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Course Companion definition

The IB Diploma Programme Course Companions are resource materials
designed to support students throughout their two-year Diploma
Programme course of study in a particular subject. They will help
students gain an understanding of what is expected from the study

of an IB Diploma Programme subject while presenting content in a

way that illustrates the purpose and aims of the IB. They reflect the
philosophy and approach of the IB and encourage a deep understanding
of each subject by making connections to wider issues and providing
opportunities for critical thinking.

The books mirror the IB philosophy of viewing the curriculum in terms
of a whole-course approach; the use of a wide range of resources,
international mindedness, the IB learner profile and the IB Diploma
Programme core requirements, theory of knowledge, the extended essay,
and creativity, activity, service (CAS).

Each book can be used in conjunction with other materials and indeed,
students of the IB are required and encouraged to draw conclusions from
a variety of resources. Suggestions for additional and further reading

are given in each book and suggestions for how to extend research are
provided.

In addition, the Course Companions provide advice and guidance
on the specific course assessment requirements and on academic
honesty protocol. They are distinctive and authoritative without
being prescriptive.

IB mission statement

The International Baccalaureate aims to develop inquiring,
knowledgable and caring young people who help to create a better and
more peaceful world through intercultural understanding and respect.

To this end the IB works with schools, governments and international
organizations to develop challenging programmes of international
education and rigorous assessment.

These programmes encourage students across the world to become
active, compassionate, and lifelong learners who understand that other
people, with their differences, can also be right.

This work must not be reproduced, stored, transmitted or circulated in any other form.




rovisioned to Campion Education (Aust) Pty Ltd on 01/11/2024 under licence.

The IB learner Profile

The aim of all IB programmes is to develop internationally minded people
who, recognizing their common humanity and shared guardianship of
the planet, help to create a better and more peaceful world. IB learners
strive to be:

Inquirers They develop their natural curiosity. They acquire the skills
necessary to conduct inquiry and research and show independence in
learning. They actively enjoy learning and this love of learning will be
sustained throughout their lives.

Knowledgable They explore concepts, ideas, and issues that have local
and global significance. In so doing, they acquire in-depth knowledge
and develop understanding across a broad and balanced range of
disciplines.

Thinkers They exercise initiative in applying thinking skills critically
and creatively to recognize and approach complex problems, and make
reasoned, ethical decisions.

Communicators They understand and express ideas and information
confidently and creatively in more than one language and in a variety
of modes of communication. They work effectively and willingly in
collaboration with others.

Principled They act with integrity and honesty, with a strong sense of
fairness, justice, and respect for the dignity of the individual, groups,
and communities. They take responsibility for their own actions and the
consequences that accompany them.

Open-minded They understand and appreciate their own cultures

and personal histories, and are open to the perspectives, values, and
traditions of other individuals and communities. They are accustomed to
seeking and evaluating a range of points of view, and are willing to grow
from the experience.

Caring They show empathy, compassion, and respect towards the needs
and feelings of others. They have a personal commitment to service,
and act to make a positive difference to the lives of others and to the
environment.

Risk-takers They approach unfamiliar situations and uncertainty

with courage and forethought, and have the independence of spirit to
explore new roles, ideas, and strategies. They are brave and articulate in
defending their beliefs.

Balanced They understand the importance of intellectual, physical,
and emotional balance to achieve personal well-being for themselves
and others.

Reflective They give thoughtful consideration to their own learning and
experience. They are able to assess and understand their strengths and
limitations in order to support their learning and personal development.
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A note on academic honesty

It is of vital importance to acknowledge and
appropriately credit the owners of information
when that information is used in your work.
After all, owners of ideas (intellectual property)
have property rights. To have an authentic piece
of work, it must be based on your individual

and original ideas with the work of others fully
acknowledged. Therefore, all assignments, written
or oral, completed for assessment must use your
own language and expression. Where sources are
used or referred to, whether in the form of direct
quotation or paraphrase, such sources must be
appropriately acknowledged.

How do | acknowledge the work of others?

The way that you acknowledge that you have used
the ideas of other people is through the use of
footnotes and bibliographies.

Footnotes (placed at the bottom of a page) or
endnotes (placed at the end of a document) are

to be provided when you quote or paraphrase

from another document, or closely summarize the
information provided in another document. You do
not need to provide a footnote for information that
is part of a ‘body of knowledge’. That is, definitions
do not need to be footnoted as they are part of the
assumed knowledge.

Bibliographies should include a formal list of

the resources that you used in your work. The
listing should include all resources, including
books, magazines, newspaper articles, Internet-
based resources, CDs and works of art. ‘Formal’
means that you should use one of the several
accepted forms of presentation. You must provide
full information as to how a reader or viewer

of your work can find the same information.

A bibliography is compulsory in the extended essay.

What constitutes misconduct?

Misconduct is behaviour that results in, or may
result in, you or any student gaining an unfair
advantage in one or more assessment component.
Misconduct includes plagiarism and collusion.

Plagiarism is defined as the representation of the
ideas or work of another person as your own. The
following are some of the ways to avoid plagiarism:

e Words and ideas of another person used to
support one’s arguments must be acknowledged.

e Passages that are quoted verbatim must
be enclosed within quotation marks and
acknowledged.

e CD-ROMs, email messages, web sites on the
Internet, and any other electronic media must be
treated in the same way as books and journals.

e The sources of all photographs, maps,
illustrations, computer programs, data, graphs,
audio-visual, and similar material must be
acknowledged if they are not your own work.

e Works of art, whether music, film, dance,
theatre arts, or visual arts, and where the
creative use of a part of a work takes place,
must be acknowledged.

Collusion is defined as supporting misconduct by
another student. This includes:

e allowing your work to be copied or submitted
for assessment by another student

e duplicating work for different assessment
components and/or diploma requirements.

Other forms of misconduct include any action
that gives you an unfair advantage or affects the
results of another student. Examples include,
taking unauthorized material into an examination
room, misconduct during an examination, and
falsifying a CAS record.

This work must not be reproduced, stored, transmitted or circulated in any other form.




rovisioned to Campion Education (Aust) Pty Ltd on 01/11/2024 under licence.

Contents

Your guide for Paper 1 1

Case study 1: Apartheid South Africa
(1948-1964)
1.1 The origins of apartheid 13
Segregation in early practice
The system of segregation

1.2 The nature and characteristics of
discrimination 20

The nature and characteristics of discrimination
under apartheid, 1948-64

Division and classification of the population
Segregation of populations and amenities
Segregation of education
The Bantu Education Act
The Bantustan system

1.3 Protests and action 50
Non-violent protests
The Defiance Campaign
Increasing violence

The Sharpeville massacre and the decision to
adopt the armed struggle

The Rivonia Trial and the imprisonment of the
ANC leadership

1.4 The role and significance of key
individuals and groups 81

The African National Congress (ANC)
The South African Communist Party (SACP)
Umkhonto we Sizwe (MK)
Albert Luthuli
Nelson Mandela
1.5 A profile of South Africa 118
South African history prior to 1948
The arrival of the British and the Great Trek

The mineral revolution and the
South African War

The Act of Union and the segregation era
Country profile

Case Study 2: Civil Rights Movement in the
United States (1954-65)

2.1

2.2

Introduction to the Civil Rights
Movement 129

Background

Segregation and education; Brown v. Board of
Education decision (1954); Little Rock (1957)

Virginia: Planned inaction to Massive Resistance
Little Rock, Arkansas, 1957

The Lost Year

Protests and action

The Montgomery Bus Boycott

The Freedom Rides, 1961

Freedom Summer, legislation and key
actors & groups 166

Legislative changes
The Civil Rights Act, 1964
The Voting Rights Act, 1965

The role and significance of key individuals
and groups

Martin Luther King, Jr.
Malcolm X

Lyndon B Johnson

Civil rights organizations

The National Association for the Advancement
of Colored People (NAACP)

The Southern Christian Leadership Conference
(SCLC)

The Student Nonviolent Coordinating
Committee (SNCC)

The Nation of Islam (NOI)

Writing the internal assessment for
IB History 196

Index 211

This work must not be reproduced, stored, transmitted or circulated in any other form.



YOUR GUIDE FOR PAPER 1

The middle years of the twentieth century
saw an explosion of protest by non-White
people of the United States and South Africa
against the racist policies of segregation and
discrimination followed by their governments.

This struggle for rights, freedom and justice is
a defining part of the modern history of the
two countries.

The first of two case studies in this book focuses
on the civil rights movement in the US. Coverage
begins in 1954 with the Brown versus Board

of Education decision. The book proceeds to
examine some of the landmark moments in the
struggle for rights, such as the Montgomery bus
boycott and the Freedom Summer. The climax of

Historical concepts

the study is the passage of the Civil Rights Act in
1964 and Voting Rights Act in 1965.

In South Africa, the focus of the second case study,
the election of a National Part government in 1948
was followed by a tightening of existing legislation
and the imposition of an even harsher racial
system known as apartheid. The Black majority
responded with a series of non-violent, mass-
based protests against the authorities. The peaceful
protest of the 1950s was then transformed into
armed struggle in the aftermath of the Sharpeville
massacre of 1960. The culmination of the study

is the Rivonia Trial, in which life imprisonment
terms were handed down to Nelson Mandela and
his codefendants in 1964.

The content in this unit is linked to the six key IB concepts.

® The move from petty
apartheid to grand apartheid
® The move from peaceful
e Was there any real difference protest to armed struggle
between petty apartheid and
grand apartheid?
e To what extent were the various
protests and campaigns against
apartheid successful?
Was the ANC taken over by
the South African
Communist Party?
Did Chief Luthuli authorize
the use of armed struggle?
e To what extent did the goals
of Malcolm X and Martin
Luther King, Jr. differ? ®
® In what ways were the views and :
methods of the NAACP, SCLC,
SNCC, and the NOI different?

Perspectives

Key concepts

e What events/actions/ Significance

individuals/organizations
were most significant in
shaping the apartheid system
and the response of the Black majority °
to this system?

e What were the impact of non-violent resistance

by civil rights protestors?

What were the significant contributions the United

States Supreme Court and the Presidency to the

rights of African Americas?

What was the importance of the Civil Rights Act of

1964 and the Voting Rights Act of 1965 to civil rights?

Consequence

® Sporadic change from segregated schools throughout the southern United
States in 1954 to many, but not a majority of schools desegregated by 1965.

e Segregated public facilities legal through out the southern states; the Civil
Rights Act of 1964 makes such segregation illegal

® Presidential support for civil rights and civil rights legislation rises

e Nature and characteristics of the apartheid system
® [imitations to the success of anti-apartheid opposition
® Dr Martin Luther King, Jr. remains key civil rights leader
° throughout the period
® Segregationist opposition to civil rights employs
economic, political, and violent means throughout the
1950s and 1960s

e Why did the National Party government implement
apartheid laws?
What factors determined the various strategies
L] employed by the anti-apartheid movement?
Why did states such as Virginia practice Massive
Resistance after Brown v. Board of Education?
e \What were the reasons why SNCC, the SCLC
and CORE used the tactic of nonviolent protest?
e \Why did segregationist fight hard to maintain
Jim Crow laws and practices?

What was the impact of the apartheid system on the lives of South Africans?
What were the results of the Sharpeville massacre?
What were the results of the Rivonia Trial and the jailing of the leaders of
Umkhonto we Sizwe?
e \What response from the United States government did Freedom Riders hope
to catalyze?
e How did overt and visual opposition to civil rights actions effect the views
of the American public?
® \What were the immediate and lasting effects of the violence by law
officers during the Selma to Montgomery March in 1965?
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History is an exploratory subject that fosters

a sense of inquiry. It is also an interpretive
discipline, allowing opportunity for engagement
with multiple perspectives and a plurality

of opinions. Studying history develops an
understanding of the past, which leads to a
deeper understanding of the nature of humans
and of the world today.

“Rights and protest” is a prescribed subject for
Paper 1 of your IB History examination. This book
focuses not only on helping you to cover and
understand the content relating to this topic, but
will also help you to develop the skills necessary to
answer the source questions.

The content of this prescribed subject may also
be relevant to the topics that you are studying for
Paper 3.

This book includes:
e analysis of the key events in each case study

e activities to develop your understanding of the
content and key issues

e links between the content and historical
concepts (see previous page)

e timelines to help develop a chronological
understanding of key events

e arange of sources for each topic

e practice source questions along with examiner’s
hints

e links to theory of knowledge (TOK).

How to use this book

This first chapter will explain how to approach each

question on the IB Paper 1; there will then be source
exercises to try throughout the book which will give
you the opportunity to practise your Paper 1 skills.

Where you see this icon, you will find extra help
answering the question, either at the end of the
chapter or next to the question itself.

Preparing for Paper 1: Working
with sources

As historians, our training and discipline is based on
documentary evidence.

— David Dixon

When you work with sources you are practising a
key component of historians’ methodology. Paper 1
skills are the skills that historians apply when

they research a question and attempt to draw
conclusions.

In Paper 1 you will:
e demonstrate understanding of historical sources

e interpret and analyse information from a
variety of sources

e compare and contrast information between
sources

e evaluate sources for their value and limitations

e synthesize evidence from the sources with
your own detailed knowledge of the topic.

Thinking skills

Read the following comment on sources and then answer
the questions that follow.

The practice of history begins with evidence and with
sources. The availability of sources is often the key
determinant of what becomes most popular, because
some areas, for example nineteenth-century France,
benefit from a greater volume of documents than
others, such as ancient Germany. Whereas historians
of early modern and medieval popular culture face

a constant battle to find material ... those concerned
with modern political history face a veritable forest
of official documents — more than any one person

could marshal in a lifetime. It is vital, therefore, that
students of history become aware of the scope of
historical sources, and the methods which historians
use to order them.

Black J and Macraild, D M. 2007. Palgrave
Study Skills — Studying History.
3rd edn, page 89. Macmillan. Basingstoke, UK

1 According to Black and Macraild, what makes certain
historical subjects more popular than others?

2 What problems do contemporary historians face?
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RIGHTS AND PROTEST

Communication skills

Following the catastrophe of the First World War the new Bolshevik government
in Russia published all the Tsarist documents relating to the outbreak of the war.
This led to other European governments publishing volumes and volumes of
documents — in what became known as the “colour books” — but in most cases
attempting to demonstrate how their country had not been responsible for
causing the war. Historians have subsequently had vast quantities of documents
to use as more government and military sources were declassified and released.
However, as recent historiography has revealed, there is still no consensus
among historians as to the key causes of the First World War.

3 In pairs discuss whether each generation of historian can move closer to
“historical truth” and can be more objective because they are furtheraway in
time from an event and have more sources to work from.

4 Listen to this discussion on the historiography of the causes of the First World War:
http://www.bbc.co.uk/programmes/b03srqz9?p f added=urn%3Abbc%3Aradio%
3Aprogramme%3Ab03srqz9

What different interpretations do historians have on the causes of the
First World War? What factors have affected their interpretations?

TOK

Following on from your discussions

for question 3 and 4, get into small
groups and consider what is the role of
the historian? To what extent do you
agree that the key role of historians is to
bring us closer to historical truth? Or do
historians, selection of evidence and use
of language tell us more about their own
eras and societies than those of the past?

What can gou expect on Pa per 1? attain technically. The majority of marks on this

Paper 1 has a key advantage for students as the

paper are awarded for skills.

question format is given in advance; you can This book deals with the prescribed topic of global
predict the nature and style of the four questions  war. As this is an IB prescribed topic you will need
on this paper. This means that you can also learn  to ensure you have learned all of the content in
and practise the correct approach for each of this book which is linked to each sub-topic from
these questions and maximize the marks you the bullet point list set down in the syllabus:

Material for detailed study

Case study 1: Nature and characteristics of discrimination

Apartheid South Africa e “Petty Apartheid” and “Grand Apartheid” legislation
(1948-1964)

e Division and “classification”; segregation of populations and amenities; creation of

townships/forced removals; segregation of education; Bantustan system; impact

on individuals

Protests and action

e Non-violent protests: bus boycotts; defiance campaign, Freedom Charter

e Increasing violence: the Sharpeville massacre (1960) and the decision to adopt the

armed struggle

e Official response: the Rivonia trial (1963—1964) and the imprisonment of the

ANC leadership
The role and significance of key actors/groups

e Keyindividuals: Nelson Mandela; Albert Luthuli

e Key groups: the African National Congress (ANC); the South African Communist Party

(SACP) and the MK (Umkhonto we Sizwe—“Spear of the Nation”)
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Case study 2:

Civil rights movement °
in the United States

(1954-1965) Little Rock (1957)

Nature and characteristics of discrimination
Racism and violence against African Americans; the Ku Klux Klan; disenfranchisement

e Segregation and education; Brown versus Board of Education decision (1954);

e Economic and social discrimination; legacy of the Jim Crow laws; impact on individuals

Protests and action

e Non-violent protests; Montgomery bus boycott (1955-1956); Freedom Rides (1961);

Freedom Summer (1964

e Legislative changes: Civil Rights Act (1964); Voting Rights Act (1965)

The role and significance of key actors/groups

e Key actors: Martin Luther King Jr; Malcolm X; Lyndon B Johnson

e Key groups: National Association for the Advancement of Colored People (NAACP);
Southern Christian Leadership Conference (SCLC) and Student Non-violent
Coordinating Committee (SNCC); the Nation of Islam (Black Muslims)

The four sources on the examination paper will
be a selection of both primary and secondary
sources. The length of each source may vary —
but the total length of the paper should not
exceed 750 words in total. One of the four
sources will be a “visual” rather than text-based
source, for example a photograph, cartoon, table
of statistics, graph or map.

This book will thus give you plenty of practice with
a wide range of different sources on the topic of
rights and protest.

How to approach the source
questions on Paper 1

Refer to the guidelines below when attempting the

source-based questions in each chapter of the book.

First question

This is in two parts. It is made up of a 3-mark and a
2-mark component — giving you a possible total of
5 marks. It is assessing your historical comprehension
of the sources. You do not need to give your own
detailed knowledge in your response.

This is the only question that asks you to explain
the content and meaning of the documents

Part a

The 3-mark question asks you to comprehend,
extract and possibly infer information. Here are
some suggestions for answering this question:

e Write: firstly ..., secondly ..., thirdly ... to ensure
that you make at least three separate points.

e Do not repeat the same point you have already
made.

e Do not overly rely on quotes — make your point
and then briefly quote two or three words of
the source in support.

Partb
e You should try to make two clear points for this
question.

e For each point, refer specifically to the content
of the source to provide evidence for your
answer.

For parts a and b you should not need to bring in
your own knowledge; however your contextual
understanding of the topic and sources should
enable you to understand more clearly the content
and message of each source.

Second question

As you know, historians need to use and evaluate
sources as they research a historical era or event.
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For the second question, you need to evaluate one
source in terms of its “value” and “limitations” by
examining its origin, purpose and content. This
question is worth 4 marks.

To find the origin and purpose look carefully at the
provenance of the source:

Fororigin ~ Who wrote it/said it/drew it?
When did the person write it/say it/draw it?
Where did the person write it/say it/draw it?

What is the source — a speech/cartoon/
textbook, etc.?

For purpose Why did the person write it/say it/draw it?
Who did the person write it/say it/draw it for?

For content Is the language objective or does it sound
exaggerated or one-sided?

What is the tone of the source?

What information and examples do they
select or focus on to support their point?

From the information you have on the origins

of the source, and what you can infer about the
document’s purpose, you must then explain the
value and limitations the source has for historians
researching a particular event or period in history.

The grid on pages 7 and 8 gives you an idea of the
kinds of values and limitations connected with
different primary sources.

Examiner’s hint: Note that value and limitations
given in the grid are general or generic points that
could be applied to these sources. However, your
contextual knowledge and the specific provenance of
any source that you get in the examination will allow
you to make much more precise comments on the value
and limitations of the source that you evaluate in

a document question. Notice also that the value of
the source will always depend on what you are
using it for.

What are the values and limitations
associated with secondary sources?

The most common secondary source that you

will have to deal with is one from a text book or
historian. Again the key questions of “What is

the origin of the source?” and “What is the
source’s purpose?” need to be addressed in order
to work out the value and limitation of the source
in question.

Here are some points you could consider regarding
the value and limitations of works by historians
and biographers:

T T [

Historians e

e have the benefit of hindsight which is not present

in contemporarg sources

e may offer sources based on a range of

documents; the more recent the publication, the 4

more sources will be available

Biographers
much detail

e may provide sources that have value due to

tone, use of language and expression

e sometimes have the benefit of hindsight

are usually professionals or experts in field

will have studied the individual in question in o

e might have a broad focus to their work or might
have a very specific and narrow focus

e mightbe an expertin a different region or era
from the one they are writing about

may be influenced by their nationality, racial
background, experience, politics or context

might have become too involved with their
subject and have lost objectivity

e may focus on the role of the subject of their
biography at the expense of other individuals or
factors

e might not have direct access to the subjectand/
or other relevant sources (the place and date
will be key here)

e may have limitations due to tone, use of
language and expression
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Thinking skills

Consider the following provenance:

Tom Lodge, a South African historian who is
professor of peace and conflict studies at the
University of Limerick in Ireland. Mandela:
A Critical Life (2006).

1 Using the points on the previous page, consider the value
and limitations of this source for a student analysing
Japanese history in this period. (Remember to research
Lodge’s credentials as a historian of South Africa.)

2 How would a school history textbook differ in value
and limitations compared to the work of a historian?

Communication and thinking skills

Task 1

Find a biography of one key figure from the period of history
that you are studying. With reference to the questions above,
analyse the value and limitations of the source in providing
extra insightinto the role and impact of this individual.

Task 2

What questions would you ask about an autobiography to
assess its values and limitations to your research?

Thinking skills

Read the following extract:

Part of the problem for historians is defining what

a source is. Although primary sources are usually
closest, orindeed contemporary, to the period under
observation, and secondary sources those works
written subsequently, the distinction is actually quite
blurred. Once we move away from simple cases [such
as politicians’ diaries, or cabinet minutes] which are
clearly primary, difficulties do arise. Take Benjamin
Disraeli’s novel of 1845, Sybil; or the Two Nations.
This is first and foremost a piece of fiction ... For
historians ... however, Sybil is something of a primary

Examiner’s hint: Note that for the purposes of
evaluation, a source has no more or less intrinsic value
to historians just because it is primary or secondary.

source: it typifies the milieu (social setting) of the
young Tory Radicals of the day [of whom Disraeli was
one] ...

Black J and Macraild, D M. 2007. Palgrave Study Skills —
Studying History. 3rd edition, page 91. Macmillan.
Basingstoke, UK.

Note: Disraeli was a 19th-century British Conservative
Party leader, and British Prime Minister from 1874-80.

Question

What is the problem with trying to define sources as
“primary” or “secondary”?

Always focus on the specific origins and purpose of a
source — not Whether it is primary or secondary. You do
not need to give this distinction in your answer.

Communication and thinking skills

Read the following statements. Why would these
statements be considered invalid by examiners?

e Alimitation of this source is that the translation could
be inaccurate.

e This source is limited because it doesn’t tell us what
happened before or after.

e This source is limited because it is biased.

e This textbook was written over 70 years after the event
took place so itis unlikely that the author had first-
hand experience. This is a limitation.

e Avalue of this source is that it is an eyewitness
account.

e This source is only an extract and we don’t know what
he said next.

e Thisisaprimary source and this is a value.

e Asitis a photograph, it gives a true representation of
what actually happened.
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'

Refer back to the examiner’s hint on page 5 regarding this table.

Values

These sources:

Limitations

These sources:

Private letters can offer insightin to personal views e only give individual opinion, not
(audience — the recipient) oropinions a general.wew or government
o can indicate the affects of an eventor P BN
Diaries
(aud | era on an individual e may give an opinion that changes
audience — personal not due to later events or may gi i
. . " i i y give a view
public at the time of writing) can suggest mQtlves for public etk i i
actions or opinions P
can, through tone, use of language * might hf‘swe thg motive of persu.admg
and expression give insight into the audience [ln the case of private
perspective, opinion or emotions letters) to actin certain way
e may have limitations because of
tone, use of language and expression
Memoirs to be published can offer insightinto personal views, @ may revise opinions with the
(audience — public) sugggst motlves.for pubI!c ac.tlons benefit of hindsight, |..e. now the
and might benefit from hindsight —an consequences of actions are known
evaluation of events after the period e might be written because the author
might show how the individual wants wants to highlight the strengths of
his or her motive or actions to be his or her actions — to improve the
viewed by the public author’s public image or legacy
® may have limitations because of
tone, use of language and expression
Newspapers, television or radio could reflect publicly held views or e could be politically influenced or
reports popular opinion censored by specific governments
Eyewitness accounts might offer an expert view Orregimes
can give insight into contemporary e may only give “overview” of a situation
opinion e mightonly give a one-sided narrow
perspective
e could emphasize only a minor part
of anissue
e may have limitations because of

tone, use of language and expression

(Note that eyewitnesses are not useful
just because they are at an event; each
eyewitness will notice different aspects
and may miss key points altogether,
which could be a limitation)

Novels or poems e couldinform contemporary opinion e could provide a “dissenting” voice,

e might offerinsight into emotional l.e. not popular opinion

responses and motives e could exaggerate the importance

of an event or individual
e could have political agenda

® may have limitations because of
tone, use of language and expression
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Statistics

Photographs

Cartoons or paintings

Government records and
documents

Speeches

Memoranda

can offer insight into growth and
decline

might suggest correlations between
indicators, e.g. unemployment and
voting patterns

might suggest the impact of an event
orits results over time

make comparisons easier

can give a sense of a specific scene
orevent

can offer insightinto the immediate
impact of an event on a particular
place, or people’simmediate
response

might offer information on the
environment

can inform public opinion as
cartoonists often respond to
popularly held views

can portray the government’s line
when there is censorship

might show the government’s
position on an issue

can offer insightinto the reasons
for decisions made

might reveal the motives for
government policies

can show what the public has been
told aboutan event or issue by the
government

might be a well-informed analysis

are gathered for different purposes
(e.g. political, economic) and could be
deliberately distorted

might relate only to one location or
time period

might suggest incorrect correlations;
there could be another causal factor
not included in some sets of statistics

are limited as we cannot see beyond
the “lens”

might distort the “bigger” picture
because of their limited view

might be staged

might reflect the purpose of the
photographer; what did he or she
want to show?

could be censored and not reflect
public opinion

often play on stereotypes
(particularly cartoons) and
exaggeration

could be limited to the viewpoint and
experience of the cartoonist or artist
(or the publication the cartoon

or painting appears in)

may have limitations because of
tone, use of language and expression

often do not offer insight into the
results of policies and decisions
might not reveal dissent or divergent
opinion

might not show public opinion

can be used to keep sensitive
information classified for many years
may not explain the motives for a
decision or political purpose

may have limitations because of
tone, use of language and expression

= Research skills

Find primary sources of the types listed in the grid above
for the topic that you are currently studying. Using the
notes in the grid above, analyse the values and limitations

of each of these sources.

For the sources that you have assessed, also look at
the content and the language being used. How does the
tone, style or content help you to assess the value and

limitations of the sources?
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Third question

This will ask you to compare and contrast two
sources. Your aim is to identify similar themes
and ideas in two sources, and to also identify
differences between them. It is marked out of a
total of 6 marks.

The key to this question is /inkage, i.e. you

are expected to discuss the sources together
throughout your response. The examiner is looking
for a running commentary. At no time should you
talk about one source without relating it to the
other. “End-on accounts” — where you write about
the content of one source followed by the content
of the second source — do not score well.

How do you approach this question?

You must find both similarities and differences.
This is best presented as two separate paragraphs —
one for comparisons and one for contrasts. Here
are some tips:

e You could practice using highlighter pens —
highlight the similarities in each source in one
colour and the differences in another colour.

e You must make sure that you mention both
sources in every sentence you write. The skill
you are demonstrating is linkage.

e Always be clear about which source you are
discussing.

e Find both the more “obvious” similarities and
differences, and then go on to identify the more
specific comparisons and contrasts.

e Decal with similarities in your first paragraph
and differences in your second.

e Ensure that each point you make is clearly
stated. If you quote from the sources, make
this brief — quote only two or three words to
support your point.

e Do not introduce your answer or attempt to
reach a conclusion. This is not necessary and
wastes time.

e Do not waste time explaining what each source
says.

e Do not discuss why the sources are similar or
different.

Examiner’s hint: Note that you must make more
than one comparison and more than one contrast.
You should attempt to identify six points of linkage

as this is a 6-mark question. This might mean there
are three points of comparison and three points of
difference. However, there might not be balance — there
could be two points of comparison and four points of
contrast, or four points of comparison and two points
of contrast.

How to draw comparisons/show similarities
Both Source Aand Source B ...

Source A suggests ... ; similarly, Source B suggests ...
Source A supports Source B ...
Like Source B, Source Asays ...

In the same way that Source B argues ..., Source A
points outthat ...

How to draw contrasts / show differences
Source A suggests ... ; however, Source B says ...

Source B disagrees with Source A regarding ...

Source Aclaims ... as opposed to Source B which
asserts ...

Source B goes further than Source A in arguing ... while
Afocuses on...

Examiner’s hint — what not to do: The focus
of this question is how the sources are similar or
different — it is asking you to look at the content of
the source. This question is not asking you why the
sources might be similar or different.

Do not use grids, charts or bullet points — always write
in full paragraphs.

It is not a full valid contrast to identify what is simply
mentioned in one source but not the other (i.e. “Source
A mentions that ... played a role, whereas Source B
does not mention this” is not developed linkage).
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Question Three will be assessed using generic markbands, as well as exam specific indicative

content. The markbands are:

m Level descriptor

5-6 e There is discussion of both sources. Explicit links are made between the two sources.

e Theresponse includes clear and valid points of comparison and of contrast.

3-4 * There is some discussion of both sources, although the two sources may be discussed separately.
e The response includes some valid points of comparison and/or of contrast, although these points may
lack clarity.
1-2 e There is superficial discussion of one or both sources.

e The response consists of description of the content of the source(s), and/or general comments about the
source(s), rather than valid points of comparison or of contrast.

0 e The response does not reach a standard described by the descriptors above.

Examiners will apply the “best fit” to responses and attempt to award credit wherever possible.

Fourth question

This is worth the most marks, 9 of the total of 25.
It requires you to write a mini-essay. The key to
this question is that an essay is required — not a list
of material from each source. However, you are
required to synthesize material from the sources
with your own knowledge in your essay.

How do you approach this question?

It is recommended that you plan your answer

as you would any essay question. The difference
here is that you will use evidence from the sources
as well as from your own detailed knowledge to
support your arguments.

e First make a brief plan based on the sources
and group them into either those which
support the point in the essay title and those
which suggest an alternative argument, or
group them under themes if the question
is open, e.g. “Examine the reasons for the

changing alliances...”. Add the sources to the
grid as shown below.

Then add your own knowledge to the grid. This
should be detailed knowledge such as dates,
events, statistics and the views of historians.

When you start writing, you will need to write
only a brief sentence of introduction.

When using the sources, refer to the them
directly as Source A, Source E and so on.

You can quote briefly from the sources
throughout the essay but quoting two or three
words is sufficient.

Use all the sources.
Include own detailed knowledge

Write a brief conclusion which should answer
the question and be in line with the evidence
you have given.

Sources that suggest X Sources that suggest other factors

Source A Source B
Own knowledge: events, dates, details
Source D Source C
Own knowledge: historian

Source E

Own knowledge: events, dates, details

A Planning grid for the fourth question — mini-essay

Own knowledge: events, dates, details

Own knowledge: events, dates, details

Source A makes more than one point, can be used to support more than one
argument or theme
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The Fourth question will be assessed using generic markbands, as well as
exam specific indicative content. The markbands are:

m Level descriptor

The response does not reach a standard described by the descriptors below.

0 .

1-3 e The response lacks focus on the question.

e References to the sources are made, but at this level these references are likely to consist of descriptions

of the content of the sources rather than the sources being used as evidence to support the analysis.

e Noown knowledge is demonstrated or, where it is demonstrated, it is inaccurate or irrelevant.

4-6 .

The response is generally focused on the question.

e References are made to the sources, and these references are used as evidence to support the analysis.

e Where own knowledge is demonstrated, this lacks relevance or accuracy. There is little or no attempt to
synthesize own knowledge and source material.

’—9 e Theresponse is focused on the question.

* C(learreferences are made to the sources, and these references are used effectively as evidence to

support the analysis.

e Accurate and relevant own knowledge is demonstrated. There is effective synthesis of own knowledge

and source material.

Examiners will apply the “best fit” to responses and attempt to award credit

wherever possible.

Here is a summary of the key points for each question
with the kind of language that is useful when answering
each question.

First question, part a

Remember you have to show your understanding of the
source and come up with three points. Here are some
useful sentence starters:

This source says that ...
Secondly ...

Italso suggests that ...

First question, partb
Always start with your key point.
One message of this source is ...

This is supported by ... here refer to specific details
in the source.

Another message of the source is ...

of the first point: you need two clear points about the
message of the sources.

You need to make a separate point, not an elaboration

Second question

This question is assessing your ability to analyse a
source for its value and limitations by looking at its origin
and purpose and content.

” o«

Make sure that you use the words “origin”, “purpose”
or “content” in each of your sentences to ensure that
you are focused on what the question needs, e.g.

Avalue of the source is that its author ...
Avalue of the purpose is thatit ...

The language of the content of this source indicates
that ...

The contentalso seems to focus on, or use, examples
which are ...

On the other hand, there are also limitations to using
this source for finding out about ... This is because
(explain here how origin and purpose can cause
problems for the historian) or

Alimitation of the originis ...
Alimitation of the purpose is ...

The content of this source makes it less valuable
because ...
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Third question

Fourth question

This is designed to assess your cross-referencing skills. This is a mini-essay and is assessing your ability to

When comparing two sources you could use the following

structures:

Sources Aand B agree that ...

Moreover, the two sources are also similarin that ...

synthesize sources with your own knowledge as well as
your ability to give supported arguments or points that
address the specific essay question.

Use your essay writing skills and vocabulary for this
question.

This is supported by ... in Source Aand ... in

SourceB ...

For a contrasting paragraph:

Source A differs from Source B in that Source A

In addition, as you are using sources as well as your own
knowledge, you could use the following to help tie in the
sources to your own knowledge:

Asitsaysin SourceC ...

says ... while Source B argues that ...

Another difference between the two documents

isthat ...

Moreover, Source B goes further than Source Awhen

it suggests/says that ...

This is supported by the information given in
Source ...

Source A suggests that ... and this is supported by
the fact that in the Soviet Union at this time ...

Historians have argued that ... This viewpointis
supported by the information in Source E
concerning ...

How should | distribute my time in the Paper 1
examination?

A key issue for this paper is managing your time effectively in
the examination. If you do not work through the questions
efficiently you could run out of time. You must allow enough
time to answer the fourth question; after all this is worth the
most marks on the paper.

You will have one hour to complete the paper. At the beginning of the
examination you have five minutes reading time when you are not
allowed to write anything.

We recommend that you use your five minutes reading time
to read through the questions first. This will give you an initial
understanding of what you are looking for when you read the
sources. Read through the questions and then begin to read
through the sources.

How much time should | spend on each question?
Some examiners have suggested that the time you spend on each
question could be based on the maximum number of marks that the
answer could receive. The following is a rough guide:

First question, parts aand b 10 minutes 5 marks

Second question 10 minutes 4 marks

Third question 15 minutes 6 marks

Fourth question 25 minutes 9 marks
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1 APARTHEID SOUTH AFRICA
(1948-1964)

In May 1948, the Whites-only electorate of
the Union of South Africa voted the Herenigde
Nasionale Party (more usually known as the
National Party or the NP), led by Dr DF Malan,
into power. The margin of the NP victory was
exceptionally narrow. In fact, the ruling United
Party (UP) of sitting Prime Minister Jan Smuts
won the majority of the popular vote, but the

electoral system was weighted in favour of larger,
rural constituencies where the NP managed to
out-perform its rivals. This meant that Malan

was able to form a coalition government with the
smaller Afrikaner Party (AP) of Nicolaas Havenga.

Despite the narrowness of the NP mandate, the
decision of the White voters of South Africa
was momentous. The NP would remain in
power for more than four decades. During this
period, it would implement an extreme version
of racial segregation known as apartheid, a
word which means “apartness” in Afrikaans.
Malan and his successors enacted a series of
legislative measures designed to reinforce the
dominance of the minority White population

over the other peoples of South Africa.

They also sought to engineer the complete
separation of the different racial groups in the
country. Their actions resulted in an explosion
of opposition to the apartheid system among
the non-White peoples of South Africa, and
growing disgust and opposition to the country
from the international community, leading

to diplomatic pressure and trade sanctions.

In the 1980s, with South Africa in a state of
deepening political and economic crisis, a
section of the NP leadership made the decision
to begin dismantling the apartheid system.
The country completed its transition from
apartheid to non-racialism with its first fully
democratic elections in 1994. These were won
handsomely by the African National Congress
(ANC), the party which had been at the
forefront of Black opposition to the apartheid
system since the NP first won power in 1948.

Nelson Mandela, the ANC leader who had
spent 27 years in apartheid prisons, became
South Africa’s first ever Black president.

The focus of the case study in this chapter is on the crucial early years

in the history of apartheid South Africa. It begins with the NP triumph
in 1948 and ends in 1964, when the state completed its crackdown on
opposition and dissent by handing down terms of life imprisonment to
Nelson Mandela and other leaders of the ANC. The apartheid system
erected during these years amounted to an emphatic denial of the
political and economic rights of the majority of the population by a small
White minority. The story of this period is of the protest against this
discrimination, first by peaceful means and later through armed struggle.
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1.1 The origins of apartheid

Social Darwinism

A philosophy popularin the late
nineteenth and early twentieth
centuries, which applied Darwin’s
theories of natural selection to human
society. Social Darwinists argued that
“survival of the fittest” is a basic law of
human nature and that “superior” races
should aim to dominate “inferior” ones.

Calvinism

The austere theology of the sixteenth
century religious reformer John Calvin,
who argued that humankind is divided
between the elect, or those who have
been chosen (or pre-destined) by God
for salvation, and those who have been
condemned to eternal damnation.
Calvin advocated a stern and moralizing
approach to society and government.

14

The origins of apartheid

Note: The origins of apartheid is notincluded as a bullet pointin the /B History:
Rights and Protest syllabus, and it will therefore not be examined. However, it

is indispensable to an understanding of the apartheid system and it is strongly
recommended thatitis studied by students. A country profile of South Africa and
a discussion of its history prior to 1948 can be found on pages 118—128. Before
proceeding with the rest of this case study, you may find it useful to gain some
basic knowledge of South Africa and its pre-1948 history.

The idea of apartheid is based on one basic assumption about the nature of
humankind. This is that the various ethnic groups, or races, that constitute
humanity are essentially different from one another. Each ethnicity has

a set of common physical characteristics that distinguishes it from other
racial groups. The argument continues that there must be a natural
hierarchy of the races, because some groups will possess certain biological
traits which make them inherently superior to others. The apartheid
theorists took it for granted that the evident cultural achievements of

the White race were proof enough of its superiority, and that it therefore
enjoyed a position right at the apex of the pyramid of the races in South
Africa. They similarly believed that Black people had achieved nothing

of any note and that they were therefore at the bottom of the racial pile.
Other groups, including Coloureds and Indians, occupied the intermediate
spaces in the hierarchy. According to the apartheid vision, government
should acknowledge the reality of these fundamental racial differences.
Fundamental racial inequalities should be reflected in its policies, which
should be designed to promote the interests of the superior White race
while keeping all of the races separate.

Expressed in this way, the idea of apartheid was in many respects similar

to the various social Darwinist philosophies (such as Nazism) that were
popular in Europe in the first part of the 20th century. What made it
different is the way in which it sought justification in Calvinist scripture
and reasoning as well as through science. According to the Calvinist logic,
God created the different races and it was therefore his wish that they should
remain separate. It was the destiny of his chosen people, the Afrikaners, to
rule in South Africa and ensure that this divine will was enforced.

The manner in which this sense of Afrikaner exceptionalism developed

is an issue that has long interested historians. The traditional account
identifies its roots in early Afrikaner history, specifically in the experiences
of the trekboers who lived on the colonial frontier. These pious Dutch
colonists, cut off from Europe and therefore isolated from its modern
intellectual currents, cultivated an Old Testament world view which led
them to draw analogies between their experiences and those of the biblical
Israelites. Slavery was a part of their everyday life and so racial inequality
was taken for granted. They encountered powerful Xhosa kingdoms,

and the ensuing clashes contributed to a growing feeling of animosity
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CHAPTER 1.1: THE ORIGINS OF APARTHEID

between the Boers and the Black people of the region. Afrikaners grew

to equate Africans with the biblical “sons of Ham”, condemned by God

to be “hewers of wood and drawers of water” (Joshua 9:21). The British
decision to abolish slavery in 1833 led some Boers to undertake the famous
Great Trek to their “promised land”, where they would be free of the
interference of the foreign, ungodly British. The fortunate coincidence that
many of the lands where they settled had been extensively depopulated

as a result of the Mfecane earlier in the century reinforced this sense of
divine deliverance. The famous victory of the Boers against the Zulu at the
Battle of Blood River in 1838 affirmed that the Boers were indeed “God’s
chosen people”. Following this battle, they made a solemn covenant with
God which, if honoured, would allow them to triumph over their enemies.
The Blood River victors vowed to bring civilization to Africa in return for
God’s favour and protection. Their subsequent history — the establishment
of the two Boer Republics; the struggle with the British culminating in the
South African War; the establishment of the Union of South Africa and
the introduction of a segregationist system by Smuts and Hertzog; and
finally the NP victory of 1948 — may be interpreted in this way as the slow
unfurling of Afrikaner destiny. Apartheid would be the final triumph, the
fulfilment of the Blood River pact between God and his chosen people.

TOK connections

Constructing historical myths and reading history backwards

Some historians, most notably André du Toit, have
challenged the so-called Calvinist myth about the origins

of apartheid. Du Toit argues that the assumption that the
19th-century Boers had a sense of their own special destiny
is a fiction generated by Afrikaner nationalists in the 1930s.
They did this in order to rally Afrikaners around the cause

of nationalism and help the NP gain power. Du Toit points to
the activities of the Afrikaner Broederbond (a semi-secret
organization with close links to the NP} in organizing the
centenary celebrations which commemorated the Great
Trek and the Battle of Blood River. Popular re-enactments

of these events were used to project the attitudes and
values of modern Afrikaner nationalists onto the historical
Voortrekkers. Du Toit argues that those who took part in the
Great Trek were in fact poorly educated frontier farmers with
little interest in theology. They were simply escaping the
unwelcome interference of a foreign power and had little
sense the journey that they were undertaking held any
religious significance.

Segregation in early practice

The supposition that Afrikaners had regarded
themselves as “God’s chosen people” from a very early
point in their history, and that the apartheid system

was a natural outgrowth of this collective self-image,

is a good example of how easy it can be to fall into the
trap of “reading history backwards”. Considering that du
Toit argues that this so-called Calvinist myth is a 1930s
Afrikaner construction, it seems quite odd that many
pro-British historians of the liberal school (such as CW
de Kiewiet) were just as keen as Afrikaner nationalists
to lend their authority to this train of thought. The
explanation is quite simple, however. The “Calvinist
myth” suggests that racial discrimination in South Africa,
and ultimately the apartheid system itself, had uniquely
Afrikaner roots. However, recent research indicates that
the firm foundations for a system of segregation had
already been putin place in South Africa by the late 19th
century, if not earlier. Moreover, it was not the Afrikaners
who were responsible for this, but the British.

There is an alternative view of the origins of racism and segregation
in South Africa. This argues that it can be found not in the Calvinist
mentality of the Afrikaners but in the character of early British

rule in the Cape. The position runs contrary to the frequently

held assumption that British administration in South Africa was
paternalistic and liberal, the paramount concern being to protect the
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interests of Africans. The history of the Cape Colony tells a rather
different story. Following the establishment of British rule, new
urban settlements were built on the far eastern frontier. The largest
of these towns were East London and Grahamstown. Contact with
the Xhosa was fairly frequent, as Africans travelled to farms and cities
in search of work. As time passed, the attitudes of the newly settled
British became increasingly racist. Their mindset was reflected in the
1853 constitution of the Cape Colony, which distinguished between
two types of people, “civilized” and “uncivilized”, without referring
specifically to their racial identities. However, the latter category
obviously referred to the Xhosa population, who would henceforth
be subjected to certain punitive laws. These included the requirement
that they should carry passes. These were documents they would be
obliged to produce when travelling outside the immediate vicinity

of their residence or employment. Passes would be used to regulate
the movement of Black people, but could also prevent them from
leaving their jobs and seeking work elsewhere. From an early point in
time, then, the connection between segregationist laws and economic
forces was obvious.

Residential segregation, which was supported by the imposition of
curfews on Blacks to prevent them from entering White areas at night,
was also practised in municipalities across the colony. In the 1890s, with
the rapid expansion of Cape Town, moves towards a more rigid system
of segregation were accelerated. Large-scale African migration into the
city from as far afield as Mozambique heightened fears among the White
population of racial swamping and a deterioration in the standards of
sanitation. Following the outbreak of bubonic plague in Cape Town in
1901, legal residential segregation was introduced for the first time with
the establishment of the Blacks-only township of Ndabeni, located far
away from the city centre.

Racial discrimination was also widely practised in the two Boer

Republics in the interior, the Transvaal (officially known as the South
African Republic) and the Orange Free State. The British recognized

the independence of the republics in the Bloemfontein and Sand River
Conventions, but the terms of these republics’ treaties forbade them from
reviving the institution of slavery. Nonetheless, slavery was still widely
practised, and the constitutions of the republics were quite explicit in
declaring the supremacy of White over Black. The discovery of gold on the
Witwatersrand in 1886 led to the sudden and dramatic transformation of
the Transvaal. Johannesburg soon emerged as the largest city in the region
following a huge influx of mainly English-speaking White workers into
the city. In addition, capital became concentrated in the hands of a small
number of fabulously wealthy, mainly English-speaking, mining magnates
who became known as the Randlords.

The dispute between the so-called uitlander population and the
Randlords on the one hand, and the Afrikaner government of Paul
Kruger on the other, over the issue of whether to extend the right
to vote to all White people in the republic, was one of the main
causes of the South African War of 1899-1902. However, one of the
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few things that all parties agreed upon was the need to ensure the
perpetuation of White domination over Black in politics and in the
wider economy. The Afrikaner farmers who supported the Kruger
government required a ready supply of cheap and pliable African
labour. It was also imperative that this workforce was rendered as
immobile as possible so that Africans could not leave their farms

in search of employment elsewhere. The Randlords obviously
shared these objectives with regard to African labour working in
their mines. The uitlanders sought labour protection against Black
competition, an objective that could only be attained through the
further erosion of the political rights of Africans. For all of these
groups, the best means of securing these goals was through the
entrenchment and extension of a system of racial segregation. While
the economic effects of the South African War were devastating, the
speed of the reconciliation between the British and the Afrikaners
in the first decade of the 20th century was remarkable. One of

the most important factors in this rapprochement was surely the
recognition by all of the parties that the economic development

of the region was ultimately dependent on a full political union
between all four of South Africa’s territories. The logic here was
simple. Growth could only be promoted through economic and
infrastructural planning on a national level and, crucially, through
the rigorous and systematic implementation of a segregationist
system. The concord between the recently warring White peoples of
South Africa was thus achieved, but at a terrible cost to the non-
White majority of the country.

The system of segregation

One of the main objectives of the new South African Party (SAP)
government led by Louis Botha and Jan Smuts was to entrench in law a
comprehensive system of racial segregation. The Act of Union, officially
known as the South Africa Act, itself restricted all voting rights to the
minority White population, with the exception of the very small number
of Coloureds and Blacks who had previously met the narrow franchise
qualification in the Cape Province and Natal. Elsewhere, all non-Whites
were excluded from the voters’ roll. More legislative measures soon
followed. The Mines and Works Act of 1911 reserved all semi-skilled
positions in the mining industry for Whites, meaning that Blacks had no
option but to accept poorly paid unskilled jobs in the cities or on rural
farms. The Natives Land Act of 1913 was a landmark piece of legislation.
The forerunner of the homelands system of the apartheid era, the
Natives Land Act prohibited Africans, who made up over two-thirds of
the population, from owning or renting land anywhere outside certain
parcels of territory that would be designated as native reserves. The
native reserves made up roughly 7.5% of the total area of the country,
and they were to be set aside for the exclusive use of Africans. The areas
selected, which were economically marginal to begin with, soon became
horribly overcrowded and even more impoverished. The act further
stipulated that Africans could reside outside the reserves only on the
condition they were employed by Whites. This brought an official end
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to the practice of rural sharecropping, where White farmers allowed
Africans to cultivate some of the farmers’ land independently in return
for a share of the crop, and deprived many Africans of their livelihoods.
In practice, the authorities turned a blind eye to an institution that
clearly benefited White landowners, and it was to survive for decades
until brought to an abrupt end by the apartheid system after 1948.

The Natives (Urban Areas) Act of 1923 was another cornerstone of

the segregationist system. It decreed that the cities were principally for
the use of the White population, and that any Africans residing there
would be required to carry passes. Any Black person found without a
pass was liable to be arrested and expelled to the reserves. An Industrial
Conciliation Act passed in 1924 allowed for the legal registration of
Whites in a trade union, but not their Black counterparts. Blacks were
therefore denied the opportunity to negotiate better pay and conditions.

In 1924, the SAP was swept from power and replaced by an NP-led
coalition government under JBM Hertzog. Hertzog’s approach to
segregation, embodied in his “civilized labour” policy, was more strident
and ambitious than that of his predecessors. His Wage Act of 1925
permitted the government to instruct private firms to grant preference
to White workers in hiring, while the Mines and Works Amendment
Act of 1926 further entrenched the colour bar in the mining industry.
The economic devastation of the Great Depression led to the merger of
Smuts” SAP and Hertzog’s NP, and a new United Party (UP) government
took office in 1934. The risk that the government might be outflanked
by the more radical racialism of Malan’s breakaway Gesuiwerde
Nasionale Party (also known as the Purified National Party or GNP)

led to a spate of further discriminatory legislation later in the decade.
The Representation of Natives Act of 1936 removed Africans (but not
Coloureds) from the electoral roll in the Cape. It also established an
advisory Natives Representative Council, made up largely of traditional
African leaders, which lacked any real power. The Native Trust and
Land Act, also passed in 1936, extended the area of the native reserves
to 13% of the total land area of the country (although this was never
achieved in practice), but it also enhanced the power of the authorities
to evict Africans who lived illegally in White areas. Finally, the 1937
Native Laws Amendment Act allowed for the stricter enforcement and
tighter regulation of the existing pass laws.

The end of the 1930s saw a dramatic resurgence of the Afrikaner
nationalist spirit. The semi-secret group the Afrikaner Broederbond, an
extreme wing of populist Afrikaner nationalism, worked with the NP to
organize centenary celebrations of the Great Trek and the Battle of Blood
River. These events involved hundreds of thousands of participants.

By now, the GNP and the Afrikaner Broederbond were supported by

the majority of poorer Afrikaners, who felt alienated by the perceived
elitism of the UP and its inability to deliver a better standard of living

for all Whites. They demanded an even more radical system of racial

discrimination and segregation.
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South Africa’s entry into the Second World War on the side of the
allied powers had a major impact on the country. Hertzog resigned
from government over Smuts’ support of the war, and his subsequent
reconciliation with Malan led to the renaming of the nationalists,

who now became known as the Herenigde Nasionale Party (Reunited
National Party) or simply the National Party (NP). Many Akrikaners
felt an affinity with Nazi Germany and this led to a surge in support for
the Nationalists and a steady undermining of the Smuts government.
Meanwhile, wartime economic demand led to a rapid expansion

in manufacturing industry and a sharp increase in the number of
urbanized Africans. Squatter camps mushroomed on the outskirts of the
major cities as the Black labour force grew in confidence and militancy.

Trade unions were formed in defiance of the law. Foremost among
these was the African Mine Workers” Union (AMWU), which organized
a strike of nearly 100,000 gold miners in 1946. This was defeated when
the police intervened and killed nine protesters. The 1946 miners’
strike was a key event for many reasons, not least because it alerted the
government to the urgency of the labour situation. Smuts’s response
was to set up the Fagan Commission. Fagan'’s report concluded that the
tide of African urbanization was irreversible, and that it was in the best
economic interest of the country for the government to bring about

a partial normalization in the status of Blacks who lived in the cities.
His recommendation included a relaxation of the pass laws. The Fagan
Report formed the basis of the UP’s policy manifesto going into the
1948 general election. This only served to heighten the racial anxieties
of many White voters. The NP reacted by forming its own Sauer
Commission. This body concluded that the survival of the White race
in South Africa was dependent upon the preservation of the country’s
exclusively White identity. According to Sauer, this could only be
achieved through policies designed to reverse the trend of Black
urbanization and engineer the complete separation of the races.

The NP’s ability to articulate a clear apartheid vision contrasted sharply
with the uneasy complexity of the UP’s position. It was a message which
resonated with many Afrikaner voters in a fearful and embattled White
electorate. The party’s slogans of swart gevaar (“black peril”) and rooi
gevaar (“red peril”) raised the twin spectres of White cities overwhelmed
by migrant Black workers on the one hand, and the civilized Afrikaner
way of life threatened by a godless, revolutionary communism on the
other. This was enough to see Malan’s NP triumph over its UP rival.
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1.2 The nature and characteristics of

discrimination

Key concept

Consequence

Key questions

What were the nature and characteristics of
discrimination in the apartheid system?

How did the apartheid system impact the lives of
South Africans?

The National Party (NP) wins
the general election; DF Malan is

appointed prime minister o ) )
The Prohibition of Mixed Marriages Act

. . is passed
The Immorality Act, the Population

Registration Act, the Group Areas Act
and the Suppression of Communism

Act are passed The Separate Representation of

Voters Act and the Bantu Authorities

' Act are passed
The Native Laws Amendment Act and

the Pass Laws Act are passed
The Bantu Education Act and the

Reservation of Separate Amenities

) " ) Act are passed
DF Malan retires and JG Strijdom is

appointed prime minister

The government begins its policies
of forced removals
Strijdom dies; HF Verwoerd is appointed

as prime minister . . . "
The Extension of University Education

Act and the Promotion of Bantu Self-
Government Act are passed
The Transkei Act is passed
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The nature and characteristics of discrimination
under apartheid, 1948—-64

Following the election in 1948, DF Malan’s victorious National Party (NP)
issued a spate of laws that became the basis of the system known as
apartheid. By 1954, the essential components of the apartheid system
had been put in place, and the pace of new legislation slowed somewhat
thereafter. Nonetheless, some landmark apartheid laws, such as the
Promotion of Bantu Self-Government Act of 1959, were introduced later.

In many ways, apartheid was an extension of the segregationist
system that had been instituted by the Botha, Smuts and Hertzog
governments before 1948. The segregationist and apartheid systems
were similar in some very obvious respects, with their common goal
of segregating the races and prioritizing White interests over those of
the other groups. In other ways, apartheid was something altogether
new. It was more profoundly ideological than its segregationist
forerunner, and its laws were implemented with a rigour and
enthusiasm that were unprecedented. Apartheid was more than

just the passage of stricter racial laws and the closing of legislative
loopholes, but it was also about more than these things. Its aim was
to create a complete, all-encompassing system of institutionalized
racism based on the complete superiority of South Africa’s minority
White population.

Apartheid developed in two stages. The first of these is commonly
known as “petty apartheid”, sometimes labelled baasskap (literally
“boss rule”) apartheid. This earlier period of apartheid is commonly
associated with the first few years of NP rule when Malan and Strijdom
served as prime ministers. The defining character of petty apartheid

is often portrayed as negative. Its principal purpose was to ensure the
complete domination, economic and political, of White over Black. The
two labels most commonly used to describe this period of apartheid
offer insights into its nature. The term baasskap connotes the brutal
subjugation of the Black majority and the firm and decisive manner
with which the government dealt with the anti-apartheid opposition.
Similarly, the term petty is suggestive of the officious and unnecessarily
fussy nature of many of the apartheid regulations.

The second and later phase of apartheid, known as “grand apartheid”,
was initiated by HF Verwoerd in the late 1950s. This version of apartheid
was altogether more ideologically sophisticated. At least in theory, grand
apartheid marked a departure from the more straightforward racial
discrimination of the petty apartheid period. Its main objective was

the complete territorial segregation of South Africa, leading ultimately
to the full independence of each of its component parts. This would
enable the completely separate development of the different peoples,
each within their own national jurisdiction. By arguing that Africans
would be allowed to achieve their full independence, grand apartheid
aimed to establish a moral legitimacy for the apartheid system in the
face of an increasingly hostile global community. These ambitions of
grand apartheid are again reflected in its label: the word grand has A Apartheid prime ministers: DF Malan,
connotations of loftiness and nobility. JG Strijdom, HF Verwoerd
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Apartheid prime ministers

Daniel Francois Malan was born in Riebeek West in elected leader after Malan’s retirement and served as
the Western Cape in 1874. A minister in the Dutch prime minister until his death in 1958.

Reformed Church, he became involved in politics after
the founding of the NP in 1914 and edited the nationalist
newspaper, Die Burger. He held a number of ministries

in Hertzog’s pact government, but broke with his mentor
to found the GNP in 1934 following Herzog’s decision

to fuse his party with the SAP. He finally became prime
minister in 1948. A divisive figure who was known for

his moralising and unyielding approach, Malan finally
retired from active politics in 1954.

Dr Hendrik Frensch Verwoerd was born in Holland in 1901
but moved to South Africa as a child. A brilliant young
scholar, he studied psychology in Germany, Britain and
the US before returning to lecture at the University of
Stellenbosch. Verwoerd was an outspoken critic of the
fusion government’s decision to allow the immigration of
German Jews fleeing Nazi persecution in the 1930s and
he soon became active in nationalist politics, editing the
pro-NP Die Transvaler newspaper. A hugely controversial

Johanned Gerhardus Strijdom — although born in 1893 Native Affairs Minister under Malan and Strijdom, he was
in the Cape — was known as the “Lion of the North” chosen as prime ministerin 1958 and became known as
because of his domination of the NP in Transvaal. He the “architect of apartheid”. Highly charismatic, and more
was part of the Malanite splitin 1934 and was appointed amiable than either of his predecessors, Verwoerd was
Minister for Agriculture in 1948. Regarded as radical and stabbed to death by a mentally deranged parliamentary

uncompromising even by the standards of the NP hewas ~ messenger, Dimitri Tsafendas, in Cape Town in 1966.

TOK connections

The problems with constructing historical categories

The tendency among historians is to neatly divide apartheid into the categories

of petty apartheid and grand apartheid. Petty apartheid is assumed to be typical
of the earlier period of NP rule, and itis often thought of as fussy and repressive.
Typical petty apartheid laws include the Immorality Act and the Reservation of
Separate Amenities Act. Grand apartheid is assumed to have been planned and
implemented at a slightly later point in time. The classic grand apartheid law would
be the Promotion of Bantu Self-Government Act. It can no doubt be useful to think in
terms of petty apartheid and grand apartheid in order to better understand the dual
nature of the system, in the sense that it was about racial oppression as well as
racial separation, and how it evolved with different emphases in different periods.
However, the problem with dividing apartheid into two distinct categories is that
you run the risk of generalizing and oversimplifying a complex phenomenon. This
can be an impediment to acquiring a more nuanced understanding of apartheid.

In truth, all of the apartheid laws incorporated elements of both petty and grand
apartheid. The long-term goal of fostering the separate development of the races
was implicit in the “pettiest” of the petty apartheid laws. Similarly, the notion

that separate development would lead ultimately to the equality of all of the
independent “nations” of South Africa was clearly nothing more than an apartheid
fiction. Each aspect of the system was obviously designed to perpetuate the
political and economic domination of White over Black. Some laws very obviously
straddled both of the categories. For instance, the Bantu Education Act qualifies as
petty apartheid in the sense thatitabandoned Black children to an education that
was woefully substandard and inferior. At the same time, it can also be described
as grand apartheid in that its purpose was, at least ostensibly, to allow Black
people to evolve at their own pace and in their own communities so that they
might, in the fullness of time, develop their own, self-governing political systems.
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Source skills
A cartoon by Jack Leyden, published in the Natal Daily News in 1949.

A The figure on the right of the bench is DF Malan.

First question, part b — 2 marks

What is the message of the cartoon with regards to the introduction of apartheid by Malan’s government?

Research and communication skills

As you read through this chapter, identify the various the spider diagram below. You can also include the effects
ways in which the lives of ordinary non-White South of some of the pre-apartheid segregationist laws, such
Africans were affected by apartheid laws, and record this as the colour bar which prevented Blacks from seeking

information under each of the five categories identified in skilled and semi-skilled jobs in the mining industry.

Education

Leisure Residence

Impact of apartheid laws on
non-White South Africans.

Relationships Employment
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Miscegenation

Sexual relationships between persons
from different racial groups.

Division and classification of the population

The official division and classification of the different racial groups in
South Africa was an essential prerequisite for the enforcement of other
forms of apartheid legislation. It is therefore unsurprising that the
Population Registration Act of 1950, which classified the entire population
by race, was one of the first laws to be passed by the new NP government.

During the earlier segregation period, the way in which people
identified their race was a relatively straightforward matter. A person
born into a “White community” would simply be considered White,
even if their skin was darker than average. Situations like this were
fairly common in South Africa, a country with a long history of
miscegenation. Generations previously, the light-skinned offspring
of master-slave relationships would have often been accepted as

part of the “White” family. Indeed, it was rumoured that Betsie
Verwoerd, wife of the apartheid prime minister Verwoerd, was herself
of mixed race ancestry. For the racially obsessed ideologues in the NP
government, however, the obvious anomalies thrown up by this state
of affairs, where, for instance, Whites were sometimes “darker” than
Coloureds were simply unacceptable. New laws were required.

The Population Registration Act provided for the creation of a national
population register. Each citizen was defined according to the racial
group to which he or she belonged. The classification was based on
biological rather than cultural factors. Once an individual’s race was
determined, it was recorded in their official identity documents. A

code representing the racial group to which they belonged was also
included in their ID number. The act further decreed that South Africa’s
population was made up of three basic racial groups: White, Coloured
and Bantu (apartheid parlance for “Black African”). The government
initially denied that the country’s Indian population was South African
at all, and it was only in 1959 that this group was officially classified as
an “Asian” component of the Coloured race. For the most part, however,
the country’s Indian and Coloured populations were considered by the
authorities, and indeed by themselves, as separate racial entities.

The act set out to carefully define each of the country’s racial groups
according to common physical and intellectual characteristics. However
the actual wording of the law suggested that this task was a fool’s errand.
According to the legislation:

[A white person is someone who] is in appearance obviously white — and not
generally accepted as Coloured — or who is generally accepted as White — and
is not obviously Non-White, provided that a person shall not be classified as
a White person if one of his natural parents has been classified as a Coloured
person or a Bantu.

For a new law that was supposedly rigorous and scientific, this definition
was comically imprecise and circular.

The boundaries between these newly-defined populations groups were
bound to be fluid and unclear. Yet the Population Registration Act was
enforced with an astonishing vigour. A Race Classification Board was
created to apply the new legislation. This body was charged with drawing
up further sub-categories of different groups, and adjudicating in the
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many cases where an individual’s racial category was disputed,
either by the individual themselves or by the authorities. It
embraced the former task with considerable gusto, creating a grand
total of seven sub-categories of the Coloured race: Cape Coloured,
Malay, Griqua, Chinese, Other Asiatic and Other Coloured.

Naturally, many people who had previously been considered
Coloured now sought official reclassification as White. This was so
that they could take advantage of the political rights and economic
benefits that only the country’s White minority could enjoy. In
addition, members of the public would sometimes report individuals
whose racial classification they believed to be suspect. In order to
deal with such cases, the Race Classification Board introduced a
number of bizarre and often humiliating measures that would act as
indicators of a person’s racial category. Some of these were tests of
linguistic proficiency, but they also included such indignities as the
taking of skull measurements, as well as the infamous “pencil test”.
This involved sticking a pencil into a person’s hair; if the pencil
dropped, the hair was deemed to be sufficiently straight for the
person to be classified as White. However, final decisions were often
taken on an altogether more subjective and arbitrary basis. Ayesha
Hoorzook, a South African Indian woman whose interview is given
as Source A on page 28, had two children: the first was classified as
Indian, the second as Cape Malay. One unfortunate individual, Vic
Wilkinson, was reclassified not once but twice: from Coloured to
White and then from White back to Coloured.

The Population Classification Act had many tragic consequences for
ordinary South Africans. Within the same family, certain genetic traits
can skip generations only to resurface later. With the introduction

of the act, members of the same mono-racial family could find
themselves on different sides of the classification divide. A child

born to two White parents but with a slightly darker skin could

be classified as Coloured under the new law. The implications of

this were profound, as later apartheid laws made it difficult, if not
impossible, for people from different racial groups to live together.
What is more, the social stigma attached to such cases became so
strong that there were stories of Afrikaner families abandoning

babies who were born with frizzy hair or dark complexions. For
children with one parent classified as White and the other belonging
to another racial group (miscegenation was still technically legal if a
couple had managed to marry before the passage of the Prohibition of
Mixed Marriages Act of 1949), there could only be one outcome. The
government’s obsession with preserving the purity of the White race
meant that the child would invariably be classified as non-White.

As mentioned above, cases where a person would be compulsorily
reclassified by the Race Classification Board were not at all
uncommon. This would involve a person being downgraded from
White to Coloured, or from Coloured to Black. Quite apart from the
humiliation and indignity involved in this process, a person’s prospects
in the brave new world of apartheid were significantly harmed as

a result of reclassification. The Race Classification Board was so
powerful that a person’s fate could hinge on a bureaucratic whim.
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TOK connections

History and ethics: the moral
responsibility of the individual

History students often ask themselves the
question: what would | have done if | had been
there at the time? If | had been a White South
African, would | have been brave enough to speak
out against the evils of the apartheid system, or
would | have just gone along with or even been
part of it? Apart from some notable exceptions
such as the White communists, the women of the
Black Sash organization, and Progressive Party
leader Helen Suzman (see page 126), it seems
that few White South Africans during the early
apartheid era had the courage or conviction to
stand up to the system. With this in mind, would

it be fair to hold such a privileged community

to account for not doing more to challenge
apartheid? Why were so many Whites complicit

in a system that oppressed and brutalized the
majority of their compatriots? One answer may
be found in the famous experiment conducted

by Stanley Milgram at Yale University in 1963.
Milgram found that when confronted with a choice
between complying with the morally uncongenial
instructions of a superior or standing on principle
and refusing to comply with the order, most people
willinvariably reject the latter, more difficult course
of action. The decision to go with the flow and not
put oneself or one’s family at risk was obviously
made easier by the fact that Whites were the main
material beneficiaries of the system.

Whatever the case, it can be argued thatitis
inappropriate for the historian to pass ethical
judgment on the past. This is because we are

all the product of the values of our own time,

and the historian, from the point of view of the
present, will find it difficult to understand or find
sympathy with the moral climate of the past.
Racial discrimination was a widely accepted norm
in 1950s South Africa, and maybe it shouldn’t
come as a surprise that many Whites failed to see
that there was anything intrinsically wrong with a
system based upon the same racist assumptions.

The same logic also applies to the historian.

The moral environment of today affects what

we choose to research and how we interpret our
findings. Does this mean that it is impossible for
the historian to be truly objective?
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Segregation of populations and amenities

Three of the most important apartheid laws governing the separation of populations
and amenities were the Group Areas Act of 1950, the Bantu Authorities Act of 1951
and the Promotion of Bantu Self-Government Act of 1959. These laws were designed
to achieve the complete residential separation of South Africa’s different population
groups. The Group Areas Act dealt with residential segregation in the cities, while the
Bantu Authorities Act and the Promotion of Bantu Self-Government Act addressed
the matter of the native reserves or the homelands, rural areas where Black people
were allowed to reside permanently.

The three laws outlined in the box above are covered in more detail

in the later sections of this chapter on forced removals, the creation of
townships and the Bantustan system. This section covers other aspects of
the segregation of South Africa’s populations and amenities.

The Prohibition of Mixed Marriages Act and the Immorality Act

The Prohibition of Mixed Marriages Act and the Immorality Act were
designed to promote the separation of the races by outlawing sexual relations
and procreation between the different populations. To the apartheid mindset,
miscegenation was closely associated with racial degeneration. It therefore
had to be abolished. At the same time, one of the more peculiar features

of the apartheid state was its obsession with public morality, a factor which
disposed it to intruding into the private lives of its citizens. It was especially
concerned with the field of human behaviour where contact between racial
groups was at its most intimate: sexual relations.

The Prohibition of Mixed Marriages Act of 1949 was the first major law
passed by the NP government. The act made it illegal for White South
Africans to marry people of other races. The law was introduced despite
the fact that the “problem” of mixed marriages was a tiny one: only 75
were recorded in the 3 years prior to the act’s introduction. The Prohibition
of Mixed Marriages Act was supplemented by the Immorality Act of

1950, which banned all extra-marital sexual relations between Whites

and non-Whites. Under existing segregation-era laws, any extra-marital
sexual relationships between Whites and Blacks were illegal, but this was
now extended to cover sexual relations between Whites and other racial
groups as well. Rather tellingly, the law failed to cover sexual relations
between people of different non-White races. Clearly, the government only
concerned itself with the purity of the White race.

The manner in which the authorities enforced the new laws was both
intrusive and sordid. The police would react to a tip-off, typically from a
neighbour, and stake out the home of the suspect. They would then burst
into the house in the middle of the night, smashing down doors in the
process, in the hope of catching the unfortunate couple together in bed,
ideally in flagrante. The home would often be ransacked and items such
as underwear seized for use as prosecution evidence. Brought before a
court, the guilty couple would be handed down sizeable fines and prison
terms. Even when it came to the punishments, the basic inequality of
the apartheid system was still very much in evidence: Blacks convicted of
having sexual relations with Whites would inevitably find themselves hit
with far harsher punishments than their partners.

This work must not be reproduced, stored, transmitted or circulated in any other form.



Provisioned to Campion Education (Aust) Pty Ltd on 01/11/2024 under licence.

CHAPTER 1.2: THE NATURE AND CHARACTERISTICS OF DISCRIMINATION &

The Reservation of Separate Amenities Act

The Reservation of Separate Amenities Act, passed in 1953, is often seen

as the epitome of the petty apartheid system. As its name implies, it
provided for the strict segregation by race of all public amenities. Many
public services, such as buses, trains, toilets and hospitals, had already been
segregated to some extent before the advent of apartheid. This segregation
was now taken much further. Separate entrances and service counters
were made mandatory in buildings such as shops and post offices, and
there were completely separate waiting rooms and stretches of platform for
use by different races at train stations. Parks and other recreational facilities,
including beaches and swimming pools, were designated for use by one
race only. Hotels and restaurants that were located in city centres and other
mainly White areas were instructed to refuse admittance to non-Whites.
The separation was so thorough that it extended to such minor amenities
as public benches and water fountains. Signs informing the public that a
facility was reserved for “Whites only” were soon ubiquitous, and became a
notorious feature of the civic landscape of apartheid South Africa.

Source skills

A photograph of a “White Persons Only” sign at a beach near Cape Town, taken during the
apartheid era.

First question, part b — 2 marks @

What conclusions can you draw about segregation and discrimination in apartheid South Africa from
the evidence in the photograph?
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Members of other racial groups risked arrest and imprisonment if

they used Whites-only facilities. Naturally, the amenities reserved for
Whites were the best available. This distinguished the new law from
the segregation-era legislation, which allowed for the segregation of
amenities as long as the amenities provided for the different races were
equal in quality. The Group Areas Act of 1950 decreed that city centres
were Whites-only for residence purposes. In these areas, where many
Blacks nonetheless continued to work, the government could argue
that there was no need to provide decent, or even any, public services
for non-Whites, because they had no right to reside there permanently
and could use their own amenities when they returned home to the
townships. At the same time, the rapid growth of the townships,
together with the fact that these areas were planned and constructed
with little thought for the convenience and welfare of Africans, meant
that amenities in these areas were extremely rudimentary.

It was obviously demeaning for non-White South Africans to have
to use separate amenities, especially when those facilities were of a
grossly inferior standard. In this sense, the Reservation of Amenities
Act symbolized the dramatic decline in their status under apartheid.
Yet it also influenced their lives in other, more subtle ways. It was no
longer as easy for Whites and non-Whites to cultivate friendships,

as they could no longer occupy the same civic spaces. Urban amenities
to which Africans had been previously been given limited access,
such as public libraries, theatres and concert halls, were now out of
bounds. This had the effect of limiting the educational and cultural
horizons of Africans.

Source skills

Source A blacks only ... For non-whites, there would
be public buses going to the zoo, but there
would be five seats reserved at the back of the
bus for non-white people, only five seats. The
entire bus would be empty, but you could not
use a seat anywhere else on the bus. Often

by the time the bus comes to where we are,

Interview with Ayesha Hoorzook, a South
African of Indian ancestry who grew up
during apartheid. She works as a history
teacher and tour guide in the Apartheid
Museum in Johannesburg.

I knew that as a child, we were not allowed there are already [non-white people] on the
to do many things, go to many places that bus and we’d let the bus go by ... Then we’d
other people could. But I thought that was get to [the zoo], and by this stage half the

normal, whatever [amenities] was available day is gone ... my father starts looking at his

for us was meant for us — I never really

clock, and he says we have to start having to
questioned it ...

go, there are so many non-whites at the zoo
I can recall an incident of going to the zoo — today and the chances are the buses are going

in those days, first of all, blacks were not
allowed to go. Later on, the law was relaxed
a little bit and certain days were allocated to

to be very full.

http://overcomingapartheid.msu.edu/
video.php?id=65-24F-D6
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Source B
A cartoon by Abe Berry, published in The Star newspaper in Johannesburg, 1966.

i

MU <Al

AN

First question, part a — 3 marks Second question — 4 marks @
According to Source A, in what ways were the With reference to its origin, purpose and

lives of non-White South Africans affected by the content, assess the value and limitations of

separation of amenities? Source A for historians studying the impact of

the separation of populations and amenities in

First question, part b — 2 marks apartheid South Africa.

What is the message of the cartoon in Source B?

The Pass Laws Act

Despite the misleading name of this key piece of apartheid legislation,
the Pass Laws were yet another means of enforcing the segregation

of populations. The Natives (Abolition of Passes and Co-ordination of
Documents) Act of 1952, more commonly known as the Pass Laws Act,
was a misnomer. Rather than abolishing passes, this new law replaced
the existing passbooks with more comprehensive documents that
Africans would be required to carry on their person at all times.
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The new documents were 96-page booklets that were officially known
as “reference books”. These new passes were incredibly detailed, and
contained such information as the person’s employment record, tax
payments, and reports of any encounters the person may have had
with the police. It was made a criminal offence for a Black person not to
present his or her new passbook on demand, at any time. A complicated
system of special permits was built into this new system; these permits
naturally had to be stamped in the reference book. For example, a
permit was required if any Black person wished to travel to the city
from a rural area. Once he or she arrived, a further permit had to be
obtained from the police within a period of 72 hours. This would allow
the person to remain in the city to look for work, but again only for a
fixed period of time. If it proved impossible to find employment within
this time limit, he or she would either have to return to the countryside
or remain and break the law. Considering that these people had come
to the city out of economic necessity in the first place, many had little
choice but to remain. Police checks were so regular that it was rarely
long before they were arrested and brought before a magistrate. Unable
to pay the fine handed down by the court, many were imprisoned,
typically for several months, before being sent back to their villages. As
a result of this, significant numbers of South Africa’s Black population,
mainly the poorest and the most desperate, were criminalized by the
system. Those who escaped arrest constantly had to run the gauntlet of
police intimidation.

The reference books were a menace even for those Africans whose
documentation was in order. The police would often stop an