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HOW TO USE

the Jacaranda Humanities Alive resource suite

The ever-popular Jacaranda Humanities Alive 7 has been re-published for the Victorian Curriculum. It is
available as a single 4-in-1 title and as subject-specific titles: Jacaranda History Alive 7, Jacaranda
Geography Alive 7, Jacaranda Civics and Citizenship Alive 7 and Jacaranda Economics and Business
Alive 7. The series is available across a number of digital formats: learnON, eBookPLUS, eGuidePLUS,
PDF and iPad app.

Skills development is integrated throughout, and explicitly targeted through SkillBuilders and dedicated
skills topics for History and Geography.

This suite of resources is designed to allow for differentiation, flexible teaching and multiple entry and
exit points so teachers can teach their class their way.

Features

Al topics start with an 3 Ancient Australia
Overview which includes
re-test ti q "
e I Topics open with
to begin . o P an inquiry question to
- roarming. What canthey usraans e
gin. spark students’ curiosity
3.1.1 Links with our times about the topic.
“The history, culture, beliefs and rituals of Aboriginal and Torres Strait Islander peoples stretch back
1o distant time. Scientists estimate that the story of Aboriginal Australia began between 60 000 and
120 000 years ago. This is a story of the world’s longest continuous culture.
‘The epic history of Aboriginal and Torres Strait Islander peoples lies carved into the rock faces and
on the Ausxﬂlmn‘“ -
‘human activity in the Torres Strait dating from
4000 years ago.
‘Through the ages, the relationship bet Aboriginal and Torres Strait Islander peoples and
thei land survived and continues today i songs, dancing and at. Today, archacologists condiuct
h partnership with local communitis, drawing on the knowledge held by the traditional
custodians of the land.
An online workbook is XD Resources OnResources feature
available for customisation |8 |7/ chorkbook  Customistie workshosts for tis opic ol boxes provide guidance
and printing. Tl Video eLesson Ancent Austat o 2617 about additional
resources online.
LEARNING SEQUENCE
e
trals and the Torres St Islands
ana
anclent Austral
oy
SkillBuilders, Thinking 35 Gonfictand death nancient Ausraia
5 f 29 Consering the past
Big _research prg]ects an.d 10 Bk aog ot e | Corrective feedback
Reviews are available online 312 Raview (@i | and Sample responses
for every topic. are available online for
every question.
[217] Resources
E T unid A range of activities is
ose Earth Amstardam :
provided to promote
169 INQUIRY ACTIVTIES . e deeper 'nqu"'y; encourage
: o collaboration and help
o . e e students to develop their
Skills keys identify each o s ok 0 av s e Describing and explaining research skills.
. . of
question according to the schemo and evidence of sucoass o falur. amiing, anysng, iorpreting
skill targeted, providing
insights into skills [7® 16.9 EXERCISES
development. Progress and e CrE
results can be tracked and 16.9 Exercise 1: Check your understanding
.
filtered by skill online. 2. GS4 efer o TABLE ) e
2 ot S
ofenis 1 conducted?
4. GS1 What are three advantages ofincreasing bicycle riding? .
© Exercise sets at the end
16.9 Exercise 2: Apply your understanding )
1. S Refer to FIGURE aVenn diagram iveabil of each subtopic allow
lists for young families and older people. o
= 5 20 students to check and
group? Providean example. : .
B = By apply their understanding.
() L
Cl P
es o .
(d gt
{e) What problems might the use of electric bikes cause?
e AT T
5. G5 Woud jon e
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Content is presented using age-appropriate
language, and a wide range of engaging

source, diagrams and images support
concept learning.

17.10 skilBuilder: Problem solving and decision 13.8.2 Where is Tornado Alley?
. Tornadoes can occur anywhere, but most occur during spring and summer in a part of the United States.
maklﬂg known as Tornado Alley (see FIGURE 2). The worst tornado on record was the Tri-State tornado in March

Skillbuilders

1925. Tt destroyed towns across Missouri, Illinois and Indiana, killing 689 people.
The year 2011 ranks third in the history of the United States for the greatest number of strong to violent

model an =ohve pros wzions? ) '

odel and Havdoieasoliepbisntinndelisdehione tornadoes. This number was surpassed only in 1974 and 1965
I |, Problem solving and decision making invoive

develop working collaboratively i groups, negofiating and

key skills in
context.

using teamwork to solve an issue and develop a FIGURE 2 A map of Tornado Alley, showing the areas of highest risk and high risk
plan for action.

Select your leamON format to access:
* wn saphwation of e pal (Ted
+ astep-by-step process to develop the skill,
th e e (Srew ma) | |
» an activity to allow you to practise the skill
fLat o S

17.11 Thinking Big research project: An Australian
republic?
In each topic,

L ARID
a Thinking
v .
i republic. Your task is to produce a presentation that explains the
Blg research issue, what has to happen for this to occur and the arguments
H proposed by each side.
project o ——

i Salect your learmON format 10 access:
provides + the 4 project soenario

opportunities i

Data collected between 1979 and 2018 suggests that Tornado Alley may be experiencing a shift towards

the cast (sce FIGURE 3). Scientists believe that this eastward shift is due to climate change. On average 1287
+ an assessment rubric. tornadoes are recorded across the United States cach year and 70 deaths per year are directly atributed to

for students to tornadoes. One of the least active years on record was 2018, with only 991 tornadoes recorded.

delve deeper, [“77] Resources Living in Tornadlo Alley

think creatively ‘The people who live in Tornado Alley are well aware of the potential disaster that they face each year
during spring and summer. Building codes have been strengthened, requiring all new buildings to have

and work strong roofs and foundations that are tethered to the structure. Most neighbourhoods have early-warning

: sirens that sound when a tornado is imminent. Most homes have basements or underground storm shelters

collaboratively. i provide protction for people during  ornado. A

(pro-0240)

DIscuss

Imagine you live in Tornado Alley in the US. Each spring and summer you face the dangers of  tornado. Prepare
ten-point checkist for your family that prepares them for this event. You need to account for the age and

experiences of each family member, their

take in such an event. [Personal and Social Capability]

Discuss features

explicitly address
Curriculum Capabilities.

slaves (see SOURCE 1), Yet Eigypt was also aften in conflict with Nebéa. During the Middle Kisgdom, it sock 1410 ThinkingBig research project: Harmony
. SO ") el C J /

part of Nubia and built forts to control the routes to its gold mines. Around the same time Egypt attacked

the Libyans and other desert ribes 1o its soeth Week presentation
K pr naton

SOURCE 1 A scene on a wall of the soun

ENARID
Hormery 'Week is celebratd eoch year 0 Austrabn and

£ 2 Wooden models of Egyptian soldiers of the
caunca

tomb of Sobekhotep. It shows Africans, Mekcde Kingetam in fous
probably Nubians, carrying ebony logs,
leopard skins, gold rings, giraffe tails
and a live baboon.

axk 10 prepam  rpecal Harmony Week esertaion
your school that focuses on the importance of place and
Austabans.

&

Saloct your [eamON format to access:

+ an assessment rubric.

Z O Resources
L 4 o

a; Homaey )

14.11 Review

14.11.1 Kay knowtedoe summsary

Use this dot point summary to review the content covered in this topic.
was at coaced. By 14.11.2 Reflection

had a permanent army with chariots, archers and infantry armed with spears, battle axes, swords and daggers. It yeur

‘appears also to have included conscripted prisoners of war and foreign mereanaries.

DID YOU KNOW?

'\ Resources
Wars of the New Kingaem
Egypt was again weak in the Secand bmermediate Perkd when e Hyksos isvaded from the sorth.cast.
Thiss e wiss Sollowad by the New Kisgdom, the time of Egypts preatest power. AL the seart of this period,
the sxmies of Pharaoh Ahmose defeated the Hyksos who had occupicd Egypt. Abmoso also regained control
of nonem Nubia In e fiftcenth ceatury BCE. Egypt defeened a coalition of Astatic princes at the Battle
of Megidn. The temitory occepiod by modem lseacl, Lebanca sd Syra became part of the Egyplian

1] oWorkbosk  FRatecton o213
et
U terimty  Croowsg o phact b bes Creeswees o1 7750

Links to the Empire. Lator phiraohs fonght againd dee Hittes to koep control of these |mds. I thess wars Egypt ~
myWorld plundered its defeated enemies and gained more wealth from the tribute (treasure, slaves and livestock) that KEY TERMS
had to be paid by conquered rulers. arid
Atlas and Bkt oesronmant a place that has been constructed or created by people.
WorldHi " community a group of people who ke and work fogether, nd gensrily share siTHly vahiees 3 roup of peopie
- ' living n a particular region
myWorldHistory ~Explofe with myWoi lSHstorAras . e fiy WOrk 4=, B- or 12-dy shits and then
Atlas are el ...."322.. the growing of garden crops such as fruit, vegetables, herbs and nuts >
provided N e O Inseseve tarmming farming that uses a lot of resources per hectare and changes the look of the region
< T Modhemarses i > gt — e How Wiactess Imigsticns water provided o crops and orchards by hoses, channels, sprays or drip systems In order to

supplement rainfall

throughou

A range of questions and a
post-test are available online to

Key terms are available in

test students’ understanding of ) :
every topic review.

the topic.
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learn

Jacaranda Humanities Alive learnON is an immersive digital learning platform that enables student and
teacher connections, and tracks, monitors and reports progress for immediate insights into student learning
and understanding.

It includes:

a wide variety of embedded videos and interactivities

questions that can be answered online, with sample responses and immediate, corrective feedback
additional resources such as activities, an eWorkbook, worksheets, and more

Thinking Big research projects

SkillBuilders

teachON, providing teachers with practical teaching advice, teacher-led videos and lesson plans.

A P g £

o A - o o -

teach

Conveniently situated within the learnON format, teachON includes practical teaching advice, teacher-led
videos and lesson plans, designed to support, save time and provide inspiration for teachers.

2 1 O The emerging power of western § B wostonen =
' Europe ¥, s @
9 myworkd History Atlas

Learning intention
Desplay and explamn the following learning intention to the class: (S Teacher dod videes [ 2]

By the end of this subtopic you will Rave learned how changes between the fifteenth and
eighteenth Europe to come of the world.

HITS #1 Setting Goals

Introduction

Briefly introduce the subtopic by asking students to consider how much the West influences the
rest of the workd today. Ask thern to consider sixh things as Western fashions, communications
technologies, movees, popular music and the English as an language.
Then have a brief class discussion about how this came about.

HITS #3 Explicit Teaching
ITS #7 Questioning
Teaching points

This teacher-led video will use the A modern artist's of a fifteenth-century
4077) 10 dis methods heiped western European expansion.

xiv HOW TO USE THE JACARANDA HUMANITIES ALIVE RESOURCE SUITE
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1 Historical skills and concepts

1.1 Overview
1.1.1 Links with our times

Around eighteen hundred years ago, men fought in bloody battles in an ancient Roman arena. Crowds
bigger than those at most football matches cheered them on as each fighter slashed at the other with a short
sword, hoping to maim or kill him, while ducking and weaving to avoid his opponent’s deadly blows. At
the end of this brutal contest the victor would turn to the emperor or the crowd and await their signal — to

spare his opponent or kill him.

We do not know much about these individual
fights, but we do know these things happened, and we
know why these warriors, who were called gladiators,
killed and died. We know that most people at the time
found it entertaining to watch such horrors and that
many thought it proper to provide such entertainment.
We know these things because archaeologists and
historians use clues, such as stone fragments and
many other sources, to bring the past to life. History
uses evidence that includes all kinds of traces, from
skeletons to old books, paintings and photographs.
History involves using such evidence to try to find the
truth about what happened in former times.

Resources

eWorkbook Customisable worksheets for this topic

Video eLesson Investigating the past (eles-1057)

LEARNING SEQUENCE

1.1 Overview

1.2 Why we study history

1.3 Historical skills

1.4 Ages, time and chronology

1.5 Detective work and archaeology
1.6 How old is it?

1.7 Perspectives and empathy

1.8 SkillBuilder: Sequencing events in chronological order

1.9 Review

only only

To access a pre-test and starter questions, and receive immediate, corrective feedback and sample responses

to every question, select your learnON format at www.jacplus.com.au.
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1.2 Why we study history
1.2.1 How and why do we study history?

History is a journey of discovery through time. Often it will excite you, and sometimes it will shock and
amaze you. Sometimes it will seem as though the people of past societies were from another planet.
At other times their actions and ideas will be as familiar to you as those of your friends and neighbours.

What is a historian?
In our own times there are many links with the past.

. - SOURCE 1 Terracotta models of actors’
For example, many people in modern societies attend

masks used in plays performed in ancient

performances of plays. This art form originated in Greece around 2200 years ago. The actual
some city-states of ancient Greece, where it was an masks have not survived because they were
important aspect of their culture. Historians research past made of materials such as wood, linen and

leather.

civilisations, cultures and societies. They try to build a
picture of how people in earlier times lived and acted.
Historians try to make sense of past ideas, customs and
beliefs, the ways people were ruled and how they made
their living. Historians enquire into the past by examining
sources. Historians also try to understand and explain how
people’s lives were shaped by other people and events,
what they thought about their times and how they brought
about changes in their own world.
In this topic we will look at the following skills and
concepts:
o Sequencing chronology — arranging events in
order of time
o Using historical sources as
evidence — analysing sources from the time we are
studying to judge how reliable they are and exploring
the different points of view, or perspectives, of
people from the past. This also involves questioning
later sources that are interpretations of that time.
In later topics you will develop further skills:
o Identifying continuity and change — identifying when and how changes occurred and what things
remained unchanged
e Analysing cause and effect — determining how and why important things happened and how an event
or idea or something else led to changes
o Determining historical significance — evaluating the importance of an event, idea, individual or group
for the lives of people at the time and for later times.

DID YOU KNOW?

The ancient Greeks invented the dramatic genres of tragedy and comedy. The remains of their theatres can be
seen today at several places such as Delphi, Athens and Epidaurus.

1.2.2 The value of history

Some people question the need to understand the past. But there are many very good reasons for studying
history. Knowledge of history helps us to understand our heritage. We start to understand where our ideas,
languages, laws and many other aspects of our lives came from. We can also develop more open minds
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and learn to appreciate cultures that are different from our own. Conservation work similar to that shown
in SOURCE 2 is one of the key responsibilities of archaeologists.

History, the present and the future

Perhaps you already know that we can never understand the time we live in or what the future may hold
if we do not understand the journey that brought us to this point. Human societies did not appear in the
present as if from nowhere. They developed over many thousands of years. By understanding the past, we
might just be able to avoid repeating past mistakes and make our world a better place in the future.

History, work and leisure
The kinds of skills you will learn while studying history

. . . . SOURCE 2 Conservation work on the
are also important in many careers. These skills will on w

Parthenon, in Athens, a temple built in ancient

help you to: Greece in the fifth century BCE (Before
e carry out research Common Era)
e draw conclusions and make decisions based on

evidence

o recognise the difference between fact and opinion

o understand that there is usually more than one way

of thinking about any problem

o think critically

e communicate effectively.

A knowledge of history is important in our everyday
lives too. And history gives many people great personal
pleasure. How much more enjoyment do people derive
from travel, books and movies when they know about the
history that shaped the places they visit or the stories they
read or watch on a screen?

History and democracy

In Australia we live in a democratic society. This means we have the right to choose our political
representatives and leaders through voting. We cannot vote responsibly, however, unless we can make our
own judgements about the ideas these leaders put forward. To do that, we need to know something about
the past.

DISCUSS

How may understanding our past help us avoid repeating mistakes? [Ethical Capability]

1.2 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

1.2 Exercise 1: Check your understanding
1. HSS3 Fill in the spaces in the following passage by choosing words from the box below.

civilisations beliefs cultures events research

Historians conduct into past , and societies. Historians try to build
up a picture of the ideas and of people in the past, how they lived and acted and how their
lives were shaped by
. HS1 What is heritage?
3. HS4 What can we gain from understanding our heritage? >

N
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4. HS4 What kinds of skills will you learn by studying history?
5. HS1 Suggest at least five careers that might require the use of historical skills.

1.2 Exercise 2: Apply your understanding

1. HS3 The masks in SOURCE 1 are held in the National Archaeological Museum in Athens, Greece. Each year
the museum attracts millions of visitors from around the world.
What might you be able to understand about ancient Greece just by using this source as evidence?

2. HS3 Look closely at SOURCE 2. Each year, many countries donate money for conservation work to preserve
the remains of this ancient Greek temple.
Why do you think so much effort goes into conserving such traces of the past?

3. HS4 Today we live in a world where people are sometimes killed over differences in religion. How might a
knowledge of history help bring understanding between different religions?

4. HS6 Suggest why any one of the following possible events might have historical significance in the future for
a historian researching and writing about the age we are living in.
(@) There was an increase in the number of Australians who did not practise religion.
(b) Inequality (the gap between rich and poor) increased in Australia.
(c) The Australian government took in more refugees.

5. HS1 Explain what you understand to be the difference between fact and opinion. Give an example from your
own experience.

Try these questions in learnON for instant, corrective feedback. Go to www.jacplus.com.au.

1.3 Historical skills

1.3.1 What are historical skills?

There are a number of historical skills shown in SOURCE 1 that you will learn throughout your History
course. We will cover some of these skills in this topic. However, you will become more proficient in all
these skills as you explore later topics. The historical skills are explained in more detail below.

SOURCE 1 A diagram showing the five historical skills

SERuETET Using historical Identifying Analvsing cause Determining
chg)nolo 9 sources as continuity and az q e?'fect historical
9y evidence change significance

1.3.2 Sequencing chronology

Chronology involves recording events in order of time. It is an important skill because historians need to
know the order in which events occurred so they can sense of what happened. A story will make more sense
if we start at the beginning and work towards the end. For example, your morning routine is likely to consist
of waking up in the morning, getting dressed, eating breakfast, then brushing your teeth. After this you
might travel to school then attend your first class for the day. This is an example of chronologys; it is the
sequence of events that occurs during your morning.

A historian will use a timeline to see how one event might have contributed to another. A timeline
representing the sequence of events in your morning can be seen in SOURCE 2. However, there is much more
to history than putting events in order and understanding the sequence and flow of events. As a history
student you will also need to be aware of continuity and change, cause and effect, as well as long-term
causes and short-term triggers.
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SOURCE 2 A simple timeline representing the sequence of events during a typical morning

Wake up {2
in the Eat ) 1
morning breakfast L

Travel to
school

Get

dressed teeth first class

s

1.3.3 Using historical sources as evidence

It is important to analyse sources from the time we are studying to judge how reliable they are and explore
the different points of view, or perspectives, of people from the past. This also involves questioning later
sources that are interpretations of that time.

Primary and secondary sources

Evidence refers to the available facts that indicate whether something is true or really happened. Evidence
can come from two types of sources: primary sources and secondary sources. Primary sources

were created or written in the period of time that the historian is investigating. Secondary sources are
reconstructions of the past written or created by people living at a time after the period that the historian
is studying.

SOURCE 3 Some types of primary sources

Remains
of buildings
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{ diagrams
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carvings in tombs | of shipwrecks Translations
and caves i of works of ancient
writers

Weapons

Preserved
body or skeleton

History
sources

Lot ML

Ancient ¢/ ~
i ipti LUl = /
inscriptions i‘? : -

=

Pots
and cups

other people
have written
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Depending on the event and place, primary sources might include bones, stone tools, letters, newspapers,
art, photographs or many other traces. For most periods in history we can divide primary sources into
written and archaeological sources. Written primary sources can include such things as poems, songs,
letters, myths and legends. They might have been written on paper, painted on stone walls or inscribed in
stone, metal or clay in ancient languages. Archaeological sources are objects that were made in the past.
They include many kinds of artefacts such as tools, weapons, pottery, coins, games, toys and jewellery.
Some artefacts have written sources inscribed on them. Archaeological sources also include works of art
such as sculptures and paintings, and constructions such as tombs, temples and, sometimes, entire cities.

Secondary sources can include books, articles, websites, models, timelines, computer software and
documentary films. To create secondary sources, historians often:

o locate information in primary sources

o interpret that information

¢ use it to explain what happened.

Analysing and evaluating sources

Historical sources are valuable but they do not explain themselves. When using historical sources as
evidence, historians need to ask questions of each source, such as where did the source come from (origin)
and why was it created (purpose)? A source may be fact or someone’s opinion — that is, it could be biased.
One way to test sources for reliability is to compare them with other sources. If this evidence leads to the
same conclusion, we call it supporting evidence. If it leads to different conclusions, we have contradictory
evidence. When we use sources to try to find out about the past, we have to ask some questions. For
example:

o What type of source is this?

e Who wrote or created this source and when was it written or created?

o Why was this source written or created?

o What evidence does the source provide?

o What was happening at the time the source was written or created?

o Can I trust the source?

Using evidence from sources, historians form a hypothesis (a possible theory to explain what happened).
To test the hypothesis we look for evidence that supports it. We also look for other evidence that contradicts
it. We need to be careful. We have to ask: What other information do I need to support my theory?

Just as in the investigation of a crime today, we look at what contributed to an event and how those things
fit together. We ask questions that begin with who, what, where, when, how and why. In this way, history is
like any other kind of investigation, but it is more difficult because there are often gaps in our evidence. We
usually cannot find all the clues we need. It can be like trying to solve a jigsaw puzzle when many pieces
have been lost.

Wherever historians find sources and whatever methods they use to test their hypotheses and interpret
the past, there will always be differing interpretations that are debated and contested. The issue of
contestability is an important concept in the study of history. Historical debates are ongoing. They occur
when, for example, there is a lack of evidence or when different perspectives (points of view) lead to
different conclusions. There are ongoing debates on many things, including the causes of particular wars
and the roles of particular individuals, groups and ideas in bringing about significant changes.

1.3.4 Identifying continuity and change

Historians study the changes that have occurred over time. However, some things remain constant over
periods of time. It is important to be able to identify when a change has occurred and when things have
continued unchanged. This skill is known as identifying continuity and change.

Change refers to something that is different from what has occurred in the past. This may occur over a
long period of time and, in this case, it may be difficult to detect the precise moment of change. Change can
also occur dramatically or suddenly. Such changes are often associated with single events and are referred
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to as turning points in history. Continuity refers to the things that endure, relatively unchanged, over time.
You will find that many things remain the same across long periods in history. Sometimes these continuities
have lasted into modern times.

We can make comparisons between and among historical events occurring at the same time, between and
among historical periods and between present time and the past.

SOURCE 4 The ruins of an ancient house at Sardis, SOURCE 5 Modern townhouses in Clayton,
located in present day Turkey. Melbourne

1.3.5 Analysing cause and effect

In history, events do not simply occur without reason.
Every event will have a cause, and is likely to be the cause
of subsequent effects or consequences. Being able to
identify patterns of cause and effect is an essential skill for
historians that allows them to explain how and why things
happened in the past. This skill can also make it possible to
predict what may take place in the future.

Causes may include people, societies, politics, beliefs,
economics or any other historical factor. Likewise, effects
can include impacts on people, societies, politics, beliefs,
economics or any other historical factor. It is important to
understand that not all causes leading to a specific event are
equally significant — some causes may have more influence
than others.

The ability to analyse cause and effect requires a good
understanding of sequencing chronology. We can identify
series of historical events and developments over time, both
in the short term and in the long term. Some causes occur
immediately before an event began, while others may have
existed for several years, decades or centuries before the
event. Some effects occur immediately after an event or
action, while other may occur years, decades or centuries
following the event or action.

For example, Ancient Greece was made up of a number of
city-states (or poleis), which were independent settlements
with their own governments. Greek city-states shared a
common language and religion. Two powerful and well-known city-states were Athens and Sparta. People
living in ancient Greece did not consider themselves to be Greek but, rather, citizens of their city-state, for
example, Athenians or Spartans.

SOURCE 6 Ancient Spartan ruins at the
archaeological site outside the modern
Greek city of Sparti
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The development of Greek SOURCE 7 The Temple of Hephaestus located at the north-west
city-states was caused by a number side of the Agora of Athens, Greece
of factors. One major cause was the
geography of Greece. The country’s
mountainous landscape, isolated
valleys, numerous islands and
largely unnavigable rivers meant that
settlements were isolated from each
other. Fertile farmland was rare and
overland travel was difficult. This
meant that Greek settlements turned to
the sea for contacts and trade between
each other.

The development of Greek
city-states also resulted in a number
of effects. One positive effect was
the rise of democracy in Athens.
Athens introduced democracy in
508 BCE, which was a system of government by which citizens decided how their city-state would be run.
City-states also resulted in the arts and sciences flourishing in ancient Greece. One negative consequence of
the city-states of Greece was the frequent wars that occurred between the various city-states.

1.3.6 Determining historical significance

Historical significance relates to the importance that is assigned to particular aspects of the past. These
aspects may include events, individuals or groups, developments in the past, ideas or movements, and
historical sites. There is far too much history to study or learn all of it. We need to make judgements about
what is important and what is less important. For this reason, this is an essential, yet challenging, historical
skill.

When we try to establish the significance of an aspect of the past, we have to consider a number of
questions. For example:

o How relevant was it to people living at that time?

e How many people were affected?

o How did it change people’s lives?

o How long were people’s lives affected?

o How important and long lasting were the consequences?

o How relevant is it to the contemporary world?

1.3 EXERCISES

Historical skills key: HS1 Remembering and understanding HS2 Sequencing chronology HS3 Using historical sources as
evidence HS4 Identifying continuity and change HS5 Analysing cause and effect HS6 Determining historical significance

1.3 Exercise 1: Check your understanding

1. HS1 Identify the five historical skills.

2. HS1 Explain what is involved in sequencing chronology.

. HS1 Describe the difference between primary sources and secondary sources.

HS1 Provide two examples of written sources and two examples of archaeological sources.

HS1 How do historians create secondary sources?

HS1 Explain what the term ‘bias’ means and why we might not be able to trust a primary source.
. HS1 Describe a way to test primary sources for reliability.

No oW
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8. HS1 Complete the following sentences by choosing words from the box below.

contestability theory debate contradict evidence
(@) A hypothesis is a or possible explanation that has to be tested by looking for that might
support it and other evidence that might it.
(b) is the situation when particular interpretations of the past are open to .

1.3 Exercise 2: Apply your understanding

. HS1 Explain what a historian is doing when identifying continuity and change.

. HS1 Outline the difference between short-term causes and effects and long-term causes and 