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additional resources and tools to help you learn and
track your progress. We call this obook pro.

Your obook pro is available via Oxford’s online
learning hub, Oxford Digital.

To activate your obook pro
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Go to www.oxforddigital.com.au

Follow the instructions to create a new account
or access your existing account by entering your
username and password.

Click the ‘Add product’ button in your library and
enter the following activation code:

You now have complete access to your obook
pro for the duration of the licence period
(see below for details).

Important information about this obook pro

Access to this obook pro is included in the price
of this print book. It can only be activated once.

Access is available for a licence period of
2 school years.
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cannot be returned for credit or refund.
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» This Student Book combines complete coverage of the VCAA

Key featu res Chemistry Study Design 2023-2027 with clear and engaging design.

Of the » Each print Student Book comes with complete access to all the digital
Student Book: resources available on Student obook pro.

g |

Chemistry toolkit

The Student Book begins with
a stand-alone reference chapter
that includes:

assessment advice and
structured examples

a step-by-step guide to
preparing for your exam
methods for presenting and
analysing chemical data.

.

.

Unit openers

Each unit begins with
a unit opener that
includes:

Groundwork

Questions for students

to test their prior
knowledge before they
begin the chapter. Digital
worksheets are available
to help refresh their
understanding.

* an overview of
Topics in the Unit

* Unit objectives
from the syllabus.

| CHEMICAL
14 REACTIONS
SHAPE THE
4 NATURAL
WORLD?

CHAPTER

Chapter openers
Each chapter begins
with a chapter opener
that includes key
knowledge from the
study design.

Practicals

A list of practicals
within the chapter
that allow students to
apply their knowledge
to real-life activities.



Topic-based approach
Content is presented

in clearly structured
topics. Each topic is
labelled and numbered
to help navigation.
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Practical manual

Each chapter contains a range
of practicals that cover all
eight scientific investigation
methodologies. Practicals are
available in the student book
and via the obook pro.

Chapter reviews
Each chapter review includes:

» a summary of key learning in
each chapter

¢ key formulas relevant to the
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Checkpoints

Exam-style revision questions
for each Area of Study,
including multiple-choice and
short-answer questions.
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Online only chapters

' B
Guidance for Unit 1 Outcome ! nm .

3 Research investigation and Research
Unit 2 Outcome 3 Student- investigation

designed investigation
available via the obook pro.

Wi
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Student-designed
! investigation

CHAPTER |

Unit reviews

At the end of each unit,
students can:

revisit and revise the content
with questions mapped to
each key knowledge dot
point

Unit 2 overview

gain tips to succeed in exams
and apply their skills in a
Think like an examiner
activity

answer practice exam
questions.

Digital hotspots
Digital icons or hotspots found throughout the student book link to digital resources accessible via the obook pro.

TS

®HY Video — Watch a video demonstration for the Worked examples and Practicals

.2$ Assessment — Access a digital quiz for the topic or chapter

@ Resource — Access a worksheet or additional resource.
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Key featu res > Student obook pro is a completely digital product delivered via Oxford’s online
Of Stu dent learning platform, Oxford Digital.

obook pro

> It offers a complete digital version of the Student Book with interactive note-taking,
highlighting and bookmarking functionality, allowing students to revisit points of
learning.

> A complete ePDF of the Student Book is also available for download for offline use
and read-aloud functionality.

Focus on elLea rning Complete digital version of the Student Book

e This digital version of the Student Book is true to the print version, making it easy to
navigate and transition between print and digital.

ghoc}ka & Chemistry for VCE Units 8 &2 3.1 Covalent compounds

Studunt sk
questions

o=
58— Hook content

Interactive quizzes
¢ Each topic in the Student Book is accompanied by an interactive assessment that can be used to consolidate concepts and skills.
e These interactive quizzes are autocorrecting, with students receiving instant feedback on achievement and progress. Students can
also access all their online assessment results to track their own progress and reflect on their learning.

e Each chapter is supported by a multiple choice quiz to give students further practice with exam-style questions.

>

vV V. V V

integrated Australian Concise Oxford Dictionary look up feature
targeted instructional videos for practicals and worked examples Benefits for
interactive assessments to consolidate understanding stu d ents

integrated Quizlet sets, including real-time online quizzes with live leaderboards

access to their online assessment results to track their own progress.




oxforddigital.

obook

Teacher obook pro is a completely digital product delivered via Oxford Digital.
Each chapter and topic of the Student Book is accompanied by full teaching support.
Teacher notes are provided that clearly direct learning pathways throughout each
chapter, including ideas for differentiation and practical activities.

> Teachers can use their Teacher obook pro to share notes and easily assign resources
or assessments to students, including due dates and email notifications.

Focus on assessment and reporting  Complete teaching support

e Teaching support includes full lesson and assessment planning,
ensuring there is more time to focus on students.

aslorddital -

Chemistry for VCE Units 1 &2

Reports

FULTER OF:

9,
4

Additional resources
e Each chapter of the Student Book is accompanied by additional teaching and learning resources to help students progress.

> In addition to online assessment, teachers have access to editable practice exams that are
provided in topic 1.13 of the Chemistry toolkit. These exams are formatted like the VCAA BenefItS for

Chemistry exam. teachers

> Teachers are provided with laboratory support through experiment answer guidance,
laboratory technician notes and risk assessments to ensure safe learning experiences.
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— Develop aims and questions, formulate hypotheses and make predictions
— Plan and conduct investigations

— Comply with safety and ethical guidelines

— Generate, collate and record data

— Analyse and evaluate data and investigation methods

— Construct evidence-based arguments and draw conclusions

— Analyse, evaluate and communicate scientific ideas
Source: VCE Chemistry Study Design (2023—-2027) reproduced by permission © VCAA
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GROUNDWORK

In Chapter 1, you will gain an overview of the VCE Chemistry course and
build on your key science skills. You will also learn about the sustainability
perspectives that are important for VCE Chemistry and gain skills to succeed in
your assessments.

This chapter will build on skills you have already started developing in
Years 7-10 Science. So, before you begin the chapter, test yourself on the
following questions to make sure you remember the basics.

What is a hypothesis? Identify at least three features
you should include when
L’y‘pi:;:;‘::’”k resouree presenting a graph or a table.
. i . %‘ 1C Groundwork resource
Define qualitative data and Presenting data
quantitative data and give an
example of each. Contrast a controlled variable,
an independent variable and
1B Groundwork resource a dependent variable in an
Qualitative and quantitative data

experiment or investigation.

'ﬁ 1D Groundwork resource
45 Variables

-

'. -
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chemistry

the study of

matter, including its
structure, properties
and behaviour

KEY IDEAS
In this topic, you will learn that:

+ studying Chemistry can lead to a diverse range of career pathways
+ VCE Chemistry is divided into units and areas of study
+ the key science skills and their application are important for success in VCE Chemistry.

Chemistry is the study of the properties and behaviour of matter. It is often called the
‘central science’ because key concepts from Chemistry can be linked to other subjects. If you
study VCE Biology or VCE Physics, you will see that some key ideas can be linked to what
you are learning in VCE Chemistry.

Careers in chemistry

Studying Chemistry in VCE can lead to many opportunities

when you finish school. Industries that chemists work in include

(but are not limited to):

¢ medicine and health care (e.g. pharmacist, doctor,
toxicologist, drug development)

e environment (e.g. environmental chemist, geochemist, water
quality scientist)

¢ manufacturing (e.g. food and drink manufacturing,
chemical engineering, materials development)

FIGURE 1 Pharmacists use chemistry in their occupation. e science communication (e.g. science writer, teacher, science

lecturer, science presenter).

Studying Chemistry in VCE also gives you a wide variety of transferrable skills, which are

skills that you can use across many different disciplines. These skills include:

problem-solving
teamwork

critical thinking
communication

research.

Structure of the VCE Chemistry course

Chemistry is one of the five science courses offered in VCE. When you study VCE

Chemistry, you have an opportunity to engage in a range of inquiry tasks and develop

key science skills. You will develop an understanding of the elements, the composition

and behaviour of matter and the processes involved when matter reacts to produce useful
materials in sustainable ways.

VCE Chemistry consists of four units (see Figure 2). Each unit is divided into Areas of

Study. The Areas of Study that you will explore in Units 1 and 2 are outlined in Table 1.
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VCE Chemistry

How can the diversity of

Unit 1 ™ materials be explained?

How do chemical reactions

Unit 2 ~— ™ shape the natural world?

How can design and
innovation help to optimise

(0itee chemical processes?
How are carbon-based
Unit 4 compounds designed

for purpose?

FIGURE 2 The structure of the VCE Chemistry course

Source: Adapted from VCE Chemistry Study Design (2023—2027) reproduced by permission © VCAA

TABLE 1 Areas of Study for Units 1 and 2 Chemistry

Unit 1 How can the diversity of materials be explained?

1. How do the chemical
structures of materials explain
their properties and reactions?

2. How are materials
quantified and classified?

3. How can chemical
principles be applied to create
a more sustainable future?

In this Area of Study, you will learn about:

» elements as the building blocks of useful materials

* structures, properties and reactions of carbon compounds, metals and ionic compounds

* separating the components of mixtures using chromatography.

In this Area of Study, you will learn about:

* the measurement of quantities in chemistry

» properties of organic compounds, including polymers.

In this Area of Study, you will select and investigate a recent discovery, innovation, case study or
issue related to the concepts you have covered in Areas of Study 1 and 2.

Unit 2 How do chemical reactions shape the natural world?

Area of Study Description

1. How do chemicals interact
with water?

2. How are chemicals
measured and analysed?

3. How do quantitative
scientific investigations
develop our understanding of
chemical reactions?

OXFORD UNIVERSITY PRESS

In this Area of Study, you will learn about:

» the properties of water, including density, specific heat capacity and latent heat of vaporisation

» acid-base and redox reactions, including their chemical equations and how they are used in
the real world.

In this Area of Study, you will learn about:

» the analysis of chemical reactions involving acids, bases, salts and gases

» solubility of substances in water, the relationship between solubility and temperature, using
solubility curves, and how to predict when a solute will dissolve or crystallise out of a solution

* quantifying amounts in chemistry using volumetric analysis, the ideal gas equation,
stoichiometry and calibration curves

In this Area of Study, you will conduct an investigation that you have designed or adapted

yourself. The investigation will relate to chemical equations and/or analysis that you have learnt

about in Unit 2.

To do this, you will write your own research question, and then conduct an experiment that

generates primary data for you to answer your question.

You will maintain a logbook for record, assessment and authentication purposes.

Source: Adapted from VCE Chemistry Study Design (2023-2027) reproduced by permission © VCAA

CHAPTER 1 CHEMISTRY TOOLKIT &



How you will be assessed

In Units 1 and 2, you can be assessed in several different ways for the Areas of Study. These

are outlined in Table 2. The assessment in VCE Chemistry is designed to test you against an

Outcome for each Area of Study. The Outcome outlines what you should be able to do by the
end of the Area of Study if you have completed it successfully.

TABLE 2 Areas of Study 1 and 2 Outcomes and Assessment tasks

Unit 1 Area of
Study 1:

How do the
chemical
structures

of materials
explain their
properties and
reactions?
Unit 1 Area of
Study 2:

How are
materials
quantified and
classified?

Unit 2 Area of
Study 1:

How do
chemicals
interact with
water?

Unit 2 Area of
Study 2:

How are
chemicals
measured and
analysed?

the student should be able to
explain how elements form carbon
compounds, metallic lattices and
ionic compounds, experimentally
investigate and model the properties
of different materials, and use
chromatography to separate the
components of mixtures

the student should be able to
calculate mole quantities, use
systematic nomenclature to name
organic compounds, explain

how polymers can be designed

for a purpose, and evaluate the
consequences for human health and
the environment of the production
of organic materials and polymers.
the student should be able to
explain the properties of water in
terms of structure and bonding,
and experimentally investigate and
analyse applications of acid—base
and redox reactions in society.

the student should be able to
calculate solution concentrations
and predict solubilities, use
volumetric analysis and
instrumental techniques to analyse
for acids, bases and salts, and apply
stoichiometry to calculate chemical
quantities.

For each Outcome in Areas of Study 1 and 2,

you could be asked to complete one or more of

the following tasks:

* areport of a laboratory or fieldwork activity,
including the generation of primary data

* acomparison and evaluation of chemical
concepts, methodologies and methods,
and findings from at least two student
practical activities

» reflective annotations of one or more
practical activities from a logbook

e asummary report of selected
practical investigations

» acritique of an experimental design,
chemical process or apparatus

* an analysis and evaluation of generated
primary and/or collated secondary data

* amodelling or simulation activity

* amedia analysis/response

* problem-solving involving chemical
concepts, skills and/or issues

» areport of an application of chemical
concepts to a real-life context

* an analysis and evaluation of a chemical
innovation, research study, case study,
socio-scientific issue, secondary data or a
media communication, with reference to
sustainability (green chemistry principles
sustainable development and/or the
transition to a circular economy)

* an infographic

» ascientific poster.

Source: Adapted from VCE Chemistry Study Design (2023—2027) reproduced by permission © VCAA

6 CHEMISTRY FORVCEUNITS1 &2

OXFORD UNIVERSITY PRESS



The Area of Study 3 Outcomes and Assessment tasks are slightly different.

TABLE 3 Area of Study 3 Outcomes and Assessment tasks

Unit 1 Area of Study 3:
How can chemical
principles be applied
to create a more
sustainable future?
Unit 2 Area of Study 3:
How do quantitative
scientific investigations
develop our
understanding of
chemical reactions?

the student should be able to investigate
and explain how chemical knowledge is
used to create a more sustainable future
in relation to the production or use of a

selected material.

the student should be able to draw

an evidence-based conclusion from
primary data generated from a student-
adapted or student-designed scientific
investigation related to the production
of gases, acid—base or redox reactions
or the analysis of substances in water.

a response to a question involving
the production or use of a selected
material, including reference to
sustainability

a report of a student-adapted

or student-designed scientific
investigation using a selected
format, such as a scientific
poster, an article for a scientific
publication, a practical report, an
oral presentation, a multimedia
presentation or a visual
representation

Source: Adapted from VCE Chemistry Study Design (2023—2027) reproduced by permission © VCAA

You can use Chapter 10 Research investigation to guide you through Unit 1 Area of Study 3,
and Chapter 18 Student-designed investigation to guide you through Unit 2 Area of Study 3.

Key science skills

The key science skills are applicable to all Areas of Study in Units 1-4 of the VCE Chemistry
course. They are especially important for planning and conducting investigations for your

assessment tasks.

In addition to key knowledge (which we will cover in Chapters 2—18), VCE Chemistry
requires you to develop and apply a range of key science skills. These skills are specified in
the VCAA VCE Chemistry Study Design and are listed in Table 4.

TABLE 4 Key science skills

Key science skill VCE Chemistry Units 1-4

identify, research and construct aims and questions for investigation

Develop aims and
questions, formulate
hypotheses and make
predictions

(see Topic 1.3)

Plan and conduct
investigations

(see Topic 1.4)

OXFORD UNIVERSITY PRESS

.

.

identify independent, dependent and controlled variables in controlled experiments

formulate hypotheses to focus investigations

predict possible outcomes of investigations

determine appropriate investigation methodology: case study; classification and identification;

controlled experiment; correlational study; fieldwork; literature review; modelling; product, process

or system development; simulation

design and conduct investigations; select and use methods appropriate to the selected investigation

methodology, including consideration of sampling technique and size, equipment and procedures,

taking into account potential sources of error and causes of uncertainty; determine the type and

amount of qualitative and/or quantitative data to be generated or collated

work independently and collaboratively as appropriate and within identified research constraints,

adapting or extending processes as required and recording such modifications

(continued)
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TABLE 4 continued

Key science skill VCE Chemistry Units 1-4

Comply with ¢ demonstrate safe laboratory practices when planning and conducting investigations by using risk
safety and ethical assessments that are informed by safety data sheets (SDS), and accounting for risks

guidelines * apply relevant occupational health and safety guidelines while undertaking practical investigations
(see Topics 1.5 and » demonstrate ethical conduct when undertaking and reporting investigations

1.6)

Generate, collate and | ¢ systematically generate and record primary data, and collate secondary data, appropriate to the
record data investigation, including use of databases and reputable online data sources

(see Topic 1.7) ¢ record and summarise both qualitative and quantitative data, including use of a logbook as an

authentication of generated or collated data
e organise and present data in useful and meaningful ways, including schematic diagrams, flow charts,
tables, bar charts and line graphs

Analyse and e process quantitative data using appropriate mathematical relationships and units, including
evaluate data calculations of ratios, percentages, percentage change and mean

and investigation + use appropriate numbers of significant figures in calculations

methods « plot graphs involving two variables that show linear and non-linear relationships

(see Topic 1.8) » identify and analyse experimental data qualitatively, handling where appropriate concepts of

accuracy, precision, repeatability, reproducibility, resolution, and validity of measurements; and
errors (random and systematic)

¢ identify outliers, and contradictory, provisional or incomplete data

* repeat experiments to evaluate the precision of data

¢ evaluate investigation methods and suggest ways to improve accuracy and precision, and to reduce
the likelihood of errors

Construct evidence- | ¢ distinguish between opinion, anecdote and evidence, and scientific and non-scientific ideas

based arguments and | «  evaluate data to determine the degree to which the evidence supports the aim of the investigation,

draw conclusions and make recommendations, as appropriate, for modifying or extending the investigation
(see Topic 1.9) » evaluate data to determine the degree to which the evidence supports or refutes the initial prediction
or hypothesis

* use reasoning to construct scientific arguments, and to draw and justify conclusions consistent with
the evidence and relevant to the question under investigation

» identify, describe and explain the limitations of conclusions, including identification of further
evidence required

e discuss the implications of research findings and proposals

(continued)
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TABLE 4 continued

Key science skill VCE Chemistry Units 1-4

Analyse, evaluate .
and communicate
scientific ideas

(see Topic 1.10) .

use appropriate chemical terminology, representations and conventions, including standard
abbreviations, graphing conventions, algebraic equations, units of measurement and

significant figures

discuss relevant chemical information, ideas, concepts, theories and models and the connections
between them

analyse and explain how models and theories are used to organise and understand observed
phenomena and concepts related to chemistry, identifying limitations of selected models/theories
critically evaluate and interpret a range of scientific and media texts (including journal articles, mass
media communications and opinions in the public domain), processes, claims and conclusions related
to chemistry by considering the quality of available evidence

apply sustainability concepts (green chemistry principles, development goals and the transition from
a linear towards a circular economy) to analyse and evaluate responses to chemistry-based scenarios,
case studies, issues and challenges

identify and explain when judgements or decisions associated with chemistry-related issues may

be based on sociocultural, economic, political, legal and/or ethical factors and not solely on

scientific evidence

use clear, coherent and concise expression to communicate to specific audiences and for specific
purposes in appropriate scientific genres, including scientific reports and posters

acknowledge sources of information and assistance, and use standard scientific referencing
conventions

Source: VCE Chemistry Study Design (2023—-2027) reproduced by permission © VCAA

1)

A

Describe and explain ¢ What qualities or interests

1 Summarise how your knowledge and skills will

should a person who is interested in these

be assessed in VCE Chemistry Units 1 & 2. occupations have?
2 Reflect on the key science skills listed in Table 4 d What do you think is the most interesting
and identify 35 skills you need to practise most. part of these occupations? Explain

Apply, analyse and compare

3 Follow the link in your obook pro to access
the ‘Chemistry bullseye poster’. Research two
different chemistry-related occupations that

your answer.

e What do you think is the most difficult or
repetitive part of these occupations? Explain
your answer.

interest you and answer the following questions. Design and discuss

a Write down some of the types of activities
that a person does in these occupations.

4 Discuss the results of your research from
Question 3 with another student.

b What education or qualification was
completed in order to work in these

occupations?

OXFORD UNIVERSITY PRESS
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Aboriginal and/
or Torres Strait
Islander Peoples
people with family
heritage from, and
membership in, the
ethnic groups that
lived in Australia
before British
colonisation

FIGURE 1 Aboriginal
Language groups and
Nations within the
borders of Victoria

KEY IDEAS

In this topic, you will learn that:

+ Aboriginal and Torres Strait Islander Peoples are Australia’s first chemists and apply their
unique scientific knowledge about the natural world to find (or refine) suitable food sources,
and develop traditional medicines and other useful materials in sustainable ways

+ Aboriginal and Torres Strait Islander Peoples come from many diverse nations, each of which
have their own unique cultures, histories and knowledges.

Aboriginal and Torres Strait Islander cultures are some of the oldest continuous cultures in
the world and have existed on this land for at least 60 000 years. The Traditional Custodians
of Australia are people who are of Aboriginal and/or Torres Strait Islander descent, and who
identify and are accepted as such by their community.

As a collective group, Aboriginal and/or Torres Strait Islander Peoples may also
be referred to as Indigenous Peoples, First Peoples and/or Traditional Custodians/Owners.
Indigenous Peoples may also identify with their particular Community, Nation, Tribe or Clan
that they, their family and/or their community recognise.

We say Aboriginal and Torres Strait Islander Peoples (not ‘people’) because there are
many diverse language groups in Australia (representing more than 250 languages), each
of whom have their own unique cultures, laws, practices and languages. So, when learning
or writing about the cultures and practices of Aboriginal and/or Torres Strait Islander
Communities, Nations, Tribes or Groups in VCE Chemistry, it is important to identify and
acknowledge the right owners of that knowledge.

LEGEND
Aboriginal language group
o O Major town
Ngargad [ J State capital

Wembawemba Traditional lands of

the Kulin nation

Wergaia

O
Yorta Yorta Wodonga

Baraba
Baraba

Waveroo

Nguraiilam
wurrung

Dja Dja wurrung
(Jaara)

Jardwadjali

Daung wurrung

‘Watha wurrung Bidwell

Woi wurrung

o
eilhrets (Waurundijeri)

dig Dhauwurd
7 wurrung
(Gunditjmara)

200 km
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Aboriginal and Torres Strait Islander knowledges
and cultures in VCE Chemistry

The diverse cultures and knowledge systems of Aboriginal and Torres Strait Islander Peoples
have been acknowledged in the VCE Chemistry course.

In VCE Chemistry, you will learn how scientific thinking can be enhanced by considering
how Aboriginal and Torres Strait Islander Peoples have developed and refined their own
knowledge, including the use of plants as medicine and the use and modification of natural
materials for useful purposes.

For example, people of the Kulin Nation in Victoria can use the sap of the river red
gum (Eucalyptus camaldulensis) to seal burns, or the smoke of older manna gum (Eucalyptus
viminalis) leaves to reduce fever. In Western Australia, the Noongar Peoples use infusions of
crushed bracken fern (Preridium esculentum) to relieve sores, or the juice from the same plant

to relieve insect bites. In New South Wales, the Bidjigal and Gadigal Peoples use the long
leaves of the gymea lily (Dorvanthes excelsa) to produce string, and its long stem to craft a
fishing spear.

A .\ 1\ ) - . g o
FIGURE 2 Aboriginal and Torres Strait Islander Peoples hold specialised knowledge about the plants and animals
on Country, such as how to use a the leaves of the manna gum (Eucalyptus viminalis) in Victoria, b the bracken fern
in Western Australia or ¢ the gymea lily in eastern New South Wales.

This knowledge has been accumulated and refined over thousands of years. It is highly
sophisticated and specialised for the areas in which the people live.

Apply, analyse and compare

1 Identify the Traditional Owners of the land your

school or home is built on. in Victoria

Study tip

In Unit 1 Area of Study
3, you might research
how Aboriginal and
Torres Strait Islander
Peoples sustainably
modify and process
raw materials. It is
important to be able
to carefully evaluate
your resources to
make sure you're
using appropriate
ones. See your
teacher for more
information on how to
do this.

3 Research one of the following topics.
e The use of plants for traditional medicines

e The chemical processes that occur when

Design and discuss

2 Explain why modern medicine would reference
the chemical knowledge of Aboriginal and
Torres Strait Islander Peoples to treat ailments .
and infections.

before eating them

pigments to make paint

Aboriginal and Torres Strait Islander Peoples
detoxify poisonous items (such as cycad seeds)

The traditional use of animal fat and/or plant

4 Evaluate the resources you used in Question 3.

Justify your response.

OXFORD UNIVERSITY PRESS
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KEY IDEAS
In this topic, you will learn that:

+ aresearch question states the specific problem or issue on which your investigation will
be based

+ an aim is a statement of what is to be investigated

+ a hypothesis is a testable statement that should include a prediction about the outcome of
an investigation, based on scientific reasoning.

The scientific method is a cyclical process involving a number of

Research question .
q steps (see Figure 1):
‘ e developing a research question or aim

Report and Aim * formulating a hypothesis
communicate . . .
I e conducting experiments to collect, analyse and communicate data
I (including potential errors and uncertainty)
Evaluatiop and Expe}*imental des'ign o developing conclusions
conclusions and implementation

e communicating scientific ideas and understandings.
Data collection

and analysis Developing a researCh questiOn

FIGURE 1 The general process of the scientific In VCE Sciences, you will need to develop a research question

method. Adapted from: VCAA (2016) Victorian for your research investigation (Unit 1) and student-designed
Certificate of Education Chemistry Advice for investigation (Unit 2). When writing a research question, you should
Teachers 2016—2020, page 6, Melbourne, Victorian . .

. . make sure the question is:
Curriculum and Assessment Authority.

e clear and specific: your research question must contain enough
detail for your audience to understand what you are investigating

scientific method + concise: your research question must be expressed in as few words as possible
a series of steps used

¢ . e complex: your research question cannot be answered with a simple ‘yes’ or ‘no’, or
0 acquire knowledge

in science, which with facts that are easily found; it must require enough scope for you to respond with an

?volres.obserg/ation, appropriate experiment with collection and analysis of primary and/or secondary data.
eveloping an . . . e . . . .

testing hypotheses; An example of a suitable research question for a scientific inquiry in VCE Chemistry

collecting, analysing is: Which plant biomass produces an efficient mass per unit volume of essential oil when

and communicating

extracted by steam distillation?
results

Writing an aim

aim An aim is a short statement outlining what is to be investigated. The goal of your experiment
astatement that

describes the purpose i X
of aninvestigation Chemistry is:

To investigate the relationship between plant biomass and the volume of essential oil
produced during extraction by steam distillation.

or inquiry must be precisely stated. An example of an aim for a scientific inquiry in VCE

12 CHEMISTRY FOR VCEUNITS 1 & 2 OXFORD UNIVERSITY PRESS



Independent and dependent variables should also be included where possible, without
detail on the method or procedure used. Remember, an independent variable is what you
change during a controlled experiment. The dependent variable is what you measure (it
may or may not be affected by the independent variable). A controlled variable is one that
is not changed or remains constant during an experiment.

Formulating a hypothesis and making a prediction

A hypothesis is a testable statement that predicts how the independent variable will affect
the dependent variable in an investigation. It should include an explanation for the prediction
based on scientific knowledge or reasoning.

A hypothesis cannot be wrong, only supported or negated by the investigation results.

If ...then ... because ...

A good way to make sure you include everything in your hypothesis is to use a structure such
as ‘If ... then ... because’ or ‘When ... the ... because’ statement.
Suggested phrases for formulating a hypothesis are listed in Figure 2.

action to independent variable

‘If the’ independent £ ‘is increased/decreased by ... s ‘then the’
‘When the’ variable ‘is greater/less than ...’
‘is larger/smaller ..."
\j
effect on dependent variable
explanation ‘because’ ‘increases/decreases’ dependent
of relationship. = ‘will be greater/less than’ p— variable

‘will be larger/smaller’

FIGURE 2 Constructing a hypothesis from a research question

An example of a hypothesis for a scientific inquiry in VCE Chemistry is:

When the hydrocarbon chain length of an alcohol is increased, then its solubility in
water will decrease, because increasing the non-polar section of the molecule increases
hydrophobicity and interferes with the solubility of the polar hydroxyl (-OH) functional
group on the molecule.

See how to write an aim, research question and hypothesis in Worked example 1.3.

plant, it shrivelled and

died. The student wanted to use

Describe and explain

1 Suggest why the steps of the scientific

method, as illustrated in Figure 1, are this observation as the basis for a

often shown as a circular process. practical investigation.

a Design a research question for this

AP AL L GOLELE practical investigation.

2 Contrast an aim and a hypothesis. . . .
yp b Write an aim for this

Design and discuss practical investigation.

3 During studies of acids and bases,
a student observed that when

¢ Formulate a hypothesis for this

investigation.
she poured lemon juice onto a

OXFORD UNIVERSITY PRESS

independent
variable

the variable that

is changed or
manipulated during
an investigation

dependent
variable

the variable that

is observed or
measured when the
independent variable
is changed during an
investigation

controlled
variable
avariable that is
not changed oris
constant during an
investigation

hypothesis

a testable statement
thatincludes a
prediction about

the outcome of

an investigation
based on scientific
reasoning

Study tip

Make sure you
know how to write
a hypothesis. This is
the kind of skill that
is often tested in
assessment tasks
or exams.

______________

m 1.3 Worked
example

: Find me in
i your obook pro

example
: Video
- demonstration

...............
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methodology

a system of methods
used in a particular
area of study or
activity

KEY IDEAS

In this topic, you will learn that:

+ a variety of methodologies can be used for a scientific investigation

+ a logbook is required for recording raw data and must be submitted intermittently for
assessment purposes.

In VCE Chemistry, you will complete at least 10 hours of practical work per unit.

Scientific investigations are important to the VCE Chemistry course and can be used
to collect primary data or data from secondary sources. You can complete an investigation
individually, in a small group or with the whole class; however, all the work required for
assessment purposes (e.g. the logbook and the poster) must be your own work.

Scientific investigation methodologies

A variety of methodologies can be used when planning and conducting scientific
investigations. A methodology refers to the approach you take to answer your scientific
question. Not all scientific questions should or need to be answered with a controlled
experiment. There are other ways to find the answers to your scientific questions or collect data.
Some of the methodologies that you will encounter in VCE Chemistry are outlined in Table 1.

TABLE 1 Key scientific investigation methodologies in VCE Sciences

Investigation .. .
g Investigation outline
methodology

Case study

Classification and
identification

Controlled
experiment

Fieldwork

Literature review

Modelling

A case study involves the investigation of a specific event, an activity or a problem that contains a real or
hypothetical situation. Case studies can be historical, involving the analysis of causes and consequences,
and/or discussion of knowledge learnt from the situation; a real situation or a role play of an imagined
situation, where plausible recommendations are to be made; or problem solving, where developing a new
design, methodology or method is required.

Classification refers to the arrangement of phenomena, objects or events into smaller, more manageable
groups (e.g. classifying organic compounds into functional groups).

Identification is a process of recognising things as belonging to particular sets or possibly being part of a
new set.

A controlled experiment investigates the relationship between an independent variable and a dependent
variable. All other variables are controlled so they don’t affect the outcome of the investigation.

Fieldwork involves going to a specific location to investigate a phenomenon or problem that is unique to that
site. When completing fieldwork, you should record site-specific data in your logbook, such as observations
and data collected about the conditions of the environment (e.g. air temperature, pH of the water).

A literature review involves researching, gathering and interpreting secondary sources (also called
‘literature’ by academics) to answer a research question. This may be used to answer questions that have
already been asked by other scientists, or to develop a background understanding before you start your
own investigation.

A model physically, conceptually or mathematically simulates a concept to assist understanding (e.g.
modelling molecule structures, which are too small for us to observe in the classroom).

(continued)
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TABLE 1 continued

Investigation o q
8 Investigation outline
methodology

Product, process or = Product, process or system development involves designing an object, process or system to meet a need.

system development This should link scientific knowledge to technological developments.

Simulation Simulations involve using an existing model to investigate a scientific phenomenon by manipulating

variables in the simulation. Simulations are useful when variables cannot be manipulated in real life.

Source: Adapted from VCE Chemistry Study Design (2023—2027) reproduced by permission © VCAA

Logbook

You will need a logbook in hard copy or a digital form to keep
primary and secondary data records from all types of scientific
investigations undertaken in Units 1-4. You will need to submit your
logbook to your teacher for some assessment tasks so they can check
that the work you have submitted is your own.

Each entry must include the date and information you add in
chronological order, and an acknowledgement of all secondary
resources, as well as all expert advice and teacher assistance received.

Your logbook could also include the following information as you
complete your investigation:

* planning notes for experiments

* adescription of the activities you have carried out

e the results/data from guided activities or investigations (including
outliers and/or risk identification and management)

e personal reflections made during or at the conclusion of
demonstrations, activities or investigations

e any links to spreadsheet calculations or other digital records and
presentation you might use

* any notes and electronic (or other images) taken on excursions, or
any database extracts

e notes of any additional work completed outside of class time.
A well-organised logbook that contains all of this information will

make it a lot easier to complete your scientific poster or report in
Unit 2 Area of Study 3.

FIGURE 1 Modelling can help us to investigate
scientific phenomenon if we are unable to observe
the real thing in the lab.

FIGURE 2 Fieldwork allows us to investigate
phenomena at a specific location. For example,
this scientist is testing the pH of the water at this
waterway.

0@

Describe and explain Apply, analyse and compare

1 What are the advantages of keeping a logbook for 3 Compare:

investigations in VCE Chemistry? a a controlled experiment and fieldwork

2 What are the differences between primary and
secondary data?

b a case study and a literature review

¢ modelling and a simulation.

Design and discuss

4 Design a potential research question for one of

the scientific investigation methodologies.

OXFORD UNIVERSITY PRESS
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KEY IDEAS

In this topic, you will learn that:

+ safety must be your priority when performing scientific investigations

+ arisk assessment is an organised way of identifying hazards and/or risk factors, and to
implement controls for prevention when performing scientific investigations.

Chemists often work with dangerous goods and hazardous substances. You might encounter
some of these dangerous substances when conducting practical work in VCE Chemistry.

Some hazards are clearly labelled for us. (See Figure 1 for examples of chemical hazard
warning symbols.) But other hazards still need to be avoided to keep everyone safe. We can do
this by following basic laboratory safety rules and conducting risk assessments.

Rules for laboratory safety

¢ Always wait for teacher permission before entering the laboratory, collecting materials
and/or equipment and beginning your activities. Teacher and laboratory technician
instructions must also be obeyed for OHS (occupational health and safety) reasons.

¢ Always wear the correct personal protective equipment appropriately. Laboratory
coats should be buttoned up to protect your clothes. Laboratory glasses or goggles should
be worn on the face for eye protection. Laboratory gloves should be worn whenever
possible to protect skin from heat, cold and chemicals. Closed-toe shoes should be worn
for foot protection and long hair should be tied back behind the neckline.

¢ Always behave sensibly. Treat the laboratory as a proper workplace environment. Be
courteous and respectful to your peers, teachers and other staff who may enter.

¢ Never eat or drink in the laboratory.
@ @ ‘ @ ‘ You don’t know what substances have been
in the laboratory previously, and ingestion of
@ ‘ SR " . & 14 y € o 5}' » Report all accidents immediately to
the teacher in charge, including spills,
leaks, breakages, and faulty and/or damaged
‘ ‘ ‘ ’ ’ equipment, to minimise escalation of

potential hazards.

) § /ﬁ_\ ¢ Turn off all equipment and/or pack it
V V away in a careful and safe manner (for
Q /i\\

hazardous materials could be harmful.

future use by others). Place waste materials
and/or chemicals in appropriate containers

for disposal and leave your workplace area
clean, dry and tidy.

FIGURE 1 The Globally Harmonised System of Classification and Labelling
of Chemicals (GHS) is used in Australia.
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Risk assessments

A risk assessment is an organised way

to identify:

e any risk factors and/or hazards that might
occur during an investigation

e controls or actions to prevent accidents,
injuries or harm to you (or anyone else
who might be in the laboratory).

As part of VCE Chemistry, you may
need to write and submit a risk assessment
to accompany investigations that you have
designed yourself.

FIGURE 2 When conducting experiments, you should wear a lab coat, gloves,
safety glasses and closed-toe shoes, and tie back long hair.

Risk assessments are written for all
workplace environments, including the
laboratory, to meet model work health and safety acts, legislation and codes of practice. risk aSSeSmeent
. ) ] ) aprocess o

Risk assessments can be written in a variety of formats and some schools may use external evaluating the
programs to generate them. An example of a risk assessment for a laboratory-based activity potential risks that
may be involved
. in an activity, e.g.
provided. performing an
experiment

(with annotations) is provided in your obook pro. A blank risk assessment template is also

It is important to consider the information in each section of the risk assessment before
assigning a final risk judgment. For example, to reduce the risk of using a hazardous
substance, it could be:

« diluted @ 1.5 Risk :
e dispensed from a dropper bottle assessment i

. . . . . . {  Find meinyour |
e used by a person who is wearing their personal protective equipment appropriately QT ;
* used when following standard laboratory rules. B 5

It is also important to implement and follow the control measures outlined for all potential
hazards, physical and/or chemical, in the risk assessment, to ensure the safety of everyone
involved in the activity.

Access an annotated risk assessment using the digital icon.

Describe and explain Apply, analyse and compare

1 Explain why it is important to comply with safe 3 Compare the similarities and differences between
work practices when planning and conducting the safety data sheets of one GHS substance
laboratory-based activities. classified as hazardous and another one classified

2 Describe the process of how to make a final risk as non-hazardous.

judgment of a laboratory-based activity process Design and discuss

or procedure, using an example of a practical . . .
.. . 4 An experiment is to be conducted to determine
activity or teacher demonstration from

Units 1 or 2. the solubility of potassium chloride in water at

various temperatures, using a burette, small
funnel, large test tube, retort stand with clamp,
kettle, thermometer and large beaker. Design a
risk assessment for this experiment.
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ethics

moral principles that
govern a person’s
behaviour or how an
activity is conducted

Study tip

When collecting

or reporting the
results of scientific
investigations, be
careful to minimise
data errors, be honest
(do not mislead, or
change or make up
data) and avoid bias
from unexpected data
or results.

KEY IDEAS
In this topic, you will learn that:
+ ethics are applied when performing all types of scientific investigations in VCE Chemistry.

Ethical understanding is applied across Units 1-4 of VCE Chemistry, especially when

performing scientific investigations, analysing data collected from primary and secondary

sources, and identifying and investigating any issues relating to the application of scientific

knowledge in society.
In VCE Chemistry, ethics can include:

¢ thinking about the impact of scientific investigations (including your own) on living and
non-living things and the environment

e being honest when recording data and presenting information from your own
investigations, and acknowledging when you are using someone else’s ideas or data

¢ developing an opinion or argument for or against science-related ethical issues based
on your understanding of ethical concepts (considering current and future needs) and
scientific knowledge

e identifying factors that might influence decision making in science (such as personal
values or economic, political or legal factors).

Ethical issues in chemistry

Modern ethical issues in chemistry include: manufacture and use of ‘designer’
polymers, nanoparticles and pharmaceuticals; sustainable consumption of materials
and goods; price and/or safety of drugs made by pharmaceutical companies.

Research one of these issues and answer the following questions.

How might the additional facts affect what is ethically at stake?

can be expensive. Is this ethical?

1 What known facts are presented?

2 What ethical concerns do they raise?

3 Which of the known facts are relevant to resolving the ethical concerns? FIGURE 1 Products developed
4 What additional facts might be relevant to the case? by pharmaceutical companies
5

6

What options are available, and which seem the best from an ethical viewpoint?

Describe and explain from the VCE Chemistry Study

1 Explain why it is important to understand and Design, giving reasons for how well they align.
apply ethics in VCE Chemistry. Design and discuss

Apply, analyse and compare 3 Design an A4-sized report or brochure

2 Download a copy of the Global Chemists’ Code of the arguments for or against (based on

of Ethics, from your obook pro. Compare this
document with the key knowledge outcomes

collected evidence) one of the ethical issues in
Challenge 1.6. Identify and justify your own
position on the issue.
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qualitative data
data thatis not
numerical, can be
text, images or audio

quantitative data
data that can be
counted or measured
and is expressed as
numbers

discrete data
data or information
that can only be
certain numerical
values

continuous data
data or information
that can be any
numerical value

collate

collect and combine
texts, information or
data

OXFORD UNIVERSITY PRESS

KEY IDEAS

In this topic, you will learn that:

+ data generated from scientific investigations is important evidence to support the trends,
patterns and/or relationships between variables

+ raw data can be qualitative or quantitative, discrete or continuous

+ raw data from scientific investigations needs to be presented clearly so that it can be easily
understood by your audience.

In VCE Chemistry and other sciences, investigations are important for developing
explanations, supported by evidence (or data), to explain natural phenomena and events.
Raw data generated from scientific investigations and other evidence recorded in your
logbook must be presented in an appropriate format to illustrate any trends, patterns and/or
relationships between the independent, dependent and controlled variables.

Types of data

From previous studies in statistics or mathematics, you know that there are many types of raw

(or unprocessed) data that can be collected. Studies in VCE Chemistry involve the following

raw data types.

¢ Qualitative data can be described in words, phrases or categories (e.g. classifying types
of substances or describing investigation observations in dot points or sentences).

¢ Quantitative data can be described with numbers, quantities or other numerical values,
often collected during scientific investigations. Quantitative data can be further classified as:

— discrete data — set numerical values that are not related (e.g. comparing the energy
content of different foods or fuels)

— continuous data — numerical values within a specified range that are usually
generated when measurement is involved (e.g. temperature, mass, length, voltage,
volume, time, pH).

Collating and recording data

All raw data from scientific investigations, either qualitative or quantitative, should be
collated presented in a table, which has a title and labelled columns.

Organising qualitative data in tables

For qualitative data, the column labels should include a word or phrase description of the
variables. Data presented in these tables often shows trends that may be compared and
contrasted in the discussion section.

Organising quantitative data in tables

For quantitative data, the column labels should include a description of the independent and
dependent variables and unit(s) if measurement is involved.
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Data presented in these tables displays the numerical values of each variable without a
clear indication of their relationship(s). So this means you need to use a graph (or other visual
aid) to show any patterns or relationships.

TABLE 1 A template for organising quantitative data in a table

Independent Dependent variable
variable (include units)

Graphing data

Scientific graphs have the following features in common:

e a title, which should be a descriptive statement that includes the convention ‘dependent
variable versus independent variable’

e axes labels with units and scale numbers

¢ independent variable plotted on the horizontal (x) axis

e dependent variable is plotted on the vertical (y) axis

e properly scaled axes (of equal unit size) that fit the allocated space, and which ensure that
the data is plotted on the graph (not beyond each axis). The graph should be as large as
possible in the allocated space for clarity

e a colour coding system or different symbols for each different set of data points if more
than one data set is plotted on the same pair of axes.

a b

I ] 1 ] ]

I T T T 1 2. 3

0 1 2 3 4

fe—t—=— | | | | | 1 2—

o 1 2 3 4 5 6 7 8

X X

: = | | | 0 T ! | |
0 1 2 3 4 5 0 2 4 2 4 6

FIGURE 1 When setting up a graph, remember to a scale your axes evenly, and b begin your axes at 0 (or the origin).

Figure 1 shows some examples of what to do and what not to do when drawing graphs.
The points on your axis scale should be the same distance apart. If you use numbers, they
should also increase by the same amount each time.

Graphing discrete data

Qualitative or discrete data can be presented using different types of graphs (see Table 2).

TABLE 2 Graphing discrete data

Pie chart Pie charts are drawn as circles and 3%
divided into segments that each

represent a category. They show the
Water on Earth

® Fresh water
Salt water

proportion of each category as part of
the whole data set.
97%

(continued)
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TABLE 2 continued

Column graph Column graphs are used to display Composition of Earth’s atmosphere
categorical data. The bars can be

78%

plotted vertically or horizontally but
should not be touching.

Percentage of all atmospheric gases (%)

Nitrogen Oxygen Argon Carbon
(N,) 0, (Ar)  dioxide
(CO,)
and other gases
Atmospheric gases

Histogram Histograms are used to show the pH values of rainfall samples
frequency of numerical data groups. i Tligwm 3¢ frequency
Each column width on a histogram the number of times
can be a single data value or a data S an observ_ation
interval if the data is grouped (e.g. I occur.red nan
. g experiment or a study
0-5, 5-10, 10-15). The height of the g
column corresponds to the frequency, E
expressed as a number or percentage.
4.5 5.0 5.5 6.0 6.5
pH
Graphing continuous data Study tip
Line graphs or scatterplots are useful ways of presenting continuous data sets where there are Do not confuse
relationships between the dependent and independent variables. :;E(ﬁ;agr‘:asp":]gh
A line graph is used to display one or more data sets that are in a defined relationship Histograms are
(Figure 2). used for displaying
The effect of temperature on The relationship between numerlcal data, and
enzyme activity pressure of gas and volume their bars touch.
of the container (Boyle’s law) Column graphs
120 — are used to show
a < 100 — categories of data,
S 0 @/ and their bars do
§ E ué 80 — not touch.
& 3 2 60
=] 9]
Q S E
é‘ % 40 —
£ 20 —
o,
=]
T T T T T T 1 T T T T T T 11
0 10 20 30 40 50 60 70 0 10 15 20 25 30 35 40 45 50
Temperature (°C) Volume (L)

FIGURE 2 Line graphs are used to describe the relationship between two variables in a defined relationship.

A scatterplot is used to identify trends between two data sets that are not in a
defined relationship.

OXFORD UNIVERSITY PRESS CHAPTER 1 CHEMISTRY TOOLKIT 21



line of best fit
aline drawn through
a scatterplot of data
points that expresses
arelationship
between those points

40
30

20

Line of best fit

A line of best fit can be drawn on a scatterplot to demonstrate any trends in the data (see
Figure 3). Some points may be above, below or on the line of best fit. If the trend of the data
is linear, the line of best fit is drawn with a straight edge. If the trend of the data is curved, a
smooth curve should be drawn. If there is no visible trend between the data points (i.e. they
are scattered all over the graph), then no line of best fit should be drawn.

X

FIGURE 3 A line of best fit is drawn through the middle of your data points. You shouldn’t connect the dots. A line
of best fit can only be drawn if there is a strong positive or strong negative correlation.

Correlation

The relationship between two variables is called the correlation. If the data points on

a scatterplot are close together, it could mean there is a stronger correlation between the

variables.

e If one variable increases as the other variable increases, it is called a positive correlation.
Weight and height are two variables that commonly have a strong positive correlation.

e If one variable increases as the other variable decreases, it is called a negative correlation.

e If there is no trend between the variables (data points are scattered all over the graph), the
data is showing no correlation between the variables.

Strong positive correlation

40
30
20
10 20 30 10 20 30 10 20 30 10 20 30
Strong negative correlation Weak negative correlation

FIGURE 4 Scatterplots are used to describe the relationships between two variables that are not in a straight line.
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Describe and explain

1 State the main features of scientific graphs.

Apply, analyse and compare

2 Contrast column graphs and histograms.

Design and discuss

3 The laboratory technician at your school has a
waste solution of copper(II) sulfate, of unknown
concentration, that needs to be contained and
sent off-site for disposal. The local chemical
waste processing plant has requested a statement
of the exact concentration of this solution
before they accept the container. Students have
volunteered to help determine the concentration
of this unknown solution by colorimetry.

The students prepare a series of copper(II)
sulfate solutions of known concentration. They
fill 3 mL cuvettes with the solutions. They also
fill one cuvette with distilled water and another
cuvette with the waste solution of unknown
concentration. Each filled cuvette is placed in
the colorimeter and the students measure the
percentage absorbance of each coloured solution.

FIGURE 5 A colorimeter measures the amount of light absorbed
by different solutions.

OXFORD UNIVERSITY PRESS

The raw data obtained from this

practical investigation is given in Table 3.

TABLE 3 The students’ raw data

1 0 0.00
2 0.2 0.06
3 0.5 0.16
4 0.7 0.22
5 0.9 0.28
6 Waste solution 0.20

a Describe the purpose of using distilled water
in this practical investigation.

b Identify the dependent and the independent
variables in this practical investigation.

¢ Design a visual representation of the data
in Table 3 with appropriate labels. Use the
evidence from your representation and
Table 3 to identify the relationship between
the dependent and independent variables in
this practical investigation.

d Use the visual representation from part c to
determine the CuSO, concentration in the
waste solution from trial 6.
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High accuracy
High precision

B

Low accuracy
High precision

High accuracy
Low precision

Low accuracy
Low precision

KEY IDEAS

In this topic, you will learn that:

+ investigations that generate raw data must be valid, repeatable and reproducible
+ errors and outliers must be included and accounted for in data evaluations

+ significant figures must be considered in all calculations in VCE Chemistry.

The raw data generated from the design and implementation of scientific investigations must
be analysed and discussed in terms of its quality and quantity; it must be valid, repeatable
and reproducible. The VCE Chemistry Study Design provides specific guidance for terms
and definitions for data, measurement, errors, significant figures and outliers.

Data and measurement

When analysing and evaluating the measurement of data, you should know a number of key
terms and be able to use them. These terms are shown in bold.

When data is measured and recorded perfectly, a true value is obtained. If the value
obtained from your experiment is close to the true value, then it is considered to be accurate.
When the experiment is repeated and a set of replicate values is generated, you can assess
the precision of the data by comparing how close (or similar) the values are to each other.
Precision should not be confused with accuracy. It is important to understand the difference
between these two concepts and be able to evaluate them. You can visualise this in Figure 1.
¢ True value: the value you would get if the data could be measured and recorded perfectly
¢ Accuracy: how close the value is to the true value; measurements can be described as

‘more accurate’ or ‘less accurate’ when compared with a true value
¢ Precision: how close the data values in a set are to each other; if the values in a set of data

are all close (or the same), they can be described as precise

Once you determine that your data set is accurate and precise, you report this as a
measurement result. This is usually the average of at least three trials but can also refer to
a single result if only one trial was conducted.

It is also important to assess the repeatability of your experiment. This is whether the
same data values can be produced again by the same experiment, under the same laboratory
conditions. You can usually determine repeatability by conducting the same experiment at least
three times.

Reproducibility is similar to repeatability. This is the ability to generate the same data
values under slightly different conditions (such as with a different experiment, different
measuring instrument or in a different laboratory). A reproducible experiment relies on a
clear experimental method and well-defined variables. This is closely linked with accuracy.

Repeatability and reproducibility can be used to evaluate the quality or precision of
measurement results.

¢  Measurement result: the final result reported in an investigation; it can refer to a

FIGURE 1 Accuracy
and precision are
different concepts.

single result if only one trial was conducted, or the average of at least three trials if the
experiment was repeated
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* Repeatability: whether the same data values can be produced again by the same
experiment, under the same laboratory conditions

*  Reproducibility: whether the same data values can be reproduced under slightly
different conditions

Because different tools are used in experiments, resolution can be different. This is the

smallest increment a tool can measure. For example, if the resolution of a burette is 0.5 mL, <~ =2

the experimenter needs to estimate the value if it lies between the marked lines. Measurement
readings of 10.50 mL or 10.55 mL are possible, but you cannot claim a measurement reading
of 10.53 mL..

Finally, you need to be able to assess the validity of an experiment. An experiment is
considered valid if it investigates what it aims or claims to investigate. For example, if the
controlled variables change or there is observer bias, the experiment would not be valid. Both
experimental design and implementation should be considered when evaluating validity.

* Resolution: the smallest increment a tool can measure

e Validity: whether the experiment investigates what it aims or claims to investigate

Measurement errors, uncertainty, significant
figures and outliers

Although we may aim to measure true values when conducting an investigation, this is often
not achievable because of variations and errors. The term ‘measurement error’ describes the
difference between a measurement result and the true value.

Conducting multiple trials of an investigation is a useful way to minimise the impact of
measurement errors. By conducting more trials, you can record more data and therefore find
average values for measurements across trials. The more trials you conduct, the more likely it
is that the average value will be reliable.

The following list outlines different kinds of errors that might occur during
your investigations.
¢ Random errors are unpredictable and affect the precision of a measurement. They

are due to an error in the measurement process. For example, parallax error occurs

when a measurement is different from the true value because it has been observed at

the wrong angle. Random errors can be reduced by doing multiple trials and taking

repeated measurements.

14
13
& With parallax error
11.69 mL.
A Y
11.73 mL \]{ & No parallax error
11.76 mL. 4 || 11
;> With parallax error
10

FIGURE 3 Parallax error occurs when a measurement is observed incorrectly from the wrong angle.
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FIGURE 2 In these
two measurement
tools, the resolution
of the thermometer
is 1°C, and the
resolution of the
beaker is 25 mL.

error

the difference
between an accepted
or theoretical value
and the experimental,
observed or
measured value

Study tip

Errors are not
mistakes; they are
slight changes in
measurement that
cannot be avoided
when standard
operating and/or
laboratory procedures
are used. Common
types of errors include
reading errors,
parallax errors or
observational errors
and instrument errors.

reading error
an error made by
approximating a
measurement if
it falls between
the markings of a
measuring device

parallax error
an error made by
not having your eye
directly in line with
the measurement
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instrument error
an error due to the
limited accuracy of a
scientific instrument;
usually, very small
(and not significant)
if used with standard
operating and/

or laboratory
procedures

data evaluation
the critical analysis
of data that has been
personally collected
or provided to identify
contradictory or
incomplete data,
orissues such as a
personal bias

percentage error
the calculated
percentage
difference between
an observed or
measured value

and an accepted or
theoretical value

significant
figures

the digits of a number
that are used to
express it to the
required degree of
accuracy, starting
from the first
non-zero digit

Study tip

If you are using
values from the data
book, remember to
consider the number
of significant figures
in these values when
you are rounding your
final answer.
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¢ Systematic errors are consistent and repeatable. They are caused by a problem with
the method or equipment, such as an uncalibrated measuring instrument. Therefore,
repeating the experiment will not reduce the impact of systematic errors.

¢ Mistakes, also called personal errors, are different from systematic or random errors.
Mistakes should not be included in reporting and analysis. Instead, if you make a mistake,
you need to repeat the experiment correctly. Careless measurements, or recording
incorrect measurements, material spills and using incorrect equipment are examples of
mistakes. Mistakes can be avoided by taking more care.

¢ Uncertainty occurs when you are unsure of the exact quantity being measured. For
example, if you weigh a sample at 0.42 g, you may be uncertain if that number is 0.420
exactly, or 0.422. Each piece of equipment has a level of uncertainty.

¢ Qutliers are data points or observations that are very different from the rest of the data
set. Outliers need to be explained when analysing data in the discussion of a scientific
report. For example, it could have been caused by an error during the investigation.
Outliers should also be plotted on a graph (but they can be excluded when drawing a line
of best fit). Repeating measurements can be a useful way to examine outliers.
It is important to be able to critically analyse the data that you have collected or has

been provided to you. This will help you identify any contradictory or incomplete data, and

recognise issues such as personal bias. This is called data evaluation.

Percentage error

Percentage error refers to the difference between a measured value (e.g. one you have taken
in your experiment) and a known or theoretical value. Percentage error can be a positive or
negative number and is calculated as follows:

(observed value) — (accepted or theoretical value)
(accepted or theoretical value)

% error = x 100

Significant figures

Significant figures are essential to calculations in VCE Chemistry. They are the digits of a

number that are necessary to express a number accurately.
The VCAA provide the following guidelines for significant figures:

e all digits in numbers expressed in standard form are significant, e.g. 4.320 x 10° has 4
significant figures

e all non-zero numbers are significant, e.g. 42.3 has 3 significant figures

e zeros between two non-zero numbers are significant, e.g. 4.302 has four significant figures

¢ leading zeros are not significant, e.g. 0.0043 has 2 significant figures

e trailing zeros to the right of a decimal point are significant, e.g. 42.00 has 4
significant figures

e for numbers less than 1, 0.4 has 1 significant figure, 0.04 also has 1 significant figure
whereas 0.40 has 2 significant figures and 0.400 has 3 significant figures

¢ whole numbers written without a decimal point will have the same number of significant
figures as the number of digits, with the assumption that the decimal point occurs at the
end of the number, for example 400 has 3 significant figures. Therefore, a stated volume

of ‘400 mI. will be considered as having 3 significant figures.
Source: VCE Chemistry Study Design (2023—-2027) reproduced by permission © VCAA
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1.8 WORKED EXAMPLE

CALCULATING PERCENTAGE ERROR AND APPLYING SIGNIFICANT FIGURES

An experiment was performed to determine the density of lead and yields a value of 10.95 g cm™.
The accepted value for the density of lead is 11.342 g cm™.

a Find the percentage error, showing all working.

b Round the answer to part a to four significant figures.

Solution
T i,

Step 1: Calculate the percentage error by substituting values into the formula: % error = % x 100

% error = (observed value) — (accepted or theoretical value) % 100 = —0.0345618 x 100

() - =
(accepted or theoretical value) =—-345618

Step 2: Round —3.456 18 to four significant figures, using VCE guidelines. -3.456%

Describe and explain Comment on the accuracy and/or

1 Which types of errors would affect the accuracy precision of the data obtained.

of data collected in a scientific investigation? 89°C, 90°C, 91°C, 88°C, 91°C, 95°C, 97°C,
2 Explain why implementing multiple trials in 93°C, 91°C, 90°C
scientific investigations improves the reliability of 5 Round the following values to 3 significant

data obtained. figures.
a 4.078
Apply, analyse and compare
3 Compare: b 36
a accuracy and precision ¢ 02.90
b repeatability and reproducibility Design and discuss
¢ mistakes and errors. 6 Design a revision summary tool to help you

remember the application of significant figures in
VCE calculations.

4 'The accepted boiling point of water is 100°C.
The following boiling point values were
measured by a student during an experiment
under standard laboratory conditions.
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KEY IDEAS

In this topic, you will learn that:

+ analysis of raw data generated in a scientific investigation is important for constructing
evidence-based arguments and conclusions

+ sentence structure and paragraph structure are important when constructing evidence-
based arguments and conclusions.

Constructing evidence-based arguments and conclusions is an important key science skill
required when studying VCE Chemistry. It is primarily used in the analysis, discussion and
conclusion sections of the scientific investigation report.

How to construct evidence-based arguments
and conclusions

Some broad questions that may be answered when constructing evidence-based arguments are:

e What is the origin of or who was responsible for the experimental results, findings,
evidence or raw data collected?

e Are the experimental results, findings, evidence or raw data accurate, precise, reproducible
and/or repeatable?

¢ What kinds of errors, inconsistencies and outliers may have affected the experimental
results, findings, evidence or raw data collected?

¢ What background information (e.g. chemical concepts, scientific understandings, other
researched information sources) was used to link or connect to the experimental results,
learnings, evidence or raw data to the investigation question and to the aim?

e What series of steps or procedures could be used to improve the experimental design or
methodology for future trials of this scientific investigation?

Structure of an argument
Argument structure usually follows a pattern, the length of which is determined by the
number of arguments addressed. One argument usually corresponds to one paragraph.
Introduction (What is your argument/point of view?):
— Position statement (What is your hypothesis or summary of the scientific
investigation?)
— List the arguments that you will make
Explain your supporting arguments:
— Supporting argument 1
» Point — identified in topic sentence
» Explanation — support with evidence, scientific finding, result or data
— Supporting argument 2:
» Point — identified in topic sentence

» Explanation — support with evidence, scientific finding, result or data
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— Supporting argument 3:
» Point — identified in topic sentence
» Explanation — support with evidence, scientific finding, result or data

Reinforce your main point — “To sum up...’; “To conclude...’

An example is shown below and in Worked example 1.9.

The hypothesis that increasing the volume of acid would negatively affect the pH, when titrating
against a strong base, was supported.

M\‘ 1.9 Worked
=5 example

Find me in your
obook pro

S ——

Introduction

From the line graph of the results obtained in Table 1, the equivalence point of the titration (where g

the concentrations of the H and OH™ ions are equal) occurred when 22 mL of acid was added
and pH was 8.3. The end point of the titration was recorded at 26 mL of acid at pH 2.8. The data
obtained in the experiment conformed to a strong acid/strong base titration', where a strong acid
(e.g. HCI) was the standard solution in the burette being titrated into a strong base (e.g. sodium
hydroxide, the analyte/titrand) in the conical flask.

The main limitation for this experiment was that a small number of trials (one titration only) was
conducted. Also, the amount of acid added before pH readings were recorded was in large increments
(of 2 mL).

Suggestions for future improvement include conducting multiple titrations (or trials) using the same
acid/base reagents, with smaller increments of acid added to the base, to obtain more reliable values
for the equivalence point and end point, to within £0.5 mL for accuracy and precision.

In conclusion, when a standard solution of a strong acid is titrated against a strong base, the pH

Argument 1,
with supporting
fact from
external source!

Argument 2,
featuring
limitations
of the data
collected

decreases as the volume of acid increases, to produce an equivalence point and end point that is ]

readily observed.

1 Clark J (November 2013) ‘Titration (pH) Curves’ Accessed 13 June 2022 from
https://www.chemguide.co.uk/physical/acidbaseeqgia/phcurves.html#top

Language features

When writing an argument, use the following language features to enhance your writing:

OXFORD UNIVERSITY PRESS

Use connectives to show cause and effect; for example, ‘As an outcome of ..., ‘As a result
of ..., ‘because ...’, ‘consequently ...’

Use scientific terminology and/or supporting figures.

Use supporting facts and/or quotes from experts or other researched external sources of
information; for example, ‘A study conducted by XX found that ...

Make evaluative statements; for example, “The data shows a clear trend ...", ‘Evidence
contradicts the argument that ...

Use formal language and avoid personal language (such as I, you, he, she, we, they,

me, him, her, us and them); for example, ‘the hypothesis was supported’, not ‘I proved
my hypothesis’.

Describe and explain Design and discuss

Argument 3,
featuring
suggestions for
improvement

@ 1.9 Worked
example

Video
demonstration

1 Explain why it is important to construct and 3 Design an evidence-based analysis and

understand evidence-based arguments and
conclusions in science.

2 Identify three things you should (or should not)
do when writing an evidence-based argument.

conclusion for the experimental data presented in
the ‘Check your learning’ Topic 1.7 Question 3.
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jargon

special words or
expressions used by
a profession or group
that are difficult for
others to understand

acronym
an abbreviation
formed from the
initial letters of each
word from a group
of words

Study tip

Spell check on your
digital device is

not always 100%
reliable. Read,
re-read or ask another
person to review
your work before
final submission(s)
so that the points

of effective science
communication have
been covered.

KEY IDEAS

In this topic, you will learn that:

+ effective science communication depends on knowing your audience and prioritising
important information.

Science communication is not just found in your science subjects at school. It is found in

everyday life: online (websites, blogs, videos, social media), in journalism, in advertising and

in government policy.
Important points to remember in order to communicate science effectively:

¢ Identify and understand your target audience — presenting work for teachers or
external examiners will be different from presenting to your peers.

¢ Use language that is appropriate for your target audience — if you are speaking
to the general public, then limit the use of jargon wherever possible. If you need to
incorporate acronyms, make sure that the full words are written in brackets next to the
acronym on one occasion.

¢ Only include essential content — your communication should contain essential facts
that enhance your target audiences’ understanding of the science involved.

¢ Use appropriate stylistic elements that are relevant to your target audience — this
may include (but is not limited to) the use of a specific presentation format (poster, report,
infographic or digital media platform), diagrams, photographs, graphs, tables or other
text elements (e.g. similes, metaphors or analogies). They should convey clear content
and messages, and they should appeal to your audience and enhance the information
so that the science is simple, easily understood and relatable without excess information
or confusion

¢ Use appropriate scientific literacy and conventions — this may include (but is not
limited to) the use of coherent, concise, objective and formal use of scientific language; the
consistent use of tense and/or active or passive voice; definition of key scientific terms and
accurate scientific representations (including models, symbols, units, balanced chemical
equations and/or formulas) and a bibliography or reference list for citation of text and/or
diagrams that are not of your own creation.

Formats for communication

Science is not all about practical reports. There are many ways to communicate scientific
concepts that you might like to try in VCE Chemistry. For example, you could present
information as:

e an oral presentation

e areport

¢ an infographic

e avideo or animation

¢ a multimodal presentation

e a scientific poster.
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Scientific poster

In VCE Chemistry, you will produce a scientific poster as part of a major piece of assessment
in Units 3 and 4. For this reason, some teachers will get you to practise this skill in Units 1
and 2.

The poster may be produced electronically or in hard copy and should not exceed
600 words, to meet criteria of conciseness, clarity and legibility. Note that tables, graphs and
all references and/or acknowledgments are not included in the word count.

Figure 1 shows the required scientific poster format as specified by the VCAA Study
Design. The centre of the poster should take up 20-25% of the poster space and contain a
one-sentence summary of the major finding or outcome of the investigation that answers the
investigation question.

Title
Student name

Introduction Discussion

Communication statement
Methodology and methods reporting the key finding of the
investigation as a
Results one-sentence summary Conclusion

References and acknowledgements

FIGURE 1 The format for the scientific poster
Source: VCE Chemistry Study Design 2023-2027 © VCAA reproduced by permission

@@

Describe and explain Design and discuss
1 a Define some important elements of effective 4 Compare the results and the discussion sections
science communication. of the poster.
b Describe which of these elements would 5 Using appropriate science communication
be most effective for presenting your elements, design a presentation (of choice) for the
school-assessed coursework. experimental data, evidence-based analysis and

conclusion created in the ‘Check your learning’

2 Why is it important to use appropriate scientific
Topics 1.7 and 1.9, Question 3.

language and literacy throughout the poster?

Apply, analyse and compare

3 Compare the elements of science communication
used in a random science video and a media
article of choice. In what ways are they similar
or different?
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Sustainability

KEY IDEAS
In this topic, you will learn that:
+ studies of sustainability have been integrated into Units 1-4 of the VCE Chemistry

Study Design.
sustainability Sustainability in chemistry refers to the efficiency with which we use natural resources to
using natural meet society’s needs for chemical products and services. Sustainability is important so that we

resources more
efficiently, to ensure

supply of resources It is a key focus of the VCE Chemistry Study Design. Where possible in VCE Chemistry,
is continued into the . . . . .
you should consider how you can link ideas to sustainability.

do not use up all of Earth’s resources, leaving nothing for future generations.

future
You will consider sustainability in terms of three main perspectives:
¢ sustainable development
e green chemistry principles
e linear and circular economies.
In this topic, you will explore the three sustainability perspectives and see how and where
they fit into VCE Chemistry. These perspectives are explored throughout the student book.
This includes Chapter 10 Research investigation, where you will select an investigation topic
and develop a response to a research question relating to sustainability.
: Sustainable development
Study tip
Further detail on The term ‘sustainable development’ is defined in a report by the World Commission on
the United Nations Environment and Development as development that meets the needs of people in the present
Sustainable ) without affecting the ability of people in the future to meet their needs.
Development Goals is
found on the United This led the United Nations to identify their own Development Goals (see Table 1 and
Nations website (link Figure 1) that address current global challenges for sustainability.

via your obook pro). . . .
For VCE Chemistry, you need to be aware of nine of these goals and how they can be applied.

NO GOOD HEALTH QUALITY . GENDER CLEAN WATER

POVERTY AND WELL-BEING EDUCATION EQUALITY AND SANITATION

DECENT WORK AND INDUSTRY. INKOVATION 1 REDUCED 11 SUSTAINABLE CITIES i
ECONOMIC GROWTH ANDINFRASTRUCTURE INEQUALITIES AND COMMUNITIES

A  w—
nEaE

1 CLIMATE 1 PEACE. JUSTICE 17 PARTNERSHIPS

ACTION AND STRONG FORTHE GOALS

lNSTITUlID'\"S ’ gg&x&m&s
b (DL N GoaLs
== | 9

FIGURE 1 The 17 United Nations Sustainable Development Goals

ZAAY
ammn
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TABLE 1 The nine United Nations Sustainable Development Goals relevant to VCE Chemistry and where they fit into Units 1 and 2

Goal Lol w?uld o .IOOk Jike Student book chapter
to achieve this goal?

End hunger, achieve food security, improve nutrition | 8 (Topics 8.3, 8.4), 10

2 Zero hunger

6 Clean water
and sanitation

7 Affordable and
clean energy

9 Industry,
innovation and
infrastructure
11 Sustainable
cities and
communities
12 Responsible
consumption
and production

13 Climate
action

14 Life below
water

15 Life on land

and promote sustainable agriculture
Provide sustainable access to water and sanitation to
everyone

Provide access to affordable, reliable, sustainable and

modern energy for everyone

Build resilient infrastructure, use inclusive and
sustainable methods of building and production,
foster innovation (i.e. new ideas)

Make cities and human settlements inclusive, safe,
resilient and sustainable

Ensure resources are consumed and produced
sustainably

Take urgent action to combat the climate crisis,
including drastically reducing greenhouse gas
emissions

Protect and use sustainably the oceans, seas and
marine resources

Protect, restore and promote ecosystems on land,

manage forests, combat desertification, and reverse

land degradation and loss of biodiversity

10, 11 (Topics 11.1, 11.3), 14 (Topic 14.3),

17 (Topic 17.1), 19 (Product, process or system
development 11.1C, Case study 17.2B)

8, 10, 13 (Topic 13.3), 16 (Topics 16.1, 16.4, 16.5)

9 (Topics 9.5, 9.6), 10, 13 (Topic 13.3),

14 (Topic 14.3), 19 (Product, process or system
development 9.5)

10

2 (Topic 2.3), 4 (Topic 4.3), 9 (Topics 9.5, 9.6),

10, 16 (Topics 16.1, 16.4, 16.5), 19 (Literature review
2.3, Fieldwork 4.3B, Product, process or system
development 9.5)

8 (Topics 8.3, 8.4), 10, 12 (Topic 12.6),

16 (Topics 16.1, 16.4, 16.5)

10, 11 (Topics 11.1, 11.3), 12 (Topic 12.6),
17 (Topic 17.1), 19 (Case study 17.2B)
10, 12 (Topic 12.6)

FIGURE 2 In places where energy sources are unaffordable or not accessible, people burn plastic as a source of fuel to
cook food. The smoke from burning plastic produces toxic fumes. United Nations Sustainable Development Goal 7
aims to give everyone access to affordable and clean energy.
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green chemistry
an area of

chemistry that
focuses on designing
safer and more
sustainable new
products

Green chemistry principles

Green chemistry is an area of chemistry that focuses on designing safer and more

sustainable new products. It is based on several principles that aim to reduce the impact of

product or process development on the environment, resources and human well being.

The principles focus on reducing risks or hazards, the amount of materials consumed, the

amount of energy used and unwanted wastes.

To achieve these aims, green chemistry relies on creativity and innovation in developing

new products, processes and systems.

Seven green chemistry principles are important in VCE Chemistry (Table 2).

TABLE 2 The seven green chemistry principles important in VCE Chemistry and where they fit into Units 1 and 2

Green

chemistry

principle

Description

Student book chapter

Atom economy

Atom economy refers to how much of the initial reactant
atoms are contained in the final product. Processes that
are designed to have good atom economy maximise

the incorporation of reactant materials into the

final product.

2 (Topic 2.3), 4 (Topic 4.3), 10, 19 (Literature
review 2.3, Fieldwork 4.3B)

Catalysis Catalysis involves using a catalyst (such as an enzyme) 10

to increase the rate of a chemical reaction. In green

chemistry, the use of catalysis aims to generate the same

product with less energy or waste in a reaction.
Design for Under this principle, products are designed to break 8 (Topics 8.3, 8.4), 9 (Topics 9.5, 9.6), 10, 19
degradation down (degrade) into harmless products at the end (Product, process or system development 9.5)

of their life cycle. They do not persist or harm the
environment.

Design for energy
efficiency

Under this principle, processes are designed to increase
energy efficiency.

0, 13 (Topic 13.3), 16 (Topics 16.1, 16.4, 16.5)

Designing safer
chemicals

Under this principle, chemical products are designed to
be less harmful or toxic, yet still able to carry out their
purpose.

8 (Topics 8.3, 8.4), 9 (Topics 9.5, 9.6), 10, 19
(Product, process or system development 9.5)

Prevention of
wastes

This principle seeks to prevent waste rather than treating
or cleaning it up after it has been created.

4 (Topic 4.3), 9 (Topics 9.5, 9.6), 10, 13

(Topic 13.3), 14 (Topic 14.3), 16 (Topics 16.1,
16.4, 16.5), 17 (Topic 17.1), 19 (Fieldwork 4.3B,
Product, process or system development 9.5,
Case study 17.2B)

Use of renewable
feedstocks

feedstock

araw material used to

produce other goods

A raw material or a feedstock (used for processing
another product) should be made from sustainable
materials (e.g. plant-based), rather than fossil fuels.
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8 (Topics 8.3, 8.4), 9 (Topics 9.5, 9.6), 10, 16
(Topics 16.1, 16.4, 16.5)
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Linear and circular economies

Natural resources are becoming scarce. Humans are using and disposing of more products

than we have ever done in the past. This is due to growing global populations, but also due to

global spending habits.

As a society, we must rethink the way we consume and dispose of products to make sure

our natural resources are available in the future.

In VCE Chemistry, you may be asked to compare how a linear economy and a circular linear economy

economy make use of our resources. away of managing

resources that
operates on a take-

Linear economy make-dispose model;

A linear economy uses a ‘take—make—dispose’ model. Resources are extracted from nature or

new resources are
used and disposed of

the Earth to make products that will be thrown away (sometimes after only one use). A simple  after use

representation is shown in Figure 3.

circular economy
a model of production
that involves sharing,
leasing, re-using,
Take Make Distribute Use Dispose repairing, refurbishing
and recycling existing
materials and
products as long as

Natural

resources

possible
FIGURE 3 A representation of a linear economy
Circular economy
A circular economy is a more sustainable approach. It follows a continuous cycle that
focuses on using and re-using resources repeatedly at different stages of production and
consumption (Figure 4).
Linear and circular economy concepts are explored in the following chapters in the
student book:
e Chapter 2 (Topic 2.3)
e Chapter 4 (Topic 4.3) Take
e Chapter 8 (Topics 8.3, 8.4)
e Chapter 9 ('Topics 9.5, 9.6)
e Chapter 10 Recvele
» Chapter 13 (Topic 13.3) C};’m?(:t Riv_];l;eke
* Chapter 16 (Topics 16.1, 16.4, 16.5) i
e Chapter 19 (Fieldwork 4.3B, Product, process or l l
system development 9.5). Sort Distribute
Transfer
Use
Re-use
Repair

FIGURE 4 A representation of a circular economy
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Describe and explain

1 Describe and explain which principles of green
chemistry are the most relevant to studying
VCE Chemistry.

2 Explain why the transition from a linear to a
circular economy is being used as a strategy for
more sustainable development.

Design and discuss

3 Some hazardous substances that have been
minimised or eliminated by green chemistry
processes include carbonyl chloride (for the

FIGURE 5 You will learn about metal recycling as an
example of a shift from a linear to a circular economy.

manufacture of bisphenol A in

plastics), sodium salts of alkyl benzene sulfonic

acids (for detergents), sodium phosphate

builders (for removing calcium and magnesium

ions from hard water), chlorofluorocarbons

(for refrigeration, air conditioning and aerosol

propellants) and phosphorus- or chlorine-based

pesticides (for crop pest control).

a Select one of the hazardous substances
mentioned and research how green chemistry
was used to replace it.

b Present your findings to your class.

T ‘




law of
conservation of
mass

alaw that states that
in anisolated system,
mass cannot be
created or destroyed

isolated system
a thermodynamic
system that cannot
exchange matter or
energy outside its
boundaries
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KEY IDEAS

In this topic, you will learn that:

+ balanced chemical equations obey the law of conservation of mass

+ construction and balancing of chemical equations is a prerequisite for completing
quantitative calculations in VCE Chemistry.

Constructing and balancing chemical equations is an important skill in VCE Chemistry.
School assessment questions often ask you to ‘write the balanced chemical equation for the
reaction between ...” before you start the quantitative calculations.

The law of conservation of mass

The law of conservation of mass states that in an isolated system, during a chemical
reaction, mass is conserved. It cannot be created or destroyed.

This means that in chemical reactions, the chemical bonds between the reactants
and products are broken and rearranged, so that the number of atoms involved remains
unchanged. Balanced chemical equations obey the law of conservation of mass. But the
number of atoms present does not change.

Mercury oxide (100 g) Mercury (93 g)

Oxygen (7 g)

g
o e—

Reactant mass

Product mass

FIGURE 1 When mercury oxide (HgO) is heated, its atoms rearrange to form liquid mercury (Hg) and oxygen
gas (O,). The mass of the reactants and products is the same.

This concept is important to remember when balancing equations. There needs to be the
same number of molecules on the reactant side as the product side.

Steps for balancing chemical equations

You can follow these steps when asked to balance a chemical equation.

Step 1 Write the equation with the known products
and reactants

Write the chemical formulas for the reactants and products. These formulas cannot be
changed to make the equation balance (i.e. do not change the subscripts).

CH, + O, - H,0 + CO,

This equation is not balanced.

CHAPTER 1 CHEMISTRY TOOLKIT 37



Step 2 Tally the atoms

Tally how many atoms of each element are on either side of the arrow.

CH, + o, - H,0 + Co,
c=1 C=0 C=0 c=1
H=4 H=0 H=2 H=0
0=0 0=2 o=1 0=2
C=1+0=1 C=0+1=1
H=4+0=4 H=2+0=2
0=0+2=2 O=1+2=3

In this example, the number of carbon atoms is balanced (one on each side) but the
numbers of hydrogen and oxygen atoms are not balanced.

Step 3 Add coefficients

Put numbers (coefficients) in front of the molecules to add further molecules. These
numbers multiply all the atoms in the chemical formula (i.e. putting a 2 in front of H,O
means there are now twice as many H and twice as many O atoms).

Balance one element at a time.

Balance hydrogen, by adding the coefficient 2 to the product side.

CH, + O, - 2H,0 + CO,

CH, + 0, - H,0 + Co,
C=1+0=1 C=0+1=1
H=4+0=4 H=2+0=2x2=14
0=0+2=2 O=1x2+2=4

Balance oxygen by adding the coefficient 2 to the reactant side.

CH, + 20, - 2H,0 + CO,

CH, + 0, - H,0 + Co,
C=1+0=1 C=0+1=1
H=4+0=4 H=2+0=2x2=4
0=0+2x2=4 O=1x2+2=4

There are now equal amounts of C, H and O on both sides of the equation.

Step 4 Check your work

Check your work by re-counting all types of atoms on both sides of the arrow (this equation is
now balanced).
Figure 2 is a visual representation for this chemical reaction.

e +
FIGURE 2 The reactants
(methane and oxygen) have the Methane Oxygen Water Carbon dioxide
same number of C, H and O L ) L J
atoms as the products (water and Y Y
Reactants Products

carbon dioxide) of this reaction.
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Step 5 Add the states

If you know the states, place the following symbols after the formulas; (g) for a gas, (1) for a
liquid, (s) for a solid, (aq) for an aqueous solution (in water).
For the previous equation for the complete combustion of methane, we would write:

CH,(g) + 20,(g) — 2H,0(g) + CO,(g)

In this case, the methane is being burned at a high temperature, so the water will be in a
gaseous state.

Fe,0,(s) + CO(g) — Fe(s) + CO,(g)

HCl(aq) + Mg(s) - MgCl,(aq) + H,(g)
Ca(CN),(s) + HCl(aq) —» HCN(aq) + CaCl,(aq)
Fe(s) + Cl,(g) — FeCl,(s)

j Mg@) +0,(g) > MgO()

Describe and explain

1 Explain why balanced chemical equations obey
the law of conservation of mass.

50

Apply, analyse and compare

e

2 Balance the following chemical equations:
a Na(s) + Cl,(g) — NaCl(s)

b Fe(s) + O,(g) — Fe,0,()

¢ Ag.CO.() — Ag.0®) + CO.(2) 3 Using Figure 2 as an example, design a visual
2o 2 2 representation of one of the balanced chemical

d CH,(g) +0,( — CO(g)+ H,0(g) equations in Question 2.

e P,s) +0,(g) > P00

Design and discuss

FIGURE 3 A balanced
equation has the same
number of each type of
atom on either side of
the arrow.
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KEY IDEAS

In this topic, you will learn that:

+ organisational skills are important for revision

+ understanding the meaning of command terms (e.g. describe, discuss, identify) will help you
to answer questions well in assessments.

Preparing for any assessment in VCE Chemistry requires organisational skills that can be
practised throughout the year. It is a good idea to practise your revision skills, in particular,
because these will become important in Units 3 and 4.

Organisational skills

The organisational skills that are useful for VCE studies include:
e creating a timetable for your studies, homework and other commitments
e setting SMART goals

e incorporating reflection and/or evaluation of strategies for continuous improvement.

Creating a timetable

It is important to have a balance when you are in VCE. Make sure you have time to study,
continue your extracurricular activities (such as hobbies or a part-time job) and rest properly.

@ 1.13 Study b Follow the link in your obook pro to access a template you could use to create a study

plan template
Find me in your
obook pro

timetable, or you could use information technology resources to create your own version.
Make sure you block out the time spent at school (including travel), playing sport, for family
/commitments, having meals/snacks and at part-time work. Be realistic — look at the amount
of time you have left; you may have to make some sacrifices to succeed in your VCE studies
without sacrificing your mental health.

For the remaining time, allocate homework and/or study time for each subject, making
sure that you are actively applying the skills learnt in class rather than only trying to
remember the content.

Setting SMART goals

Setting and achieving goals in VCE studies improves your motivation to succeed. Goals are
most effective when they are SMART:

¢ Specific — clear and explicit

¢ Measurable — can be measured or is a measure of success

¢ Attainable — can be challenging (for learning and growth) but reachable

¢ Relevant — are meaningful and worthwhile (i.e. what is to be accomplished)

¢ Time-based — are committed to deadlines or set times.

When setting your SMART goals, consider your strengths and weaknesses, as well as your
thoughts and feelings about subject(s). An example of a SMART goal would be ‘By the end of
Term 1, I would like to achieve an average of B+ or higher for my internal assessment tasks in
Chemistry’ rather than the less specific ‘improve in Chemistry’.
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Reflection

Every few weeks, pause to reflect on your progress and the effectiveness of your organisational

approach. Aim for continuous improvement — if something is not quite working, then change
to a more reliable (and repeatable) strategy. Celebrate small successes and continue to
challenge yourself by setting new goals.

The advantages of having good organisational skills include improving your marks in
school-assessed coursework and reducing your stress, worry, procrastination and uncertainty
levels. It will allow you to work smarter (not harder), avoid last-minute panics and gain a sense
of accomplishment, in the knowledge that you did your best.

Examination tips

If you are sitting an exam in Units 1 and 2, there are a few strategies that could help

you prepare.
Before the exam:

e Start revising early. Cramming is stressful!

e Eat a healthy diet and cut back on processed or junk food and sugar-laden beverages.

e Ifyou can, have a separate area where you revise or study from where you sleep because a
good night’s sleep is essential in the lead-up to the exam to help aid concentration.

* On the day of the examination, eat breakfast so that you are not distracted by hunger or
the noise of your rumbling stomach.

» Take a bottle of water with the labels removed to maintain hydration.

e Arrive in plenty time before the examination; 15 minutes before the start of reading time
is usually sufficient.

e Allow time for a bathroom visit before entering the examination venue.
During the exam:

e Use your reading time effectively — read the instructions and the questions carefully and
plan out your responses.

e Once writing time has started, think about quickly jotting down some of the ideas that
came to mind during reading time, so that you don’t forget them later!

e Make use of your extra writing spaces or ask for a spare piece of paper.

e Don’t dwell on questions you find difficult. Move on and return to them once you’ve
finished the other questions well.

e On the multiple-choice questions, eliminate those answer choices that you think
are incorrect.

* Beware of careless mistakes such as missing units, incorrect decimal places in conversions
and using incorrect formulas and significant figures in answers.

*  When drawing chemical compounds, chemical bond types or semi-structural formulas,
use large, clear and accurate diagrams.

After you finish learning all of the content in Units 1 and 2, your teacher may assign you a
practice exam that tests your knowledge and skills on everything you've learnt!

Understand command terms

Make sure you understand what the command terms mean, so that you can provide succinct
and appropriate responses. Table 1 lists the VCAA VCE command terms that you may
encounter in assessment tasks and exams.

OXFORD UNIVERSITY PRESS

procrastination
the action of delaying
or postponing
something

Study tip

Studying for your
VCE exams should
begin during the first
week of the first
topic, as smaller and
consistent study
sessions create better
student outcomes
(higher marks) than
longer and irregular
study sessions.
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TABLE 1 Command terms

account of
account for

analyse

apply
assess

calculate
clarify
compare

construct

contrast
deduce
define
demonstrate

describe

discuss

distinguish

evaluate

examine

explain

extract

extrapolate

identify

infer

interpret

investigate

justify

list

Describe a series of events or transactions.
State reasons for; report on.

Identify components/elements and the significance of the relationship between them; draw out and relate
implications; determine logic and reasonableness of information.

Use; employ in a particular situation or context.

Make a judgment about, or measure, determine or estimate, the value, quality, outcomes, results, size,
significance, nature or extent of something.

Determine from given facts, figures or information; obtain a numerical answer showing the relevant stages in the
working; determine or find (e.g. a number, answer) by using mathematical processes.

Make a statement or situation more comprehensible.

Recognise similarities and differences and the significance of these similarities and differences.

Make, build, create or put together by arranging ideas or items (e.g. an argument, artefact or solution); display
information in a diagrammatic or logical form.

Show how things are different or opposite.

Draw a conclusion from given information, data, a narrative, an argument, an opinion, a design and/or a plan.
Give the precise meaning and identify essential qualities of a word, phrase, concept or physical quantity.

Show ideas, how something can be done or that something is true by using examples or practical applications, or
by applying algorithms or formulas.

Provide characteristics, features and qualities of a given concept, opinion, situation, event, process, effect,
argument, narrative, text, experiment, artwork, performance piece or other artefact in an accurate way.

Present a clear, considered and balanced argument or prose that identifies issues and shows the strengths and
weaknesses of, or points for and against, one or more arguments, concepts, factors, hypotheses, narratives and/or
opinions.

Make clear the differences between two or more arguments, concepts, opinions, narratives, artefacts, data points,
trends and/or items.

Ascertain the value or amount of; make a judgment using the information supplied, criteria and/or own knowledge
and understanding to consider a logical argument and/or supporting evidence for and against different points,
arguments, concepts, processes, opinions or other information.

Consider an argument, concept, debate, data point, trend or artefact in a way that identifies assumptions,
possibilities and interrelationships.

Give a detailed account of why and/or how with reference to causes, effects, continuity, change, reasons or
mechanisms; make the relationships between things evident.

Select relevant and/or appropriate detail from an argument, issue or artefact.

Infer and/or extend information that may not be clearly stated from a narrative, opinion, graph or image by
assuming existing trends will continue.

Recognise and name and/or select an event, feature, ingredient, element, speaker and/or part from a list or
extended narrative or argument, or within a diagram, structure, artwork or experiment.

Derive conclusions from available information or evidence, or through reasoning, rather than through explicit
statements.

Draw meaning from an argument, point of view, description or diagram, text, image or artwork and determine
significance within context.

Observe, study or carry out an examination in order to establish facts and reach new conclusions.

Show, prove or defend, with reasoning and evidence, an argument, decision and/or point of view using given data
and/or other information.

Provide a series of related words, names, numbers or items that are arranged consecutively.

(continued)
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TABLE 1 continued

name Provide a word or term (something that is known and distinguished from other people or things) used to identify
an object, person, thing, place etc.

outline Provide an overview or the main features of an argument, point of view, text, narrative, diagram or image.
persuade V Induce (someone) to do something through reasoning or argument; convince.

predict Give an expected result of an upcoming action or event; suggest what may happen based on available information.
propose Suggest or put forward a point of view, idea, argument, diagram, plan and/or suggestion based on given data or

stimulus material for consideration or action.
recall Present remembered ideas, facts and/or experiences.

recommend = Put forward and/or approve (someone or something) as being suitable for a particular purpose or role.

recount Retell a series of events or steps in a process, usually in order.
state Give a specific name or value or other brief answer without explanation or calculation.
suggest Put forward for consideration a solution, hypothesis, idea or other possible answer.

summarise = Retell concisely the relevant and major details of one or more arguments, text, narratives, methodologies,
processes, outcomes and/or sequences of events.

synthesise Combine various elements to make a whole or an overall point.

Source: Glossary of command terms reproduced by permission © VCAA

W

Describe and explain 4 Contrast the following command terms.
1 Describe at least two strategies that can be useful a Deduce and calculate
for answering examination questions. b Outline and identify

2 Explaln why having goo.d organisational skills is ¢ Evaluate and justify
important for VCE studies.

Apply, analyse and compare DB Eg lEE s

.. . 5 Use ICT resources to create and print your
3 Analyse the revision strategies that you currently b y

use and develop a SMART goal for improvement
in this area.

personal study timetable, using a template similar
to that shown in Figure 1. Keep it visible and

stick to it!
STUDY PLAN

Mon / Tues / Wed / Thur / Fri / Sat / Sun /
Day- Day- Day- Day- Day- Day- Day-
06:00
07:00
08:00
09:00
10:00
11:00
12:00
13:00
14:00
15:00
16:00
7:00
8:00
9:00
20:00
21:00
22:00
23:00
24:00
To-do list

olelele
elolele
olelole
elelele
ololole
slolele

FIGURE 1 An example of a study plan template
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CHAPTER

Chapter summary

e The VCE Chemistry course has a clear structure.

* There are many career pathways available from studying Chemistry.

* Aboriginal and Torres Strait Islander Peoples were Australia’s first chemists and applied their unique
scientific knowledge about the natural world to find (or refine) suitable food sources and develop
traditional medicines and other useful materials in sustainable ways.

* The key science skills and their application are important for success in VCE Chemistry.

* A research question states the specific problem or issue on which your investigation will be based.

* An aim is a statement of what is to be investigated.

* A hypothesis is a testable statement that may include a prediction of an outcome of an investigation.

* A variety of methodologies can be used for a scientific investigation.

* A logbook is required for recording raw data and must be submitted intermittently for
assessment purposes.

* The scientific poster has a specific format in VCE Science.

» Safety is your priority when performing scientific investigations.

* A risk assessment is an organised way of identifying hazards and/or risk factors and implementing
controls for prevention when performing scientific investigations.

» Skills and knowledge of ethical understanding are applied when performing all types of scientific
investigations in VCE Chemistry.

* Data generated from scientific investigations is important evidence to support the trends, patterns and/
or relationships between variables.

* Raw data can be qualitative or quantitative, discrete or continuous.

* Raw data from scientific investigations needs to be presented clearly so that it can be easily understood
by your audience.

* Investigations that generate raw data must be valid, repeatable and reproducible.

* Errors and outliers must be included and accounted for in data evaluations.

» Significant figures must be considered in all calculations during VCE Chemistry.

* Analysis of raw data generated in a scientific investigation is important for constructing evidence-based
arguments and conclusions.

» Sentence and paragraph structure is important for constructing evidence-based arguments and conclusions.

» Effective science communication depends on knowing your audience, avoiding jargon and
prioritising information.

* The three perspectives of sustainability in VCE Chemistry are sustainable development, green
chemistry principles, and linear and circular economies.

* Balanced chemical equations obey the law of conservation of mass.

» Constructing and balancing chemical equations is a prerequisite for completing quantitative calculations
in VCE Chemistry.

* Organisational skills are important for assessment preparation.

*  Understanding command terms can help you to answer questions properly on assessment tasks.
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Chapter checklist

Use the success criteria in the table below to rate how well you understand each concept as ‘Confidently’, ‘Mostly’
or ‘Not really’. If you’re not feeling confident about any of these skills or ideas, use the revision links to revisit them.

understand the structure of the VCE Chemistry course,
including the Areas of Study, their Outcomes, and
Assessments

understand that Aboriginal and Torres Strait Islander
Peoples’ knowledges and perspectives have informed and
enhanced scientific thinking

develop aims and questions, formulate hypotheses and
make predictions

plan and conduct investigations, including using a
logbook

describe the eight key scientific investigation
methodologies relevant to VCE Chemistry

comply with safety and ethical guidelines, including
understanding basic lab safety rules and the importance
of risk assessments

describe the role of ethical understanding in

VCE Chemistry

generate, collate and record data, including
differentiating between different types of data
(qualitative, quantitative, discrete and continuous data)
and using graphs to represent data

analyse and evaluate data and investigation methods,
including considering the validity, repeatability and
reproducibility of data, identifying errors and outliers,
and using significant figures

construct evidence-based arguments and draw
conclusions

analyse, evaluate and communicate scientific ideas

describe the three different perspectives on sustainability,
including sustainable development, green chemistry
principles, and linear and circular economies

balance chemical equations

understand the importance of organisational skills in
preparing for assessments, including creating and using
a timetable, setting SMART goals and reflecting on
progress

OXFORD UNIVERSITY PRESS

Go back to Topic 1.1

Go back to Topic 1.2

Go back to Topic 1.3

Go back to Topic 1.4

Go back to Topic 1.4

Go back to Topic 1.5

Go back to Topic 1.6

Go back to Topic 1.7

Go back to Topic 1.8

Go back to Topic 1.9

Go back to Topic 1.10

Go back to Topic 1.11

Go back to Topic 1.12

Go back to Topic 1.13
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Multiple choice

1 The law of conservation of mass means that:

A chemical formulas are conserved during
a reaction.

B there are different types of atoms in the
reactants from those of the products.

C the coefficients used to balance
chemical equations.

D the mass of the reactants must equal the
mass of the products.

2 The balanced chemical equation for the
burning of propane in oxygen is:
A CH, +100,— 3CO, +4H,0
B CH, +50,—3CO,+4H,0
C CH, +130,—3CO, +5H,0
D 2CH, + 130, — 6CO, + 10H,0
3 Which of the following best describes
the required VCAA format for the
scientific poster?
A Aim, hypothesis, methodology, results,
discussion, conclusion, references
B Introduction, methodology, results,
communication statement, discussion,
conclusion, references
C Title, student name, introduction,
methodology, results, communication
statement, discussion, conclusion,
references and acknowledgements
D Abstract, introduction,
methodology, results, discussion,
conclusion, acknowledgements
4 What is the variable that is purposely
changed in an experiment or
practical activity?
A Controlled variable
B Dependent variable
C Independent variable
D Random variable
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5 How many significant figures are in the

measurement: Temperature = 0.0230°C?

A2

B 3

C 4

D 5

Poor precision in scientific measurements

may arise from:

A theoretical values being too inflexible.

B human error.

C limitations of the measuring instrument.

D both human error and the limitations of
the measuring instrument.

If an accepted value is 15.63 and a student

measured 12.82, 12.96, 13.02 and 12.99 in

subsequent trials of an experiment, their

data would be described as:

A accurate but not precise.

B precise but not accurate.

C both accurate and precise.

D neither accurate nor precise.

Deduce which of the following is not

compatible with the principles of

green chemistry.

A Maximising energy use in each process

B Minimising the use of toxic chemicals by
replacing them with safer alternatives

C Maximising the atom efficiency of each
reaction pathway

D Minimising the formation of wastes
and by-products

Short answer
Describe and explain

9 Describe at least two examples of chemical

processes used by Aboriginal or Torres Strait
Islander Peoples for food sources, medicinal
or construction purposes that are not
mentioned in Topic 1.2.
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10 Explain some of the language features used
for constructing evidence-based arguments
for scientific investigations.

Apply, analyse and compare

11 A student set up the equipment in Figure 1 to
determine how the measured volume of a gas
changed with the temperature. The results
of the practical investigation are given in
Table 1.

Retort stand

Gas syringe

Clamp

Beaker

Magnetic stirrer

FIGURE 1 Equipment set up for the practical
investigation

TABLE 1 Results of the practical investigation

Temperature (°C) | Volume (mL)
49

88.8
81.3 ' 47
76.5 47
71.2 I 47
67.9 47
62.7 46
57.2 46
51.9 45
47.1 45
43.9 44
41.2 43

a Identify the dependent and the
independent variables in this
practical investigation.

b Write an aim for this
practical investigation.

¢ Formulate a hypothesis for this
practical investigation.

d Create a visual representation of the
data in Table 1 (with appropriate labels)
to identify the relationship between the
dependent and independent variables in
this experiment.

Design and discuss

12 Design an evidence-based analysis and
conclusion for the data presented in
Table 1 and the visual representation from
Question 11d.

13 Design a risk assessment for the practical
investigation in Question 11.

You can find the following resources for this section in your obook pro:

Quizlet @ Chapter quiz
Compete in teams or against yourself to test your knowledge. Test your understanding of Key Knowledge in this chapter.
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Unit 1 Overview

In Unit 1 of VCE Chemistry, you will explore the chemical structures and properties of materials, how they are
measured and how innovations in manufacturing can lead to the development of more sustainable products.

Unit 1 Areas of Study

The learning for this unit has been divided into three Areas of Study. The table below shows how each Area of
Study aligns with the chapters in this book and lists the page numbers for each chapter.

Area of Study 1 Chapter 2 Elements and the periodic table 50-73

How do the chemical structures of Chapter 3 Covalent substances 74-117
materials explain their properties and | chapter 4 Reactions of metals 118-139
eactions? Chapter 5 Reactions of ionic compounds 140-161

Chapter 6 Separation and identification of the 162-185
components of mixtures

Unit 1 Area of Study 1 Checkpoint 186-189
Area of Study 2 Chapter 7 Quantifying atoms and compounds 190-211
How are materials quantified and Chapter 8 Families of organic compounds | 212-249
classified? Chapter 9 Polymers and society | 250-289

Unit 1 Area of Study 2 Checkpoint 290-293
Area of Study 3 Chapter 10 Research investigation @
How can chemical principles be

applied to create a more sustainable
future?

S _RALY s S dlS 4 FLhao W

Unit 1 Outcomes

In this unit, you will:

— explain how elements form carbon compounds, metallic lattices and ionic compounds, experimentally
investigate and model the properties of different materials, and use chromatography to separate the
components of mixtures

— calculate mole quantities, use systematic nomenclature to name organic compounds, explain how polymers
can be designed for a purpose, and evaluate the consequences for human health and the environment of the
production of organic materials and polymers

— investigate and explain how chemical knowledge is used to create a more sustainable future in relation to the
production or use of a selected material.

Source: VCE Chemistry Study Design (2023-2027) reproduced by permission © VCAA
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Elements and the
periodic table

CHAPTER

— the definitions of elements, isotopes and ions, including appropriate
notation: atomic number; mass number; and number of protons, neutrons and
electrons
the periodic table as an organisational tool to identify patterns and trends in,
and relationships between, the structures (including shell and subshell electronic
configurations and atomic radii) and properties (including electronegativity, first
ionisation energy, metallic and non-metallic character and reactivity) of elements
critical elements (for example, helium, phosphorus, rare-earth elements and
post-transition metals and metalloids) and the importance of recycling processes for

element recovery
Source: VCE Chemistry Study Design (2023—-2027) reproduced by permission © VCAA
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GROUNDWORK

In Chapter 2, you will learn about the structure of atoms and elements and how
to use the periodic table to identify trends and properties of elements.

This chapter will build on concepts you have already learnt in Year 9 or 10
Chemistry. So, before you begin the chapter, test yourself on the following
questions to make sure you remember the basics.

What is an element? What is the periodic table?
@ 2A Groundwork resource @ 2C Groundwork resource
Atoms and elements The periodic table

How are protons, neutrons and
electrons arranged in an atom?

__ 2B Groundwork resource
Atomic structure

) »
2°3 Are we running out of helium? Page 496
PRACTICAL:
LITERATURE REVIEW
)
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atom

the smallest unit
of matter, which
consists of protons,
neutrons and
electrons

element

a pure substance that
consists of only one
type of atom
subatomic
particle

a particle that makes
up an atom, e.g. a
proton, a neutron and
an electron

proton
a positively charged
subatomic particle

neutron
a neutral subatomic
particle

electron
a negatively charged
subatomic particle

nucleus

the dense region
of an atom, which
consists of protons
and neutrons

electrostatic
attraction

the attraction force
between oppositely
charged particles

atomic number
the number of
protons in an atom
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KEY IDEAS

In this topic, you will learn that:

+ each of the 118 elements in the periodic table has a unique number of protons in the nucleus

+ atoms consist of protons and neutrons in the nucleus as well as electrons that orbit around
the nucleus in shells

+ isotopes are atoms with the same atomic number but different mass numbers because
they have different numbers of neutrons

+ anionis a charged atom that has either lost or gained electrons.

Almost everything we see and interact with is made from atoms, the smallest units and
building blocks of matter.

Pure substances that consist of only one type of atom are called elements. Scientists have
so far identified 118 elements, which have been organised into a periodic table. Of the 118
elements discovered so far, 90 are found naturally in our solar system and the remainder have
been synthesised artificially. In this topic, you will look at the structure and components of
elements and atoms.

Atomic structure

Atoms are made up of three main subatomic particles:
¢ protons (positively charged)

¢ neutrons (neutral)

Proton

e electrons (negatively charged).

Each atom has a dense nucleus, which
. .. Nucleus
contains positively charged protons and neutral
neutrons. Because neutrons are neutral, the
nucleus has an overall positive charge from

the presence of protons. Orbiting outside the

nucleus are the electrons (Figure 1). Neutron
Electrons are held close to the nucleus as

a result of the forces of attraction between the Electron

negative electrons and the positive nucleus. The

force of attraction between oppositely charged

particles is called electrostatic attraction. FIGURE 1 The basic model of an atom

The atomic number of elements

Each element has a unique number of protons in its nucleus, called its atomic number. For
example, any atom with 79 protons in its nucleus is always gold and any atom with 30 protons
in its nucleus is always zinc. Elements are arranged in increasing order of atomic number in
the periodic table.
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Each element also has its own name and chemical symbol consisting
of one or two letters. The first letter is always capitalised and the second
letter (if there is one) is always lower case. Chemical symbols do not always
match the English name of the elements. This is because some symbols
are derived from other languages. For example, tungsten is W, from its
German name, wolfram; and iron is Fe, from its Latin name, ferrum.

Protons, electrons and neutrons

Protons and neutrons exist in the nucleus and have a mass of 1 atomic
mass unit (amu). The sum of protons and neutrons in an element give
its mass number. The electrons are much smaller and have a mass
approximately 1837 times less than that of a proton or neutron.

symbol C.

TABLE 1 A comparison of subatomic particles

Proton Nucleus Positive (1+)

Neutron Nucleus Neutral (0) 1

Electron Electron shells outside Negative (1-) 0.000 544*
the nucleus

*The relative mass of an electron is so low that we approximate it to zero when calculating mass numbers.

Isotopes

Isotopes are atoms with the same number of protons but different numbers of neutrons. This
means they have the same atomic number but different mass number. Isotopes have the same
chemical properties, such as reactivity, but different physical properties, such as density.

TABLE 2 Isotopes of lithium have the same number of protons but different numbers of neutrons

Outside the nucleus
In the nucleus .
Isotope in shells

 wm | Newom | Eeowons |
3 3 3

Lithium-6
Lithium-7 3 4
Lithium-8 3 5

‘Li Li *Li

3

FIGURE 3 Lithium-6, lithium-7 and lithium-8 are isotopes.
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Atomic number

Chemical symbol

Atomic mass

Name of element

FIGURE 2 The element carbon has an atomic
number of 6, atomic mass of 12.0 and chemical

mass number
the sum of protons
and neutrons in an
atom

isotopes

atoms of the same
element that have
different numbers of
neutrons
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radioisotope

an isotope with
too many or too
few neutrons,
which breaks down
by undergoing
radioactive decay

ion

acharged atom
formed by gaining or
losing electrons

cation

a positively charged
ion formed after an
atom loses electrons

anion

a negatively charged
ion formed after an
atom gains electrons

nuclide notation
an abbreviated

way to show basic
information about an
atomorion, e.g. /Li*
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The first 20 elements have similar numbers of protons and neutrons in their nuclei.

Heavier elements (atomic number > 20) usually have more neutrons than protons. Stable

isotopes such as carbon-12 and carbon-13 have nuclei that do not break down over time.

Radioactive isotopes have too many or too few neutrons and undergo radioactive decay.

Radioactive isotopes are also called radioisotopes because they break down over time and

emit radiation.

TABLE 3 A comparison of the properties of isotopes of any element

Isotopes have the same... Isotopes have different...

number of protons

number of neutrons

atomic number

mass number

chemical properties

physical properties

element name and symbol abundances in nature

lons

Ions are atoms that have either a positive or a negative charge. Ions form when atoms gain or
lose electrons. When an atom loses electrons, it forms a positively charged cation. When an
atom gains electrons, it forms a negatively charged anion. The number of electrons lost or
gained is called the charge of the ion.

TABLE 4 A comparison of anions, atoms and cations

Has gained electrons Number of electrons equals Has lost electrons

number of protons

Has a negative charge

neutral)

Has no charge (is electrically Has a positive charge

Nuclide notation review

Atoms are represented by using nuclide notation (Figure 4) where:

e A represents the mass number of the nuclide, which is the number of protons + neutrons

e Zrepresents the atomic number of the nuclide, which is the number of protons only

¢ X is the elemental symbol, which depends entirely on the atomic number of the element.
Tons are written in this same style but include a charge written at the top right of the

element symbol (Figure 5). This charge equals the number of electrons lost or gained. A

positive charge indicates that the ion has lost electrons. A negative charge indicates that the
ion has gained electrons. No charge is written for atoms because all atoms are neutral.

Mass number A 2 4 2 +

x Element symbol M

Atomic number g
A 12

FIGURE 4 Nuclide notation FIGURE 5 The nuclide notation of a magnesium
cation: mass number = 24, atomic number = 12 and the

atom has lost 2 electrons, giving the ion a 2+ charge.
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TABLE 5 Examples of some atoms and ions written in nuclide notation

Atom or ion in Number of Number of Number of

q . Charge
nuclide notation protons neutrons electrons
H 1 0 1

*Mg 12 13
ey 17 20
$Fe? 26 30
17Au 79 118

Study tips

The number of
neutrons can be
calculated as mass

0 (atom) number minus atomic
f number:
12 0 (atom) N=A-7
18 1- (anion) The number of
| electrons can be
24 2+ (cation) calculated as atomic
i number minus charge:
79 0 (atom)

e =Z-charge
Atoms are always

2.1 WORKED EXAMPLE

neutral. lons are
always charged.

CALCULATING THE NUMBER OF NEUTRONS AND ELECTRONS IN

AN ATOM OR ION

Calculate the number of neutrons and electrons in ;M g**.
Solution

Think

_____________

obook pro

Do

Step 1: Calculate the number of neutrons by = The number of neutrons in M g**

subtracting atomic number from the mass
number. = 12 neutrons
Step 2: Calculate the number of electrons
by subtracting the charge from the atomic

number. = 10 electrons

Describe and explain 5
1 Identify the charge of each subatomic particle.
a Proton
b Neutron
¢ Electron

2 Describe the location of protons, neutrons and
electrons in an atom.

3 Explain why the nucleus of an atom has a net
positive charge. 7

Apply, analyse and compare

4 Write the following in nuclide notation.
a Nitrogen-14
b Sodium-23
¢ Krypton-82
d Magnesium-25

OXFORD UNIVERSITY PRESS

= 24 (mass number) — 12 (atomic number)

The number of electrons in ;M g**

= 12 (atomic number) — 2 (charge)

-

2.1 Real-world
chemistry

: Find me in your
1
1

09

Calculate approximately how many

electrons equal the mass of one proton.
Calculate the number of protons, neutrons and
electrons in the following.

a 50

b Al

¢ ’Br-

Design and discuss

Draw a Venn diagram to show the similarities
and differences between a lithium atom and a
lithium-8 isotope.
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KEY IDEAS
In this topic, you will learn that:

+ the 118 elements are organised in the periodic table in order of increasing atomic number
+ elements in the same group (column) of the periodic table have similar chemical properties;
elements in the same period (row) of the periodic table have the same number of electron

shells

+ electron configurations can be written using shell notation (e.g. 2,8,8,1) or subshell notation
(e.g. 1s2? 252 2p® 352 3pb 4s?)

+ there are several trends in the periodic table from left to right and from top to bottom,
which can be explained by differences in the core charge and number of electron shells of
each element.

Origins of the periodic table

The periodic table is usually credited to Dmitri Mendeleev, a 19th-century Russian chemist.
Mendeleev organised approximately 60 elements into a periodic table based on their
reactivities. LLike many great scientists, Mendeleev did not work alone. Mendeleev’s periodic
table built on the work of other scientists who also placed elements into groups based on their
reactivity (Figure 1).

Johann Wolfgang Alexandre-Emile Dmitri Mendeleev William Ramsay Glenn Seaborg
Débereiner Béguyer de Chancourtois Organised approximately Discovered several Proposed the idea
Organised 12 elements Organised approximately 60 elements in increasing noble gases. of an f-block below
into 'triads’ based 20 elements into a order of atomic number Mendeleev added the main group
on periodic patterns ‘telluric screw’ in increasing based on periodic patterns these to his (the s-, p- and
in their reactivity order of atomic number in their reactivity periodic table d-blocks

based on periodic patterns into a ‘periodic table’

in their reactivity

FIGURE 1 Contributions from some scientists to the development of the modern periodic table

The structure of the periodic table

The modern periodic table contains 118 elements in increasing order of atomic number
(Figure 2). Each group (column) contains elements with similar chemical properties and

valence electron the same number of valence electrons. Each period (row) contains elements with the same
an electronin the
outermost shell of an
atom

number of electron shells.
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1 Group
1
H
! 1.0
Hydrogen 2

3
Li

2 6.9

Lithium

1"
Na

3 23.0

Sodium
19
K

4 39.1

Potassium

37
Rb

° 85.5

Rubidium

Francium

4 —+——— Atomic number

C—+—— Chemical symbol
12.01 +—— Atomic mass
Carbon+——— Name of element

Metals

18

2
He
4.0
w5 16 17
9 10
F Ne
14.0 16.0 19.0 | 20.2
Nitrogen Oxygen Fluorine Neon
14 17 18
Si Cl Ar
28.1 355 | 39.9
Silicon Chlorine Argon
32 33 35 36
Ge | As Br Kr
72.6 | 749 79.9 | 83.8
Germanium | Arsenic Bromine | Krypton
51 52 53 54
Sb Te 1 Xe
121.8 | 127.6 | 126.9 | 131.3
Antimony | Tellurium lodine Xenon
85 86
At Rn
(210) | (222)
Astatine

Livermorium

Rare earth elements
Lanthanide series

Actinide series

METALS
[ alkali metal
[ alkaline earth metal
B lanthanide
B actinide
[ transition metal

[ post-transition metal

FIGURE 2 The periodic table of elements

Groups

Groups of the periodic table are numbered
from 1 to 18. Elements in the same group
have the same number of electrons in their
valence shells and some of the groups have
names as well as numbers. For example,
group 1 is called the alkali metals because
they react violently with acids. Group 17 is
called the halogens (‘salt-makers’ in Greek)
because they react with metals to make salts.

OXFORD UNIVERSITY PRESS

NON-METALS
] diatomic non-metal

[ polyatomic non-metal
] noble gas

TABLE 1 Groups of the periodic table

OTHER
] metalloid

B unknown chemical properties

Group Number of valence electrons
Group name . .
number of elements in this group

1 Alkali metals 1
2 Alkaline earth metals 2
11 Coinage metals 1
3-11 Transition metals Variable
12-15 Post-transition metals Variable
15 Pnictogens 5
16 Chalcogens 6
17 Halogens 7
18 Noble gases 8
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Periods

The only similarity between elements in a period is the number of electron shells they have.
For example, elements in period 5 (from rubidium to xenon) all have five shells of electrons.
Other than the number of shells of electrons, elements in a single period have very little in
common. The properties of elements in a period vary dramatically.

Blocks s, p, d and f of the periodic table

There are four blocks in the periodic table (Figure 3).

e The s-block consists of groups 1 and 2 — these are usually metals that react with acids and
steam.

e The d-block consists of groups 3—12 — this block is also known as the transition block
because it contains transition metals such as silver.

e The p-block consists of groups 13—18 — elements in this block are the non-metals.
Elements in group 18 are the chemically inert noble gases.

e The f-block consists of the two rows at the bottom of the table — this block includes the
lanthanides and actinides.

[l s-block [l d-block

Main group p-block [ f-block
1 T
1 18
1 2
1s 13 1s
2 1 2 3 4 5 6

Transition metals
.

. | e e e e e
Y I O
I I S
gl O N e >
. I I S

Illllllllllllllllllll==l7p
IIII==lllllllllllllllllllllllllllllllll==l
-

FIGURE 3 Blocks s, p, d and f in the periodic table

Electron shell configurations

In 1913, after studying the absorption and emission spectra of hydrogen, scientist Niels Bohr
developed a model to explain the arrangement of electrons in an atom.

Bohr’s model suggested that electrons:

e orbit around an atom’s nucleus

¢ exist in fixed energy levels, which sit at specific distances from the nucleus

e can move between energy levels but to do so they must gain or lose energy.
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Sheus TABLE 2 A summary of the maximum number
of electrons each electron shell can hold

After Bohr proposed his model for hydrogen, scientists began
. . Shell number Maximum number
applying this model to other elements. They named the energy
of electrons held

levels that Bohr proposed electrons were grouped in ‘electron )

shells’. Electron shells are numbered outwards from the nucleus ! 2

(where 1 = closest to nucleus) and can each hold a maximum 2 £

number of electrons. Table 2 summarises the number of electrons : 1

each shell can hold. 4 32
n 2n?

Writing electron shell configuration

Electron shell configuration can be written by using the following set of rules:
1 Each shell can contain a maximum number of electrons.
2 Lower energy shells (those closest to the nucleus) are filled before the higher energy shells.
3 Electron shells are filled in this specific order:
— The first two electrons go into the first shell.
— The next eight electrons go into the second shell.
— The next eight electrons go into the third shell.

— "Two electrons are then placed into the fourth shell; after this, the remainder of the
third shell is filled.

Oxygen Calcium Krypton
2,6 2,8,8,2 2,8,18,8

FIGURE 4 Bohr diagrams of oxygen, calcium and krypton showing the placement of electrons in shells. Their shell
configurations are written underneath.

Electron subshell configurations

In 1926, Austrian physicist Erwin Schrodinger noticed that Bohr’s model of electrons
orbiting in shells was incomplete. Bohr’s model did not explain why electrons do not crash
into the nucleus. Schrodinger developed complex quantum mechanical equations to describe
the true movement of electrons around atomic nuclei. We still use his quantum mechanical
model of the atom today.
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subshell

a subdivision of an
electron shell that
can hold a maximum
of 2,6,100r 14
electrons depending
onits type (s, p, d or f)

orbital

a subdivision of an
electron shell where
two electrons can
orbit the nucleus;
each electron shell
contains 1,3,50r7
orbitals

Study tips
You can easily obtain
the order of the
subshells by quickly
drawing Figure 6
during a test or exam

Aufbau principle
a principle that states
electrons always
occupy available
orbitals with the
lowest energy

FIGURE 6 The
Aufbau principle
states that each
electron occupies the
lowest energy orbital
available. The long
zig-zag arrow shows
the order in which
electron subshells
are filled.

Subshells

Schrodinger’s quantum mechanical model of

the atom has electrons in

which correspond to the ‘shells’ in Bohr’s model.
Within each shell, there are one, two, three or

Subshell is a
p subshell so it can

\ / only hold a maximum
2p

2nd energy level

specific energy levels (2nd shell)

of 6 electrons

four subshells, each of which has its own name

consisting of a digit and a letter. The first 10

FIGURE 5 Subshell notation

subshells are 1s, 2s, 2p, 3s, 3p, 4s, 3d, 4p, 5s, 4d.

In each of these subshell names, the digit represents the energy level (or ‘shell’) in Bohr’s
model. The letter afterwards represents the type of subshell. Each type of subshell is a different
shape and can hold a different maximum number of electrons. This is summarised in Table 3.

TABLE 3 A summary of the different subshells and the number of electrons they can hold

Subshell Maximum number of electrons it can hold

S

2

6

10

p
d
f

Orbitals

14

Each subshell contains one, three, five or seven orbitals, which are each able to hold a maximum

of two electrons. This is summarised in Table 4.

TABLE 4 The number of orbitals and maximum number of electrons that can be held in each type of subshell

. Maximum number of electrons
Subshell type Number of orbitals present

S 1 2
p 3 6
d 5 10
f 7 14
o Aufbau principle
S
s L/ The Aufbau principle describes how electrons always occupy
s ﬁ available orbitals with the lowest energy. For example, the 1s subshell,
LS which contains one orbital and can hold a maximum of two electrons,
, 3 ﬂ . 3d has the lowest energy and is always filled first. The 2s subshell has the
’ ) . . .
. / @/ 4d_/ / second lowest energy and is always filled second. After 2s is filled, the
P ; S //‘ 2p orbital will be filled before the 3s orbital because 2p has the lower
f 58'/ @’ S d~/ /‘ energy level (Figure 6).
Ay e The order in which to fill subshells can be easily remembered by
68 /@/ /Gd' drawing Figure 6. Read the subshells diagonally from top right to
Lo bottom left to obtain the correct order in which subshells are filled by
- @ electrons.
Y
8s’
7/
¥
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To write the electronic configuration of an atom, write each subshell with the number electronic

of electrons it contains in superscript. Electron configurations of the first 30 elements are fﬁ;jﬁ:&ﬁ;ﬂ‘; "
shown in Table 5. Notice how the electrons occupy subshells in order from lowest to highest electrons in an atom

energy.

TABLE 5 Schrodinger (subshell) electron configurations of the first 30 elements

Study tips
Element Symbol A
Bohr (shells) Schrodinger (subshells) Some textbooks
H 1 1s!

and websites write

Hydrogen 1
the subshells so
Helium He 2 2 1s? the third shellis
Lithium Li 3 2,1 1s2 2s! grouped together;
Beryllium Be 4 2,2 1s? 2s? g;;z? g; :;323'245522'
Boron B 5 2,3 1s% 282 2p! instead of 1s?, 2s2,
Carbon © 6 2,4 152 252 2p? 2p°, 3s? 3p°, 4s?, 3d°.
Nitrogen N 7 2,5 1s% 2s% 2p°
Oxygen O 8 2,6 1s% 2s? 2p*
Fluorine F 9 2,7 1s% 2s% 2p°
Neon Ne 10 2,8 1s% 252 2p°
Sodium Na 11 2,8,1 152 252 2p°® 3s!
Magnesium Mg 12 2,8,2 152 282 2p° 3s?
Aluminium Al 13 2,8,3 1s% 2s? 2p® 352 3p!
Silicon Si 14 2,8,4 1s% 2s% 2p°® 3s% 3p?
Phosphorus P 15 2,8,5 1s2 22 2p° 352 3p°
Sulfur S 16 2,8,6 1s% 2s? 2p® 352 3p?
Chlorine Cl 17 2,8,7 1s% 2s% 2p°® 3s% 3p°
Argon Ar 18 2,8,8 1s% 2s% 2p°® 3s% 3p°
Potassium K 19 2,8,8,1 1s% 282 2p® 352 3p°® 4s!
Calcium Ca 20 2,8,8,2 1s% 252 2p°® 3s% 3p° 4s?
Scandium Sc 21 2,8,9,2 152 282 2p® 3s? 3p® 452 3d!
Titanium Ti 22 2,8,10,2 1s% 28 2p° 3s? 3p® 452 3d?
Vanadium A% 23 2,8,11,2 1s% 2s% 2p® 3s% 3p° 4s% 3d°
Chromium Cr 24 2,8,13,1 152 282 2p° 3s? 3p° 4s! 34°
Manganese Mn 25 2,8,13,2 1s? 28 2p° 3s? 3p° 4s2 3d°
Iron Fe 26 2,8,14,2 1s% 2s% 2p°® 3s% 3p° 4s% 3d°
Cobalt Co 27 2,8,15,2 152 282 2p® 3s? 3p® 4s2 3d
Nickel Ni 28 2,8,16,2 1s% 28 2p° 3s? 3p° 4s2 3d°®
Copper Cu 29 2,8,18,1 1s% 2s% 2p°® 3s% 3p° 4s! 34!°
Zinc Zn 30 2,8,18,2 152 282 2p® 3s? 3p® 452 3d1°

Exceptions: copper and chromium

Some elements between hydrogen and xenon have electron configurations that do not entirely
follow the Aufbau principle. For example, we would expect chromium and copper to have
electron configurations ending in 3d* and 3d° respectively. However, because 3d* and 3d°

are unstable electron configurations in neutral atoms, one electron from the 4s subshell in
chromium and copper moves to occupy the 3d subshell. This results in 3d® and 3d!° electron
configurations for chromium and copper. You need to memorise the electron configurations
of these two exceptions to the Aufbau principle.
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excited state

the state of an atom
when electrons are
not in their lowest
energy orbital

ground state

the state of an atom
when electrons are in
their lowest energy
state as predicted by
the Aufbau principle

Electron configurations of ions

Anions gain electrons in Aufbau order

When atoms gain electrons and form anions, the extra electrons continue to fill subshells
according to the Aufbau principle. For example, when a neutral atom of fluorine (F), 1s? 2s? 2p°,
gains one electron to form a fluoride ion (F-), 1s? 2s? 2p°®, the extra electron occupies the next
available orbital within the 2p subshell.

Cations lose their outermost s electrons first

Atoms that lose electrons form cations. The outermost s electrons are lost first, followed by
the rest of the electrons in reverse Aufbau order. For example:

Co: 15?2 2s22p® 3s? 3p°® 4s? 3d° (neutral atom in ground state)

Co*: 1s? 282 2p°® 352 3p°®3d> (the two 4s electrons have been removed)

Co**: 15?2 2s% 2p°® 352 3p® 3d* (the two 4s electrons and one 3d electron have been removed)
Another example is iron:

Fe: 1s? 282 2p®3s? 3p°® 4s% 3d°® (neutral atom in ground state)

Fet:  1s? 2s? 2p® 3s? 3p°® 4s! 3d°® (one 4s electron has been removed)

Fe?t: 1s? 282 2p°® 352 3p® 3d° (the two 4s electrons have been removed)

Fe3+:  1s? 2% 2p®3s? 3p® 3d° (the two 4s electrons and one 3d electron have been removed)

Note that although 3d* and 3d° are unstable electron configurations in neutral atoms, they
can be stable electron configurations in charged ions.

Electron configurations of atoms and ions in excited states

Heat, light and electrical energy can excite atoms and ions. Being in an excited state means
that one or more of the electrons is not in the lowest energy orbital: it is instead promoted to a
higher energy orbital. We denote the excited state with an asterisk (*).
For example, a sodium ion (Na*) may absorb energy when heated and have any one of its
electrons promoted to a higher energy level, forming a sodium ion in an excited state, Na**.
Na*: 1s? 2s% 2p°®
Nat*: 1s? 252 2p° 3s!
There are also many more possibilities for the electron configuration of Na**, including
1s? 282 2p° 3p! or 1s? 2s1 2p°® 3s!.
Atoms and ions in an excited state are unstable and quickly revert to the ground state
(the lowest energy configuration of electrons).

Trends in the periodic table

The organisation of the periodic table informs us about more than an atom’s make up and
electron configuration. The table also considers relative properties of elements, which can
also be used to identify trends. In this topic, we will look at how core charge and shielding
relate to horizontal and vertical trends. We will also look at key trends that can be read from
the table including:

e atomic radius

e metallic character

e clectronegativity

e reactivity

e ionisation energy.
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Core charge

Core charge is the attractive force between the valence electrons and the nucleus of the
atom. An inner electron shell is any electron shell that is not a valence electron shell. Core
charge can be calculated using the following equation:
Core charge = number of protons — number of inner electrons

For example, a sodium atom has 11 protons and 10 inner electrons; therefore, the core
charge of sodium equals 11 — 10 = 1+. The core charge of a neutral atom is always equal to
the number of valence electrons it has. Horizontal trends in the periodic table are explained
by differences in core charge. From left to right across a period, the core charge increases,
which means electrons are held more closely to the nucleus.

The valence electron is
attracted to the nucleus

Sodium has 10 inner as if it had a 1+ charge.

electrons that shield the
one valence electron.

Sodium contains 11
protons that give the
nucleus a 11+ charge.

FIGURE 7 A sodium atom has a core charge of 1+.

Shielding effect

The shielding effect is the reduction in core charge experienced by valence electrons
because of the presence of inner electrons. The shielding effect increases as the number of
inner shell electrons or inner shells increase.

Vertical trends in the periodic table are explained by differences in the shielding effect.
As you move down any group, the number of inner shells increases and so does the shielding
effect. The more inner shells an atom has, the further valence electrons are held from
the nucleus.

Atomic radius of H,

Atomic radius

Atomic radius is defined as half the
distance between two nuclei of the

same element that are bonded together
(Figure 8). It is often used to describe the
size of an atom. As you move down a group,
atomic radius increases because of the
shielding effect. The atomic radius trend is
shown in Figure 9 on page 64.

Metallic and non-metallic character

Metallic character describes how readily an atom loses a valence electron. Group 1 metals

have the greatest metallic character because they lose electrons most readily. Non-metals have the

lowest metallic character because they tend not to lose electrons (instead, they accept electrons).
As such, non-metallic character describes how readily an element will accept electrons.
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FIGURE 8 How the atomic radius of helium is determined

core charge
the number of
protons minus the
number of inner
electrons

shielding effect
the shielding of
valence electrons by
inner electrons that
alters the nuclear
charge felt by valence
electrons

inner shell

any shell of electrons
that is not a valence
shell

atomic radius
half the distance
between two nuclei
of the same element
that are bonded
together

metallic
character

how readily an atom
loses a valence
electron

non-metallic
character

how readily an atom
gains a valence
electron
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Metallic character increases as you move down a group and decreases from left to right
across a period. Overall, there is an increase in metallic character from top right diagonally
to bottom left of the table. Conversely, there is an increase in non-metallic character from
bottom left of the table diagonally up to top right. The metallic character and non-metallic
character trends are shown in Figure 9.

-~ lonsatiomenergy

Electronegativity
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|
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FIGURE 9 A summary of periodic table trends

Electronegativity

electronegativity Electronegativity is the tendency for an atom to attract electrons when in a chemical bond.

Z:eaii?:fg?étfgct Metals have low electronegativity because of their low core charge and large atomic radius.
electrons whenin a Because of their low electronegativity, metals tend to donate electrons when they form ionic
chemical bond bonds.

In contrast, non-metals have high electronegativity and tend to accept electrons when they
form ionic bonds. Electronegativity tends to decrease down a group and increase from left to
right across a period (see Figures 9 and 10).

Key

<1.0
1.0-1.4
1.5-1.9
2.0-2.4
2.5-2.9
3.0-3.9
4.0

2.2 Skill drill
Find me in
: your obook pro

Electronegativity increases
Electronegativity increases across a period. up a group.

RV

FIGURE 10 A summary of the electronegativity trends across the periodic table and the approximate
electronegativity values of elements

reactivity ..

how readily a ReaCt|V|ty

chemical substance e .

undergoes a chemical Reactivity is the tendency for an element to react with itself or other elements. The
reaction most reactive elements in the periodic table are the elements with the highest and lowest
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electronegativity. Fluorine and francium are the most reactive elements in the periodic
table. Elements in group 18 have a full valence shell, which makes them inert and, in most

instances, unreactive.

First ionisation energy trend

First ionisation energy is defined as the amount of energy required to remove one valence
electron. Metals in group 1 have the lowest first ionisation energy because after losing one
electron, they achieve a full outer shell. Non-metals have the highest first ionisation energy
because in losing one valence electron, they become even further from having a full outer

shell. You can see the first ionisation energy trend in Table 6.

2.2 Challenge
Find me in
' your obook pro

Semcc==?

first ionisation
energy

the energy required
toremove the first
valence electron

TABLE 6 A summary of explanations for each of the four trends in the periodic table in terms of core charge and shielding effect

Trend Explanation of period trend Explanation of group trend
ren:
(left to right) (top to bottom)

Atomic radius

Metallic character

Electronegativity

First ionisation

energy

Describe and explain
1 Explain why there are 10 groups in the d-block of 5§
the periodic table.
2 Define ‘metallic’ and ‘non-metallic’ character. 6
3 Explain why atomic radius decreases going from
left to right across a period.
4 State the element in: 7
a group 1, period 3
d group 15, period 2 8
¢ group 17, period 4.
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Increasing core charge causes valence electrons to be
held more tightly to the nucleus, resulting in a smaller
atomic radius.

Increasing core charge causes electrons to be held
more tightly to the nucleus so valence electrons are
lost less readily (lower metallic character).

Increasing core charge causes electrons to be held

more tightly to the nucleus, resulting in greater at-
traction between the nucleus and the valence shell of

electrons (greater electronegativity).

Increasing core charge causes electrons to be held
more tightly to the nucleus, which means more ener-
gy is required to remove one valence electron, so first
ionisation energy increases.

The presence of more shells of electrons makes the
atomic radius larger.

The presence of more shells of electrons causes a
shielding effect, so the core charge is felt less. There-
fore, electrons are lost more readily (greater metallic
character).

The presence of more shells of electrons causes a
shielding effect so the core charge is felt less, and
electronegativity decreases.

The presence of more shells of electrons causes a
shielding effect, so the core charge is felt less and first

ionisation energy decreases.

Q0

Apply, analyse and compare

Explain why sodium and lithium have similar
chemical properties.

Arrange the following elements in order

of increasing ionisation energy: fluorine,
magnesium, potassium, silicon.

State and compare the subshell electron
configurations of K*, Ar and CI".

State and compare the subshell electron
configurations of Zn**and Cu*.

Design and discuss

9 Discuss any three trends in the periodic table
that can be observed going down group 17.
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KEY IDEAS

In this topic, you will learn that:

+ critical elements are elements that are at risk of becoming in very short supply if they are
not managed sustainably and recycled where possible

+ helium, phosphorus, neodymium, indium and germanium are critical elements

+ the circular economy of critical elements requires the recycling and recovering elements
from waste.

Some elements are at serious risk of becoming depleted within the next 100 years. Many

of these elements are crucial for producing the technology that allows us to maintain our
high standard of living. We must manage sources of these elements sustainably and replace
them with sustainable alternatives where possible. Where replacements for these endangered
elements do not exist, we must recover and recycle those elements from waste to ensure a
sustainable supply of those elements into the long-term future.

1 2
H He
1.0 Limited availability - future risk to supply 4.0
Hydrogen Helium
3 4 |:| Rising threat from increased use 5 6 7 8 9 10
Li Be B © N 0 F Ne
6.9 9.0 10.8 12.0 14.0 16.0 19.0 20.2
Lithium | Beryllium |:| Serious threat in the next 100 years Boron | Carbon | Nitrogen | Oxygen | Fluorine | Neon
11 12 13 14 15 16 17 18
Na Mg Al Si P S Cl Ar
23.0 24.3 27.0 28.1 31.0 32.1 35.5 39.9
Sodium _|Mag Silicon _[Phosphorus|  Sulfur | Chlorine | Argon
19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36

K Ca Sc Ti \' Cr Mn Fe Co Ni Cu Zn Ga Ge As Se Br Kr
39.1 | 40.1 | 45.0 | 47.9 | 50.9 | 52.0 | 54.9 | 55.8 | 58.9 | 58.7 | 635 | 65.4 | 69.7 | 72.6 | 749 | 79.0 | 79.9 | 83.8

Potassium | Calcium | Scandium | Titanium | Vanadium | Chromium Iron Cobalt Nickel Copper Zinc Gallium | Germanium | Arsenic | Selenium | Bromine Krypton
37 38 39 40 4 42 43 b 45 46 47 48 49 50 51 52 53 54
Rb Sr Y Zr Nb Mo Tc Ru Rh Pd Ag Cd In Sn Sb Te | Xe

85.5 87.6 88.9 91.2 92.9 96.0 (97) | 101.1 | 102.9 | 106.4 [ 107.9 | 112.4 [ 114.8 | 118.7 | 121.8 | 127.6 | 126.9 | 131.3

Rubidium | Strontium | Yttrium | Zirconium | Niobium | Molybdenum | Technetium | Ruthenium | Rhodium | Palladium Silver Cadmium | Indium Tin Antimony | Tellurium lodine Xenon

55 56 57 72 73 74 75 76 77 78 79 80 81 82 83 84 85 86

Cs Ba to Hf Ta w Re Os Ir Pt Au Hg Tl Pb Bi Po At Rn
132.9 | 137.3 7 178.5 | 180.9 | 183.8 | 186.2 | 190.2 [ 192.2 | 195.1 | 197.0 | 200.6 | 204.4 | 207.2 | 209.0 | (210) | (210) | (222)

Caesium | Barium Hafnium | Tantalum | Tungsten | Rhenium | Osmium | Iridium | Platinum | Gold Mercury [ Thallium | Lead [ Bismuth [ Polonium | Astatine [ Radon
87 88 89 104 105 106 107 108 109 113
Fr Ra Rf Db Bh Hs Mt Nh

to

Sg
(223) | 1226) | 105 | (267) | (270) | (269) | (270) | (270) | (278)

Francium | Radium Rutherfordium | Dubnium | Seaborgium | Bohrium | Hassium |Meitnerium|

Nihonium

57 58 59 60 61 62 63 64 65 66 67 68 69 70 71
La Ce Pr Nd | Pm | Sm Eu Gd Tb Dy Ho Er Tm Yb Lu
138.9 | 140.1 | 140.9 | 144.2 | (145) | 150.4 | 152.0 | 157.3 [ 158.9 | 162.5 | 164.9 | 167.3 | 168.9 | 173.1 | 175.0

L. Cerium Neodymium | Promethium | Samarium | Europium Terbium [Dysp: Holmium | Erbium Thulium | Ytterbium | Lutetium
89 90 92 93 94 95 96 97 98 99 100 101 102
Ac Th U Np Pu | Am | Cm Bk Cf Es Fm | Md No
(227) | 232.0 238.0 | (237) | (244) | (243) | (247) | (247) | (251) | (252) | (257) | (258) | (259)

Actinium | Thorium

Uranium Americium| Curium | Berkelium [Califor Fermium Nobelium

FIGURE 1 A periodic table showing endangered elements and their risk status

Critical elements

critical element Critical elements are those used in industries that contribute to our standard of living and
:th:igsil)é ;Zzslzlt?g:ﬁ:t our economy. They are considered ‘critical’ because their limited supply can significantly
the near future affect large industries and economies. The high demand for these elements has placed several

critical elements in positions of endangerment and potential extinction.
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2.3

PRACTICAL:

LITERATURE REVIEW Are we running out of helium? Go to page 496.

Examples of critical elements are:

e helium — a group 18 non-metal with atomic number 2

e phosphorus — a group 15 non-metal with atomic number 15

e rare-earth elements — the 15 lanthanide metals as well as yttrium and scandium

e specific post-transition metals — metallic elements that sit between transition metals and

metalloids in the periodic table

e specific metalloids — elements with properties that vary between those of a metal and

non-metal.

In this topic, we will look at helium and indium (a post-transition metal) as examples of

critical elements and examine steps that can be taken to reduce their risk of extinction.

Helium

Helium, despite being the second most
abundant element in the Universe, is
currently endangered and at risk of
extinction. Supplies of helium are finite; we
cannot produce it artificially or extract it from
the atmosphere. Additionally, replenishment
of helium supplies will take millions of years.
These factors combined with our high use of
helium have placed the element in a critically
endangered position.

The use of helium goes well beyond
filling balloons and aircrafts. Helium’s
primary use is to cool substances to extremely
low temperatures and create controlled

Other (diving, medical
use, research)

To create controlled
environments in fibre
— optics, aerospace
30% engineering and
semiconductors
Detection of _, 129,
pipeline leaks

Blimps and balloons

Cooling and cryogenics

FIGURE 2 The percentage of helium used across different industries

environments. This is needed to run superconductors, MRI (magnetic resonance imaging)

scanners in hospitals, NMR (nuclear magnetic resonance) spectrometers in chemistry

laboratories and several other machines. Helium is also used to detect pipeline leaks because of its

small size. The percentage of helium supplied used across several industries is shown in Figure 2.

Alternatives to helium

In most industries, finding a substitute for helium is near impossible because of its

combination of being inert, having a low boiling point, small atomic size and cooling ability.

However, in some instances hydrogen can replace helium. For example, balloons such as

weather balloons can be filled with hydrogen gas instead of helium gas. Hydrogen gas is

approximately half as dense as helium and therefore provides approximately twice as much

lift when it is used in a balloon.

Unfortunately, mixtures of hydrogen gas and air can explode when ignited, which poses

a significant safety risk. For this reason, hydrogen balloons cannot replace helium party

balloons. However, hydrogen can safely replace a portion of the helium that is used in weather

balloons and airships.

Recovering and recycling helium

Helium used in laboratories and hospitals can be recovered by a re-liquefier that captures and

condenses 95% of the helium gas into usable helium. Conserving helium this way, as well as

continually finding replacements for helium, can ensure we use this non-renewable resource

more sustainably to protect its availability into the long-term future.
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FIGURE 3 Indium
is obtained as a
by-product from the

mining of other metals.

TABLE 1 A summary of the critical elements phosphorus, neodymium and germanium

Indium

Indium is a post-transition metal that is used to make .LCDs (liquid-crystal displays), LEDs
(light-emitting diodes), infrared lasers (for fibre optic cables) and some types of solder and glass.
Most touchscreen appliances use indium tin oxide as a transparent conducting material. Indium

is rarely mined directly; instead, it is found in very low concentrations as a by-product of mining

other metals. Estimates of how much indium remains vary considerably. Some studies suggest

that at current usage rates, we will face a shortage of indium in just a few decades.

Alternatives to indium

Alternatives to indium include carbon nanotubing and graphene. However, their properties

do not align with all of indium’s major uses. A new alternative for indium in touchscreens is

being developed by researchers at the University of Sydney. It is a combination of tungsten

oxide and silver, coated onto glass. If successful, it could take the pressure off the demand for

indium and provide a substitute with higher recycling potential.

Recovering and recycling indium

Recycling indium from used electronic devices is extremely challenging because it is very

difficult to separate indium from the other elements and polymers in the product. Also,

the amount of indium recoverable from each electronic device is usually too small to make

recycling worthwhile at current prices. Institutions can improve indium recycling by
promoting take-back initiatives where specific branded items can be more easily recycled in
their own stream. People can reduce the demand for indium by upgrading electronics less
often, donating devices and recycling old devices correctly.

Other critical elements

Three other critical elements are phosphorus, neodymium and germanium. Table 1

summarises the uses, issues, alternatives and recycling methods for these critical elements.

Phosphorus

Neodymium
(rare-earth
element)

As a key ingredient of | ¢
fertiliser (phosphate

is needed for plant
growth) .

To make powerful .
magnets (Nd is a .
permanent magnet) .
for electronic

devices, electric .
and hybrid vehicles,
wind turbines and

aerospace equipment
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A finite resource that
takes millions of years to
mineralise
Approximately 80% of
phosphorus is lost or
wasted in the supply
chain (most being lost to
water bodies)

Relatively sparse deposits
Increasing demand
Recovery is costly and
still developing

Many rare-earth
elements are lost during
electronic waste recycling

Although there is
no replacement for
the phosphorus
needed by plants,
plant growth can
also be encouraged
by using organic
manure, struvite
(found in urine)

or fungal species
(such as Trichderma
harzianum)

Tesla’s induction
motor uses
alternatives to the
rare-earth elements
used in other

electric car motors

Chemical
precipitation
Enhanced biological
phosphorus removal
Phosphorus
recovery at
wastewater
treatment plants

Current recycling
costs are high and
recycling process is
underdeveloped
Researchers are
developing recycling
technologies for
rare-earth elements
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TABLE 1 continued

Germanium As a semiconductor e Scarce natural supply ¢ Chalcogenides for * Tannin precipitation
(metalloid) in electronic devices with increasing demand infrared optics » Solvent extraction
* In infrared optics for use
* To make alloys * Less than 1% is recycled
Critical elements and the circular economy circular economy
. . amodel of production
In Chapter 1, you learnt that a circular economy is one strategy for managing scarce or and consumption
endangered resources. Instead of disposing of critical elements after their use, the circular that involves sharing,

leasing, re-using,
repairing, refurbishing

and recycling existing
materials and
\" \" “ | — products as long as
\,. \,\,.A( possible
Agrlculture Food production I l
Phosphorus mining :

‘take’ & .

-
Sludge deposits causing

. .- Wastewater -
Producnon of fertlhser {3_] treatment plant ground and water pollution

S — Phosphorus recovery*/

‘recycle’

economy focuses on recovering these resources.

Clean water and
healthy ecosystems

FIGURE 4 An example of a circular phosphorus economy

If no steps are taken to recover critical elements, industries will continue to exploit these
resources until they are depleted. It is imperative that industries requiring critical elements
shift towards a circular economy to conserve our finite resources. Figure 4 shows how the
phosphorus linear economy (where approximately 80% of the critical element is currently
lost) can be improved as a circular economy through recovery of phosphorus from waste.

Describe and explain Design and discuss

1 List two critical elements and their uses. 4 Propose an economic incentive that would

2 Describe an issue faced by the indium recycling encourage people to recycle their old electronic
industry. devices rather than throw them away.

5 Propose an economic incentive that would

Apply, analyse and compare . '
encourage manufacturers of electronic devices

to recover endangered elements from the devices

they collect through their recycling programs.

3 Explain how the circular economy is a potential
solution for preserving endangered elements.
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CHAPTER

Chapter summary

» Each element is made of atoms that have a unique number of protons in their nuclei.

* Atoms also contain neutrally charged neutrons in the nucleus and negatively charged electrons that orbit
the nucleus in shells.

» Isotopes are atoms with the same atomic number but different mass numbers as a result of different
numbers of neutrons.

» Ions have different numbers of electrons than protons, which gives them an overall positive (cations) or
negative (anions) charge.

* Nuclide notation describes the mass number (4), atomic number (£), elemental symbol and charge (if
any) of an atom or ion.

* The modern periodic table organises 118 elements in increasing order of atomic number (Z).

* Elements in the same period (row) have the same number of electron shells.

* Elements in the same group (column) have the same number of valence electrons and similar chemical
properties.

» Electrons orbit the nucleus in shells (holding up to 2, 8, 18 or 32 electrons each), which consist of a
number of subshells (holding up to 2, 6, 10 or 14 electrons each), which contain orbitals (which can hold
up to 2 electrons each).

» Electrons occupy the lowest energy orbital first before occupying higher energy orbitals according to the
Aufbau principle.

* The four trends in the periodic table (atomic radius, metallic character, electronegativity and first
ionisation energy) are explained by differences in core charge from left to right, and differences in the
number of electron shells and the shielding effect from top to bottom.

* Ciritical elements such as helium and indium are at risk of becoming in short supply in the next
100 years.

* To ensure a long-term supply of critical elements, we must embrace a circular economy that includes
recovery and recycling of these elements once used, as well as finding more sustainable alternatives
where possible.

Key formulas

N=A-Z
e = Z — charge
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Chapter checklist

Use the success criteria in the table below to rate how well you understand each concept as ‘Confidently’, ‘Mostly’
or ‘Not really’. If you’re not feeling confident about any of these skills or ideas, use the revision links to revisit them.

define element, isotope and ion

use nuclide notation to show atomic number, mass
number and number of protons, neutrons and electrons
apply subshell electronic configurations to elements

and ions

use the periodic table as a tool to identify patterns and
properties in elements, including electronegativity, first
ionisation energy, metallic and non-metallic character and
reactivity

identify critical elements and explain the importance of
recycling processes for element recovery

Go back to Topic 2.1

Go back to Topic 2.1

Go back to Topic 2.2

Go back to Topic 2.2

Go back to Topic 2.3

Multiple choice 4 Which of the following represents the

1 The ground state electron configuration for nuclide symbol for a cation that has the same
Niz* is: number of electrons as the atom argon?

A 1s? 2s? 2p® 3s? 3pS 4s? 4pS A JF”
B 1s® 25% 2p° 3s2 3p° 3d° 4s> B {Na*
C 1s? 2s% 2p° 3s? 3p° 3d° C CI-
D 1s? 252 2p® 352 3p° 3d!° 4s? D ’K*

2 The maximum number of electrons that can 5 Which of the following lists the atoms in
occupy a 4p subshell is: increasing order of first ionisation energy?
A2 A C,N,O
B 6 B O,N,C
C 10 C N,O, C
D 14 D C,O,N

3 As you move down the elements of group 1 6 What is the electron configuration of a

of the periodic table:

sodium ion in an excited state?
A 1s?2s?2p°
B 1s22s22pS

A Decreases Decreases
B Decreases Increases C 1s? 2s? 2p° 3s!
C Increases Decreases D 1s? 25> 2p° 3s!
D Increases Increases

OXFORD UNIVERSITY PRESS
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7 How many orbitals are in a 4s subshell?
Al
B 2
C 3
D 5

8 Which of these atoms has the most neutrons?

A JCo
B JFe
C *Mn
D $Ni
9 The ground state electronic configuration
for a copper atom is:
A 1s? 252 2p® 352 3p°© 3d° 4s?
B 1s? 252 2p°® 3s% 3p® 3410 452
C 152 252 2p© 3s% 3p® 3d° 4s!
D 1s2 252 2p° 3s% 3p® 3d!° 4s!
10 The ground state electronic configuration
for a copper(Il) ion is:
A 1s? 2s? 2p% 352 3d° 3p°
B 1s? 252 2p°® 3s% 3p® 3d°® 4s!
C 152 252 2p® 3s% 3p® 3d" 452
D 1s22s% 2p® 3s? 3p® 3d° 4s!
Short answer
Describe and explain
11 Define:
a electronegativity
b metallic character
c first ionisation energy
12 Determine the core charge of:
a carbon
sodium
magnesium

silicon

o o 6 o

phosphorus.
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13 Explain why chromium and copper have
unusual electron configurations.

14 Electron configurations can be abbreviated
by replacing the core electron configuration
with the symbol for the matching noble gas
in square brackets. For example, potassium
can be written as 1s? 2s? 2p® 3s? 3p% 4s! or
[Ar] 4s'. Write the abbreviated electron
configurations of the following elements.

a Silicon

b Copper
¢ Selenium
d Iron

15 Describe the similarities between elements
in the same group of the periodic table.

16 Describe the similarities between elements
in the same period of the periodic table.

17 Describe one recycling initiative that could
recover helium from laboratories.

Apply, analyse and compare
18 Explain why a lithium atom has a smaller
atomic radius than a sodium atom.

19 Explain why fluorine has greater
electronegativity than nitrogen.

20 Compare the chemical and physical
properties of chlorine-35 and chlorine-37.

21 Write the electron subshell configurations
for the following atoms and ions.
a Fe
b Fe?**
c Fe**
d Fe* (in an excited state)
22 Identify the symbol of the element in:
a period 2, group 1
b period 3, group 2
¢ period 3, group 17.
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23 Identify the number of protons, neutrons Design and discuss

and electrons in the following atoms and 25 Discuss how the recovery of germanium

ions. through recycling could contribute to a

a 5Cr” circular economy.

b Ve 26 Draw a Venn diagram that shows the

c S+ similarities and differences between

d %Br- magnesium-24 and magnesium-26 isotopes.

24 a Place the following atoms in order from 27 Discuss which trends in the periodic table

smallest to largest radius: As, Br, K, V. are caused by the shielding effect and which

b Explain your answer to part a. trends are caused by core charge.

You can find the following resources for this section in your obook pro:

Quizlet @ Chapter quiz
Compete in teams or against yourself to test your knowledge. Test your understanding of Key Knowledge in this chapter.
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Covalent substances

CHAPTER

— the use of Lewis (electron dot) structures, structural formulas and molecular
formulas to model the following molecules: hydrogen, oxygen, chlorine, nitrogen,
hydrogen chloride, carbon dioxide, water, ammonia, methane, ethane and ethene

— shapes of molecules (linear, bent, pyramidal, and tetrahedral, excluding bond
angles) as determined by the repulsion of electron pairs according to valence shell
electron pair repulsion (VSEPR) theory

— polar and non-polar character with reference to the shape of the molecule

— the relative strengths of intramolecular bonding (covalent bonding) and
intermolecular forces (dispersion forces, dipole—dipole attraction and hydrogen
bonding)

— physical properties of molecular substances (including melting points and boiling
points and non-conduction of electricity) with reference to their structure

— the structure and bonding of diamond and graphite that explain their properties
(including heat conductivity and electrical conductivity and hardness) and their
suitability for diverse applications

Source: VCE Chemistry Study Design (2023-2027) reproduced by permission © VCAA

FIGURE 1 The covalently bonded network of carbon atoms makes diamond the hardest naturally occurring substance on Earth.
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GROUNDWORK

In Chapter 3, you will learn about how covalent compounds form and how their
structure is related to their physical properties.

This chapter will build on concepts you have already learnt in Year 10 Science
and Chapter 2. So, before you begin the chapter, test yourself on the following
questions to make sure you remember the basics.

What type of atoms form What is electronegativity?
covalent bonds and where are =

these elements located in the @ 3C Groundwork resource
periodic table? Electronegativity

@B\ 34 Groundwork resource What.ls a physical property of a
The periodic table chemical?

How can atoms gain a full valence w E)'s G.mlindworﬁ.resource
ysica roperties
shell of electrons? prop

fi==h 3B Groundwork resource
Valence electrons

How can modelling be used to

understand molecular shapes? Fage 290

How can balloons help us b ‘
understand VSEPR theory?

3 5 How do intermolecular forces
° influence the physical properties of  Page 498
covalent molecules? -

PRACTICAL:
CONTROLLED EXPERIMENT

7
\
b

\-‘g
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molecule

a group of atoms
covalently bonded
together

compound

two or more atoms
bonded together,
where the atoms
belong to two or more
different elements,
e.g.0,is amolecule,
but not a compound;
HClis both a molecule
and a compound

valence shell

the outer shell of an
atom where electrons
are found

octet rule

arule that states
atoms gain or lose
electrons to have
eight electronsin
their valence shell
(excluding hydrogen
and helium)

Covalent compounds

KEY IDEAS

In this topic, you will learn that:

+ a non-metal atom forms a covalent bond when it shares electrons with an atom of the same
element or a different element

+ covalent bonds can be single, double or triple

+ there are different ways to represent the molecular formula.

Atoms are the building blocks of all materials, but how the atoms are bonded together is
also extremely important. Covalent compounds are formed when non-metal atoms share
electrons.

The non-metals make up a very small number of elements in the periodic table (Figure 1).
However, when non-metals bond together, they can form a large range of different molecules
and compounds.

13 14 15 16 17

Period

. Metals . Metalloids . Non-metals

FIGURE 1 The location of non-metals in the periodic table

In this chapter, you will look at the bonds that form between non-metal atoms and the
physical properties of the molecules that form from this bonding.

Types of covalent bonding

The noble gases have full valence shells and are stable. Other atoms, such as the
non-metals, do not have a full outer shell and are therefore not as stable. However, they can
complete their outer shell by forming bonds.

Atoms can form bonds with other atoms by donating, accepting or sharing electrons
(Figure 2). For most atoms, eight electrons are required for a complete outer shell. This is
called the octet rule.
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Covalent bonds form when two or more .
Atoms achieve a full outer

non-metal atoms share electrons to complete shell with 8 electrons by ...
their octets. By sharing electrons, they

become more stable than the separate atoms. i i

For example, oxygen has six valence transferring electrons

electrons in its outer shell (Figure 3). It (donating or accepting) sharing electrons

needs two more to have a full outer shell. i l

Therefore, it forms covalent bonds with

other atoms to complete the octet. This is ionic bonding. This is covalent bonding.
In Figure 3, you can see that there are

two shared pairs of electrons. These are FIGURE 2 To achieve a full (and therefore stable) outer

called bonding electrons. Oxygen also shell, atoms gain, lose or share electrons.

has two sets of non-bonding electrons, or
lone pairs, which do not participate in covalent bonding.

Electron Hydrogen atom  Oxygen atom Hydrogen atom

configuration 1 2,6 1

Shared pair of electrons
(covalent bond)

Shared pair of electrons
(covalent bond)

FIGURE 3 Oxygen shares electrons with two hydrogen atoms in order to have eight electrons in
its outer valence shell.

Single covalent bonds

A single covalent bond is formed when two electrons (an electron pair) are shared
between two atoms.

In Figure 4, you can see that the hydrogen atoms each have one electron in their outer
shell. When a hydrogen atom shares its single electron with another hydrogen atom,
both hydrogen atoms now have two electrons in their outer shell. This sharing of single
electrons forms a single covalent bond, making the molecule stable.

Hydrogen is an exception to the octet rule because its valence shell can only have a
maximum of two electrons. All other non-metals you will study in VCE Chemistry follow
the octet rule for forming covalent bonds.

covalent bond
a bond that forms
between two non-
metal atoms when
they share one

or more pairs of
electrons

bonding electrons
valence electrons
that are shared with
another atomin a
covalent bond

non-bonding
electrons

valence electrons
that are not shared
with another atom in
a covalent bond

lone pair

a pair of valence
electrons that are
not shared with
another atomina
covalent bond

single covalent
bond

abond that forms
between two non-
metal atoms when
they share two
electrons (one pair)

electron pair

a pair of electrons
that occupy the same
shell and can be

part of a bond with
another atom or non-
bonding as a lone pair

FIGURE 4 Two hydrogen
atoms share their single
outer shell electrons to
form a covalent bond.
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double covalent
bond

abond that forms
between two
non-metal atoms
when they share four
electrons (two pairs)

triple covalent
bond

abond that forms
between two
non-metals when
they share six
electrons (three pairs)

FIGURE 8 Molecular
models can also be
used to visualise
molecules in 3D.

‘~
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Many of the halogens (group 17) form molecules in the same
way. For example, chlorine has the electron configuration 2,8,7.
This means that each chlorine atom needs one more electron to
complete its outer shell and become stable. Chlorine atoms can
share electrons with other chlorine atoms (Figure 5) to form
molecules of chlorine gas (Cl,). Both atoms now have full valence
shells of eight electrons and the molecule is more stable than the
chlorine atoms on their own

Double covalent bonds

A double covalent bond forms when two atoms share four
electrons (two pairs).

Some atoms, such as oxygen, have six valence electrons, meaning
that they need two more electrons to complete a full outer shell
with eight electrons. They can do this by:
¢ sharing each single electron separately, i.e. forming two single

bonds with two different atoms
e sharing two electrons with another atom with the same

number of valence electrons to form a double covalent bond.

In Figure 6, you can see how two oxygen atoms share two pairs
of electrons to form a double covalent bond. When two oxygen
atoms form a double covalent bond, the molecular formula is O,,
and each oxygen has two sets of non-bonding electrons in their
outer shells.

Triple covalent bonds

A triple covalent bond forms when two atoms share six electrons
(three pairs).

A nitrogen molecule contains a triple covalent bond (Figure 7).
A nitrogen atom has five electrons in its outer shell so it requires
three more electrons to achieve a full valence shell of eight electrons.
Each nitrogen atom in the molecule also has a lone pair of electrons
in its valence shell. The triple covalent bond formed between the
two nitrogen atoms is very strong and makes nitrogen relatively
unreactive.

TABLE 1 Electron pairs are shared to form single, double and triple covalent bonds

Number of electron pairs shared Type of covalent bond

1 Single
2 Double
3 Triple

S,
(X

FIGURE S Chlorine atoms
share an electron pair to
form a single covalent bond.
Note that only the valence
electron shell is shown here.

)

FIGURE 6 Two oxygen
atoms sharing two pairs of
electrons to form a double
covalent bond. Note that
only the valence electron
shell is shown here.

[
{8

FIGURE 7 Two nitrogen
atoms sharing three pairs
of electrons to form a triple
covalent bond
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Molecular compounds

All the covalent bonds that you have seen so far have been between two atoms of the
same element. However, covalent bonds can also form between atoms of different l
elements.

Diatomic molecules

When two atoms of the same or different elements join, they form a diatomic

molecule. H,, Cl,, O, and N, are all diatomic molecules made up of atoms of the FIGURE 9 A hydrogen chloride
same elements. Hydrogen chloride (HCI) is also a diatomic molecule, but it is made (HCI) molecule has a covalent
up of a hydrogen atom and a chlorine atom (Figure 9). This makes HCI a compound. bond between a chlorine atom
Chlorine has seven electrons in its outer shell and hydrogen has one. Because each and a hydrogen atom.
atom only needs one more electron to complete its outer shell, they can share a pair

of electrons between them to form a covalent bond. This forms hydrogen chloride.

Polyatomic molecules

When more than two atoms of the same or different elements join, they form a
polyatomic molecule. Water is a polyatomic molecule. It is made up of two
hydrogen atoms covalently bonded to one oxygen atom.

Hydrogen atoms each have a single electron in their outer shell and need two l
electrons to become stable. An oxygen atom has six valence electrons and needs eight
to be stable. To form a stable water molecule, the oxygen shares one electron with
each hydrogen atom and forms two single covalent bonds.

Polyatomic molecules can also contain double bonds. For example, carbon

dioxide is made up of one carbon atom with double covalent bonds to two oxygen FIGURE 10 Carbon dioxide is
atoms (Figure 10). a polyatomic molecule with two
double covalent bonds.
Representing molecules diatomic
molecule
As molecules become more complex, it is not reasonable to draw all the electrons and valence amolecule made of

two atoms, which

shells of every atom. There are different and simpler ways to represent the structures of
can be of the same

covalent molecules. The four ways you will look at in this chapter are: element or different
e molecular formula elements

e structural formula polyatomic

e Lewis (electron dot) structure molecule

amolecule made

e valence structure. up of three or more

atoms
Molecular formula
. . . molecular
The molecular formula gives information about the number and type of atoms that make formula
up the molecules. Figure 11 shows the molecular formula of methane. away of representing

the structure of a
covalent molecule

that shows the
The C represents a carbon atom. The H represents a hydrogen atom. number and type of

\ / atoms in the molecule
CH

4
No subscript tells us there / \ The subscript 4 tells us there are
is only one C atom. 4 H atoms.

FIGURE 11 The molecular formula of methane (CH,)
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structural
formula

a way of representing
the structure of a
covalent molecule
that shows the
covalent bonds
between the atoms
as lines

Lewis structure
a way of representing
the structure of a
covalent molecule
that shows all
bonding and
non-bonding valence
electrons as dots or
crosses; also called
an electron dot
structure

Study tip

Lewis structures do
not always include
both crosses and
dots. Sometimes, they
only use dots. Worked
example 3.1 shows
different ways to draw
carbon dioxide.

valence structure
a way of representing
the structure of a
covalent molecule
that shows the
covalent bonds
between all atoms

as lines, and lone pair
electrons as dots or
crosses
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Structural formula

The structural formula shows all the atoms in the molecule and their covalent bonds
(represented by a line). It gives information about the number and types of atoms, and
what types of covalent bonds are present. Figure 12 shows structural formulas of hydrogen,
ammonia and ethene.

a b c

H—H H—N—H H H

The covalent bond is
represented by a line.

I
H CcC==C
I
H H

FIGURE 12 The structural formula of a hydrogen gas (H,) shows that it has one single covalent bond; b ammonia
(NH,) shows that there are three single bonds; and ¢ ethene (C,H,) shows there is a double bond present between
the two carbon atoms.

Lewis (electron dot) structure

Lewis structures (also called electron dot structures) show all the valence electrons in each
atom of a molecule. Electrons are represented by crosses and dots. Figure 13 shows only the
bonding electrons in hydrogen chloride.

The Lewis structure also shows non-bonding electrons (Figure 14).

The electron from the chlorine

'
HCl
1

The electron from the hydrogen

FIGURE 13 The bonding electrons in hydrogen chloride (HCI) are represented by a cross and a dot to show which
atoms the electrons come from.

a b c
i CeeCe H:C:CH
H H Xeo X
H H

FIGURE 14 The Lewis structures of a ammonia (NH,), b ethene (C,H,) and ¢ ethane (C,H,). In the Lewis
structure of ammonia, you can see the non-bonding (lone pair) electrons on the nitrogen atom.

Valence structure

Another common way to represent molecules is the valence structure. This is a simplified
Lewis structure with the bonding electrons shown as lines (Figure 15).

a b c
H—N—H O=C=0Q. H— CI:
| oo
H

FIGURE 15 The valence structures of a ammonia (NH,), b carbon dioxide (CO,) and ¢ hydrogen chloride (HCI).
The bonding electrons are shown as lines.
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Advantages and disadvantages of the representations

Each way of representing a molecule has its advantages and disadvantages. One key

TABLE 2 The features and limitations of the different molecular representations

3.1 Worked
example

Find me in

1
disadvantage of the four representations is that they do not show the size of the atoms in a i R
' -
molecule or the overall molecular shape. The features and limitations of molecular formulas, Wi e SN S
structural formulas, Lewis structures and valence structures are shown in Table 2. S z
See how to draw the different representations in Worked example 3.1. A 3.1 Worked :
&5 exampl :
pte 1
- Video :
1
J

Information provided

Number Type of Non-
covalent

bonds

and type of bonding

atoms electrons

Molecular
formula

Structural v v
formula

demonstration

Limitations

Does not show:
* how atoms are bonded together

* size of atoms or shape of molecule
* non-bonding electrons.

Does not show:

» size of atoms or shape of molecule

* non-bonding electrons.

Lewis v v v

structure

Valence v v | v

structure

Does not show:
* size of atoms or shape of molecule

e type of covalent bonds as clearly as
structural formula.

Becomes more cluttered the more atoms

there are in a molecule.

Does not show:

* size of atoms or shape of molecule.

FIGURE 16 Ammonia
has a lone pair (shown
by the purple flags

in these molecular
models).



Describe and explain

1 Explain what a covalent bond is.

2 Describe the octet rule.

3 Explain the difference between a diatomic and
polyatomic molecule.

4 Identify how many covalent bonds there are in
each of these diatomic molecules.

a H, b O,
c Cl, d N,
Apply, analyse and compare

5 Draw the structural formulas of the following

molecules.
a H,O b CCl,
¢ CH, d HF
6 Draw the Lewis structures of the following
molecules.
a Cl, b CH,
¢ SO, d HCI
H—H
cl,
AN
H H
CH,
H H
|
C=I@
||
H H
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7 Write the molecular formulas of the

following Lewis structures.
a M:X:M b XiX

M

Y . .
c M:X:M d Y Y2

M

Copy and complete the table below by filling
in the missing molecular formulas, structural
formulas, Lewis structures and valence
structures.

Compare the Lewis and valence structures
for H,, CH,, C,H, and C,H,. Are there any
differences? Why or why not?

Design and discuss

10 Discuss the advantages and disadvantages of the

four types of structural representation.

.O.
|
G

‘NN
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molecular shape
the arrangement of
atoms in an individual
covalently bonded
molecule

valence shell
electron pair
repulsion
(VSEPR) theory
a theory that states
that the valence
electron pairs
(either bonding or
non-bonding) arrange
themselves to be as
far apart as possible

electron-dense
area

aregion of a molecule
where there are one
or more pairs

of bonding or
non-bonding
electrons; for
example, a lone pair,
orelectronsina
single, double or triple
covalent bond

bond angle

the angle between
adjacent bonds from
the same atom

ball-and-stick
model

a way of visualising
the 3D structure

of a molecule using
balls to represent
atoms and sticks to
represent bonds

OXFORD UNIVERSITY PRESS

KEY IDEAS

In this topic, you will learn that:

+ valence shell electron pair repulsion (VSEPR) theory is used to predict molecular shape

+ the shape of a covalently bonded molecule depends on its bonding and non-bonding
electron pairs

+ there are four different molecular shapes: linear, bent, pyramidal and tetrahedral.

Molecular shape plays an important role in how molecules react and interact with other
molecules. Many of the physical and chemical properties of covalent molecules result from
their shape.

Molecular shape

Molecular shape refers to the arrangement of atoms in an individual, covalently bonded
molecule. We can work out the molecular shape of a molecule by using valence shell
electron pair repulsion (VSEPR) theory.

Valence shell electron pair repulsion theory

VSEPR theory focuses on the geometry of electrons. It states that:

e valence electrons are grouped in pairs (including bonding electrons and non-bonding
electrons)

e electron pairs are arranged around the central atom(s) of the molecule

e all electron pairs in an atom repel each other

e to minimise the negative charges between them, the electron pairs are as far apart
as possible.
These electron pairs create electron-dense areas, which

affect the shape of a molecule. Let’s look at how VSPER theory IX_{

applies to methane (Figure 1). HICIH
We know that in methane: Ix—f

e acarbon atom is surrounded by four hydrogen atoms
FIGURE 1 The Lewis

e the stable carbon atom has eight valence electrons (four structure of methane

valence electron pairs) (CH,).
e each hydrogen atom is stable with its two valence electrons.
The shape of the methane molecule is determined by its four T

bonding pairs of electrons. Because of their negative charges,
the electron pairs try to get as far away from each other as
possible. They do this by arranging themselves around the
central carbon atom at equal distances apart from each other.

‘}109.50

H

Because molecules are three-dimensional structures, the H

two-dimensional Lewis structure is only helpful up to a point. FIGURE 2 The ball-and-stick

model of methane (CH,). The
hydrogens are arranged so that
the bonding angles are 109.5°.

To see the exact bond angle and distances between atoms, you
can use the ball-and-stick model (Figure 2). This shows that
the methane molecule is tetrahedral.
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3.2A

PRACTICAL:
MODELLING

Study tip

We talk about the
electrons as pairs
because each pair of
electrons is one single
covalent bond.

Study tip

You do not need

to remember the
bond angles for your
exams but is useful to
remember the shapes
and that the electron
pairs are as far apart
as possible.

tetrahedral
arrangedin a
triangular pyramid
shape; the central
atomis bonded to
four atoms

pyramidal
arrangedin a
triangular shape;
the central atom
is bonded to three
atoms with one
lone pair

bent

arranged in a V-shape;
the central atom is
bonded to two atoms
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3.2B

How can modelling be used to understand
molecular shapes? Go to page 497.

How can balloons help us understand VSEPR
theory? Go to your Student obook pro.

PRACTICAL:
MODELLING

Lone pairs

Not all pairs of electrons are part of a covalent bond. Some are non-bonding pairs, or lone
pairs, of electrons. You can see this in hydrogen chloride (HCI) (Figure 3).

a b c
H :(.3.12 ~<— Lone pair H
H

FIGURE 3 a The Lewis structure of hydrogen chloride (HCI) with three lone pairs on the chlorine, and b the
molecular shape that this creates, shown using the ball-and-stick model. ¢ The molecule has a linear shape.

The three non-bonding pairs of electrons and one bonding pair (between the hydrogen
and chlorine atoms) arrange themselves at equal angles around the central chlorine atom to
form a tetrahedral shape. This means there are four electron-dense areas. However, because
the lone pairs are not bonds, the hydrogen chloride molecule has a linear shape. This is one of
the four different molecular shapes we will look at in this chapter, which include:

e tetrahedral
e pyramidal
e bent or V-shaped

e linear.

Tetrahedral molecules

A tetrahedral molecule has a triangular pyramid shape. Many of the molecules we have
looked at so far have electrons arranged in a tetrahedral shape. However, a molecule’s shape
can only be called tetrahedral when it has four electron-dense areas around a central atom
that are also bonding pairs of electrons.

Methane is a tetrahedral molecule. As you saw in Figure 2, the central carbon has no lone
pairs. This means that all the electrons can be as far from the other electron pairs as possible
and form this tetrahedral shape.

Pyramidal molecules

A pyramidal molecule has a triangular shape. It is basically the tetrahedral shape without
the top atom. An example of this is ammonia (Figure 4).

a b c

H:N:H ”\
(X} H H
H H H

H H

FIGURE 4 Ammonia (NH,) is a pyramidal molecule, as shown by its a Lewis structure and b ball-and-stick model.
¢ Overall, the molecule has a pyramidal shape.

The nitrogen in ammonia has a full shell of eight valence electrons. Three electron pairs
are bonded to hydrogen atoms and one pair is non-bonding. The shape they form around
the nitrogen is a tetrahedral shape because of the four electron-dense areas. However, when
viewed without the lone pair of electrons, ammonia has a pyramidal shape.

Bent molecules

Water is the best example of a bent, or V-shaped, molecule. It is this shape that gives water
many of its properties. Water also has four electron-dense areas around the central oxygen
atom: two lone pairs and two bonding pairs of electrons. You can see how they arrange
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themselves around the central oxygen atom in Figure 5. Because the lone pairs are ignored
when discussing the molecule’s shape, water is said to have a bent or V-shape.

a b (4 . ] c

H H H H

FIGURE 5 The V-shape of a water molecule, as shown by its a Lewis structure and b ball-and-stick model.
¢ Overall, the molecule has a bent shape.

The flat V-shape is formed when the two lone pairs push the hydrogen—oxygen bonds
closer, reducing the bond angle.

Linear molecules

The atoms in a linear molecule, such as hydrogen chloride, are arranged in a straight line. linear

arranged in a straight
line; the central atom
is bonded to one or
dioxide (CO,) contains three atoms and is linear in shape (Figure 6). two atoms

All molecules made up of two atoms are linear. Some molecules containing three or four
atoms are also linear, depending on the number of electron-dense areas. For example, carbon

a b & . ] c

:0::Ci0: 0 c)—(0
2 -

FIGURE 6 Carbon dioxide (CO,) has a linear shape, as shown by its a Lewis structure and b ball-and-stick model.
¢ Overall, the molecule has a linear shape.

The central carbon in the carbon dioxide molecule has four bonding pairs of electrons.
However, because they are double covalent bonds, the two pairs of electrons form two
electron-dense areas. They stay together but repel all other paired electrons. This makes

carbon dioxide linear in shape. a o °
. . . eee\®

Many gases are small linear molecules. In Figure 7, you can see the linear shape of O, and '.() oo Qo
N, gases. Each oxygen atom in the O, molecule has four pairs of electrons: two bonding and Y
two lone pairs. As in carbon dioxide, the electrons in the double bond stay together and the .N: M N
two bonding pairs on each oxygen atom arrange themselves as far away as possible from the *tTeen T
other valence electrons. This is the same for N,. The triple-bonded electrons stay together FIGURE 7 Gaseous
and the lone pair on each nitrogen atom is positioned as far as possible from the triple bond. a oxygen (O,) and

b nitrogen (N,) have

A summary of the covalent molecular shapes is shown in Table 1. lincar shapes.

TABLE 1 Molecular shapes of covalent molecules

Molecular shape

// 180° \\

E

Number of electron- 4 4 4 2
dense areas

Number of lone pairs 0 1 2 2
Example CH, NH, H,O CO,

OXFORD UNIVERSITY PRESS CHAPTER 3 COVALENT SUBSTANCES 85



3.2 WORKED EXAMPLE

IDENTIFYING MOLECULAR SHAPES

Determine the molecular shape of PCI,.

Solution

I
Step 1: Use the periodic table to determine how many P has five electrons in its outer shell, so it needs three
valence electrons each atom has and how many more are electrons to complete its valence shell.
needed to make a full valence shell. Cl has seven electrons in its outer shell, so each chlorine
needs one electron to complete its valence shell.
Step 2: Identify the type of covalent bonds needed between @ Cl can only form a single covalent bond with P because it

the atoms to make full valence shells. can only share one electron.

Step 3: Draw the Lewis structure of PCl,. RXZ0 8 LXK
P ) XCI8P S Cl¥
XX eX XX
XClX
XX
Step 4: Count the number of bonds and lone pairs from There are three bonds and one lone pair on .o
the central P atom and determine the overall shape of the the central P atom. The electrons are al 7 | \Cl
molecule with all electron pairs. arranged in a tetrahedral shape for al
maximum separation.

Step 5: Determine the shape of the molecule based on The shape of PCl, is pyramidal. o
maximum spacing of all the electron pairs and without any Cl | Cl
lone pairs. Cl

Describe and explain 5 Draw the Lewis structures

1 Describe the following molecular
shapes.

b Bent
¢ Pyramidal d Tetrahedral

2 Explain VSEPR theory and how it is
used to determine molecular shapes.

a Linear

3 Describe the role of non-bonding
electron pairs in a molecule’s shape.
Apply, analyse and compare

4 Determine the molecular shapes of the
following molecules.

a F, b PH3
c CO, d HI
e CF4
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of the following molecules.

a CCl, b CI,
¢ NH, d H,S
e CS,

Determine and draw the molecular
shapes for the molecules in
Question 5.

Design and discuss
7 0O, and N, have a double and a triple

bond, respectively. Both molecules
are linear.

‘A molecule with double or triple
bonds can have any shape other than
linear.” Evaluate this statement, using
examples to explain your reasoning.
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Polar and non-polar

characteristics

KEY IDEAS

In this topic, you will learn that:

+ the polarity of a covalent bond depends on how atoms in the bond share electrons

+ bonds are polar if the atoms have different electronegativities

+ the shape of a molecule, its non-bonding electrons, and the direction of its dipoles affect its
polarity.

Electron pairs in covalent bonds are not always shared equally. This is because the different
non-metals in a molecule have different electronegativities.

polarity Understanding electronegativity is important because it controls polarity. Polarity can be
the separation of
electric charge in

a bond or molecule . .
thatsepenssontne El@ectronegativity
electronegativity of

its atoms

used to explain the properties of covalent compounds.

Electronegativity is a measure of a non-metal atom’s ability to attract valence electrons.

In Chapter 2, you looked at the trend of electronegativity in the periodic table. You might
remember that the electronegativity of the elements increases as you go from left to right
(excluding the noble gases) and decreases as you move down the periodic table (Figure 1).
Therefore, the most electronegative elements are the non-metals in the top right corner of the
periodic table.

Electronegativity increases

Electronegativity decreases

Th Pa U Np Cm Bk Es Fm Md No Lr
13 1.5 17 13 1.3 1.3 1.3 1.3 | 1.3 | 13 | 1.3 | 1.3

FIGURE 1 Electronegativity increases from left to right and decreases going down the periodic table. The non-metals are outlined in purple.
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non-polar
covalent bond
acovalent bondin
which electrons
are shared equally;
the two bonded
atoms have equal
electronegativity

polar covalent
bond

acovalent bondin
which electrons are
not shared equally;
the two bonded
atoms have different
electronegativities

non-polar
not having a positive
and a negative end

symmetrical

made up two halves
that are mirror images
of each other

polar
having a positive end
and a negative end

asymmetrical
opposite of
symmetrical, made up
of parts that are not
mirror images of each
other

overall dipole

the presence of
positive and negative
charges at opposite
ends of a molecule;
unbalanced sharing of
electrons
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All the non-metals have higher electronegativities than the other elements (metals and
metalloids) (see Chapter 2). The more electronegative the atom, the more it attracts electrons
to its nucleus. Therefore, it has a bigger share of the electrons in the covalent bond.

This means that two covalently bonded non-metals with different electronegativities share
the electron pair with different strengths of attraction.

In Figure 2, you can see that in Cl, gas the two chlorine atoms share the bonding electrons
equally because of their equal electronegativity. This makes it a non-polar covalent bond.
However, in hydrogen chloride (HCI), the chlorine atom has a much higher electronegativity
than hydrogen, so it attracts the shared electron pair towards its nucleus more strongly.

This gives the HCI molecule an electron-rich region and an electron-poor region. The bond
between the hydrogen and chlorine is therefore a polar covalent bond.

a b
Equal sharing of

electrons

Unequal sharing of
electrons

Electron-rich
region

Electron-poor
region

FIGURE 2 Sharing of electron pairs in a chlorine (Cl,) and b hydrogen chloride (HCI).

Polarity

Polarity describes how electric charge is separated in a molecule. Polarity depends on the
molecular shape and the polarity of the bonds. Generally:

e mnon-polar molecules are symmetrical with equal sharing of electrons between atoms
e polar molecules are asymmetrical, having cither lone pairs of electrons on a central
atom or atoms with different electronegativities.

Non-polar molecules
Non-polar molecules have an equal distribution of charge on all ends of the molecule. This
means that they have no overall dipole (unbalanced sharing of electrons).
If atoms in a molecule have the same electronegativity:
¢ the atoms have the same ‘pulling power’
e electrons are shared equally
e electrons are located (on average) halfway between atoms
e charge across the molecule is even (non-polar).

Diatomic non-polar molecules

In diatomic molecules made up of identical atoms — such as gaseous hydrogen (H,), oxygen
(0,) and nitrogen (N,) — each of the atoms has the same electronegativity. In these molecules,
the atoms share the electron pair(s) equally. Therefore, they are non-polar molecules.
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Equal sharing of electrons because atoms have the same electronegativity

QQ

FIGURE 3 In non-polar diatomic molecules, such as oxygen (O,) and nitrogen (N,), the atoms share the electron
pair equally.

Polyatomic molecules ,
Carbon has a slightly

stronger pull on the
electrons than the
hydrogen atoms.

Polyatomic molecules that are symmetrical are also non-polar. This
is because no one atom in the molecule has an unequal ‘pull’ on the
electron pair.

For example, methane is a tetrahedral molecule that has a central
carbon surrounded equally by four hydrogen atoms (Figure 4).
Carbon is slightly more electronegative than hydrogen. This means
that the electron pairs are more strongly attracted to the carbon &
than to the hydrogen atoms, giving carbon a more negative charge. H

This slight difference in charge creates a dipole (or partial
charge) and is represented by the Greek letter delta (8). The carbon
has a partial negative charge (6—) and the hydrogen atoms each have
a more positive charge (8+). This can also be shown using a dipole
arrow, which is an arrow with a plus symbol at one end.

Because the methane molecule is symmetrical, the slight dipoles

dipole

an uneven separation
of charge; formed
when a bond or a
molecule has a partial
positive charge (8+) at
one end and a partial
negative charge (8-)
at the opposite end

6+

FIGURE 4 Methane is a symmetrical non-polar
molecule. All the dipoles are equal and cancel each

other out perfectly, making it non-polar.

cancel each other out, making the overall methane molecule non-

polar. Another example is carbon dioxide (CO,). The bonding electrons are pulled towards
the more electronegative oxygen atoms. This gives the oxygen atoms partial negative charges
while the central carbon has a partial positive charge. Again, because the molecule is
symmetrical, the dipoles cancel out to make carbon dioxide non-polar.

Polar molecules
A polar molecule exists when the electrons are shared unequally between the atoms and the
shape of the molecule is asymmetrical. The molecule has an overall dipole.
If the atoms in a molecule have different electronegativities:
* the bonding electrons stay closer to the more electronegative atom
e one end of the bond has a greater negative charge

* charge across the molecule is uneven (i.e. polar).

Linear molecules
Some linear diatomic molecules are polar, such as hydrogen fluoride (HF) (Figure 5).

The great difference in electronegativity between hydrogen and fluorine means that the
fluorine atom has a much stronger pull on the electrons. The fluorine atom has a greater
negative charge and therefore is the negative end of the dipole (8—). The hydrogen atom has a
slight positive charge (8+) because it has a smaller share of the electrons in the bond.

The greater the difference in electronegativity between the two atoms, the more polar the
bond is. For example, the hydrogen fluoride bond (H-F) is more polar than the hydrogen
chloride bond (H—CI) because fluorine has a higher electronegativity than chlorine.

OXFORD UNIVERSITY PRESS

FIGURE 5 Hydrogen
fluoride (HF) is a polar
molecule because the
electron pair is shared
unevenly. Fluorine has a
greater electronegativity
than hydrogen, so it
pulls the electrons
closer to its nucleus.

Study tip

A bond is considered
polar when the
difference in
electronegativity
between atoms is
more than 0.4.
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8+

FIGURE 6 Ammonia is a polar molecule.

Study tip

A general rule

of thumb is that
symmetrical
molecules are
non-polar and
asymmetrical
molecules are polar.
However, there are
some exceptions.
Make sure to
carefully compare the
electronegativity of
the bonded atoms.

Study tip

When you want to
determine the dipoles
of a bond, remember
to assign &+ to the
element with lowest
electronegativity and
8- to the element
with highest
electronegativity.

Non-linear asymmetrical molecules

Polyatomic molecules that are asymmetrical are also polar because their
dipoles do not cancel each other out. For example, ammonia (NH,) is

a pyramidal molecule (Figure 6) with a nitrogen atom bonded to three
hydrogen atoms, and a non-bonding pair of electrons.

Nitrogen has a higher electronegativity than hydrogen, so it pulls the

electrons away from the hydrogen atoms, which makes the three bonds

out. This makes ammonia a polar molecule.

Molecular shape and the effect on polarity

Symmetry and shape have a large effect on the polarity of
molecules. You will notice that the bonds in carbon dioxide
are polar and have dipoles because of the difference in
electronegativity between carbon and oxygen. However,
these dipoles orientate in the opposite directions, so they
cancel each other out (Figure 7). By contrast, water is a polar
molecule because the dipoles do not cancel each other out.

In Table 1, you can see some different examples of each
molecular shape and its symmetry and polarity.

TABLE 1 The effect of molecular shape and symmetry on polarity

polar. The molecule is asymmetrical, so the dipoles do not cancel each other

Dipoles:  s—+ +—= 5
O =C= O
/ \H
Overall (none)
dipole:

FIGURE 7 In carbon dioxide (CO,),

the dipoles cancel each other out, so the
molecule is non-polar. In water (H,0), the
dipoles do not cancel out, so the molecule
is polar.

B S T N

Linear 0, Symmetrical Non-polar
Lo 9]
:.O = C= Q:
HF Asymmetrical — Polar
of b0 electrons are shared
H—F: unevenly
V-shaped H,O Asymmetrical Polar
&F &*
H H
N S
0.
8_
Pyramidal NH, Asymmetrical Polar
(Xd 8‘
8+ N 8+
v | H
HS
Tetrahedral CCl, Symmetrical Non-polar
i
8+
8— C 8_
a” | 6\_(:1
Cl
CH,CI Asymmetrical — the Polar
CIS_ single chlorine atom and
| three hydrogen atoms
5t 5 5 make this asymmetrical
H~o |6\
H
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Compare bond and overall molecule polarity in Worked examples 3.3A and 3.3B.

3.3A WORKED EXAMPLE

COMPARING BOND POLARITY

Compare the polarity of the bonds in the molecules NO and CO.

Solution

Think

Step 1: Find the electronegativity of each atom
from Figure 1.

Step 2: For each molecule, subtract the
lower electronegativity from the higher
electronegativity.

Step 3: Identify the bond that has the greater
difference in electronegativity.

Do
N=3.0
0=34
C=26

NO=0-N=34-3.0=04
CO=0-C=34-2.6=0.8

CO has a greater difference in electronegativity
than NO.

Analysing and evaluating
polarity data

Key science skill: Analyse and
evaluate data and investigation
methods

The polarity of a solvent is indicated

by its polarity index. For example,
pentane is a non-polar substance and has
a polarity index of 0.0; water is a polar
substance and has a polarity index of
10.0.

The polarity indexes of three solvents
(methanol, acetonitrile and toluene) are
determined experimentally by measuring
their resistance when voltage is applied.
The results are shown in Table 2 along
with the theoretical polarity indexes.

Practise your skills

1 Calculate the mean experimental
polarity index for each solvent.

2 Choose the correct graph style to
present the means you calculated in
Question 1. Make sure you include the
following elements: title, labels, units,
legend (if applicable), line of best fit
(if applicable).

3 Evaluate the results, by discussing
the accuracy and precision of the
measurements.

4 Identify any potential outliers.

Need help analysing and evaluating

data? See Topic 1.8 (page 24).

TABLE 2 The experimental and theoretical polarity indexes of methanol, acetonitrile and toluene.

Experimental polarity index Theoretical polarity index

Methanol (CH,0) 5.1 5.3
Acetonitrile (C,H,N) 5.4 5.2
Toluene (C,H,) 3.7 3.8
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4.9 5.1
6.5 5.8
3.8 2.4
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=5 example
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______________
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Video
demonstration

polarity index
ameasure of a
substance’s polarity
determined by the
resistance when a
voltage is applied
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Describe and explain c
1 Describe the effect that molecular shape has on
the polarity of a molecule.
2 Identify and explain which bond has the highest
polarity: O—H or S—-0O?
O _

d ./I\.
Apply, analyse and compare f
3 Some covalent bonds are shown below.
i N-F
ii H-C
iii O-S

iv P-O S Draw the following molecules with the correct
v CI-P molecular shape, then determine the polarity of
vi N-C each molecule.

a For each pair of atoms, identify which atom a HCN
has the highest electronegativity. b CH,OH

b For each pair of atoms, determine the dipoles c HS
of the bond. d SO,

¢ Determine which of the bonds has the e PCl

highest polarity. Desi d di
d Determine which of the bonds has the lowest esign and discuss

6 Discuss the difference between a polar bond and
a polar molecule. Why can a non-polar molecule

polarity.
4 Analyse the following general molecular

. S 5 g . .
diagrams and determine if the molecules are have polar bonds? Explain your reasoning with

polar or non-polar. Different colours represent an example.

atoms with different electronegativities.
a b : . . molecule. Discuss whether the molecule is polar

or non-polar.

7 BF, is shown below. It is a trigonal planar

- - -
-

&

.
),
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N = e @ B
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-/
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intramolecular
bond

abond within a
molecule

metallic bond

a chemical bond
that results from
the electrostatic
attraction between
positive metal
cations and negative

delocalised electrons.

ionic bond

a chemical bond
that results from
the electrostatic
attraction between
a positive metal
cation that has lost
electrons and a
negative non-metal
anion that has gained
electrons

intermolecular
force

an attraction
between
molecules

FIGURE 1 Liquid water contains many intermolecular bonds.
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KEY IDEAS

In this topic, you will learn that:

+ covalent molecules can be attracted to each other through dispersion forces, dipole-dipole
attractions and hydrogen bonding

+ intramolecular forces occur within molecules and intermolecular forces occur between
molecules.

So far in this chapter, you have learnt about covalent bonding. Covalent bonds are a type of
intramolecular bond; metallic and ionic bonds are other types of bonds that you will
look at in Chapters 4 and 5.

Covalent bonds are a very strong type of intramolecular bond. Because electrons are
shared between atoms, it takes a lot of energy to break covalent bonds.

Intermolecular forces

You know that water (H,0) is a covalent molecule. It is an oxygen atom covalently bonded

to two hydrogen atoms. But a glass of water is not just one water molecule. It is hundreds of

thousands of millions of water molecules. The molecules are not covalently bonded to each

other. If they were, the water would probably be a solid and you would not be able to drink it.
Instead, individual water molecules are attracted to each other by intermolecular forces.

The forces between water molecules are a lot weaker (about 100 times) than the covalent

bonds between the hydrogen and oxygen atoms. This is why you can drink the liquid water.

Intermolecular forces are
between the water molecules.

Intramolecular forces are
covalent bonds within the
water molecules.

FIGURE 2 Water has intramolecular forces within the covalent
molecules and intermolecular forces between the molecules.
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Study tip

Intramolecular
bonding is within
molecules (e.g.
covalent bonding).
Intermolecular
forces are between
molecules (e.g.
dispersion forces,
dipole-dipole
attractions and
hydrogen bonding).

FIGURE 4 The
building blocks
represent different
atoms.

To picture intermolecular and intramolecular forces, imagine you were asked to build a
tower of blocks using Super Glue and Blu Tack.

You use the Super Glue to attach one H block to one F block. The Super Glue represents
a covalent bond. Because it’s Super Glue, it requires a lot of strength to separate the H-F
blocks. Once you have several H-F blocks, you use the Blu Tack to join them together
(Figure 3a). The Blu Tack represents the intermolecular forces between the H-F blocks.

Your little sister walks into the room and pushes your tower over. H-F blocks separate
from other H-F blocks. Unsurprisingly, Blu Tack is not strong enough to hold them together
(Figure 3b). Intermolecular forces can be overcome more easily than intramolecular bonds
because they are weaker. The Super Glue holds. Like intramolecular bonding, it is very
strong, and the H and F blocks are hard to break apart.

b
Super Glue

Super Glue

Blu Tack

FIGURE 3 a A tower made of H and F blocks held together by Super Glue (yellow) and Blu Tack (blue). b The
tower breaks because the Blu Tack (intermolecular forces) is not strong enough to withstand it being pushed over.
The individual H-F blocks (molecules) do not break apart because the Super Glue (intramolecular bonds) is strong
enough to hold them together.

There are three types of intermolecular forces:
e dispersion forces
e dipole—dipole attraction
e hydrogen bonding.

They have different strengths and give different properties to molecules. The type of
intermolecular forces present between covalent molecules depends on the atoms present and
the polarity and shape of the molecules.




Dispersion forces

Dispersion forces are the weakest intermolecular force. They exist between all covalent
molecules, regardless of their polarity and size. They occur because the shared electrons
within the molecular bonds are constantly and randomly moving to form temporary
dipoles, or dipole moments.

You can explore how dispersion forces form in Figure 5, which uses hydrogen gas (H,) as
an example.

The size and the shape of the molecules affect the strength of the dispersion forces between
them. You will learn about how this affects the properties of covalent molecules in Topic 3.5.

1 e 2 e 8_
e e
The shared electrons in H, move Electrons can gather closer at one end
randomly around the bond. Overall, to create a temporary negative charge
they spend the same amount of at one end and temporary positive

time at each of the hydrogen atoms.  charge at the opposite end. This is called
a temporary dipole (dipole moment).

3 Induced
/ dipole
e & o) e &
6() <>]<> ()
e . . C
Dispersion
force

When a H, molecule with a dipole moment gets close to another H, molecule,
it creates a dipole in the second H,. Electrons in the first H, molecule repel the
electrons in the second H, and cause an induced dipole.

4 e &

e -8 -7 o 5*@—@
s—yT 0 T
AT ey :

,t 8+ (&

p o ()——(1)
Pt ¢ 5 el_’, I, e
5*@—@~__ S .

e, ~ -
’ 6*;: ; :\
I’ ,/ € \\

II, ,' \\ e 6,

N

As a consequence, H, molecules with dipoles induce dipoles in many
other nearby H, molecules. The attraction between the temporary
dipoles is called a dispersion force.

FIGURE 5 Dispersion forces form between temporary dipoles in covalent hydrogen gas (H,) molecules.

dispersion force
an intermolecular
force that results
from attraction
between temporary
dipoles in polar and
non-polar molecules

temporary

dipole (or dipole
moment)

when a bond gains a
temporary negative
charge at one end
and a temporary
positive charge at the
other end
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Dipole-dipole attractions

When a molecule is polar, it has a permanent dipole. One end of the molecule is always

slightly positive (8") and the other always slightly negative (&).
Because of their permanent dipoles, polar molecules can have dipole—dipole attractions

dipole-dipole

attraction . . .

an intermolecular or forces between them. For hydrogen chloride (HCI), the negative end of one dipole (the
chlorine atom) attracts the positive end of a dipole of a nearby molecule (the hydrogen atom).

force that forms as

aresult of attraction This is shown in Figure 6.

between permanent
dipoles in polar

molecules
8,
5 S
5~
| & : : :
\ / Dipole—dipole attraction
5 g & . 5
. "" 8+“\
' Covalent bond
5
& \
............ ‘/@ 5 8
N &t :
& 5 o
Studytip =~~~ S
The more polar a . . ) . . .
molecule, the stronger FIGURE 6 The dipole—dipole attractions between the permanent dipoles in hydrogen chloride (HCI) molecules
the dipole-dipole
attractions are. The strength of the dipole—dipole attractions depends on the polarity of the molecule.
ﬁi;(:f;gi:igsvjhen_ The more polar the molecule (because of a large difference in electronegativity or a large
« there is a big molecular asymmetry), the stronger the dipole—dipole attractions between the molecules are.
difference in This affects the properties of polar molecules, which you will explore in Topic 3.5.
electronegativities . . . . .
between tghe atoms The dipoles in hydrogen chloride are small, so the strength of the dipole—dipole forces are
« the molecule has relatively weak. Despite this, dipole—dipole attractions are stronger intermolecular forces than

large asymmetry. dispersion forces.
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Hydrogen bonding

Hydrogen bonds are a much stronger type of dipole—dipole force that occur in very special
circumstances. To hydrogen bond, molecules must have a hydrogen atom covalently bonded
to a fluorine, oxygen or nitrogen atom.

When attached to one of these small, highly electronegative elements, the single electron
on the hydrogen is drawn away from the hydrogen atom. The hydrogen gains a strong
partially positive charge. It can strongly attract the negatively charged lone pair (non-
bonding) electrons on neighbouring F, O and N atoms (Figure 7). This makes hydrogen
bonding stronger than dipole—dipole forces.

6,
Hydrogen bonding
/, 8+
ot oe O '/l
~~~~~~ ’
Hydrogen bonding
Hydrogen bonding

s . 5

8+
8+

6+

FIGURE 7 Hydrogen bonding between a hydrogen fluoride molecules, b water molecules and ¢ ammonia molecules

Hydrogen bonds can form between a hydrogen atom on one molecule and any molecule
that has a fluorine, oxygen and nitrogen, even if the second molecule has no hydrogen.

OXFORD UNIVERSITY PRESS CHAPTER 3 COVALENT SUBSTANCES

hydrogen bond
an intermolecular
force between a
hydrogen atom that
is connected to a
fluorine, oxygen or
nitrogen atom in
one molecule, and
a fluorine, oxygen
or nitrogen atom on
a nearby molecule,
which has at least
one lone pair of
electrons

Study tip

Hydrogen bonding
only occurs when a
hydrogen is attached
to the atoms that
are FON!

That is: fluorine,
oxygen and nitrogen.
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Study tip

The relative strengths
of intermolecular
forces are:

hydrogen bonding >
dipole-dipole
attraction > dispersion
force.

For example, water can form hydrogen bonds with an aldehyde such as formaldehyde.
Formaldehyde on its own is a gas because it only has dipole—dipole attractions between
the molecules (Figure 8a). Although it contains both O and H in its structure, they are not
directly bonded. Formaldehyde therefore cannot undergo hydrogen bonding with itself.

However, the oxygen in formaldehyde (with its lone pairs of electrons) can form hydrogen
bonds with highly positive (8*) hydrogen atoms in water molecules (Figure 8b). This mixture
then becomes useful as an embalming fluid.

a b

Hydrogen
bonding

Dipole—dipole
attraction

FIGURE 8 a Formaldehyde molecules only have dipole—dipole attractions with other formaldehyde molecules.
b However, formaldehyde can form hydrogen bonds with water because the oxygen in formaldehyde has two lone
pairs of electrons.

Comparing intermolecular force strength

The three types of intermolecular force that occur between covalent molecules have different
strengths. This is summarised in Table 1.

TABLE 1 Comparing intermolecular force strength

Intermolecular force Relative Present in Example
strength

Hydrogen bonding Strongest Molecules that

contain an H bonded ot

toF, O or N &

5
6+

Dipole—dipole Medium Polar molecules HC1
attraction & O 5 O
Dispersion force Weakest All molecules and H,

atoms ot & [
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3.4 WORKED EXAMPLE 6 éii ‘rii

DETERMINING THE INTERMOLECULAR FORCES PRESENT

Analyse each of the following molecules and determine the strongest intermolecular
forces that are present between each of these molecules

a b ®
H \ w0 (|:l
S
F—(II—H H\O/C\ E | .
H L5 C

Solution
Use the questioning flow chart in Figure 9 to help you.

Question 1: Is the
molecule polar or non-polar?

' l

Polar Non-polar
Question 2: Does the Dispersion
molecule have an F, O forces only

or N with an H

attached to it?

' '

Yes No

| !

Dipole-dipole
attractions

Hydrogen bonding

FIGURE 9 A questioning flow chart for intermolecular forces

Think Do
Step 1: For each molecule, ask the first a Polar
question: Is it polar or non-polar? b Polar

¢ Non-polar

Step 2: If it is non-polar, there are only a Has an F but there is no H attached, so no
dispersion forces present. b Has an O with an H attached, so yes

If it is polar, ask the next question: Does the ¢ Only dispersion forces are present
molecule have an F, O, N with an H attached

to it?

Step 3: Identify the strongest intermolecular a Dipole—dipole attraction is the strongest
force present. intermolecular force present.

b Hydrogen bonding is the strongest
intermolecular force present.

¢ Dispersion forces are the strongest

intermolecular force present.
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Describe and explain
1 Describe the circumstances required for each of
the following intermolecular forces.
a Dispersion forces
b Dipole—dipole attractions
¢ Hydrogen bonding
2 Identify which of Cl,, HCl or CH,Cl has the

strongest dipole—dipole attraction between its
molecules.

Apply, analyse and compare

3 Analyse each of the following molecules and
determine the strongest intermolecular forces
present between them.

a HCN

b CHCI,

¢ H,

d CO,

e CH,OH

4 Compare the substances in Question 3 and

put them in order of strongest to weakest
intermolecular forces.

5

Compare the three intermolecular

forces and explain why the strengths of
the intermolecular forces are different.

Design and discuss

6

Propanone molecules cannot hydrogen bond
with each other, but they can form hydrogen
bonds with water. Discuss why this can occur.

0
|
C
\C/ \C/
H | | SH
H H

In Worked example 3.4, there is a questioning
flow chart to help determine the strongest
intermolecular forces present.

Design a set of questions for the flow chart that
will enable you to determine the polarity of a
molecule before determining the intermolecular
forces. Then add a set of questions that will enable
you to determine the strength of the intermolecular
forces after they have been identified. A template
has been provided for you below.

Question 1:

l

Question 2:
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physical property
a characteristic that
can be observed or
measured without
changing the identity
of the substance

boiling point
the temperature at
which a substance
changes state from
liquid to gas

melting point
the temperature at
which a substance
changes state from
solid to liquid
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KEY IDEAS

In this topic, you will learn that:

+ the physical properties of covalent substances are determined by the structure of the
substance and the intermolecular forces present.

Covalent molecules have a variety of different physical properties. These are characteristics
that can be observed or measured without changing the identity of the substance. The
physical properties of covalent molecules that you will look at in this chapter are:

boiling point — the temperature at which a liquid becomes a vapour (gas)

* melting point — the temperature at which a solid becomes a liquid

* electrical conductivity — the ability of a substance to allow charged particles to move
through it.

Physical properties are determined by the size, polarity and intermolecular forces in a

covalent molecule.

- A‘.-

FIGURE 1 Covalent molecules have different physical properties, including a boiling point and b melting point.

Physical properties of covalent molecules

Covalent molecules have relatively low boiling points and melting points compared with
metals and ionic compounds, which you will look at in Chapters 4 and 5. Although covalent
bonding is a very strong form of intramolecular bonding, it is the intermolecular forces that
determine the physical properties of covalent molecules.

Effect of intermolecular forces on melting and boiling points

Melting point and boiling point depend on the energy required to overcome intermolecular
forces. When a molecule melts, its intermolecular forces weaken. When it boils, its
intermolecular forces break. Since intermolecular forces have different strengths, the types of
forces present are important.
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3.5 How do intermolecular forces influence the

PRACTICAL: physical properties of covalent molecules?
CONTROLLED EXPERIMENT Go to page 498.

Molecules that form hydrogen bonds have higher melting and boiling points than
molecules that only have dipole—dipole attractions. They are typically solids or liquids at
room temperature. Molecules with only dispersion forces have the lowest melting and boiling
points and are usually gases.

You can see this in the graph in Figure 2, where three molecules with similar molar mass

have significantly different melting and boiling points due to the intermolecular
forces present.

100
64.7
— [ ]
o 50
N
g o
:Eu @ Boiling point
=
o -50 =
g‘ -88.6 7.8‘4 -98.0 ©® Melting point
& -100 L] ¢
-141.8
[
-150 =1828
[ ]
-200
Ethane Fluoromethane Methanol
H H H H H
99 06 -6
H H H H
Molar mass Molar mass Molar mass
30g mol™ 34 g mol™! 32 g mol™!

FIGURE 2 The effect of intermolecular forces on the melting and boiling points of ethane, fluoromethane
and methanol

The strong hydrogen bonds between oxygen and hydrogen
atoms in different methanol molecules need a lot of energy
to break apart, so the boiling point and melting point of

methanol is much higher than that of fluoromethane or
ethane.

Ethane, which is non-polar and only has
dispersion forces present, has a much lower
melting point and boiling point than the other two
molecules. This is because it does not require a
lot of energy to break the weak dispersion forces.
This also means that ethane is a gas at room
temperature, whereas methanol is a liquid.
In terms of strength, dipole—dipole attractions
are between hydrogen bonds and dispersion
forces. It takes slightly more energy to break the
dipole—dipole attractions between fluoromethane
molecules than it does to break the dispersion forces
between ethane molecules. Fluoromethane is a gas at room
temperature.

FIGURE 3 Covalent molecules have different boiling points.
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Some more examples of boiling points are shown in Table 1. Generally, a molecule that
has a high boiling point also has a high melting point.

TABLE 1 Some physical properties of small covalent molecules

Molecule Molar mass | Strongest intermolecular | Boiling | State at room
(g mol™?) force present point (°C) | temperature
Gas

Hydrogen (H,) 2.0 Dispersion forces -252.9

Nitrogen (N,) 28.0 Dispersion forces -195.8 Gas
Oxygen gas (O,) 32.0 Dispersion forces —183 Gas
Hydrogen chloride (HCI) 36.5 Dipole—dipole attractions -85.05 Liquid
Water (H,O) 18.0 Hydrogen bonding 100 Liquid
Butanol (C,H,,0) 74.0 Hydrogen bonding 117.7 Liquid

Although polarity and intermolecular forces are good indicators of melting and boiling
points, not every non-polar molecule is a gas at room temperature. For example, at room
temperature, octane (a component of petrol) is a liquid and naphthalene (used in moth balls)
is a solid.

I
H H H H H H H H H
N N N o R N
/ \C Nl \C e \C/ ! é (|:
H
/ N\ / N\ / N\ ~ SN NN
W o w o u o B H <|3 (|3 H
H H
Octane (liquid) Naphthalene (solid)

FIGURE 4 The non-polar molecules octane and naphthalene are liquid and solid at room temperature, respectively.

Effect of molecular size on melting and boiling points Study tip

Melting and boiling

. . . . . points of covalent
of the dispersion forces increases as the size of the molecule increases. molecules increase as

All molecules have dispersion forces between them, regardless of their polarity. The strength

Consider the butanol molecule. Although butanol is polar and can form hydrogen bonds, intermolecular forces

. . . i in st th:
it has a longer non-polar chain than methanol. This means that there are many electrons, and INCTEASE N Streng
hydrogen bonding >

temporary dipoles are formed more easily than molecules with shorter non-polar chains. The dipole—dipole
more dipoles there are, the greater the attraction between butanol molecules and the stronger attractions > weak
. . . . . . . . dispersion forces
the dispersion forces between them. This contributes to the high melting and boiling points

of butanol, compared with a shorter chain molecule such as methanol (Figure 5).

8+
N\ }
| " Polar O-H bond ——»
[ J Can form
v
hyd bond
Long non-polar chain ydrogen bonds Small non-polar chain
Butanol Methanol
Boilipg poipt 117°C Boiling point 64.7°C
Melting point -90°C Melting point —98°C

FIGURE 5 Butanol has a longer non-polar chain than methanol, making its melting and boiling points higher.
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Study tip

The longer the
molecule within a

homologous series,

the higher the
boiling point.

In Table 2, you can see that larger non-polar hydrocarbons have higher boiling points than
smaller non-polar hydrocarbons. They also have higher melting points. This is because it
takes more energy to overcome the dispersion forces between the larger molecules.

TABLE 2 The boiling points of non-polar hydrocarbons increase as the size of the molecule increases

m Molar mass (g mol™?) Boiling point (°C)

Methane (CH,) 16.0 -161.6
Butane (C,H,) 58.0 -1

Octane (C,H,,) 114.0 125.6
Dodecane (C,,H,,) 170.0 216.2

Effect of molecular shape on melting and boiling points

The shape of a molecule also affects the strength of the dispersion forces. LLong straight-chain
molecules have stronger dispersion forces than smaller, more compact molecules with the
same number of electrons.

For example, pentane and 2,2-dimethylpropane have the same molecular formula, C.H,,
(Figure 6). They have the same number of electrons available to form temporary dipoles.
However, because pentane is longer and less compact, it has more points where it can interact
with other pentane molecules and create more, stronger, dispersion forces. The compact
shape of 2,2-dimethylpropane gives it a much lower boiling point.

Pentane 2,2-Dimethylpropane
Boiling point 36.1°C Boiling point 9.5°C

FIGURE 6 Pentane has a higher boiling point than 2,2-dimethylpropane because it has a less compact shape.

Linking ideas together: polarity, shape and boiling point
Compare each pair of molecules i—vi by drawing their structures and determine which:
a is the most polar
b has the highest boiling point.
i Methane (CH,) and dichloromethane (CH,Cl,)
ii Sulfur dioxide (SO,) and carbon dioxide (CO,)
iii Carbon disulfide (CS,) and sulfur difluoride (SF,)
iv Nitrogen trichloride (NCI,) and oxygen dichloride (OCl,)
v Water (H,0) and hydrogen peroxide (H,0,)
vi Methanol (CH,OH) and propanol (CH,CH,CH,OH)
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Electrical conductivity of covalent substances

Electrical conductivity is the ability of a substance to allow charged particles to pass
through it. For a substance to conduct electricity, it must have charged particles present, such
as in ionic and metallic substances, which you will learn about in Chapters 4 and 5. Covalent
compounds do not have charged particles, so they generally do not conduct electricity.

There are a few exceptions to this. Covalently bonded acids can ionise in water and form
charged protons (H* ions) and negative ions that can then conduct electricity. One example is
sulfuric acid (Figure 7).

I I

S—OH —

S @
S O + H

OH o OH

FIGURE 7 Sulfuric acid ionises to form a negatively charged hydrogen sulfate ion and a positively charged proton.

Graphite, which is a covalent lattice structure, has free-moving electrons that can carry
charges and conduct electricity. In Chapter 9, you will look at some polymers that also have
free electrons that can carry a charge. But, overall, covalent substances do not conduct
electricity.

This property of covalent substances makes them useful electrical insulators, materials
that prevent the movement of charges particles. One example is plastic, which is used to coat
wires and prevent ‘loss’ of charges travelling through them.

3.5 WORKED EXAMPLE

PREDICTING THE PHYSICAL PROPERTIES OF COVALENT COMPOUNDS

Compare the three covalent substances a—c and determine the order of boiling
points of the molecules from highest to lowest.

a b c
Cl Cl H H
| | \N/
C C
(1>a v u |
“la H E
| n

Solution

T R T
Step 1: Determine the polarity of each of the molecules. | a Non-polar
b Polar
c Polar
Step 2: Use the questioning flow chart from Worked a Dispersion forces
example 3.4 to determine the strongest intermolecular b Dipole—dipole attractions
forces present for each molecule. ¢ Hydrogen bonding
Step 3: Determine the order of boiling points of the Final answer:
molecules from highest to lowest. c>b>a
Molecules with hydrogen bonding have the highest
boiling point, followed by dipole—dipole attractions and

then dispersion forces.
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electrical
conductivity
the ability to allow
charged particles
to move through a
substance

ionise
form charged ions

electrical
insulator

a material that
does not allow the

movement of charged

particles through it
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00

Describe and explain c i
H H
1 Explain why most covalent molecules cannot N A
conduct electricity. Lo
2 Match the boiling points to the molecules: o
Molecules: Cl,, H,0, CH,, HCI ’
Boiling points (°C): —-161.6, -85.0, —=34.6, 100 .
ii
3 Explain why F, has a boiling point of ~188°C, H =
but HF has a boiling point of 19.5°C. o \C/
SN AN H
Apply, analyse and compare o
4 Compare the terms ‘melting point’ and ‘boiling
point’. 1
5 Compare each set of molecules and order them III
fi highest boili int to 1 t boili int.
rom highest boiling point to lowest boiling poin //C\
a CO,, HF, HCN, O, Y H
b i H iv
| H
H—C—H |
H H C
o o
H—C—C—C—H H
| ’ I
H H q -
H—C —H Design and discuss
| 6 Discuss the trend in boiling points of the
15! following halogens (group 17 atoms) bonded to
. hydrogen.
oL H H H H
Nl N A
H C C H
\C/ \C/ \C/ HF 19.5
H H H H HBr -66
HI -35.36
iii
H H H
H\C/ H NS  m
e S [ e
H C C ~
/ H
H
H—C—H
I
H
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allotrope
a different structural
form of an element

lattice
aninterlaced
structure consisting
of regular repeated
atoms or molecules
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KEY IDEAS
In this topic, you will learn that:

+ diamond and graphite are both made from covalently bonded carbon atoms - they are

different carbon allotropes

+ the properties of diamond and graphite are directly linked to their chemical structures.

Carbon is a unique element because it can form four covalent bonds with a variety of other

atoms. It can also form covalent bonds with other carbon atoms.

When carbon bonds with itself, the different forms it takes are called carbon allotropes.

Each carbon allotrope has different properties. In this topic, you will learn about two

allotropes of carbon — diamond and graphite.

FIGURE 1 a Diamond and b graphite are allotropes of carbon.

Diamond

Diamonds are beautiful and can be found in many different sizes, shapes and colours. They

form naturally underground over 1-4 billion years, at very high temperatures and pressures.

Structure of diamond

Diamond is made up of only carbon atoms.
Each carbon atom is covalently bonded

to four other carbon atoms in a covalent
network lattice, as shown in Figure 2.

You will remember from Topic 3.2 that
electron pairs position themselves as far away
from each other as possible (according to
VSEPR theory). This is why the structure
of diamond is tetrahedral. The repeating
arrangement makes diamond the hardest
naturally occurring substance on Earth.

Carbon atoms /

T~

Covalent
bond

FIGURE 2 The structure of diamond
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Although the carbon atoms in diamond are all covalently
bonded to one another, diamond is not considered to be a
molecule. Instead, it is a network solid in which the number
of carbon atoms varies depending on the size of the diamond.
You cannot have a discrete diamond molecule, so diamond
also does not have intermolecular bonding. Only the strong
covalent bonds are present, giving diamond many unique
properties.

Properties of diamond

Diamond is best known for its extremely high melting
point. This means it is very difficult to break the covalent

bonds to turn diamond from a solid into a liquid. Like all
other covalent molecules, it is the structure of diamond that
dictates this property and others (Table 1).

FIGURE 3 Diamonds are added to industrial tools to harden
their surfaces and allow better grinding, drilling, cutting and
polishing of hard materials.

TABLE 1 The properties of diamond and the aspects of its structure which dictate them

Very hard The entire structure consists of only very strong covalent bonds.

Rigid structure Each electron pair is positioned as far from other electrons as possible to
create a lattice structure that breaks rather than bends.

High melting point Only having covalent bonds means that it takes an extremely large

sublime amount of energy to break them. At about 4000°C, diamond sublimes
to change state
directly from a solid
to a vapour

(changes from a solid to gas) rather than melts.
High thermal conductivity Heat can pass through without disrupting the strong covalent bonds.
Does not conduct electricity All the electrons are bonded and held tightly between the atoms, so they

are not free to move and cannot conduct electricity.

Applications of diamond

Apart from the obvious use of diamonds in jewellery, the properties of diamonds make them
useful in various industries for drilling, cutting, polishing and grinding. As a gemstone,
diamonds are valued for their colour, size and clarity. In industry, diamonds are used for their
hardness and heat conductivity. Table 2 links the properties of diamonds to various applications.

TABLE 2 The properties of diamond mean that it has many applications

Very hard Industry ¢ Crushed into small particles, which are embedded in saw
blades, drill bits and grinding wheels
¢ Increases the cutting, grinding or drilling ability of these
tools so they can be used on much harder materials

Low-friction micro | ¢ Extremely resistant to abrasion and therefore durable

bearings «  Reduces friction and wear in moving parts
High thermal High-performance | ¢ Used to conduct heat away from sensitive parts within
conductivity electronics high-performance electronics and computers

* Keeps heat-sensitive areas cool
Rigid structure = Speaker domes e Increases the quality of diamond speaker domes

¢ Can vibrate rapidly without deforming when sound waves
are applied
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Read Real-world chemistry 3.6 to learn about growing diamonds in the laboratory for
industrial purposes.

e
3.6 REAL-WORLD CHEMISTRY

Laboratory-grown diamonds

Natural diamonds take up to four billion years to form under natural conditions —

140 km below the Earth’s mantle, and under very high pressures and temperatures.
Laboratory-grown diamonds are chemically and optically identical to natural
diamonds. They are also produced under high temperatures and pressures, and are
also made only of carbon ... but they take only a few weeks to grow. That’s much better
than four billion years!

Natural diamonds are also often impure
and can be flawed or weak because of
structural defects. However, these flaws can
make diamonds beautiful in jewellery. An
example is the Hope diamond, one of the
most recognisable diamonds in the world
(Figure 4). It is blue because of an impurity,
boron, in its structure. It is an attractive gem,
but useless for purposes where the strength

of a diamond is needed.
Diamonds grown in the laboratory are FIGURE 4 The Hope diamond is blue because it

. contains boron. This makes it beautiful, but not
always pure carbon, so they are reliably

very strong.

strong and beautiful and useful in industry,

as well as the jewellery market. Laboratory-grown diamonds should not be confused
with simulated diamonds, such as cubic zirconia, zircon and white sapphire. These
are not chemically similar to natural or laboratory-grown diamonds; they are just
manufactured to look like a diamond.

Growing a diamond can be done in three steps.

1 Place a seeding diamond — a tiny diamond crystal that will be the blueprint for the
carbon to start growing on — in a high-pressure vacuum chamber.

2 Heat the chamber to 3000°C and add methane (CH,) and hydrogen (H,) gas to
form plasma. The methane will donate carbon atoms to the seeding diamond.

3 Allow a few weeks for the diamond to grow!

This process forms a high-quality pure carbon diamond, with identical chemical
and optical qualities to natural diamonds. In many cases, they are also more pure than
natural diamonds and far stronger. This makes them perfect for industries that require
hard diamonds, such as electronics, optics, sensors, lasers and computers.

Apply your understanding

1 Explain the similarities in structures between laboratory-grown and natural
diamond.

Describe why laboratory-grown diamonds can be stronger than natural diamonds.

3 Discuss the benefits of using laboratory-grown diamonds in industry. FIGURE5 A real
Compare the chemical structures of laboratory-grown diamonds and natural diamond and a
b laboratory-grown
iamonds.

diamond - can you tell
the difference?
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delocalised
electron

an electron that is not
linked to a particular
atom or single
covalent bond; it is
free to move within
the structure

Graphite

Graphite is an allotrope of carbon with a very different structure and properties from
diamond. Where diamond is very hard and non-conductive, graphite is soft and conducts
electricity. Like diamond, graphite is formed under the Earth’s surface over millions of years
and under high temperatures and pressures.

Structure of graphite

Like diamond, graphite is made only of carbon, but each carbon atom is covalently bonded to
three other carbon atoms to form a covalent layer lattice (Figure 6). Because each atom only

has three covalent bonds, there is one lone unpaired electron for every carbon atom. This
delocalised electron is not attached to any particular carbon or bond but is free to move about.

Layers of
carbon atoms

Covalent bond

Dispersion
forces

FIGURE 6 The structure of graphite

The layers are held together by dispersion forces created by the delocalised electrons. The
electrons cannot move between sheets or interact with electrons in other sheets, but they can
move freely throughout a layer because they are not fixed to one particular carbon atom.

You will remember that covalent bonding is very strong, whereas dispersion forces are not.
This gives graphite many of its unique properties.

Properties of graphite

The properties of graphite are dictated by its structure. These are summarised in Table 3.

TABLE 3 The properties of graphite

Why does it have this property?

Slippery The covalent layers can move and slip across each other because of
dispersion forces between them. This is like a pack of cards: each card is
strong, but the cards slip and move over each other.

Soft The dispersion forces between the layers make graphite soft.

High melting point The strength of the covalent bonds within the layers means that it takes a
huge amount of energy to break them. At about 3600°C, graphite sublimes
to a gas rather than melts.

High thermal conductivity = Heat can pass through the layers without disrupting the covalent bonds.

Conducts electricity The delocalised electrons are free to move and can carry a charge
throughout the layers.
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Applications of graphite

You probably use graphite every day. Pencils contain graphite. This was one of the first uses
of graphite and how it got its name, from the Greek work graphene, which means ‘writing’.
Because of the dispersion forces between the layers, graphite can slip off the pencil tip and
adhere to the paper.

You might have used golf, fishing, tennis or cycling equipment that has graphite fibre.
Graphite can be added to rubber and polymers, which are then woven into fibres and used to
enhance the strength of the composite materials. You might also know this as carbon fibre.

Graphite is also used as a lubricant because it is soft and slippery. The layers of graphite
slide over one another to reduce the friction between the moving parts of a machine.
Locksmiths also use graphite as a lubricant for small intricate spaces.

Because graphite conducts electricity, it is also often used as the electrodes in dry cells or
electrolysis. You will learn more about how graphite is used for these purposes in Unit 3, and
you will probably use carbon electrodes in many practicals.

FIGURE 7 Graphite is used in a pencils, b carbon fibres, ¢ lubricants and d welding electrode rods.

Describe and explain Design and discuss
1 Explain why carbon can form so many 4 Discuss the properties that explain why:
compounds. a diamond is used in electronics as a thermal
2 Explain why the melting points of diamond and conductor
graphite are so high. b graphite is used as a lubricant.

Apply, analyse and compare

3 Compare the following properties of diamond
and graphite, and explain how the difference in
structure dictates the property.
a Hardness
b Ability to conduct electricity

¢ Thermal conductivity
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CHAPTER

Chapter summary

112

Non-metals form covalent bonds by sharing electrons.
Covalent bonds can be single, double or triple.

The structure of molecules can be represented by:

H H
| H |

CH, H—C —H HiC:H H—C—H
| H |
H H

The shape of covalent molecules is determined by the electron pairs.

VSEPR theory states that electron pairs, both bonded and non-bonding, will be as far apart as possible
around the central atom.

The shapes of common covalent molecules:

Q) Q) |
/\\X
T~
X/ \X < \Xx

A
A A
Linear Bent (V-shaped) Pyramidal Tetrahedral

A difference in electronegativity between the atoms in a bond makes the bond polar.
In general, symmetrical molecules are non-polar and asymmetrical molecules are polar.

The larger the difference in electronegativity between the atoms in a bond, the greater the polarity of
the bond.

Covalent bonds are an intramolecular force within a molecule.

Hydrogen bonding, dipole—dipole attractions and dispersion forces are intermolecular forces between
molecules.

Strength of intermolecular forces: hydrogen bonding > dipole—dipole attraction > dispersion force.
Dispersion forces are caused by temporary dipoles.
Dipole—dipole attractions are formed from permanent dipoles.

Hydrogen bonding is a type of dipole—dipole attraction that only happens when hydrogen is bonded to a
fluorine, oxygen or nitrogen atom with lone-pair electrons.
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e The stronger the intermolecular forces, the higher the boiling and melting point of a substance.
e The larger the molecule, the stronger the dispersion forces are between the molecules.

* Covalent molecules generally do not conduct electricity because all the electrons are fixed within the
covalent bonds or atoms structure.

* Diamond and graphite are both allotropes of carbon.
+ Diamond has a covalent network lattice.
* Graphite is a covalent layer lattice.

* The properties of diamond and graphite are dictated by their chemical structures.

Hardness Very hard Soft and slippery
Melting point High High

Thermal conductivity High High

Electrical conductivity Cannot conduct Can conduct

Chapter checklist

Use the success criteria in the table below to rate how well you understand each concept: ‘Confidently’, ‘Mostly’ or
‘Not really’. If you’re not feeling confident about any of these skills or ideas, use the revision links to revisit them.

* represent covalent molecules using Lewis (electron dot)
structures, structural formulas and molecular formulas,
including for hydrogen, oxygen, chlorine, nitrogen, Go back to Topic 3.1
hydrogen chloride, carbon dioxide, water, ammonia,
methane, ethane and ethene

» explain how the shape of molecules is determined by the
repulsion of electron pairs according to VSEPR theory, Go back to Topic 3.2
including: linear, bent, pyramidal and tetrahedral

* identify whether a covalent molecule is polar or non-polar .
. Go back to Topic 3.3
from its molecular shape

* describe the different types of intermolecular forces,
including dispersion forces, dipole—dipole attraction and Go back to Topic 3.4
hydrogen bonding

* describe the relative strengths of intramolecular bonding .
Go back to Topic 3.4
and forces

* explain how the structure of covalent molecules affects
their physical properties, including: melting and boiling Go back to Topic 3.5
points, and non-conduction of electricity

* explain how the structure and bonding of diamond and
graphite affects their physical properties, including: heat Go back to Topic 3.6
conductivity, electrical conductivity, and hardness
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Multiple choice

1 Two elements, ] and K, have the following
electronic configurations:
J: 2,8,4 and K: 2,8,6
Identify the molecular formula for the
compound formed between J and K.
A K
B JK,
C JK
D JK,

2 Identify the correct electron dot diagram
from the following options.

A 0:0

B :CICl:

C H:N:H
H
D H:Cls
3 The structure of CO, is:
A linear.
B V-shaped.
C tetrahedral.
D pyramidal.
4 Which of the following molecular

compounds has the weakest intermolecular
forces?

A NH,
B H,
C O,
D HCI
5 Consider the diagram. Which of the
following statements is correct?

BOl’ldA BOHdB
tooNew
7 | N -7 7 | AN
H H H H H

A Bond A is a dipole—dipole attraction and
bond B is a weak dispersion force.

B Bond A is a weak dispersion force and
bond B is a hydrogen bond.
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C Bond A is a covalent bond and bond B is
a dipole—dipole attraction.

D Bond A is a hydrogen bond and bond B is
a covalent bond.

Which of the following is a property of a

covalent molecular compound?

A Relatively low melting point

B Malleable and ductile

C High melting point

D Conducts electricity when molten but not
when solid

A water molecule is polar because:

A the molecule is linear with no dipoles.

B hydrogen and oxygen have the same
electronegativity.

C hydrogen has a lower electronegativity
than oxygen and the water molecule is
non-linear.

D hydrogen has a higher electronegativity
than oxygen and the water molecule is
non-linear.

The structure of CH,Cl, is:
A linear.

B V-shaped.

C tetrahedral.

D pyramidal.

Which is the correct order of molecules,
from highest to lowest boiling point?

A CH,CI, HCl, CH,0H, H,, O,
B H,, 0,, HCl, CH,Cl, CH,0H
C CH,OH, HCl, CH,CL H,, O,
D CH,OH, CH,Cl, HCl, O,, H,

10 A molecule is a gas at room temperature

and liquefies at —196°C. What type of
intermolecular forces are present between
molecules of this gas?

A No bonding

B Strong covalent bonding

C Weak bonding due to dispersion forces

D Weak bonding due to dipole—dipole
attractions
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Short answer
Describe and explain

11 Describe the three different intermolecular
forces that can be present between covalent
molecules.

12 Explain the role of non-bonding electrons in
the shapes of molecules.

13 Draw the Lewis (electron dot) structures for:
a HBr
b CH,CI
c CS§,

d F,O0

14 Explain why more energy is required to
break a double covalent bond than a single
covalent bond.

15 Explain how differences in electronegativity
leads to intermolecular forces between
molecules.

16 Graphite and naphthalene both have covalent
bonding. Explain why graphite can conduct
electricity whereas naphthalene cannot.

FIGURE 1 Naphthalene is used in moth balls.

17 Describe the role of diamond as an electrical
insulator.

18 Explain how molecular shape can influence
the boiling point of covalent compounds.
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Apply, analyse and compare
19 Determine the shape of:

a CO
Cl,
CH,CI,

HF

PCl,

NZ

HCN

NH,CI

20 For each molecule in Question 19,

2

= e o6 o

determine the:
a polarity
b strongest intermolecular force present
between them.
21 Consider the following pairs of covalently
bonded atoms.

i N-H ii C-H iii O-H
iv H-H v CI-O

For each pair of covalently bonded atoms:
a identify which atom in the pair has the
highest electronegativity

b determine the partial charges of each
atom in the bond.

Determine which of the bonds i—v has the:
¢ highest polarity
d lowest polarity.

22 Consider the following covalent molecules:
N,, O,, HCN, H,S, HCL, C,H,, NH,
Identify any molecule that:

has a double bond

has a triple bond

has a V-shaped structure

is non-polar

- -

has dipole—dipole attractions
f has the highest boiling point.

23 A student claims that diatomic molecules
can only have dispersion forces present
between molecules.

Evaluate the statement to determine whether
it is correct. Justify your reasoning with
examples.
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24 Arrange the following molecules in order
from highest to lowest boiling points.
a Propanone (CH,C=0CH,), ethanol

(CH,CH,OH), propane (CH,CH,CH,)

b Br,,Cl, I,
¢ H,Cl,CO,N,

25 The structures of chloroethane and
chlorohexane are shown. Compare
the boiling points by discussing the
intermolecular forces that are present.

H H
AN /
H—C—C—H

/
H Cl
Chloroethane

Boiling point 12.3°C

H

H H H H
H\c/ \c/ \c/ cl
VAR G 4
H C C C

VRN VRN VRN

H H H H H H

Chlorohexane
Boiling point 135°C

26 Compare these three molecules that can
form hydrogen bonds: HF, H,O and NH,,.

a Draw the molecular structure of each;
show lone pair electrons.

b Identify the molecule that has the highest

polarity.
27 Compare the following pairs of molecules
and explain the difference in boiling points,
with reference to intermolecular forces.

FIGURE 2 Boiling point is a physical property.

CHEMISTRY FOR VCE UNITS 1 & 2

a CHCI, (61°C) and CHBr, (150°C)
b HF (20°C) and HCI (-85°C)
¢ Br, (59°C) and ICI (97°C)

28 Compare the structure (shape and
intermolecular forces) and physical
properties (including boiling point) of H,,
HCI and CCl,.

29 The boiling point and structures of water
and hydrogen peroxide are shown in
the table.

Water 0 100
(H,0) u Du

Hydrogen “0° H 150.2
peroxide H - \_ O-/

(H202) e o

a Draw the Lewis structure for each
molecule.
b Identify the intramolecular forces within
each molecule.
¢ Identify the intermolecular forces
between each molecule.
30 Compare each pair of molecules by drawing
their structures:
i  Nitrogen trifluoride (NF,) and
phosphorus trifluoride (PF,)
ii Boron trihydride (BH,) and
ammonia (NH,)
iii Chloromethane (CH,CI) and
dichloromethane (CH,CL))
iv Hydrogen (H,) and oxygen (O,)
v Chlorine (Cl,) and phosphorus
trichloride (PCl,)
vi Hydrogen fluoride (HF) and
hydrogen chloride (HCI)
vii Methane (CH,) and methanol
(CH,0OH)
Determine which of each pair:
a is the most polar
b has the highest boiling point.

31 Compare temporary dipoles and
permanent dipoles and contrast the type of
intermolecular force that results from each.
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Design and discuss 34 The table shows the boiling points of

32 Discuss how the hydrogen bonding between different covalent molecules.

water molecules allows water beetles to walk

on water.

H-F 19.5 F-F -188

H-Cl —85.05 Cl-Cl -34.6
H-Br —66 Br-Br 58.8
H-I —-35.36 I-1 184.4

Evaluate the following statements.

a [, has a higher boiling point than HI.

b HF has a higher boiling point than F,.

¢ HF has the highest boiling point of all the
hydrogen halogen molecules.

FIGURE 3 Hydrogen bonding in water allows water d There is a trend in the boiling points of
beetles to walk on water.

the halogens.

33 Discuss why diamond and graphite have 35 Discuss why the boiling point of water is
much higher melting points than other 100°C, but temperatures of more than
covalent molecules. 1000°C are required to separate the

hydrogen and oxygen atoms in water.

FIGURE 4 Diamond has a very high melting point.

You can find the following resources for this section in your obook pro:

Quizlet @ Chapter quiz
Compete in teams or against yourself to test your knowledge. Test your understanding of Key Knowledge in this chapter.
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Reactions of metals

CHAPTER

_—-—'.‘

— the common properties of metals (lustre, malleability, ductility, melting point, heat

il

conductivity and electrical conductivity) with reference to the nature of metallic
bonding and the existence of metallic crystals

— experimental determination of a reactivity series of metals based on their relative
ability to undergo oxidation with water, acids and oxygen

— metal recycling as an example of a circular economy where metal is mined, refined,
made into a product, used, disposed of via recycling and then reprocessed as the

same original product or repurposed as a new product
Source: VCE Chemistry Study Design (2023—-2027) reproduced by permission © VCAA

’ ' FIGébBlsmuth is a post-transition metal that forms acomplex silvery white cry stal lattlce f
‘Ox1d1sed bismuth crystals can d1sp1a\ an irideseent tinge. .
-

:
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GROUNDWORK

In Chapter 4, you will learn about the bonding and properties of metals. You will
also learn about how metals react with water, acids and oxygen and how metals
can be recycled.

This chapter will build on concepts you have already learnt in Year 9 or 10
Chemistry. So, before you begin the chapter, test yourself on the following -
questions to make sure you remember the basics.

What are some common metallic Why is sodium such a reactive
properties? metal?

& 4A Groundwork resource m 4C Groundwork resource

\ Metallic properties & Reactivity
What happens to the charge Why are metals considered to be
of a neutral atom after it loses useful materials?

an electron?

B 2\ 4D Groundwork resource
“ = ) 4B Groundwork resource @ Application of metals

lons

=% ——=\\\\

»

How can we determine the

PRACTICAL: reactivity series for metals?
CONTROLLED EXPERIMENT

Page 500

How is metal recovered from 2
scrap metal? -

',

RSITY OF MATERIALS BEEXPLAINED? 119
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Properties of metals

KEY IDEAS

In this topic, you will learn that:

+ a metallic bond is a strong electrostatic attraction between positive cations and
delocalised electrons

+ the strength of the metallic bond is responsible for a metal’s uses, and its physical and
chemical properties

+ common metallic properties include lustre, high melting point, high density, malleability,
ductility, heat conductivity and electrical conductivity.

Of the 118 elements in the periodic table, 95 are recognised as metals. Many metallic
elements have properties in common because of their structure and the unique way that they
bond. The properties of metals have led to their frequent use by society for thousands of
years. In this topic, we will look at the nature of metallic bonding, the existence of metallic
crystals and common metallic properties.

Metallic bond model

Because of their low ionisation energies, metal atoms tend to easily lose their valence (outer
shell) electrons. When atoms of a metal are compacted together, each atom’s valence electrons
become attracted to the positive centre of nearby metal atoms. Metallic bonds are the
attraction force between these electrons and surrounding nuclei. These bonds are responsible
for holding the metal together.

Sea of
°0.0 0°0
@ electrons

‘ ‘ ‘ Metal
% ) cations

Electron Metal atom

FIGURE 1 Metallic bonds are a result of attractive forces between delocalised electrons and positive metal cations.

The attraction between valence electrons and surrounding positive nuclei outweighs
the repulsion between nearby valence electrons. This allows the valence electrons of metal
atoms to flow from atom to atom in the metal. Since electrons are not confined to their
original atom, these free-moving electrons are called delocalised electrons. Solid metals
are sometimes described as having a ‘sea’ of delocalised electrons, which move at random
(see Figure 1).
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When valence electrons of a metal atom delocalise, the atom is left with more protons
than electrons and becomes a positive metal cation. The charge of the cation depends on how
many valence electrons have been delocalised from each atom. This is shown in Table 1.

TABLE 1 A summary of metallic bonding in potassium (K), magnesium (Mg) and aluminium (Al)

Number of valence

electrons that 1 2 3
delocalise per atom

Charge of cation

when electrons are 1+ 2+ 34
delocalised

Visual example of

metallic bonding o
of metallic ions G

Forces of attraction between the metal cations and the electrons moving between them are
much stronger than the repulsion forces between surrounding metal cations. The delocalised
electrons act like Super Glue and hold the metal cations together.

Metallic bond strength

Metallic bond strength is determined by the number of protons, number of delocalised
electrons and ionic radii of the cation. The more protons there are, the stronger the
interaction between cations and delocalised electrons and the stronger the metallic bond.

The more delocalised electrons there are, the more the sea of electrons pulls on protons
in the nucleus of nearby cations and the stronger the metallic bond. The smaller the ionic
radius, the more closely packed atoms can be and the stronger the metallic bond.

Limitations of metallic bond model
As you will see later in this topic, the metallic bond model can be used to explain many
common properties of metals. However, the model is limited in its ability to explain the:
e range of melting temperatures and densities of different metals

e differences in electrical conductivity
between metals

» ferromagnetic nature of some metals

e relative densities of metals.

FIGURE 2 The delocalised electrons in
copper wire allow it to conduct electricity.
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Metallic crystals

Metal solids consist of tightly packed solid crystals. The three-dimensional arrangement
of atoms can be seen by viewing a crystal through an electron microscope.

Body-centred cubic structure Face-centred cubic structure Close-packed hexagonal structure

s :
A poe
4 == _1 -1 ! |
L7} __1-© | e !
Examples: iron, Examples: aluminium, Examples: zinc, magnesium,
chromium, tungsten copper, silver calcium
FIGURE 3 Common crystal arrangements of metals
Sea of delocalised electrons Not all the atoms in a piece of metal are

arranged in a regular way. Metal solids are made
up of large numbers of small crystals, but the
arrangement of individual crystals is random.
Any piece of metal is made up of several crystal
grains, which are regions of perfect regularity (see
Figure 4). Each individual crystal grain is a lattice
of cations surrounded by delocalised electrons.
Grain boundaries are the point where one
crystal meets another. At grain boundaries. the
regular lattice is disrupted, and atoms become
misaligned (Figure 5). The way a metal behaves
depends on the size of these crystals and the way

Metallic crystal

that they are arranged.
FIGURE 4 Crystal grains are lattices of cations surrounded by
delocalised electrons.
Crystal regions of regularly arranged atoms

crystal grain
an organised lattice
of metal cations

-
grain boundary reerLLeLeLLLs
the point at which T ‘,: w ‘.: ‘,: CECCCC A‘I o
different crystal e ceceeeC

A A A A A A A A A A

grains meet in a metal S CCCCCECECCECH
A A A A - A A A A A -

4 Yy Yy >y W WY £ 4

.A .A 'A .A .A ‘A ’A ‘A .A .A 'A
"€ €€ et $

StUdy tlp A S S o o
. A A
. -> ;
In metals with smaller - v‘A ¢ -’ 2 ¢
grain boundaries, the v &0 ¢

. & 7
cations move over

short distances, have

many dislocations

and are less malleable

than in metals Grain boundaries or ‘disruptions’ of crystal regions cause weakness
with larger grain in the metal at this region
boundaries.

FIGURE 5 Metal crystals at grain boundaries

122 CHEMISTRY FOR VCEUNITS 1 &2 OXFORD UNIVERSITY PRESS



Properties and uses of metals

The metallic bond model and lattice structure of metals can be used to explain the properties
and uses of most metals. Common properties among metals include:

e lustre ¢ high density and hardness e heat conductivity

* high melting points ¢ malleability and ductility e electrical conductivity.

Lustre

Most metals have a lustrous or ‘shiny’ appearance due to delocalised
electrons within the metallic lattice. When exposed to light, these electrons
vibrate and reflect light back, resulting in a shiny appearance (see Figure 6).
This is why metals are often used in jewellery and in reflective surfaces
such as mirrors and sculptures.

High melting points
Metallic bonds are very strong because of the force of attraction between

the metal cations and the delocalised electrons. They have high melting
points because a large amount of energy is needed to break these bonds FIGURE 6 Delocalised electrons reflect light.

(see Figure 7).

Melting points of metals

Density and hardness g 2500
Metals are hard and usually have high densities at room g 2000 11

. . . . S 1500 +—
temperature (with mercury as an exception). Metallic lattices are 2
very tightly packed because of the strong electrostatic attraction g 1222 [l

[ —— '

between metal cations and the delocalised electrons. This close = 0
packing of lattices is why metals have relatively high densities. Cr Fe ' Co Na ' Mg
The hardness, high densities and high melting points of metals Metal

are useful in construction materials for buildings, bridges,
FIGURE 7 Metals have high melting points: the melting

points of chromium (Cr), iron (Fe) cobalt (Co), sodium
(Na) and magnesium (Mg).

transportation vehicles, machinery and appliances.

Malleability and ductility hard

Metals are malleable, meaning they can be bent or pressed. They can also be drawn into the ability to

wires, which means they are ductile. These properties are due to delocalised electrons, which  withstand
deformation

allow metal cations to slide over each other when a force is applied without breaking metallic !
and scratching

bonds. The strong electrostatic attractive forces between cations and delocalised electrons

keep metallic bonds in place (see Figure 8). malleable
can be shaped or
hammered without

External breaking

force
ductile

0 o o Metal is deformed o o o o ;:natrcljt\ﬁrirawn
0000 0000
0000 0000
0000 Q00

FIGURE 8 The delocalised electrons allow metal cations to shift when a force is applied.
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Delocalised electrons carry Heat and electrical conductivity

heat across the lattice

Metals are good conductors of heat and electricity
because of the delocalised electrons within the
metallic lattice. These electrons can vibrate and
transfer kinetic energy (heat) throughout the
lattice. Delocalised electrons can also send an
Source of heat electrical charge throughout the lattice. When a
metal is connected into a circuit, all electrons move
towards the positive terminal. This is why metals

are often used as heating elements in appliances and

electrical wires.

Elcctron s-, d- and p-block metals
639 .’.‘I. fl,',';’fi,' Py 1:. .‘,". ‘.\ Atom The properties of the metals in groups 1 and 2 of
.7 $Ye)s % OO the periodic table (s-block) vary. The alkali metals

(group 1) are soft whereas some of the alkaline
metals (group 2) are hard. Apart from magnesium
and beryllium, s-block metals are too reactive for any
structural use, except as minor components of alloys

with lead.
1 18
13 1s
M s-block [l d-block 2p1 2 3 4 s 6
p-block [ f-block
3p

FIGURE 11 The blocks of the periodic table

Transition metals are located in the d-block (groups 3—12) of the periodic table.
These metals form metallic ions with different charges, as a result of their partially filled
d-orbitals. Their d-orbitals also enable them to form different coloured compounds.
In general, the transition metals are denser, stronger, harder and have higher melting points
(excluding mercury).
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The metals in p-block (groups 13-16) are ductile and malleable but are mechanically
weaker and usually have lower melting points than the transition metals. This is because
p-block metals do not form ions with different charges. Because of their proximity to the

semi-metals and non-metals, p-block metals are also not as reactive as the other metals

mentioned above.

4.1 SKILL DRILL

Presenting melting point data

Key science skill: Analyse and evaluate data
and investigation methods

Table 2 shows the melting points of various metals.

1)

)

I

)

I

1

]

)

1

1

)

I

]

)

i

]

! TABLE 2 The melting points of lead (Pb), nickel (Ni),
! gold (Au), copper (Cu) and tungsten (W)
i
]
)
1)
)
1
)
1
1
]
)
1
)
I
I
)
1)
i
]

Need help analysing data? See Topic 17 (page 19).
163

Pb

Ni 1452
Au ’ 1063
Cu 1083
W 3399

Practise your skills

1 Graph the data presented in Table 2 (remember

to include a title and labelled axis).

2 Suggest why the melting point of lead is much

lower than that of the other metals.

3 Suggest why the melting point of tungsten is
much higher than that of the other metals.

Describe and explain

1 Define ‘metallic bonding’.

2  Write the electron subshell configuration of
titanium and identify the charge that titanium
metal atoms have when their valence electrons
delocalise.

3 Explain the following in terms of the metallic
bonding model.

a You almost burn your hand on the end of a
metal spoon that has been sitting in your hot
cup of coffee for a few minutes.

b When you touch a piece of wood on a cool
day, it feels warm, but if you touch a piece of
metal, it feels cold.

¢ When you crush a steel can for recycling by
stamping on it, it collapses down but does
not fall apart or shatter.

d It is dangerous to touch a person who has
been electrocuted with anything metallic if
they are still in contact with the live wires.

OXFORD UNIVERSITY PRESS

Apply, analyse and compare

4 Goldsmiths create gold ornaments either by

casting (pouring molten gold into moulds) or by

beating/hammering gold sheet into shape.

a What properties of gold are being used in
these two processes?

b What information does this give us about
gold particles?

5 Use your understanding of how proton number,
delocalised electrons and ionic radius influence
metallic bond strength to contrast the strengths

of metallic bonds in lithium and calcium.

Design and discuss

6 Research the three metals that you currently
make the most use of in your everyday life.
Discuss your chosen metals’ unique properties
that allow them to be used in these ways.

7 Draw a labelled diagram that shows metallic
bonding taking place in solid calcium. Include

information about the charge of the cations and

the number of electrons delocalised.
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FIGURE 1 The
reaction of iron with
nitric acid, producing
nitrogen dioxide gas

reactivity series
an analytical
arrangement of
metals from lowest to
highest reactivity

KEY IDEAS
In this topic, you will learn that:

+ the chemical reactivity of metals depends on their position in the periodic table and how
easily their valence electrons can be removed

+ a metal reactivity series can be determined empirically by their reactions with water, acid
and oxygen.

Reactivity of metals

The chemical reactivity of metals depends on their relative positions in the periodic table
and how easily their valence electrons can be removed. A summary of periodic table trends is
given in Table 1. For specific details on these trends revisit Chapter 2.

TABLE 1 A summary of periodic table trends

Trend Moving down From left to right
a group across a period

Metallic character Increases Decreases
Reducing strength of metals (ability to lose electrons) Increases Decreases
First ionisation energy (amount of energy in its gaseous Decreases Increases

state to lose an electron)
Electronegativity (ability of a nucleus to attract electrons Decreases Increases

towards itself)

Reactivity Increases Decreases

Understanding trends in the periodic table allows us to make predictions about the
reactivity of metals. The reactivity of metals increases down a group and decreases from
left to right across the table. Metals in groups 1 and 2 of the periodic table are very reactive
and readily lose their valence electrons to form metallic ions in a chemical reaction. The
reactivity of transition metals is generally lower than that of group 1 and 2 metals and varies
greatly because of the different positions of transition metals. Metals in groups 13-16 are the
least reactive.

Reactions of metals

A reactivity series is a ranking of substances from most to least reactive. Scientists have
collected and used experimental data on how different metals react with water, acids and
oxygen to determine the metal reactivity series. A reactivity series of common metals is shown
in Figure 2.
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4.2 How can we determine the reactivity series

PRACTICAL: for metals?
CONTROLLED EXPERIMENT  [CIRCNETeI 411}

Most reactive | Metal Reaction Reaction Reaction
A with water with acids with oxygen
Potassium Explosive reaction with
dilute acids
Sodium Strong reaction with hot
Lithium water/steam Str but 1 .
) Moderate reaction with cold o;lg ut tﬁS;iY 1%or01.1§
Calcium I reaction wi ute acids
M . Slow reaction with cold water, Reacts vigorously with
agnesium | gong reaction with hot water . & y
dilute acids
and steam
Aluminium ) )
Zinc Moderate reaction with water
Iron and steam Reacts moderately with
dilute acids
Tin
Lead Reacts with concentrated acids
Copper Does not react with water
Silver
GOl.d Does not react with dilute acids
Platinum
Least reactive

FIGURE 2 Reactions with water, acids and oxygen can determine a metal reactivity series.

Reactions with water

Given their high reactivity, it is no surprise that group 1 metals react readily with water.
Group 2 metals are less reactive in water than group 1 metals. The transition metals range
from reacting slowly with water to being unreactive, depending on the specific metal.

When metals do react water at room temperature, the products formed are hydrogen gas
and a solution of a metal hydroxide, or hydrogen gas and a (partially soluble) metal oxide.
This can be represented by the following equations.

metal (s) + water (I) — hydrogen (g) + metal hydroxide (aq)
metal (s) + water (I) — hydrogen (g) + metal oxide (aq)

For example, when solid strontium reacts with water, it produces hydrogen gas and
strontium hydroxide solution. This can be written as:
strontium (s) + water (1) — hydrogen (g) + strontium hydroxide (aq)
or
Sr(s) + 2H,0(1) — H,(g) + Sr(OH),(aq)

When solid aluminium reacts with water, it produces hydrogen gas and aqueous
aluminium oxide. This can be written as:

FIGURE 3 a The group 1
metal potassium is so

aluminium (s) + water (I) — hydrogen (g) + aluminium oxide (aq) reactive that it needs to
be stored in mineral oil. b

or e
The transition metal gold

2A1(%) + 3H20(l) - 3H2(g) + AIZOS(aq) is highly unreactive.
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Bubbles forming on the metal surface indicates the slow formation of hydrogen
) gas. Addition of an acid—base indicator called phenolphthalein can help detect
the formation of a metal hydroxide because it will turn pink in the presence of

hydroxide ions (a base).
—+— H, gas

Reactions with acids

—— "Test tube . . . .
When metals react with an acid solution at room temperature, heat energy is

released and metals dissolve in solution. The products formed are hydrogen gas
and a soluble metal salt. This can be represented by the following equation:

<

metal (s) + acid (aq) — hydrogen (g) + metal salt (aq)
For example, when solid zinc reacts with nitric acid, it produces hydrogen gas

| | and soluble zinc nitrate. This can be written as:
9__- Magnesium ribbon zinc (s) + nitric acid (aq) — hydrogen (g) + zinc nitrate (aq)
—— Acid or
-

Zn(s) + 2HNO,(aq) — H,(g) + Zn(NO,),(aq)

The presence of hydrogen gas can be confirmed by holding a lit splint (or match)
{‘73/\\ over the reaction vessel, which produces an audible ‘pop’.

Reactions with oxygen

When metals react with oxygen gas, a solid metal oxide is formed. This can be
represented by the following equation:

Test tube

metal (s) + oxygen (g) — metal oxide (s)

For example, solid magnesium reacts with oxygen gas to produce magnesium

Y oxide. This can be represented as:
thsv;ﬁﬁ?en OK:, magnesium (s) + oxygen (g) — magnesium oxide (s)
or

2Mg(s) + O,(g) — 2MgO(s)

All group 1 metals react rapidly with oxygen. Group 2 metals also readily react
FIGURE 4 Hydrogen gas can be with oxygen but not quite as quickly as group 1 metals. Transition metals are much
confirmed by holding a lit splint
near a reaction vessel. If a ‘pop’
sound is produced, then hydrogen
gas is present. takes a long time.

slower to react with oxygen than group 1 and 2 metals. For example, the formation
of rust (iron oxide), when the transition metal iron is exposed to oxygen and water,

_______________

@ 4.2 Challenge !
o : 1

- Find me in ! FIGURE 5 Exposure to oxygen and water over a long time will cause an iron nail to form iron oxide (rust).
H your obook pro

"""""""" See if you can explain the advantage of using alloys in Challenge 4.2.
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4.2 WORKED EXAMPLE

BALANCING CHEMICAL EQUATIONS

Construct the balanced chemical equation for the reaction of solid calcium metal with

an aqueous solution of hydrochloric acid.

Think |

Do

Step 1: Write the correct chemical formulas for the = Ca + HCl — CaCl, + H,

reactants and products.

Step 2: Tally atoms on both sides of the arrow. Ca+ HCl — CaCl, + H,
Left side Right side
Ca 1 1
H 1 2
Cl 1 2
Step 3: Put numbers (coefficients) in front of the Ca + 2HCI — CaCl, + H,
formulas. These numbers multiply all the atoms in
the formula.
Step 4: Check your work by re-counting all types Ca + 2HCI — CaCl, + H,
of atoms on both sides of the arrow. Left side Right side
Ca 1 1
H 2 2
Cl 2 2

Step 5: If the states of the reactants and products Ca(s) + 2HCl(aq) — CaCl,(aq) + H,(g)

are known, then add the appropriate symbols.

Describe and explain

1 Explain how the relative chemical reactivity of
metals is determined.

2 Describe how the presence of hydrogen gas can
be confirmed from the reactions of metals with
water and acid solutions.

Apply, analyse and compare

3 Compare the relative reactivities of caesium,
scandium and tin with water, acids and oxygen.
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Design and discuss

Study tip

Remember that all
chemical equations
must obey the law of
conservation of mass.
This means that the
chemical bonds
between the
reactants and
products are broken
and rearranged, so
that the number of
atoms involved
remains unchanged.

(=71 ‘i“iii

4 Research the long-term effects of metal being
exposed to the environment and/or atmosphere

and discuss this with your classmates.

5 Inlaboratories, group 1 metals are usually stored

in oil. Discuss why group 1 metals are stored this
way and why it would be unsafe to store them

otherwise.
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KEY IDEAS
In this topic, you will learn that:

+ transition from a linear economy towards a circular economy is a strategy for more
sustainable development
+ metal recycling is an example of a circular economy.

The use of natural resources (including metal ores) was once based on a linear economy
model, where resources were processed to make products that were discarded after use.

A simple representation of this is shown in Figure 1.

Bauxite mining Production of ‘Use’ ‘Dispose’
‘take’ aluminium-based products
‘make’

non-ferrous
scrap

scrap metal that
does not contain iron

FIGURE 1 The aluminium industry was once based on a linear economy.

Today, a more sustainable way of natural resource usage involves transitioning to
a circular economy model, which is a continuous cycle of use and reuse of resources. In this
topic, we will examine the lifecycle of aluminium to understand how metal recycling
contributes to a circular economy.

Life cycle of aluminium

Aluminium, copper, lead, nickel, tin and zinc are among many base metals that are referred
to in the recycling industry as non-ferrous scrap. These materials have an extensive
range of uses and maintain their core chemical properties through repeated recycling and
reprocessing. This makes metals such as aluminium infinitely recyclable and important to
maintaining sustainability in terms of resource conservation.

The lifecycle of aluminium from extraction to manufacturing, distribution, disposal and
recycling is an example of a metal based within a circular economy.

Extraction and refinement

Bauxite is the natural resource from which aluminium is extracted. It contains a mixture
of aluminium oxides, hydroxides, clay minerals and other insoluble materials. Aluminium
minerals found in bauxite include gibbsite (AI(OH),), boehmite (y-AlIO(OH)) and diaspore
(a-AlO(OH)).

After bauxite ores have been mined, they are refined by the Bayer process. This process
involves several stages, including milling, digestion, removal of silicon dioxide, clarification,
precipitation and calcination. At the end of the process, alumina can be collected and used for
aluminium production.
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4.3

PRACTICAL: How is metal recovered from scrap metal?
FIELDWORK Go to your Student obook pro.

Production of aluminium-based
products
‘make’

‘Use’

Bauxite mining
‘take’

Correct disposal of
aluminium products

Extraction, refinement and
casting of aluminium
‘recycle’

Separate aluminium scrap
‘sort’

FIGURE 2 The recycling of aluminium is an example of a circular economy.

Milling and digestion

At the milling stage, the bauxite is washed and crushed to reduce particle size
and increase available surface area for the digestion stage. Calcium hydroxide
(Ca(OH),) and caustic soda (sodium hydroxide, NaOH) are added at the mills
to make a pumpable slurry. During the digestion stage, aluminium minerals are

dissolved to form a sodium aluminate saturated solution. Silicon dioxide is also
removed from the slurry.

Gibbsite dissolves in the following reaction:
Al(OH), + Na* + OH™ — AI(OH),” + Na*
Boehmite and diaspore dissolve in the following reaction:
AlO(OH) + Na*" + OH" + H,0 — AI(OH),” + Na*

Silicon dioxide is removed according to the following reaction:
2NaOH + SiO, — Na,SiO, + H,0

Clarification

In the clarification stage, bauxite residue solids are separated from the sodium
aluminate saturated solution. Bauxite residue is then washed so caustic soda

FIGURE 3 a Bauxite ore, and b mining
can be recovered and reused in the digestion process. bauxite at Weipa, Queensland

Precipitation

In the precipitation process, the aluminium oxide is recovered by crystallisation and cooling
of the saturated sodium aluminate solution. This results in the formation of small aluminium
trihydroxide (AI(OH),) crystals, which grow and cluster to form larger crystals.
The formation of aluminium trihydroxide can be expressed as:
Al(OH),” + Na* — AI(OH), + Na* + OH~
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The crystals formed in the precipitation stage are classified into size ranges. Large
crystals are prepared for the calcination stage and fine crystals are returned to the start of the
precipitation stage.

Calcination
Large AI(OH), crystals are fed into calciners and burned at temperatures up to 1100°C to
remove moisture and form alumina (AL O,).
The formation of alumina can be expressed as:
2AI(OH), — AL O, + 3H,0
A summary of the refining process is shown in Figure 4.

S.tep.l N SFep 2 N SFep 3. Stf:p 4
Digestion Clarification Precipitation Calcination

FIGURE 4 Stages of refining aluminium hydroxide

Smelting and casting

The main method of smelting aluminium used today is the Hall-Heroult process. In this
process a large electric current is passed through a molten mixture of cryolite, alumina and
aluminium fluoride to obtain pure, liquid aluminium metal.

Direct current is fed into a line of electrolytic cells connected in series called a ‘potline’.
Each pot is a large carbon-lined metal container, forming the negative electrode (cathode)
in the cell.

The cell contains molten cryolite (Na,AlF,), maintained at a temperature of 960-980°C,
in which aluminium oxide powder (Al,O,) is dissolved. Aluminium fluoride (AIF,) is
added to the solution to maintain optimal reaction conditions and lower the electrolyte’s
freezing point. Large carbon blocks are suspended in the solution and serve as the positive
electrode (anode).

FIGURE 5 An aluminium smelting pot raised above a potline FIGURE 6 A carbon anode being placed into the molten mixture
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The electrical current passes from the carbon anodes via the bath to the carbon cathode
cell lining. The current then passes to the anode of the next pot in series. The reactivity
of aluminium means that significant energy (in the form of electricity) is required to split
aluminium oxide into aluminium and oxygen.

Anode (carbon)

+ | -
Cathode (carbon lining)
Pot Mixture of alumina,
cryolite and aluminium fluoride
Molten
aluminium Outlet for molten

aluminium

FIGURE 7 The aluminium smelting process

As the electric current passes through the solution, the dissolved aluminium oxide is split
into molten aluminium (Al) and oxygen (O,). Oxygen reacts with the carbon in the anode
blocks to form carbon dioxide.

The reaction can be expressed as:

2A10, + 3C — 4Al + 3CO,

Molten aluminium sinks to the bottom of the cell, while the gaseous by-products form at
the top. The aluminium is drained from the pot in a process called tapping and transported
to dedicated casting operations. Aluminium can then be alloyed and cast into ingots, billets,
T-bars, rolled coils for cans and other bulk products.

Semi-fabrication and products

Molten aluminium (when cooled) is classified as a ‘soft’ metal. The durability and strength

of this aluminium can be increased by the addition of (or alloying of aluminium with) other

elements (silicon, manganese, copper, magnesium or zinc) before it is processed into different

products. These products include:

e castings and cast products for the automotive industry

e extrusions to specific shapes for tools and other items used in construction, transportation
and machines

* rolled products, including flat sheet, coiled sheet, plate and foil, of different thicknesses
and tempers for the packaging, food and beverage, construction and transportation
industries

e milled products, which are non-standard semi-fabricated products that have specific
shapes or forms made to order. They include sheets, plates, foil, extruded products,
drawing stock, wire, pigments and powder, forgings and impact extrusion products.
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new scrap
scrap metal that
comes from the
manufacturing of
metal products

old scrap

used scrap metal that
has been collected
from consumers

FIGURE 9 Bales of
crushed aluminium
cans ready for further
processing
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Recycling and repurposing

Approximately 75% of produced aluminium is currently still in use and can be continuously
recycled. Recycling aluminium saves up to 95% of the energy required to manufacture new
aluminium metal. The key steps involved in recycling and repurposing aluminium involve
collecting scrap, sorting scrap, crushing, remelting, casting and repurposing.

Step 1 Step 2 Step 3 Step 4 Step 5
Collecting Sorting Crushing Remelting Secondary
scrap scrap casting

FIGURE 8 Aluminium recycling stages

Collecting scrap

New scrap is scrap taken from the manufacturing and/or fabrication of aluminium products,
up to the point where they are sold to the final consumer. For example, off-cuts of aluminium
sheet or extrusions are considered new scrap and may be safely recycled by aluminium
smelters if the composition is known.

Old scrap has been used by the consumer and discarded or disposed of. For example,
used beverage cans, window frames, electrical cabling and car cylinder heads are considered
old scrap. Aluminium smelters are unable to safely accept this old scrap because its
composition is unknown and it may be contaminated.
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Sorting scrap

Scrap is sorted by grouping all coated (painted or lacquered) aluminium together and
grouping all uncoated aluminium together. Paper, plastic and other non-aluminium recycling
is removed during this process.

Crushing

Sorted aluminium scrap is crushed and compacted into large bales (see Figure 9), to reduce
the cost of freight, storage and handling.

Remelting

Uncoated scrap is washed and loaded directly into a large furnace called a remelter, where

it is re-heated at high temperatures into a molten form. If the scrap aluminium is coated, it

is further processed through a gas-fired rotary furnace to remove any remaining coating; it is
then washed and transferred to the remelter.

Casting

The molten aluminium scrap is cast at a temperature of just over 700°C to form ingots.
After casting, ingots are ready for transport and repurposing.

Repurposing

The recast scrap aluminium ingots are transported or distributed to the semi-fabrication
and product manufacturing centres mentioned in the previous section, ready to be remade
into more useful specific consumer and industrial products, continuing the aluminium
circular economy.

Explore how lithium is recycled in Australia in Real-world chemistry 4.3.

Study tip

Circular economies
are not just limited to
metal recycling. Other
industry examples are
human excrement for
fertiliser and biogas,
fashion, animal feed
in agriculture, food
waste, plastic and
glass packaging.

6 :
=45 Real-world

chemistry
Find me in
your obook pro

Describe and explain 6 Determine which type of aluminium

1 Describe the key processes involved in the:
a production of aluminium
. .. create an:
b recycling of aluminium.
2 Explain with the use of chemical equations the
process of smelting aluminium oxide to form
aluminium metal.

b aluminium wire

¢ aluminium car frame.

a aluminium-based oven tray

product (castings, extrusions, milled products
or rolled products) would have been used to

3 Identify whether a used soft-drink can is Design and discuss
considered new scrap or old scrap. 7 A student made the following statement:

4 Explain why aluminium is considered infinitely ‘Aluminium is not the only material recovered
recyclable. for repurposing in the aluminium recycling

Apply, analyse and compare

5 Compare new scrap with old scrap in the metal
recycling process.

process’. Identify whether this statement is
correct or incorrect. Justify your answer by using
information provided throughout this topic.

W S e
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CHAPTER

Chapter summary

Metallic bonding occurs through the electrostatic attraction between delocalised electrons and
metal cations.

Common metallic properties such as lustre, high density, malleability, ductility, electrical conductivity
and heat conductivity can be explained by the metallic bond model.

Solid metals are made from metallic crystals with organised arrangements of atoms.

The reactivity of different metals relates to their position on the periodic table and the periodic table
trends that apply.

A reactivity series of metals can be determined through observing metal reactions with water, acids
and oxygen.

When a metal reacts with water, the products are hydrogen gas and a solution of a metal hydroxide
or partially soluble metal oxide.

When a metal reacts with an acid, the products are hydrogen gas and a metal salt.

When a metal reacts with oxygen, the product is a solid metal oxide.

The recycling of metals (such as aluminium) contributes to a circular economy.

Key formulas

136 CHEMISTRY FORVCEUNITS 1 & 2

metal (s) + water (1) — hydrogen (g) + metal hydroxide (aq)
or

metal (s) + water (1) — hydrogen (g) + metal oxide (aq)

metal (s) + acid (aq) — hydrogen (g) + metal salt (aq)

metal (s) + oxygen (g) — metal oxide (s)
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Chapter checklist

Use the success criteria in the table below to rate how well you understand each concept as ‘Confidently’, ‘Mostly’
or ‘Not really’. If you’re not feeling confident about any of these skills or ideas, use the revision links to revisit them.

define metallic bonding and metallic crystals

describe how the metallic bonding model can explain
common metallic properties

explain how periodic table trends apply to the reactivity
of metals

explain and determine how metals will react with water,
acids and oxygen

understand how metals must undergo several processes
such as mining, refinement and casting before they can
be used commercially

explain how the recycling of metals contributes to a
circular economy

Multiple choice

1 The structure and bonding of solid sodium
metal at room temperature can be best
described as a:

A network lattice of closely packed sodium
atoms, held together by strong ionic
bonds.

B lattice of Na, molecules.

C network lattice of sodium ions, held
together by a ‘sea’ of electrons.

D lattice of Na, molecules held together by
weak bonds.

2  Which of the following properties is not
characteristic of metals?

A Good conductors of heat and electricity

B Shiny

C Hard and brittle

D Relatively dense

3 The property of metals that enables them to
conduct an electric current is:

A the outer electrons of metals are not
firmly bound to the atom.
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Go back to Topic 4.1
Go back to Topic 4.1
Go back to Topic 4.2

Go back to Topic 4.2

Go back to Topic 4.3

Go back to Topic 4.3

B metal atoms are better suited than
non-metal atoms to be charge carriers.

C ions in the metal can move freely through
the metallic lattice.

D metal atoms are not firmly bonded to
each other as non-metallic atoms are.

The term ‘malleable’ is applied to a metal

that:

A can be hammered into thin sheets.

B resists corrosion.

C can be drawn out to form a thin wire.

D can be used to form alloys.

When a force is applied to a metal:

A the layers of metal cations move relative
to each other within the delocalised sea
of electrons.

B metallic bonds are broken.

C electrons and ions move together
in layers.

D the delocalised sea of electrons can
be squashed.
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6 When a metal is not conducting electricity:

A clectrons are associated with specific
atoms.

B electrons are free to move throughout the
lattice, in all directions.

C celectrons don’t move.

D cations are free to move throughout the
lattice, in all directions.

Aluminium, being strong and light, is used

to produce:

A aircraft bodies.

B cooking utensils.

C foils.

D all of the above.

Copper wire can be bent easily without

breaking. The best explanation of this is that:

A the forces between copper atoms are
weak, allowing the copper atoms to easily
move around.

B slight changes in the positions of copper
atoms do not break the metallic bonds
because they are equally strong in all
directions.

C copper atoms are strongly bonded in
layers, but there are only weak bonds
between the layers.

D copper atoms are arranged in flat
molecules that freely slide over each
other, allowing the material to be bent.

Which of these metals is the least reactive?

A Silver

B Gold

C Platinum

D Mercury
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10 Sodium metal melts at 98°C and potassium
melts at 64°C. The melting point of
potassium is lower than that of sodium

because:

A the potassium atoms are smaller than

the sodium atoms so less heat energy is
required to make the potassium atoms
slide over each other.

the sodium atoms lose more valence
electrons than potassium atoms do when
they form the metal so the attractive
forces in solid potassium are weaker.
diatomic potassium molecules are held
together in the solid by weaker dispersion
forces than those between the diatomic
sodium molecules.

the potassium ions are larger than the
sodium ions so the delocalised valence
electrons attract the potassium ions less
strongly.

Short answer

Describe and explain

11 Which properties of metals would be the

most important for the following situations?

a

b

c
d

Emergency huts for accommodation after
a cyclone disaster

The heating coil in an electric hot water
system

A telescope mirror
An ore drill bit for grinding the face of
a rock

12 Consider the following metals.
Fe, Mg, K, Au, Pb, Cs

a

b

Place the metals in order from most
reactive to least reactive.

List the symbols of rwo metals that are
likely to react vigorously with water.

Which metal is least likely to form an
oxide layer?
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13 Define ‘first ionisation energy’. Explain how a Suggest whether the data in the table

the first ionisation energy of a metal can help supports the general trend of main group
determine how reactive that metal is. metals having lower melting temperatures
14 A description of the metallic bonding than transition metals.
model says that ‘metals consist of a regular, b State another property that is usually different
three-dimensional crystal lattice of cations, in transition metals compared with main
surrounded by a sea of delocalised electrons’. group metals.
a What evidence is there for a: ¢ State one physical property that is exhibited
i regular three-dimensional lattice? by both the main group metals and the
ii sea of delocalised electrons? transition metals.
b Why do metals contain metal cations? d Using the metallic bonding model, explain
15 In terms of the metallic bonding model, the property outlined in your choice for
part c.

explain why metals are:

a generally hard, with high melting points Design and discuss

b good electrical conductors 19 Discuss how aluminium recycling is an

¢ ductile and malleable. example of a circular economy.

16 Identify which United Nations Sustainable 20 Draw a diagram that show the arrangement

Development Goal(s) are addressed of copper ions and electrons in a metal

through the recycling of metals. Explain lattice.

your answer. 21 Design an experiment you could use to
Apply, analyse and compare determine a reactivity series for metals.
’
. . 22 Research a metal other than aluminium
17 Using appropriate examples from the

life cycle of aluminium (in Topic 4.3), that can be extracted and/or recovered from

. discarded consumer goods. Create a flow
compare a linear economy and a

. chart of the methods used for its extraction
circular economy.

. . . and where it is repurposed.
18 The melting temperatures of various metallic

. 23 Draw a diagram that shows how delocalised
elements are shown in the table.

electrons allow metals to:
a conduct electricity
b conduct heat

Lithium 180
Sodium 08 ¢ have a shiny appearance.
Iron 1540
Chromium 1890
Copper 1080
Zinc 420

You can find the following resources for this section in your obook pro:

Quizlet @ Chapter quiz
Compete in teams or against yourself to test your knowledge. USSR AU B el a7 et LR S e e
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Reactions of ionic
compounds

CHAPTER

N

el
3 4
— the common properties of ionic compounds (brittleness, hardness, melting point,
difference in electrical conductivity in solid and molten liquid states) with reference
to the nature of ionic bonding and crystal structure
deduction of the formula and name of an ionic compound from its component ions,
including polyatomic ions (NH,*, OH™, NO,", HCO,", CO,*, SO,* and PO,”)
the formation of ionic compounds through the transfer of electrons from metals
to non-metals, and the writing of ionic compound formulas, including those
containing polyatomic ions and transition metal ions

— the use of solubility tables to predict and identify precipitation reactions between

ions in solution, represented by balanced full and ionic equations including the state
symbols: (s), (1), (aq) and (g)
Source: VCE Chemistry Study Design (2023—2027) reproduced by permission © VCAA
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GROUNDWORK

In Chapter 5, you will learn about how ionic compounds are electrostatically
attracted by their positive and negative charges. You will also learn about the
properties of ionic compounds, including how to represent electron transfer from
metals to non-metals.

This chapter will build on concepts you have already learnt in Years 9 and 10. So,
before you begin the chapter, test yourself on the following questions to make
sure you remember the basics.

How are cations and anions Why are ionic compounds
formed? generally soluble in water?

;, ) 5A Groundwork resource 2 5C Groundwork resource
lons Solubility

What is ionic bonding? How strong are ionic bonds
_ compared with metallic and

@2\ 5B Groundwork resource
@ covalent bonds?

lonic bonds
: 5D Groundwork resource
Chemical bonds

5.1 How are the properties of ionic and

PRACTICAL: covalent compounds different?
CONTROLLED EXPERIMENT

Page 502
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ionic compound
a chemical compound
thatis held in place
by ionic bonds

FIGURE 2 Table salt
(NaCl) is an example of
an ionic compound.

Properties of ionic compounds

KEY IDEAS
In this topic, you will learn that:

+ ionic bonds are formed between positive cations and negative anions, held together by
strong electrostatic forces, in a repeating, ordered, three-dimensional crystal lattice

+ common properties of ionic compounds include hardness, brittleness, high melting and
boiling points, being soluble in water and being able to conduct electricity in a liquid state.

lonic bonding

Because of their electron configuration, many metal atoms are prone to losing electrons and
forming positive cations. By contrast, many non-metals have nearly complete valence shells.
These non-metals are more likely to accept electrons and form negative anions. An ionic bond
is a chemical bond that forms as a result of the electrostatic attraction between a negative
cation and a positive anion.

Positive ion (+) Negative ion (—) Tonic bond

e e
Attraction

FIGURE 1 Ionic bonds form between positive and negative ions.

Common table salt is an example of an ionic compound, a compound that is held
together by ionic bonds. Table salt (sodium chloride or NaCl) forms through the ionic
bonding of sodium cations and chloride anions.

A sodium atom has one valence electron; by losing this one electron it becomes a
1+ cation with a full valence shell. A chlorine atom has seven valence electrons in its
outer shell; by accepting one electron, it becomes a 1— anion with a full valence shell. The
transfer of sodium’s one valence electron to chlorine results in the stable ionic compound
sodium chloride.

+ p—
\"' /
Na Cl Na* CI-
Sodium atom Chlorine atom Sodium ion Chloride ion
(a cation) (an anion)
N J

v
Sodium chloride (NaCl)

FIGURE 3 Sodium chloride forms when a sodium atom transfers one electron to a chlorine atom.
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5.1 How are the properties of ionic and
PRACTICAL: covalent compounds different?

CONTROLLED EXPERIMENT Go to page 502.

lonic crystal lattices Chiorid

Tonic compounds form crystal lattices — ordered, three- anion
dimensional arrangements of positive cations and negative
anions. lonic crystal lattices are held in place by the strong
electrostatic forces (ionic bonds) that exist between the
oppositely charged anions and cations.

Sodium
cation

. . . Tonic bond
Tons in a crystal lattice are arranged in a regular

repeating pattern; they are packed together so that a ‘ — Nat
positive cation is only surrounded by negative anions and

a negative anion is only surrounded by positive cations. ' - CI-
There are many ways that ionic lattices can be arranged.

You can see few different organisations of ionic crystal FI<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>