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Creating a timeline 7 207
Viking raids 9 obook®
The Crusades 10 obook®
The Black Death 10 obook®
The rulers of Japan during the Shogunate era 15 obook®
Plotting events on a timeline 18 413

-

SEQUENCING EVENTS

continued

CONTENTS BY SKILL
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Curriculum strand: Cause

and effect

Curriculum
strand:

strand: Historical

Curriculum
significance

Curriculum strand: Historical sources as evidence

Continuity and

Key skill

ANALYSING CAUSE &

EFFECT

IDENTIFYING CONTINUITY

& CHANGE

DETERMINING HISTORICAL

SIGNIFICANCE

ASKING QUESTIONS &
CONDUCTING RESEARCH

ANALYSING SOURCES

COMMUNICATING &

REFLECTING

OXFORDH

Practise the skill Chapter

Analysing the cause and effect of the Black Death 7

Viking raids 9

The Viking Raids 9

The Crusades 10
The Shambles 10
Creating a concept map 11
Analysing a map 13
Population and resources 15
The Renaissance period 18
The Reformation 18

Identifying continuity and change in fighting pandemics 7

Change in medieval Europe 10
Crime and punishment 10
Guilds 10
Japan'’s policies 15
Sumo wrestling 15

Leif Ericson 9

The Magna Carta 10
The Yamato clan 15
Tokugawa leyasu 15
Commodore Matthew Perry 15
The Medici Family 18
The 5Rs of historical significance 19

Generating questions 7
Extracting information to answer research questions

Using the internet to find relevant, credible and 14
reliable sources

Earliest settlers in Japan 15
Summarising your research 15
Identifying and locating relevant sources 16
The English Renaissance 18
Generating historical inquiry questions 19

Analysing primary sources 9
Using Venn diagrams to compare information from a range
of sources

Analysing perspectives on Charlemagne

Drawing conclusions about the usefulness of sources
Identifying the origin and purpose of primary sources
Health in the Khmer Empire

Analysing historical representations

Interpreting sources

Analysing a source using DAMMIT U

Shoguns on social order

Writing a source analysis

Analysing perspectives

Analysing primary sources

Locating, comparing, selecting and using information from
a range of sources as evidence

Analysing primary sources

Determining the usefulness and reliability of sources

Integrating evidence into your explanations

The Medieval period

Preparing a speech

Writing descriptions

Creating and presenting an audiovisual presentation
Developing a written historical argument

Writing an extended response

Writing a historical description

Writing an evaluative essay

Creating and delivering an audiovisual presentation
Writing a historical discussion

=

YRRICULUM

Page number

209

c_)boc:kQ
obook®
obook®
obook®

11.34 (obook®)
13.25 (book®)
obook®
obook®
(_JbookQ

210

obook®
obook®
obook®
obook®
o.;)booko

obook®
obook®
obook®
obook®
gbook°
obook®
19.15 (obook®)

203
257
14.45 (obook®)

obook®

344

16.15 (obook®)
obook®

19.31 (cbook®)

239
279

283
289

305

13.35 (obook®)
13.40 (cbook®)
14.16 (obook®)
14.35 (0book®)
obook®

360

371

16.25 (obook®)
16.33 (ebook®)

399
19.21 (ebook®)

247
obook®

323

11.17 (obook®)
11.29 (obook®)
13.49 (cbook®)
14.19 (obook®)
357

373

389

19.37 (abook®)

e —
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Economics & business skills
Key skill Practise the skill Chapter | Page number

Interviewing an entrepreneur 435
Setting SMART career goals 448
Developing questions and researching 451

ASKING QUESTIONS &
CONDUCTING RESEARCH

REASONING & DECISION Evaluating options 425
MAKING Pros and cons of working from home obook®

Product safety obook®
ANABRINE SO CRE S Analysing economic data from a bar graph 455
COMMUNICATING & Presenting research obook®
REFLECTING Creating a concept map 439

| Curriculum strand: Reasoning

& Interpretation

Civics & citizenship skills

ASKING QUESTIONS & Freedom of movement in a pandemic
CONDUCTING RESEARCH Collecting information

Evaluating Australia’s Constitution
Creating a classroom constitution
Drafting a bill

EVALUATING & DECISION
MAKING

Reaching an informed opinion
ANALYSING SOURGES Weighing up the evidence
COMMUNICATING & Creating a petition
REFLECTING Using direct action
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INTRODUCING OXFORD HUMANITIES 7-10

Rich tasks

e Rich tasks
provide in-depth
skills practice,
encouraging
students to apply
the knowledge and
skills they have
learned to a new
case study, event or

issue.

Xii

Oxford Humanities Victorian Curriculum has been developed to meet the requirements of the Victorian Curriculum:
Humanities across Years 7-10. As well as offering complete coverage of Geography, History, Economics and Business,
and Civics and Citizenship, this new edition ensures that students build their Humanities skills across all four subjects,
preparing them for success in Humanities in VCE.

The series offers a completely integrated suite of print and digital resources to meet your needs, including:

> Student Book > Student obook pro > Teacher obook pro.

Key featu res > The Student Books combine complete curriculum coverage with clear and engaging

design.
of Student e | B
> Each print Student Book comes with complete access to all of the digital resources
BOOkS available on Student obook pro.
. Key skills
FOCUS on Sklll development e Key skill activities enable students

to practise and master skills in each
—— subject. More key skill activities are
— BPEIFREES available via Student obook pro to
provide comprehensive coverage of
Humanities skills.

Visible thinking prompts

e Visible thinking prompts encourage
/ students to develop their critical

thinking and analysis skills.

e Fach topic finishes with a set of
questions that enables students
to consolidate their learning.

Task words

® Questions are

generally phrased
using bolded task
words, which state
what is expected
of a student and
help develop their
understanding of
questions beyond
‘who, what, when,
where and why".

VAt & souce anayme
> o

" P IOt s bt

Extend your

understanding

e These activities
challenge students
to conduct further
research or
complete group
work to deepen
their understanding
of an issue or skill.
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Focus on engagement

Learning outcomes

e Each topic begins with a statement
of the learning outcomes, which
link the content to the curriculum.

Topic-based approach

e Chapter content is sequenced
in numbered topics to support
teaching and learning.

T

-
The medieval castle

Source materials
® Avariety of source
materials such
as photographs,
maps, illustrations,
text extracts and
graphs will spark
students’ curiosity
and provide
rich learning
opportunities.

Focus on support for mixed-ability classrooms

Margin glossary 2'.5

Son e e

e On-page glossary ST RS SETTE T :
definitions are
provided for key
terms, supporting
students at their
point of learning.
Key terms also
appearin a
glossary at the end
of the book, and
can be revised in a
fun Quizlet game
via Student obook
pro.

Human impacts
on landscapes

Easy-to-access text

and design

e The textis writtenin clear
and concise language and
the text design is engaging
and easy to navigate.

Structured questions

e Questions for each topic
are graded according to
Bloom'’s taxonomy, catering
for a range of abilities.

2.2 The Earthys (g,

Integrated digital resources

e Digital icons signpost a range of engaging
resources that can be accessed via Student
obook pro, including drag-and-drop activities,
video quizzes, virtual field trips and quick
quizzes. These resources are directly
integrated with the topic being covered.

dforms

Customisable chapter review section

e Fach chapter ends with a chapter review that
gives students the chance to consolidate their
knowledge and apply the skills they have learnt
throughout. A marking rubric and customisable
version of the Chapter review is available via
Teacher obook pro to support differentiation.

Problem solving through
design thinking

Focus on STEAM

Integrated STEAM projects

e Take the hard work out of
cross-curricular learning with
engaging STEAM projects.
Two fully integrated projects
are included at the end of
each book in the series, and
are scaffolded and mapped to
the Humanities, Science and
Maths curricula. The same
projects also feature in the
corresponding Oxford Science
and Oxford Maths series
to assist cross-curricular

[STEAM project 1]

e Each STEAM project investigates a
real-world problem that students
are encouraged to problem solve
using design thinking.

Full digital support

e Each STEAM project is supported
by a wealth of digital resources,
including student booklets
(to scaffold students through
the design thinking process of
each project], videos to support
key concepts and skills, and
implementation and assessment
advice for teachers.

learning.
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Xiv

gbook@

Student obook pro is a completely digital product delivered via Oxford’s online
learning platform, Oxford Digital.

Key features

of Student ”
obook pro

> [t offers a complete digital version of the Student Book with interactive note-taking,
highlighting and bookmarking functionality, allowing students to revisit points of
learning.

> A complete ePDF of the Student Book is also available for download for offline use
and read-aloud functionality.

Focus on
eLearning

Complete digital

version of the

Student Book

e This digital version
of the Student Book
is true to the print
version, making it
easy to navigate and
transition between
print and digital.

Interactive

assessments

e Each topicin the
Student Book is
accompanied by
an interactive
assessment
that can be used
to consolidate
concepts and skills
and for formative
assessment.

e These interactive
assessments are
autocorrecting, with
students receiving
instant feedback on
achievement and
progress. Students
can also access
all their online
assessment results
to track their own
progress and reflect
on their learning.

obook®

Duford Humanities Year 8. »

W selectall o assipn

15.9 Towns and castles

S
e

Pages
158-359

Quizlet
e Integrated Quizlet sets,
including real-time online

quizzes with live leaderboards,

motivate students by providing
interactive games that can

be played solo or as a class.
Quizlet can be used for
revision or as a warm-up
activity when a chapteris
introduced.

# Oxford Humanitites Year 8 Victorian Curriculum

Additional resources

e Arich variety of
additional resources
such as interactive
layered maps, videos,
worksheets, quizzes
and weblinks are
linked to individual
topics in the book so
they can be accessed
at the point of learning.

15.9 Towns and castles

Integrated dictionary

e Each digital Student Book
provides an integrated
Australian Concise
Oxford Dictionary look-
up feature, so students
can quickly access any
terminology they aren't
sure of and continue their
learning.

integrated Australian Concise Oxford Dictionary look-up feature .
Benefits for

interactive assessments to consolidate understanding

students

integrated Quizlet sets including real-time online quizzes with live leaderboards
additional resources available at the point of learning
access to their online assessment results to track their own progress
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> Teacher obook pro is a completely digital product delivered via Oxford Digital.

> Each chapter and topic of the Student Book is accompanied by full teaching support.
Teaching programs clearly direct learning pathways throughout each chapter and provide
ideas for differentiation.

> Teachers can use their Teacher obook pro to share notes and easily assign resources or
assessments to students, including due dates and email notifications.

Focus on assessment and reporting

Complete teaching support Additional resources

e Teaching support provides full e Each chapter of the Student Book is accompanied
lesson and assessment planning, by additional resources, including answers to every
ensuring there is more time to Student Book question, differentiated worksheets
focus on students. and class tests to monitor student progress.

oxforddigital .-

Oxford Humanities Year 8 Curriculum and

assessment reports
e Teachers are provided
S = with clear and tangible
Reports AsnerR ) LA evidence of student
learning progress
_Curriculum Report through curriculum and
e NG TN INOUIRS A1 N el assessment reports.
Assessment reports
directly show how
students are performing
in each online interactive
assessment, providing
instant feedback for
teachers about areas of
OD5Student 1 « 20+ [N - | D | O% 50w understanding.
Curriculum reports
summarise student
ORSStrtent 3 5 14 I T | e performance against
ODsStudent 4 « o N - o o+ 50 specific curriculum
- content descriptors and
OD3Student 5 : a1 curriculum codes.

PESO:JLEES ASSIGNED WORK REPORTS

FILTER BY:

rities YRE *

All groups

All students

eale ido)
SOTHODIA
LOTHODIA

Topic area

OD5Student 2

QD5Student 6

OD5Student 7

> Teachers have access to all student resources.

> As well as online assessment, teachers have access to editable class tests that are provided at the
end of each chapter. These tests can be used as formative or summative assessment and can be teachers
edited to suit the class’s learning outcomes.

> As students complete online assessments, their results are measured against curriculum outcomes
through the curriculum report. This allows easy understanding of how students are progressing, and
where they may need support.
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Geography
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Chapter 1 The geography toolkit 4
Landscapes and landforms

Chapter 2 Introduction to landscapes and landforms 38
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Chapter 4 Coastal landscapes 92
Changing nations

Chapter 5 Urban life 128
Chapter 6 Migration 170









1 Geographical concepts

Geographers use seven key concepts to help them investigate and understand

the world. As you learn to use each of the concepts, you will begin to think like a
geographer. At times you will use several of these at once, while at other times you
may focus on just one.

The seven key concepts in geography are:

e place e sustainability
® space e scale
e environment e change.

e interconnection

Place

Places are parts of the Earth’s surface that are
identified and given meaning by people. A place
can be as small as your bedroom or as large as the
entire planet! The life of every person and animal
on the Earth is influenced by place. Places can be
natural (shaped by the environment and largely
unchanged by humans) or built (constructed by
humans). Places determine our relationships with
one another (for example, our closest relationships
are likely to be with people in the same place). The
environmental and social qualities of a place also
influence the way we live. Climate, landscapes,
types of plants and resources, transport networks,
entertainment venues and workplaces all have a
major impact on the way we live.

For Aboriginal and Torres Strait Islander
peoples, place also has a deeper spiritual meaning
and can provide a sense of identity. Aboriginal
and Torres Strait Islander peoples see themselves as
custodians of the land and believe that they have a
responsibility to look after it.

Geographers use the concept of place when
conducting any geographical inquiry. Just as place
influences people, people also influence place. The
ways in which we live, and the actions we take,
change the places in which we live. Geographers
investigate the outcomes of these changes.

Source 1 An aerial view of Twin Falls, Kakadu National Park, P
For more information on place, read the key Northern Territory; Aboriginal people have lived in the Kakadu

concept box ‘Place’ in topic 2.4 on page 47. region of the Northern Territory for over 50 000 years, and Kakadu
National Parkis World Heritage listed due to its cultural significance.

-3
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Space

To a geographer, the concept of space is the way
that things are arranged on the Earth’s surface.
Geographers investigate spaces, look for patterns
and try to find an explanation. The concept of space
helps them to do this. It has three main elements:
e Jocation — where things are located on the
Earth’s surface
e spatial distribution — the shapes and patterns in
which things are arranged on the Earth’s surface
e organisation — how and why things are arranged
and managed on the Earth’s surface by people.
Geographers investigate the way that people
use and change the space in which they live.
They recognise that different groups of people use
space in different ways and that this changes over
time. Geographers also investigate the ways that
improvements in transport and communication
have made links between places quicker and easier,
and the ways in which this is changing the world.
The concepts of place and space can be difficult
to separate, but it will help if you remember that
places can be divided into spaces. For example,
a small place, such as your school, has different
spaces. Each of these spaces has its own purpose.
There are spaces for learning (such as classrooms

Environment

Our world is made up of many different
environments. Some environments are natural (or
physical), such as deserts, grasslands, mountains,
coral reefs, forests, oceans and ice caps (thick layers
of ice that cover areas of land). In order for an
environment to be considered natural, its soils,
rocks, climate, plants and animals must remain
largely untouched by humans. Today, there are very
tew truly natural environments left on the Earth.
Other environments have been so altered
by humans that hardly any natural features

1AWhat are the geographical concepts?

Source 2 Ahouse is an example
of a place with many different
spaces. Forexample, the
kitchen is a space for cooking,
the bathroom is a space for
washing and the bedroomis a
space for resting,

and computer rooms),
playing (such as
playgrounds and play
equipment), eating (such
as the cafeteria or canteen)
and running the school (such as
staffrooms and administration buildings).

Larger places (such as your suburb, town or
city) are also organised into different spaces.
There are spaces for housing (such as homes for
families), businesses (such as shops and offices),
industry (such as factories and warehouses),
entertainment (such as concert halls and
theatres), and sport and recreation (such as
stadiums, parks and gardens).

For more information on space, read the key
concept box ‘Space’ in topics 4.10 on page 119 and
5.9 on page 149.

remain. These environments are known as
built (or human) environments and include
large cities, towns, suburbs and vast areas of
farmland. Human environments not only
affect the natural features, they also affect the
climate. For example, a large city will often
be a few degrees hotter than the surrounding
areas because concrete in the buildings traps
the sun’s heat. Most environments on the
Earth are now a combination of natural and
human features.

Antarctica is an example of a natural

. environment, untouched by humans.

CHAP
S



The study of different environments
helps geographers to better understand
and appreciate natural processes, such
as how weather works, how mountains
are formed, and how rainforests and
coral reefs grow. The concept helps
geographers to analyse the changes
humans make to natural environments
and better appreciate their impact, so
that these environments can be managed
more wisely.

-

Source 4 An aerial view of the Gold Coast strip in Queensland; this example

of a built environment is contrasted against the natural environment of the
ocean and beach.

Interconnection

No place or thing on the Earth exists in isolation.
All environments and every living and non-living
thing found within them are connected. These
connections can be on a local, national or

global level.

Geographers use the concept of interconnection
to better understand the complex links between
natural and human processes that shape our Earth.
Places and people can be linked in many different
ways. These can be categorised as:

e natural processes — such as the water cycle and
food chain

e human activities — such as the movement of
people, the production and trade of goods,

and the flow of investment and money linked

within and between different countries.

Think of the Earth as a single living organism,
much like the human body. Your brain, heart,
lungs, stomach, arms and legs all work together
as a single system to keep you alive and healthy.
In much the same way, the Earth’s living systems
(such as climate, plants, animals, oceans, soils,
atmosphere and energy) all function together
and are interconnected. Even a slight rise in the
Earth’s temperature, for example, will have an
effect on the oceans (such as damaging coral reefs
and affecting the populations of fish and other sea
creatures), the land (such as failure of crops and

OXFORD HUMANITIES 8 VICTORIAN CURRICULUM

drought) and the polar ice caps (such as increasing
sea levels and forcing millions of people to relocate
their homes).

For more information on interconnection, read
the key concept box ‘Interconnection’ in topics
3.11 on page 87 and 4.6 on page 108.

Source 5 |nBangladesh, a number of interconnected
processes are causing sea levels torise. Itis estimated that

15 million of the poorest people living in Bangladesh, like those
living in this slum, will be affected by a 1-metre rise in sea levels.
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The concept of sustainability relates to the ongoing
capacity of the Earth to maintain all life. In order
to live sustainably, we must manage the Earth’s
resources so that they can be used to meet our
own needs without compromising these resources
for future generations.

Sustainability is an important concept for
geographers. They use it to investigate how natural
and human systems work, and to understand how
resources can be managed in such a way that means
they will be sustained into the future.

Many of the world’s resources (such as oil, coal
and natural gas) are non-renewable. This means that
if we continue to use them, they will one day run

What are the geographical concepts?

out. Other resources (such as wind, forests, solar and
water) are renewable. This means that they replace
themselves naturally, or can be replaced to meet
the needs of society. Sustainability encourages us
to think more closely about these different types
of resources — the ways in which they are formed
and the speed at which they are being used. It also
encourages us to look more closely at renewable
options and take greater care of the Earth. Actions
to improve sustainability can operate at any
scale: local, national, international or global.

For more information on sustainability, read
the key concept box ‘Sustainability’ in topic 3.5 on
page 70.

Source 6 Awind farm —a source of renewable energy — near the town of Albany in Western Australia

OXFGRO UNIVERSITY PRES

CHAPTER 1 THE GEOGRAPHY TOOLKIT



The concept of scale is used to guide geographical regional — such as an inquiry into the types of

inquiries. Geographers study things that take visitors staying at campsites in the Grampians/

place on many different spatial levels — from Gariwerd region of Victoria

small areas (such as a local park) to very large e national — such as an inquiry into the numbers

areas (such as the use of oil and coal all over the of tourists visiting national parks across

world). They use the concept of scale to look for Australia each year

explanations and outcomes at these different e international — such as an inquiry into animal

levels. A geographic inquiry of the ways in poaching in national parks and wild game

which people use parks, for example, may be reserves in different countries across Africa

carried out at a range of scales (from smallest o global - such as an inquiry into the use of

to largest): all marine parks around the world and their

* local - such as an inquiry into the number of effectiveness in protecting different species of
daily visitors to a neighbourhood skate park marine animals.

International

National
Regional

=

N -
\\:"\ Source 7 Geographical inquiries can be carried out on a number of different spatial levels: local, regional, national, international are s s B8
¥ as and glabal. K P

Changes are constantly happening on the Earth. Changes take place on many different levels,
Some changes occur very rapidly and are obvious, from personal and local right through to national
while others take place over millions of years and global. Small local changes that happen

and are almost undetectable to us. The concept quickly, such as a tree falling over on your

of change is important because it helps us to street, are often easy to observe and explain.
understand what is happening around us and how  Larger regional or national changes, such as an
the Earth has been shaped and changed by natural  earthquake, can happen quickly, and their effects
forces, such as climate, earthquakes, volcanoes, can be widespread and have devastating impacts
running water and storms, to name just a few. In on places and people. Changes that take place
recent times, humans have shaped and changed on a global scale can take much longer. Global
the Earth to suit their own needs, but events such warming, for example, is a long-term change

as volcanic eruptions and tsunamis are a reminder  that happens slowly. Its widespread effects are
that powerful natural forces continue to alter the becoming clearer every year.

face of the Earth, regardless of what humans do.
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1AWhat are the geographical concepts?

Observing and understanding natural and in national parks, while other changes can have
human-made changes is an important part of negative consequences, such as the deforestation of
any geographical inquiry. Geographers need native rainforests. Geographers play an important
to look at different types of changes, why they role in ensuring that change is managed in a
have occurred, over what time period they have sustainable way.
occurred and what further changes may take place For more information on change, read the key
as a result. Sometimes changes can be positive, concept box ‘Change’ in topic 4.1 on page 95.

such as the conservation of plants and animals

‘y 0 ‘J‘F“-@\. De :." g o e 3 } ) ,‘;:T‘: & /;' .._.,;“ ¥ i

Source 8 Aerial images are a good tool for geographers to use to observe the impact of natural
disasters, as well as the change over time. The changes that took place in Wallabi Point, New South
Wales in December 2020, when a bushfire raged over much of the area, were devastating and
rapid. The top image shows the area before the fire and the bottom image shows the same area
after the fire.

Check your learning
Log onto your obook
pro to complete

the questions for
topic 1.1.
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Geographical skills

Geography has been described as the ‘why of where’. Geographers examine the world
and try to explain what they see. Like a detective at the scene of a crime, they follow
a line of inquiry; and to do so, they need a range of skills.

As shown in Source 1, there are five stages in any geographical inquiry. Each stage
has a number of specific skills that you will be learning. The stages are:

Asking questions and conducting research
Conducting fieldwork

Interpreting geographical images
Analysing maps

Identifying patterns and relationships

Collecting and representing data

Q000000

Communicating and reflecting.

Each of the skills you will learn over the course of this year is explained in this
chapter, and by studying geography you will gradually master each one. You will
learn some of them quickly; others may take a little longer. As you develop each
new skill, you will have gained another important tool for explaining the natural
processes and human activities that shape our amazing planet.

It might help you to think of each of these skills as individual tools in your toolKkit.
For some geographical inquiries, you may only need to use one tool; for others, you
may need to use many.

@ Analysing maps

@ Identifying patterns
and relationships

Q Interpreting geographical images

(® Collecting and
representing data

Q\

@ Communicating
and reflecting

€D Asking questions and
conducting research

Source 1 There are five stages in any geographical inquiry. At each stage, geographers use different skills.
Each of these skills is like a tool in a toolkit.
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1B What are the geographical skills?

3 Asking questions and
) conducting research

If you look out the window of your classroom, you could ask some simple questions to
geographical inquiry form the basis of a geographical investigation, also known as a geographical inquiry.
tlipgcﬁzsr‘st:z; o quide If the sun is shining, you could begin an inquiry into the hours of sunlight and the
?heirg invisﬁgaﬁons o? pattern of temperatures in your area. If you can see lots of trees or buildings, you
people, places and things  could begin an inquiry into what type of environment you are in and the different

forces that have shaped it.

Once you have observed what is around you, the next stage is to develop some
geographical questions to focus your inquiry. Geographical questions can be as simple
as ‘What is it?’ and ‘Where is it?’; or more complex, such as “What is the connection
between these two things?’ and ‘How and why have things changed over time?’

KEY SKILL
Asking

Planning a geographical inquiry

questions & Look at the image of Uluru in Source 3. As a geographer, no longer will you look at
conducting something in your world, such as Uluru, and only think of it as an interesting place to
research visit. Instead, you will begin to ask questions about how it was formed and came to look
the way it does. You will also start to ask questions about the area in which it is located,
its vegetation, how it is managed and its significance for Aboriginal and Torres Strait
Islander peoples.

Here is an example of how to begin planning a geographical inquiry into Uluru. You
can see that this geographer has chosen one key inquiry question to focus on, and
made some notes about how they might begin to find answers.

Source 2 Aguide for planning the direction of a geographical inquiry

Key inquiry Data needed Possible sources of data
question

- Is it a good e Information on the e Conduct fieldwork into visitor numbers
» . thingthatso importance and significance o Greate surveys and questionnaires for
- -~ ¥ e ! many tourists of Uluru to the Anangu, who visitors to complete
S Sy . k4 ‘! visit Uluru— are the Aboriginal people in e Contact Parks Australia and Ulru—Kat
— Kata Tjuta the area act Farks Australia a u ata

— - ) National Park? Tjuta National Park for information on

* Information on the how the park is managed
management and

maintenance of the park e Download resources from the Parks

Australia website, e.g. podcasts, maps,
visitor guides, geological reports, audio
tours and images

Source 3 Uluru

Check your learning
Log onto your obook
pro to complete

the questions for
topic 1.3.

%



4 Conducting fieldwork

Conducting fieldwork is a skill that you will
develop over time as you study geography.
Fieldwork is any geographical study that takes
place outside the classroom or office — or, as
geographers say, ‘in the field’. The ‘field’ is the
source of geographical information (primary
data). It can be conducted at a number of
scales — in your school grounds, within your
local community, in another state or even in
another country. Fieldwork is an essential part
of geography because the world outside the
classroom is the geographer’s ‘laboratory’.

WesTSIDE PARK

Fieldwork provides the opportunity for
first-hand investigation of both natural and
built environments, and the development of
skills associated with observing, measuring and
recording. Different forms of geographical data
can be collected and analysed to find relationships
between the natural and human environments.

MONASH DRIVE

CAR PARK

SCALE lem =1om The results of a fieldwork investigation are presented and communicated in
LELEND a fieldwork report. Your fieldwork report might include geographical images,
W orrer WA R graphs or sketches like the one in Source 4. You can find a key skill worksheet
B cxarriri [ PATHS on how to write a basic fieldwork report on your obook pro.
B DR b [5] Soais Fieldwork also involves identifying issues or problems and finding possible
solutions. It is a way to engage with the real world and make a contribution

, to developing more sustainable and fair ways to manage the Earth’s resources.
Source 4 This sketch

map has been completed

fieldwork at Westside . . . .
Park. Most topics you learn about in class can also be studied during fieldwork.
The types of fieldwork you conduct will ditfer according to the topic and the
@ Key skill worksheet places you visit, but all these activities will help you to better understand
Conducting your world. Source 5 provides examples of fieldwork locations and activities

fieldwork: Writing
a basic fieldwork
report

for a range of topics.

Source 5 Examples of fieldwork locations and activities for a range of topics

Topic Possible location Sample fieldwork activity
Water in our environment Local river or stream Water sampling
Check your learning Water as a resource Water treatment plant, desalination = Taking geographic photographs
Log onto your obook plant or dam
pro to complete . " . . .
T Growing cities Edge of a large city Observing and describing
topic 1.4. Changing cities Urban renewal project Land use mapping
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1.5

Izl Check your learning
Log onto your obook
pro to complete

the questions for
topic 1.5.

Images

are explained below.

Ground-level photograph

The camera is held by someone at the same level
as the landscape being photographed.

This angle allows you to clearly see the height
of any object and the detail in vertical surfaces.

However, objects such as the trees on the
left-hand side of the image hide the landscape
behind them.

Vertical aerial photograph

The camera is positioned directly above the
landscape. This vertical (or plan) view allows you
to see the extent of any feature.

However, it is difficult to judge the height of
the trees or the depth of the water from this view.

OXFORD UNIVERSITY PRESS

1B What are the geographical skills?

Interpreting geographical

Like maps and graphs, geographers use geographical images as sources of data. These
include a range of geographical photos. Such photos are different to those that you
take for fun; in fact geographical photos are taken to depict and present a place or
particular feature of the landscape that is being studied. The different types of photos

Obligue aerial photograph

The camera is positioned above the landscape and
angled towards the scene being photographed.

This angle allows you to see both the
foreground and the background of the scene. You
can also see both the height of an object and its
width or area.

Satellite image

This image is taken from space. It allows us

to see large areas of the Earth’s surface. These
images are often used to investigate patterns. It is
difficult, however, to see smaller features of the
environment.

CHAPTER 1 THE GEOGRAPHY TOOLKIT 15
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map
a simplified plan of an area
shown from directly above

plan view

a way of showing
something as if the viewer
is looking down on it from
above; a bird’s-eye view

Izl Key skill worksheet
Analysing maps:
Understanding
BOLTSS features

Analysing maps

An important skill in geography is the ability to identify and explain patterns in the
world around you (see page 26). Often these patterns appear on a map. In fact, you
will also create your own maps to display data you have found during fieldwork or
through research.

Before doing so, it is important to develop an understanding of the essential features
that appear on maps and how to read them. You will develop your skills in map
reading and analysis over time. You can refer to these pages throughout your study of
geography if you need help understanding the features of simple and complex maps.

Essential features of maps

Maps are drawn in the plan view (directly from above) because this ensures the scale
will be the same across the entire area. If maps were drawn from an angle, some
parts of the mapped area would look distorted and so it would not be an accurate
representation of the area. When properly used, maps can reveal a great deal about
our planet and the ways in which we use it.

BOLTSS

Regardless of the type of maps you are creating or analysing, all will share some
common features. There are six features that ensure every map is drawn in a clear,
concise and accurate way. To help you remember these features, you can use a
mnemonic (memory aid) that consists of the first letter of each of the features: border,
orientation, legend, title, scale and source. Together, these six letters make up the
acronym BOLTSS.

Border — an outline or box drawn around the map

Orientation — an indication of direction, usually shown with a north arrow
Or COMpass rose

= Legend —an explanation of the symbols, colours and patterns used on
the map (also known as a key)

Title — a heading that describes the map and what it is showing

Scale — a way of indicating what distances on the map represent in
the real world. Scale can be shown in three different ways: as a written
scale, a line scale or a ratio. Source 9 on page 18 shows the three
ways a scale can be represented on a map.

Source — where the information used to create the map came from.
If these details are not known, simply write ‘Source: unknown’.

If you have created the map from your own data, simply write
‘Source: own map’ or ‘Source: [add your name]’.

Q ARARAA

Source 6 The six features of BOLTSS
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AUSTRALIA: IRRIGATED LAND

1B What are the geographical skills?
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Source 7 Amap of Australia showing all the features of BOLTSS

Direction

Direction must always be shown on maps because it enables the user to work out the
location of features shown. Direction is shown on maps by the use of compass points.

A compass is an instrument, used for navigation, with a magnetised needle that will
always point to the Earth’s magnetic field near the North Pole, known as magnetic
north. The face of a compass shows a circle made up of 360 degrees (see Source 8).

The four main directions on a compass are north, south, east and west, and these

are called the cardinal points. Most maps are oriented to north. Once north has
been established, you can find the other points of the
compass. Using compass points is an accurate way of giving
directions because the compass always points to magnetic
north no matter which direction you are facing.

Compass bearings provide an even more precise way
to give directions. A bearing is an angle that is measured
clockwise from magnetic north. The bearing of magnetic
north can be either 0 degrees or 360 degrees, the bearing of
south is 180 degrees, the bearing of east is 90 degrees and

the bearing of west is 270 degrees. These bearings are also
shown in Source 8.

Source 8 Acompass face,
showing cardinal points and
compass bearings

OXFORD UNIVERSITY PRESS

Source: Oxford University Press

E?j Key skill worksheet
Analysing maps:
Understanding
direction

direction

a way of orienting a map,
usually shown by the use
of compass points, such
as north

magnetic north

the physical place on the
Earth, near the North Pole,
to which a magnetised
needle points

cardinal points

the four main
directions: north, south,
east and west

compass bearings

a precise way of giving
compass directions, such
as ‘135° south-east’

CHAPTER 1 THE GEOGRAPHY TOOLKIT 17
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Scale

Maps are scaled representations of real areas. These representations have been
designed to fit on a piece of paper or on a computer screen. Maps look the same as
the real areas they are representing, just reduced to a size you can work with. Scale on
maps allows you to work out the distances in the real world.

Look at the map of Tasmania in Source 9. In the bottom left-hand corner it shows
the three types of scale that can be used on maps and how they work:

* A written scale tells you how much a distance on the map represents on the ground.
The written scale on Source 9 is: ‘One centimetre on the map measures 30 kilometres
on the ground.” Using this information, we can easily work out that 5 centimetres

on the map would be

equal to 150 kilometres on the ground, and so on.

e A line scale is a numbered line that acts like a ruler. You can use it to measure
distances on the map. The Source 9 line scale shows that 1 centimetre is equal to

30 kilometres.

e A ratio scale shows scale in numbers. The ratio scale for Source 9 is 1:3000000,
so 1 unit (that is, 1 centimetre) on the map represents 3000000 centimetres on the
ground. Of course, 3000000 centimetres is equal to 30 kilometres.

TASMANIA
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1B What are the geographical skills?

Comparing map scales

Maps are often shown at different scales, depending on the amount of detail they

need to show. Source 10 shows three maps at different scales:

e Map 1 is a large-scale map. It shows a large amount of detail, but only a small area.
You can see the Canberra city area (in pink) and Lake Burley Griffin.

e Map 2 is a medium-scale map. It shows a medium amount of detail and a medium
area. You can see the whole of the Australian Capital Territory.

e Map 3 is a small-scale map. It shows a small amount of detail, but a large area.
You can only just see the border of the Australian Capital Territory.

AUSTRALIAN CAPITAL TERRITORY AND EASTERN AUSTRALIA

ueh Wales b 2 <
2 3

New South ales

PA

(ol

0 250 500 km
Te—

Bass Strait
AL

King Istand [}

Large-scale maps show detailed _— - Small-scale maps show general
information about a small area. information about a large area.

Source 10 Source: Oxford University Press

.
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Locating places on maps

Maps are used for many different purposes, but the most commonly used maps help
alphanumeric grid us to find things we are looking for. These maps are often overlaid with a set of lines
referencing that form a grid. The gridlines divide the map into smaller areas and help us find

a coordinate system ) Mot 1
on a grid in which each places more easily.

cell is identified by a There are a number of ways in which you can locate things on maps, and a
combination of a letterand  nymper of methods you can use to help other people find these places. Some of these
number; using this system . . . . . .

makes it easy to locate a methods will give you a general idea of where something is, while others can help

specific positononamap  you pinpoint the exact location of something.

SURFERS PARADISE STREET MAP

Grid and area referencing

Alphanumeric grid referencing

In maps that use alphanumeric grid
referencing, the spaces between gridlines
are labelled with letters and numbers.
The letters appear along the bottom (or
top and bottom) of the map while the
numbers appear down the left-hand side
(or both sides) of the map. For example,
in Source 11 the grid reference for the
Paradise Centre is J6.

g %‘ S| Paesne
|\ &
1

| |3

% WL

UL\ P Paradise |\

\ A =Waters:( .\

.Is!an
SN ', Area referencing (AR)
| suRFers

i > PARADISE . .
o | -'Twﬁmﬁ The area referencing (AR) method is

used on topographic maps that
have gridlines. Each line is given a
two-digit number. The lines that run up
and down the map (that is, vertically)
are known as eastings (because the
numbers increase as you move east).
The lines that run across the map (that
is, horizontally) are known as northings
(because the numbers increase as you
move north). A four-figure AR will
pinpoint the bottom left-hand corner
K N of the grid square in which you will find
Source 11 Source: Brisway the feature. The eastings are given

first, then the northings. For example,

. in Source 11 the park is located in

topographic map

amap that shows the AR2813.
shape of the land, its relief
and landforms
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1B What are the geographical skills?

Six-figure grid referencing (GR)

locate exact points on a topographic map. The area Y\ \\ N
. e e . 16 \N /
between each easting is divided into ten further parts 3
sEEETE =2 Lo A
(tenths), as is the area between each northing. This is §§ N
just like adding a finer set of gridlines over the existing ' N7 :
gridlines, allowing you to be very specific about N A ; LEGEND
14 t

where things are within each grid square. As with
AR, the eastings are given first, then the northings.

= Road

1
| River
1

+ N ~——— Contour line
\\
0 3

R\

The difference is that one more figure is added to the = | q B Pork
easting and one more figure is added to the northing. \ 5 h Hospital
This makes six figures in total. For example, in 12 26 27 28 oY 1

Source 12 the hospital is located at GR297156. Source 12 Source: Oxford University Press

Latitude and longitude

Maps that show large areas of the Earth’s surface (such as world maps) use a set of

imaginary lines that form a grid. These gridlines, known as latitude and longitude, latitude
help us to locate places accurately. imaginary lines running
. . . east-west around the
e Lines that run from east to west are known as lines (or parallels) of latitude. Earth’s surface, parallel to
e Lines that run from north to south are known as lines (or meridians) of longitude, e Equator, used to work

out location and direction
Each of the lines is separated by degrees rather than distance, because the world is

round, not flat. .longi.tUde ) .
imaginary lines running
The line of latitude midway between the North Pole (90 degrees north) and the north-south around the
South Pole (90 degrees south) is known as the Equator, which is located at 0 degrees Earth’s surface, from the

. . . . North Pole to the South
latitude. It divides the Earth into the Northern Hemisphere and the Southern Pole, used to work out

Hemisphere. location and direction

e Lines of latitude are measured in degrees north and south of the Equator. Equator

e Lines of longitude are measured east and west of the prime meridian (also known  animaginary line that
as the Greenwich meridian), which is located at 0 degrees longitude. runs around the middle
of the Earth, separating
the Northern Hemisphere
North Pole North Pole from the Southern
Hemisphere

prime meridian

an imaginary line of
longitude that runs from
the North Pole to the
South Pole; longitude is
defined as O degrees at
the prime meridian

@ Key skill worksheet
Analysing maps:
Understanding
six-figure grid

referencing and
South Pole South Pole topographic maps

Equator

c
&
B
=
5]
=
(]
E
S
o

Source 13 Left: lines [or parallels) of latitude; right: lines (or meridians) of longitude
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Simple maps

Geographers use different types of maps to show a whole range of different natural
and built features — and to analyse the connections between them.

Physical maps

Physical maps show the locations and names of

natural features of the Earth. These may include
deserts, mountains, rivers, plains, oceans, reefs,

volcanoes and lakes.

PHYSICAL MAP OF AUSTRALIA SHOWING
OCEANS AND MAJOR MOUNTAIN RANGES, ’@
RIVERS, LAKES AND DESERTS
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3 < ~#acoon NEE;
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PEAS Desért S P e

ke =3 NULLARBOR PLAIN “2ke Torren
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‘ LEGEND
Height of the Depth of the
land (metres) sea (metres)

Mt Kosciuszko " P
4 Yt Kose Mountain o0 h,
Y — At

Source 14 Source: Oxford University Press

Dot distribution maps

Dot distribution maps use dots (or shapes) to
represent (and sometimes compare) a range of
different features. The dots show the location of
the chosen feature. The size and colour of the dots
on the map can show different characteristics

of that feature. For example, in Source 16, small
towns are shown as small green dots and big
cities are shown as big purple squares. Other

dot distribution maps show the location of a
single feature (for example, see Source 11 on
page 191 of topic 6.8). Dot distribution maps help
to show patterns and links between features —
geographers refer to this as spatial distribution.

22 OXFORD HUMANITIES 8 VICTORIAN CURRICULUM

Political maps

Political maps show the locations and names of
built features of the Earth. These may include
country borders, state and territory borders,
cities and towns.

POLITICAL MAP OF AUSTRALIA SHOWING STATE ®‘
AND TERRITORY BORDERS, CITIES AND TOWNS
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Source 15 Source: Oxford University Press

DOT DISTRIBUTION MAP OF AUSTRALIA SHOWING POPULATION
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Source 16 Source: Oxford University Press
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1B What are the geographical skills?

Flow maps FLOW MAP SHOWING BOGONG MOTH MIGRATION ROUTES
Flow maps show movement from one place ot e
to another. Arrows of different thicknesses : ——
s ew Sout ales
or colours are used to show where different '
things (such as people, goods or animals) :
are moving to and from, and to compare i
the numbers involved in the movement. ' \
o
LE GIE ND
Bogang moths
- October migration
st Fobiruary to Apeil migration

Source 17 Source: Oxford University Press

Overlay maps

Overlay maps show how features Lo :
on the Earth’s surface may be ~EFE N _ !
related to each other. To create
an overlay map, you first need to
produce a base map showing one
feature (such as the location of
Australian rainforests) and then
place a piece of tracing paper or
plastic sheet over this base map
showing the other feature you
are investigating (such as areas

with a moist tropical climate). Source 18 An oyerlag map showmgthe location of Australian rainforests on a base map
(top) and areas with a moist tropical climate on an overlay (bottom)

Choropleth maps

CHOROPLETH MAP SHOWING WORLD ACCESS TO SAFE DRINKING WATER @

Choropleth maps use different
shades of the same colour to 7 '

give a quick impression of the ‘ . A : : ~ Y
pattern formed by the data
being shown. Darker shades
show the highest values or the
greatest amounts, while lighter
shades show the lowest values or 2=

ATLANTIC Percentage of pofpulalion

i - 2 ' v'- : with access to safe
the least amounts. OCEAN : rinking water
50 to 69

100
Under 50

901099  femeeeean
[ No data available

ATLANTIC
OCEAN

PACIFIC OCEAN ™

LEGEND

!

Q 1500™ 3000 km

70to 89

Source 19 Source: Oxford University Press
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contour lines More Complex maps

lines drawn on a map that

connect points at the same G . .
. . eographers also use a number of more complex maps to represent information.
height to show the height grap p p p

and steepness of land Some of these are outlined below.

Topographic maps

Topographic maps show the shape of the land (such TOPOGRAPHIC MAP SHOWING A ROUND HILL, AVALLEY
as the shapes formed by valleys, hills and ridges) UGG S

by using contour lines. Numbers on some of the L LEGEND
contour lines show the height of the land above sea - (contourintenal 100 metres)

level. The closer together the contour lines are, the
steeper the land. Symbols and colours are also used on
topographic maps to show other natural features (such
as forests, rivers and lakes) and built features (such as
towns, roads and mines). The contour patterns of three
common features are shown below.

OCEAN

A ROUND HILL AVALLEY A RIDGE

+—>Z
%

0 100 200m
500

Source 20 Source: Oxford University Press

Weather maps

Weather maps show conditions in the
atmosphere, such as air pressure, wind
speed and wind direction. They also
show the size and location of warm
and cold fronts. Weather maps are also
known as synoptic charts. They are
most commonly seen on the nightly
television news.

Source 21 Weather maps feature on the nightly news on television.
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1B What are the geographical skills?

Thematic maps Geographic Information Systems

Thematic maps show a particular theme or (G'ISS)

topic; for example, the distribution of resources Geographic Information Systems (GISs) are

(such as coal and gas), the different types of a way of creating, viewing, organising and

forests around the world, access to safe drinking analysing geographical information with the use

water, or the types of animals and crops farmed of an app. GIS allows geographers to access and

in Australia. share an incredible amount of data and look at
the world in new ways.

THEMATIC MAP OF AUSTRALIA SHOWING TYPES OF GIS d ¢ )

ANIMALS AND CROPS FARMED s are made up of three elements:

e digital base maps

4{1\ ACiFIC e data that is layered over the base map (such
as a chart, overlay or table)

ocEan ; \s‘{ ?g?*”f N E%A"'

e ] ! Northern“

e a software app or platform that links these
elements and allows the user to interact with

/ : Territory
, s hal “‘ all of this information.
J/h_“ W\‘r (CP:_.“_—-j‘ ----- “ G i 2
";’_.i—v—g' Fwescern | w GISs combine satellite images, graphs and
&gf;iirbw S lr—-s—m’:; databases to allow you to identify patterns
\\;g ':'w . ': A““"";,\g """ and trends so that you can gain a better
Pt ¥ o 3/"\ )w 4 understanding of the world around you. They
%2/ { allow you to turn different layers of data on and
off to isolate exactly what you are looking for.
i cotecnn it jeeota You can even create and share your own maps,
g Dairy cattle 0; Vegetables T \?@T ) look at 3D models of areas and record video
Sheep Grapes \ asmania
2 owheat 4 swarcme| b simulations, known as flyovers.
GISs are already a part of many people’s
Source 22 Source: Oxford University Press

everyday life. Governments, companies and
individuals all around the world use GISs. There |
are a number of GIS platforms available today,
but one of the most commonly used and free
GISs is Google Earth.

\7‘,’/

Check your learning
Log onto your obook
pro to complete

the questions for
topic 1.6.

P10,
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1.7

|[dentifying patterns and

relationships

In geography, an important skill to master is that of identifying trends, patterns and
relationships in the information you are looking at. There are two main ways to do

this: the PQE method and the SHEEPT method.

PQE method

PQE is a tool used by geographers to analyse the data they have gathered (such as
maps, tables, graphs and diagrams) and reach conclusions. The letters PQE stand for:

e pattern — when looking at data, look for things that stand out or form patterns;
a pattern may be a group of similar features on a diagram, a concentration of
a particular feature on a map, or a particular shape that is created by data on a

column graph

e quantify — in this step, read the map closely to try to quantify (measure) statistics,

amounts, sizes and locations to find a pattern (or patterns)

e exceptions — often you may find that there are things in your data that do not fit
into a pattern you have identified; these are called exceptions. They also need to be

identified and quantified.

Source 23 shows how the PQE method can be used to describe the distribution of
major cities on a physical map of Australia (Source 24). Read the highlighted sections
closely. These are sentence starters that can be used to structure your response

whenever you use the PQE method.

If you can identify the type of map that you are looking at,
make sure that you name it. See topic 1.6 on pages 16 to 25
of the toolkit for an overview of different types of maps.

Y
The uneven pattern of this[political maplshows that Australia’s most populated e

cities ave Located along the east const and in the south-east of the country.

Pattern — in this step, you
need to give a general
overview of any patterns
you may identify.

l

The evidence that quantifies this pattern is the coastal Location of capital
cities andl other major cities on the continent. These large cities include

catrns, Towwnsville, Brisbawne, Gold Coast, Newcenstle, Sgdweg, Melbourne,
Geelong, Hobart and Adelaide.

Quantify — in this step,
you need to add specific
and accurate information
to define and explain

the pattern.

l

The exception to this pattern (s Darwin and Perth. While both of these cities
ave Located tn constal areas, they are ln the north and the west respeat’we%,

and are Lsolateo from the concentration of the cities on the other side of the

couwt@‘

Exception - in this step,
you need to identify
anything that does not fit
the pattern.

Source 23 Example of how to use the PQE method
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1B What are the geographical skills?

PHYSICAL MAP OF AUSTRALIA SHOWING MAJOR CITIES WITH POPULATIONS OVER 100 000

T

LEGEND
B ceoital city 9 400 800 km

- Other major city

Brisbane
Gold Coast

Jaunceston
obart

Source 24

SHEEPT method

SHEEPT is a tool used by geographers to
help them consider the many factors that
may contribute to the patterns identified
in their data. When you are examining
issues related to your inquiry, it is useful
to think about them in terms of these six
factors (see Source 25), and rank them in
order of importance. This will help you
reach your conclusions.

T

Source: Oxford University Press _
topic 1.7.

Social - factors relating to culture and people

Historical — factors relating to past events

Environmental — factors relating to the natural environment
(including climate, landforms and vegetation)

Economic — factors relating to the earning or spending of
money (including income earned from industry and tourism
and the cost of building a dam or highway)

Political — factors relating to governments (including laws,
regulations and policies)

Technological — factors relating to the availability and use
of different types of technology (including the development
of greener technologies, alternative energy sources

and GIS)

Source 25 The six factors that make up SHEEPT
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primary data

data for a geographical
inquiry that was collected
in the field by the
geographer conducting
the inquiry (e.g. survey
data, hand-drawn maps
and photographs)

secondary data

data for a geographical
inquiry that was not
collected by the
geographer conducting
the inquiry (e.g. textbooks,
atlases and government
websites)

census
a ‘head count’ or audit
of the number of people
living in a particular place
at a particular time

Izl Key skill worksheet
Collecting &
representing data:
Distinguishing
between quantitative
and qualitative data
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Collecting and
representing data

In geography, an important skill to master is that of collecting and representing data. In
any geographical inquiry, you will collect data that helps you answer your key question.

Geographers find answers to their questions in many places. They may collect
information themselves by interviewing people, taking photographs, making sketches
out in the field or conducting surveys and questionnaires. This kind of information
will generally only be relevant to a particular inquiry and is called primary data.

Often, a geographer collects information that supports their inquiry but has not
been specifically collected or designed by the geographer for the inquiry. This type of
information is called secondary data.

Source 26 Examples of primary and secondary data

Some examples of primary data

Some examples of secondary data

e Hand-drawn maps and field sketches e |nformation from textbooks, atlases, maps,
graphs, reports and websites that were not

* Photographs and images taken for the inquiry - N
created specifically for the inquiry

e Questionnaires and surveys designed and

created for the inquiry e Data that was collected by a government

department (such as census data), the media,
companies and other organisations, and not
collected specifically for the inquiry

e Graphs created from data (such as number
of visitors, number of cars counted, and
temperature and wind statistics) gathered by the
geographer for the inquiry

Distinguish between quantitative
and qualitative data

Primary and secondary data provide either quantitative data or qualitative data.

e Quantitative data includes anything that can be recorded as numbers - for example,
‘Uluru is 3.6 kilometres long and 1.9 kilometres wide, and has a circumference of
9.4 kilometres'.

* Qualitative data includes anything that can be recorded in words — for example,
‘Uluru, one of Australia’s best-known natural landmarks, is very large’.

Source 27 Examples of quantitative and qualitative data

Some examples of quantitative data Some examples of qualitative data

e Climate and temperature statistics e Opinions
e Tourist numbers e Points of view
e Population figures e Personal stories
e Types and amounts of food grown e |ikes and dislikes
e Plant and animal species in certain areas * Feelings
e Numbers of people killed in natural disasters

e Numbers of volcanic eruptions and
earthquakes

OXFORD UNIVERSITY PRESS



What are the geographical skills?

Good geographical inquiries will always be based on a combination of primary
and secondary data that is both quantitative and qualitative. Even though qualitative
data is an important part of any geographical inquiry, quantitative data is considered
to be more valuable because it is less open to personal interpretations and can be
more accurately represented in graphs and charts.

It is also important to check that you have recorded all your data without errors,
and that it is balanced and fair. Your data should not reflect your personal opinions or
emotions; instead it should present the facts.

In addition to maps, geographers use a range of other visual representations to

communicate information they have collected.

e Tables allow geographers to represent and compare data by organising it under
different headings (see Source 28).

* Diagrams allow geographers to show the features or characteristics of some places
or things much more effectively than describing them in words (see Source 29
on the following page). A concept map is a handy tool that you might use to
show a complex idea, such as strategies for sustainability (see Source 30 on the
following page).

® Graphs allow geographers to compare data and represent it in an interesting and
attractive way. There are a number of different types of graphs used by geographers
for different purposes. Some kinds of graphs are simple, while others are more
complex. The most common ones are explained on the following pages.

Source 28 Atable showing the populations of Australian states and territories in 2020

New South Wales 8 166 400 31.8%
Victoria 6 680 600 26.0%
Queensland 5184 800 20.1%

Western Australia 2667 100
South Australia 1659 800
Tasmania 541100
Australian Capital Territory 246 500
Northern Territory 431 200

Australia 25577 500

e
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Water re-enters S) C ¢ )
the aquifer. Tl " &

Layer of
impermeable
- rock

-

Water soaks into the
permeable layer (aquife

Layrof pemeble
rock

ERLTNEN ).
Direction of water
movement

Source 29 Adiagram can be an effective way of explaining a complex idea. This diagram shows how bores can be drilled to enable access
to underground water.

Use landfill sites to Encourage greater Reduce water consumption by individuals and

generate electricity recycling of communities with water pricing, water restrictions and
from biogas and plastics and paper. community programs, such as replacement of high-flow
biomass. showerheads.

Instigate city-wide
program to treat
waste water to a
drinkable level.

Design and build
homes that collect,
E use, treat, recycle
Use cleaner energy, and reuse water
such as solar and . - ’
wind power. Making our cities
more sustainable
Reduce energy
Reduce car use UG el

and distance of car efficient cars and
journeys. Increase appliances.

public transport
use, walking and

Encourage

the reuse and
conversion of old
buildings rather than
demolishing them to
build new ones.

cycling. .
Generate electricity
from renewable

Prevent urban sprawl as more sources, such as solar,

Construct buildings with open central compact cities use less energy for wind and geothermal

spaces and aerodynamic roofs. transport than large, sprawling cities. energy.

Source 30 Aconcept map showing strategies for a more sustainable city
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Simple graphs

1B What are the geographical skills?

Graphs are one of the most effective visual representations when it comes to showing
numerical (or quantitative) data. This year you will be learning how to create a
number of different types of graphs and interpreting the information that they

provide. Some simple graphs are described below.

Line graphs

Line graphs show information as a series of points that are
joined up to form a line. The line shows a trend or change
over time. The horizontal axis (x) will usually show units of
time and the vertical axis (y) will usually show amounts.

26000

24000

22000 //

20000 /

18000 /

16000 /

14000

12000

10000 //
8000
6000
4000

2000

0

Before
European
settlement

Source 31 Aline graph showing the increase in Australia’s population,
1838-2018

Population (thousands)

[e0)
€@
[ce)
—

1848
1858
1868
1878
1888
1898
1908
1918
1928
1938
1948
1958
1968
1978
1988
1998
2008
2018

Column graphs

Column graphs are similar to bar graphs, but they show
information as a series of vertical columns that are
arranged side by side. They are also usually used to
compare quantities.

Country of birth of Australia’s foreign-born population (2019)
1200

-
o
o
o

800

600

400

200

Number of people (thousands)

0
England Mainland  India New Philippines Vietnam  South ltaly ~ Malaysia Sri Lanka
China Zealand Africa

Place of birth

Source 33 Acolumn graph showing the top 10 countries of birth for
Australia’s overseas-born population in 2019
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Bar graphs

Bar graphs show information as a series of
bars that run in a horizontal direction and
are stacked one on top of the other. They
are usually used to compare quantities.

58

£
2
S
o
5 France
Falll China 45
r=B South Korea 45
3 45
o Germany

0 10 20 30 40 50 60

Average number of nights

Source 32 Abar graph showing the average number
of nights spentin Australia by tourists from different
countries, 2009

Pie graphs

Pie graphs (or pie charts) are shaped like
a circle and are divided up so that the
information is shown in slices - like the
slices of a pie. The circle of 360 degrees
represents 100 per cent and each of the
slices is a percentage of that. The slices of
the ‘pie’ are usually organised from largest
to smallest in a clockwise direction starting
from 12 o’clock.

Mining (2%)

Manufacturing (3%)
Electricity
Other T ( and gas (1%)

industry (6%)

Sewerage ——,
and
drainage (11%)

Domestic (12%)
Agriculture (65%)
Source 34 Apie graph showing the different uses for

water throughout Australia
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More complex graphs

Over the course of the year you will also be working with a number of more complex

questions for topic 1.8, graphs. You will not necessarily be creating these yourself, but you will be learning
how to make sense of the information they provide. Some of these graphs are

described below.

Climate graphs

Climate graphs show the average monthly
temperature and rainfall for a place over a
year. Climate graphs combine line and column
graphs. Temperature is recorded as a line graph
and rainfall is recorded as a column graph.

—c Perth ] mm
50 500

40 400

30 300

20 N 7| 200

10 100

Average temperature (°C)
|
)
Average rainfall (mm)

0 0
JFMAMJJASOND
Month

Source 35 Aclimate graph showing the average monthly
temperature and rainfall in Perth

Population pyramids

Population pyramids are bar graphs that show the
percentage of males and females in different age groups
in a population. They help geographers identify trends in 75-79
population growth in a country or other area. Population 65-69
pyramids are organised so that younger age groups
are at the bottom and older age groups are at the top.
Percentages of males are placed on the left-hand side and 35-39
percentages of females are placed on the right-hand side.
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Compound column graphs

Compound column graphs are a more complex
type of column graph in which each column is
split into sections, so results can be more easily
compared.

10000

8000

Population (millions)

1950 1960 1970 1980 1990 2000 2010 2020 2030 2040 2050
Year

KEY . Oceania North America ol Amerlca
and Caribbean

Europe . Asia . Africa

Source 36 Acompound column graph showing the increase
in world population by region, 1950-2050

Male Age (years) Female

100+
95-99
6263 | 90-94 | 100294
85-89
80-84

70-74

60-64
55-59
50-54
45-49
40-44

30-34
25-29
20-24
16-19
10-14
5-9

0-4
10 8 6 4 2 O 0 2 4 6 8 10
Percentage of the total population

Source 37 A population pyramid for Australiain 2020.
Fromityou can see, for example, that there are more
females than males over the age of 80.
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What are the geographical skills?

g Communicating and
"~ reflecting

An essential skill for you to develop in geography is that of communicating your

Quizlet
Blecsme fmillar findings. Having looked at maps, graphs and other representations of data, it is
with geographical important for you to be able to put your findings into words.

terms by reviewing
them on Quizlet.

Just like scientists, geographers share a common language. They use geographical
terminology to clarify what they are talking about and to share their findings.
Source 38 lists and defines some commonly used geographical terms. Additional
geographical terms can be found in the glossary definitions throughout the chapters
and at the end of this book.

Source 38 Some useful geographical terms

BOLTSS

Direction

Distance

Distribution

Exception

Geographical inquiry
Key inquiry question

Primary data

Region

Scale

Secondary data

Spatial pattern

Trend

a mnemonic (memory device) for remembering the essentials of a map: border,
orientation, legend, title, scale and source

a way of orienting a map, usually shown by the use of compass points, such as
north

the amount of space between two objects or places, generally measured by
using the scale on a map

the way in which things are arranged on the Earth’s surface; the pattern formed
by the way objects or places are distributed across a space

a feature that falls outside a usual pattern or does not follow an observed
pattern

the stages that geographers follow to guide their investigations
a question that helps geographers to plan and focus their geographical inquiry

data for a geographical inquiry that was collected in the field by the geographer
conducting the inquiry (e.g. survey data, hand-drawn maps and photographs)

an area of the Earth’s surface with a feature that makes it different from
surrounding areas

the relationship (or ratio) between distance on a map and the corresponding
distance in the real world

data for a geographical inquiry that was not collected by the geographer
conducting the inquiry (e.g. textbooks, atlases and government websites)

the distribution of features on the Earth’s surface that may form particular
patterns, such as linear (in lines), clustered or radial (like spokes on a wheel)

a general direction in which something is developing or changing (e.g. the trend
in population in Australia is positive because the population is growing)

OXFORD UNIVERSITY PRESS
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Present findings using a range of communication
forms and digital technologies

Geographers use a wide range of methods to inform other people about what they
have found over the course of a geographical inquiry. After carefully considering their
audience and the purpose of the inquiry, they may choose to communicate their
conclusions in one of the following ways:

e written methods, such as essays or reports

e oral forms, such as oral reports, presentations, discussions and debates

annotated visual

display (AVD) e graphic forms, such as maps, graphs and diagrams
a way of presenting the

final results of a research
project, incorporating
images, graphs, notes and
explanations in a poster-
style format

e visual forms, such as annotated visual displays (AVDs), photographs, sketches,
satellite images and posters

e digital forms, such as Wikis, GISs, databases, 3D models and simulations, and
multimedia presentations.

KEY SKILL
Communicating

poster paper, but should be typed
or neatly printed on separate
sheets of white paper. This will
allow you to arrange them on the
poster in the most logical and
relevant way before you glue them

Creating an annotated

& reflecting visual display (AVD)

An AVD combines written text with visual
images (such as photographs) and other
graphic representations (such as maps,

graphs, tables, sketches and diagrams). down. The key inquiry question that

To create a successful AVD, follow these began your geographical inquiry
steps: may guide your final layout. In the

example in Source 39, this question
acts as the heading for the poster.

Step 1 Gather your data. Print your
photographs, refine your sketches
and tidy up any information and
data that you have collected. Tables
of raw data are usually much more

Step 3 Present your results. When you
are happy with your layout, design
a main heading and other smaller

effective when they are made into
graphs. Make sure all your maps
have BOLTSS. Each resource
(including graphs, maps, sketches,
photographs, cross-sections and
written explanations) should have a
title. Photographs should also have
a caption.

Step 2 Organise your results. On a large
piece of poster paper, lay out your
information and data. All written
descriptions and answers should
not be written directly onto the

headings. Do not forget to write
your name in small, neat letters
next to the heading or at the
bottom of the AVD. Use glue to
attach your resources onto your
AVD.

Step 4 Acknowledge your sources. If

you have used books or other
resources (such as websites), these
need to be acknowledged in a
bibliography or list of references.
This can be stuck on the back of
your AVD.



1B What are the geographical skills?

All diagrams, sketches, photographs .
and graphs must have a title. Make the heading stand out.

A\

NATURAL PROCESSES
EROSION

TOURISM AT

ULURMU-KATA TJUTA

NATIONAL PARK
Legend .
Cognomeratel -
Arkose [] L4
Folded Proterzoic sedimentary rocks [l °
Igneous and metamorphic rocks [7] ®
Palaeozoic rocks 5
Alluvial sediments [

!
LOCATION MAP
EROSION OF ULURWU
The stde of Uluru cold nights and hot
is eroding
-~ og
water running o 3 » 3
down theside ,: “ , e SR Sunest Wati W
roek away Co~, r Y Platfo
¢ -d |
: W W
Vi - LEGEND
— Road e Carpark » Park headquarters D Seftlement
e=-= Digused airstrip e Viewing site ® Cultural Centre

A simple sketch can - Lists may be better Always include a

break up lots of writing. than long paragraphs. :'oe?;ir?wg;:%p(;)LTSS

Source 39 AnAVD Source: Natural processes illustratioh @ Director of Natioral Parks
(Parks Australia) www.parksaustralia.gov.au
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Reflect on what you have learnt

Reflecting involves not only looking at what you have learnt, but also how you
have learnt it. It involves asking critical questions about the way in which your
geographical inquiry was conducted and your role in it. One of the best ways to
reflect on your progress is to complete a self-evaluation checklist like the one in
Source 40 - rating your performance and adding comments.

Source 40 Aself-evaluation checklist

The title of my geographical inquiry is:

My geographical inquiry set out to investigate:

General points My rating Comments

| was able to complete all stages of my 1238345
geographical inquiry.

| was able to answer all my key inquiry 12345
questions.
| was able to plan my inquiry effectively. 12345

My maps, graphs, tables and diagrams 12345
were clear and accurate.

| was able to analyse my dataandreacha 12 3 4 5
conclusion.

| was able to communicate my findings in 12345
an interesting and appropriate way.

Areas of strength Comments

My areas of strength are:

I’'m getting much better at:

Comments

Areas needing improvement

The part | found most difficult was:

| need the most help with:
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1B What are the geographical skills?

Justify possible methods of response

After reflecting on what you have learnt, you may discover that action is needed in

order to respond to the issue you have been investigating. There are a number of

different ways that geographers can take action to make a change. These include:

e creating a fact sheet or multimedia presentation to inform your school or
community

e using social media to raise awareness and gather support
* emailing your local government representative or member of parliament about
the issue
e inviting an expert speaker to give a presentation at your school assembly
e planning a campaign to raise money for the issue.
For example, our geographical inquiry into Uluru - based around the key inquiry
question ‘Is it a good thing that so many tourists visit Uluru-Kata Tjuta National
Park?’ (see topic 1.3 on page 13) — may lead us to actively campaign for tourism at

Uluru to be managed in a more sustainable way so that this important landmark can
be enjoyed by future generations.

Another example is a geographical inquiry into litter that was undertaken at
Tilden High School. The inquiry found that green waste, such as food scraps, was

a leading cause of recycling contamination at the school, as students and staff & i S TS
. . . . Log onto your obook
were consistently putting waste into the wrong bins. One of the responses was the pro to complete

introduction of bright, clear labelling on existing bins (‘Landfill’ and ‘Recycle’) the questions for
R, . ic1.9.
and the introduction of four dedicated compost bins in different locations i

around the school.

B LanpFiLL [l RECYCLE RS

T 8 =
=" ks> ="
Eig e o5 R e

~ 5

Source 41 Oneresponse to the findings of a geographical inquiry
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2.1

In this topic,
you will:

» identify and
describe different
types of landscapes
around the world.

landscape

a section of the Earth’s
surface made up of a
variety of geographical
features (known as
landforms) that define

and characterise it;
landscapes can be natural
(e.g. coastal and mountain
landscapes) or human
(e.g. neighbourhoods

and cities)

tectonic plates

immense, slowly moving
pieces that make up the
Earth’s surface (or crust)

mountain ranges

series of mountains or
hills ranged in lines and
connected by high ground

® Explore it!
Avirtual field trip to

the Himalayas

Source 2 The sea cliffs of Ireland are under constant attack from storms
in the Irish Sea, which produce large waves.
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he Earth’s landscapes

A landscape is a part of the Earth’s surface. It consists of a variety of geographical
features that are distinct from other parts of the Earth. Each landscape has been created
by a mix of factors, including natural processes and human activities. Landscapes

are divided into two main categories — natural and human. Natural landscapes (for
example, mountains and deserts) are mainly unatfected by human activity whereas
human landscapes (for example, cities and farms) have been created and modified by
people. Some different types of landscapes are described below.

Mountain landscapes

Mountain landscapes are formed by movement of the tectonic plates that make up
the Earth’s surface. As they move, they push against each other and force land
upwards, forming mountain ranges. These mountain ranges are made up of ridges
and valleys. In some places, the hot rock below the plates is forced upwards, creating
volcanic mountains. Their eruptions create distinct landscapes, such as much of
Iceland (see Source 1 on the previous page). We will explore mountain landscapes in
more detail in Chapter 3.

Source 1 The Himalayas are the world’s highest mountain range. They were formed by the collision of two
of the Earth’s tectonic plates. The range includes Mount Everest, the highest mountain on Earth, which
rises almost 9 kilometres above sea level.

Coastal landscapes

The coast is where a land mass meets the
sea. Coastal landscapes are constantly
shaped by the natural forces of the wind
and waves. These geographical forces
erode (wear away) or construct (build
up) the natural environment, constantly
changing its shape. Features of coastal
landscapes include beaches, dunes, bays,
cliffs, platforms, spits and lagoons. We will
explore coastal landscapes in more detail
in Chapter 4.
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2AWhat are landscapes and landforms?

River landscapes

Rivers shape the land over which they flow.
Fast-flowing rivers wear away rocks and soil,
and carry them downstream. In slower-
moving parts of the river, these rocks and
soil are deposited and create distinctive
landforms. River landscapes (or riverscapes)
are often excellent for agricultural uses
such as farming because the land is rich
and fertile. They are a valuable resource

for growing food, and often support large
human populations in cities and towns.

Source 3 The LiRiverin China flows through a distinctive landscape of

Desert Iandscapes limestone formations. The river supports many farming communities.

A desert is an area of land that receives no more than 250 millimetres of rain per landform

) , ) a natural geographic
year. Deserts cover about one-third of the Earth’s surface and contain some of the feature or shape that

most uninhabitable regions on the planet. There are two types of deserts — hot deserts  appears on the Earth’s
and cold deserts. Hot deserts are located along the Tropics of Cancer and Capricorn surface (e.g. dune, hill,
(the latitude lines to the north and south of the Equator) and are shaped by heat and valley, beach or cave)
wind. Cold deserts are located closer to the poles and are shaped by the movement of

ice in large glaciers and ice sheets. glacier

a river of ice in mountain
and polar landscapes

ice sheet

a layer of ice covering a
large area of land for

a long period of time

erosion

. . ) L . ] the wearing away of the
Source 4 Uluruis located in the Central Australian Desert. Its distinctive shape is the result of different rates Earth’s surface by water,

of erosion on hard and soft rocks. wind and ice
2.1 CHECK YOUR LEARNING
Review and understand 5 Distinguish between a natural and human

landscape. Remember, when you distinguish
between two things you should talk about how they
are different.

1 In your own words, define ‘landscape’.

2 ldentify the type of landscape that is typically found
along the Tropics of Cancer and Capricorn.

Evaluate and create

6 Research one landscape that interests you. Your
chosen landscape might be on the World Heritage
List (such as the Uluru—Kata Tjuta National
Park) or in your local area. Find out what makes
this landscape unique, and provide information
about how it is used. Present your research in the
form of a brochure, poster or webpage.

Apply and analyse
3 For each of the four landscapes pictured, describe
the forces responsible for creating or changing them.

4 Researchers have recently added almost a metre to
the official height of Mount Everest. Explain how it
is possible for a mountain to grow taller.
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2.2

In this topic,
you will:

» identify and
describe the
features of different
landforms on Earth.

The Earth’s landforms

You have already discovered that the Earth has a great range of natural landscapes,
including mountain, coastal, river and desert landscapes. Within these
landscapes, distinctive landform features can be found. A landform is a specific shape
or physical feature of the Earth’s surface that has been produced by a geomorphic
process. These are natural processes that shape the Earth’s surface. Some of these
processes, such as volcanic eruptions and plate movements, build up the Earth’s

surface. Others wear it away. Some common landforms are shown in Source S.

Source 5 Some common landforms found in different natural landscapes
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Cirque

Bowl-shaped hollow at the head
of a valley or on a mountainside,
formed by glacial erosion

Glacier

Large frozen river of ice that
slowly moves down a valley in
response to gravity

Mountain

Steep-sided, lone peak rising
over 600 metres above the
surrounding land

Mountain range

Chain of connected mountains
Ridge

Long, narrow elevation of land

Volcano

Opening in the Earth’s crust
where molten rock, ash and gas
can escape

DESERT LANDSCAPES

Butte
Flat-topped hill

Desert dune
Wind-blown particle formation

Hamada
Area covered in boulders and
large stones

Inselberg
Isolated, steep-sided hill
of resistant rock on a plain

Mesa
Flat-topped, steep-sided plateau

Oasis
Desert area with a water supply
provided by groundwater

Wadi
Dry watercourse in a narrow
valley that divides a plateau

island

——

 archipelago |

2AWhat are landscapes and landforms?

AVERLANDSGAPES | COASTALLANDSOAPES

Delta

Fan-shaped, low-lying area of
deposits at the mouth of a river
Drainage basin

Area providing water to a river
system

Estuary
River mouth broadening into
the sea

Floodplain

Flat area over which water
spreads in times of flood

Gorge

Deep, narrow, steep-sided valley
Lake

Large body of water surrounded
by land

Meander
Bend in a river

Oxbow lake
Crescent-shaped lake on a river
floodplain

River

Natural waterway that takes
water downhill by gravity to

the sea

Tributary

Small river that joins a larger river
V-shaped valley

Narrow, steep-sided valley
carved out by the upper reaches
of a river

Waterfall

River-water spill over resistant
rock

Watershed

High point from which water
flows into a drainage basin

that you could find in
desert landscapes.
2 Identify the landscape

Review and understand
1 Identify three landforms

Archipelago

Group or chain of islands

Atoll

Ring-shaped coral reef or a string
of closely spaced small coral
islands encircling a shallow
lagoon

Bay

Broad, curved indentation in

the coastline

Beach

Deposited rock particles — such
as sand, gravel or pebbles —
along the coastline

Cliff

Steep rock face formed by the
action of the waves

Coral reef
Underwater ridge formed by the
growth and deposit of coral

Headland
Narrow, high land jutting out from
a coastal cliff into the sea

Island
Area of land surrounded by water

Isthmus

Narrow strip of land or sand that
connects an island to the
mainland

Spit

Narrow strip of sand protruding
into the sea

Stack
Tall pillar of rock formed by wave
action eroding a cliff

Quiz me!
A quick quiz on the

Earth's landforms

2.2 CHECK YOUR LEARNING

b Identify three landforms
you can see in this

source.

Evaluate and create

4 Create a travel brochure for
the Victorian Government
tourism agency promoting
one Victorian landform.
Your brochure should point
out the special features of
the landform that would
encourage people to visit.

where you could find a delta,
an estuary and a gorge.

Apply and analyse

3 a Examine Source 1 on
page 40. What type of
landscape is shown in
this source?




3

In this topic,
you will:

» compare the
different ways
that people value
landscapes and
landforms, including
spiritually, culturally
and aesthetically.

How we value landscapes
and landforms

Landscapes and landforms around the world are valued by many different people for
many different reasons. In general, geographers divide the ways in which people value
landforms and landscapes into four categories:

e spiritual value e cultural value e aesthetic value e economic value.

Spiritual value

Source 6 Spiritual value: Wilpena Pound is a landform in the Flinders
Ranges mountain landscape of South Australia. The traditional landowners, ~ Adnyamathanha people believe that the walls
the Adnyamathanha people, regard it as an important part of their Creation of Wilpena Pound (Source 6) were formed by
Stories. By contrast, many people visit this landform as a tourist site. two large serpents.

Country

for Aboriginal peoples,
Country is both a place
of belonging and a way
of believing; Country
includes all living things
and embraces

creation stories

Dreaming

the belief system central to
all Aboriginal cultures; the
Dreaming also provides a
moral code and guidance
on interacting with
Country; the Dreaming

is not fixed in time — it

is in the past, present

and future

For Aboriginal peoples, the spiritual value
of land is expressed through the concept of
Country. They believe that the stories of their
Dreaming bind them to the land. They also
believe that their ancestors live on through the
land, and ensure their continued connection
with it.

As a result, Australian landscapes contain
many sacred sites of spiritual importance
for Aboriginal peoples. For example, the

Cultural value

Cultural value is linked to the
importance of landforms and
landscapes as expressed by people
through creative means, such as
literature, art and films. Australia’s
landscapes and landforms have
shaped Australian culture and
identity. Many films, such as Tracks,
were filmed in the Flinders Ranges.
In Tracks, as in many Australian
films, the landscape has a profound
impact on the characters.
Aboriginal peoples express the
importance of the land to them
through Dreaming stories, song and
dance, and art. Aboriginal art often

Source 7 Cultural value: Animage from the 2013 film
relates to important landscapes and Tracks, which tells the true story of a young woman who
landforms. trekked across the Australian outback with camels
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Aesthetic value

The aesthetic value of a landscape is closely linked to its beauty
and uniqueness, and is always subjective (personal). People are
drawn to places for many reasons. Being surrounded by the
beauty of the landscape may give someone a sense of freedom
and well-being.

Hundreds of thousands of tourists visit Wilpena Pound
each year and many climb the highest nearby mountain,
St Mary Peak (Ngarri Mudlanha).

Economic value

Economic value is a measurement of how financially important
landscapes and landforms are. Income can be generated

from landscapes in many ways. The mining industry, for
example, attaches economic value to landscapes that contain
sought-after metals and minerals, such as coal and gold.

Tourism is an important industry in the Flinders Ranges.

More than 700000 people visit the region each year, P e e AR %
contributing $450 million to the local economy. Businesses Source 8 Aesthetic value: A visitor enjoys the view across
such as tour operators, hotel owners and service stations all Wilpena Pound, from near the top of St Mary Peak
benefit from this income. (Ngarri Mudlanha).

Competing values

The same landscape can be valued by different people for different reasons. To

a mining corporation, the most important thing might be the economic value of a
landscape; while to an Aboriginal community, it may the spiritual value. Then again, @
an artist might appreciate the aesthetic value of a landform. All these values are :r?dvf;ngfr::?apes
important to consider when deciding on how a landscape is best used.

2.3 CHECK YOUR LEARNING

Quiz me!
A quick quiz on how

Review and understand Adnyamathanha people requesting that visitors do

1 What type of landscape is the Flinders Ranges? not climb to the top.

2 Using Source 5 on pages 42 to 43 as a guide, a Why do you think this request has been made?
identify the landform in Source 7. b Many visitors ignore the sign and climb to

the top. Explain how this is an example of
competing values.

Apply and analyse
3 Distinguish between economic value and

cultural value. Remember, when you distinguish Evaluate and create

between two things you must talk about how they 6 Research a book, poem, movie or website that has
are different. cultural value for Australia, or a country or place that
4 Rank the values of landscapes and landforms in you feel connected to. Create a poster to present

your findings. Include the title of the work, its creator,
a blurb about it and an image to represent it. Most
importantly, provide three reasons why you feel it
has particular cultural significance.

order of importance to you. Justify (give reasons
for) your top choice.

5 There is a sign near the top of St Mary Peak
(Ngarri Mudlanha) at Wilpena Pound from the
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Spiritual value
IN Australia

For Aboriginal peoples, land is much more than soil, rocks and ridges. Each
person belongs to a piece of land in the same way each of us belongs to a family.
As such, Aboriginal peoples care for the land in a way that is known as ‘Caring
for Country’. In doing so, Aboriginal peoples look after the stories, places,
resources and culture of their land.

» explore the
significance of
landforms and
landscapes to
Aboriginal peoples.

oral history

a mix of oral traditions and
written history — allowing
people to share their
memories and ensure their
stories are never forgotten

Source 9 The Glasshouse
Mountains — the large
broad mountain on the left
is Tibrogargan (the father),
to the right of centre is

the pyramid-shaped
Beerwah (the mother),
and Coonowrin (the son} is
the tall, narrow mountain
on the right.

@ Key skill worksheet

Asking questions &
conducting research:
Ethically researching
Aboriginal and
Torres Strait Islander

geography

B

The Glasshouse Mountains

The Glasshouse Mountains in south-
east Queensland have been home to
the Jinibara, Gubbi Gubbi and Kabi Kabi
peoples for thousands of years.

We know this from their oral history
and songs. We also know this from
physical evidence, such as axe-grinding
grooves and rock art sites.

The Gubbi Gubbi Creation story
of the Glasshouse Mountains

Mount Tibrogargan (the father) and
Mount Beerwah (the mother) had many
children, the eldest of whom was Mount
Coonowrin. One day, Tibrogargan saw
a great wave approaching from the
sea. He called on Coonowrin to help
Beerwah, who was pregnant at the time.

In the meantime, Tibrogargan gathered
up his other children and ran towards
higher land. Tibrogargan looked back to
see that Coonowrin was not helping his
mother, but running off alone. He chased
his son and hit him in a great rage.

When the floods had dried up,
Coonowrin begged Tibrogargan for

S R
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forgiveness, but instead Tibrogargan wept
in shame. By crying, Tibrogargan created
the streams that still run in the region
today. He asked Coonowrin why he had
not helped his mother. Not knowing
his mother was pregnant, Coonowrin
replied that Beerwah was the biggest of
all of them and could look after herself.
As a result, Tibrogargan turned his back
and vowed never to look at his son again.
Today, Tibrogargan gazes out to sea,
while Coonowrin hangs his head and
cries, his tears running off to the sea.
His mother Beerwah is still pregnant, as it
takes a long time to birth a mountain.

Spiritual significance today

The Glasshouse Mountains continue to
be a place of strong spiritual value for
the local Aboriginal peoples. As Mount
Beerwah is a mother mountain, she
holds particular significance.

Jinibara Elder Ken Murphy tells us
why Beerwah needs to be respected by
the tourists who visit the mountain: ‘It is a
sacred site. It’s where the birthing places

OXFORD UNIVERSITY PRESS




were, that’s the main thing, not for people
to climb and take videos up.’

Elders have asked that climbing
Beerwah be banned out of respect for

Meanings of place

It is important to remember that not all
people think about place in the same way.
Geographers see mountains as places

to be studied so that they can learn more
about how they are formed.

For many Aboriginal peoples, however,
mountains are much more than rocks to be
studied. They believe that the mountains
were alive in the time before humans
walked the Earth, and that the shapes and

4 B Lo
. 0 .

Source 10 Members of the Gubbi Gubbi clan lead a group of Aboriginal and Torres

2AWhat are landscapes and landforms?

its spiritual significance. The Queensland
Government, however, has no plans to
do so. In fact, it has recently upgraded
walking tracks in the area.

locations of mountains can tell us about
the ancient events that have led to us being
here today. Learning these stories helps
geographers to appreciate that we do not
all see the same place in the same way. It
also prompts them to ask questions about
which perspective should be considered as
most important, and why.

For more information on this key
concept, refer to page 6 of “The
geography toolkit’.

| used to think,
now | think

Reflect on the spiritual
value of the natural
landscape in Sources 9
and 10, and complete
the following sentences.
e | used to think ...

e Now | think ...

What has changed in
your understanding?

N et

Strait

Islander rugby league players on a cultural retreat in the Glasshouse Mountains.

2.4 CHECK YOUR LEARNING

Review and understand

1 ldentify three pieces of evidence that tell us that the
Glasshouse Mountains have been inhabited for tens

of thousands of years.
2 What is oral history?

Apply and analyse

3 Explain how the Glasshouse Mountains case study
shows us the different ways in which people value

landscapes.

OXFORD UNIVERSITY PRESS

4 Indigenous peoples in many countries have stories
to explain the creation of landscapes. Why do you
think this is the case?

Evaluate and create

5 ‘Mount Beerwah should be open to anyone who
wants to climb it.” To what extent (how much) do
you agree with this statement, and why?

6 In October 2019, Uluru was permanently closed to
climbers. Research why this decision was made.
What were the differing points of view about this
decision?
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In this topic,
you will:

» explore the causes
and effects
of landscape
degradation.

landscape degradation
a process that occurs
when the productivity

of land is lost

Source 11 This open-cut
coal mine in the Hunter
Valley, New South Wales,
illustrates how mining and
quarrying dramatically
change natural landscapes.
First, the natural vegetation
has been cleared; then the
top layer of soil and rock
has been removed so the
minerals can be accessed,
leaving a huge open-air pit.
Sometimes, the mining
process may also release
dangerous chemicals into
the environment.

Video

Industry erosion and
disappearing islands
in the Bayou

Human impacts
on landscapes

Humans have been changing landscapes for thousands of years. We clear forests and
change the shape of the land to graze animals and grow crops. We move mountains
and divert rivers to build towns. We even create new land from the sea in coastal
areas. In fact, humans have changed the Earth so much that today very few truly
natural landscapes remain.

Landscape degradation

Landscape degradation affects 33 per cent of the Earth’s land surface. It reduces the
quality of the land and its capacity to produce food. Human activities are the main
cause of landscape degradation. Examples of this include overgrazing, crop growing
without resting the fields, deforestation, collection of wood for fuel, and mining.

Mining and landscape degradation

Through the ages, people have extracted minerals from rocks (ores) to use for
different purposes. The discovery of ores, and people’s ability to extract the metals
within them, has been crucial for the technological development of society. Today
our lifestyle depends on the use of a large range of minerals; for example, the
batteries in our phones and laptops are made from lithium.

Minerals come from the rock in the Earth’s crust. If the rock containing the
mineral is close to the Earth’s surface, it can be dug up by open-cut mining
(see Source 11). Mining and the processes used to extract minerals from the ore
damage our environment. Even where mining occurs underground, crushed rock
is dumped in piles around the mine after the valuable minerals have been
extracted from it.




The shrinking wilderness

Recent studies have shown that there are very few intact areas of wilderness left on
Earth. More than three-quarters of the Earth’s ecosystems have been changed by
human activities. While this topic has so far focused on changes on land, the world’s

oceans are also undergoing change.

Climate change is responsible for much of this change as it raises the temperature
of the water and makes the ocean slightly more acidic. This can have devastating
impacts on fragile ecosystems, such as coral reefs. The world’s largest reef, Australia’s
Great Barrier Reef, for example, has lost half of its corals since 1995.

WORLD: THE EARTH’S REMAINING WILDERNESS

2AWhat are landscapes and landforms?

ecosystem

a community of organisms
that live together and
interact with each other in
a specific environment

climate change

the long-term change
in the average weather
patterns of Earth
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Source: Oxford University Press/AFP

Source 12 Only 23 percentof the land and 13 per cent of the oceans is considered wilderness today.

2.5 CHECK YOUR LEARNING

Review and understand

1 How does mining contribute to landscape
degradation?

2 Describe the changes that have been made to
the landscape in Source 11.

Apply and analyse
3 How does climate change degrade the ocean?
4 Examine Source 12.

a ldentify and describe the purpose of this type of
map (see page 23 of “The geography toolkit’).

OXFORD UNIVERSITY PRESS

b Use the world map at the back of the book to
list the countries where the Earth’s wilderness is
located.

¢ Describe the distribution of wilderness in
Australia.

Evaluate and create

5 Which of the sources in this topic would you use to
convince a friend that the Earth’s landscapes are
under threat? Justify (give reasons for) your answer.

6 Which of the threats described in this topic do you
consider the most difficult to overcome? Discuss
this as a class.
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Tourism In Australia

RI CH Every local and international tourists visit Australia’s unique landscapes
and landforms. These include the Great Ocean Road in Victoria, Sydney

TASK Harbour in New South Wales, Uluru in Central Australia and the Bungle

Bungle Range in Western Australia.

Quizlet

Revise the key terms you
have learnt so far.

These places not only have cultural, spiritual and aesthetic value, but they
also have economic value to Australia. This is because of the money brought
in by tourism. Each year, tourism generates around $60 billion for the
Australian economy. Tourism provides jobs for many people, such as
travel agents and tour guides. When tourists visit sites, they also
spend money on food and souvenirs, as well as public transport and
accommodation.

One of Australia’s most famous landscapes is the Great Barrier
Reef. It is the world’s largest reef system, made up of 2000 individual
reefs and islands, and stretching for 2300 kilometres along the
Queensland coast. It is estimated that about 2 million people visit the
reef each year, although it is difficult to know the exact number. Most
of these visitors are Australians who stay at least one night in towns

and cities nearby, such as Cairns. Visitors generate around $6 billion a
year in the region. The reef is also responsible for more than 60000 jobs
in many different industries.

KEY SKILL Step 1 Read the title carefully so that you

Source 13 Reefworld at Collecting & understand what type of data is
Hardy Reef, where tourists representing being shown on the graph.
can snorkel, dive or even data

Step 2 Look closely at each scale. In
Source 14, you will notice that the

stay the night

Reading multiple-line vertical axis shows the numbers
graphs of Yisitors of Qach type, while the

horizontal axis shows the years
Line graphs are used to show changes from 2010 to 2020.

in data so that we can readily identify
trends. In order to compare trends in
different sets of data, geographers use
multiple-line <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>