thucydides

outside the Austrian
Parliament building
in Vienna

Why do you
. think a statue
of an Ancient

Greek historian
would be placed
outside a major
public building
in modern
Austria?

THUCYDIDES AND THE
‘SCIENTIFIC APPROACH’
TO HISTORY

Writing material from a neutral point of view is
part of a ‘scientific approach’ to history. The Greek
historian Thucydides, who lived from about 460

to 400 BcE, is a good example of a historian who
tried to adopt a scientific approach to history.

This approach is shown in his book, History of

the Peloponnesian War, which describes the war
between Sparta and Athens (431-404 BcE). In his
book, Thucydides examined cause and effect and
emphasised chronology. He also discounted the
gods as the chief determiners of history; instead, he
believed that human beings made history through
their choices and actions.

HOLLYWOOD AND
HISTORY

Hollywood filmmakers have produced hundreds

of feature films depicting historical events. When
watching these films, students of history should
ask themselves, ‘Are they good sources of historical
knowledge?’

GLADIATOR

The movie Gladiator (2000 ck) was directed by
Ridley Scott and starred Russell Crowe and Joaquin
Phoenix. Many historians criticised the film because
of historical inaccuracies. Here are some of the
criticisms:

In the film, the fictional character Maximus,
a gladiator, kills Commodus. According to
historical records, Commodus was killed by
a wrestler.

The Colosseum is referred to in the film as the
Colosseum. In fact it was not called that until
the seventh century ce. Gladiator is set in about
180 ck, when the Colosseum was known as the
Flavian Amphitheatre.

In the opening battle scene, stirrups can be seen
on some of the Roman horses. The Romans did
not use stirrups.
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CASE STUDY: XENOPHON
AND ARISTOTLE ON THE
SPARTANS

In Constitution of the Spartans, the Greek historian
Xenophon, who lived from about 427 to 355 BcE,
refers to the Spartans as having ‘extraordinary
power and prestige’ among the Greek states despite
their small population. Xenophon also makes the
following comments in relation to the Spartan
education system:

The legislator further provided the educator with
a body of youths in the prime of life and bearing
whips, to inflict punishment when necessary,
with this happy result that in Sparta modesty
and obedience ever go hand in hand, nor is
there lack of either.

B Xenophon, from Constitution of the Spartans
6.3
o

By his use of the words ‘extraordinary’ and ‘happy’,
Xenophon displays a positive view of the Spartans.

The Greek philosopher Aristotle (384-322 BcEe) holds
a very different view on the Spartans’ treatment of
their children (see Source 6.5).

BRI The Spartan education
system was intended
O to produce warriors
like the one depicted in
this bronze statue at the
Archaeological Museum

of Sparta.

Q

What qualities of
Spartan warriors
are on display in
this sculpture?

The Spartans brutalise their children by
abnormal exertion which is supposed to endow
them with courage. In point of fact, however
... courage should not be the sole or even
principal end of youth training ... the Spartans
go to work in quite the wrong way.

QA Aristotle, from Politics
6.5
(J

This case illustrates why modern historians must
constantly re-examine the conclusions they draw
to ensure their accounts are consistent with the
evidence.

WOMEN IN ANCIENT
HISTORY

It is hard to find references to women in sources
from the ancient world. This is especially the case
for women who were agricultural workers or slaves.
Most sources are written by men who present
women as inferior. When women are mentioned
or discussed at all, it is often in their role as wife,
daughter, mother or concubine (a woman who
cohabits with an important man without being
married to him). However, there are some women
in ancient history who have been remembered
and written about, and some whose own writings
survive.

ENHEDUANNA: FIRST KNOWN
AUTHOR

Enheduanna was born in Akkad in about 2285 BcE.
Records indicate that she was the daughter of King
Sargon, who in about 2350 BcE had brought all

the Sumerian cities under his rule and established
a great empire throughout Mesopotamia. Sargon
appointed his daughter high priestess to Nanna,
the Sumerian moon god, a practice that subsequent
kings continued for the next 500 years.

Enheduanna is remembered as the writer of the
first literary works that can be attributed to a
known individual. A handful of her works survive,
including two long hymns to the goddess Inanna,
who was Nanna’s daughter.



. [X] figures in the scene carved on this alabaster disc,
which shows a religious ritual. The disc was in
pieces when Leonard Woolley found it in Ur. It has been

Enheduanna is the third from the right of the four
2

restored and is in the University of Pennsylvania Museum.

1 What do you notice about the height and
. clothing of Enheduanna when compared
with the other figures in this scene?

2 What does this suggest about their roles
and status?

LIVIA: POWER BEHIND THE THRONE

Livia Drusilla was born in Rome in 58 Bct. She
married her cousin at the age of fifteen and then,
at the age of nineteen, met and fell in love with
Octavian, who later became emperor of Rome.
Their affair caused a scandal. Both divorced their
respective spouses, even though Livia was pregnant
to her first husband. Livia and Octavian were
married three days after Livia gave birth to her first
husband’s child. They were married for over fifty
years, but never had children of their own.

LIVIA'S LEGACY

Octavian relied on Livia’s advice in matters of state
and at times she acted as regent. She supported
charitable causes by building and supporting

orphanages and providing dowries for poor women.

In 35 Bcg, Octavian honoured Livia in two ways: he
built a statue in her honour and he ruled that she
could control her own finances. Livia died in 29 cE
at the age of eighty-six and was later deified (that
is, thought of as a goddess). Roman coins bearing
her profile had the Latin word pietas stamped on
the coin—pietas was the virtue of duty or devotion.

You have filled the land with venom,
like a dragon.
Vegetation ceases, when You thunder like Ishkur,
You who bring down the Flood from the mountain,
Supreme One, who are the Inanna of Heaven
(and) Earth,

Who rain flaming fire over the land ...
Who can fathom Your great rites!

| @R From ‘Prayer of Enheduanna: Adoration of
" Inanna of Ur’, in J. D. Pritchard, The Ancient

& Near East, Volume Il, Princeton University Press,
Chichester, 1975

What does this extract tell you about the
. goddess Inanna and the poet Enheduanna?

B A statue of Livia found at Pompeii, in the
collections of the Louvre Museum in Paris,
® France. Livia is dressed as Ops, the Roman
goddess of abundance.

1 Livia holds a sheaf of wheat in her right
' hand. What is spilling from the goat’s horn
in her left hand?

2 Why do you think that Livia was depicted
as this particular goddess?
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... She answered that it was by being I N TE R N ET AG E

scrupulously chaste herself, doing gladly
The internet has opened up opportunities for

sourcing information. Search engines, however,
can generate thousands, if not millions, of ‘hits’—
so how do we know what is relevant to our

were the objects of his passion [that her and historical inquiries? The reliability of information is
Octavian’s marriage was a happy one] ... another issue: there is great variation in the quality
of information available via the internet because

BEeA Dio Cassius writing about Livia. Dio Cassius . . . K
. J anyone can publish material on it and often this
(J

whatever pleased him, not meddling with any
of his affairs and, in particular, by pretending

neither to hear nor notice the favourites that

%4 wrote a Roman history in eighty books that
took him twenty-two years to complete. material is not checked or scrutinised by experts.

LEARN|NG o S
S remembering& applying&analysing
ACTN\T\E understanding

understanding

evaluating&creating




WHY HISTORICAL THINKING
MATTERS

Historical thinking is central to the questions historians seek to answer,
the arguments they make and the debates they engage in. Historical
thinking also helps students of history to understand the past. It lets
students make sense of primary sources and develop views on them and
arguments about them, and challenge interpretations made by historians
and others writing in secondary sources.

METHODS OF THINKING

The discipline of history requires particular methods of thinking, which
are outlined below.

HISTORICAL SIGNIFICANCE

This involves being aware of what it is important to remember, investigate,
teach and learn. This is not about what you think is personally interesting,
but about what is relevant and of value to the study as a whole.

The way in which an object, person, idea or event is ‘historically
significant’ can be difficult to determine. This is because individuals

and groups often have different ideas about relevance and value. The
twenty-sixth of January, for example, is celebrated annually as Australia
Day. On this date in 1788 ck, the British First Fleet arrived in Sydney
Cove to establish a permanent penal settlement. The negative impact this
settlement had on Aboriginal and Torres Strait Islander peoples has led

LA Former Australian
VAN prime minister Kevin
J Rudd on the big

screen at Federation Square,
Melbourne, on 13 February
2008 ce. The crowd is there to
watch his apology to Australia’s
Stolen Generations. The

Stolen Generations were a
large group of Aboriginal and
Torres Strait Islander children
removed from their families

by Australian federal and state
government agencies and
church missions over about 100
years from 1869. At the time of
Rudd’s apology, the issue of the
Stolen Generations had divided
public opinion for a number of
years. Some commentators,
such as Sir Ronald Wilson,
then president of the Australian
Human Rights and Equal
Opportunities Commission,
argued that the treatment of
the Stolen Generations was

an attempted genocide (mass
murder). Australian historian
Keith Windschuttle, however,
strongly rejected this view.
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some Australians to commemorate 26 January as
‘Invasion Day’, rather than Australia Day. The date is
historically significant for what occurred in the past,
for its impact and for how it divides opinion today.

EVIDENCE

It is important to know how to find, select and
interpret source material (both primary and
secondary). This is as much about asking questions
as it is about answering them. Good interpretation
involves reading ‘between the lines’—understanding
who produced the source and for what purpose.

BEA Some historians argue that Adolf Hitler appealed
to German voters in the 1930s ce because he

< argued against the implementation of the Treaty
of Versailles. Germany was forced to sign the Treaty of
Versailles in 1919 in order to bring the First World War
to an end. Among other things, the Treaty of Versailles
imposed huge financial penalties on Germany. When
the Great Depression of the 1930s caused the German
economy to decline and unemployment to rise, support
for Hitler also rose. In this political cartoon, Hitler’s
Germany ‘buries the ghost’ of the treaty.

CONTINUITY AND CHANGE

This requires creating and understanding sequences
of events (chronologies). Historical thinking in this
area also means being able to recognise evidence of
progress and decline.

Most historians look at continuity and change in
one of two ways:
by comparing some point in the past with
the present

by comparing two points in the past, such as

BGEA The ‘Piltdown Man’ artefacts as they are currently before and after the collapse of a civilisation or
V4 cxhibited at the Natural History Museum, London, another signiflcant event.
[

UK. Piltdown Man was ‘discovered’ by Charles

Dawson in 1912 cke. In 1949, Dr Arthur Smith Woodward An understanding of continuity and change helps
confirmed that Piltdown Man was the ‘missing link’ us recognise the interconnectedness of objects,

between apes and humans. In 1953, though, tests on the people, ideas and events. This is important because

remains cast doubt on this finding. Some researchers went . ,
so far as to brand the remains as fake. It was not until 2003 history” does not happen randomly, but results

that two former British Museum employees were named from the interplay of many different factors.
as the probable hoaxers. They had a grudge against
Dr Smith Woodward, who was their boss. It was

B cstablished that the jawbone came from an orangutan.
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source The World Trade Center terrorist attack in New York, USA,
7.4 on 11 September 2001 ct. A short-term consequence of
this event was a collapse of the U.S. airline industry as
many people no longer felt it was safe to travel by air. A long-term
consequence was a change in U.S. foreign policy that included
waging a ‘war on terror’ and led to U.S. President George W. Bush
ordering the invasion of Afghanistan and Iraqg.

CAUSE AND EFFECT

Historians must understand how different events,
ideas, individuals and developments influence each
other. These influences can be short-term and long-
term. Historical thinking in this area also means
being able to recognise which outcomes are intended
(linked to a purpose) and which ones are unintended.

HISTORICAL PERSPECTIVES

It is important to be aware that source material

is produced within particular social and cultural
contexts. Historical thinking in this area also requires
acceptance of many different perspectives on the past.

A Christopher Columbus was enrolled in the
American Republic’s Hall of Fame today.
A majestic memorial fountain, wrought around
a heroic statue of the discoverer of the New
World, was unveiled to his honour. President Taft
pronounced the intrepid sailor as ‘the greatest
mariner of history ... the struggles of Columbus
present the basis of a truly epic poem and make
him a hero, whose great and exceptional virtues
command respect and veneration. A study of
his character leads to a full recognition of the
greatness and dignity of the man, the ideals that
prompted his almost superhuman efforts.’

B Columbus sent expedition after expedition into
the interior [of Haiti]. They found no gold fields
so instead filled their ships with 500 Arawak
men, women and children to be taken back
as slaves. Of these 500, two died en route.
Columbus and his men ordered all natives on
Haiti aged fourteen or over to collect a certain
quantity of gold every three months. When they
brought it they were given copper tokens to
hang around their necks. Those found without
a copper token had their hands cut off and bled
to death. To emphasise the heroism of Columbus
and his successors as navigators and discoverers
serves to justify what was done. There is also
considerable doubt about Columbus’s skill as
a navigator ... he may well have landed in the
Americas by accident. (Columbus himself, until
the day he died, continued to believe he had
actually landed in Asia.)

HEeA Two views of Christopher Columbus are
presented here. The first is from the New York

S Times of 9 June 1912 ce and the second is from

H. Zinn, A People’s History of the United States, Harper
and Row, New York, 1980.

1 List three differences between these
. two sources.

2 Can you think of reasons why the sources
might be different?

=
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NLEARNING
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HISTORICAL EMPATHY

This type of thinking consists of an ability to
enter into the world of the past’ and not judge

on the basis of personal preferences. It is about
being aware of the values you bring to a historical
inquiry and how these may impact on historical
understanding.

‘

Honestly, they were inhuman. I mean, I've
seen them lay men down and just put a bit of
a pipe or something in their mouth and just
keep pouring water in and then jump on their
stomach. They did some terrible things.

BEeA An Australian who was a prisoner of

yAY war recounts his memory of Japanese

< atrocities against other Australian

prisoners on the infamous Burma Railway

during the Second World War. From P. Adam-

Smith, Prisoners of War: From Gallipoli to Korea,
Ken Fin Books, Collingwood, 1998.

remembering &
understanding

applying & analysing

CONTESTABILITY

Students of history should be willing to challenge
popular or accepted interpretations of history even
if these are supported by historians or leading
public figures.

A assisting an unidentified soldier being carried
9 by a donkey. Simpson was later killed by Turkish
machine gun fire. ‘Simpson and his donkey’ have
entered Australian folklore, mainly due to a 1916 book,
Glorious Deeds of Australasians in the Great War, that
claimed he single-handedly rescued up to 300 injured
soldiers during his three and a half weeks at Gallipoli
(a physical impossibility given the extremely dangerous
and rough conditions). What many do not know is that
Simpson was English, and not Australian. He had joined
up as an ANZAC hoping for free passage to England. He
was also AWOL (absent without leave) during his time
at Gallipoli. This photograph by J. A. O'Brien is in the
Australian War Memorial in Canberra.

Private John Simpson Kirkpatrick (1892-1915 ck)

evaluating & creating




got the time?

Conduct further research into the ‘
concept of time to explore some of its different%
aspects, for example: :

Is time real?

Time in history
Time in religion
Time in philosophy
Time in science
Time travel

Choose one of the following ways to present
your exploration:

wiki page

television interview

AVD
PowerPoint® presentation

short play
documentary script.

analyse a primary
source

Use Fordham University’s free Internet Medieval
Sourcebook, Internet Ancient History Sourcebook

or Internet Modern History Sourcebook to select
and_examine a primary source of your
choice. Begin by printing off a copy of the source
and placing it in the centre of a sheet of A3 or |
poster paper. Then annotate it with observations,
analysis and questions. Conduct additional

research to further help you to understand and
explain its context and meaning. Present your
findings to the whole class.

NOUIEE

MHoI‘Iywood and

history

Selgct a recent Hollywood movie that is
s_et in the past—suggestions are Robin Hood
Kingdom of Heaven, Spartacus, 300, Prince of ,

; Egypt, Stargate. Work in a small group to watch

the _moYie and assess its historical accuracy. Try
t_o highlight five positive areas (accuracy) and

five ar.eas of weakness (inaccuracy). Present

your findings to the whole class. You will need to
conduct detailed research on the historical context
of your film before you analyse the film's accuracy.

¢T product:
visual story of an
archaeological site

i,

Create an ICT product (with visual and audio

. components) that tells the story of a famous
. or interesting archaeological site such as
Troy, the Royal Tombs of Ur, the Minoan palace
at Knossos or Mohenjo-Daro in the Indus Valley.
Be sure to:

. a include a detailed map of the site

i b include relevant images or artefacts

(well described)

. ¢ include a timeline of events (relating to the site

itself, and to archaeological work on the site)

d describe in detail who discovered the site

and how it was discovered, including the
archaeologist/s and other professionals
involved, and the techniques and/or technology
, they employed
e evaluate the significance of the discovery.

I WHAT IS HISTORY?
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hristopher Columbus controversy:

case study

In Source 7.5 you were introduced to different views
. of Christopher Columbus. For some, Columbus is
the person who is credited with discovering the
Americas, and consequently his achievements are
worthy of celebration each year. Others contend

' that the Americas could not really be ‘discovered’ at
all since people already lived there. Some strongly
believe that Columbus should not be celebrated

as a hero, as he was twice investigated for his

- poor treatment of native peoples. In a group of

: three or four students, investigate this

- controversy further. Your research should
include:

finding out more about Columbus and creating
a chronology of his life, presented as a timeline
locating some of Columbus’s writings in which
he talks about native peoples

finding out more about Columbus Day, and
how and why it is celebrated in different U.S.
states and in other Central American and South
American countries

The first part of your task is to create a personal
- time capsule that will be ‘opened’ and analysed by

- another member of the class. Your time capsule |

- €an only contain ten items—these may

include things that have been written, said and/or
preserved. Work with your teacher to hide your time
c§psule somewhere in the school. Note down on a ‘
piece of paper how to find the capsule, and hand
the paper to your teacher. You will then be given
af)other student’s instructions. As an archaeologist-
h_lstorian, you will locate the time capsule, read/
view and analyse the contents and then write up
the ‘history’ of that person from the ten artefacts.
A peer discussion will then take place, allowing
e:’:lch time capsule’s owner and the archaeologist—
historian to discuss the account, notin
(or otherwise) of the interpretation. A whole class
debrief should follow, with a focus on some of the
difficulties of interpreting historical evidence.

PEARSON history

g the accuracy |

finding out about the impact of Columbus’s
discoveries of native populations

locating some of the writings of those people
who strongly criticise Columbus—for example,
University of Colorado Ethnic Studies professor
Ward Churchill.

Present your findings in a detailed PMI chart. Having
assessed the evidence in your PMI chart, work within
your group to reach a consensus about whether

Columbus was a hero or a villain, or a mixture of both.

international
conference
of historians

Imagine you are a historian who is a
world expert on one of the important sites,
documents and finds listed below. You are about
to attend an international conference that will seek
to decide on the eight most important historical
artefacts that have survived to the modern era.
Working in a group with two fellow historians who
are also experts in your field:

a prepare all of the material you need to convince
those attending the conference that your site/
document/find should be in the top eight

b write up and present a speech of approximately
five minutes in length. You may use a
PowerPoint presentation during your speech.

The sites/documents/finds in question are:
Angkor Thom, Cambodia
Colosseum, Rome
Tutankhamen’s tomb, Egypt

Knossos Palace, Crete

Palenque, Mexico

Parthenon, Greece

Pompeii, Roman Empire (ltaly)
Rosetta Stone, Egypt

Sutton Hoo, Viking Britain
Terracotta warriors, China
Vindolanda tablets, Roman Britain




landing on Hispaniola,

QA Christopher Columbus's
in the West Indies, is
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{27 JNYYLHY QUESTIONS

What different beliefs What does What did the first What role did

and theories are there [archaeology tell us Australians trade laws play in the
about how Aboriginal about how Aboriginal |and how did trade |lives of Aboriginal
people first came people lived before influence the way |and Torres Strait
to Australia? Europeans? they lived? Islander people?

Two distinct peoples make up the First
Australians: Aboriginal people and Torres Strait
Islanders. Scientists estimate Aboriginal people
have lived in Australia for at least 50 000 years;
the people themselves believe they have been
In Australia since the beginning of time.
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60 000 YEARS AGO|

EUOIRTFINEYYS) People are living at Lake Mungo, NSW

48000 People are camping in the cave known as
Devil's Lair, WA

PONDDRTIGEYYS Two people who lived at Lake
Mungo are buried

RUDRFGEYYD People are camping at the

Puritjarra rock shelter in Central Australia

20 000 YEARS AGO|

13000 People are living at Kow Swamp, Victoria

12000 Tasmania becomes separated from the
Australian mainland

(DRI Torres Strait Islands are formed
when the land bridge between the Australian
continent and New Guinea is flooded

7000 People migrate from the Melanesia region to
settle onislands in the Torres Strait

1000
Stone axes made at a quarry near Mount Isa, Qld

BEA Timeline of
(WA Ancient Australia
(]

In Aboriginal and Torres Strait Islander cultures,
people have relied on oral, ceremonial and visual
means for communication, rather than on written
records. Other societies came to rely on written
languages and stories; Indigenous Australians have
recorded and taught their history and culture and
kept them alive through a strong oral tradition.
The different art forms they have used include
painted images on rock surfaces, sand drawings,
sand paintings, wooden sculptures and artefacts,
and performances involving music, song and dance.
Their spiritual affiliation with the natural world
(sea, sky, land, plants and animals) encouraged
forms of conservation and the utmost respect for
the environment on which their survival depended.

Before the arrival of Europeans, Aboriginal and
Torres Strait Islander society was made up of
approximately 250 language groups. Certain items
were shared between different groups through a
sophisticated and extensive trade network. Through
contact with other groups, people learnt things
such as language, customs, songs and stories. For
example, regular festival-like events to harvest the
nuts of the bunya pine in the Bunya Mountains
north-west of Brisbane, and Bogong moths from the
mountain tops near present-day Canberra, brought
different groups together.

Aboriginal groups commonly moved from place
to place within their tribal area of land to hunt
and gather seasonal foods. The seasons also
determined where they would camp and for how
long. The Girramy (Girramay) rainforest people of
the Cardwell region in far north Queensland, for
example, occupied large, diverse lands extending
from the coast to the Great Dividing Range and
including the flat plains of Murray Upper. All eight
clans of the Girramy language group had their
own areas of land and a common Girramy dialect
was spoken.

Thousands of Aboriginal sites across Australia are
testimony to past busy human activity. Perhaps
you've even walked by a shell midden near a river,
at the beach or on an island, and not known it. In
the not-too-distant past, some sites were destroyed
to make way for farming, houses, roads and other
types of development. Better laws today help to
minimise this, and they recognise Aboriginal people
as custodians of their cultural heritage, with rights
to maintain and protect it.
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SOURCE - An ancient rock engraving
2.1 at Cleland Hills in Central
Australia

Why do you think

Q Aboriginal people used
rock art to communicate
some of their sacred

beliefs? .
SINCE THE DREAMING

Aboriginal people believe they have always been in Australia. Many say that
they ‘come from the land’ or ‘belong to the land’ This is a common and strongly
held Aboriginal viewpoint. Aboriginal people have stories that tell of Australia
‘since time began’ Their very old stories tell about the creation of people, land,
animals and plants. These are widely known as Dreaming stories. The recently
adopted term ‘Dreaming’ has come to mean two closely related things: the
period of creation, and the stories originating from this period according to
Aboriginal culture. These stories tell of the creation of the world, the laws for
caring for the land and the laws people are to live by.

Some groups from Central and Western Australia continue to use their own word,
Jukurrpa (tjurkurrpa or tjurgurba) for the old stories that tell of their creation and
their laws. Other words used across Australia to refer to this concept are altjeringa,
alcheringa, alchera, aldjerinya, palaneri, bugaregara, ngarangani, ungud, wongar
and bugari. Other words again may also be used, but they all refer to the creation
period when ancestral beings created the world and established the relationships
between people, plants, animals and the physical features of the land.

: THAT THE RAINBOW
SERPENT IS THE
MOST COMMON
CREATOR ANCESTOR?

DREAMING STORIES

Dreaming stories are proof of the very successful oral tradition used by
Aboriginal people to pass on their cultures and histories to subsequent
generations. For tens of thousands of years they have relied for this on spoken
words, dance and images. An enormous number of engraved and painted
mountains and waterways images on rock surfaces tell stories from the'Dreaming, which often feature the
came to be. mighty Creator Ancestors. Today, other mediums such as bark and canvas are
T e - e m = = — 4 used for painting and keeping stories alive.

|

|

|

: Different Aboriginal

| groups across Australia
| have their own stories

| about the Rainbow

| Serpent. Many of these
| stories tell how the hills,
|
|

B T R |
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source Elder Bill Neidjie
2.2

Our story is in the land ... It is written in those
sacred places. My children will look after
those places, that’s the law.

JWEA \Words of Bill Neidjie, elder of the Bunitj clan,
y&] Gagudju people, Arnhem Land, Northern
o Territory

1 What is the role of ‘the law’ or laws in
. Australian society today?

2 Do you think there might be similarities and
differences between Aboriginal laws and
the role of laws in Australian society today?
Give reasons for your answer.

CREATOR ANCESTORS FROM
THE DREAMING

Wandjina are the ‘Creator Ancestors’ of Aboriginal
groups in the Kimberley region in Western
Australia. Some very old and impressive paintings
of wandjina can be seen at protected rock art sites
today. It is difficult to date these paintings exactly
as custodians paint over them as they fade. They
are still being painted today. Like other images of
Creator Ancestors who journeyed across Australia
long ago, they remind us of a lively and ancient
past and of the interconnectedness between
Aboriginal societies, their laws and their lands. This
link continues to exist in the present day for many
Aboriginal groups. The laws and belief systems
handed down in the Dreaming are as much about
the present and the future as they are of the past.
Using painting, elder Charlie Alyungurra expressed
his rights and responsibilities to retell the story of
wandjina, his Creator Ancestors (see Source 2.4).

SOURCE
2.4
(d

THAT ‘COUNTRY’
HAS A SPECIAL
MEANING FOR
ABORIGINAL PEOPLE?

Aboriginal people have a special bond with their
Country, which is always written with a capital C.
Country is not just the mountains, deserts, plains
and waterways—it is all living things. It also
includes the stories and the Creation Spirits
associated with an area.

Charlie Alyungurra did this bark painting of
wandjina in 1975. Wandjina are his Creator
Ancestors. They are known as the bringers of

rain. They make and control the weather and are the
Protectors of Country.

Q

1 What can you see in this bark painting?

List as many words as you can to describe it.

Share your list with the rest of the class to
come up with a class list.

2 What do you think this painting is trying to
tell the viewer?

3 In your view, what is the main purpose of
bark paintings such as this one? How could
you test your answer to see if it is correct?
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A SCIENTIFIC VIEW OF
AUSTRALIA'S HUMAN
PAST

The discoverers, explorers and colonists of the
three million square miles which are Australia,
were its Aborigines.

HEeA John Mulvaney in 1969, quoted in R. Lewis,
Australian History Mysteries: Investigating Five Case
© Studies in Australian History, National Museum of

Australia, 2002

For decades, archaeologists have been asking the
following two important questions about Australia’s
remote human past:

1 When did Aboriginal people first set foot on the
shoreline of the Australian continent?

1 What were the patterns of settlement across the
continent, including when and why it occurred?

From many kinds of evidence, especially
archaeological data from Aboriginal sites,
archaeologists believe that Aboriginal people have
lived in Australia for at least 50 000 years. However,
before the invention of radiocarbon dating in the
1950s, based on geological evidence, the scientific
community believed Aboriginal people had come

to Australia about 6000 years ago.

In 1968, geomorphologist Jim Bowler made an
amazing discovery in a sand dune at Lake Mungo
in western New South Wales. It was the grave

of an Aboriginal woman, later named ‘Mungo
Lady’ Archaeologist Alan Thorne meticulously
reconstructed her skull, making the startling claim
that this lightly built woman had lived tens of
thousands of years ago. Mungo Lady, who lived
40000 years ago, is still the oldest known modern
human in the world to have been cremated, or
ritually burnt after death. At about this time,
Thorne identified another 40 human remains
from Kow Swamp in Victoria. Their rugged bone
structure, quite unlike that of Mungo Lady, led
Thorne to believe he was looking at two very
different groups of people.

PEARSON history

ROEeA Archaeologist John Mulvaney used this sieve
XY and this trowel at excavation sites.

o

[.] 1

2 What other tools do you think Mulvaney may
have used on excavation sites?

In what ways would John Mulvaney have
used these tools to help him at excavation
sites?

ONE THEORY OF ABORIGINAL
ORIGINS AND SETTLEMENT

Alan Thorne came up with the ‘two-wave’
hypothesis, which said that Aboriginal people
today are descended from two physically different
peoples who came ashore in the Pleistocene era.
The ‘first wave’ was a robust type of early human
from Java, descended from the Javan Homo
erectus, while the ‘second wave’ was descended
from a north Asian Homo erectus that had spread
from China into South-East Asia. Thorne believed
that the delicately built people who were later
found at Lake Mungo belonged to this second
wave. Thorne’s theory is one attempt to explain
the origins of the First Australians.
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[There have] always been people who for various

Why d think 1 . . L ..
m m a;{ h:v?:, an;:d :g';':“':,zp ¢ philosophical or scientific or political reasons
that Aborigines only arrived in have wanted Aborigines to have only arrived the

Australia in the very recent past?

Discuss this with a partner. week before last Tuesday, and those who have

thought that Aboriginal people may well have
evolved partially here, and have made adaptations
physically and culturally over a very long period.
BIEA Alan Thorne talks about different theories
&1 regarding the origin of the First Australians,
(J

on the ABC’s Quantum website.
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B Island in Torres Strait. These excavations are an initiative of
the local Mualgal community and Kubin Community Council
in partnership with Monash University archaeologists. Their aim is
to document local history dating from a time beyond community
memory. The research incorporates a community training program.

BEA Small-scale archaeological excavations in progress on Moa
2
o

NEW TECHNOLOGY LEADS
TO NEW THEORIES

When Alan Thorne proposed his two-wave theory,
DNA testing was not available. Recent DNA

testing by Greg Adcock has shown that there is no
mitochondrial DNA (mtDNA) difference between
individuals from Lake Mungo and individuals

from Kow Swamp. Mitochondrial DNA is normally
inherited only through the mother. It can be used to
track ancestry through females and has been used
in this way to trace the ancestry of many species
back for hundreds of generations.

Work by other scientists indicates that there was
more variation in the shape of the human face and
head thousands of years ago than there is today.
Many scientists now believe that both Mungo
people and Kow Swamp people were Homo sapiens
(modern humans) and that the perceived differences
between them were the result of adaptations to a
variety of conditions in Australia.

~

THAT ABORIGINAL
: PEOPLE ARE THE
; TRADITIONAL OWNERS
OF THE LAND NOW CALLED AUSTRALIA?

In the 1970s, Aboriginal people began voicing
their right to be acknowledged as traditional
owners of their cultural heritage as it is contained
in the landscape. Today, archaeologists consult
with local Aboriginal groups, and archaeologists
and Aboriginal representatives work side by side
to excavate and research sites.

Every so often, exciting new discoveries are made
of rich ancient sites such as rock shelters. The
evidence collected from these sites often leads to
new claims relating to the big questions confronting
Australian archaeology. Many archaeologists
believe that, in the future, superior dating methods
will show Aboriginal history in Australia to extend
beyond 60000 years.

Q

1 What is happening in this photograph?

2 Does the photograph help to support the
claim that ‘archaeologists and Aboriginal

representatives work side by side to excavate

and research sites’? Explain your answer.




In your workbook or in a Microsoft® Word
document or Excel® file on your computer,
create an ‘Investigating Ancient Australia’

glossary. Begin your glossary by listing these key

words and explaining their meanings:

Country hybrid
Creator Ancestors hypothesis
DNA interconnectedness

Dreaming oral tradition

geomorphologist wandjina

a What are Dreaming stories?

b How have these stories been remembered by
Aboriginal people?

¢ What is the relationship between Dreaming
stories and Aboriginal people’s connection to
the land they come from?

d How do Dreaming stories show the
‘interconnectedness between Aboriginal
societies, their laws and their lands’?

a Why do you think Aboriginal people believe
their oral history is the equivalent of written
history books?

b In what ways does art play an important role
in helping Aboriginal people to preserve their
histories and cultures?

a Look carefully at Source 2.4, Charlie
Alyungurra’s wandjina painting. What does
it show?

b What beliefs is Charlie Alyungurra expressing
through this painting and why are they
important to him and to other Aboriginal
people?

Is it important for non-Aboriginal people to
know about and appreciate Dreaming stories?
Give reasons for your opinion.

According to archaeologists, what is the
length of time Aboriginal people have lived
in Australia?

What method of scientific dating have
archaeologists used to arrive at this number?

Re-read the section on dating of archaeological
evidence in the ‘What is History?’ chapter.
How does this scientific dating method work?

What is Alan Thorne’s theory of the Aboriginal
settlement of Australia?

Why is it called a theory?

Read ‘New technology leads to new theories’,
opposite, to find out about another theory of
Aboriginal settlement. How does this theory
differ from Thorne’s?

Do the Aboriginal and scientific views of
Indigenous settlement contradict each other,
or is it possible to find some common ground?
Discuss this question as a class and try to
come to a class conclusion.

Do you agree with the statement that ‘superior
dating methods will show Aboriginal history
in Australia to extend beyond 60000 years’?
Explain your answer.

The wandjina paintings in the Kimberley are an
excellent example of a rock art site. Using the
library or the internet, find out about at least
one other important rock art site in Australia and
write answers to the following questions.

a

® o O T

Where is the site?

How old is it?

What does it show?

Is it still visited today, and if so, by whom?

Are there any measures in place to protect it?
If so, what measures are they? If not, why not?

Overall, do you think Australian rock art sites
are held in high regard by Australian society?
What is their value to understanding the First
Australians and Australian history and culture?
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EXAMINING THE EVIDENCE

Key

|:] Dry lake

[ ] World Heritage site O things left behind in the
s Site boundary 8 landscape by Aboriginal people long ago. These

Road
~~— Creek

2 NCreeR sites include countless rock shelters, shell
//4?/7 “ . . . .
Z middens, fireplaces and human burial sites.
Even so, much more such evidence is yet to be
discovered, both above and below the ground.

Garnpung

z=

From such sites archaeologists put together
evidence of Australia’s story before Europeans
arrived. In the 1950s scientists thought people first
occupied Australia 6000 years ago, around the time
of the last Ice Age. By the next decade, the date
of occupation had been extended to 20 000 years
as new discoveries and excavations took place.
Then in the 1970s the date was pushed back
to 40000 years. New discoveries and improved
75 dating techniques now suggest Australia’s remote
human history is at least 50 000 years old. What
Q have been some of the amazing discoveries that

0 5 10 15km

Lake
Arumpo

To
M|Idura

j?f \_)\ Q tell how Aboriginal people lived in different places
'-\w i, at different times?

Willandra . TR e b
Lakes { R A painting by Giovanni Caselli, 77T
) k region ‘-. created in 1974, showing what life
¥ may have looked like at Lake Mungo
30000 years ago.

D 1 What does this illustration tell us
. ) o ' about what life may have been
BOEeA The Willandra Lakes region, a semi-arid like at Mungo 30 000 years ago?
KMl 1andscape made up of 240 000 hectares

o of land in the Murray River basin 2 What evidence would the

illustrator need to have to ensure
that the illustration was as

3 accurate as possible?
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THE WILLANDRA LAKES REGION

Archaeologists continue to research this fragile and
changing environment. The Paakantji, Ngyiampaa
and Mutthi Mutthi peoples still care for their
traditional lands today.

Aboriginal people were living in this region 50 000
years ago. Five freshwater lakes provided them
with resources such as Murray cod, perch, yabbies,
mussels and a variety of waterbirds. Plants,

reptiles and marsupials such as the bettong,
rat-kangaroo and bandicoot also contributed to
their high-protein diet.

Since the 1960s, more than 400 archaeological sites
have been found in this region. From this evidence,
archaeologists are able to paint a picture of
Aboriginal people’s lifestyles at different times over a
vast period—in this case, tens of thousands of years.

The types of evidence found here include:

human burials, including that of Mungo Lady.
People lived and died here. Cremations and
burials were carried out. Mungo Lady’s remains
are the earliest example in the world of ritual
cremation

fireplaces. These were used to cook food

and provide warmth and light. As stone was
rare, lumps of clay from the shoreline were
shaped into balls to make cooking stones that
could retain heat. The fireplaces contain pieces
of burnt bones from fish and marsupials that
were cooked and eaten there

shell middens—the piles of shells left behind
after meals. They contain emu eggshell, animal
bones and fish bones.

I LOCATIONS WERE

We are a part of this land. The stories we’ve
been told, we like to share with white kids

i too, give knowledge to everyone. We are one

i mob—we are still Australian. The culture and
i heritage that’s on the ground out there is
unique. It must be taught to other people.

BOVEeA Elders from the three tribes of the Willandra
@] | akes region, quoted in T. Albert, Caring for
h S

Country, Pearson Australia, 2009

1 Why do you think the elders want everyone
. to know about their history and culture?

2 How might you benefit from knowing
these things?

THAT WATERFRONT

POPULAR 30000
YEARS AGO?

|
|
|
The Willandra Lakes region’s archaeological 1
sites are mostly found in or near the sand dunes, |
and along the lakes’ shorelines. The dunes of 1
Arumpo, Garnpung and Mungo lakes contain sites |
older than 30000 years. !
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ARCHAEQLOGY:
HOW DO WE KNOw?

50000 yEars Aco Aboriginal people
are living at Willandra Lakes

19000 1o 23 000 YEARS AGO A severe climate
change means the five lakes begin to dry
up. People are experiencing changes in
their environment.

16 000 yEARs AGO The lakes have dried

up and Aboriginal people are now

living in an arid environment

1981 Included on the World Heritage List
PRESENT

BOE®A Some key events in the
K¥A \Villandra Lakes region
°

BRI Puritjarra rock shelter, where
charcoal from camp fires provides
& a record of Aboriginal people
camping over time

BEA Douglas Multa Tjupurrula, a traditional
MM owner of the Puritjarra rock shelter,
(]

PEARSON history

DEVILS LAIR

In the south-west of Western Australia in the 1970s, archaeologist
Charlie Dortch found fireplaces, tools and animal bones,
including shaped pieces of animal bone known as bone points.
The evidence showed that Aboriginal people began living at
Devil’s Lair, a small limestone cave, at least 42 000 years

ago. They may have made the bone points either
for body adornment or to make or pin
together skin cloaks.

KR in the Western Australian Museum. The two thinner bone points

Bone points found at Devil’s Lair, Western Australia, and now
@ are at least 20000 years old.

How could you check your answer?

U 1 How do you think Aboriginal people shaped the bone points?

2 Why would skin cloaks be worn in south-west Western
Australia?

PURITJARRA ROCK SHELTER

In 1986, archaeologist Mike Smith began excavating the Puritjarra
rock shelter at Cleland Hills in Central Australia. He found rock
art, charcoal, red ochre and stone flakes. The evidence showed
that Aboriginal people began using the rock shelter as a camp
site about 35000 years ago. This wonderful discovery revealed

a new date for Aboriginal settlement in the arid centre.

Only people that know that Country can survive out
there. My grandad showed me the waterholes ... If | go
out [away] for a long time from my Country, makes me
worried. Sometime | might get sick, or get homesick,

_-until | go back. That’s in my spirit, that’s calling me

back home.

quoted in T. Albert, Discovering Aboriginal
Australia, Pearson Australia, 2009

G

2 Do you think this is something that
non-Aboriginal people can easily
understand? Explain your answer.

What does this quotation tell us
about the importance of Aboriginal
people’s relationship to the land?

BIEA Douglas Multa
KR Tjupurrula
Q



KOW SWAMP

In 1968, archaeologist Alan Thorne began excavating Kow Swamp in Victoria.
He found the remains of more than 40 people. Most had been buried in
shallow graves. Based on these findings it is believed these people lived at
Kow Swamp between 13 000 and 9500 years ago. This discovery provides
important clues about the characteristics and origins of Australian Aboriginal
people.

WYRIE SWAMP

In 1973, archaeologist Roger Luebbers dug up three old boomerangs from
Wyrie Swamp in South Australia. This was the first time that such ancient
boomerangs could be dated, and it showed that Aboriginal people were
making and using boomerangs at least 10 000 years ago. Many Aboriginal
groups across Australia have made boomerangs. They used stone tools to
make hunting, returning and fighting boomerangs.

LA One of three boomerangs from Wyrie Swamp
KA that were used between 7000 and 10 000 years
Q

ago, now in the South Australian Museum

1 What did the discovery of these
' three boomerangs in 1973

show?

2 Do you think boomerangs were versatile
tools? Give reasons for your answer.

R Kow Swamp is north-west of =
KNI} Echuca in Victoria. In 1991,

the human remains from Kow
Swamp were returned to the Echuca
Aboriginal Community for re-burial.

EMPAUSTRALIA ONIT 3

N




ARCHAEOLOGY:.
HOW DO WE KNOw?

PREMINGHANA

Aboriginal people lived at Preminghana on the
north-west coast of Tasmania for thousands of
years. They carved designs onto the sandstone
rocks. The designs consisted of circles, dots,
lines and animal tracks. These engravings were
excavated between the 1950s and the 1970s.

CALTON HILLS STATION

Aboriginal people were making axes from black
basalt rocks dug from the hills around Mount Isa
in Queensland within the last 1000 years. They
broke the heavy rocks into pieces, then shaped
the rock pieces and ground a sharp edge onto
the hard rock. The strong axes made popular
trade items with other groups, and ended up in
areas far from where they were manufactured.

Sourcel Kalkadoon elder

3.11 Patrick Donovan
looks at a stone
axe head.

BB Engravings such as these at Preminghana are
KHVA an example of how the First Australians saw
L

their world.
What does this engraving tell us about what was
. important to the Aboriginal people of this area?

AP el ~ AP
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o s(“]RGE%ﬁQD\BB} 4 a YVho was g/lungo Lady and why is she so
‘: §T|(“\‘$ | important?
‘!u == ‘ ' b What evidence of how Aboriginal people
lived has been found in the Willandra
Lakes region?

REMEMBERING, UNDERSTANDING

1 a How long do archaeologists believe
”””” Aboriginal people have lived in Australia?

. ¢ From this evidence, would you say that
Aboriginal people successfully adapted
to living in the Willandra Lakes region’s
environment? Explain your answer.

b Why do archaeologists continue to revise
their estimates of how long Aboriginal
people have lived in Australia?

& EVALUATING

" d How do the other archaeological sites
mentioned in this chapter add to our
understanding of how Aboriginal people
lived and how they adapted to different
environments?

REMEMBERING &
UNDERSTANDING

Why hasn't all the evidence of
Aboriginal people’s lives in ancient
times disappeared?

N

! ) . . . |5 Create a timeline of archaeological discoveries
' b Is it possible that more evidence could C U of anci . ife f inf . ;
! till be found? AR ancient Aboriginal life from the information |
' s ) © 1 Z | you have read in this section. Include a key for
- ¢ Why might this be important? % | your timeline that shows what was discovered
‘ hE
2
(&}

. at each place.

$3 | What did archaeologists find at Devil’s Lair
' that helped them understand how people !
- lived 42000 years ago? R R ERREEL R

i all there is to know about Aboriginal

5@ :
13 Z | people in the past? What else do you think !
% k2 | archaeology might tell us about Aboriginal
> 2 ! hi 2

source A quarry near Mount Isa 2| EI E h|St0ry and culture?
Za

1 What tools did Aboriginal people make from the
basalt rocks found in quarries such as this one?

2 What do you think these tools would have been
used for?

3 Why would they be popular trade items?
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LA Quarries such as this one

S
at Wilga Mia in Western
o Australia are outcrops

of rock from which Aboriginal
people obtained stone to make
tools, or ochre to make paint.

THAT THE PITURI
TRADE WAS A BIG
DEAL?

Pituri is a type of bush
tobacco containing nicotine,
made from the cured leaves
of the Duboisia hopwoodii
shrub. Although this toxic
drug held risks for its
makers and users, there
was a thriving market for
pituri and the process for
making it was kept secret.
Each year during winter,
the Dieri men walked 450
kilometres to gather the
plants to make pituri.

PEARSON history
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TRADE AND GOODS

The trade of goods through barter and exchange meant important social

and economic transactions occurred between groups of Aboriginal people.

This allowed people to acquire other sorts of raw and finished materials—for
example, shells, ochre and particular tools—that were not available in their
own environments. In addition, people may well have enjoyed exchanging
their valuable items for something different from elsewhere. Exchanges
between neighbouring groups, or with those from hundreds of kilometres away,
occurred via trading routes that crisscrossed Australia. These exchanges took
place at a certain time each year, and in some cases more frequently.

OCHRE

Ochre is the name given to iron-rich earths found in a range of colours
including yellow, brown, orange and red. Ochre was made into paint and used
for many different things. The collection and preparation of ochre was very
time-consuming. Some ochre was heated up, with the temperature it reached
determining the depth of colour that was achieved. Once ground and prepared,
the ochre was mixed with a binder such as tree resin, bush honey, egg yolk or
kangaroo blood. Ochre is not affected by direct light. It is extremely durable
in all temperatures and climates. It was commonly painted onto rock surfaces
and used for painting designs onto the body. In this way it became part of a
costume, and was an important aspect of different ceremonies.

People may have begun mining ochre at Wilga Mia (see Source 4.1) thousands of
years ago. The rock was crushed with heavy stones, then strong wooden wedges
were used to dig out the ochre. Wooden scaffolds were likely propped against
rock faces for hard-to-reach places. Over time, thousands of tonnes of rock were
removed from here. Other sites across Australia tell similar stories.
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1 Greenstone
% Mount William was one of the largest
of approximately 200 quarries in this
greenstone region. Stone was the most
common material used for toolmaking by
Aboriginal people.

2 Pituri

The Pita Pita and Wangkamana groups
produced pituri. The Dieri people from
Cooper Creek, near Lake Eyre, controlled
the pituri market in Central Australia.

3 Ochre

Some main sites were in South Australia,
mined by the Adnyamathanha people

of the Flinders Ranges, in Western
Australia, by the Watjarrie people in the
Weld Range, and in Tasmania, by the
Tommeginne and Lairmaurrener people.

4 Pearl shell

This popular material from the Kimberley
region spread far and wide over the
continent, though it is not known to have
reached Victoria or Tasmania.

b
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Flinders Ranges site

5 Drum

N

g \ Two types of cylindrical drums were
. traded from Papua New Guinea and then
g @ ‘:a?ﬁ‘:ﬂ.\j stylised by their new owners in Torres
» “Sensione ) Strait
(g )'& 6 Trade bundle

The Ngilipitji quarry was a major flint
quarry site. Finished spearheads were
packed into bark bundles for safe
transport.

Q

o

Tommeginne peo|
Lairmaurrener peo

" @B Map of Australia showing trading routes and

b
3
materials traded within the last 1000 years
©

1 What picture of Aboriginal life do you gain
from this map and the information on it?

2 Australia is a very large country. How would it
be possible for pearl shells, for example,
to travel such vast distances?

B Aboriginal people today use ochre for a variety
. of purposes, such as to colour this ‘bush string’

made of pandanus fibres, in Arnhem Land,
Northern Territory.

What do you see in this photograph that tells
you it depicts a modern-day person, rather than

43
U
. an Ancient Australian, using ochre?

a\ I INVESTIGATING ANCIENT AUSTRALIA UNIT 4
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SVE®d Dancing Ceremony of Spear Country, by Djardie Ashley Wodalpa,

S
o

Q

106

in the National Museum of Australia collection

1 Why would the Ngilipitji quarry hold great cultural
significance for the Wagilag clan?

2 In what ways might the Wagilag clan hand down their
Dreaming story from generation to generation?

PEARSON history

MINING STONE FROM
NGILIPITJI QUARRY:
A SACRED PLACE

The Wagilag clan mined stone from
the Ngilipitji quarry. From quartzite
they fashioned spearheads that became
a popular trade item in their local
region of Arnhem Land. Though other
groups had suitable stone for making
spearheads, the stone from sacred
Ngilipitji was highly prized because

it was imbued with power from the
Dreaming.

The Wagilag clan’s Dreaming story and
told through Source 4.4, a painting on
bark by Djardie Ashley Wodalpa. The
Wagilag believe that their ancestral
spirits, the Wagilag sisters, created the
quarry. In the painting the Wagilag
carry stone blades from the quarry on
their travels through eastern Arnhem
Land. On their travels they come
across many animals and plants and
bring them to life by naming them.
They set up camp at a waterhole but
are unaware that the waterhole is the
sacred home of Wititj, the giant python,
who is angered by their presence and
creates a storm. The sisters perform
songs and dances to stop the flood

of rain. This creation story is very
important to the Wagilag clan.

In Source 4.6, a man is pictured with
a collection of handmade Ngilipitji
stone blades. These popular stone
blades made good implements for
cutting, scraping and piercing and were
suitable for hunting, food preparation
and toolmaking activities. Once an
assortment of blades was packed into
containers made from paperbark and
string, they became ready-to-travel
trade bundles.



HEeA A trade bundle made from paperbark and
A containing stone spearheads from Ngilipitji
4 quarry, from the collections of the National

Museum of Australia

Look at the design of the paperbark container.
What purposes did it serve?

THAT ABORIGINAL
PEOPLE TRADED

GOODS OVER VERY
LONG DISTANCES?

L

HOEIeR [n 1935 ce, a man inspects a spear at Ngilipitji
.Y alongside a display of items being organised
@

trek southwards to the Flinders Ranges to
exchange feathers for bags of highly prized ochre.
Ochre bundles that weighed up to 30 kilograms
were carried on the head on their long trip home.

|
|
1
1
|
As many as 70 Dieri men from Cooper Creek in I
|
: for trade. Note the trading bundles.
|
|

|
|
|
|
| Central Australia made an annual 400-kilometre
|
|
|
|

b How does trade
help humans to
develop and prosper?

#1 In your ‘Investigating Ancient Australia’ glossary,

list these words or phrases and explain their . . . . .
8 B ¢ What evidence is presented in this section to

meanings: show how widespread trade was in Aboriginal
barter paperbark society? Are you surprised about any of the
ochre pituri items that were traded? Explain your answer.
#2 a What material did Aboriginal people most rely d Who did Torres Strait Islander people trade
on for toolmaking? with to obtain drums for music-making? What
b Name two items that ancient Aboriginal method of transport was necessary for these
people mined from quarries. Describe what exchanges?

each item could be used for.

¢ Describe three tasks that the Ngilipitji stone
blades could be used for.

d What are the four shades of ochre? #< a From the evidence provided, how successful

i do you think Aboriginal and Torres Strait
e How did people use ochre? Islander people were at trading with each
other and with others?

b What does trade tell us about the relationships
between different Aboriginal groups?

¢ How might trade be connected to Dreaming

#:2 a What is trade and why is trade important . .
stories? Explain your answer.

in human history?

3 I INVESTIGATING ANCIENT AUSTRALIA UNIT 4
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SOURCE Tasmanian canoes, in

108

5.1 C. A. Lesueur, Terre de
Diémen: Navigation, 1803

DAY-TO-DAY LIFE

There are parallels between our lives today and those of
traditional Aboriginal societies. Though seeing to basic
daily human needs was a priority, Aboriginal people
enjoyed time as a family unit and put energy into fun
activities involving mime, music and dance.

Aboriginal people also believed in something much
bigger than themselves. This bigger idea was a belief
in Creator Ancestors who gave Aboriginal people
their laws for social order in the creation era, known
today as the Dreaming. Aboriginal people believed the
spirits and powers of their Creator Ancestors resided
in the land. For the Anbarra group of people on

the northern coast of Arnhem Land in the Northern
Territory, their Creator Ancestors are known as
wangarr, and they come in many forms—as humans,
animals, plants or objects. The song in Source 5.3 tells
the story of how Fishtrap, who is wangarr, came from
his home out in the sea, creating the main features of
the land, including some special places.

BB In 2000, elder Frank Gurrmanamana sings after
W4 he finishes making his special object, a fish trap.
°
1 What would this fish trap be made of?
2 Would it be effective at catching fish? Why or
why not?

PEARSON history

Fishtrap swims at sea.

You can see his foaming wake.

He scoops up fish and prawns.

Gobble, gobble, gobble!

He comes ashore to camp at Djunawunya.
Here, and at Munungurramba.

That is Fishtrap’s other camp, out in the sea.
Fishtrap gave these places to us.

He came here and walked about.

.. ‘This is yours. You camp here.

‘Alright, he said.

B Through this song, Frank Gurrmanamana
-] activated the spirit of his Creator Ancestor,
(J

or wangarr.




MANY ABORIGINAL GROUPS

More than 250 Aboriginal groups lived in Australia before Europeans
arrived. Each had its own Creator Ancestors and each spoke a different
Aboriginal language or dialect. Their way of life varied according to
where they lived, but all used artefacts to help them live successfully
on the land. Sometimes they exchanged artefacts with other groups.
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Map adaptation reproduced courtesy of Aboriginal Studies
Press. Map is copyright Aboriginal Studies Press, AIATSIS
and Auslig/Sinclair, Knight, Merz, 1996. No reproduction

or adaptation without permission. This is just one
representation of many other map sources. Using published
resources available between 1988-1994, this map attempts
to represent all the language or tribal or nation groups of
the Indigenous people of Australia. It indicates only the
general location of larger groupings of people which may
include smaller groups such as clans, dialects or individual
languages in a group. Boundaries are not intended to be
exact. This map is not suitable for use in native title and

LWA of Australia
o

B Viap showing the Aboriginal language groups

How do we know that there were more than

other land claims.

250 Aboriginal language groups in Australia
before Europeans arrived?

SOCIAL ORGANISATION AND MATERIAL CULTURE
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MATERIAL CULTURE

Artefacts such as fish traps were essential everyday
items in the Aboriginal hunter-gatherer society:.
Aboriginal people invented and created artefacts
using fauna and flora as well as other natural
materials such as stone and shell. Artefacts from
across Australia had many functions that suited
each group’s particular environment and food
resources.

A set of four artefacts from the Central Australian
desert consisting of a spear, a spear-thrower, a
wooden bowl and grinding stones can be likened
to a modern-day toolkit. Each artefact or tool was
used for many tasks (the spear, for example, could
be used to cut, pierce or carry something), making
for an extremely versatile toolkit. Women used the
wooden bowl for collecting and winnowing grass
seeds, which were a staple food in their diet. It was
also an important tool for extracting water from
the ground or scooping it from a rockhole. Then it

THAT NOT ALL
BOOMERANGS
ARE ALIKE?

|

|

1
I |
I There are many different types of 1
I boomerangs, including hunting 1
I boomerangs, returning ones, fightingand |
I ceremonial boomerangs (which are used |
I as musical instruments by clapping them |
I together). They were used at sport-like I
I and ceremonial events. Boomerangs were I
' not used in Cape York Peninsula, south- :
: western Australia or Tasmania. :
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Sellied A returning boomerang (top) and a hunting
5.5 boomerang. Hunting boomerangs, particularly

< those used for hunting large animals, are

heavier and fly in a flatter, straighter path.

became a water container and carrier. With the help
of a soft, handmade head pad, the wooden bowl
was also carried on the head.

SIMILARITIES AND DIFFERENCES
IN MATERIAL CULTURE

Aboriginal people designed and created artefacts so
they could hunt and gather resources from the land
and bodies of water. They used natural materials
such as stone, wood, shell and fibre from plants
and trees. Not surprisingly, there were an enormous
variety of containers made for collecting and
carrying food or water. Examples shown on these
and the following pages include the unique water
container made from kelp in Tasmania, the water
and food container made from bark in Western
Australia, and the woven basket from Cobourg
Peninsula in the Northern Territory. Artefacts

show the diversity of Aboriginal groups and the
technologies they used for their everyday survival.

. @A Grinding stones (2) were used
"3 to grind seeds and nuts in
many parts of Australia.




A spear-thrower
J (3) is attached

to the end of a spear
and used to launch
it. This one comes

from Central
Australia.

Bl \\Voven basket from Northern Australia,
“@l used for collecting and carrying food (1—
see map for location). Except where indicated, all
artefacts shown on these and the next two pages are
from the collections of the National Museum of Australia.

B Basket (4)
.5'10 from Atherton
region of

Queensland

A Places of origin of
LX) Aboriginal artefacts
o
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_ - - ... [} Kelp bag (5), a water
—" . - ‘Gl carrier used in Tasmania

S%UficE Fish tl’ap (6) fl’Om
~---.. 3 Arnhem Land

et

-.-.\"1'-\\\“._‘

-.l.».u-u'-\“'"m"‘“"-..

!
s
AN AT e
L L o
/ SEU;CE [llustration of a Dugout canoe (7) AT
>3 from the Cairns region S e ‘

\

&l from Port George IV,
Western Australia

; o1 Bark container (8)
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L Head pad (9) from the
Pitjantjatjara Homelands

souRce \\looden bowl
with baby (10)

source Figh traps (11) on the
" Darling River near
Brewarrina, NSW

s SgU;CSE Eel trap (12) made by Aunty Connie Hart
Gl near Lake Condah, Victoria, in the Koorie
Heritage Trust collection
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BeEted |||ustration of a Tula adze flake

5.19

R

HEeA Painted

WA} firesticks from

Milingimbi,
Northern Territory,
made in about 1960,
from the National
Museum of Australia

collection
AN EXAMPLE OF ADAPTATION Fire was a useful aid to hunting. Animals
AND INNOVATION such as wallabies and kangaroos, disturbed

by the smoke and flames, were flushed into
the open towards waiting hunters armed
with wooden clubs. Fire was also used to
encourage the growth of plants such as
daisy yams and grasses. In some cases,

it also improved their taste!

About 3000 years ago in the arid region of
Australia, a sophisticated new tool with a simple
design was invented. The tula adze consisted of
a lightweight stone flake attached with resin to

a wooden handle. It was found to adze, or shave
and incise, dense wood such as mulga and gidgee

effectively and accurately. The tula adze outshone Firesticks work by using heat generated
the heavy stone chopper for certain types of by friction. A round-ended stick held
toolmaking and other activities, and became a with both hands is quickly twirled in a
time and energy saver. depression in a wooden base. The point

of contact ignites the dry grass or bark
FIRESTICK FARMING lying next to it

The firestick was the most powerful Aboriginal tool.
People set fire to vegetation on purpose because of liea Firesticks in a case of cane and
their expert knowledge of the land and of how to .5'21 ?eeswax decorated with seeds,
o . . rom Cape York Peninsula, from
maintain a healthy and habitable environment. Dry the National Museum of Australia
vegetation was regularly set alight to ‘clean up’ or collection
‘care for the land’ Burning kept important paths or
tracks, which led to hunting and gathering areas,
clear and visible. In Arnhem Land, vine thickets

were protected by firebreaks up to a kilometre wide.

1 We often hear in the news about
‘controlled burning’. What is it?

2 Do you think that Aboriginal
people’s use of fire can be
likened to controlled burning?
Explain your answer.
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In your ‘Investigating Ancient Australia’ glossary,
list these words or phrases and explain their
meanings:

dialect tula adze

firestick wangarr

grinding stones

a What did Aboriginal people believe in that was
‘bigger than themselves'?

b How would this belief have shaped the way
Aboriginal people lived?

¢ Do you think that these beliefs would have
helped or hindered Aboriginal people’s ability
to live successfully and respectfully on their
land? Explain your answer.

a What is an artefact?

b What materials did Aboriginal people use to
make their artefacts?

¢ What is a multi-purpose artefact?

d Which of the multi-purpose artefacts
mentioned in the text impress you the most?
Why?

e What multi-purpose artefacts or tools do
people use today? Do you use any of them?

a Why do you think Frank Gurrmanamana
sang his song after he finished making his
fish trap?

b How would he know this song?

¢ What do songs like this one tell us about the
way Aboriginal people celebrate and give
meaning to their lives?

d What do you think Frank would do to ensure
that the knowledge of his Creator Ancestor
was passed on to future generations?

a Using the school library or the internet,
find out how many different types of
boomerangs Aboriginal people used.

b How would Aboriginal people have
developed so many different types of
boomerangs and refined their designs
over many generations?

Are you surprised by how many Aboriginal
language groups there were in Australia?

What theory can you put forward to explain
how these different language groups might
have emerged?

Share your theory with the other students in
your class. Which theory sounds the best?

Where could you go or who could you ask to
find the answer to the mystery of the spread of
Aboriginal languages?

Now try to find out the answer. Did anyone in
the class guess correctly?

Look at all the artefacts in this unit. Draw your
favourite one and label it.

Tell the class why you like this artefact and
explain why it would have been important to
the Aboriginal people who used it.

Do you agree that the tula adze is a
sophisticated tool? Explain your answer.

Write a modern advertisement for the tula
adze. Make sure you tell your audience just
how innovative and clever this tool is!

What was the most powerful Aboriginal tool or
artefact?

Why was this tool so important?

What did Aboriginal people use this tool for?
What did it achieve?

What arguments could you use to agree or
disagree with the following statement?

Aboriginal people adapted well to the
Australian environment. Through their
beliefs and the use of artefacts such as
firesticks, they helped to shape and give
meaning to the land they lived in.

115



sails and decorations,
made by the Saibai Island
community in 2000 ce. Canoes
like this one were made
thousands of years ago.

Why is this canoe
called a ‘double-
outrigger’ canoe?

2 What would be the
advantages of this
type of canoe?

| THAT YOU CAN
NAVIGATE BY THE
STARS?

|

|

1 . .

, Stars (as mentioned in

; Sources 6.3 and 6.4) are

| associated with directions.
1 This is why each of the

I major clans is linked with
I a star or group of stars in
I the same direction as its
I wind name.

PEARSON history

e A large double-outrigger
XN canoe with woven mat
(J

ORIGINS

About 7000 years ago, people from Melanesia in the Pacific Ocean migrated
to islands in the Torres Strait. In time they came to be considered a distinct
cultural group, and they are known today as Torres Strait Islanders. Theirs is
a seafaring culture with strong and enduring belief systems. Their legends tell
stories of hero cults, supernatural beings, warriors and mythological creatures
from the time of creation. Different island groups travelled long distances to
trade with other cultural groups to their south and north. Their history also
includes disputes with neighbouring tribes or other groups, which were often
settled by warfare.

NAVIGATION

Torres Strait Islanders were skilled navigators who went on voyages to hunt for
food, trade goods with Aboriginal people on Cape York Peninsula and groups
on the Fly River in present-day Papua New Guinea, visit families and attend
ceremonial events on other islands in the region. They travelled in craft like the
canoe in Source 6.1. Because suitable timber was scarce, Islanders first obtained
the hulls through trade with Papua New Guinea.

THE FOUR WINDS

Islanders learnt to read signs from the land, sea and sky, including the winds.
These were all part of the seasonal cycle governing their lives.

Islanders relied on marine resources for their survival, and the men especially
spent a lot of time on the water, hunting for dugong, turtle and fish. They
needed to know their position on the water, day or night, and how to get safely
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from one place to another. A deep knowledge of the
winds was necessary because winds marked the wet
and dry seasons and affected the weather; this in
turn affected the conditions on the sea, including
tides and currents. It’s not surprising, then, that
islanders had names for the four major winds in the
Torres Strait. The winds Naygay Gub, Sager Gub,
Zey Gub and Kuki Gub are shown in Source 6.4.

Stars of the night sky (such as the Southern Cross)

are important direction markers used for navigation.

Source 6.3 shows some major clans and their names
for the winds and stars. Each clan was linked to
a wind from a particular direction.

CLAN WIND LGS

Thabu Naygay Gub  Singiyal (Seven Sisters)

Aith Koedal Sager Gub Godhaban Thithuy
(Morning Star)

Dhoeybaw Zey Gub Thoegay (Southern Cross)
Umay Kuki Gub

BUEA Clan names in Kala Kawaw Ya, with the names
¥] of the winds and stars with which each clan
o was linked

10000 years ago.

T Singiyal Moegi Buway

Naygay Gub

Nukowab Gub Naygay Woewr

Godhaban

Thithuy

Sager Gub

Woesa Kuki Saban Woewr
Zey Gub S

Koey Buway

FOEeA \Wind names in Kala Kawaw Ya. Clans on the
WA north side of the dashed line are collectively
® known as the Moegi Buway; those on the
south side are the Koey Buway.

1 How do winds affect the weather?
. 2 Why would the direction of the winds be

important for Torres Strait Islanders?

3 This map shows

V4 the Torres Strait
region, which is the
traditional homeland of

the Torres Strait Islander
people. This chain of islands
formed when the land bridge
between the Australian
continent and New Guinea
was flooded by rising seas

: I INVESTIGATING ANCIENT AUSTRALIA UNIT 6 TORRES STRAIT ISLANDER PEOPLE
~



B A dance ornament made of cane, wood and i €SI Dancers from Moa Island with dance
feathers, collected from Mer Island in the ornaments in 2004.
N ° 1880s and currently held in the University >

of Cambridge (UK) Museum of Archaeology and

Anthropology. Its design represents the seasons
and features a star motif in the centre.

1 What are the similarities between the older
. and more recent dance ornaments?

2 Do you think winds continue to be
significant for Torres Strait Islanders today?
Explain your answer.

Each person identified with a wind name inherited
from their father. It was an important part of
ceremonies and of their relationships with others,
including marriage. The following example shows
how people talk about their connection with a wind
in Kala Kawaw Ya, a variant of the Kala Lagaw Ya
language of Torres Strait:

Ngay sager guba layg.

Word for word, this means ‘I easterlies wind
belonging-to’. In more natural English we would
say, ‘I am one of the easterly-wind clan!

Can you write the following sentence in Kala
Kawaw Ya?

I am one of the westerly-wind clan.

THAT YOU CAN
PLANT VEGETABLES
BY THE WIND?

]
I
When Zey Gub, the wind from the south-west, 1
I
I

blew, Torres Strait Islanders planted garden food
such as taro, yam and cassava.
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SOCIAL ORDER: LAWS FOR LIVING

Each island group had its own laws for social order. This meant families
understood how they were expected to treat each other. Importantly, these laws
encouraged respect for the land, sea and animals, and peace between different
tribes or clans. For example, the Meriam people of Mer Island are made up of
eight distinct tribes, and each lived in separate villages with boundary markers.
The very old teachings from their religious cult, Bomai-Malo, have kept their
culture and identity strong up to the present day. Here is an extract from their
teachings called Malo’s Law.

Malo keeps his hands to himself; he does not Malo Tag Mauki Mauki.
touch what is not his.

He does not permit his feet to carry him towards  Teter Mauki Mauki.
another man’s property.

His hands are not grasping, he holds them back.  Malo tag aorir aorir.

He does not wander from his path. Teter aorir aorir.
He walks on tiptoe, silent, careful, leaving no Malo tag tupamait tupamait.
» sign to tell that this is the way he took. Teter tupamait tupamait.
! Stars travel their own path across the sky. Wer taba gabge baupamaretli.
WA Extract from Malo’s Law, from T. Albert, 1 What are the main features of Malo’s Law?
g\/ee;f:(rjrz‘e :3 é\tﬂ;rl Il:la;& S;Wa»/em Taba Merem, m 2 Do you agree with them?

3 In your opinion, are there any messages in
Malo’s Law that have relevance, or make good
sense, in today’s wider society? Discuss your
ideas with the rest of the class.

QLA Mer Island is one of the eastern islands
X:] of the Torres Strait. It is home to the
(]

Meriam people.
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WASIKOR (SACRED DRUM]

For the people of Mer Island,
the sacred drum known as
Wasikor is a symbol connected to the
time when their superior being Bomai lived
and their laws for social order were created.
Wasikor is closely guarded today, and is
brought out on rare occasions for use in
special ceremonial dances. Only certain
people are allowed to beat the drum.

Belied The sacred drum
XA \Wasikor
°

What is the animal
Our dances come from a time long ago, back ' represented on the
sacred drum?

to the days of our superior being Bomai, and
the lesser being Malo. Part of Malo’s Law is
to respect life. The actions used in the Beizam
Kab (Shark Dance) relate back to those days

and today too—it’s about the order of society

_and respect. If you don't show respect to your In the days of Malo, people not allowed to walk

community then you're not a Meriam person. around the back of Wasikor. It cast a spell on

_anyone who disobeyed—they got eaten by a

SR Elder Ron Day from Mer Island, quoted in
T. Albert, Welcome to Mer Island: Maiem Taba shark. Each notch means death. People should
B Merem, Pearson Australia, 2009 / show respect to Wasikor.

What role does dance play in the beliefs of the FEeA Father John Noah from Mer Island, quoted in
. Meriam people of the Torres Strait? “JNPA T. Albert, Welcome to Mer Island: Maiem Taba
S

Merem, Pearson Australia, 2009
BOWEeA Joey Zaro and Jack Wailu perform the
[MUN Shark Dance.
(J
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In your ‘Investigating Ancient Australia’ glossary,
list these words or phrases and explain their
meanings:

Bomai-Malo

navigators

seafaring

Wasikor

a What led to the formation of the Torres Strait
Islands?

b When did people first begin to inhabit the
Torres Strait Islands?

¢ From what region in the Pacific Ocean did
these people migrate?

d What is the most likely way people migrated
to the Torres Strait Islands?

a What is one way in which people from the
Torres Strait Islands would obtain wood for
their canoes?

b Name three sources of food they would hunt
using canoes.

¢ What special type of canoe was made on
Saibai Island?

a What do you think is meant by the word
‘culture’? Try to define this word and then
share your ideas with the rest of your class.

b Think of three things that help to make up
Australian culture today. Again, share your
ideas with your class and come up with a
class list.

¢ What kind of culture did Torres Strait Islanders
develop?

d What evidence can you find to support this
description?

e In what ways would this culture unite and
strengthen Torres Strait Islander identity?
Discuss your ideas.

What is navigation?

b What skills and

knowledge did Torres Strait Islanders
develop to become expert navigators?
Why did Torres Strait Islanders need to use
their navigation skills every day?

How did the winds shape and strengthen

Torres Strait Islander identity? Discuss your
ideas with the class.

Using the school library or the internet, find and
write answers to the following questions.

a
b

What are the ‘wet’ and ‘dry’ seasons?

When does each season occur in the Torres
Strait and how long does each one last?

Which winds are most common in the Torres
Strait during the wet and dry seasons?

How would ‘reading’ these winds help to
ensure that Torres Strait Islanders survived and
thrived all year round?

In pairs, discuss why successful societies
need laws.

Now re-read Source 6.7, the extract from
Malo’s Law, together. In what ways do you
think this law would contribute to ‘respect for
the land, sea and animals; and peace between
different tribes’? Share your ideas with the
class.

Why are the elders of societies such as the
Torres Strait Islander clans so important in
maintaining their respective laws?

What qualities do you think elders would need
to have to be successful?

What are the main similarities and differences
between Aboriginal and Torres Strait Islander
cultures?

Can you think of ways in which each culture
may have influenced the other over a long
period of time? Share your ideas with the
class.
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q al A1 VY
""( " ¢ . WHAT MAKES

'LAKE MUNGO

QLA At Lake Mungo, important elders S I G N I F I CA N T 7
VAR wait to receive the remains of m
°

Mungo Lady from archaeologist L

pian Thore. thiseventwasone  FINDS OF HUMAN REMAINS:
MUNGO LADY AND MUNGO MAN

As you've already discovered in earlier units in this chapter,

Lake Mungo contains valuable clues to an ancient past that is of
national and international significance. It is where the person we
know as Mungo Lady lived and died. Her grave was discovered in
1968, and she is still the oldest known example of a crema tion burial
from anywhere in the world. In 1974, a second grave was discovered
only a few hundred metres from the first. The person buried here,
Mungo Man, died at about the same time as Mungo Lady. Mungo Man
is the oldest known example of an ochre burial, in which the body is
sprinkled with ochre before being buried.

Remarkably, the remains of Mungo Lady and Mungo Man give a rare
insight into the cultural practices and belief systems of that time.
From the two now-famous burials at Lake Mungo, we learn how a
society carried out sophisticated ceremonies—just like a modern-day
funeral. As people do today all around the world, ancient Aboriginal
people were making deliberate decisions on how to ‘farewell the dead’
based on their culture and beliefs. Mungo Lady and Mungo Man are
examples of astounding evidence that modern human behaviour was
E— present in Australia tens of thousands of years ago.
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HOW WAS MUNGO LADY FAREWELLED?

From the analysis by archaeologist Alan Thorne, we know
that Mungo Lady was a young woman whose body was

cremated approximately 40 000 years ago. After the

cremation, her remaining bones were smashed and then
burned again before being buried. This evidence paints a
picture of people planning and conducting an important

ceremonial activity in which one of their number was

farewelled with dignity and honour. It is likely that Mungo
Lady was a person of some importance. Thorne wondered
whether the people who buried her believed the burial process
would in some way ensure Mungo Lady’s spirit did not return <

to haunt them.

Scientists believe that the ancestors of
the first modern humans originated in
Africa two million years ago. However,
they disagree about whether these first
humans evolved into modern humans
in Africa before spreading across the
globe, or evolved later in many parts of
the world including Europe, North Asia
and South-East Asia.

The theory that humans evolved only in
Africa before spreading over the world
between 100 000 and 60 000 years ago
is called the ‘African origin of modern
humans’ or ‘Out of Africa’ theory.

Most scientists agree with this theory.

The bones of the Mungo Lady
came to the surface (of the
sand) for a reason: perhaps to
bring Aborigines and scholars
together.
SR Mutthi Mutthi elder Alice
&4 Kelly in the 1970s, quoted

in T. Albert, Caring for
Country, Pearson Australia, 2009

HOW WAS MUNGO MAN FAREWELLED?

Mungo Man’s burial site showed that his body had been
sprinkled with red ochre. This ochre is found at a place
100 kilometres away from Lake Mungo. The people of Lake
Mungo probably got the red ochre through an extensive
network of trade with other groups.

HEeA |n 1968, archaeologist John Mulvaney used
his suitcase to transport the remains of Mungo
< Lady from Lake Mungo to Sydney. At that time
there were no official policies requiring archaeologists

to have permission from Aboriginal families before
human remains could be disturbed.

BOEA The multi-region theory of human evolution
proposes that Homo erectus left Africa two million
© years ago and evolved into modern humans in
different locations around the world.

to North America

¥,

Pacific Islands

; I INVESTIGATING ANCIENT AUSTRALIA UNIT 7 LEGACIES AND CONNECTIONS TO ...
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One scientist who believes that modern humans evolved in many
different parts of the world is Australian archaeologist Alan Thorne.
His theory of the spread of human evolution has become known as the
‘multi-region’ theory.

Modern humans [Homo sapiens] didn’t just come from one area,
they came from all areas. We assert that when people began to
leave Africa about two million years ago, they [Homo erectus] Archaeologist
7.5
L

, . Alan Thorne outlines
were the ancestors of all modern people [but] we don’t think the multi-region theory

modern humanity emerged from one place ...’ _ of human evolution.

Thorne used his research into the origins of Australia’s Aboriginal
people to develop his multi-region theory. Among the evidence that
is used to support this theory is the age of Mungo Man, who Thorne
claims is closer to 60 000 years old than to 40 000 years old, as most
scientists believe.

That’s what science is about—it’s about new ideas, new data

and new ways of analysing material, throwing out old ideas -~ ﬁ)l?en;izirggcc;n the
~ B

and moving on.

The role of DNA testing is critical to resolving the ongoing debate about
how and when modern humans occupied different parts of the world,
including Australia. The evidence of mitochondrial DNA supports the
theory known as the ‘African origin of modern humans’, or ‘Out of
Africa’, theory. This says that modern humans originated in Africa in
about 150000 BcE, and that some of them migrated from Africa in about
60000 BcE to replace existing human species such as Homo erectus and
the Neanderthals. While some dispute still takes place, this is now a
widely accepted theory. However, it and the view supported by Alan
Thorne are both still theories, and it is possible that new theories will
one day develop. Advances in technology may help to bring us closer to
resolving this intriguing uncertainty.

In the meantime, scientists continue to think about how they can trace
the ancestors of Aboriginal people. Until then, the ‘how’ and ‘when’
questions about the peopling of Australia continue to be researched,
theorised and debated.

From the late eighteenth century until the early part of the twentieth
century, it was considered acceptable for Aboriginal human remains

to be taken and used for scientific purposes without permission from
Aboriginal families. Some remains were dug up or taken from Aboriginal
burial sites including caves and trees. Others came from individuals who
were killed by settlers on the expanding frontier. Human remains were
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THAT HUMAN REMAINS
FROM AUSTRALIA ARE
STILL KEPT IN MUSEUMS
ABROAD?

For a long time, thousands

of Aboriginal human remains
have been kept in institutions
around the world. The first
such theft involved a man
named Pemulwuy, of the Eora
people in Sydney, who was
killed in 1802. His head was
cut off and sent to Sir Joseph
Banks, a scientist in England
who had earlier visited
Australia with James Cook.

used as ‘objects’ in museum collections in Australia and other countries,
including the United Kingdom and the United States of America.

They were labelled, studied, interpreted and classified. Sometimes

body parts were carelessly separated, adding another dimension of
theft of a person’s identity. In the name of science, archaeologists and
physical anthropologists were, among other things, measuring racial
characteristics and drawing comparisons with other cultures. Aboriginal
people were considered inferior to the colonisers, and in the first part of
the twentieth century they were seen as a ‘dying race’.

This theft of human remains, as it is now generally considered to be,
has been a source of sorrow, torment and grief for Aboriginal families.
Out of respect for their ancestors, they wish to be able to return these
remains to Country and to complete appropriate ceremonial rituals.
Today there are laws and government policies enabling communities to
request an official hand-back of their ancestral remains. Since 1980 the
National Museum of Australia, in Canberra, has returned the remains of
more than 1000 individuals. This museum has also become a temporary
holding place for collections returned from museums overseas.

In 1992, a special ceremony at Lake Mungo celebrated the return of
Mungo Lady to her lands twenty-four years after she was removed
from her grave. In a show of respect, those gathered watched in silence
as archaeologist Alan Thorne handed back Mungo Lady’s remains to

a group of important elders. The Paakantji, Ngyiampaa and Mutthi
Mutthi peoples welcomed their ancestor home. It was the result of
years of campaigning by the three tribes to assert their rights as owners
of their cultural heritage, including ancestral remains—a campaign
that had become world-renowned. The event represented a practical
move towards reconciliation between the scientific community and an
Aboriginal community.

OTIME TO THINK ...

ARCHAEOLOGICAL FINDS AT
LAKE MUNGO

Why were these finds at Lake Mungo | a Why were thousands of Aboriginal

so significant for:

a Aboriginal people?

b Australian scientists and
archaeologists?

REMOVAL OF HUMAN REMAINS | REPATRIATION OF HUMAN

REMAINS

a Today, as you have discovered,
some of these remains have been
returned to the Aboriginal relatives
and communities to which they
belong. This process is called
repatriation. In what ways do
you think repatriation can lead to
reconciliation between Aboriginal
and non-Aboriginal people?

remains such as those at Lake
Mungo collected by non-
Aboriginal people?

What impact do you think the
removal of Aboriginal remains had
on Aboriginal people, including
the relatives of those taken who
are still alive today?
Why is repatriation an important
issue for museums such as the
National Museum of Australia?

INVESTIGATING ANCIENT AUSTRALIA
UNIT 7 LEGACIES AND CONNECTIONS TO ..



performlng &

explaining creation
stories

Many societies have their own creation
storles to help explain and celebrate how their

lrves began and the beliefs that became important
to them.

You and two of your classmates are a small

children’s theatre group employed by the National

- Museum of Australia. Your group has been asked
to compare an Aboriginal Dreaming story with a
creatlon story from another ancient culture. The

; ' Museum would like your group to make a creative

i presentation about the two creation stories to a
younger group of primary school-aged children

: ' (say, between 6 and 10 years old).

Your group'’s performance will have three short parts.

a First, you need to do some research to find an
Aboriginal Dreaming story to tell. It could be a
story from a local Aboriginal group in your area.
You will then need to work out how to present
this story to your audience.

b Next, you need to undertake some further
research to uncover a creation story from
another ancient culture. Which country and
culture will the group choose? Where will the
story come from? You will then need to decide
how to present this story.

¢ Finally, after you have performed the two
creation stories, the Museum 